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Writing any scientific article is a labour-intensive process that requires compliance
with certain stages, scientific format and clear logic of its presentation. In this section we
will talk about frequent mistakes of authors, which we see in the articles attached to our
journal.

So, the title of the article should be short and easy to read, while reflecting the
main idea of the article as accurately as possible. It should contain the problem and the
promise of its solution, which arouses readers' interest and motivation. However, among
the frequent mistakes of authors when formulating the title of the article, the following
problems can be identified: firstly, the title is too general, which does not make it clear
what the text of the article is about; secondly, the title of the article does not correspond to
its content; thirdly, when translated into a foreign language, unwanted meanings appear
in the title of the article, which should also be taken into account; and lastly, the title of the
article lacks the main keywords.

In the abstracts of some articles there is insufficient consideration of the structural
requirements for their design, while they should contain briefly stated information about
the relevance, purpose, leading methods and (or) techniques, author's results and practical
significance of the article materials. There is also insufficiently concise justification of the
relevance of the research, clearly disclosing the necessity and timeliness of solving the
proposed problem. Another of the most common mistakes of authors in the design of
the abstract is the unclear justification of the leading approaches, methods or techniques
underlying the study. In some abstracts there is a blurred representation of the author's
results.

When selecting effective keywords, it is not recommended to use all the terms
present in the title of your article, as using the same terms in the title and keywords can
be redundant and lead to the loss of valuable keyword space. Instead, it is better to use
related terms that develop the main ideas of the article. If the article is about the disclosure
of a technique or technology, it is advisable to include it in either the title or keywords,
which will make your article more accessible to researchers interested in the subject. It is
also recommended to use commonly used alternative terms to the words stated in the
title of the article, as different researchers may use different terms to describe the same
concepts.

When providing a detailed justification of the relevance of the problem in the
Introduction section of the article, the authors limit themselves to describing its necessity
within one country or region, but for journals included into international citation-
analysis databases, it is necessary to reflect this relevance from the perspective of world
science. Also, a very common mistake of authors is that the presented literature analysis
is superficial, while it should be accompanied by the author's reflection on the definitions,
discoveries, scientific conclusions, etc. proposed by researchers. The next problem of the

6 Creative Commons by the Authors is licenced under CC-BY
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authors is the limitation of the literature analysis to the framework of only domestic
research because of which many articles are rejected. Any article needs to analyze both
domestic and foreign literature in a certain logic depending on the scientific authority of
the researchers chosen for this review. Many articles are characterized by a predominant
reliance on scientific works of the last century, but the literature review should be based
on modern research if the article is not comparative-historical in nature. At the end of
the literature review it is necessary to formulate conclusions on the presented analysis,
identifying unexplored aspects, areas that will once again emphasize the relevance of your
chosen problem. Based on the identified gaps in the state of study of the problem, it is
necessary to formulate the goal and objectives aimed at achieving it within the framework
of the article.

In the Materials and Methods section, the most common mistake many authors make
is not clearly presenting the logic and course of the experiment, which should include a
sequential description of the actions to achieve the research goal, as well as a clear logic of
the experimental steps with their description. In this section, the authors limit themselves
only to listing the leading research methods, while it is necessary to provide a detailed
justification of their choice, disclose their essence, and specify their purpose in relation
to the study. This section of the article also requires justification of the research sample
and experimental base, detailed characterization of the experimental stages, detailed
description of the mathematical processing of data.

The next section of the article Results is also not without problems. In some articles
there is a predominant substitution of the author's results by the previous accumulated
experience in the field of the problem under study, while this section should include
only the author's results without any analyses. Also, sometimes there are no tables and
figures in scientific and practical articles, which could clearly show the results obtained
by the author, or there is no accompanying text and author's conclusions to the presented
figures. This section should be presented with a clear logic of the stages of the experiment,
which were stated in the previous section of the article “Materials and Methods”.

The purpose of the Discussions section is to arouse the reader's interest, therefore,
this section of the paper should include the author's interpretation and evaluation of the
results obtained, their consistency with the previously proposed hypothesis, present the
correlation of the results obtained with the data of other studies, as well as the author's
position reflecting the scientific dispute, agreement or disagreement with the previously
conducted research.

The Conclusion section should reflect the author's brief conclusions on the article,
focusing on the main points, and should also focus on the practical value and theoretical
significance of the article materials.

A common mistake made by authors is to ignore the Limitations section. We would
like to draw the authors' attention to this section, as an honest treatment of the identified
problems encountered by the author will impress the reviewers more than ignoring them.
This section should also outline the research perspectives and mechanisms for levelling
the identified limitations and problems in further research.

And concluding this section, it is also necessary to mention the References, which
should be neatly arranged, indicating the full output data of the sources, as well as
bibliographic data of all authors, and do not forget about in-text references to all
researchers who were mentioned in your article.

Tun MULeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 7
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[ToproroBka m10607 HAYIHOI CTATHY — 3TO TPYAOEMKMIT IIPOLeCC, KOTOPHIN Tpeby-
eT COO/TIoeH IS OIpeie/IEHHBIX TPeOOBaHMIT, HAYYHOTo popMaTa 1 4eTKOJ JIOTMKY U3JI0-
JKeHMsL. B aHHOI paboTe HOTIET pedsb 0 YaCThIX OMMOKAX ABTOPOB, KOTOPBIE MBI BUAUM
B CTaTbAX, IPUChIIAEMBIX B Halll )KypHaJL.

Vtax, Ha3éanue cmamvi JOIDKHO ObITb KPATKMM U JIETKO YUTAEMbIM, IIPY 9TOM MaK-
CMMaJIbHO TOYHO OTPa’KaTh OCHOBHYIO UJIEI0 CTaThby. B HeM JJO/DKHA TPUCYTCTBOBATH ITPO-
671eMa 11 BO3MOXKHBIIT ee pellleHsI, YTO BhI3bIBAaeT UNTATeNbCKIIT MHTepec. Cpefu 4acThIX
OLIMOOK aBTOPOB IIPY STOM MO>KHO 0003HAUNUTD CIIEAYIOLINe: BO-IIEPBbIX, CIMIIKOM 001iiee
HasBaHMe, 110 KOTOPOMY He/Ib35 IIOHATD, O YeM KOHKPETHO UJIET peUYb B TEKCTE CTaThy; BO-
BTOPBIX, Ha3BaHle CTaTbJl He COOTBETCTBYET €€ COfIePKaHNI0; B-TPETbMX, IIPY IIepeBojie Ha
VIHOCTPAHHBIIT SA3BIK ITOSIBJIAIOTCS HeXKeaTe/IbHble CMBICIBI, KOTOPBIE TaKXXKe HeOOXOAMMO
YYECTb; U IIOCTIE[IHEE, B HA3BAHUU CTaTbyl OTCYTCTBYIOT OCHOBHBbIE K/IIOU€BbIE C/IOBA.

B annomauyusax HekoTOpBIX cTaTell HabMofaeTcss HecobofieHte TPeOOBaHMIT K X
oopMIIeHNI0: OHY JOJDKHBI COTEPKaTh KPaTKyIo MHPOPMALNI0 00 aKTyaTbHOCTH, L€/,
BeZlyIIMX METOflaX M/V/IM METOIMKAX, aBTOPCKMX Pe3ylbTaTax M MPaKTIMIeCKON 3HAUM-
MocCTy MaTepuanoB crarby. O60CHOBaHIE aKTYaIbHOCTI UCCIEJOBAHNUSA JOIDKHO OBITh,
C OJJHOJI CTOPOHBI, TAKOHUYHBIM, a C JPYTOil — 4eTKO PacKpbIBAIOIMM HEOOXOAMMOCTD
U CBOEBPEMEHHOCTD PellIeHNsI IpejaraemMoit mpobremsr. Heobxopmumo sicHoe 060cHO-
BaHNe BeYLIVX IOAX0/I0B, METO/IOB M/IM METOMUK, IeXKAIINX B OCHOBE MCCIEOBAHMA.
ABTOpCKIIe pe3y/IbTaThl CJIefyeT MPEACTAB/IATh MaKCHMA/IbHO [TOJTHO U YO@HUTEeIbHO.

I[Tpu otbOpe KA10UEBbIX €106 He PEKOMEHYETCSI UCIIONb30BATh BCE TEPMIHBIL, IIPY-
CYTCTBYIOI[ME B HAa3BaHMM CTaTbM, TAK KaK JMICIIOJIb30BAHNE OJHMX M TeX )K€ TEPMUHOB
B 3aT0JIOBKE VI K/TIOUEBBIX CJIOBAX MOXKET CTATh M30BITOYHBIM U IIPUBECTH K IIOTEPE IIeH-
HOTO MECTa JIs KJII0YEBBIX CTIOB. BMeCTO 3TOTO /Iy4lie MCII0/Ib30BaTh CBA3aHHbIE TEPMI-
HbI, KOTOpbI€ PAa3BMBAIOT OCHOBHbIE MIEN CTATbM. EC/M CTaThsA MOCBALEHA PACKPBITHIO
METOAMKI VJIY TeXHOJIOTMY, 1e7IeCO00PasHO BKIIOYNTD ee HalIMeHOBaHue Mmoo B 3aro-
JIOBOK, /100 B K/IIOY€BBbIE CJIOBA, YTO CAE/IAET BAIIly CTAThIO O0JIee JOCTYIIHOI fi/Is1 NCCIIe-
JoBaTesiell, 3afHTePeCOBaHHbIX B JaHHOM BoIlpoce. Taxke PeKOMEH/[YeTCs MCIOIb30-
BaTb OOLIECIIPUHATHIE a/lbTepHATHBHbIE TEPMUHBI K C/IOBaM, 3asBJICHHBIM B 3ar0l0BKe
CTaTby, TaK KaK 3aM[HTE€PECOBAHHbIE YMTATE/IN MOTYT MCIOIb30BaTh Pa3Hble TEPMMIHbI
7151 OIVICAHWSA OfIHUX U TeX K€ IOHATHUIA.

ITpu noxpo6HOM 000CHOBAaHMY aKTyaIbBHOCTI IIPOOIeMbl B pasjene cratby Beede-
Hue (Introduction) aBTOpBI OTPAaHNYMBAIOTCS OIMCAHNEM €€ HEOOXOAMMOCTHU B paMKax
OJTHOJ CTPaHbI W/IM PETYOHa, OHAKO I/I )KypHAJIOB, BXOAALIMX B MEXIyHapO/IHbIE LIM-
TaTHO-aHAIUTUYECKe 6a3bl, HEOOXOAVMMO BBIABUTD aKTYaIbHOCTD C IO3UIVIIL MUPOBOI
HayKy. Yacroit ommOKoil aBTOPOB SIB/ISETCS TO, YTO IIPECTABIEHHBII aHAIN3 JINTEpPa-
TYpBI MMeeT ITOBEPXHOCTHBII XapaKTep, B TO BpeMs KaK OH 00s3aTelbHO HO/DKEH CO-
IPOBOXXIATHCA pedpIeKcHelt aBTOpa Ha IIPeI0>KeHHbIE YICCTIeI0BATEIAMU OIIpeie/IeH I,
OTKPBITISI, HAyIHbIe BBIBOABL U T. fi. Crremyromast mpobieMa aBTOPOB — 9TO OTPaHUYEH-

8 Creative Commons by the Authors is licenced under CC-BY
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HOCTb aHa/IN3a JINTEPATypbl PaMKaMU TOIBKO OTEYECTBEHHBIX MCCIELOBAHUIL, 13-3a
KOTOPOJI MHOTJ€ CTaThyl ObIBAIOT OTBEPTHYTHI. B 06011 cTaTbe HEOOXORMM aHAIN3 KaK
OTEYeCTBEHHOII, TaK U 3apyOexHOII IMTepaTyphl B ONIPee/IEHHON JIOTUKE B 3aBUCUMOCTI
OT HAyYHOTO aBTOPUTETA MCCIefoBaTesell, BBIOPAHHBIX /LS JAHHOTO 0630pa. [I1s1 MHO-
TUX CTaTeil XapaKTepHa IpeyMYIeCTBeHHAsA OlTopa Ha Hay4HbIe TPYAbI IPOLITIOTO CTO-
JIeTVIsA, OfHAKO 0030p JIUTepaTypbl SO/DKEH ObITh OCHOBAH Ha COBPEMEHHBIX MCC/IefJ0Ba-
HIISIX, €CTTM CTAThsI He HOCUT CPaBHUTEIbHO-MCTOPUYIECKOTO XapakTepa. [1o 3aBepureHnn
0030pa IUTepaTypPHBIX MCTOYHMKOB HEOOXOAMMO cHOPMYIMPOBATh BHIBOABI IO IIpex-
CTaBJICHHOMY aHa/I13y, 0003HaYMB HEMCCIeJOBaHHbIe aCIeKThI, 00/1acTy, KOTOPBIE ellje
pa3 MOAYEPKHYT aKTya/IbHOCTh BBIOpAaHHOI BaMu mpobembl. Ha ocHOBe BBISABIEHHBIX
Ipo6ETOB B COCTOSHUY U3YIEHHOCTH IIPO6IeMBbl He0OX0AMMO CHOPMYINPOBATD LIe/Ib U
3ajlauy, HallpaB/ICHHbIE Ha ee JOCTIDKeHJe B paMKaX CTaTh.

B paspgene Mamepuanvt u memodvt (Materials and Methods) camoit TUIMYHON
ouIMOKOI MHOTMX aBTOPOB SIB/IIETCS HEOCTATOYHO YeTKas MIPefiCTaBIeHHOCTD IOTUKA
U XOJla 9KCIIEPUMEHTa, KOTOpble JO/DKHBI BKIIOYATh B Ce0s IOC/IejoBaTe/IbHOe OICa-
HIe JeJICTBUIL 110 JOCTVIKEHUIO LIeIN MCCIeNOBAHNA, STAallOB SKCIIepMMeHTa. B JaHHOM
pasperne aBTOPBI HEPEAKO OTPAaHMYMBAIOTCS NUIID HEePedrCIeHeM BeAyIiNX METOLOB
VICCTIEIOBAHNA, B TO BpeMs KaK HeOOXOMMO IIPelCTaBUTh HOAPOOHOE 000CHOBaHME X
BBIOOPA, PACKPBITD UX CYIJHOCTD, @ TAK)KE KOHKPETU3UPOBATD MX IIPpeJHA3HAUYeHNUE IPK-
MEHUTE/IbHO K MICCTIEOBAaHNIO. B TaHHOM pasfiesie CTaThby TaK)Xe He0OXOMMbI 000CHOBA-
HJIe BBIOOPKM MCCIeJOBAaHMA U 9KCIIePUMEHTA/IbHOI 6asbl, JeTalbHas XapaKTepUCTIKa
9TAIOB 9KCIIEPUMEHTA, IOAPOOHOE OIMCAHNE MATEMATNIECKOIT 00PabOTKY JAaHHBIX.

Crenyroumit pasgen ctatbyt — Pesynvmamuvt (Results). B HeKOTOPBIX CTaThsX IIpe-
ob6JafaeT IOMEeHAa aBTOPCKUX Pe3y/IbTaTOB OIBITOM IIPEAbIAYIINX VCCIETOBAHUII B 3a-
sIBJIEHHOII 06macTy. JJaHHBIN pasiesn JO/DKeH BKII0YaTh TONbKO aBTOPCKIUE PE3Y/IbTaThl
10 KOHKPETHOMY JICCTIEJOBAaHIIO 6€3 KaKMX-TO BBIBOJOB, CAE/TAHHBIX B APYIUX paboTax.
YacTo OTCYTCTBYIOT TaOIMIBL U PUCYHKM B HAayYHO-IPAKTUYECKMX CTATbAX, KOTOpBIE
Mo/ OB HAT/IALHO IOKA3aTh [IOTy4eHHbIe aBTOPOM Pe3y/IbTATBL, 4 €C/IM PUCYHKH IPefi-
CTaBJIEHBI, TO OTCYTCTBYET COMPOBOXKAAIOILINII MX TEKCT ¥ aBTOPCKMe BbIBOABL. JloryKa
IZaHHOTO pasfesa OIpefe/seTCs TeMU STallaMy 9KCIIepUMeHTa, KOTOpPbIe ObLIN 3asB/IEHbI
B IIpefbIAYLIEM pasfenie CTaTbu «MaTtepuasbl 1 METORbI».

3apmaua pasgena O6cymoenus (Discussions) COCTOUT B TOM, 4YTOOBI BbI3BATD Y YNTa-
TeJIsl MHTEpeC, CIeJOBAaTe/IbHO, B TaHHBIN pasfie/l CTaTbU CIefyeT BKIIOYUTh aBTOPCKYIO
MHTEPIIPETALNIO I OL[EHKY II0/IyIeHHBIX Pe3y/IbTATOB, X CBA3b C paHee BBIIBIHYTO I~
II0TE3011, COOTHOLIEHNE MMOTYYeHHbIX Pe3yNIbTaTOB C HAHHBIMU JAPYIUX MCCIELOBAHMIA,
a TaK)Ke aBTOPCKYIO IIO3UIIMIO B HAYYHOM CIIOpe, COIIacHe WM HeCoITIacle ¢ paHee Ipo-
Be[IeHHBIMI MCCTIEOBAHVISIMIL.

Paspen 3axmouenue (Conclusion) nomkeH oTpakaTb KpaTKye BBIBOZLBI aBTOPa 110
3asBJICHHOII IIpo6IeMe, IIPJ 9TOM OCHOBHOE BHYMAaHMeE C/IefiyeT CKOHL[EHTPUPOBATh Ha
[JIABHOM, A TaK)Xe Ha MPAKTUYECKOI [IEHHOCTHU ¥ TEOPETUIECKO 3HAUMMOCTI MaTeP-
QJI0B CTaThIL.

Yacroit ommbKoil sIB/IsIETCsE UTHOPUpOBaHue paspena Ozpanuuenus (Limitations).
Xorenoch 6bI 06pATUTh BHMMAaHME aBTOPOB Ha [IAHHBII Pasfesl, TaK KaK YeCTHOE OTHO-
IIeHNe K BBIABIEHHBIM IIpo6IeMaM, C KOTOPBIMM CTOIKHYJ/ICS aBTOP, IPOM3BefeT O0/b-
Illee BIIEYaT/ICHUE HA PELieH3eHTOB, YeM MX MIHOpYMpOoBaHMe. B manHOM paspgene Takxke
cepyeT 0603HAYNTD MIEPCIEKTIBEI NCCIE[OBAHNS I MEXaHI3MbI HIBE/IMPOBAHIS BBLIB-
JIEHHBIX OTPaHMYEHNUII U IIPOo6/IeM B Ja/bHENIINX JICCTIeJOBAHISX.

B saBepienne ckaxxem u o Cnucke numepamypuot (References), kotopslit He06x0-
AMMO aKKYpPaTHO 0(OPMIUTb, YKa3aB [IO/THbIE BHIXOJHbIE JAHHbIE UCTOUYHIKOB U 616/M-
orpadudeckie gaHHbIe aBTOPOB. VI KOHEYHO, He C/efyeT 3a0bIBaTh O BHYTPUTEKCTOBBIX
CCBUIKAX Ha BCeX MCCIIefoBaTeIel, KOTOpbIe YIOMIHAIOTCA B Ballleil CTaThe.
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Abstract

Motor persistence is an indicator of executive functions that involve maintaining the components
of intentional movement. Due to its all-or-none nature, motor persistence may be considered the
most direct manifestation of inhibitory control as one of the executive functions. Previous studies
have shown that stress in childhood predicts poorer executive functions, and the negative impact of
perceived stress has been identified in samples of adolescents. Parental practices are also important
factors in child development and play an essential role in the formation of executive functions.
Positive parenting practices facilitate the internalization of the self-regulatory process. However, the
relationship between perceived stress among preschoolers, parental practices, and motor persistence
is still limited. This study investigates the relationship between motor persistence and maternal
practices in the context of a child's stress. The sample of the study included 194 mothers and their
children. Mothers were in the age range of 23 to 48 years old (M = 34.91, SD = 6.52), while children
were in the age range of 5 to 8 years old (M = 6.5, SD = 0.37). Additionally, 49% of the children
were male and 51% were female. Data collection was conducted using a subtest of the NEPSY-II
Statue, the Perceived Stress Scale for Children, and the Parenting Practices Survey. The current study
found that perceived stress could decrease motor persistence, but warmth and maternal practices
that demonstrate attachment and support might mitigate this negative effect. The results of the study
could be applied in educational programs for parents and in the work of psychologists, teachers, and
practitioners who interact with families with preschoolers.

Keywords: maternal practices, cognitive stimulation, warmth, executive functions, motor
persistence, perceived stress of child.
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AHHOTAIUSA

DusydecKuit CAeP>KUBAIOIINIT KOHTPOJIb ABJIAETCA OLHUM U3 TOKa3aTeslell ICIIOTHUTEIbHBIX QYHK-
IV, TIpEIIOJIarafolyX MOJiiep>KaHie HaMepPEeHHOTO JBVDKeHNUA. biaromapsa mpuHIMITY «Bce MIn
HIYeT0» CAEP>KUBAIOIINIT KOHTPO/Ib MOXKHO CUUTAaTh HanbosIee IPsIMbIM IPOsBIECHIEM TOPMO3HO-
ro KoHTposA. IIpenpipynie nccaefoBaHusA OKasaln, 9YTO CHIDKEHE UCIIOMTHUTETbHBIX (YHKIINII
CBSI3aHO C YPOBHEM CTpPecca B IETCKOM BO3PAcTe U € BLICOKMM BOCIIPMHMMAEMbIM CTPECCOM B HOJI-
pocTKOBOM. Popurenbckue MpakTUKY TAaKKe UIPAIOT CYLECTBEHHYI0 POb B (GOPMUPOBAHUU UC-
ITOTHUTETBHBIX QYHKINIL. Y CTAHOB/IEHO, YTO IIO3UTUBHBIE POANTEIbCKIIE IIPAKTIKI (KOTHUTUBHAS
CTUMYJLALNA U TEIUIOTa) CIIOCOOCTBYIOT MHTepHAIM3ALMN IIpoLiecca camopery/sinuy. HecmoTps Ha
MMeEIOIIVeCs Pe3y/IbTaThl, JaHHBIE O CBA3M MEXK/y BOCIPMHIMAEMBIM JOUIKOTbHIKAMMU CTPECCOM,
MaTepUHCKUMM MPAKTUKAMY U C/Iep>KMBAIOIIMM KOHTPO/IeM orpaHndeHHbl. Hacrosmee mccneno-
BaHIe HAIlPaB/IeHO Ha BbIABJICHNUE B3aMIMOCBA3M MEXIy yKasaHHBIMM IIOKasaTelAMM. BbIOOPKY
cocraBwm 194 >keHIIMHBI U X fieTu. BospacT marepeit — ot 23 no 48 ner (M = 34,91; SD = 6,52),
mereit — ot 5 5o 8 et (M = 6,5; SD = 0,37), 49% meteit — Mambunku, 51% — geBouxu. CO60p JaHHBIX
IIPOBOAMIICSA ¢ cnonb3oBaneM cybrecra NEPSY-IT «Craryst», [IIka/Ibl BOCIpUHMMAaeMOTro cTpecca
IJISL IeTel M aHKETHI C BOIIPOCAMM O POAMTEIbCKUX MpaKTHkax. Texylee nccaefoBaHme Mokasano,
YTO BOCIIPUHIMAEMBIN CTPECC MOXKET CHU3UTD CAEP)KMBAIOIINI KOHTPO/Ib, HO MAaT€PUHCKNE Mpa-
KTVIKM, HalIpaBJIeHHbIe Ha IeMOHCTPAIVIO IPUBA3AHHOCTH, IPYHATIA ¥ TOJJEPKKI, MOTYT CMAT-
YUTb 9TOT HETaTUBHBII 3P deKT.

KiroueBble croBa: MaTepUHCKME IPAKTUKM, KOTHUTYBHAA CTYMYJ/IALNA, TEIIOTA, MCIOTHUTENb-
Hble QYHKLNY, CAEP>KUBAIOILNIT KOHTPO/Ib, BOCIIPIHIMAEMBbIIT CTpecc.

Introduction

Modern researchers assume that self-regulation is one of the most significant
markers of a child's development (Diamond, 2020; Oshchepkova & Shatskaya, 2023).
Growing self-regulation during childhood reflects the increasing integration of cognitive,
emotional, and behavioral processes, enabling children to control various aspects of their
activities in various situations. In typical, familiar situations, a cognitive system of self-
regulation is required to help solve emotionally neutral tasks (Willoughby et al., 2011).
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Education and Self Development. Volume 19, Ne 4, 2024

However, emotional or stressful situations require so-called hot self-regulation (Gavrilova
et al,, 2023; Willoughby et al., 2011), and this type of situation may affect self-control
and decision-making. Motor persistence as the maintenance of intentional movement
could be the most illustrative indicator of hot regulation because of its all-or-no nature,
especially in stressful situations such as unexpected and rapid changes here and now
(Mahone et al., 2006).

According to the earlier studies, stress decreases the regulatory characteristics of
adults and adolescents. Despite the number of studies, little is known about the association
between children’s perceived stress and regulation dimensions. Previously, researchers
identified the role of parental stress (Plamondon et al., 2015) and neural aspects of stress
(McEwen, 2013) for children’s executive functions, but they did not investigate self-
reported stress. One of the reasons is that it used to be thought that preschoolers under
the age of eight lacked self-report skills. Whereas new research from different countries
shows that children can identify and evaluate how stressed out they feel generally (Davis &
Soistmann, 2022; Lynch et al., 2022). To fill the gap in the relationship between children's
stress and self-regulation, the current study aims to identify an association between self-
reported perceived stress and motor persistence as indicator of executive functions and
self-regulation.

In the light of the increasing anxiety and stress among modern preschoolers and
the presumed negative role of stress (Lynch et al., 2022; Willoughby et al., 2011), it is
important to identify factors that may mitigate its destructive effect. Parental behavior,
which has tremendous influence on child development (Yakupova et al., 2023), could be
that factor. Previous studies have also demonstrated that parental behaviors, including
cognitive stimulation and emotional support, are associated with the self-regulation
indicators of children and play a crucial role in a child's stress experience (Spruijt et al.,
2018). However, previous studies, both foreign and domestic, have not precisely identified
the role of stress and parental behavior in motor control as a part of inhibition control.
To address these issues, we will explore the relationship between motor persistence as a
marker of executive function, parental practices, and child stress.

The current study's data expands current knowledge about children’s stress as a factor
in regulatory development at preschool age. This study also provides a more nuanced
picture of how different maternal practices contribute to reducing children's stress and
supporting the evolution of motor persistence as hot self-regulation.

Motor control as a dimension of self-regulation

Motor control is an integral component of inhibitory control, involving the regulation
of intentions, including preparedness to respond. It is named “hot” regulation because it is
a bottom-up process that has associations with affective aspects in an emotionally aroused
or stressful context (Gavrilova et al., 2023; Willoughby et al., 2011). It occurs between
perception and the execution of actions or movements. Motor control has two indicators:
the first is motor inhibition, which includes the suppression of one dominant motor action
in favor of another but more suitable movement, and the second is motor persistence,
which includes the sustainment of components of intentional movement (Mahone et
al., 2006). According to Rubia and colleagues, motor control, in contrast to control of
emotions and thoughts, is “the most direct expression of inhibitory control, as it involves
all-or-none decisions about action or nonaction” (Rubia et al., 2001, p. 251), so, motor
persistence may be presented as one of direct indicator of executive functions. Motor
persistence shows significant growth from the age 5 to the age 6 (Novik & Salmanova,
2022) but modest rise at the age 9.8 (Mahone et al., 2006). The age range of 6-7 years is a
period characterized by the active development of motor control. Identifying the features
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of motor persistence among children aged 5-8 years increases global knowledge about
hot self-regulation in preschool ages. Moreover, identification of factors that have an
effect on regulatory development may enrich the comprehension of motor persistence
development in particular and executive functions in general.

Role of perceived stress and the development of motor persistence

Perceived stress is described as “the degree to which situations in one’s life are
appraised as stressful” (Cohen et al., 1983, p. 385) and includes individual cognitive and
emotional reactions to potential or real risky life events (Yilmaz Kogar & Kogar, 2024).
Previous studies of children’s perceived stress faced the challenge of limited ability to
distinguish thoughts and emotions among preschoolers, resulting in a broad definition of
stress and searching for indirect measures of its assessment (Davis & Soistmann, 2022).
Modern researchers evolved the theoretical concept of preschooler stress, which allowed
them to develop empirical measures for overcoming this obstacle. Since it has been
found that children can self-report about some experiences with stress and stress-related
behaviors at preschool ages (e.g., Lynch et al., 2022), it has opened opportunities for new
investigations of stressful factors in children’s development.

There is much evidence that perceived stress has a negative effect on cognitive skills
and executive function development. For instance, stress in childhood predicts poorer
development (Danilova, 2023), lower processing speed and working memory (Saleh et
al., 2017) which may be explained by the disrupting effect of stress on the brain regions
related to inhibitory control (Friedman & Robbins, 2022). Perceived stress demonstrated
negative associations with executive function and inhibitory control (Cumming et al.,
2022).

But all the data about associations between children’s stress and features of self-
regulation was identified in the samples of infants or adolescents (Danilova, 2023).
Available data on preschoolers’ stress was received based on parental assessments or
physiological markers of stress, e.g., level of cortisol or indicators of the functioning of
brain regions (McEwen, 2013). Information about self-reported stress and its association
with self-regulation among preschoolers was restricted previously. Based on all facts
about associations between stress and self-regulation, it could be proposed that perceived
stress at preschool age may have a decreasing effect on motor persistence.

Parental practices in the development of motor persistence

Parental behavior and attitudes toward children are the most crucial factors in child
development (Yakupova et al., 2023). Some researchers suggest that parental involvement
can be shown through both instructional and emotional engagement, which are reflected
in cognitive stimulation and warmth practices (Lim, 2023). Parental involvement
influences the different child’s cognitive features or emotional states and feelings.
Parenting activities and their impact on the children's perceived stress can be discussed
via the lens of attachment theory (Ainsworth, 1973). Close and warm connections
between parents and children can lead to lower anxiety and worry in children, allowing
them to feel safe and explore their world boldly (Lam et al., 2018). Another reason for the
strong connection between parental warmth and children's perceived stress is the societal
belief that “good parents” should exhibit warmth and support, leading to less anxiety and
increased self-control in children (Lim, 2023). Thus, it might be proposed that positive
parenting practices (especially warmth) lower the perceived stress of children.

Parental practices play the essential role in executive functions formation (e.g.,
Lim, 2023). Different ratios of parental practices were identified in previous studies, and
some of these ratios have a negative child developmental outcome, while others may be
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called positive (high warmth, low punishment practices, and medium behavior control)
(Cumming et al., 2022). It was established that positive parenting practices facilitate
the internalization of the self-regulatory process (Nigg, 2017), predicts increasing
cognitive flexibility and inhibition control from 5 to 7.5 years (Rosen et al., 2020). Also,
some indirect results may shed light on the association between parenting and motor
self-regulation. First, the neurological evidence shows that an environment enriched
with cognitive and motor tasks stimulates the formation of the prefrontal cortex, the
cerebellum, and the basal ganglia, which are responsible for coordinating cognitive and
motor development (e.g., Diamond, 2000). Second, in the sample of preschoolers, the
success of motor performance tasks demands not only a high level of motor persistence,
but also higher non-verbal intelligence, which in turn linked with positive parenting
(Roebers et al., 2014). Third, the study of the relationship between parenting practices
and the motor development of preschoolers showed that responsiveness, warmth, and
support, encourage the evolution of different physical skills, including motor control
and motor persistence (Agard et al., 2021). Despite all these findings, the relationship
between parental practices and motor persistence as hot self-regulation, which may
be important for stress coping, is still limited. Based on available evidence, it may be
proposed that parental practices (cognitive stimulation and warmth) promote increasing
motor persistence, and the current study will test this hypothesis.

Current study

Despite the limitations of studies that explore perceived stress among preschool
children and its role in the formation of self-regulation characteristics, there is much
evidence that perceived stress has detrimental effect on cognitive and motor functioning
(Friedman, Robbins, 2022; Saleh et al., 2017). On that basis, we may propose that motor
persistence as a marker of both regulation and motor development might be influenced
by the preschoolers’ perceived stress. At the same time, parenting practices such as
cognitive stimulation and parental warmth demonstrate a positive effect on executive
function development. Involving parents through reading books, learning colors and new
words, and showing warmth and support help children to improve their regulation and
motor skills (Rosen et al., 2020). These studies’ results allow us to suggest that parenting
practices have an effect on children's development, which is reversed by the effect of
perceived stress.

Thus, the current study aims to: 1) explore the association between perceived stress
as self-reported characteristic and motor persistence among preschool children; 2)
investigate the association between mother’s parenting practices and perceived stress of
children; 3) identify the incremental impact of positive parenting practices (cognitive
stimulation and warmth) to child’s motor persistence controlling for perceived stress of
children; 4) explore differences in child perceived stress and motor persistence accounting
the prevalence of cognitive stimulation or warmth in parental practices.

Methodology

Sample

The study sample included 194 mothers and their children. Mothers were in the age
range from 23 to 48 years (M=34.91, SD = 6.52). Fifty-five percent of the women have a
university degree, 68% have a full-time job, and 70% are married. Children were in the
age range of 5-8 years (M = 6.53, SD = 0.37). 49% of children were male and 51% were
female, all of them were tested in kindergarten.

The researchers received written consent for mothers and their children's participation
in the study. Participation in the study was voluntary, and individually, all instructions
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and materials were presented to respondents in their native language. The pen-and-
pencil format of data collection was used for mothers; data from children was obtained
by specially trained researchers. All research procedures were performed according to the
ethical standards of the Russian Psychological Society.

Method

Statue is a subtest of NEPSY-II (Veraksa et al., 2020) that aims to access motor
persistence and inhibition. Children were asked to stay immobile with closed eyes for
75 seconds despite distractions (knocking, coughing from the researcher, etc.). Children
received from 0 to 2 points for each 5 seconds of performance. The number of points
depended on the success of the following instructions.

The Perceived Stress Scale - Children (Kornienko et al., 2024) is a questionnaire that
aims to evaluate the relevant level of stress that a child feels. Data collection was organized
as a structural interview. In the beginning, researchers presented a special mold with five
increasing columns to children and asked them which column was bigger. If the child
demonstrated understanding of the question and could give the right answer, the test was
continued.

The Parenting Practices Survey (Cumming et al., 2022) has eight items designed to
identify the cognitive stimulation (reading, singing, etc.) and warmth (e.g., “Child and
I often have warm, close times together”) that mothers demonstrate to their children.
Mothers ranged their answers on Likert’s scale from 1 “never” to 7 “every day” for
cognitive stimulation and from 1 “not at all true” to 4 “completely true”.

Moreover, mothers were asked about their age, education, job and some other social-
demographic characteristics.

Results

Descriptive statistics were conducted to expand knowledge about the motor
persistence and perceived stress of preschool children, as well as mothers’ parenting
practices. These results could be the basis for further cross-cultural comparative studies.
According to the results, preschool children in the age range of 5-8 years demonstrate
quite a high level of Motor persistence (mean is 27.10 out of maximum 30), mothers
showed a high level of Warmth (mean is 3.67 out of maximum 4). Perceived stress and
Cognitive stimulation displayed moderate values as compared to the maximum (Table 1).
In general, a preliminary analysis revealed that the current sample may be described as
“mother-child” dyads with favorable characteristics. In particular, children exhibit a high
level of motor persistence and moderate stress in the context of a high level of maternal
warmth, which may create favorable conditions for beneficial development.

Table 1. Descriptive statistics (N = 194)

Mean Std. Deviation Minimum Maximum
Age (children) 6.53 0.369 5.17 7.67
Age (mothers) 3491 6.521 16 61
Motor persistence 27.10 3.737 10 30
Perceived stress 17.79 5.332 8 32
Warmth 3.67 0.413 1.75 4
Cognitive stimulation 3.23 1.47 0
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Although the current study did not have a special task for identifying differences
between girls and boys, as well as mothers of boys and girls, comparative analysis was
run. The data did not correspond to the normal distribution (the p-value for the Shapiro-
Wilk test was below 0.01), and the Mann-Whitney test was conducted. The control of
differences between Motor persistence and Perceived stress in boys and girls and Warmth
of their mothers has not demonstrated significant results. But mothers of girls (M = 3.47;
SD=1.47) showed a significantly higher level of Cognitive stimulation than mothers of
boys (M = 2.48; SD=1.49) (U = 3874.5, p< 0.05). These additional data could be taken into
account for the discussion of the results of the further study of parenting practices.

Predictors of motor persistence

According to the first and second study aims, correlation analysis was run to identify
correlations between Perceived Stress and Motor persistence, Perceived stress and
mothers' parenting practices (Warmth and Cognitive stimulation). Moreover, correlation
analysis provided an overview of associations between other study variables (Table
2). The results demonstrated that Child Perceived Stress has a negative correlation with
Motor persistence (r = -0.131, p< 0.05) and do not have a correlation with parenting
practices. Additional results show a negative association between Motor persistence and
the Age of mothers (r = -0.143, p<0.01), and a positive association with Warmth (r =
0.115, p<0.05). Further, Cognitive stimulation demonstrates a positive association with
Education level of mothers (r = 0.121, p<0.05) and Gender (r = 0.128, p<0.05), the last
association confirms the results of the comparative analysis described above. Gender was
considered to be a quasicontinuous variable for the correlation analysis.

Table 2. Results of correlation analysis

Variable I 2 3 4 5 6 7
1. Motor persistence —
2. Gender 0.083 —
3. Age (children) 0.032 -0.004 —
4. Age (mothers) -0.143** | -0.029 0.034 —
5. Education (mothers) | -0.029 0.094 0.067 | 0.187** —
6. Perceived stress -0.111* | -0.014 0.077 0.008 -0.016 —
7. Warmth 0.115* -0.082 -0.032 -0.044 -0.096 -0.058 —
8. Cognitive stimulation | -0.037 0.128* 0.040 -0.010 0.121* -0.034 0.040

Note. * p<0.05, ** p<0.01

The study results of correlations allow for a hierarchical regression analysis where
Motor persistence was a dependent variable. The regression analysis for the identification
of Motor persistence predictors was conducted in two steps (Table 3). Perceived stress
and Age of mothers were included in the model in the first step. Warmth and Cognitive
stimulation were included in the second step. Gender and Age of children have not
demonstrated a significant correlation with other variables, so they were not added to
the model. The proportion of explained variance in both models is not high: Model 1
describes only 5% of the variance, and Model 2 describes only 9%.
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Table 3. Results of regression analysis

| b | Standard Error | Beta | t p

Model 1
R2 =0.05
Adjusted R2 = 0.04
F (2 191) = 5.048, p<0.01

(Intercept) 32.381 1.698 19.070 <.001
Age (mothers) -0.099 0.040 -0.173 -2.447 0.015
Perceived stress -0.103 0.049 -0.146 -2.075 0.039
Model 2
R2 = 0.09

Adjusted R2 = 0.07
F (4 189) = 4.556, p<0.01

(Intercept) 25.841 3.049 8.474 <.001
Age (mothers) -0.092 0.040 -0.161 -2.318 0.022
Perceived stress -0.090 0.049 -0.128 -1.827 0.069
Warmth 1.747 0.634 0.193 2.756 0.006
Cognitive stimulation | -0.101 0.177 -0.040 -0.572 0.568

According to the regression analysis results, in Model 1, Age of mothers (b=-0.099,
p<0.05) and Perceived stress (b=-0.103, p<0.05) were identified as significant negative
predictors of Motor persistence. In Model 2, Age of mothers saved a negative effect for
the self-regulation variable (b=-0.092, p<0.05), while Perceived stress lost significance
and demonstrated only a marginal effect. Warmth demonstrated a significant effect
with a positive contribution (b=1.747, p<0.01), but Cognitive stimulation did not make
a significant contribution. In general, the regression analysis data corresponds to the
correlation analysis results.

Differences in children's motor persistence in relation to maternal parenting
practices

The groups of mothers with varying parenting practices were identified using cluster
analysis (neighborhood-based clustering method). Cognitive stimulation and Warmth
were considered to be quasicontinuous variables for the cluster analysis. A three-clusters
model demonstrated better indexes base on the elbow method, silhouette index, and the
likelihood-based information criteria (AIC and BIC). Three clusters that correspond to
the three groups of mothers were identified (Figure 1).

The first group include mothers who have demonstrated a high level of warmth but
a low level of cognitive stimulation of children (42% of the sample). These mothers may
be called emotional mothers because of their emotional closeness with their child without
intensive instructional intentions. The second group describes mothers with a high level
of both — warmth and cognitive stimulation (33% of the sample). This group of mothers
may be called actively involved mothers; they are involved in both emotional support for
their children and cognitive stimulation of child development. The third group consists
of mothers with a low level of warmth and a moderate level of cognitive stimulation (25%
of the sample). Such mothers could be called formal mothers because they fulfill their
parental obligations but do not demonstrate emotional closeness or active involvement
in child development.
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Figure 1. Results of the cluster analysis on parenting practices. Indicators
of Cognitive stimulation and Warmth presented in z-scores

A comparative analysis was conducted to identify the differences between children
whose mothers demonstrated a different ratio of parenting practices. According to the
results (Kruskal-Wallis = 5.907, p<0.05), children of emotional mothers, who often
practice warmth and rarely stimulate the cognitive development of children, demonstrated
the lowest level of Perceived stress (M = 16.61; SD = 4.34), children of formal mothers,
who rarely demonstrated both warmth and cognitive stimulation, showed the highest
one (M = 19.44; SD = 5.87) (U = 1068.5, p<0.01). Children of mothers with a moderate
emotional support and cognitive stimulation of child development demonstrated a
medium level of Perceived stress (M = 18.40). The differences in the motor persistence
were not identified among children.

Discussion

The purpose of this study was to identify associations between motor persistence and
maternal practices in the context of perceived stress.

The preschool age is a critical period in the formation of self-regulation abilities
and executive functions (Chichinina & Gavrilova, 2022; Veraksa et al., 2023). During
preschool ages, self-regulation indicators grow, and this is supported by our data. The
current study's comparison of the level of motor persistence with data from previous
works (Mahone et al., 2006; Novik & Salmanova, 2022), permits us to conclude that older
preschool children have a higher level of motor persistence than preschoolers in the age
range of 5 to 6 years and a lower level than younger teenagers.

The study findings showed that perceived stress of children linked with motor
persistence and might decrease the success of hot regulation. The negative role of stress
on the self-regulation process and executive functions at different ages of childhood and
adolescence was presented by many researchers (Zhang et al.,, 2019). Children in the
current study have a moderate level of perceived stress in contrast to the previous findings
where this level was quite low (White, 2014). It may be attributed to the transition from
one educational system to another, moving from kindergarten to school. Although
children do not typically demonstrate an anticipatory stress reaction to school (Leblond
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et al., 2022), all preparation processes might increase cognitive and emotional tension,
which, in turn, might increase the level of perceived stress (Davis & Soistmann, 2022).
Also, it may be speculated that children with a lower level of perceived stress might not
have such an association between stress and self-regulation characteristics. Moreover, the
significant role of perceived stress as a predictor of motor persistence disappeared in the
regression model when the mothers’ warmth indicator was included.

Despite the proposed suggestion, both warmth and cognitive stimulation as parenting
practices and perceived stress did not show significant associations. It could mean that
mothers choose cognitive and emotional practices independently from their children’s
stress, and these parenting practices, in turn, are not a source of children’s stress. We
could also speculate that warmth and cognitive stimulation as some features of mothers’
behavior and children’s stress influence motor persistence independently. Suggesting
that the harmful effects of children’s perceived stress on motor self-regulation may be
reduced as a result of the constant, but not situational, warm and supportive emotional
relationships between mothers and children. A trusting mother-child relationship could
create a stable environment (Ali et al., 2021), and children can train and develop their
own self-regulation and motor control in this secure circumstance. Similar results were
obtained in some previous studies (Menon et al., 2020).

The three groups of mothers with different ratio of warmth and cognitive stimulation
were identified - group of emotional mothers, group of actively involved mothers, and
group of formal mothers. A group of emotional mothers with a pronounced warmth level is
the largest one (42% of the sample). In the current study, mothers in general demonstrated
a moderate level of cognitive stimulation and a high level of warmth as parental practices,
the latter is consistent with the previous findings (Yaffe, 2023). Cumming and colleagues
(2022) also found differences in the ratio of cognitive stimulation and warmth, but the
result was the opposite. Our findings together with those of Cumming and colleagues
(2022) suggest that different parenting styles may have different ratios of cognitive
stimulation and warmth. Differences in the results may also depend on the sample. The
current study involved only mothers, while Cumming’s study included both mothers and
fathers. Moreover, the current study showed that children of mothers with a high level
of warmth demonstrate the lowest perceived stress, supporting speculation about the
positive role of mother-child warm relations for investigated characteristics (stress and
motor persistence in children).

Additionally, the age of mothers is revealed as a significant predictor that decreases
child motor persistence. Previously, demographic characteristics (Almazova & Mostinets,
2023), parental higher education, were associated with the development of children’s
self-regulation and executive function (Halse et al., 2019). Most early studies either did
not test mothers’ age as a factor in children’s self-regulation or did not find a significant
association between mother’s age and self-regulation of children (Narine, 2023). Our
findings indicate that children of older mothers demonstrate worse motor inhibitory
control. The explanation for this result may be that older mothers may not concentrate
attention on the development of motor persistence and prefer to train the cognitive skills
and abilities of their children, but this suggestion needs further investigation.

Conclusion and limitation

Current research has shown that preschool-age children may experience perceived
stress and respond to it. Theoretical review has demonstrated that stress may damage
the typical formation of cognitive, regulation, and motor skills. The current study found
that perceived stress could hinder the development of motor persistence, which serves
as an indicator of inhibitory control. However, this study confirmed the importance of
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maternal emotional support for a child’s healthy and typical development. Warmth as
a demonstration of attachment, acceptance, support, and other aspects of emotional
closeness between a mother and a child might mitigate the negative effect of children’s
stress on the development of motor persistence. The results of the study could be applied
in educational programs for parents and in the work of psychologists, teachers, and
practitioners who interact with families with preschoolers.

The current study follows international research on self-reported stress among
preschoolers and contributes to the understanding of the influence of stress and parenting
practices (warmth and cognitive stimulation) on motor persistence. Despite important
findings, this study has some limitations that may be improved in future investigations.
First, the sample may be extended by involving fathers or increasing the number of
respondents. Second, cross-sectional design and self-report measures do not allow for the
observation of the dynamic of the investigated indicators of development and drawing
cause-and-effect conclusions. Future exploration could use a longitudinal design and add
other measures, such as observation or structured interviews. The study of child perceived
stress and parenting practices seems promising when considering other indicators of
child development, such as cognitive flexibility and working memory, as well as factors
like the family’s socioeconomic status.
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Abstract

Education in one’s own mother tongue is one of the key areas for maintaining and developing one's
own language and ethnic identity of the Slovak minority in Hungary. The aim of the paper is to find
out the degree of perceived discrimination of teachers in respect of their work in an ethnic school
and the consequent assessment of the teachers' relationships not only from the point of view of
themselves, but also from the point of view of their social environment. The paper is based on data
from a questionnaire survey conducted in Slovak ethnic schools in Hungary in 2019 on a sample of
139 ethnic school teachers.

In terms of perceptions of discrimination, it can be stated that approximately one-third of
the teachers at Slovak ethnic schools have experienced varying degrees of discrimination. The
distribution of the results also shows that teachers face discrimination in both urban and rural areas
and that discrimination against teachers increases with age. In the context of social comparison, we
observed highly positive evaluations of teachers. Slightly more positive evaluations were observed
for self-evaluation. The reflected form of teachers’ relations reflects both the broader historical and
social context, the current situation in the Slovak ethnic education system and the individual-specific
characteristics of the respondents.

Keywords: discrimination, social comparison, Slovak teacher, ethnic education, Hungary.
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AHHOTAI[USA

ObpasoBaHite Ha POJHOM S3bIKe SB/IACTCA OFHMM M3 KIIOYEBBIX HAIIPaBIE€HMII MOMLEPIKaHI
M PasBUTHUS COOCTBEHHOTO SI3bIKA 11 9THIUYECKON MIEHTUYHOCTY C/IOBAIIKOTO MEHBIIMHCTBA B BeH-
rpun. 1lenb cTaTby — BBIACHUTD CTeTIEHb BOCIIPMHMMAEMOM YIUTENTAMU AUCKPYMMUHALINN B CBA3N
¢ X pabOTOIl B 9THUYECKOIT IIKOJIE, IIPOaHATU3IPOBATh IOCTEAYIOLIYIO OLeHKY YIUTEe/IAMY JaHHON
CUTYyallVyl He TOJIbKO C TOYKM 3peHNS MX CAMMX, HO U C TOUKY 3PEHMA MX COLIMA/IbHOTO OKPY>KEHUA.
CraThs OCHOBAaHA Ha JAHHBIX aHKETHOTO OIIPOCA, IIPOBeeHHOTro B 2019 rofy B CTIOBaLIKMX STHUYE-
CKMX IIKOJIaX B BeHrpuy Ha BbIOOpKe U3 139 yumrerneit STHIYECKUX KO

C TOYKM 3peHNA BOCHPUATUA AMCKPUMMHAIVY MOKHO YTBEPXK/IaTb, YTO MPYMEPHO TPeTb y4u-
Teslell CJIOBALIKMX 3THMYECKMX IIKOJ B TOJ M/IM MHON CTeNeHM CTaJKMBaaach C AMCKPUMUHAL-
eil. Pacripesienienne pesy/nbTaToB IIOKa3bIBA€T, YTO YUMTE/SA CTANKMBAKOTCA C JUCKPYMUHAIMEN
KaK B TOPOJICKUX, TaK U B CElbCKUX pailOHaX, MPUYEM B OTHOIIEHMM BO3PACTHBIX I€JJarOroB 3TO
HeraTMBHOE sBJIEHME YCUIuBaeTcs. TeM He MeHee, B KOHTEKCTe COIMA/IbHOTO CPaBHEHMs Mbl Ha-
6/mofany 11 BecbMa ITO3UTVBHbIE OLIEHKI KaK CO CTOPOHBI IPYTUX y4UTeTIell, TaK ¥ B CAMOOLIEHKE
pecrionaeHToB. OHOCpeOBAHHO XapaKTep B3a¥IMOOTHOIIEHWIT y4UTe el OTpajkaeT 11 6oJiee upo-
KW MICTOPUYECKMIA I COLMA/IbHBIN KOHTEKCT, U TEKYITYI0 CUTYal[iI0 B CIOBAIIKOV CUCTEME STHIYE-
CKOT0 00pa3oBaHMs, U MHAVBUYalIbHbIe 0COOEHHOCTH PECIIOH/ICHTOB.

KiroueBble c10Ba: IUCKPUMMHALA, COIMAIBHOE CPAaBHEHIIE, CTIOBAIIKIII YN TEIIb, STHIYECKOe 06-
pasoBanue, Benrpus.

Introduction

Due to the dispersed existence of many ethnic groups in Hungary, including the
Slovak minority, and the weakening role of the family in passing on the mother tongue,
educational institutions must create conditions for the acquisition and development of
the Slovak language and culture (Bindorffer, 2007; Erb & Knipf, 2020). Minority schools
are often seen as protection against assimilation (Brubaker et al., 2006). However, as
Kollath (2003) argues, nationality education should provide general and minority-specific
knowledge, fostering tolerance and enabling individuals to decide their ethnic affiliation.

Sociological research (Homisinova, 2008) highlights that Slovak students who do
not attend Slovak schools often lose their ethnic identity. This identity is shaped by
both subjective factors and the broader social, cultural, and historical context. Younger
generations of Slovaks in Hungary increasingly use Hungarian exclusively and have
weaker connections to Slovak traditions (Homi$inova, 2006; Tuskovd, 2016; Uhrinova,
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2016). Census data confirm this trend toward assimilation (Hungarian Central Statistical
Office, 2022).

Family and education are key areas for preserving minority languages (Fang, 2017;
Homisinova, 2006; Uhrinova, 2008). The importance of ethnic schools for the preservation
of Slovak language in Hungary was also confirmed by an Ombudsman for Minorities
investigation in 2011. In the ombudsman’s opinion, schools with minority language
instruction in Slovak and bilingual schools are not only the most suitable for teaching
a foreign language, but also help to create a community based on the transmission of
national; in this case a general Slovak culture, or the culture of Slovaks in Hungary,
the preservation of their traditions and the organisation of various groups.' In this
environment, the school thus becomes the most important factor for the preservation
of the Slovak language and Slovak nationality in Hungary (Homis$inova, 2006; Uhrinova
2008). The question of what political will and activity is needed to change the current
situation and tendency is also of relevance. With regard to educational conditions, it is
important not to forget the existence and presence of pupils, i.e. whether parents will
demand minority education and whether the minority language has sufficient prestige
in this environment. Currently, most Slovak families are unable (or only partially able)
to pass on the linguistic and cultural heritage of their ancestors to their offspring, and
many expect a school to be the only solution to this situation as pupils learn the basics of
the Slovak language and encounter Slovak culture at school. Uhrinova (2016) highlights
that initial school experiences shape students' lifelong attitudes toward their Slovak
identity. Despite these efforts, most students achieve low language proficiency and are
unmotivated to continue Slovak education at secondary or university levels. Educational
institutions alone cannot resolve this issue, especially as Hungarian dominates family
communication. Revitalization requires the minority language to be actively passed from
one generation to the next (Gal, 2007).

Theoretical Background

Slovak Education in Hungary - Basic Data

The system of Slovak ethnic schools as a complex phenomenon has not been
sufficiently studied and has been mostly reduced to partial research? (Helddkova &
Kalistova, 2019; Durkovskd & Kento$, 2021; Tuskovd, 2016). However, the results of
research consistently state its crucial role in the life of Slovaks in Hungary and at the same
time its current critical, imperilled condition, e.g. Durkovskd & Kalistova (2020), Loziak
(2022), Tuskova & Uhrinova (2018).

Weak ethnic identity among Slovak youth reduces motivation to learn Slovak,
compounded by the growing demand for other foreign languages like English and
German. State policies have historically prioritized Hungarian, leaving a legacy of
inadequate Slovak language instruction (Szarka, 2000). This is worsened by insufficient
teacher training, limited access to professional development, and outdated Slovak-
language textbooks, particularly in science subjects (Hornokova, 2021).

A pressing issue is the aging teaching workforce and the lack of replacements. In
many schools, a single teacher handles all Slovak-language responsibilities, leading
to burnout and inconsistent teaching quality. Although enrolment in kindergartens

! Report on the situation of national and ethnic minorities living on the territory of the Republic of
Hungary (February 2009 — February 2011). Budapest, 2011.

* The first comprehensive data on the problems of Slovak education in Hungary were brought only
by the project of the Institute of Social Sciences of the Slovak Academy of Sciences and the Research
Institute of Slovaks in Hungary (project: Current state and functioning of Slovak national education -
reflection of teachers, reflection of students and reflection of parents).
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and primary schools has increased, student numbers in Slovak secondary schools and
university programs remain critically low. Without sufficient Slovak teachers, the viability
of Slovak education is at risk.

In 2021/2022, 30 schools taught Slovak: one monolingual (Budapest), four bilingual
(Békéscsaba, Satoraljatjhely, Szarvas, and Toétkomlds), and 25 teaching Slovak as a
subject, a slight decline from 34 in 2018/2019.

Discrimination against Teachers

Discrimination involves unequal treatment based on characteristics such as ethnicity,
gender, or age (Hartl & Hartlova, 2004). The Swann Report noted the under-representation
of ethnic minorities in the teaching profession, which has since been considered by
experts as an urgent issue requiring immediate attention. Its authors McNamara and
Basit (2004) referred to the fear of racism, gender stereotypes and negative perceptions of
teacher status. According to Osler (1997), racism remains a major barrier that discourages
individuals from ethnic minorities from pursuing teaching careers.

The target group of this paper are Slovak teachers in Hungary. The fact that the
Hungarian majority perceives the distinctiveness of Slovak teachers as an ethnic
group is a normal and natural group-forming process. However, it is not right if this
perception of difference turns into unequal treatment. This happens if the difference of a
certain ethnicity is associated with prejudice, resulting in stigmatisation or institutional
discrimination towards them.

According to the 2019 Eurobarometer survey (European Commission, 2019) on
perceptions of discrimination across European Union countries, 52% of respondents
in Hungary think that discrimination on the basis of ethnicity is widespread. The most
frequently cited discrimination in Hungary was towards Roma ethnicity, with up to 72%
of respondents stating that discrimination based on Roma ethnicity is widespread. Age
was considered a common reason for discrimination by 41% of respondents and gender
by 33%.

At an individual level, this discrimination manifests itself in the form of perceived
discrimination, which is the focus of the research of this study. Perceived discrimination
is the subjective feeling among an individual or group that they are being discriminated
against based on their race, ethnicity, gender, age, sexual orientation, religion, or other
personal characteristics. These are situations where an individual or group believes that
they have been unfairly disadvantaged or treated less favourably compared to others, even
though there may be no clear or present objective evidence of discrimination. This feeling
can arise in a variety of contexts, such as the workplace, education, health care, and social
interactions. Perceived discrimination can significantly affect mental health, self-esteem
and overall well-being. Although perceived discrimination may not always correspond
with objective reality, it is important to take it seriously as it can influence the behaviour
and attitudes of individuals and groups in society (The Ministry of Social Development,
2016, p. 152).

Based on the results of the qualitative research carried out in 2018, we assume that
Slovak teachers in Hungary may experience perceived discrimination resulting from
the following factors: 1) Language barrier: if Slovak teachers do not speak Hungarian
at a high enough level, they may feel isolated or disadvantaged in their communication
with colleagues, students and parents; 2) Cultural differences: differences in culture
and customs between Slovaks and Hungarians can lead to feelings of alienation or
misunderstanding; 3) Professional recognition: Slovak teachers may feel that their
professional skills and qualifications are not sufficiently recognised or valued in the
Hungarian school system; 4) Social and professional integration: teachers may find it
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difficult to integrate into teacher groups and professional networks, which may lead to
feelings of discrimination or marginalisation; 5) Access to resources and opportunities:
if Slovak teachers feel that they do not have the same access to professional development,
training and other opportunities as their Hungarian colleagues, this may contribute to
perceived discrimination. These factors can affect their job satisfaction and overall well-
being (Homisinov4 & Durkovska, 2018).

Perceived discrimination can significantly affect their mental health, motivation and
professional performance, and addressing these issues requires a sensitive approach from
school and educational institutions, which should foster an inclusive environment and
provide sufficient support for Slovak teachers.

Self-Assessment of Teachers

Teachers’ self-assessment and sense of equality with colleagues significantly influence
their professional motivation and effectiveness. Self-assessment refers to how teachers
evaluate their competence and achievements, directly affecting their confidence and
teaching approach. Teachers with high self-efficacy are more likely to use innovative
methods, creating better classroom environments and improving student outcomes
(Tschannen-Moran et al., 1998).

A sense of equality with other teachers is equally important, as teachers often compare
themselves with their peers to see where they stand within the professional community.
This sense of equality can be a source of motivation but also frustration if teachers feel
undervalued or unappreciated compared to their peers. It is therefore important that the
school environment promotes equity and fairness, ensuring that every teacher feels that
their work and contribution are adequately recognised and valued. In this way, a positive
social comparison can be promoted, which contributes to increasing teachers’ overall
self-esteem and professionalism, and has a positive impact on the education system as a
whole.

People automatically engage in comparison, but situational factors such as stress
and various changes can temporarily increase the extent of social comparison (Buunk
& Gibbons, 2000; Gibbons & Buunk, 1999). Such comparisons have variable effects with
some research suggesting that when teachers compare themselves to colleagues whose
performance is slightly weaker, they feel more tired and lonely, whereas comparing
themselves to those who are slightly better increases their sense of self-efficacy in teaching.
The results suggest that awareness of such a tendency and the factors that can support
teachers’ mental and emotional state can improve teachers’ performance in classrooms
and thus lead to students learning (Saber Gigasari & Hassaskhah, 2017).

According to Bandura’s social cognitive theory (1977), self-efficacy reflects
individuals’ belief in their ability to perform tasks successfully (Tschannen-Moran et
al., 1998, p. 22). Teachers’ self-efficacy is reciprocal - successful teaching experiences
reinforce their confidence and expectations for future success (Tschannen-Moran & Hoy,
2007). When teachers view their teaching as successful, their self-efficacy strengthens,
raising expectations for future success. Self-efficacy significantly influences teachers'
professional behavior (Durksen et al., 2017) and fostering positive, effective classroom
behavior (Zee & Koomen, 2016). Teachers with higher self-efficacy are less susceptible to
stress and more satisfied with their profession (Gutentag et al., 2018), while their students
achieve better academic outcomes and higher motivation (Lazarides & Warner, 2020).

Promoting teachers’ self-efficacy and equitable professional environments is vital for
sustaining the quality of Slovak minority education in Hungary.
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Aim of the paper

The aim of the research was to find out the degree of perceived discrimination of
teachers in respect of their work in an ethnic school and the consequent assessment of
the teachers' relationships not only from the point of view of themselves, but also from
the point of view of their social environment. At the same time, the aim was to show
the relationship of socio-demographic factors (age, gender, location, type of school) with
perceived discrimination and self-assessment among Slovak teachers in ethnic schools in
Hungary.

Research methodology

Our study follows a cross-sectional design. The theoretical background of the
quantitative part, including the terms used in the questionnaire, was established through
qualitative research. This involved interviews with 10 Slovak teachers in Hungary in 2018,
less than a year before the quantitative data collection. The qualitative study focused on
clarifying terminology and defining the terms used in the questionnaire. After completing
the qualitative research, a guidebook was developed to train all future respondents of
the quantitative study. This guidebook was then distributed to every Slovak teacher in
Hungary well in advance of the data collection. The guidebook included information on
the future research as well as definitions of the terms and issues that were to be the focus
of the research.’

The data comes from a questionnaire survey conducted in ten Hungarian counties
in 2019 on a sample of 139 teachers (out of a total of 147 Slovak teachers in Hungary)
working in 34 ethnic schools. The questionnaire was designed to get a comprehensive
picture of the Slovak minority education in Hungary and was carried out in cooperation
between the Institute of Social Sciences of the CSPS SAS in Kosice, Slovak Republic and
the Research Institute of Slovaks in Békéscsaba, Hungary.

To obtain answers about the school system, a number of towns and villages where the
research is being conducted were contacted, as well as teachers at all school levels (with
the exception of university departments), who were the most qualified to comment on
the questions in the questionnaire. As the schools mentioned are scattered throughout
the country, the list of schools was obtained with the cooperation of the National Slovak
Administration in Hungary. All schools where the Slovak language is taught or schools
with Slovak language of instruction participated in the research.

Research population

The selection of respondents was intentional and conducted across towns and villages
in 34 schools (of all three types) where Slovak language (henceforth only referred to as the
SL) is taught. The criteria for selection were employment (being a teacher teaching the SL
or in the Slovak language) and availability of the respondent regardless of identification
criteria (age, location, gender). The return rate of the questionnaires (distributed in Slovak
language) was almost 95%.

The research population consisted of 11.7% males and 88.3% females. Their mean age
was 48.7 years (SD=10.017), with a minimum of 24 and a maximum of 68. For females,
the mean age was 49.49 (SD=9.712), and for males, 43.44 (SD=10.954). 7.3% taught at a
monolingual school, 48.2% at a bilingual school, and 43.1% at a school where SL is taught
as a separate subject. 62% of teachers taught at urban schools, 38% in rural schools. Slovak

3 Homisinovd, Durkovska (2018). Current state and functioning of Slovak national education in
Hungary - (reflection of teachers) - qualitative research. Unpublished material.
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nationality was declared by 54%, Hungarian by 18.2% and both Slovak and Hungarian by
27.7% of the respondents.

Methodology

The perception of discrimination of teachers due to their work in an ethnic school
was investigated using the question: Have you ever encountered discrimination due to the
fact that you work as a teacher in a Slovak ethnic school? Teachers had the opportunity to
choose their answer on a scale ranging from 1=never and 7=very often.

Subsequently, teachers’ self-evaluation was measured by means of social comparison.
Self-evaluation reflects the beliefs of its bearer about the attributes of social objects i.e.
self. Evaluation by others through the lens of the respondent illustrates the overall picture
of relationships from the perspective of the social environment. These evaluations were
analysed by a pair of questions: In your opinion, do your colleagues consider you to be equal?
And do you consider yourself to be equal in comparison to your colleagues? Respondents
chose on a scale of 1=strongly disagree to 7=strongly agree.

Statistical analyses

The data were analysed using descriptive statistics and inferential statistics methods
(Spearman’s rank correlation coefficient, Mann-Whitney U test, Kruskal-Wallis H test)
in Jamovi 2.5.6. For the age variable, Spearman’s rank correlation coefficient was used
due to the nature of the variables. For the gender variable, the non-parametric Mann-
Whitney U test was used. For the location variable, the Mann-Whitney U test was also
used because the independent variable was an ordinal variable. For school type, the non-
parametric Kruskal-Wallis H test was used because the dependent variable was ordinal.

Results

In this part, we present the main results of the paper in four units corresponding to
the socio-demographic variables. In the first part we focused on the relationship between
perceived discrimination and teachers' self-assessment and age, in the second part we
examined them in relation to gender, in the third part in relation to locality and in the
fourth part in relation to the type of school.

I. Age

In the first part, we tested for the presence of a relationship between age, perceived
discrimination, and teachers’ self-assessment using Spearman’s rank correlation
coefficient (see Table 1).

Based on the results, we find that there is a moderately significant positive
relationship between the item telling whether the teacher perceives oneself as equal
compared to colleagues and the item where the teacher defined the opinion whether
colleagues perceive them as equal. Table 1 shows that the more a teacher believes that
colleagues consider them as an equal, the more they consider themselves as an equal
with other colleagues.

We also looked at perceptions of perceived discrimination by age group. We
divided teachers by age into the youngest (24-35 years), middle (36-50 years) and oldest
(51-68 years) generations. We found that the youngest (22%) and middle (24%) age
groups perceived discrimination almost identically, with the oldest generation reporting
the highest level of discrimination (44%). In terms of self-assessment, the distribution
of respondents' responses by age group revealed positive assessments of Slovak teachers
compared to other teachers. As expected, the self-assessment was more positive.
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Table 1. Correlation between age, perceived discrimination and teachers’ self-assessment

Have you ever
encountered
Your age | discrimination due to
in 2019 the fact that you work
as a teacher in a Slovak

In your And do you
opinion, do | consider yourself
your colleagues | to be equal in
consider you to | comparison to

Correlation items

? 2
ethnic school? be equals your colleagues?
Have you ever .209(.015) 1
encountered
discrimination due
to the fact that you

work as a teacher in a
Slovak ethnic school?
In your opinion, .054 (.537) -.187 (.030) 1
do your colleagues
consider you to be
equal?

And do you consider | .078 (.375) -.100 (.247) .661(<.001) 1
yourself to be equal in
comparison to your
colleagues?

Notes: p values are reported in brackets. Significance level after Bonfteronis correction (.05/6)
was .008.

II. Gender

In the second part, we compared the perceived discrimination and self-assessment
of Slovak language teachers based on gender in the form of a Mann-Whitney test
(Table 2). There were no statistically significant differences between any of the groups
(p>0.05). In the case of perceived discrimination, we can state that women feel more
discriminated against (M=2.02, SD=1.69) than men (M=1.75, SD=1.87). For the teachers'
self-assessment, we analysed two items. Regarding the teachers' opinions on whether they
consider their colleagues as equals, we can declare that both men and women answered
in the positive range of the scale. However, the mean of women's responses (M=6.41,
SD=0.88) was slightly higher than men's (M=5.93, SD=2.01). The second self-assessment
item was to determine whether teachers considered themselves as equals. In this case,
the responses of both women and men were almost identical - men (M=6.68, SD=0.70),
women (M=6.59, SD=0.72).

Table 2. Descriptive characteristics and Mann-Whitney test — Perceived discrimination
and self-assessment of teachers based on gender

N | Mean | SD | STS U p

Have you ever encountered male | 16 | 1.75 | 1.87

discrimination due to the fact that you e 175171 5 05 [ 169 | 1073 | 1101.5 |.283
work as a teacher in a Slovak school? ) ]

In your opinion do your colleagues male | 16 | 5.93 |2.01

consider you to be equal? female | 117 | 6.41 | .88 217 | 963 |.828
And do you consider yourself to male | 16 | 6.68 | .70

be equal in comparison to your female | 119 | 659 | 72 | ~726| 868 |.468
colleagues? '

Note: Significance level after Bonfferoni's correction (.05/3) was .016.
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III. Locality

In the third part, we compared perceived discrimination and teachers' self-
assessment based on locality in the form of Mann-Whitney test (see Table 3). There were
no statistically significant differences between any of the items. Urban respondents rated
themselves as more equal (M=6.71; SD=0.59) compared to rural respondents (M=6.43,
SD=0.88).

Locality was not significant to the findings regarding the prevalence of perceived
discrimination in schools. Both urban (M=1.98, SD=1.75) and rural (M=1.98, SD=1.66)
teachers declared the same level of perceived discrimination during their work in Slovak
schools.

Table 3. Descriptive characteristics and Mann-Whitney test — teachers’ perceived discrimination
and self-assessment based on locality

N Mean SD U p

Have you ever encountered urban | 85 1.98 1.75
discrimination due to Fhe fact that rural | 52 198 166 2205 98]
you work as a teacher in a Slovak
school?
In your opinion, do your colleagues urban | 82 6.44 1.10
consider you to be equal? 1814 136

Y 1 rural | 51 | 622 | 1.04
And do you consider yourself to urban | 84 6.71 .59
be equal in comparison to your rural | 51 6.43 87 1798 .048
colleagues? ' '

Note: Significance level after Bonfferoni’s correction (.05/3) was .016.

IV. Type of school

In this part, we compared teachers' perceived discrimination and self-assessment
based on the type of school (Table 4). We used the non-parametric Kruskal-Wallis test.
There were no statistically significant differences between the groups on any of the items
examined. Within the groups, teachers in monolingual schools in Budapest felt the least
discriminated against (M=1.40; SD=1.26), and teachers in schools where Slovak language
is taught as a subject felt the highest level of perceived discrimination (M=2.18; SD=1.83).

Table 4. Descriptive characteristics and Kruskal-Wallis test - perceived discrimination
and self-assessment of teachers based on the type of school.

Test
N Mean | SD statistic df P

Have you ever encountered | monolingual 10 140 | 126
discrimination due to the bilingual 67 | 190 | 165 | 235 | 2 | 307
fact that you work as a
teacher in a Slovak school? | SLas a subject | 60 2.18 | 1.83
In your opinion, do your monolingual 10 6.60 .52
colleagues consider you to bilingual 66 6.37 1.20 958 ) 619
be equal?

SL as a subject | 57 6.28 1.01
And do you consider monolingual 10 5.56 48
your Self, to be equal in bilingual 66 441 54 3842 2 146
comparison to your
colleagues? SL as a subject | 59 5.02 .90

Note: Significance level after Bonfferoni’s correction (.05/3) was .016.
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In the case of self-assessment, teachers in monolingual schools scored the highest both
in their opinion of whether their colleagues consider them equal (M=6.60, SD=0.52) and
in their assessment of whether they consider themselves equal (M=5.56, SD=0.48). The
second item focusing on the analysis of teachers' self-assessment to find out the opinion
whether the teacher considers himself/herself as equal to other colleagues was interesting
depending on the type of school. While all teachers responded on the positive range of
the scale, the differences based on school type were more pronounced. As mentioned
above, while monolingual school teachers scored the highest, teachers in bilingual schools
scored the lowest (M=4.41, SD=0.54).

Discussion

Perceived discrimination

In the context of the results of the 2019 Eurobarometer survey (European Commission,
2019), which showed that 52% of respondents in Hungary think that discrimination on
the grounds of ethnicity is widespread, we focused on perceived discrimination against
Slovak teachers in Hungary. Minority education is often considered problematic.
Approximately one-third of minority school teachers have experienced varying degrees
of discrimination, with other ethnicity / other nationality being one of the most common
reasons for discrimination (D'amico et al., 2017). In the context of the complicated nature
of international Slovak-Hungarian relations resulting from the history of both nations,
Slovak ethnic education in Hungary faces even greater challenges.* The aforementioned
Eurobarometer survey analysed discrimination based on age, where 41% of respondents
considered this factor as a reason for discrimination, and gender was mentioned
as a reason for discrimination by 33% of the respondents. The results of our research
probe correspond with the Eurobarometer survey results, as the oldest age category of
Slovak teachers in Hungary (51-68-year-olds) reported the highest level of perceived
discrimination, 44%.

The influence of age on teacher perceived discrimination involves multiple factors.
Firstly, there is the age of teachers, i.e. the attitudes of teachers of different ages towards
the topic of discrimination. The second is the cohort effect. That is, the influence of
factors to which that particular generation of teachers is exposed, such as different social
and economic conditions. In this case, age is only a correlate of the above experiences.
The third factor is the effect of specific events, such as the economic crisis or the digital
transformation, which affect different age groups, on a one-off basis, but with different
impacts on different age groups. The research was designed as a cross-sectional survey, i.e.
all age groups were interviewed at the same time. Due to the research design, however, it
is not possible to assess the cohort effect and the event effect.

Gender is also mentioned as one of the most frequent reasons for discrimination by
Hartl and Hartlova (2004) and in this context, female Slovak teachers in Hungary are
more discriminated against (35%) than men (19%). This fact must be seen in the context
of the percentual predominance of women among Slovak teachers in Hungary (88.3%).
This, combined with the low status of teaching, may discourage the younger generation
from entering the profession, endangering Slovak ethnic education's future.

* Challenges may include: increasing the number of pupils in monolingual and bilingual schools;
encouraging pupils’ interest in studying the Slovak language and creating a positive attitude towards the
language; maintaining pupils’ interest in acquiring the Slovak language at a level that allows for consid-
ered and fluent communication. In addition, it is very important to increase the interest of secondary
school students in Budapest and Békéscsaba in university education and to attract both professionally
qualified young teachers with a high level of proficiency in the Slovak language and professionally trained
teachers, as well as to provide modern textbooks in the Slovak language.
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We suggest that the low number of new teachers in Slovak ethnic education in
Hungary may result from causes similar to those identified by McNamara and Basit
(2004) and Osler (1997) in Britain, such as the fear of racism, gender stereotypes, and
negative perceptions of the teaching profession's status.

It is also clear from the distribution of the results of our research that teachers in
both urban and rural areas face perceived discrimination, and that discrimination against
teachers increases with increasing age. The above distribution also corresponds to the type
of schools; therefore, perceived discrimination is equally present in bilingual schools as in
schools teaching the minority language as a subject. An exception to this is the occurrence
of perceived discrimination in monolingual schools in 10% of cases.

The forms and causes of perceived discrimination are beyond the scope of the research
presented here and need more attention in the future.

Self-assessment

There are more possibilities how to approach the operationalization of teacher
relations. One of the classic ways is to ascertain the state of relationships through self-
assessment or evaluation by others, i.e. — teachers’ mental representations of themselves
and of others about themselves. Self-assessment reflects the beliefs of its bearer about
the attributes of social objects i.e. self. Evaluation by others through the respondent’s
lens illustrates the overall picture of relationships from the point of view of the social
environment. Grabowski and Broemer (2014) suggested that self-assessment is enhanced
by the existence of social comparison with superior group members. In the case of this
study, the focus was on the individual, as well as conveyed group reflection on the issue
under study. In relation to the social comparison of Slovak teachers in Hungary, we
observed highly positive evaluations of teachers in all comparisons (locality, gender,
age, school type), which in the vast majority of cases ranged between a scale score of
6 and 7. Respondents generally assigned higher scale scores to the option “I consider
myself equal to my colleagues”. The option “colleagues consider me equal” scored lower.
According to Saber Gigasari and Hassaskhah (2017) the degree of social comparison may
be influenced by the need for self-improvement. In our research, however, the reflected
form of educators’ relationships reflects both the broader historical and social context, the
current situation in Slovak ethnic education, and the individual-specific characteristics of
their bearers.

Conclusion, implications for further research, limitations

Perceived discrimination among teachers in ethnic schools is a significant issue
with potentially far-reaching implications for education and the working environment.
Addressing this matter requires proactive measures and the engagement of all stakeholders,
including educational authorities, teachers, students, and the community. Implications
for further research primarily focus on collecting data related to perceived discrimination
among teachers. As the forms and causes of discrimination extend beyond the scope of the
research presented here, it would be advisable to conduct semi-structured interviews with
teachers in the future, focusing specifically on the forms, causes, and associated aspects
of discrimination. This approach would allow for an exploration of the psychological and
emotional impacts of perceived discrimination among teachers on their professional lives
and personal well-being. It would also help identify aspects that could inform improved
policies and solutions.

The benefit of the study is that almost all teachers teaching Slovak or in Slovak (139
out of 147) at ethnic schools in Hungary took part in the survey. The uniqueness of this
research lies in the statements of almost all teachers who speak Slovak or teach Slovak
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(with the exception of 8 teachers), so these results comprehensively map the state of
almost the entire Slovak minority education in Hungary and draw attention to current
issues and challenges. The above findings can thus be characterised as representative with
regard to the number and representation of teachers.

This study has some limitations. These include the omission of the item “length of
service” from the questionnaire and the impossibility to compare the correlation between
the length of service and teachers' discrimination. The authors are also aware of the
ceiling effect found in the data — considering some items, the mean values on the 1-7 scale
reached even 6.5. However, due to the high representativeness of the sample, this fact
corresponds to reality. A certain limitation to the analysis is the unequal distribution of
the respondents in terms of the respective institutions, as well as the gender structure of
the respondents; however, this reflects current conditions.
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Abstract

In September 2023, in Slovakia a curriculum reform of primary and secondary schools, announced
by the Ministry of Education, Research, Development and Youth of the Slovak Republic in 2020, has
entered in its pilot phase. In this phase first schools have started to teach according the new State
Educational Programs, while from September 2026 all schools are expected to teach according to
them. The paper presents the selected results of a cross-sectional survey research carried out in three
regions of Slovakia with the aim to explore the opinions of parents on the technology curriculum.
In each of the three selected regions two urban and two rural schools were involved in the survey
research, i.e. parents of pupils attending the given schools were asked which thematic units in their
opinion should be taught in technology classes. The collected data were analysed for the whole
sample of the respondents, without any differentiation, and in dependence on the segmentation
factors of the respondents, which were gender of their children (daughter or son, i.e. male or female)
and affiliation of their children to the school they attended (rural school - urban school). The
analyses were performed to find out possible significant differences among the results recorded for
each of these sub-groups in dependence on the stated segmentation factors.

Keywords: primary and secondary schools (ISCED 1-3), curriculum reform, technology education,
technology as a compulsory school subject.
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AHHOTAIIUA

B centa6pe 2023 roga B ClroBakuy BCTyIWIa B IIIOTHYIO Gasy pedopMa yueOHBIX IPOrpaMM Ha-
Ya/IBHBIX U CPEFHMX IIKOT, 0OBbsBIeHHAsT MuHMCTEPCTBOM 06pa3oBaHus, MCCIELOBAHNI, PAsBI-
T u Monopexu Cropankoit Pecrry6muku B 2020 rogy. Ha aToM aTale mepBble MIKOIBI HAYalIn
IIperoflaBaTh M0 HOBBIM [0CyapCTBEHHBIM 0Opa3OBaTeIbHBIM IPOTPaMMaM, a C CeHTAOps 2026
rofia O>KUAEeTCs, YTO BCe IIKO/MBI OYAYT MperofaBaTh II0 HUM. B cTaTbe aBTOpPLI IPefCTaBIAIOT
OT/ie/IbHbIe Pe3y/IbTaThl MCCIeOBaHMA, IIPOBEIEHHOIO B paMKaX HOJATOTOBKM PepOpMbI y4eOHBIX
IporpaMM B Tpex pernoHax CI0BaKuy C IIe/Ibl0 BBIACHUTD MHEHME POfUTeNell 0 MporpaMMax Ta-
KOTO LIKOJIbHOTO IpefMeTa, KaK TeXHOMOTHA. B KaXXoM 13 Tpex BbIOpaHHBIX PETMOHOB B OIPOC-
HOM JCCTIe[JOBAaHMI Y4aCTBOBA/IN JiBe TOPOJICKME 1 [IBe CelbCKMe MIKObl. PopuTerneii yueHMKoB,
MOCEeNA0IIMX JaHHbIE IIKO/IbI, CIPAIINBA/IN, KaKlie TeMbI, 0 X MHEHUIO, JO/IKHBI TIperofiaBaTh-
cs B paMKax TeXHOJIOTMY KaK IIKO/IbHOI AuctmIviMHbl. CoOpaHHble TaHHBIE aHaIM3UPOBA/INCh, C
OJHOJI CTOPOHBI, 10 BCell BEIGOPKe peCcIiOHeHTOB, 6e3 nx auddepeHnmann, a ¢ APyroi — B 3a-
BUCUMOCTH OT ()aKTOPOB CEerMEHTALMN PECIOHIEHTOB, a IMEHHO: IO/ peOeHKa (Joub WINM CBIH)
U MeCTOIIOIOKeH e MIKOBI (CenbCKast — Topofickast). Llebio aHamm3a 6bIIO BBISBICHME 3HAYMMBIX
pasnmumit MeXJy pesyabTaTaMi, HOTy4YeHHBIMIU OT KaXKJ0i1 U3 9TUX HOATPYIIL.

KmroueBble cmoBa: HauanbHasA u cpefusas mkona (ISCED 1 - 3), pedopma ydeOHBIX IIporpaMm,
TEXHO/IOTMYeCcKoe 00pasoBaHNe, 0613aTebHBI IIKOTbHBII IIPeJIMeT TEeXHOMOTHA.

Introduction

Currently the system of regional schooling in Slovakia is facing a challenge of
curriculum reform. The intention to change the curricula, implemented to primary and
secondary schools (ISCED 1 and 2) within the reform in 2008, was announced by the
Ministry of Education, Science, Research and Sport of the Slovak Republic (currently the
Ministry of Education, Research, Development and Youth of the Slovak Republic) at the
end of 2020. Schools started to teach according to the new State Educational Program
already in the academic year 2023/2024 (MSVRaM SR, 2023). The new State Educational
Program for primary and lower secondary schools (in Slovakia these are integrated within
so-called basic schools) states particular goals of upbringing and education, profile of
a school graduate and a teaching plan (curriculum) (https://www.minedu.sk/statny-
vzdelavaci-program-pre-zakladne-vzdelavanie-2023/). What pupils are expected to know
at the end of the third, fifth and ninth grade is stated in the content (academic) standards
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and performance standards. The content of these documents should be reflected in new
School Educational Programs as well as in textbooks, which will be gradually created. In
2025, a third of the schools should have implemented the new State Educational Program,
and all the schools will be obliged to teach according to the new curricula from September
2026. The new State Educational Program represents a fulfilment of one of the tasks of
the Recovery and Resilience Plan of the Slovak Republic (Urad vlady SR, 2021a, 2021b).

As Tomds$ Drucker (2023), the Minister of Education, Research, Development and
Youth of the Slovak Republic, states the curriculum reform does not significantly change
the teaching content, as the content of the teaching process is updated regularly. What is
important or should be changed, in the Minister’s point of view, are the forms of education.
According to him, teachers are to work with their pupils in a different way as they have
done it until now. While the forms of education were dominantly based on lecturing and
testing (or examining), the new forms of education should support development of the
pupils’ skills, critical thinking, and correct information sorting. In this context, the target
goal of the implemented reform is to involve pupils into mutual interaction and less to
teach them by rote. The presented statement of the Minister evokes a question to which
degree this school reform is really meant as curriculum reform.

Purpose and objectives of the study

In Slovakia, technology is a compulsory subject taught at the second stage of primary
or so-called basic schools. In frame of this subject general technology education of pupils
and their interest in technology should be developed. At the same time pupils should
obtain the basics of technology which are necessary for their further study, and their
subsequent integration into the career and personal life of the society (MSVRaM SR,
2015; SPU, 2014).

From our point of view, the most serious problem which has to be solved by the
curriculum reform is low interest of the youth in technical study programs and technical
professions (Haskova & Lukacovd, 2023; Pavelka et al., 2019; Tomkova, 2019). This
means that the innovated curricula of the subject of technology should excite the young
people’s interest in technical professions. In light of this, we think that parents’ views
and opinions on the technology curriculum is very important. The parents’ perspective
could help increase awareness of the seriousness of this subject, as well as schoolchildren’s
interest in further study of technical programs. Therefore, we have carried out a broader
cross-sectional survey to find out parents’ opinions and requirements on the design of the
content (or curricula) of teaching the subject of technology at basic schools.

Literature review

According to experts involved in the preparation of the concept of the current school
reform, in Slovakia no significant systemic reform fulfilling requirements on current
goals, content and forms of education at basic schools has been carried out since the
1970s (Hapalova et al., 2021). This evaluation of the previous curriculum reforms, i.e.
the 1996 curriculum reform, the 2008 curriculum reform together with its subsequent
modifications or innovation in 2011 (Haskova & Lukacovd, 2022; Haskova & Banesz,
2015), is considerably debatable.

At this point attention should be paid to the fact mentioned by Porubsky et al. (2014)
that school reforms and curriculum reforms are more and more connected with political
and economic matters rather than the pedagogical ones. The mentioned statement
is based on the results of analysis done by different authors (Gouédard et al., 2020;
OECD, 2011; Prucha, 2004; Rydl, 2003; Le Métais, 1999). Besides the political aspects,
a number of researchers (Gouédard et al., 2020; Viennet & Pont, 2017; Humajova &
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Pupala, 2008) pay attention to other three issues: funding (financial resources together
with their sustainability), technologies, and institutions. Finances along with appropriate
institutional management significantly influence the degree of successfulness of the
reform implementation, as a lack of finances together with insufficiencies in institutional
management increase teachers’ workload and at the same time decrease their enthusiasm
for the reform implementation (Berends et al., 2002). This was also partially a case of the
implementation of the curriculum reform in Slovakia in 2008 (Haskova & Banesz, 2015;
Kosova & Porubsky, 2011; Kas¢dk & Pupala, 2011; Kmet, 2009).

The same can be stated in relation to the issue of the aspect of technology, because
familiarisation with new accessible information and communication technologies, as
well as acquisition of skills to use them within learning and teaching processes, have
become an integral part of each curriculum reform. The stated has to be perceived in
two dimensions. One dimension is linked with the new curriculum introduced into the
schools, and the second dimension is linked with the relevant competences required
from teachers (as a result of the new curriculum and the introduction of new teaching
methods and technologies). On the one hand, technology expands access of pupils and
students to different resources of knowledge, platforms on which they can collaborate,
share, discover or create knowledge. On the other hand, technology creates a platform for
teachers to share and enrich the teaching materials they use or to teach in online forms,
remote or virtual laboratories (OECD, 2015; Trucano, 2016).

All the abovementioned aspects contribute to the efficiency of any curriculum reform,
as they are involved in the creation of adequate conditions of the reform implementation.
However, the key factor of any curriculum reform’s success is the teacher, as the teacher is
a direct implementer of reforms. Without enthusiastic, appropriately motivated teachers,
having a clear vision of the reform benefits, the best prepared conditions do not ensure
the success of the reform (Fullan, 2015; Kisa & Correnti, 2015). For this reason, during the
preparation period teachers should be fully familiarized with the conception of a planned
reform, its reasons and purposes, expected outcomes and benefits. Then teachers should
become convinced of the change benefits, and they should not feel to be simply forced
to introduce the announced changes. As Pierce, Kostova and Dirks (2003) state, the new
curricula should become “ownership of teachers”.

Nevertheless, despite the key role of teachers in the successful implementation of
school reforms, one should take into consideration the views of the other stakeholders
and engage some cohorts of them into the relevant preparation and implementation
processes (Lemke & Harris-Wai, 2015). This should be done regardless the approaches of
these stakeholders towards the relevant reform conception are positive or negative. In our
case we focused on the group of parents as basic school stakeholders and explored their
opinions how the technology curriculum should be designed. We see parents as those
who know and are aware of needs of their children through their daily interactions with
them, and who are responsible for influencing and shaping their future. To a considerable
extent, they are decision-makers deciding about their children’s professional career. As
to the current school reform and the group of parents as stakeholders of basic schools,
the updated curriculum should reflect the adolescents’ needs to achieve a high level
of professional competences necessary for the digital space of the twenty-first century
(Kobylarek, 2019; Maksaev et al., 2021; Pushkarev & Pushkareva, 2017). As the results of
the Cedefop’s research have shown (Cedefop, 2015), although Europe has highly qualified
graduates entering the labour market, still 31% of those whose current job has been their
first, have assessed their competence and working skills as insufficient in comparison with
the optimal professional profile ensuring them comfortability in their working position.
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Methodology

The main aim of the cross-sectional survey research, which was carried out in a
very detailed form, was to examine opinions of parents of the basic school pupils on the
technology curriculum. For purposes of the survey research a questionnaire was designed.
The five parts of the questionnaire consisted of:

- questionnaire items finding out factual data on the respondents (number and
gender of their children attending the grades 7 - 9 of the basic school),

- tabular questionnaire item A to find out attractiveness of the subject of technology
for their children and their interest in it from the parents’ point of view,

- tabular questionnaire item B to find out whether the parents consider particular
educational topics included currently in the technology curriculum to be beneficial for
general education of their children, as well as for their future professional orientation and
career,

— tabular questionnaire item C to find out topics which should be (according to the
opinions of the respondents, i.e. parents of the pupils) taught in frame of the subject of
technology,

- one open questionnaire item offering the respondents a possibility to give any
other comments, assessments, recommendations, requirements to the given subject of
technology and its teaching.

The research survey was carried out in three different regions of Slovakia (Cadca, Nové
Mesto nad Vdhom and Prievidza), at each of them with respondents — parents of pupils
attending one of four selected schools there, from which two were urban schools and two
were rural schools. In the region of Cadca the total number of the interviewed parents was
206 (Janecek, 2023), in the region of Nové Mesto nad Vahom 208 (Markechova, 2023),
and in the region of Prievidza it was 258 interviewed respondents (Il¢ikova, 2023). At first,
the collected data were analysed separately for each of the three regions, and subsequently
findings obtained in each region were mutually compared. Partial analyses were processed
on the one hand without any differentiation of the respondents (i.e. for the whole sample
of the respondents from the given region, without any their differentiation according to
any segmentation factor), and on the other hand for their sub-groups created according
to segmentation factors which were either gender of their children (boys - girls, male -
female) or affiliation of their children to the school they attended (rural school - urban
school). The purpose of these analyses was to find out possible significant differences
among the results of each of these sub-groups in dependence on the stated segmentation
factors.

Hereinafter, there are presented results of the survey research done in the region of
Cadca, tabular questionnaire item C, aimed at the parents’ opinions on the topics which
should be taught in the technology classes.

Results and their interpretation

Overview of the results

The total number of the interviewed respondents in the region of Cadca was 206
parents. From this number, 109 respondents lived in a city, i.e. their children visited an
urban school, and 97 of the interviewed parents lived in the countryside, i.e. their children
attended a rural school. From the given total number of the respondents 96 were parents
of boys (sons) and 110 of girls (daughters) (Table 1). None of the interviewed parents has
both daughter and son attending the given basic schools.
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Table 1. Characteristics of the respondents of the research sample in region of Cadca

Urban schools Rural schools Gender of the child
Parents
N P % N P % N P %
of sons 47 23 49 24 96 47
of daughters 62 30 48 23 110 53
Total 109 53 97 47 206 100

Legend to Table 1: N - absolute numbers, p - relative numbers of the interviewed parents

In the tabular questionnaire item C, the task of the respondents was to mark those
thematic units from the given list of 20 thematic units which, according to their opinions,
should be taught in technology classes (i.e. they should be included into the curriculum
of this subject).

Table 2 presents an overview of the results of the collected data:

- for the whole sample of the respondents, without any differentiation of the
respondents,

- for the relevant subgroups of the respondents based on their differentiation
according to the observed factor of the gender of the respondent’s child (daughter or son,
F-M),

— for the relevant subgroups based on differentiation of the respondents according to
the observed factor of the affiliation of the school which the respondents’ children attend
(rural school RS - urban school US).

Table 2. Overview of the number of the respondents (with regard to the observed segmentation
factors) suggesting inclusion of the given thematic units into the technology curriculum

Total P_M P-F P-US P-RS
N [p%| NJp%| N]p%| N[pu| N [p%
1. Simple mechanisms, working | 94 | 46 | 63 | 66 | 31 |28 | 50 | 46 | 44 | 45
with constructional kits

2. Connecting electrical circuits, | 99 | 48 | 55 | 57 | 44 |40 | 57 | 52 | 42 | 43
working with el. engineering
kits

3. Robotization, working with 76 | 37 | 50 | 52 | 26 |24 | 41 | 38| 35 | 36
robotic kits

Thematic unit (TU)

4. Working with laboratory 70 | 34 | 42 | 44 | 28 [ 25| 39 | 36 | 31 | 32
technology / equipment

5. Working with digital 56 | 27 | 33 | 34 | 23 |21 | 34 |31 | 22 | 23
technologies

6. Algorithmization, creation of | 49 24 | 25 26 24 | 22129 | 27 | 20 21
control programs

7. Working with 3D printers 59 | 29 | 33 | 34 | 26 | 24|30 |28 | 29 | 30
8. Working with 3D models 63 | 31 | 35 | 36 | 28 [ 25| 38 | 35| 25 | 26
9. Intelligent machines and 75 | 36 | 44 | 46 | 31 |28 | 38 | 35| 37 | 38
their interconnections

10. Features of technical 106 | 51 | 62 | 65 | 44 | 40 | 58 | 53 | 48 50

materials and work with them

11. Development of handicraft | 114 | 55 | 45 | 22 | 69 | 63 | 47 | 43 | 67 | 69
skills

12. Soil cultivation, gardening 107 | 52 | 46 | 48 | 61 | 55|59 | 54| 48 | 49
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Thematic unit (TU) Total P_M P-F P-US P-RS
emaltic umni

N [p%| N|pw| Npu| N|pu| N |p%
13. Breeding 77 | 37 | 39 | 41 | 38 [ 35|46 [ 42| 31 | 32
14. Housing design 99 | 48 | 48 [ 50 | 51 [46 | 53 |49 | 46 | 47

15. Household operation and 134 | 65 | 67 | 70 | 63 |57 | 71 | 65| 63 | 65
maintenance

16. Food preparation 136 | 66 | 64 | 67 | 72 | 65| 73 | 67 | 63 65
17. Household economics 142 | 69 | 64 | 67 | 78 | 71 | 76 | 70 | 66 | 68
18. Ecological issues and 121 | 59 | 52 | 54 | 69 | 63 | 56 | 51 | 65 | 67
possibilities of their solutions

19. Excursions to industrial 82 | 40 | 45 | 47 | 37 | 34| 48 | 44 | 34 35
enterprises

20. Excursions to non- 77 37 | 43 | 45 | 33 [ 30 | 46 | 42 | 31 32

industrial enterprises

Legend to Table 2: absolute numbers (N) and relative numbers (p) of the interviewed parents
of boys (P-M), of girls (P-F), of children attending an urban (P-US) or rural (P-RS) school

Given the number of respondents, the research results cannot be generalized.
However, they have some informative value and indicate the directions in which the
further development of the subject curriculum should strategically follow.

Results analysis and interpretation

According to the data presented in Table 2, the content of the school subject of
technology should be focused on seven thematic units (TUs), which are the following:

— Household economics (TU_17),

- Food preparation (TU-16),

- Household operation and maintenance (TU-15),

- Ecological issues and possibilities of their solutions (TU_18),

- Development of handicraft skills (TU_11),

- Soil cultivation, gardening (TU_12),

— Features of technical materials and work with them (TU_10).

The above-stated thematic units achieved the highest relative scores. These thematic
units were marked by more than 50% of the respondents (of the total number of parents
involved in the research survey, without regard to the observed segmentation factors).
The particular items are stated decliningly, from the thematic unit with the highest score
(TU_17 Household economics - achieved score 69%) to those with consecutively lower
scores (TU_10 Features of technical materials and work with them - achieved score 51%).

More or less the same results were recorded in the subgroup of respondents - parents
of girls (P_F), as well as among the respondents - parents of children attending an urban
school (P_US). In both of these two cases the differences between the results recorded for
the whole sample of the respondents, and results recorded for the relevant subgroup of
the respondents, created with respect to the segmentation factor either of the gender of
their children (girl or son, i.e. female or male) or the school attended by their children
(urban or rural one) are statistically insignificant.

To support easier comparison of the results recorded for the whole sample of the
respondents (without their differentiation based on the observed segmentation factors)
with the results recorded for relevant subgroups of the respondents created in dependence
on the respondents’ particular observed segmentation factors, the results are visualised in
a graphical way in Figures 1-5.
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Figure 1. Ranking of the thematic units with the achieved relative
scores above 50 % processed for the whole sample
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Figure 4. Most assessed thematic units, Figure 5. Most assessed thematic units,
results for the subgroup of the parents results for the subgroup of the parents
linked to urban schools (P_US) linked to rural schools (P_RS)

As to the dependence on the segmentation factor of gender of the parents’ children,
significant differences occur in case of the respondents — parents of boys (P_M, Figure 2).
One very serious difference is that a similarly high relative score above 50 % was achieved,
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besides the stated seven thematic units TU_17, TU_16, TU_15, TU_18, TU_11, TU_12
TU_10also in case of further three topical units TU_1 (Simple mechanisms, working with
constructional kits — achieved score 66%), TU_2 (Connecting electrical circuits, working
with electrical engineering kits — achieved score 57%) and TU_3 (Robotization, working
with robotic kits — achieved score 52%). Another serious difference is a significantly lower
relative score recorded at the seventh thematic unit TU_11 Development of handicraft
skills. While in case of the whole sample of the respondents the score of this thematic unit
was 55%, and in case of the sample of the respondents — parents of girls (P_F) it was even
63%, in case of the respondents - parents of boys (P_M) it was only 22%.

While the respondents’ (P_M) call for inclusion of the thematic units TU_1, TU_2
and TU_3 into the curriculum proves the traditional perception of technology as a matter
of men, the low number of respondents P_M calling for inclusion of the thematic unit
TU_11 into the technology curriculum points out to the decline of the importance of
handicrafts in modern society and the labour market too. As for parents of girls, the call
for inclusion of this topic into the technology curriculum persists probably with regard to
girls’ traditional ongoing leisure time activities and artistic hobbies.

The call for inclusion of the thematic unit TU_11 Development of handicraft skills
into the technology curriculum from the parents of boys (P_M) is statistically significantly
lower in comparison with the call for its inclusion considering the whole research sample.
The thematic unit TU_10 Features of technical materials and work with them also
recorded a lower score from the parents of daughters (P_F) in comparison with the whole
research sample. However, the recorded decline of its score is not so dramatic as it is at
the score of the above-discussed thematic unit TU_11 (22% for TU_ 11 by P_M vs. 40%
for TU 10 by P_F).

Based on the findings of a previous study when pupils assessed the attractiveness
of thematic units taught within the subject of technology, the most interesting thematic
units were the ones that involved practical activities (Haskova & Lukacova, 2022). In the
particular grades 6th-9th such topics were:

- 6th grade: making things from wood, metal or plastic,

- 7th grade: making 3D models,

- 9th grade: drawing in graphic programs.

The only exception was the 8th grade, where the most attractive topic for pupils
was the world of the household. These results more or less coincide with the parents’
statements about what their children should be taught.

In the parents’ opinion it is useless to incorporate into the curriculum such thematic
units as Working with digital technologies (TU_5), Algorithmization, creation of control
programs (TU_6) and Working with 3D printers (TU_7). These topics belong to the
group with the lowest achieved score in all three cases (the whole group of respondents,
parents of boys, parents of girls). This result, in the context of current general calls for
increasing digital skills of Slovak population (Zéhorec et al., 2020; Kucera & Jakab, 2021;
Pavlikova et al., 2021; Trelovd & Krasna, 2021; Stoffova & Horvath, 2019), appears to be a
very surprising. Moreover, it is also in discrepancy with pupils’ interest (pupils expressed
their interest in drawing in graphic programs or making 3D models).

Among the parents of boys there was a huge decline of the score of the thematic
unit TU_11 Development of handicraft skills in comparison to the score given by the
parents of girls. Totally in case of the evaluation done by the subgroup of the parents
of boys this topic item is ranked among the group of the thematic units with the lowest
score of 22% (together with TU_5, TU_6, TU_7). Moreover, this item is a unit with the
absolutely lowest score (but the differences among the individual items of this group are
not significant).

Tun MieH3MpOBaHsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 45



Education and Self Development. Volume 19, Ne 4, 2024

In comparison with the results of the whole group of the respondents (without
their differentiation according to the segmentation factors) among the thematic units
evaluated as useless with respect to the subgroups of the respondents divided according
to the gender of their children were:

- TU_8 Working with 3D models (paradoxically highly appreciated by pupils
(Haskova &Lukacova, 2022) in case of both subgroups of the respondents (P_M 36 %
and P_F 25 %);

— in case of the subgroup of the respondents - parents of girls (P_F) such thematic
units as Robotization, working with robotic kits (TU_3, 24 %) and Working with
laboratory technology / equipment (TU_4, 25 %). This finding can be perceived as a proof
of the traditional applied gender-based approach towards the phenomenon of technology.

As to the aspect of the school children attended (rural school - urban school; P_RS,
P_UYS), this aspect was proved as insignificant. The results processed separately for both
the subgroups of the respondents P_RS and P_US were statistically the same as the ones
recorded for the total group of the non-differentiated respondents (see the graphs in
Figure 1, Figures 4, Figure 5).

Discussion

According to Duri§ (2019b), parents are one of the key actors which can significantly
influence the content and quality of technology teaching at basic schools. This statement
was made in the context of growing criticism of the underestimation of the technology
education importance. Along with that, the results of international monitoring show a
decrease of learning outputs of Slovak pupils’ achievements within the relevant observed
school subjects in comparison with the developed European countries (OECD 2011;
2015). This decline was a long-term one, and it also concerned technology education.

The significant changes in the State Educational Program after 2013 (SPU, 2014)
cannot fully ensure a place the technology education should have as compared to the
place it has in European developed countries. After 2015, more attention began to be paid
to the technology education from the state administration, and on the basis of a society-
wide request (Duris, 2019a). Support to technology education should be offered through
the following aspects (Pavelka et al., 2019):

— appreciation of the social contribution of technology education, especially on the
part of the state administration, which should implement systemic, conceptual and stable
support and development;

- provision of high-quality equipment for teaching the subject of technology;

- to ensure fully qualified technology teachers.

As to the pupils’ parents, they should insist on teaching the subject of technology in
an adequate way, as well as other school subjects, so that children could acquire relevant
manual and working skills. By means of some sponsorship parents can also help to ensure
necessary adequate equipment to schools. And last, but not least they can demand from
school leaders to ensure qualified staff to teach the subject of technology. Parents should
act critically against letting schoolchildren sweep the school yard and collect garbage
instead of teaching technology (Durig, 2019).

TheState Pedagogical Institute started working on the creation ofa newstate curriculum
framework for basic education from 2021. The development and implementation of the
new State Educational Program for basic education has become a priority of the Ministry
of Education (MSVRaM SR, 2023a). The new State Educational Program was approved
and accepted in March 2023, and subsequently in September 2023, with its pilot phase,
the curriculum reform has entered into the practice (MSVRaM SR, 2023b). With respect
to teaching technology, a question for us is to what degree the requirements or opinions
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of parents regarding the content of the subject are reflected in the newly created State
Educational Programs.

Conclusion

An overview of the main findings from the survey research in the region of Cadca can
be done in three points:

- The segmentation factor of gender of the parents’ children (parents of boys versus
parents of girls) seems to be significant, while the segmentation factor of the affiliation of
the school children attend (urban versus rural schools) seems to be insignificant.

- From the point of parents’ view, thematic units which should be incorporated into
the technology curriculum in general (independently even on the significant segmentation
factor of the gender of children) are the thematic units 10, 12, 15, 16 and 17.

- In opinion of girls’ parents, the thematic unit TU_11 should be taught, from the
point of view of parents of boys this thematic unit is useless.

— While the results recorded for the whole sample and the results recorded for the
subgroup of the respondents — parents of boys regarding the useless topics are TU_5,
TU-6, TU-7), from the point of view of girls’ parents useless are mainly TU_3 and TU_4.

For interest we present a short comparison of the general results achieved in the
region of Cadca (CDC) with the results achieved in the other two regions, i.e. the region
of Prievidza (PRV) and the region of Nové Mesto Nad Vahom (NMV).

To compare with CDC, the groups of the most required and most useless thematic
units in PRV were more heterogeneous. Beside those required in CDC, the thematic units
1,2, 3, 5and 9 were among required in PRV, and in addition to the most useless in CDC,
belonged the thematic units 10, 13, 14 and 20.

The results in NMV, on the one hand, were not so heterogeneous in comparison with
the results recorded in CDC (in case of the required topics), as were the results in PRV,
but on the other hand, they partially replicated the results in PRV. Beside those required
in CDC, the thematic units 1, 2 and 9 were also required in NMV, and to the most useless
in NMV belonged the thematic units 3, 4, 5, 6 and 12, 13, and 14.
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Abstract

Among the wealth of literature on distance learning during the COVID-19 pandemic, teachers’
endeavors to meet students’ basic psychological needs remains under-explored. This study aims to
fill this void by scrutinizing how teacher practices trigger motivating and demotivating experiences
on the part of students through Self-Determination Theory (SDT) as analytical lens. Five freshmen
taking 11 to 12 online courses in English Education Department at a public university participated
in this narrative case study, which was initiated in the initial phase of the pandemic. They were
encouraged to write their retrospective narratives and invited to a focus group discussion to appraise
their learning experiences. Thematic content analysis revealed that the students experienced an
array of motivating and demotivating learning experiences as a result of their teacher practices.
Guided by 5Ts (Teacher, Teaching Methodology, Text, Task, and Test) of motivation and SDT,
the analysis revealed that the motivating experiences arose when teachers successfully addressed
students’ needs for autonomy, relatedness, and competence. In contrast, the failure to meet these
needs was identified as the resource of demotivating experiences. The findings shed light on crucial
instructional strategies for quality online education, particularly beyond pandemic.

Keywords: Demotivation in distance learning, EFL teacher practices, motivation in distance
learning, Self-Determination Theory (SDT).
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AHHOTaIUA

Cpenyu o6MMpPHOI IMTEPATYpPhI IO AUCTAaHLMOHHOMY obydeHuto B mepuox nanfemun COVID-19
O4eHb Mao MHGPOPMALUIL O TOM, COOTBETCTBYIOT /I AVICTAHIIVIOHHbIE 06pa3soBaTe/IbHbIE IPAKTIKIL,
peanuayemble YIUTEIAMY, 6a30BBIM IICHXOTIOIMYECKIM IOTPEOHOCTAM CTyfeHToB. Hacrosmee nc-
C/IefjoBaHye HaIlPaB/IeHO Ha 3aII0JIHEHNe 3TOTO Ipobera, TaK KaK COflepKUT aHaIN3 MHPOPMAIu
0 TOM, KaK IPaKTUKM y4uTesell BbI3bIBAIOT NEMOTUBUPYIOIME U MOTUBUPYIOIE MepeKMBaHNA
CTY[IeHTOB B KOHTeKcTe Teopuu camoonpepenenns (SDT). ITATb cTyneHTOB IepBOro Kypca, usyda-
IOIVX QaHT/IMIICKII A3BIK KaK MHOCTPAHHBIN 11 Gepyyx 11-12 oHMaiiH-KypCOB B TOCYAaPCTBEHHOM
YHUBepCUTETe, JOOPOBOTILHO YYaCTBOBAIM B JAHHOM KeliC-MCCIeOBaHNN, KOTOpOe OBIIO HadyaTo
Ha Haya/IbHOM 3Talle MaHfeMuu. [Ijid OLleHKM OIIbITa CTYJE€HTOB MX IPUIITACU/IY PETPOCIEKTUBHO
OIIMCATh CBOY MEPEeXXVBAHNA 1 IPUHATD YYacTue B IPYIIIOBOI AcKyccun. TemMaTiyeckmit aHamms
BbICKa3bIBAHNI IIOKA3aJI, YTO CTY/IEHTHI ICHIBIThIBA/IN 3HAYUTEIbHbIE MOTUBUPYIOLINE U IeMOTUBHU-
pyromine 06pasoBaTeIbHbIe ONBITHI, 00YCIOBIEHHBIE IIPAKTUKAMI VX yInTe/Iell. AHaIN3 C OIOPOIL
Ha 5T motuBanym u SDT BBIABWI, YTO MOTMBUPYIOLYE HEePeKUBAaHNA ObIIM BBI3BaHBI IIOTOXKI-
Te/IbHBIMI ITPAKTMKAMI [IPETIOfiaBaTe Iell, KOTOPbIe YINTBIBA/IN TOTPEOHOCTIL CTYIEHTOB B aBTOHO-
MUY, B3aNMOCBSI3Y ¥ KOMIIETEHTHOCTIL. A OTpUILIATe/IbHbIe IPAKTUKY YUUTeNeil CTAHOBIIICH BaK-
Topamu JiemoTuBanyn. IToryuyeHHble pe3ynbTaThl HO3BOJIAIOT Cle/IaTh HAyYHbIE BBIBOJIBI O TOM, KaK
MOfifiep>KaTh KadecTBEHHOe 0OpasoBaHyie B KOHTEKCTE NUCTAHI[OHHOTO OOYYeHNs, IPeofoIeBast
BbI30BBI IAHEMUN.

KrroueBbie croBa: JeMOTVBAIA B AUCTAHIMOHHOM OOydeHMN, MPaKTUKM MPerofaBaTesneil aH-
IIMIICKOTO KaK MHOCTpaHHOTO sA3bika (EFL), MoTHBaIMA B UCTAaHIIMOHHOM OOy4eHNUM, TEOPUs ca-
moormpepenenus (SDT).
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Introduction

The COVID-19 pandemic has swiftly transformed omnifarious educational practices,
including the English as a foreign language (EFL) milieu. The risks of transmitting the
disease through traditional face-to-face learning had made online or distance learning a
mandatory method to help students continue learning. Albeit the flexibility that online
learning offers (Means et al., 2014; Randi & Corno, 2021), this sudden transformation
brings challenges for both students and teachers (Chiu, 2021b). The outbreak situated
students in a predicament, leading to some emotional consequences such as fear, worries,
and apprehension (Al-Maroof et al., 2020). In their national survey, Means et al. (2020)
discovered that more than three-quarters (79%) of students struggled to stay motivated
in learning during the pandemic. Similarly, Brown et al. (2020) argued that establishing
engagement and promoting learning motivation during the pandemic is more
challenging for teachers. Inasmuch as teacher practices play pivotal roles in nurturing
student motivation (Chiu, 2021a; Khotimah et al., 2021; Randi & Corno, 2021; Ryan &
Deci, 2020), improper teaching practices can result in potential demotivating learning
experiences for students (Chong et al., 2019; Wang & Littlewood, 2021).

The literature on online learning prior to the pandemic predominantly documents
its positive influences on teaching efficacy and learning outcomes (Batd: et al., 2021).
However, a fundamental question arises as to its efficacy in the unique context of the
pandemic, due to the absence of meticulous planning, design, and development of online
learning (Adedoyin & Soykan, 2020). Within the literature on online learning during
the COVID-19 pandemic, little is known about whether teacher practices meet students’
basic psychological needs as crucial determinant of successful learning (Deci & Ryan,
1985).

Wong (2020) suggests that online learning during the pandemic adequately
addresses the students’ basic psychological needs for autonomy and competence but in
fact it falls short in fulfilling the need for relatedness. Hensley et al. (2021) reveal four
challenges of online learning during the pandemic, two of which are attributed to teacher
practices: feelings of disconnection, discordance, and distraction, as well as encountering
disregard from teachers. In response, Khotimah et al. (2022) advocate addressing the
three students’ basic psychological needs for autonomy, competence, and relatedness
to enhance students’ engagement and motivation, especially in the context of online
learning during the pandemic. One potential solution to address these needs is using
interactive communication tools to instill in students the positive perceptions of teacher
presence (need for relatedness), engagement, and overall satisfaction with their online
learning experiences (Roque-Hernandez et al., 2021). These findings point to potential
areas for improvement in teacher practices to meet students' basic psychological needs in
the online learning environment.

While prior studies have made valuable contributions to the literature on online
learning, they still leave room for further exploration. Many previous studies relied
heavily on quantitative approaches, mainly using questionnaires (e.g., Kikuchi, 2015;
Wang & Littlewood, 2021). Despite the affordance of involving large-scale research
samples, these quantitative studies may not fully capture the intricate interplay of factors
contributing to (de)motivating experiences within students' learning processes due to
their contextual complexities (Chong et al., 2019). Therefore, a more dynamic approach
is needed for studying (de)motivating experiences (Kikuchi, 2015). Ryan and Deci
(2020) advocate for a qualitative approach to gain a comprehensive understanding of
how teacher practices influence students' motivation. To address these gaps, this study
employs a qualitative research method to explore students’ online learning experiences
that trigger motivation and/or demotivation. Specifically, it investigates how teacher
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practices contribute to students' (de)motivating experiences in online learning during the
pandemic by employing Self-Determination Theory (SDT) and the 5T's of motivation as
an analytical framework.

Literature Review

Students’ (De)motivation in Online Learning

For decades, the study of (de)motivation has been deemed crucial to learning across
educational contexts, including in diverse EFL setting (Chong et al., 2019; Renandya,
2015). The existing literature on (de)motivation within ELT sphere is presumed to have
emerged due to the complexity, contextuality, and multifaceted natures of learning
motivation (Dornyei & Ushioda, 2013). Although education has evolved with more
learning materials, technological tools, and more competent pedagogues, demotivation
remains an issue throughout decades. Due to the intricacy of emergency online learning,
COVID-19 outbreak yielded different motivational impacts on students than previous
normal learning in face-to-face mode.

The implementation of online learning methods and strategies can positively or
adversely affect motivation (Chong et al., 2019; Wang & Littlewood, 2021). In congruence,
Kim and Kim (2015) acknowledge associated factors contributing to demotivating
learning experiences. Those factors include teacher-centered approach (Kikuchi 2009),
inadequate mastery of subject content (Xiao, 2012), unclear lesson delivery (Kim et
al., 2018), excessive focus on examination (Huang, 2012; Kim & Kim, 2015), blurred
boundaries between teacher and students (Farrell, 2015; Xiao, 2012), monotonous
classroom tasks (Falout et al., 2009), and poor personal characteristics (Xiao, 2012).
In harmony, in the context of Indonesian higher education, such factors as flexibility,
learning, expression, and interaction have been acknowledged to determine students’
engagement or disengagement from online learning (Stephani et al., 2023). Even a single
factor can motivate or demotivate students’ learning, depending on to what extent teacher
practices stimulate positive atmosphere that enables these factors to scaffold optimum
learning. Thus, this highlights the necessity for embracing a multi-faceted approach to
explore teacher practices as the precursors to deep learning engagement.

In online learning, where students need tremendous encouragement and support,
teachers shoulder increasingly more pivotal roles in providing quality education (Lamb,
2017). Inappropriate or irrelevant teaching practices can arise student demotivation
(Trang & Jr, 2007; Wang & Littlewood, 2021). Moreover, teacher motivation is closely
linked to student motivation. In this direction, motivated and autonomous teachers tend to
experiment with different instructional approaches, styles, and methodologies, eventually
leading to improved teaching quality and therefore enhanced student motivation (Oztiirk,
2011). This resonates with a recent work involving a structural equation modelling which
substantiates noteworthy correlation between EFL learners’ online learning engagement
and learning motivation as two pivots to their learning achievement (Imamyartha et al.,
2023). It confirms that the extent to which students deploy their emotional engagement,
interaction engagement, and performance engagement is positively correlated with their
intrinsic and extrinsic motivation.

The implication of (de)motivating experiences in online learning to teacher
instructional design and practices is obvious; understanding students’ motivational
dynamics throughout their engagement in online learning helps identify the stepping
stones to gainful learning experiences for both teacher and students. This understanding
becomes more crucial since students’ self-motivation drives their perceptions of online
learning and their resilience to experiment with a wide range of online learning tools
and resources (Yeboah, 2022). Not only will understanding students’ motivation help
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trigger their initiative to engage in online learning but it will also help teachers to
maintain students’ strong learning regulation and improve their performance (Stephani
etal., 2023). The present study holds relevance to the current discussion on students’ (de)
motivation in online learning by shedding light on the actual dynamics of (de)motivation
from students’ viewpoints, which to date still remains scant.

Exploring Teacher Practices in Online Learning

Teacher’s knowledge and, more importantly, practices have been acknowledged to
be the driving forces to students’ motivation, learning performance, and gains. Inquiries
on these two areas of pedagogy have afforded myriads of insights into teaching practices
in online learning, as in the case of Technological, Pedagogical, and Content knowledge
(TPACK), which has been documented to further engage one more dimension, Contextual
Knowledge (XK) of teachers and students (Gozali & Cahyono, 2022). Given the challenges
to online learning during and even post-pandemic, the exploration on teacher practices
lends credence to the examination of students’ (de)motivating experiences and well-being
(Cents-Boonstra et al., 2021; Slack & Priestley, 2023).

This study contributes to expanding the discussion on online EFL learning in
Indonesia where the lack of technological resources is proven a predominant barrier
to learning and teaching (Cahyono et al., 2023). Grounded in students’ (de)motivating
experiences, the present study aims to make explicit how different elements of teacher
practices result in students’ (de)motivation throughout their online learning. For a more
structured analysis of how teacher practices influence student motivation, this study
attends to Renandya’s (2015) concept of the 5Ts of motivation. This framework offers
a valuable avenue for examining teacher-related factors that impact student motivation
and aids teachers in maintaining motivating instructional practices.

Teaching
Methodology

Figure 1. The 5Ts of motivation, reprinted from Renandya (2015, p. 181).

As seen in Figure 1, the 5T's of motivation makes explicit the key elements that guide
teachers in effectively engaging and motivating students in their learning. Teachers should
be role models (T1), understand students' learning regulation, and master in-depth
understanding of various teaching methods (T2) to deliver instruction that aligns with
motivational principles. Additionally, they have to be able to skillfully select authentic,
meaningful, and relevant texts or materials (T3) and design engaging and achievable
language learning tasks (T4) with clear outcomes. Avoiding traditional high-stake tests
(T5) can help prevent student demotivation. By translating these 5T's of motivation into
pedagogical practices, teachers are guided to help students learn better, deeply engage in
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the learning process, and mitigate learning issues that can potentially spark demotivation
(Chong et al., 2019).

The shift to online learning during the pandemic poses new challenges that require
complex consideration when applying the 5T's of motivation. Teachers must adapt their
teaching methods to effectively engage students in an online setting, integrate technology
to leverage students’ motivation, and address such as potential issues as limited resources
and distractions (Imamyartha et al., 2022). In congruence, a recent study in Indonesian
setting documents the diversity of workable approaches to online English learning that
are grounded in teachers’ unique contexts (Cahyono et al., 2023). The online instruction
puts the teachers in continuous pursuit of effective learning method to stimulate students’
deep learning, albeit delimited technological resources. Examining student motivation in
online learning, the present study attempts to unravel key ideas to aid teachers in setting
relevant learning goals and developing effective instructional strategies therefrom.

Operationalizing the Self-Determination Theory (SDT): Students’ Psychological Needs

Self-Determination Theory (SDT), as formulated by Deci and Ryan (1985), posits
that individuals have three basic psychological needs: need for autonomy (NfA), need
for competence (NfC), and need for relatedness (NfR). Autonomy involves feeling
self-endorsed, self-governed, and independent in decision-making, while competence
addresses the need to feel effective and challenged. Relatedness pertains to the need for
connection, interaction, love, and emotional engagement (Prayogo et al., 2023). These
needs are interconnected (Wong, 2019) and promote student motivation and engagement,
when appropriately addressed through teacher practices (Hsu et al., 2019). For instance,
in online speaking instruction using podcasts, Khotimah et al. (2022) found that an
autonomy-supportive learning environment and competence-supportive environment
enhance students’ engagement. By contrast, minute relatedness in a learning environment
such as individual activities in podcasting brings about detrimental influence on students’
learning engagement. Students' motivational orientation tends to shift from amotivation
to extrinsic motivation, before intrinsic motivation eventually comes into being (Deci &
Ryan, 1985; Ryan & Deci, 2020). Literature suggests that motivated and skilled students
are more likely to manage their learning and gain higher rate of success compared to
their struggling peers (Stark, 2019), not only in online learning but also in any learning
contexts (Renandya, 2015).

To maintain a more autonomy-supportive learning environment, teachers need
to grant students a wider opportunity to self-select learning materials and activities
(Khotimah et al., 2022; Ryan & Deci, 2020), amplify their curiosities (Ryan & Deci, 2020),
provide sustained assistance, and support their digital literacy development (Khotimah et
al., 2022). Teachers may also provide well-structured instruction, give helpful feedback,
provide optimum challenge and room for improvement, select relevant and interesting
materials and learning activities, and show concern for students’ current level of
competence to create a more competence-supportive environment (Ryan & Deci, 2020).
Lastly, a more relatedness-supportive learning environment can be achieved by building
a sense of respect and caring (Ryan & Deci, 2020), setting group work and projects, and
encouraging peer and self-reflection (Khotimah et al., 2022).

While the abovementioned studies highlight the virtues of online learning for
improving teaching efficacy and student outcomes, solid evidence on the efficacy of
online learning during the pandemic remains scanty. The lack of thorough planning and
development of online instructional programs raises questions as to the effectiveness of
distance learning during the pandemic. Moreover, whether teacher practices in online
learning adequately address students' fundamental psychological needs have yet to receive
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sufficient attention. This under-explored territory calls for further investigation to better
understand the implications of online learning. Although previous studies have made
valuable contributions, their reliance on quantitative methods, such as questionnaires,
may overlook the intricacy of determinants to students' motivation and demotivation.
To address these gaps, this study employs a qualitative methodology guided by SDT and
the 5T's frameworks to explore students’ motivation and demotivation in online learning
during the pandemic. This study is driven by the following inquiries:

1. How do teacher practices contribute to students' motivating distance learning
experiences from the perspective of SDT?

2. How do teacher practices contribute to students' demotivating distance learning
experiences from the perspective of SDT?

Method

Research Design

To meet the research’s objective, we employed narrative case study (Sonday et al.,
2020). It has been acknowledged to be an apt method for examining students’ lived
stories (narratives) of their experiences (Connelly & Clandinin, 1990). Besides, students’
narratives have been considered a legitimate methodological tool to examine educational
practices, such as teacher practices at the micro level and as a source of knowledge for
better educational decision making (Kejzlarova & Mladkova, 2021). Through students’
narratives, this study examined the uniqueness of the multiple cases in students’ online
learning experiences amidst the pandemic.

Participants

We initially recruited 25 potential participants from three different cohorts of first-
year students in the English Language Program at a public university in eastern part of
Indonesia. These students were enrolled in 11 to 12 online courses during the COVID-19
pandemic. Given the challenging circumstances and limited recruitment options,
our primary criterion for the selection was accessibility. Eventually, five participants
(3 females and 2 males, aged 18-19 years) voluntarily provided informed consent and
detailed narratives, supplying the necessary data to address our research questions. To
protect their identities, we assigned pseudonyms: Anita, Betty, Cika, Doni, and Ega. All
five participants possessed internet access and basic competence required for online
learning. Two students had limited prior experience in online learning, while three
of them had none. Before the research commencement, we pointed out the research
objectives, participation protocols, and potential individual and societal benefits of the
study. We also addressed the issues of anonymity, confidentiality, and safety.

Data Collection and Analysis

We gathered data through written narratives and focus group discussions (FGD).
These data collection methods provide valuable insights into students' learning journeys,
offering a window into their lived experiences and practical knowledge (Creswell,
2007). Notably, employing student narratives as a legitimate methodological tool has
been proven to enhance educational decision-making (Kejzlarova & Mladkova, 2021).
In our study, harnessing student narratives was a promising avenue for exploring the
motivational dynamics of online learning to better understand pedagogical practices.

After ten weeks of participation in the online courses, we requested the participants
to document their experiences through written reflective narratives. To assist them in
structuring and composing their stories, we provided a reflection template based on
the 5Ts of motivation (Barkhuizen & Wette, 2008) that offered a comprehensive lens
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to examine teacher practices with respect to the five key aspects previously mentioned.
First, we guided them to initiate their narratives by describing the teachers who taught
them throughout the semester and how these teachers influenced their motivation
or demotivation. Subsequently, the participants were guided to share their learning
experiences in relation to their teachers' instructional methods. Afterwards, they were
encouraged to recount their interactions with the texts, tasks, and tests that motivated
or demotivated them throughout the semester. To gain authentic recounts of their
experiences, we allowed them to narrate their experiences in their preferred language,
either Indonesian or English (Zacharias, 2016). They composed their narrative using
a specific template and submitted it via Google Classroom. Towards the end of the
course, we organized a recorded Zoom-mediated FGD in which the participants shared
their overall (de)motivating learning experiences. The data from FGD complemented
the written narratives, providing additional evidence that encapsulated the students'
comprehensive learning experiences.

The data from the written narratives and FGD were manually analysed using thematic
content analysis (Creswell & Poth, 2018). First, we transcribed the data from both sources
and combined the data into a single narrative for each participant. We repeatedly read the
narratives, coded them by identifying key ideas that corresponded to teacher practices and
students’ motivational dynamics, grouped these codes based on common classifications of
emerging themes, counted them, analyzed them, and finally drew the conclusions. From
the five long narratives, we found 92 short incidences of narratives: 59 of the students’
motivating learning experiences and 33 of the students’ demotivating experiences. The
5Ts of motivation and SDT served as guiding frameworks for coding process.

During the coding process, we encountered a challenge in categorizing data into
specific dimensions of SDT, which required apt subjective judgment (Nunan, 1992). To
enhance efficiency and the validity of our analysis, we relied on the contextual meaning of
the data. This allowed us to classify one entity of teacher practice into several distinctive
dimensions, depending on their contextual attributes. For example, giving feedback was
coded under the category of 'need for relatedness' when it fostered a sense of connection
among peers. Furthermore, it was identified under the category of 'need for competence'
when it contributed to feelings of effectiveness or competency. To further enhance
efficiency and accuracy of the coding results, we employed member checking (Zacharias,
2016). Participants reviewed a draft of the data analysis results to confirm accuracy and
relevance. To ensure rigorous analysis and trustworthiness, both authors and an external
trained coder conducted the coding process independently.

Findings

The students underwent motivating and demotivating learning experiences in the
initial online learning during the pandemic. The motivating experiences were cited in
59 out of 92 narratives (64.1%), while the demotivating experiences were captured in
33 narratives (35.6%). The findings were organized under two major themes: 1) teacher
practices contributing to students’ motivating experiences and 2) teacher practices
contributing to demotivating experiences.

Teacher Practices Contributing to Students’ Motivating Experiences

Table 1 shows the summary of teacher practices that corresponded to the 5Ts of
teacher practices and the dimensions of SDT. These practices were grounded in the
participants’ narratives of motivating learning experiences.
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Table 1. The frequency of teacher’s aspects and SDT dimensions leading to students’ motivating
experiences

. Teacher’s Aspects (5Ts) SDT Dimensions
Participants
T1 T2 T3 T4 T5 NfA NfR NfC

Anita 6 8 2 1 6 2 12 5
Betty 6 2 5 5 4 6 11
Chika 1 2 2 3 1 3 3 3
Doni 3 3 7 9 6 4 6 11

Ega - 2 2 4 2 - 4 4
Total 16 17 18 22 19 15 36 32

Notes: T1 (Teacher), T2 (Teaching Method), T3 (Text), T4 (Task), T5 (Test), NfA (Need for
Autonomy), NfR (Need for Relatedness), and NfC (Need for Competence)

Students’ motivating experiences stemmed from the teacher practices reflected in the
5Ts, creating a more autonomy, relatedness, and competence-supporting environment.
The frequency of each element is heterogeneous, ranging from 16 to 22, with T4 as the
most dominant aspect and T1 as the most marginal one. Table 1 highlights the need
for relatedness as the most influential dimension to students’ motivation (36 out of 83
citations). The teachers made the students feel connected and loved, as in Ega’s story 1.1.

What made me interested in was the teacher’s technique of providing material
through exciting tasks such as creating videos or posters and giving supportive
comments to all the students. So even though there were no face-to-face meetings,
the students still felt like they got materials as in the face-to-face meetings. (Ega’s
Story 1.1)

Ega's story 1.1 emphasized the significance of relatedness through exciting teaching
methods, materials, and constructive feedback. The sense of relatedness not only emerged
within the teacher-student connection (Ega’s Story 1.6, 1.3; Doni’s Story 1.4; Chika’s Story
1.1; Betty’s Story 1.15); but also took place within the relationship between students and
the materials (Egas’s Story 1.2; Doni's Story 1.6, 1.5; Chika’s Story 1.3); between students
and teaching techniques (Ega’s Story 1.1; Anita’s Story.10); and between students and
learning tasks (Doni’s Story 1.16; Chika's Story 1.4; Betty’s Story 1.14). Moreover, the
fulfilment of students’ needs for competence was also evident (32 out of 83 citations).

I was thrilled when the teacher told me my grades and provided input on what was
still lacking. This built my enthusiasm. I was happier when I was told about the area
where I did not perform well and rationales for my mistakes. (Doni’s Story 1.13)

This excerpt narrates one scene when Doni felt performing more effectively after
getting detailed feedback. Another finding demonstrated how the teacher addressed the
students’ need for autonomy. Although the fulfilment of the need for autonomy appeared
less frequently than the other two dimensions, it remained crucial for motivating learning
experiences. For example, Anita reflected that, “... students were given a chance to ask,
and other students were also given some freedom to raise their opinion...” (Anita’s Story
1.2). Anita admitted that, “The teacher's method was sound; moreover, the materials were
interesting. Then I was motivated to read more and learn more.” (Anita’s Story 1.10).
Anita’s stories illustrate how her teacher addressed students’ need for autonomy and
encouraged further learning engagement.
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Regardless of the platform operative in an online learning, how teachers sparked

the feeling of being connected, competent, and autonomous remained a pivotal factor to
stimulate better learning motivation. Anita narrated her motivating experience when the
teacher effectively delivered the lesson via WhatsApp.

The teacher recorded the students' names at the beginning of the instruction. Only
on-time students could complete the attendance form. The teacher then chose one
student to be the presenter on a particular topic. The selected student sent PowerPoint
presentation with integrated voice notes to explain the details. Three students were
given a chance to ask, and other students were also given some freedom to voice their
opinions. In the end, the teacher reviewed the materials. (Anita’s Story 1.2)

The teacher taught us to use Google Classroom as the central platform. She also
introduced us to other engaging platforms and apps, such as YouTube, English We
Speak, English 6 Minutes, and Cambridge English Listening, which made us stay on
point in every meeting. The materials were always new, insightful, and engaging.
(Betty’s Story 1.13)

Betty also chronicled how fulfilling the three dimensions of students’ basic learning

needs raised students' motivation. Betty acknowledged the value of various technological
platforms such as YouTube, English We Speak, English 6 Minutes, and Cambridge
English as essential resources for motivating experiences. The details on teacher practices
to address students' basic psychological needs are summarized in Table 2.

Table 2. Teacher practices contributing to students’ motivating experiences from the perspective

of SDT
Teacher practices SD];:;Z;ZSZO”

T1 | Disclosing positive traits, such as being dedicated, intelligent, NfA
and multi-talented
Providing verbal encouragement NfA & NfR
Being communicative, engaging, compassionate, and graceful NfR
Showing respect and care
Being clear, intelligent, and innovative NfC

T2 | Designing an exciting teaching method NfA
Providing alternatives to choose, inviting students’ opinion, and
encouraging information research
Using new engaging platform
Providing informative guidance NfA & NfC
Setting systematic classroom management
Designing encouraging methods NfR
Holding synchronous meeting
Disclosing presence in the learning activities
Designing easy-to-follow instructions NfC
Using various learning platforms

T3 | Providing exciting and meaningful materials NfA
Providing additional learning references
Providing meaningful materials NfR & NfC
Using rich language and content resources NfC
Designing challenging learning materials
Addressing current and diverse topics
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Teacher practices SD];Z;Z;ZSMn

T4 | Designing multimodal learning activities NfA
Providing tutorials and scaffolding NfA & NfC
Designing meaningful learning activities NfR
Designing a wide range of tasks NfC
Encouraging reflection

T5 | Providing motivating feedback NfA
Providing direct and personalized feedback NfR
Raising high-order thinking questions NfC
Providing informative feedback

Notes: T1 (Teacher), T2 (Teaching Method), T3 (Text), T4 (Task), T5 (Test), NfA (Need for
Autonomy), NfR (Need for Relatedness), and NfC (Need for Competence)

Teacher practices Contributing to Students’ Demotivating Experiences
Table 3 depicts the detailed teacher practices contributing to demotivating learning
experiences.

Table 3. The frequency of teacher’s aspects and SDT dimensions leading to students’ demotivating
experiences

Teacher’s Aspects (5Ts) SDT Dimensions
T1 T2 T3 T4 T5 NfA NfR NfC
Anita 14 7 - 3 4 4 12 13
Betty 4 - - - 4 7
Chika 2 3 - - - - 2 4
Doni 2 - 2 1 1 2 5
Ega 2 1 1 - - 2 2 3
Total 25 17 1 6 5 7 22 32

Notes: T1 (Teacher), T2 (Teaching Method), T3 (Text), T4 (Task), T5 (Test), NfA (Need for
Autonomy), NfR (Need for Relatedness), and NfC (Need for Competence)

The data in Table 3 document the dominance of T1 as the most frequent factor leading
to students’ demotivating experiences (25 out of 54). T2 is identified as the second most
dominant factor triggering demotivating experiences (17 out of 54). These pedagogical
practices revealed unsupportive learning condition, causing students to feel incompetent
(32 out of 61 citations), disconnected (22 out of 61 citations), and overly dependent (7 out
of 61 citations). For example, Betty found herself demotivated by the teacher’s responses.

The lack of closeness between students and lecturers was one of the learning
experiences that demotivated me. This made students afraid to ask questions related
to the incomprehensible materials. My classmates, including myself, felt this. We
could only talk about what we did not understand in the non-teacher WhatsApp
chat group. We only asked each other questions out of uncertainty. None dared ask
the teacher. (Betty’s Story 2.6)

Moving forward, ineffective teaching was also captured in students’ narratives of the
demotivating learning experiences. Negative teaching practices seriously undermined
autonomy, emotions, and cognition, as reported in Chika’s Story 2.1.
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I didn't like it when the teacher only gave assignments without taking part in the
learning process. There was no explanation regarding the assigned tasks, and the
teacher did not interact with the students. The assignment was only sent to the class
representative without any detailed description. (Chika’s Story 2.1)

In this regard, teachers' ineffective teaching delivery sparked the feelings of
disconnection and hampered the students’ learning regulation. The summary of how
teacher practices triggered demotivating learning experiences is presented in Table 4.

Table 4. Teacher practices contributing to students’ demotivating experiences from the perspective
of SDT

Teacher practices SDT Dimension
Affected
T1 | Being irresponsible and negligent due to the absence of clear NfA & NfR
instruction
Being high-tempered, uncommunicative, and uncooperative NfR
Delivering unclear language
Being inattentive to students’ progress and development
Providing irrelevant responses NfC
Showing a timid attitude
T2 |Providing inadequate learning facilitation NfR &NfC
Designing unattractive learning methods NfC
Assigning too many tasks
Holding no synchronous instructions
T3 |Providing inadequate references NfC
Providing meaningless materials
T4 |Providing monotonous and meaningless tasks NfC
Delivering unstructured tasks
Delivering no learning activities
Putting excessive emphasis on individual tasks
T5 | Providing monotonous assignment NfC
Giving irrelevant or untimely feedback
Providing assignment without feedback

Notes: T1 (Teacher), T2 (Teaching Method), T3 (Text), T4 (Task), T5 (Test), NfA (Need for
Autonomy), NfR (Need for Relatedness), and NfC (Need for Competence)

Discussion

This study has revealed that teacher practices lead to either motivating (Chiu, 2021a;
Khotimah et al., 2021; Randi & Corno, 2021; Ryan & Deci, 2020) or demotivating learning
experiences (Wang & Littlewood, 2021). The findings underscore the dichotomous
impacts of teacher practices on students’ psychological needs to attain successful online
learning, regardless of teaching methods and digital resources employed (Kim & Kim,
2015). For example, relevant and timely feedback promotes students’ motivation, and
vice versa. Furthermore, this discussion corroborates the fluidity, complexity, and
contextuality of (de)motivational constructs (D6rnyei & Ushioda, 2013).

The findings on motivating experiences highlight how teachers built a sense of
relatedness, as the most pronounced dimension in the students’ narratives. In line with
Wong's (2020) study, the present study highlights the need for relatedness as the leading
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factor to students’ learning motivation and engagement, which was insufficiently
addressed by the teachers in this study. The lack of physical engagement and the
transition from high school to university further heighten the demand for connection
and teachers’ presence. Nevertheless, the restriction on face-to-face interaction
has disrupted students’ learning engagement, putting them in a limbo land without
sufficient experiences and coping strategies to succeed in online learning (Al-Maroof
et al., 2020). Being connected to peers and receiving support under teacher guidance
are believed to help students tackle learning barriers which can stem from technical,
motivational, and cognitive challenges (Imamyartha et al., 2022). This study is in favor
for the idea of collaborative mobile- or computer-mediated learning to build inviting
environment where students can compensate for each other’s interim performance,
while enabling the convergence of ideas, understanding, and skills to sustain collective
learning growth (Imamyartha et al., 2023).

When students feel more connected to the teacher practices (NfR), they acknowledged
a greater sense of self-endorsement (NfA) and competence as well as effectiveness (NfC).
As they perceived stronger connectedness to their teacher practices, they are more
likely to acknowledge a sense of belonging and make substantial investment in their
learning (Wong, 2019). This sense of connection can further amplify the confidence
in their abilities and a belief in their effectiveness in achieving academic goals (Ryan &
Deci, 2020). This implies that teacher needs to establish solid rapport with the students
as the springboard for sustained learning engagement. The lack of teacher’s social skills
to engage students indeed poses detrimental bearings on their learning engagement
(Xiao, 2012). As documented in the findings, providing personalized feedback, creating
a supportive online learning environment, and fostering open communication stimulate
stronger motivation and engagement. An inviting learning environment, characterized
by engaging instructional designs and meaningful learning tasks, provides fertile ground
for teachers to take full advantage of their teaching practices and elevate students' learning
outcomes.

Students’ demotivating learning experiences result from teachers’ failure to create a
positive learning environment necessary for the fulfilment of students’ three basic needs.
For instance, the students pointed out how some of their teachers did not manage to
create a motivating social atmosphere in the class. The need for competence was the most
commonly narrated in the demotivating experiences. According to SDT, satistying the
need for competence is pivotal to students’ intrinsic motivation, which drives them to
partake in learning activities for their own sake, out of interest and enjoyment (Deci &
Ryan, 1985; Ryan & Deci, 2020). By contrast, when they feel incompetent, they are more
likely to feel demotivated to engage in and persist with learning tasks. The present study
resonates with previous works which document inadequate mastery of subject content
(Xiao, 2012), unclear lesson delivery (Kim et al., 2018), significant gap between teacher
and students (Farrell, 2015; Xiao, 2012), and monotonous classroom tasks (Falout et al.,
2009) as serious threats to student disengagement from online learning and eventually
unsatisfactory learning outcomes.

These portraits of unsatisfactory pedagogical practices confirm that poorly-planned
online learning results in disruptive online learning experiences and suboptimal learning
performance (Adedoyin & Soykan, 2020). In large part, the findings imply that teacher-
fronted online teaching tends to be demotivating. This is associated with the lack of
opportunities for students’ collaboration and shared inquiry which would otherwise
serve as important vehicle to sustained learning regulation and intrinsic motivation
(Khotimabh et al., 2022; Imamyartha et al., 2023). The demotivating experiences are also
caused by poor content and pedagogical competences (Trang & Jr, 2007; Xiao, 2012).
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These are indicated by irrelevant materials, inability to deliver clear lessons (Kim et al.,
2018), excessive assignments without feedback (Huang, 2012; Kim & Kim, 2015), poor
teaching competence (Xiao, 2012), and monotonous tasks (Falout et al., 2009). Moving
forward, the dearth of supports through teacher talk, consultation, or relevant learning
resources also contributes to demotivating experiences. This is evident in how limited
opportunity to self-select learning materials and consistently monotonous tasks can
lead to the decline of students’ perceived value of the online learning (Khotimah et al.,
2022; Ryan & Deci, 2020).

Conclusion and Implication

This study reveals that students experienced (de)motivating learning experiences as
a result of their teacher practices during the online learning. SDT has enabled a fine-
cut analysis on how each of the 5Ts poses (de)motivating drives to students’ learning
engagement. The motivating experiences stem from teacher’s positive practices of 5T's
that successfully address students' needs for autonomy, relatedness, and competence.
On the contrary, negative or insufficiently engaging instructional practices are identified
as the determinants to demotivating experiences. Regardless of technological tools and
resources in use, teachers remain at the heart of successful instruction as their behaviors,
teaching methods, text and task selection, and test design pose immense impact on the
fulfilment of students’ basic needs.

The findings can help refine the goals and strategies of TPD. The narratives in this
study can serve as reflection point to inform collegial meetings wherein teachers can
share and build on the lessons learnt from their practices. This will inculcate reflective
cultures among teaching staffs to partake in gainful discussion on the antecedents and
outcomes of motivating learning experiences, while co-constructing coping strategies to
surmount students” demotivating experiences. Furthermore, involving students as critical
partners in such knowledge co-construction can help generate balanced viewpoints on
every learning momentum both in and beyond the class. In fact, making students’ voices
heard throughout their learning odyssey will not only afford rich information on which
teachers can draw their instruction and assessment but also accrue students’ deep learning
engagement.

Although narrative case study is not devoted to making generalizations or
transferability (Duff, 2014; Yin, 2009), we claim the richness and depth of the content
analysis from the students’ narratives can reflect on how they perceive teacher practices,
while simultaneously implying their expectations thereof. This study confirms the power of
students' narratives to portray educational practices and inform forthcoming educational
reforms. Nevertheless, the use of written narratives cannot fully delve into the students'
learning experiences as it offers no opportunity for direct inquiry to probe further into
students’ narratives. As an alternative, engaging observation and follow-up interview
with students may generate significant insight into their actual learning experiences and
underlying perspectives. This approach triangulates their narratives with the analysis of
their learning engagement from external viewpoints, enhancing understanding.

This study contributes to TPD by informing how teachers and researchers to better
integrate students' basic needs into online pedagogy in diverse higher education contexts
post-pandemic. Teacher educators also can benefit from the findings by tailoring teacher
training programs to SDT dimensions and the five aspects of teacher practices as the
guiding parameters of quality online learning. One potential area of further inquiry is
what teachers need to improve and what technology is required to optimize the most
desired motivating factors, i.e., need for relatedness.
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Abstract

The main aim of this study was to examine the internal structure of a self-developed instrument
“the adolescents’ school motivation measuring tool” instrument for use of adolescent school.
Exploratory quantitative research approach, and its design was grounded within the exploratory
type. A total of 489 school-going adolescents completed the questionnaire. A principal component
factor analysis with varimax rotation confirmed the four-factor structure of the adolescents’ school
motivation measurement tool, while confirmatory factor analysis was performed to establish the
appropriateness of the instrument. The findings established that each of the factors, had good
internal reliability values 0.88%, 0.87%, 0.87%, and 0.81% respectively. The SEM model of school
motivation confirmed that the factor structure was a good model as the RMSEA (p = 0.066) was
significant at a high level. Further, it was also affirmed that inter-correlations existed among each of
the components: cognitive and success motivation (r = 0.95); cognitive and social motivation (r =
0.73); and success and social motivation (r = 0.73). Low correlation existed between the components
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of social and failure avoidance motivation (r = 0.03). This study concluded that the four factors are
appropriate measures of adolescents’ school motivation tool for the use of school-going adolescents.
Keywords: adolescent, cognitive motivation, failure avoidance motivation, social motivation,
success motivation.
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AHHOTaIUA

OCHOBHOII IIe/IbI0 JAHHOTO MCCIe0BaHNA ObIIO UCCIEeOBaHIE BHYTPEHHEI CTPYKTYPBI CaMOCTO-
SITETIBHO pa3paboTaHHOTO «VIHCTPYMeHTa M3MepeHNs MIKOIbHOI MOTUBALIUI IIOAPOCTKOBY, IIPef-
HA3HAYEHHOTO /I MICIIO/Ib30BAHMA B ITOJIPOCTKOBOII IIIKOJIe. B McCIeoBaHNM MICIIONIb30BAJICA 9KC-
IUIOPATOPHBII KO/IIYECTBEHHBIN ITOLXO, @ €T0 AV3aitH 65U 000CHOBAH B paMKaX 9KCIIOPATOPHOTO
Tuna. AHKeTy 3anonHuan 489 MofpocTKOB, Moceljarmmx mKony. GakTOPHBI aHAIU3 TTaBHBIX
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KOMIIOHEHTOB C BApMMAKC-BpallleHieM ITOATBEPAII IeThIPeX(PaKTOPHYIO CTPYKTYPY MHCTPYMEHTa
M3MEpPEeHNs MIKOIbHOM MOTHBALMU MOAPOCTKOB, a /A OIpele/ieHNs afleKBaTHOCTY MHCTPYMEH-
Ta OBUI IIPOBEJieH ITOATBEPKAAOINIT GaKTOPHBI aHa/M3. Pe3y/IbTaTbl TOKa3a/, YTO KaXKblIil 13
akTOpOB MMeeT XOpolle 3HaYeHNA BHYTpeHHeil HagexxHocT: 0,88 %, 0,87 %, 0,87 % u 0,81 %
cooTBeTCTBeHHO. SEM-MOfie/b IKONBHO MOTMBALUM NOATBEPANIA, YTO (aKTOPHAA CTPYKTypa
SABIAETCS XOPOIIIeil MOfeNbIo, Tak Kak RMSEA (p = 0,066) 6bi1 3HaUMMbIM Ha BHICOKOM YPOBHE.
Kpome Toro, Op1/10 TOATBEPKEHO HaIM4le MHTEPKOPPEIALIMIL MeX/Y KaXKAbIM 113 KOMIIOHEHTOB:
KOTHUTUBHASA MOTHBAIVA M MOTUBAIA ycriexa (r = 0,95); KOTHUTVBHAA MOTVBAIINA U COLVIaIbHASL
motuBanus (r = 0,73); MOTHBAIA yCrexa U couuanpHas motuBanus (r = 0,73). Huskas xoppe-
JIALYA CYI[eCTBOBAIa MeX/y KOMIIOHEHTAMI COLMATbHOM MOTMBALMM M MOTMBALMY M30eraHusa
Heypad (r = 0,03). B pesynprare nccnegoBaHys ObUI CHeIaH BBIBOL O TOM, YTO 4eThIpe (akropa
SIBJIAIOTCS MOAXOAALINM MHCTPYMEHTOM M3MEPEHMs LIKOIbHOI MOTHBALIUM OPOCTKOB IJIA MC-
10/Ib30BAHNSL B PabOTe C yJaIMICS KO

K’Il()"[eBbIe CIoBa: MOTUBALINA ycnexa, coguanbHasA MOTUBALVA, MOTUBALIUA I/I36eI‘aHI/IH Heyuaq,
KOTHUTUBHASI MOTUBAIIVISL.

Introduction

Previously, the concept of school motivation was limited to motivation to learn
about science (science motivation), with the science motivation questionnaire often
used to measure it (Glynn et al., 2011; Schumm & Bogner, 2016). Recently, in a bid to
reformulate the science-focused school motivation scale, Conradty and Bogner (2022)
developed a general school motivation measure, with the aim of providing information
on students’ motivational aspects that help them to overcome barriers to learning. The
authors focused on the four factors or structures of school motivation, namely self-
efficacy, self-determination, intrinsic motivation, and grade motivation. Schumm and
Bogner (2016) worded their science motivation scale for use by secondary school students
and established its application after paraphrasing it. Conradty and Bogner (2022)
hypothesised the adaption of the science motivation questionnaire to create their general
school motivation questionnaire. However, merely paraphrasing the science motivational
scale may not justify its applicability to non-science students sufficiently.

Motivation is described as the psychological and physiological processes responsible
for activating, sustaining and cessation of behaviours, as well as the aversive or appetitive
value given to the phenomenon on which the behaviour is exhibited (Ardeleanu et al.,
2006). In the view of Seel (2011), motivation is considered as the process that predicts the
initiation, persistence and intensity of behaviours required to achieve an individual’s set
goal. Other scholars such as Wentzel (2012) and Wentzel and Wigfield (2009) aver that
motivation is a set of beliefs that drive and sustain behaviour. Motivation can be said to
explain the behaviours of an individual in specific ways (Amrai et al., 2011). Therefore,
a motivated person can be considered to be energetic and focused (Steinmayr et al.,
2019). Motivation is an important precursor to learning and success in school (Wigfield
et al,, 2006). Following the self-determination theory (STD) of Deci and Ryan (2013),
school motivation can be described as the cognitive and behavioural drive to achieve
academic success. School motivation in this context can be understood as the school
going adolescents’ psychological process which involves appearance and evolvement in
all learning activities and their desire to achieve success.

Given that motivation comprises both intrinsic and extrinsic behaviours which
are connected to individual success and wellbeing, it involves achievement motives,
adaptability, goals, learning engagement, reasons for studying, resilience, perceived
learning value, self-efficacy, and self-regulation capability (Kotera et al., 2021). These
attributes are rooted in the self-determination theory (SDT) postulated by Deci and Ryan
(2013). The theory describes motivation as having extrinsic, intrinsic, or amotivation
attributes. Extrinsic attributes are external drivers such as social pressure or high grades,
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while intrinsic attributes are internal self-satisfying and fulfilling drivers. Amotivation
refers to alack of motivation (Deci & Ryan, 2013). Intrinsic motivation is more positive and
autonomous than the other attributes, and these attributes are not exclusive motivational
states; instead, they exist on a self-determined continuum (Fong, 2022). Kotera, Conway
and Van Gordon (2019) opine that intrinsically motivated students usually demonstrate
a high level of motivation for schooling and display higher subjective wellbeing, whereas
extrinsically motivated students demonstrate low interest in schooling (Bailey & Phillips,
2016). Amotivation, on the other hand, is explained as a situation where a student is
simply unmotivated, and this is related to poor mental health (Bailey & Phillips, 2016).
This present study’s model of adolescents’ school motivation is also grounded on Deci and
Ryan’s (2013) self-determination theory. In this study, four motivational components are
essential, namely cognitive, success, social and failure avoidance motivation, and these
are components of both intrinsic and extrinsic motivation attributes.

Factors of school motivation

Cognitive motivation

The cognitive components of the school motivation scale consist of the students’
attributes of seeking mastery, acquiring new knowledge, being interested in solving
complex problems, and being interested in complex school subjects. The inclusion of the
cognitive attribute in the school motivation scale is premised on the assumption that
cognitive ability is critical to the attainment of the sustainable development of societies
and is arequirement for the next generation of youths who need to be able to solve complex
social problems in the 21 century. Evidence abounds that there is correlation among
emotional promoters, logical thinking, imagination, and cognitive stimuli (Abdulla et
al,, 2018). Lubart and Guignard (2004) state that cognitive and specific skills are required
to perform creative work. This justifies the fact that the cognitive attribute fuels school
motivation, and individual schoolgoing adolescents with the cognitive attribute will be
motivated to solve complex problems and be interested in acquiring new knowledge.
According to the SDT, this is intrinsic behaviour (Ryan & Deci, 2020).

Sucess motivation

The second component of school motivation that was under consideration in this
study was success motivation. Eccles and Wigfield (2020) opine that success expectancy
is the belief of an individual about how well they will perform in a future task. Past
studies have established that the success expectancy attribute energises and motivates an
individual to perform a task, improves an individual’s confidence, and increases their
engagement and performance (Feldon et al., 2019; Schunk & DiBenedetto, 2020, Ryan
& Deci, 2017; 2020). Success expectancy domiciles in extrinsic behaviour and is driven
by external factors such as grades and socioeconomic values. This study hypothesised
that success expectancy would predict the school motivation of schoolgoing adolescents.
That is, that an individual adolescent who was success driven would likely be motivated
towards schooling.

Social motivation

The social attribute was another component of school motivation that was considered
in this study. The social aspect of motivation is believed to influence people’s desirable
outcomes since it includes modelling, relatedness, and social comparisons (Hattie, Hodis
& Kang, 2020). The social attribute explains the feeling of being connected or related to
socially accepted values as well as to loved ones and is based on observations of models
and other experiences (Ryan & Deci, 2020; Schunk & DiBenedetto, 2020). Although there
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is a paucity of research that focuses on the link between the social attribute and school
motivation, Hattie et al. (2020) suggest that more attention is needed on the social aspect
of school motivation. This social aspect involves belongingness, social affiliation, social
assistance, social approval, pro-social activities, social attractiveness, social solidarity,
social power, social responsibility, and social status goals in classrooms (Watkins &
Hattie, 2012). Socially motivated adolescents are expected to perceive schooling as their
duty to society, as a way to access or take part in social events, and as a way to connect
with friends at school.

Avoidance of failure

Avoidance of failure or failure avoidance was the last school motivation parameter
that was of interest in this study. Failure avoidance is considered an attribute that involves
a fear of failing and a dislike of evaluative events (Heimerdinger & Hinsz, 2008). That
is, an individual with a high level of failure avoidance has an increased motivation to
avoid failure, such that if there is the possibility of failing a task, avoiding such task
will be perceived as important. Early motivation research concentrated on approach
motivation, with limited attention paid to avoidance motivation. While the former
explains an individual’s behaviour orientation shaped towards positive outcomes or the
desire to succeed, the latter is directed towards negative outcomes. Hence, the chances of
an adolescent with failure avoidance traits being motivated towards schooling are likely
to be very low (Heggestad & Kanfer, 2000). We were specifically interested in failure
avoidance traits because adolescents’ motivation towards schooling could be connected
to examination anxiety, performance worry, and/or fear of failure. Also, there was scanty
empirical evidence on failure avoidance motivation as a component of the adolescent
school motivation.

Current study

The authors recognize the significance of scale development and validation,
encompassing several crucial processes (Badenes-Ribera et al., 2020; Boateng et al. 2018).
According to Boateng and colleagues (2018), three phase of scale development was
identified that span through nine steps. During the initial phase, items are generated,
and their content validity is evaluated. Moving into the second phase, the scale is crafted,
involving steps such as pre-testing questions, survey administration, item reduction,
and an examination of the scale's factor structure using confirmatory factor analysis
(CFA). CFA provides a more comprehensive evaluation of the construct validity of
the instrument, scrutinizing relationships between items and latent constructs and
establishing convergent and discriminant validities (Prudon, 2015). CFA specifically
aims to assess the underlying factor structure of a measurement instrument, confirming
that items within the instrument indeed load onto the expected factors or constructs
(Prudon, 2015; Wetzel, 2012). In the third and final phase, scale evaluation takes place,
encompassing tests on the number of dimensions, reliability, and validity. However, it is
crucial to note that the authors' intent in this study is not to validate adolescents’ school
motivation scale through the aforementioned process. Instead, their goal is to establish
the internal consistency of the Adolescents’ School Motivation Scale ensuring that the
items measure what they intend to in this context “the identification of school motivation
in Kazakhstani young people” and to determine if there is any correlation between the
four factors of adolescents’ school motivation schools.

In our search for a measurement tool for adolescents’ school motivation that is
compatible with the uniqueness of Kazakhstani youth, the authors developed a component
of the school motivation scale. Our research questions were two-fold:

Tun MieH3MpOBaHsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 71



Education and Self Development. Volume 19, Ne 4, 2024

Does adolescent school motivation measuring tool possess the required internal
structure for the used secondary school student?
Was there any correlation between the four factors of adolescents’ school motivation?

Methodology

The study design was a quantitative research approach rooted within an instrumental
design. This design falls within the descriptive study design. A study is instrumental
when it is focused on developing new or modifying old items (International Centre for
Educational Evaluation, 1982). The participants were 489 students who completed the
ASMMI. The gender distribution was 58.4% female and 41.6% male. The mean age was
14.82 years, with a standard deviation of 1.209.

A self-report adolescents” school motivation measuring tool was developed by the
authors. The questionnaire initially comprised of 80 items, with each of the components
having 20 items each in a 5-point Likert response format ranging from: 1 = “never
true about me”; 2 = “rarely true about me”; 3 = “sometimes true about me”; 4 = “often
true about me”; and 5 = “always describes me very well”. The items represented four
components (cognitive, success, social and failure avoidance) or traits of motivated
individuals, as explained earlier. Following factor loading, 45 items that rotated above
0.50 were retained. The cognitive component thus had 11 items, success had 10 items, the
social component had 11 items, and failure avoidance had 13 items respectively.

Ethical Approval

Ethical clearance was granted by relevant research institutions. The authors adhered
to all the terms as contained in the institutional guidelines and in accordance with the
international ethics of research as applicable to human participants. The principles of
the schools were notified of the study and their permission was sought. The authors then
sent the Informed Consent Form requesting the parents/guardians’ signatures of consent
to the students’ parents/guardians a week before distributing the questionnaires. The
parents/guardians were assured that the information gathered would be used for research
purposes only. The participants were assured of the confidentiality of the information
provided. Participants were informed that there were no right or wrong answers as their
responses were expressions of their perceived potential. The authors also assured the
participants that the information gathered would be used for research purposes only.
The data collection spanned from September 2022 to March 2023, covering a period of
six months.

The data collected was entered into the IBM SPSS Statistics 26.0 and AMOS 26.0
software and analysed. Factor analysis was performed using the Confirmatory factor
analysis (CFA), the Promax oblique rotation, and the unweighted least squares estimation
methods. The justification for the choice of this methodology was the need to ascertain if
the items in each latent factor were true measures of adolescents’ school motivation, and
because the scale was a new one and thus had no theoretical factor model (Nunnally &
Bernstein, 1994). The following criteria were used for factor retention: the Guttman-Kaiser
criterion, with a factor saturation of higher than 0.50; parallel analysis; interpretability
criteria; and scree plots. The Cronbach’s alpha coefficient was used to measure the internal
consistency. Structural equation model (SEM) analysis was performed to confirm the
relationships between the motivation subscales. The maximum likelihood of estimation
discrepancy was applied, while the goodness of the fit of the models was based on the Chi-
square test. Some argue that a Chi-square result of < 2 is an acceptable good fit (Ullman,
2006). Some like Kline (1998) say that < 3 is acceptable, while other researchers such as
Schumacker and Lomax (2004) allow values as high as 5 to indicate that a model is an
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adequate fit. Technically there is no consensus on the acceptable cut-off value for the
Chi-square, except that it should not be significant (p > 0.05) (Byrne, 2013). A root mean
square error of approximation (RMSEA) result of < .06 is an acceptable cut-off for a good
model fit (Hu & Bentler, 1999). When looking at other acceptable test indices such as the
goodness of fit index (GFI), the average goodness of fit index (AGFI), the Tucker-Lewis
index (TLI), and the comparative fit index (CFI), the acceptable baseline is >0.90, but it is
better at >0.95 for a more reasonable fit.

Findings

The aim of the study was to establish the adolescents’ school motivation instrument’s
internal structure for measuring their motivation and to confirm the internal structure of
the instrument. The results were interpreted to determine if they satisfied the assumptions
about the factors’ structures and to confirm the internal structure of the newly developed
ASMMI. Table 1 shows that the Kaiser-Meyer-Olkin (KMO) and Bartlett’s test of
sphericity were used to test the suitability of the data for exploratory factor analysis. A
KMO value of 0.926 and a Bartlett’s test of sphericity result of x> = 16061.022, p <0.01
indicated that the data was adequate for factor analysis.

Table 1. Showing the measures of simple adequacy using the KMO and Bartlett’s test

Kaiser-Mayer-Olkin measure of sampling adequacy .926
Bartlett's test of sphericity Approx. Chi-square 16061.022

Df 3160

Sig, 000

As seen in Table 1 depicting the fitness of the scale, Bartlett's test of sphericity was
significant. This implied good factorability potential. This exploratory analysis was used
on the 80 items to identify a succinct set of factors and to assess the construct internal
structure of the scale using principal axis factoring with varimax rotation. A total of 35
items were dropped due to low loadings or cross-loadings, while 45 items that rotated
above 0.50 were retained as presented in Table 2.

The Guttman-Kaiser criterion (eigenvalues greater than 1 were retained) and a scree
plot test were conducted in order to “clean the model up”. When determining the number
of factors to be retained in the scale, the eigenvalues are used to derive factor loadings,
which indicate how strongly certain items are associated with certain factors. Loadings of
less than 0.30 are usually considered weak. All factor loadings showed values higher than
0.5 for their main factor (see Figure 1).

Confirmatory factor analysis (CFA) was carried out using structural equation
modelling (SEM) in order to confirm the internal structure of the measurement. The result
showed that the Chi-squared was equal to 3, which was acceptable but not significant (X2 =
3.099; df = 96; p = 0.01). This meant that the model was a reasonable fit. The measurement
model fit indices revealed that only the RMSEA (p = 0.066) fell within the acceptable
baseline of <0.08, which implied a good fit of the model. Other measurements of the
model fit indices did not meet the acceptable statistical conditions of a good model fit
(GFI = 0.765; AGFI = 0.741; RMR= .122; TLI = 0.662; CFI = 0.680). It was assumed that
the GFI and AGFI tests were not more preferred indices of the goodness-of-it since they
could yield meaningless negative values (Shadfar & Malekmohammadi, 2013).
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Table 2. Rotated Component Matrix

Items | 1 [ 2 |3 | 4|5 |6 |7 |89 |10 (1112|1314 [15[16]17]18] 19

CM19 |.713

SM10 |.709

SM11 |.662

SM14 |.631

SM18 |.614

CM20 |.602

CM18 |.565

SM20 |.564

w
@OO\]O\U‘!%WN'—‘E

CM17 |.544

10 | FA10 .742

11 | FA13 .707

12 | FA11 .586

13 | FA18 .546

14 | CM3 .665

15 | CM2 .647

16 | CM4 .552

17 | CM5 535

18 [SOCI12 .798

19 [SOC10 .756

20 |SOC11 .691

21 | SM17 .558

22 | SOC8 .735

23 | SOC9 .655

24 | CM12 .508

25 | SOCo6 731

26 |SOC18 634

27 [ SM15 542

28 | FAS5 .638

29 | FA3 .582

30 | FA7 513

31| FAI12 .504

32 | SOC2 .655

33 | SOC1 .549

34 | SOC3 512

35 | CM15 .673

36 | FA9 -.672

37 | FA17 .670

38 | SM6 .628

39 | CM9 .674

40 | SM12 .672

41 | FA14 721

42 | SM19 .746

43 | SOC5 .562

44 | FA2 .590

45| FA4 764

The inter-correlation among each component of adolescents’ school motivation was
examined further, and table 2 reveals that there was a close, strong correlation between
cognitive motivation and success motivation (r=0.95), which meant that some items were
closely related with each other. Cognitive motivation was found to have the strongest
relationship with success motivation. This was followed by cognitive motivation and
social motivation (r=0.73). Success motivation and social motivation (r=0.73) had an
equal relationship, followed by social motivation and failure avoidance motivation which
had a very low (r=0.03) correlation. However, cognitive motivation and failure avoidance
motivation showed a negative correlation (= -0.15), as did failure avoidance with success
motivation (r=-0.19), which implied that the items showed divergent correlations with
social, success and failure avoidance motivation.
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Figure 2: Adolescents’ school motivation model
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Discussion

This study assessed the component structure of the adolescents” school motivation
questionnaire after the events of the COVID-19 pandemic that led to a shift in all facets
of life including social, economic, as well as education activities. Findings from the
confirmatory factorial analysis carried out showed that the four-component structure
(cognitive, success, social and failure avoidance motivation) of the measurement was
valid and reasonably fit to assess the school motivation levels of unmotivated adolescents.
This addressed the concern of the first research question, which was to establish internal
consistency and confirm the structure of the school motivation questionnaire for students.
The findings justified each component evaluated by the ASMMI, that represented four
factors and indicated the four-dimensional structure of the questionnaire. This factor
solution substantiated the expanded general school motivation questionnaire’s construct,
which focused not only on science motivation but also encompassed non-science aspects
such as cognitive, success, social and failure avoidance attributes. This finding was
supported by past studies on the need to develop a general school motivation measure
since the existing school motivation measure was limited to science students’ motivation
only (Byrne, 2013; Conradty & Bogner, 2022; Glynn et al., 2011; Hu & Bentler, 1999;
Schumm & Bogner, 2016; Shadfar & Malekmohammadi, 2013). Although there are
differences of opinion regarding the acceptable cut-off values when testing Chi-squares
in a model (Byrne, 2013).

Motivation plays a significant role in the realisation of healthy societies and future
sustainable development, a skill that is essential in developing the next generation of
young people who can deal with complex social challenges and ensure healthy societies
(Mngomezulu et al., 2021). Education stakeholders need to understand the nature of
adolescents’ lack of motivation to respond adequately to current and future challenges,
and provide the support necessary for building resilience. The current researchers sought
to identify an appropriate tool with which to assess motivation at school and identified
the ASMMI as suitable. They launched the ASMMI in the post-pandemic era to identify
unmotivated students, so as to provide motivating environments for the achievement
of academic success. The findings of this study substantiated the self-determination
theory of motivation adopted in this study. The theory states that motivation comprises
of extrinsic, intrinsic and amotivation attributes (Deci & Ryan, 2013; Fong, 2022; Kotera
et al., 2019). The four components of school motivation considered in this study were
rooted deeply in the intrinsic as well as extrinsic motivation attributes of the adolescents.

The study established that intercorrelation existed among the components of the
hypothesised adolescents” school motivation factors. The role of social motivation was
evident by its correlation with cognitive motivation in this study. Success motivation
also correlated strongly with cognitive motivation. The relationship between social
motivation and cognitive motivation in this study may be attributed to the distinction
between cognitive motivation, which is typically regarded as an inherent quality, and
success, which is often perceived as an external factor (Eccles & Wigfield, 2020). The
interrelationship explains the fact that school motivation could be influenced by both
intrinsic and extrinsic drivers. This finding gives credence to past studies that established
success expectancy as an extrinsic attribute driven by external factors such as grades and
socioeconomic values, while cognitive motivation is attributed to energy that motivates,
improves individuals’ confidence, and increases engagement and performance (Feldon et
al., 2019; Schunk & DiBenedetto, 2020; Ryan & Deci, 2017; 2020).

The social and success components of the ASMQ had equal inter-correlation with
cognitive motivation, while failure avoidance had low inter-corelation with cognitive,
social and success motivation. In this case, grade motivation became an extrinsic factor
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of motivation influenced by social factors. This finding supports the position of other
studies that claim that the social aspect of motivation involves belongingness, social
affiliation, social assistance, social approval, prosocial behaviour, social attractiveness,
social solidarity, social power, social responsibility, and the social status needed for goals
achievement (Conradty & Bogner, 2022; Hattie et al., 2020; Heimerdinger & Hinsz, 2008;
Watkins & Hattie, 2012).

Conclusion

Twenty-first century society in the post-pandemic era requires young people who
are not only academically excellent but also socially motivated and success driven. The
need for the next generation to be equipped with both cognitive and social competencies
in order to face the challenges of a sustainable healthy society cannot be overemphasised.
The measuring tool developed in this study for the assessment of school motivation will
be a great asset for use to identify and equip cognitively and socially motivated young
people for the achievement of this goal. The present study confirmed the ASMMI as an
assessment tool for use in addition to the science motivation and general school motivation
tests that emphasise science orientation and self-efficacy for learning motivation.

Of particular importance in this study’s findings was the relationship between
the success component (which reported the strongest inter-correlation) and cognitive
motivation. This was followed by the correlation between the cognitive and social
components. Failure avoidance, on the other hand, correlated negatively with the
components of self-efficacy and creativity. The results indicated that promoting success
also supported cognitive and social motivation, resulting in the school readiness of
adolescents. The study’s findings established that the ASMMI was a good fit as a model
for school going adolescents who could be discouraged and have lost motivation to learn
while exhibiting failure avoidance behaviour. Given these findings, it is evident that the
responsibility for enhancing success and the cognitive and social mindset of adolescents’
rests with all educational stakeholders, and not just with teachers alone. It is fundamental
to mention that further investigation of the instrument’s validity is necessary to assess
its accuracy and convergent and discriminant validities. The lack of these results may
serve as a limitation to the generalizability of this study. Future studies should therefore
consider this shortcoming.

This present study considered cognitive, success, social and failure avoidance
motivation as the components of school motivation. The authors recognise that there
could be other indicators for school motivation, such as individuals’ career motivation,
self-efficacy, and personality, and the school environment itself. These factors could
perhaps be considered by future researchers, and this shortcoming could serve as a
limitation to the generalizability of this study. Future studies could focus on appropriate
interventions to enhance adolescents’ cognitive, social and success competencies. The
effects of the intervention could be assessed using the new ASMMI developed in this
study.
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Appendix
School Motivation Questionnaire
Full name
school class
Age (years) (Male/Female)
Nationality. Date of completion
Keys:

On the submitted form, in the line with the statement, mark one of the numbers from 1 to 5 (point),
which have the following interpretation: score —

low value of manifestation of quality

point - a manifestation of quality below average

points - the average value of the manifestation of quality

points - manifestation of quality above average

points - a pronounced manifestation of quality

Ne Cognitive motivation Score
During my studies, I master new sKkills.

Learning new material allows me to develop new skills

Studying at school allows me to gain deep knowledge

Studying at school allows me to expand my horizons

I like to acquire knowledge on my own

I follow the classes of famous teachers on social networks

I need to know the essence of phenomena, their origin

I study to understand the cause and effect relationships of patterns

I am interested in the general principles of phenomena operating in various
conditions

I am interested in complex topics in school subjects

I like to solve complex problems that my classmates can't handle

Success Motivation

I always belief I can earn grade of A

The more difficult the exercise, the more confident I am to perform well.

For myself, I belief in achieving hard tasks.

I am always responsible for my grades.

Study makes me competitive

I am optimistic about excelling in future tasks

I belief if one works hard, one can succeed

When solving complex problems, I take the initiative

I objective criticism addressed to me

If T get a bad grade, then it makes me study herder and search for the correct
answers.

Social Motivation
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Cognitive motivation

Score

In the classroom, I want to meet the teacher's general learning requirements

I study because it is important for my parents

Studying well is the duty of every student to society

I like studying because I have many friends at school

When I study, I like to get good grades.

I like to take part in the social life of the school

Schooling will make me to take part in social events

If I study well, I will have a prosperous life

A good study guarantees me admission to the university

If I study well, I will earn good money in the future

At school, I want the teacher to speak positively about me

Failure avoidance Motivation

IfT can't solve a problem, I immediately lose interest in it.

I'm afraid of criticism

I believe that it is impossible to succeed in all subjects

School makes me afraid

I don't enjoy my schooling

Studying at school weighs me down

I experience academic failure more often than success

It can be said about me that unfortunate circumstances haunt me
through life

At school, I am overcome with despair and loss of strength when I do not
know the answer to questions

I will not be able to achieve high results in my studies

If I can't solve a problem, the circumstances are to blame

I prefer to set easy or slightly difficult goals.

I am always pessimistic when solving problems.
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Abstract

Integrating artificial intelligence (AI) into teacher professional development (PD) is a promising
way to enhance teaching practices and foster innovation in education. However, the development
and adoption of Al-based educational platforms face unique challenges in the BRICS region,
including technological infrastructure and cultural diversity. This study aimed to identify key
aspects of teaching in developing an integrative Al-assisted adaptive learning environment (ALE)
in the region. Theoretical methods were used along with qualitative analyses of in-depth interviews
and focus group discussions of 36 professors, researchers, and experts from Iranian universities. The
findings of this study provided perspectives on the feasibility and effectiveness of developing a joint
AI-ALE platform, emphasizing the importance of contextualizing Al initiatives and educational
approaches to the needs and constraints of each country and underscoring the significance of
local training programs, understanding areas of growth, clarifying values and cultures to be shared
with other parties, designing educational resources compatible with collaborative platforms, and
overcoming technological barriers. The study provided recommendations on capacity building and
joint partnerships for educational innovation, and the development of Al-based teaching practices
to open up new opportunities for PD of the next generation of educators for the digital landscape
in the BRICS area.

Keywords: adaptive learning environment, AI Integration, teacher education, teacher professional
development.

PasBuTHe MHTErpaTUBHOI AfaNITUBHOM Cpefbl 00yIeHs
C ICIIOTIb30BaHMEM VICKyCCTBEHHOTO MTHTE/UIEKTa
A1 MOATOTOBKY yunrenei B crpanax bBPVIKC

Monyn Moxammaan

Texnonoeuueckuti uncmumym Kapncpys, Kapncpys, I'epmanus
E-mail: Mohammadi.moloud@gmail.com
ORCID: https://orcid.org/0000-0001-7848-1869

DOI: 10.26907/esd.19.4.07
EDN: KLGRXO
Hama nocmynnenus: 1 mapma 2024; Jlama npunamus é neuamo: 1 urong 2024

82

AHHOTAaIUA
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HOBauysM B obpasoBanyu. OfHaKo pa3paboTKa U BHeApeHNe 00pas3oBaTelbHbIX I1atopM Ha
ocHose VIV crankmsatorca B pernone BPVIKC ¢ mpobneMamu, CBA3AHHBIMU C TEXHOTIOTMYECKOI
MHQPACTPYKTYPOIT 1 KyIbTYPHBIM pasHOOOpasueM. Lleblo JaHHOTO MCC/IefOBAHMs ObIIO BBISB-
JIeHIe KII0UEBBIX aCIEKTOB IIPEIOaBaHIs B MHTEIPATUBHOI afalTUBHOI cpefie 06y4uerus (ACO)
¢ ucnonbzobanmeM V1. TeopeTndeckye MeTOAbI UCIONb30BATNCH B COBOKYITHOCTI C Ka4eCTBEH-
HBIM aHA/IN30M VHTEPBBIO I OOCY)KIEHNIT B POKyC-Tpymnax 36 mpodeccopos, NccIefoBaTeneil u
9KCIIePTOB MPAHCKUX YHUBEPCUTETOB. Pe3y/IbTaThl JAHHOTO MCCIETOBAHNA NEMOHCTPUPYIOT Iep-
CIIeKTVBBI peanu3aanyu coBMectHoI wiardopmel MV-ACO u ee apdexTnBHOCTD: JOKazaHA BaXK-
HOCTb KOHTEKCTya/IN3alun NN n o6pa303aTe;1beIX II0OX040B K HOTpe6HOCT5{M " OTpaHNYE€HMAM
Ka>)KJIOil CTpaHbl; II0OKa3aHa 3HAYMMOCTb MECTHBIX IIPOrpaMM O0y4eH, HallMOHA/IbHOTO MOHMMa-
HIA 0b/IacTell pocTa, ONMpefeeHIs LIeHHOCTell U KY/IbTyPHBIX 0COOEHHOCTeIT, KOTOPBIMIU CTIefy-
eT HOJe/MUTbCA C APYTUMIU CTOPOHAMI; BBIAB/ICHBI IIyTH Pa3paboTKM 06pa3oBaTEeIbHBIX PECYPCOB,
COBMECTMMBIX C 00IMMM T71aTOpMamt, C LeJIbI0 TIPEOOTIeHNs TeXHOMOInYecKux 6apbepos. Vic-
CTIef[OBaHMe COMIeP>KUT PeKOMEH/IALMM 10 HapAIMBAHMIO MOTEHI[Mala COTPYAHUYECTBA B Ie/AX
06pa3oBaTe/IbHBIX MHHOBALINUIL, 110 pa3pabOTKe Ha OCHOBE VICKYCCTBEHHOTO JMHTEJIEKTa METOJI0B
06ydeHms, KOTOpbIe OTKPOIOT HOBBbIE BO3MOXKHOCTH /s MPODECCHOHATTLHOTO Pa3BUTIA CIeHYI0-
1Iero IOKOJIEHN TIefjaroros B 1udposoM npocrpanctse pernona BPVIKC.

KrroueBbie cnoBa: ajantuBHas cpefa o0ydenust, VIV nnTerpauus, negarorndeckoe o6pasoBaHue,
podeccuoHaTbHOE Pa3BUTHE MEJJATOTOB.

Introduction

AT has proven to be a transformative force in accelerating some sectors, including
education. The development of AI has led to improvements and innovations that
have impacted human life, with education being an essential component of social
and individual development. One of the main effects of this technology is improving
educational accessibility and acceptability, which has a significant impact on educational
structures and schools. Al transformations not only bring about changes in economic,
cultural, social, and technological aspects but also improve the quality of life and general
conditions of citizens through the promotion of education, which prepares professionals
with a high level of expertise and skills necessary to work in a dynamic digital environment
(Kabudi et al., 2021; Wollny et al., 2021).

The BRICS-2025 economic cooperation strategy has introduced digital
transformation as one of the most important areas of cooperation between countries.
The BRICS countries have made significant gains in bridging the digital divide and
developing digital skills (Pletyago & Antonova, 2023). Deepening cooperation and
leveraging the collective experiences of these countries creates an innovative synergy
for the sustainable development of important sectors, including education through
digital technologies. Focusing on education, Al is considered an effective tool in smart
education that affects adaptive-personalized learning experiences, smart administrative
systems, and automated assessment and collaboration (Kabudi et al., 2021; Kamalov
et al., 2023; Wollny et al., 2021). The use of Al technologies in education results in an
adaptive learning environment that intelligently customizes content, resources, and
learning activities to fit the unique preferences and needs of each student. By analyzing
student data, these systems make intelligent decisions to provide personalized learning
experiences, optimize learning outcomes, and enhance student engagement (Gligorea
et al., 2023). This integrative approach in teacher education improves to a new level of
capacity building and supporting educational goals tailored to students’ needs.

The development of an Integrative Al-assisted Adaptive Learning Environment
(IA’LE) is of great importance for the professional training of teachers since it provides
facilities that help teachers improve their professional competencies and provide more
engaging learning environments for students. Such environments are equipped with
data collection tools, data analytics libraries, personnel adjustments, and educational
optimization opportunities that lead to improved quality of teaching and learning.
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Second, an IA’LE enables teachers to develop the technical and technological skills
needed to teach in today’s digital world. Using AI technologies and advanced digital
tools such as learning management systems, content creation tools, and collaboration
platforms, teachers can provide diverse and dynamic learning experiences for students.
Third, an TA’LE allows teachers to easily respond to the changing needs of students and
the learning environment. These tools use custom settings, adaptive learning algorithms,
prompt-effective feedback mechanisms, and advanced learning resources to help teachers
deliver effective and flexible instruction.

In summary, the development of an IA’LE for teacher training as a powerful tool for
improving the quality of education and promoting technical and advanced skills can play
a determinant role in digital education. This study tried to suggest a development model
of an TA’LE to facilitate professional development (PD) among the BRICS countries.

Literature review

Integrating Al into educational systems transforms the way students learn, teachers
train, and institutions function. AI algorithms can also transform the educational
landscape, bridge gaps, and provide a more effective, engaging, and inclusive learning
environment. The concept of adaptive learning is based on the fact that students have
different backgrounds, learning preferences, and cognitive abilities (Gligorea et al.,
2023). Older learning platforms often offer the same content and activities to all students,
regardless of their unique characteristics and needs. This approach may lead to frustrating
learning experiences, as some students may find the content too difficult or too easy,
leading to a lack of engagement or limited progress (Gligorea et al., 2023). Intelligent
personalized learning, where instruction is adapted to each student’s specific learning
needs and preferences, makes it possible to match learning needs and gain individual
learning experiences using adaptive learning algorithms (Kamalov et al., 2023).
Personalized learning platforms called “adaptive learning systems” (ALSs) can be used
to deliver lessons that are adapted to students’ learning styles and preferences, as well as
the order and difficulty level of tasks (Gligorea et al., 2023; Wang et al., 2020). Adaptive
learning promotes self-paced learning, provides targeted support, and provides a more
effective and engaging learning environment (Pliakos et al., 2019). Integrated with Al
data mining techniques, such learning systems allow for continuous improvement by
identifying strengths and weaknesses, and generating personalized recommendations
and interventions which is known as learning analytics (LA) (Chen et al., 2020; de Sousa
etal., 2021).

Al in education emerges from the combination of the fields of computer science,
statistics, and education. In addition to these three areas, AIEd is an interdisciplinary field
that also includes cognitive psychology and neuroscience. Among them, the importance
of educational data mining, learning analytics (LA), PD, and computer-based education
is highlighted (Chen et al., 2020; de Sousa et al., 2021; Kamalov et al., 2023). LA is defined
as a systematic process that measures, collects, analyzes, and finally reports information
about the learning process and its environments. The main goal of this process is a
deeper understanding of the learning process and its optimization, as well as to improve
educational environments (Chen et al., 2020). Using Al technologies, learning analytics
examines statistics, visualization, discourse analysis, and social networks, and tries to
identify patterns, relationships, and differences in learning data (Romero & Ventura,
2013). These technologies can automatically identify important relationships and features
in learning data and analyze information more accurately and efficiently by relying on
clustering data mining algorithms. In addition, by using Al algorithms, it is possible to
automatically recognize learning patterns and optimize educational processes in diverse
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educational environments. As a result, AI technology has an important function as a key
tool in improving and optimizing LA, helping teachers’ PD, and improving the quality of
teaching and learning (Chen et al., 2020).

Moreover, teachers’ PD is defined as the process of improving and upgrading the
skills, knowledge, and abilities of teachers in various educational fields, which today
is influenced by Al technology (Kuhl et al., 2019; Tammets & Ley, 2023). This process
includes training teachers about the optimal use of digital tools and resources, the ability
to analyze educational data using Al algorithms and methods, improving communication
skills, and interacting with students through AI-based technologies. In addition, teachers’
PD includes the education and training of concepts related to professional ethics in
the use of advanced technologies, so that teachers can improve their productivity and
effectiveness in the educational environment with responsibility and commitment and
successfully meet the needs and challenges of education in the modern world.

The concept of teachers’ PD in an adaptive learning environment through Al is
inspired by the idea that each teacher has unique needs, abilities, and learning styles.
Due to this diversity, a uniform approach to teacher training may not be able to meet
the diverse needs of all teachers. However, the integration of Al in the teacher training
process provides new possibilities (Jing et al., 2023). In the meantime, with the help
of machine learning algorithms, adaptive learning systems can prepare and present
educational content and activities in a personalized way that aligns with teachers’ needs
and preferences by analyzing their data. This not only increases the quality and efficiency
of teachers’ training but also enhances their motivation and satisfaction with the learning
process (Gligorea et al., 2023; Green & Donovan, 2018; Pliakos et al., 2019). Therefore, PD
in an Al-assisted environment can facilitate recognizing the strengths and weaknesses of
each user and adjust teaching plans accordingly, and in this way, improve their knowledge
and competencies, and the quality of teaching (Gligorea et al., 2023; Green & Donovan,
2018; Pliakos et al., 2019).

As the adoption of Al-enabled learning environments for teacher education
expands, it is even more important to understand how these environments can help
improve teachers” knowledge and abilities. One of the strengths of these environments
is that by carefully analyzing each teacher’s data, they can offer a personalized learning
path that is built based on their needs and preferences. This personalized path can help
teachers improve and expand their knowledge more effectively in the subjects that need
reinforcement (Gligorea et al., 2023; Green & Donovan, 2018; Pliakos et al., 2019). Also,
since these environments can dynamically react to each teacher’s performance and
progress, teachers can use continuous feedback to improve the quality of their teaching
and learning (Gligorea et al., 2023; Tapalova & Zhiyenbayeva, 2022; Wang et al., 2020).
For example, if teachers need reinforcement in a certain area, the system can provide them
with training resources and exercises that fit their needs, and then provide feedback on
their performance and progress. This process helps teachers to continuously improve and
acquire new knowledge and skills (Wang et al., 2020). As a result, learning environments
compatible with AI can significantly improve the knowledge and abilities of teachers and,
the quality of teaching and learning in schools and educational institutions.

The Integrative Feature of an Al-assisted ALE for Teachers

In the study of the integrative feature of an Al-assisted ALE, its effect on the
knowledge axis can be mentioned. One of the updated models for conceptualizing the
knowledge needed by teachers is the TPACK model, which is inspired by the original
Schulmans’ PCK model (1986). In revision, Graham (2011) pointed to three fundamental
axes of TPACK, namely technological knowledge (i.e. computer, video, images, etc.),
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pedagogical knowledge (i.e. teaching philosophy, methods, individual differences,
learning styles, etc.), and content knowledge (i.e. science, geography, math, etc.). Graham
emphasized that, in PD, a teacher needs to cultivate all three dimensions of knowledge,
since the integration of content knowledge with the knowledge of related pedagogical
issues is the necessity of teaching and their integration with technological knowledge is
the prerequisite of today’s teaching (Benson & Ward 2013; Cam & Erdamar Kog, 2021;
Koehler & Mishra, 2008; Schmidt et al. 2008; Graham 2011). In short, the knowledge
needed by teachers can be defined as follows:

- Pedagogical knowledge focuses on knowing and understanding the principles and
methods of teaching and learning, including educational strategies, assessment techniques,
classroom management, and understanding educational needs and styles. Teachers who
are armed with strong pedagogical knowledge are highly capable of recognizing students’
needs, designing effective learning experiences, and providing a supportive and inclusive
learning environment.

- Technological knowledge refers to the understanding of how to effectively use
technology tools and resources, and the skills and competencies necessary to improve
the learning process, including how to use learning management systems, digital content
creation tools, educational programs, and platforms. Teachers with strong technological
knowledge are capable of seamlessly integrating technology into teaching and enhancing
active learning.

- Content knowledge refers to the knowledge related to the subject area being taught,
for example, the content knowledge of a language teacher includes a deep understanding
of the concepts and principles of language teaching, theories and application of language
skills, etc. Backed by strong content knowledge, such teachers can develop complex ideas,
design and deliver structured learning, and make connections between concepts.

Therefore, the existence of the three types of pedagogical, technological, and content
knowledge is essential for teachers, and their combination helps teachers become experts
in their field and create dynamic and engaging learning experiences. By analyzing
classroom data, AI provides more effective teaching methods and appropriate teaching
materials, and by recognizing student behavior patterns, it helps teachers communicate
better (Celik et al., 2022; Celik, 2022; Khosravi et al., 2022). This real-time feedback makes
it possible to improve the teaching process and connect more closely with students,
creating an intelligent learning environment.

In the BRICS-2024 region (Brazil, Russia, India, China, South Africa, Egypt, Ethiopia,
Iran, and the United Arab Emirates), such Al-assisted learning environments can play
a very significant role in developing common educational standards, training skilled
teachers, and improving the quality of education. Considering the cultural and social
diversity in these countries, the use of Al technologies can be applied in different ways to
suitlocal needs and conditions. Additionally, these approaches can help improve access to
education for more disadvantaged communities and expand educational opportunities.
Also, by improving the knowledge and abilities of teachers in using technology and
new educational experiences, it is possible to help improve the quality of teaching and
learning of students in these countries. As a result, such learning environments, adapted
to the specific needs and challenges of each BRICS member, can not only help improve
educational systems and cultural and social progress in these countries but also integrate
adaptive techniques and technologies into learning platforms and courses. Besides, these
platforms use algorithms and Al to analyze student data, including their interactions with
the platform, assessment results, and progress. Among the advantages of learning systems
compatible with AI, one can mention creating a better learning environment, flexibility in
time planning, providing immediate feedback, flexibility in controlling students’ learning
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experiences, and accelerating students’ development. Also, the role of Al and machine
learning in collecting and analyzing student data to provide personalized learning
experiences is critical (Gligorea et al., 2023; Jing et al., 2023; Tapalova & Zhiyenbayeva,
2022; Wang et al., 2020).

The problem of the present research was to specify the PD aspects in the digital age to
fill the gap between the existing educational conditions and the ideal and dynamic states
empowered by Al potentials and the practical realities of implementing such technologies
in the BRICS countries. While AI promises a revolution in educational practices, the
constrained infrastructure or the imposed political directions cause obstacles to its
effective integration into teacher training. The purpose of this study was to identify the
most influential factors affecting teachers’ PD to provide a comprehensive model of
advancing an IA’LE in the BRICS bloc, by identifying and balancing traditional education
and considering cultural values and ethics with modern technological resources. This
purpose also specified how the integrative nature of such a learning environment affects
the PD of teachers and ultimately what advantages and difficulties its development faces.
By addressing such objectives, this study seeks to identify the most fundamental aspects
of developing collaborative professional platforms and providing insights and practical
recommendations for educators, policymakers, and stakeholders in these countries.
Given this backdrop, this study seeks to address the following research questions:

RQI. How does the integrative element of an IA’LE affect teacher development?

RQ2. What are the main steps to be considered in developing an TA*LE for teachers?

Methodology

Participants

The education sector in Iran is divided into two main parts namely basic education
(i.e. preschool, primary and secondary school), and higher education (i.e. university)
which does not include professional training or short-time courses. In Iran, there are
16.5 million basic students (including more than 16 million Iranian and 500 thousand
non-Iranian; 8.5 million girls and 8.9 million boys; and 100 thousand exceptional
students) and 3.5 million university students (including more than 3.3 million Iranian
and 60 thousand non-Iranian; 1.6 million women and 1.7 million men; and 25 thousand
disabled students) (Presidency of the I.R.I Plan and Budget Organization, 2023; Ministry
of Science, Research, and Technology, 2023). The number of teachers in basic education is
900 thousand while this number is more than 88 thousand in higher education. Although
efforts have always been made to provide fully-trained teachers to teach this population,
the education system has faced challenges in responding to the needs of the day. In this
research, 36 university professors, researchers, and experts were asked to participate
whose characteristics are presented in Table 1.

Table 1. Demographic Characteristics of the Participants

Category N

Gender Female 19
Male 17

Age 29-33 13
34-38 15

39-43 8

Educational background PhD in computer science 7
PhD in education/ELT 16
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PhD in IT 9
Master’s in education/ELT

Work Experience (years) 5-9 18
10-14 12

15< 6
Current position Faculty member 24

Research scholar in education 8

Data scientist
Total 36

Instrumentation

The interview protocol designed in this study included seven open-ended questions
to examine the views of the participants about the theoretical-practical foundations,
methods, and effects of designing and applying an IA’LE among BRICS members. Also,
follow-up questions were asked to better understand the opinions, experiences, and views
of the participants regarding current national directions and actions. At the beginning of
the process, ethical considerations and confidentiality of the participants were ensured.

Design

Theoretical methods (recognition and examination of variables based on previous
philosophical, educational, psychological, and occupational literature), along with
qualitative analysis of in-depth interviews and focused group discussions with university
professors, researchers, and experts were used.

Procedure

After studying the previous literature and the findings of other researchers, interviews
with the participants were coordinated. To comply with the ethical guidelines for
conducting interviews, the processes and objectives of the study were introduced to the
participants and they were assured of the confidentiality and anonymity of their answers.
After obtaining their informed consent, interviews were conducted within a time frame
of 30 to 35 minutes, and three one-hour discussion sessions were held online, after which
responses were immediately converted and categorized.

Data analysis

The interviews were transcribed and then the open, central, and selective coding
techniques were performed using MaxQDA. This way, convergent and frequent topics
were sorted and classified, category labels were defined, central categories were integrated,
and the main components were identified. Finally, to ensure the presented categories and
model, the model was discussed and evaluated by participants as well.

Results

To find out how an integrative element of an IA’LE affects teacher development
(RQ1), the results of data analysis were categorized into two separate sets. Figure 1
summarizes the main findings of the study.

88 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 4, 2024

Technological
Knowledge

4

. . Artificial 1 g ."-.

| |~ Intelligence :

Pedagogical| ~_—_ | Content

| Knowledge |\  Pedosal  /Knowledge
i Comient
A \ Enowledge
B S

Figure 1. The conceptual model of the integrative feature of an IA’LE in teacher education

This Venn diagram can demonstrate how technological, pedagogical, and content
knowledge are combined, as well as how they relate to PD, AI, and LA. In the center of the
diagram, the triple meeting point of PD, AL, and LA is the Zone of Optimal Development
(ZOD) for teachers to significantly improve their teaching effectiveness, skills, and
knowledge. In this figure, technological knowledge (including the use of tools, platforms,
and modern technologies in teaching and learning processes, e.g. facilities such as cloud
computing, augmented reality, and the Internet of Things), pedagogical knowledge
(including techniques, methodologies, and educational theories, from including
traditional and modern approaches in education), and content knowledge (including
pedagogical content, educational resources, and lesson content in different fields) are
influenced by the three axes of PD, Al, and LA. Here, PD refers to the improvement
of people’s skills, knowledge, and abilities, implemented in educational and practical
settings. Al in the field of education helps both teachers and managers make decisions,
allocate resources, provide personalized content, and improve educational and learning
processes. LA also provides valuable information that is used in improving educational
processes and enhancing the quality of learning by using the analysis of educational
and learning data. Therefore, the elements of PD, Al and LA have profound effects
on teachers’ technological knowledge, pedagogical knowledge, and content knowledge
and collectively improve teaching and learning processes, including better educational
experience, enhancing individual capabilities, and increasing the quality of education.

In identifying and determining the main steps in advancing an IALE for teachers
(answer to RQ2), various components were examined. The results of data analysis related
to the stages of development and application of an IA’LE were displayed in the form of a
6-stage cycle (Figure 2).

The proposed framework includes the following steps:

1. Identification: By identifying the stakeholders and groups that have the most
influence on the implementation of the project, an analysis of the main needs and
problems is carried out to find the most suitable solutions and to better understand the
subject and the problem in question.

2. Planning: A comprehensive program is designed according to the needs and
objectives (both at the local and BRICS levels), which includes curriculum design,
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financial and human resource planning, and educational design to provide appropriate
educational content and activities.

3. Development: Educational contents are produced comprehensively and diversely,
different technologies are integrated to implement the training, and prototypes of the
system are developed to apply the necessary improvements and changes.

4. Review and approval: First, mutual reviews are done by various experts and groups
to evaluate the quality of the project. Once the project passes the quality evaluation, it
proceeds to the implementation phase which includes training, support, and prototype
testing.

5. Publication: The learning system and educational data are published to provide
public access, and the data needed to conduct further research and studies are collected.

6. Analysis and improvement: The data relating to the users, the performance, and the
effectiveness of the project are analyzed, then according to the results, the future periods
of the project and future planning are looked at.
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Figure 2. Proposed IA’LE development framework
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Discussion

In this study, an attempt was made to identify the most significant aspects of using an
IA’LE for teacher PD. In this regard, it was tried to understand how such an environment
affects PD, identify the influencing factors and how they integrate, and present a
comprehensive model of the development of an IA”LE in the BRICS group.

In the proposed model of Figure 1, the components mentioned by the participants
were classified into two levels. At the external level, the same components of TPACK can
be observed which were supported in previous studies (e.g. Chen et al., 2020; Romero
& Ventura, 2013; Koehler & Mishra, 2008; Cam & Erdamar Kog, 2021; Graham, 2011;
Benson & Ward, 2013; Nawaz et al., 2011). Meanwhile, at the internal level, there exists
a triplet of PD, AL and LA, with the ZPD located at their intersection. The external circle
of knowledge refers to the axes of technological knowledge and modern tools in teaching
and learning, pedagogical knowledge and different approaches to education, and content
knowledge and educational resources, which are affected by the central triangle of PD
and the improvement of individual’s skills and knowledge, AI use in making decisions
and managing the pedagogical processes, and LA in mining educational data to improve
teaching-learning. This issue is supported by de Sousa et al. (2021), Khosravi et al. (2022),
and Tammets and Ley (2023), in the sense that in their studies it was shown that the use
of Al in education plays an important role in improving the efficiency and effectiveness
of educational processes and in this way significantly improves the learning experience of
students. Also, the use of Al can intelligently accelerate the analysis of educational data,
identify learning patterns, rely on educational personalization, and thus help make better
decisions and more effective orientation.

Although these two levels appear different on the surface, there are multidirectional
connections between them that show their importance in facing the modern challenges
of education and PD. For instance, technological knowledge, as a determinant factor
in today’s education, includes tools, systems, methods, and strategies used to improve
educational processes and learning quality. Also, AI, as one of the key drivers of
innovation in science and technology, plays an important role in improving teaching and
learning processes as well (e.g. from analyzing educational data to delivering customized
content, Al is constantly changing and improving teaching and learning methods which
also bolsters content knowledge). Along with these two, pedagogical knowledge plays an
important role in teachers’ PD and empowerment which consequently affects the quality
of teaching and learning. Therefore, the internal level elements can improve and enhance
teaching and learning processes by combining technological knowledge, pedagogical
knowledge, and content knowledge. Therefore, the Venn diagram (in Figure 1) not only
shows the integration of the extracted concepts, but also explicates the connections in the
model to gain insights into improving educational systems and PD.

Relying on the power of Al such an environment can fully integrate technological,
pedagogical, and content knowledge. This integration is made possible through advanced
AT algorithms that automatically analyze data and identify connections between various
concepts. Then, by leveraging deep learning methods, the platform can provide the
most accurate and best content and tutorials to each user, considering their knowledge
level, interests, and needs. This way, the Al in this platform, along with LA data and PD
objectives ensure that all dimensions of knowledge are harmoniously and fully integrated
and presented, taking advantage of the latest scientific and technological advances.
Finally, the concept of ZOD, at the intersection of PD, LA, and Al refers to the optimal
effect of the interaction of the components. This way, PD, which is related to improving
the skills, knowledge, and abilities of people in their work, can be facilitated through AI
by analyzing educational data and providing personalized solutions, identifying learning
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patterns, and suggesting possible and necessary improvements in educational processes
(Nazaretsky et al., 2022).

The findings of the second RQ represented that such an environment operates
according to a comprehensive management cycle. The proposed framework includes
various steps that may also help future socio-cultural programs in the BRICS group. In the
identification stage, first, the needs will be carefully identified and then considered by the
analysis of policymakers so that the most appropriate path for development and progress
can be determined. In the planning stage, with detailed curriculum design and technical
planning, it provides the possibility of more efficient and effective implementation, as
well as, attracting and active participation of suppliers and choosing effective sources.
The development phase charts the way to deliver an efficient and quality platform by
generating and improving content, integrating technology, reviewing and validating
processes, and ensuring the optimization process. Finally, by publishing and collecting
data, the learning system is evaluated and this information is used for knowledge sharing
and future improvements. In the reflection and analysis stage, users’ data are examined
and by analyzing users (i.e. teachers) and system performance, effect evaluation and
future planning are done to make the necessary improvements and achieve sustainable
development. This framework also follows the triple of Planning-Development-Use by
Nawaz et al. (2011).

In the development of this environment, Al is used to integrate and improve the
processes of identifying needs, analyzing data, and continuous improvement, which leads
to providing better and more targeted training to users. From a broader perspective, in
the BRICS countries, this platform can help improve educational content and provide a
more effective learning experience. Also, using Al technologies can help ameliorate access
to education for people in areas with geographical and/or resource limitations to benefit
from educational facilities. At each stage of the framework, the role and importance of the
BRICS countries is clearly defined. Economically, culturally, and technologically, these
countries can provide useful models and experiences that may be used in the development
of a common educational and learning framework. For example, in the identification
phase, the analysis of needs and possible problems in the countries can serve as an
important reference for identifying needs and obstacles in other countries. In the planning
phase, successful models and strategies used in the countries can be considered useful
models for planning and implementing future programs. In general, the experiences and
knowledge obtained from the BRICS countries in each of the stages can be considered a
valuable resource for increasing the efficiency and quality of the process.

Conclusion

Based on previousliteratureand the findings of this study, the challenges, opportunities,
and best practices for advancing an IA’LE in teacher training were discussed. This study
has some theoretical implications that are mentioned below. This research leads to a
better understanding of the effects of learning environments compatible with AI on the
PD of teachers. Furthermore, by providing a comprehensive model for the development
of an Al-friendly learning environment in the BRICS territories, this research contributes
to the identification of factors influencing teachers” PD.

The practical implications of this research are also very vital and valuable. According
to the analysis and proposed models, this research can be used as a practical guide for
the development and implementation of learning environments compatible with Al
in the BRICS countries. This research deals with providing approaches and solutions
for managing the development chain of learning environments compatible with Al,
identifying needs and developing educational programs, evaluating and confirming
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proposed activities and products, analyzing data, and providing necessary improvements
in the end.

Therearealso limitations of this research that may have an impact on the interpretation
and application of its results. One of the limitations of this study is the limitation of using
local data and the limitations related to access to the information needed to conduct
the research. Furthermore, limitations related to the validity and reliability of data and
research results can also be considered. In addition, methodological limitations related
to sample selection, research method and tools used may also have an impact on the
accuracy and reliability of the results of this research. As a result, in interpreting and using
the results of this research, care should be taken with these limitations and attention to
the issues related to them.

The suggestions for further research can introduce a path for advancing the knowledge
and understandingoftherole of Alin teachers’ PDaswell. Asthe currentresearch concluded
with recommendations for policymakers, educators, and institutional managers to
successfully develop an Al-enabled learning platform for teachers’ PD, it is suggested that
further research should focus on analyzing the practical effects of this platform as well as
improving learning methods compatible with AT in educational environments. Moreover,
using local information and research findings alongside international research can help
deepen understanding of the role of Al in teachers’ PD. Besides, further research can be
focused on examining and classifying instructional tools in teacher education that focus
on adaptive learning and the use of AI to explore the limitations of their usage and suggest
proper solutions to increase their effectiveness. In conclusion, the integration of adaptive
learning with AI has a pervasive power that is capable of not only rewriting educational
paradigms but also bringing about a fundamental transformation in education. By taking
advantage of data-driven customization, instant feedback, and dynamic content delivery,
adaptive learning systems can create a dynamic and interactive learning environment for
teachers and students that expresses and enhances their abilities. The use of such systems
not only increases the motivation and participation of users at the local level, but also
allows them to determine the path of spontaneous learning in a wider area, enter a bigger
competition, and, as a result, observe a significant improvement in their performance.
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Abstract

Teacher training has been increasingly emphasized to improve the educational quality of a country
and it is based on factors like inheritance and preservation of ethics of society, expectations of
people, policy matters, and teachers. Teacher education policies and the role of respective regulatory
bodies is well defined in every country but there are many deficiencies in the training of teachers. It
is happening in many of the BRICS countries also. Factors like attitude of people towards teaching
profession, commercialization of educational institutions, theoretical curriculum, irrelevant
pedagogy, defective methods of evaluation have made this volcano to explode now. Managers,
teacher educators and student teachers are more responsible for adopting shortcut ways. Factors
like lack of infrastructure, research innovations, rational recruitment policy, low salary and social
status further add to the problem.

The need of this study is to find the deficiencies, as major risk factors. The study is based on
authoritative inspection visit outputs of teacher education institutes in various states of India, policy
documents and functionality of regulatory bodies to diagnose the problem for immediate remedial
decisions.

Keywords: teacher education, education policies, challenges in teacher preparation, quality training
and inflicting risks.
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AHHOTAIUSA

IToBbliIeHNe KadeCTBa )XM3HIY B CTpaHe TpebyeT yaenaTs 6o/blie BHIMAHS IIOATOTOBKE yIUTeIEl,
KOTOpbIe IIPU3BaHbl HACTIeOBATb I IIPOJO/DKATh TPAMLIMY OOLIECTBA 1 €T0 STHKY, OLPaBAbIBATh
OXVJTaHMA JIIOfIell, pelllaTh BOIIPOCHI 00 pa3oBaTeNbHOI MOMUTHUKIL. Perympyomniye opraHbl KaKoi
OT/e/IbHOIT CTPaHBI, 6€3yCTIOBHO, OLPeNe/IAI0T IPUHIINIIBL, TI0JI0KEHHbIe B OCHOBY HAI[VIOHAIBHOIL
CHCTeMbI IPOCBEIeHNA, OJHAKO IIPAKTIKA IPOdecCHOHAIbHOI TOATOTOBKY YYUTeNell He TUIIeHa
HEJIOCTAaTKOB, B ToM uncne B crpaHax bPVMKC. K TakuM HefocTaTkaM MOYKHO OTHECTV HEBBICOKMIA
IIPecTIDK Ipodeccuy yIuTess, KOMMepLanusalys y4eOHbIX 3aBeIleHNUIT, Yepecdyp TeOpeTU3Upo-
BaHHbIE yueOHbIe IUIaHbI, HeaKTya/IbHas IIearornka, HeCOBepIIeHHbIe METOABI oLeHKM. OTCyTCT-
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BI€ COBPEMEHHOI NHQPACTPYKTYPbI, MCCIAOBATENbCKIX NHHOBALNI, PALIMOHAIBHOI MOMATUKY
HailMa U Hi3Kas 3apaboTHas IUIaTa ellje 60JIblile YCYIyOIAoT IpobieMy.

Lenb JAHHOTO MCC/IEOBAHMA 3aK/II0YAETCA B TOM, YTOObI BLIABUTH HEJNOCTATKM, AB/IAIOLINECH
OCHOBHBIMY (aKTOpaMu pIUCKa B cucreMe o6pasoBannus. ViccenoBaHme OCHOBAHO Ha Pe3yIbTaTaxX
aBTOPUTETHBIX MHCIEKI[VIOHHbIX M0€3/J0K B Ie[Jarornyeckue Bysbl PasIM4HbIX IITaTOB VIHANN, Ha
MOIMTUYECKIX JOKYMEHTAX 1 (yHKI[IOHATBHBIX BO3MOXKHOCTAX PeryIUpymolux opranos. CBoeB-
peMeHHast AMarHOCTIKa Ipo6ieM HeoOXO/MMa [/l HeMeJICHHOTO UX pelueHus, i o dexTiBHO-
IO MCIIPaB/IeHUS CUTYaLMM.

Krouesble cnoBa: mejarornyeckoe o6pasoBanie, 06pasoBaTe/bHasA IOMUTUKA, IIPOGIEMbI B IIOJ-
TOTOBKE Y4UTeselt, KauecTBO IIOTOTOBKM 1 HaKTOPBI PICKa.

Introduction

It has been rightly said that quality of a nation or its citizens depends on the education
of that country and the quality of education depends on the purpose, aims and process of
education. All educational policies are formulated in the frame of these parameters which
ultimately is known as education system. It has main components like aims, curriculum,
text books, pedagogy, infrastructure and teachers working for that system. Quality of
teachers is the most important parameter for the success of any education system.

Teacher education is crucial in shaping the future of education by equipping educators
with the essential knowledge, skills, and dispositions to facilitate student learning and
development. It is rooted in the belief that the quality of education is directly connected to
the caliber of its educators. Teacher education programs are instrumental in promoting
pedagogical excellence, nurturing reflective practitioners, and cultivating transformative
leaders within the education sector. As Darling-Hammond and Bransford (2005) have
emphasized, the competence and expertise of teachers are critical determinants of student
learning outcomes and overall educational success.

Teacher education involves a wide range of activities, from pre-service training and
professional development to continuous support and mentorship for practicing educators.
According to Zeichner and Liston (2014), effective teacher education programs should
prepare aspiring teachers with the necessary pedagogical knowledge, content expertise,
and socio-emotional competencies to enhance student engagement, critical thinking, and
holistic development. Furthermore, teacher education must adapt to evolving educational
paradigms, technological advancements, and societal needs to maintain the relevance
and effectiveness of instructional practices in diverse learning environments (European
Commission, 2013).

It is often said that good teachers can be made. It is very true and teachers are made
or trained in teacher education institutions so it is more important to focus on the policies
of teacher training programs which are meant to develop teachers of teachers known as
teacher educators.

Teacher educators are those teachers who teach, mentor or guide teachers in ‘pre-
service’, as well as in ‘in-service’ teacher education. They are to train, instruct, and provide
support to the future teachers empowering them to shape their educational journey
by enhancing their professional credentials. They need to be role models for teaching
and training the perspective and in-service teachers (Roness & Smith, 2010). Teacher
educators should behave and teach in the same way they want their student teachers do in
their day-to-day practice (Longhran, 2010).

Teacher educators are seen and perceived as demonstrating two different roles (Koster
& Dengerink, 2001). They have to innovate and create pedagogy for teacher education
and create manner in which their teaching is conducted. However, it is being observed
that quality of teacher educators is going down almost everywhere in this fast-changing
world including the BRICS countries.
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Collaboration in BRICS Countries

BRICS (Brazil, Russia, India, China, and South Africa) have transformed the world
map of education, enrolling thousands of million children into school education,
establishing high-quality learning centres, making new innovations, sharing knowledge
and experiences among themselves.

A meeting of Education ministers of BRICS countries was held at UNESCO
headquarters in Paris in 2013 for cooperation in education.

The significant decision in this meeting made unanimously was that BRICS countries
stand together with the wider international community for gaining more and more in the
various fields of education from this cooperation and collaboration. These proceedings
were further taken to the next higher level in the 6" summit of BRICS countries in 2014
held in Brazil and all leaders focused to develop sustainability through education and
decided to structure education for collaboration amongst its members.

UNESCO has prepared a report in consultation with experts in education from
BRICS countries recommending 12 areas of collaboration for education.

1. Sharing knowledge for financing mechanism for equity and quality in public
schools.

2. Compare experiencing and designing national assessment of student’s
achievements.

3. Link resources to improve the quality of education data.

4. Managing the rapid expansion of higher education.

5. Facilitate the students exchange and mobility of faculty in BRICS.

6. Improve development of skills for growth.

7. Design standard framework for skills.

8. Strengthening the links between technical and vocational education and training
(TVET) institutions and companies for internship and learning at working place.

9. Policies for training of women and disadvantaged group and facilitate their
employment.

10. Establish a hub to share data on development in education.

11. Provide financial support for education in Africa by establishing joint funding
system.

12. Collective advocacy for education.

Education in BRICS

BRICS countries should make joint efforts for building education to collaborate and
connect with its own members as well as at the world level.

Under these recommendations made by UNESCO, a due emphasis has been given
to research, sharing knowledge and experiences and strengthening collaboration for the
cause of education.

This cooperation and collaboration have a boosting effect on sharing certain rich
experiences in teacher training programs.

Within overview there are many significant developments to improve teacher
education in all the BRICS countries like:

a. Revision of teacher education policies from standalone teacher education
institutions into integrated institutions of higher education, making teacher education as
part of higher education.

b. Upgradation of curriculum and enhancement in the duration of teacher education
programs from one year to two years (NCTE, 2014) in India. Similar to the pattern of
teacher education in Russia, China and Brazil.
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c. Enhancement in school internship program from 40 days to six months duration
(China is having a short span of teaching practice).

d. Inclusion of ICT and digitalization of teacher education.

e. Online teaching and assessment.

f. Preparation of e-learning modules for online teaching specially during pandemic
period (Singh et. al., 2022).

g. Establishment of a large number of teacher education institutions to meet the
demand/shortage of teachers at various levels.

Common observations on Teacher Education in BRICS

Though there are very sincere efforts to improve teacher education in all the BRICS
countries but there are some common problems/deficiencies in teacher education almost
in all the BRICS countries.

1) Shortage of infrastructure.

2) Lack of ICT equipment and other infrastructure.

3) Low salary of teachers and teacher educators (competent people are not joining
teaching profession).

4) Low social status.

5) Security of service and promotion avenues.

6) Irrelevant recruitment policies for teachers and teacher educators.

7) Implementation, supervision and corrupt practices for the approval of educational
institutions.

8) Large-scale privatization leading to commercialization of institutions.

9) Degree-oriented objective of education through malpractices.

Literature Review

Teacher education is the cornerstone of educational quality in BRICS countries.
However, each of these nations face unique challenges in their teacher education systems,
often exacerbated by issues such as commercialization, outdated curricula, and inadequate
policy implementation. To further understand the complexities of teacher education in
BRICS countries, it is essential to consider additional studies that highlight both the
systemic challenges and potential solutions within these diverse educational landscapes.

Teacher Education in Brazil

Teacher education in Brazil faces challenges linked to the implementation of a
national curriculum, and the need for innovation in pedagogical practices to improve
educational outcomes (Pessoa, 2020). The commercialization of education in Brazil has
indeed led to significant disparities in the quality of teacher training, as noted by Gatti
(2014). This issue is further exacerbated by the rapid expansion of distance education
programs, which often lack rigorous quality control measures. Policy changes such as
the implementation of the Common National Curricular Base (BNCC) have introduced
new demands for teachers, especially in terms of integrating new methodologies and
ensuring consistency in educational quality. However, many teachers are not adequately
supported through continuing education programs, limiting their ability to effectively
meet these new requirements (Pessoa, 2020). The influence of neoliberal policies on
education has also led to market-driven approaches in teacher education, focusing
more on cost efficiency than on the qualitative development of teachers. This has raised
concerns about the sustainability and effectiveness of teacher training programs (Gatti
& Sa Barreto, 2011).
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Teacher Education in Russia

There has been a growing emphasis on developing future teachers' analytical skills,
self-reflection, and their ability to shape pedagogical environments (Biktagirova & Valeeva,
2014; Bondarevskaya, 2010). Teaching practice also allows aspiring teachers to engage
with students and implement the principles of humanistic education, as well as student-
centered teaching methods (Kolodkina, 2005) but it is found that in schools student
achievement often declines when taught by first-year teachers. This drop is largely due
to the difficulties novice teachers face when transitioning from academic environments
to actual classrooms, where they encounter a wide array of new challenges (Rivkin et
al. 2005). Thus, the most significant challenge in teacher education in Russia include
enhancing the practical focus on professional training, improvement in resource support
for educational and research activities, creating a flexible system for updating educational
programs to align with market demands, and aligning teacher training programs with the
latest advancements in pedagogical theory and practice (Valeeva & Gafurov, 2017).

Teacher Education in India

India's teacher education system faces significant hurdles, particularly in maintaining
the quality and relevance of its programs. Sharma and Sahoo (2014) argue that while there
have been efforts to introduce innovative teaching methods and integrate technology
into the curriculum, these initiatives are often poorly implemented due to a lack of
trained faculty and resources. Rural teacher education programs frequently suffer from
inadequate infrastructure, insufficient funding, and a shortage of qualified educators,
which severely limits their effectiveness and contributes to the widening educational
gap between rural and urban areas (Mehta, 2015). A study by Kumari & Kumari (2018)
highlights the fact that private institutions often prioritize profit over quality education,
leading to a scenario where many graduates are inadequately prepared for the demands
of modern classrooms. This commercialization of teacher education has also led to a
proliferation of institutions that offer quick, low-cost teacher certification programs,
which are often substandard and fail to provide the comprehensive training necessary
for effective teaching. The Government of India has introduced regulations to enhance
teacher education, yet the effectiveness of these policies is limited by corruption and the
proliferation of substandard institutions (Batra, 2022).

Teacher Education in China

In China, the divide between urban and rural teacher education is stark, with rural
institutions often lacking the resources needed to provide a comprehensive education.
The number of rural teachers in China has significantly declined, largely due to
inadequate political and financial support from the government. This decline is driven
by several factors, including an uneven outflow of teachers from these areas, the ongoing
conflict between teaching responsibilities and professional training, and the limited
teaching capabilities of rural teachers (Li et al., 2020). Various initiatives were developed
to enhance the availability of teachers in rural schools (Liao & Yuan, 2017). However,
these efforts have been hampered by the deep-rooted social and economic inequalities
that characterize much of rural China. Schools in rural areas of China often find it difficult
to offer professional development activities to teachers (Ling et al., 2020).

Teacher Education in South Africa

In South Africa, the ongoing struggle to overcome the legacy of apartheid continues
to shape the teacher education landscape. Since the end of apartheid, South Africa has
implemented numerous educational reforms, such as Outcomes-Based Education (OBE).
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However, these changes were often introduced without adequate resources, preparation,
or teacher support, resulting in further strain on educators and institutions (Thakrar et
al., 2009). According to Davids (2023), the disparities in educational quality between
historically advantaged and disadvantaged communities are evident in the uneven
distribution of resources and access to quality teacher training. The introduction of the
Integrated Strategic Planning Framework for Teacher Education and Development in
South Africa2011-2025hasaimed to address some of these disparities by providing targeted
support to under-resourced schools and teacher education programs. Many rural schools
also lack basic amenities like water, sanitation, and electricity, and their classrooms are in
poor condition. These challenges significantly affect the quality of teaching and learning
(Plessis & Mestry, 2019). Teachers in South Africa are often not sufficiently supported in
terms of ongoing professional development, particularly regarding pedagogical content
knowledge (PCK). This concept, which refers to a teacher’s ability to integrate content
knowledge with pedagogical methods tailored to learners, is critical but challenging
to implement consistently across diverse educational contexts (Rusznyak & Kimathi,
2018). The evaluation methods used in teacher education programs often fail to capture
the complexities of teaching in diverse and challenging environments, limiting their
effectiveness in preparing teachers for real-world classrooms (Chisholm, 2015).

Thus, the teacher education systems in BRICS countries face significant risks and
challenges that undermine the quality of education. By addressing issues such as
commercialization, curriculum relevance, infrastructural disparities, and evaluation
methods, these countries can work towards building a more robust and effective teacher
education framework. This will not only enhance the quality of education, but also
contribute to the overall development of society. To address these challenges, BRICS
countries need to adopt a more holistic approach to teacher education, incorporating
both innovative practices and rigorous quality control measures to ensure that all teachers
are well-prepared to meet the needs of their students.

Method

The study is mainly based on authorized inspection visits (probing survey method)
of teacher education institutes in various states of India by the author, analysis of policy
documents and functionality of regulatory bodies, admission procedures of teacher
training programs, recruitment policy for teachers and students’ performance in an
Indian scenario to scan and diagnose the problem. These observations are based on the
longitudinal study of various institutions over past 20 years. This approach allows for a
comprehensive analysis of the various factors influencing teacher education, including
infrastructural challenges, curriculum content, professional development opportunities,
and socio-economic conditions.

Challenges in Policy Implementation

Despite the existence of progressive policies, their effective implementation remains a
significant challenge. Bureaucratic incompetence, political corruption and the absence of
adequate planning for institutional regulation hinder the realization of policy objectives.
Moreover, the disconnect between policy formulation and recruitment practices
exacerbates the disparity between policy intent and on-ground realities.

Bureaucratic Red Tape: The bureaucratic machinery in India often operates within
complex regulatory frameworks and procedural formalities, leading to red tapism. This
bureaucratic inertia impedes the timely execution of policy directives related to teacher
education. The layers of paperwork, difficult approval processes and administrative
hurdles contribute to delays and inefficiencies in implementing policy initiatives. As a
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result, the proposed benefits of policy reforms do not reach the targeted beneficiaries
within the stipulated time frame, thereby undermining the effectiveness of the policies.

Political Interference: Political interference in the implementation of teacher
education policies poses a significant challenge. Nepotism, favoritism and corruption
within the political realm can influence decision-making processes and resource
allocation, diverting attention away from merit-based considerations. This undermines
the meritocracy envisaged by policy framers, as appointments, funding allocations
and policy priorities are influenced by political considerations rather than educational
imperatives. Such political interference erodes public trust in the integrity and fairness of
the education system, further exacerbating implementation challenges.

Lack of Monitoring and Evaluation Mechanisms: The lack of effective monitoring
and evaluation mechanisms exacerbates the difficulties in implementing policies.
Without effective monitoring systems in place, it becomes difficult to assess the progress,
impact and compliance of policy initiatives. Inadequate evaluation mechanisms fail to
provide timely feedback on the efficacy of policies, leading to a lack of accountability and
oversight. Consequently, systemic flaws and inefficiencies persist unchecked, hindering
the realization of desired outcomes and objectives.

Synchronization with Ground-Level Realities: A fundamental challenge in policy
implementation lies in the lack of synchronization between policy goals and ground-level
realities. Teacher education policies often emanate from overarching national objectives
and educational philosophies, which do not always align with the contextual nuances
and challenges faced at the grassroots level. As a result, there is a disconnect between
the theoretical aspirations embedded in policy documents and the practical exigencies
encountered in classrooms and educational institutions. This misalignment impedes the
effective translation of policy intentions into tangible actions, leading to a gap between
theory and practice in teacher education. Addressing these challenges requires a concerted
effort to streamline bureaucratic processes, mitigate political interference, strengthen
monitoring and evaluation mechanisms and ensure greater alignment between policy
goals and grassroot realities. By addressing these systemic impediments, policymakers
can enhance the effectiveness and impact of teacher education policies, thereby fostering
a conducive environment for educational reform and improvement.

Impact on the Quality of Teacher Education

The failure to address implementation challenges has detrimental effects on the
quality of teacher education. Teacher education institutes, educators, parents, school
administrators, bureaucrats, politicians, education inspectors and students are all
implicated in the interconnected network that perpetuates systemic deficiencies. These
deficiencies compromise the quality of teacher education and impede meaningful
progress towards improvement. Education policies and norms for teacher education
are often not implemented effectively at the ground level. Additionally, teacher and
principal vacancies in government educational institutions remain unfilled for extended
periods, sometimes exceeding a decade. These issues are well-documented in schools and
government offices. This situation presents a multidimensional challenge with severe and
far-reaching negative impacts.

Faculty Shortage: Thereisa serious shortage of qualified teachers and teacher educators
in various fields particularly according to quality norms for new education policy. The
dearth of experienced educators not only compromises the delivery of high-quality
instruction, but also impedes mentorship and professional development opportunities
for aspiring teachers. Majority of the teachers and teacher educators in India are
women (about 90%). In the Indian orthodox societal framework women are still treated
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indifferently and their main role remains the household management, homemaking and
child rearing. Majority of these women teachers join teaching profession as an easygoing
way with no accountability. Their priority is their family and not the profession. It is a
sort of side business for them. They lack professionalism for teaching. It is true with the
majority of male teachers as well.

Students are not attending classes; they appear in the ritual examinations and get
genuine fake degrees. They are all unemployable degree holders. The evaluation is
ambiguous and everyone gets high scores by using all unfair means in the exams. It is
a big mafia in this corrupt business. Parents, students, managers and the society have
approved it out of temptations and shortcuts.

Inadequate Infrastructure: Many teacher education institutions grapple with
infrastructural deficiencies, including outdated facilities, insufficient classroom space and
limited access to educational resources and technology. The lack of modern amenities
hampers the implementation of innovative teaching methodologies and collaborative
learning experiences, depriving educators of essential tools for effective pedagogy.

Outdated Curricula: The persistence of outdated curricula and pedagogical approaches
undermines the relevance and efficacy of teacher education programs. Inadequately
aligned with contemporary educational trends and societal needs, these curricula fail
to equip educators with the requisite knowledge, skills and dispositions to navigate the
complexities of modern classrooms. As a result, aspiring teachers graduate ill-prepared to
address diverse student needs and leverage emerging educational technologies.

Erosion of Trust: The erosion of trust in regulatory bodies and accrediting agencies
engenders a climate of skepticism and disillusionment within the teacher education
community. Instances of lax oversight, accreditation irregularities and regulatory lapses
undermine the credibility and integrity of the accreditation process, casting doubt
on the quality and rigor of teacher education programs. Consequently, stakeholders
lose confidence in the accreditation system, leading to a proliferation of substandard
institutions and a decline in overall educational standards.

Impact on Preparedness: Collectively, these challenges compromise the preparedness
of educators to meet the multifaceted demands of the 21st century classroom. Without
access to qualified faculty, adequate infrastructure, updated curricula and robust
regulatory oversight, aspiring teachers graduate with significant gaps in their knowledge,
skills and professional competencies. As a result, they struggle to effectively engage
students, differentiate instruction, leverage educational technologies and foster inclusive
learning environments, thereby impeding student achievement and holistic development.

The cumulative effect of implementation hurdles on the quality of teacher education
is profound and far-reaching. Addressing these challenges requires concerted efforts to
enhance faculty recruitment and retention, upgrade infrastructure, modernize curricula,
strengthen regulatory oversight and rebuild trust within the teacher education ecosystem.
By prioritizing these initiatives, India can cultivate a cadre of competent and empowered
educators capable of catalyzing positive change and driving educational excellence in the
21st century.

Results

1. Incompetent Teacher Educators: One of the primary deficiencies identified in
teacher training programs across BRICS countries is the presence of incompetent teacher
educators. These educators often lack the necessary expertise and pedagogical skills
required to effectively train future teachers. As a result, student teachers do not receive
adequate guidance, mentorship, or support, leading to subpar learning outcomes and
teaching practices.
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2. Inadequate Infrastructure: Another significant challenge facing teacher training
programs is the lack of adequate infrastructure. Many teacher education institutes in
BRICS countries suffer from a shortage of classrooms, libraries, laboratories and other
essential facilities. This inadequacy hampers the delivery of quality education and practical
training, limiting the effectiveness of teacher preparation programs.

3. Flawed Recruitment Policies: In the BRICS countries the recruitment and
appointment policies for teacher educators and staff in educational institutions face
significant challenges. These issues impact the quality of education and overall effectiveness
of the educational systems in these nations. For instance, in India, the recruitment of
teachers and principals often faces long delays due to cumbersome administrative
procedures and political interference (NUEPA, 2016). In Brazil, the decision to pursue a
stable teaching career as a civil servant is influenced by the allure of other professions that
offer higher social status and better salaries, resulting in a stratification of individuals who
choose to become teachers (De Carvalho, 2018).

In South Africa, the recruitment process for teachers and educational leaders has
been criticized for lacking clear, uniform standards, leading to appointments based on
personal connections rather than merit (Molefe, 2022). In Russia, for instance, corruption
has been known to affect in the hiring process for educational staff with false dissertations
and false publications (Mandel, 2020).

4. Commercialization of Educational Institutions: The commercialization of
educational institutions poses a significant risk to the integrity of teacher training
programs. In many cases, profit-driven motives override educational objectives, leading
to compromises in quality and standards. Educational institutions prioritize enrollment
numbers and revenue generation over the provision of high-quality teacher education,
resulting in diluted curricula and compromised learning experiences for student teachers.

5. Theoretical Curriculum and Irrelevant Pedagogy: Teacher training programs often
suffer from a focus on theoretical concepts and outdated pedagogical approaches that
do not align with the realities of modern classrooms. The emphasis on rote learning and
traditional teaching methods fails to prepare student teachers for the diverse challenges
they encounter in their teaching careers. Additionally, the curriculum lacks relevance to
the needs and contexts of the local community, further diminishing its effectiveness.

6. Defective Methods of Evaluation: The methods used to evaluate student teachers'
performance and progress are defective or inadequate, failing to provide meaningful
feedback or assessment. Standardized tests or examinations do not accurately measure
teaching competencies or skills, leading to misrepresentation of student teachers' abilities.
Moreover, subjective biases or inconsistencies in evaluation processes undermine the
validity and reliability of assessment outcomes.

7. Lack of Research Innovations: A dearth of research innovations in teacher training
programs limits their capacity to adapt and evolve in response to changing educational
needs. Many teacher education institutes lack a culture of research and inquiry, stifling
opportunities for innovation and improvement. Without ongoing research and
development initiatives, teacher training programs struggle to incorporate evidence-
based practices and emerging trends in education.

8. Degree-Oriented Aim of Student Teachers: The predominant focus on obtaining
degrees or certifications rather than acquiring practical teaching skills and competencies
is another concern in teacher training programs. Student teachers prioritize academic
credentials over professional development, viewing teacher education as a means to an
end rather than a transformative learning experience. This degree-oriented approach led
to a disconnect between theoretical knowledge and practical application in real-world
classroom settings.
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9. Social Status and Working Conditions of Teachers: The social status and working
conditions of teachers play a crucial role in shaping the quality and effectiveness of
teacher training programs. In many BRICS countries, teachers face low salaries, lack of
job security and unfavorable working conditions, discouraging talented individuals from
pursuing careers in education. The perceived undervaluation of the teaching profession
can deter aspiring educators and contribute to a shortage of qualified teacher educators
in teacher training institutes.

Overall, addressing these deficiencies and risk factors is essential to enhance the
quality and relevance of teacher training programs in BRICS countries, ensuring the
preparation of competent and capable educators who can meet the diverse needs of 21st
century learners.

Discussion

The examination of teacher education across BRICS countries highlights both
significant advancements and enduring challenges that impact the quality and effectiveness
of teacher training programs. Despite efforts to reform and enhance these systems, several
recurring issues persist, particularly in the areas of infrastructure, curriculum, professional
development, and socio-economic conditions.

Among the key issues affecting BRICS countries is infrastructure and resource
inadequacy. The lack of necessary facilities, technology and educational materials has a
major hindrance on the delivery of teaching training programs. For instance, both Brazil
and India have many teacher education institutions with infrastructural limitations that
restrict their ability to provide practical training as well as access contemporary teaching
techniques (UNESCO, 2013). The lack of stringent regulatory oversight has allowed
substandard programs to flourish, exacerbating the challenges of teacher preparation in
Brazil (Pessoa, 2020). Moreover, shortage of ICT equipment is another critical challenge
hampering the infusion of innovative pedagogies in teacher education (UNESCO, 2013).
Many teachers in Brazil express a high demand for professional development, particularly
in ICT and special needs education, areas where resources are often lacking (Audi &
Dourado, 2023).

Curricular content in teacher education programs frequently remains outdated
and disconnected from the realities of modern classrooms. A prevalent issue, between
training and real-world application is also evident in Russia, where there is a pressing
need to align teacher education with the demands of current educational environments
(Polyakova et al., 2017). In China, the overemphasis on theoretical knowledge at the
expense of practical teaching experience is also prevalent. The persistence of traditional,
theory-heavy curricula across these nations underscores the urgent need for reform to
better prepare teachers for the challenges of contemporary education

In India, the challenges in teacher education are complex and deeply rooted,
significantly impacting the overall quality of education. Despite having one of the most
extensive education systems globally, India grapples with a severe shortage of qualified
and trained teachers, exacerbated by infrastructural deficiencies and inadequate
resources. Many teacher education institutions lack basic facilities such as classrooms,
libraries, and access to modern educational technology, which are essential for effective
teacher training (UNESCO, 2013).

Ahmad (2023) also found that despite government efforts to increase funding for
teacher education institutions, many rural colleges still lack access to basic facilities such
as digital learning tools and well-equipped classrooms. The curriculum remains outdated,
heavily focused on theoretical knowledge rather than practical teaching skills, leaving
aspiring teachers ill-prepared for the realities of the classroom (Darling-Hammond &
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Bransford, 2005; Sahoo, 2024). Socio-economic conditions further aggravate these issues,
with low teacher salaries, poor working conditions, and a lack of job security discouraging
talented individuals from entering the profession (OECD, 2018). These persistent
challenges underscore the urgent need for comprehensive reforms in India’s teacher
education system to ensure the preparation of competent educators capable of meeting
the demands of modern education.

The competence of teacher educators and their ongoing professional development
are crucial to the success of teacher education programs. However, the quality of teacher
educatorsremains a signiﬁcant concern in several BRICS countries. In Russia, for instance,
the necessity of continuous professional development and the reform of entrenched
teaching practices are critical areas requiring attention (European Commission, 2013).
South Africa's teacher education programs have been criticized for not fully aligning with
the policies and standards necessary to adequately prepare teachers for the diverse and
challenging classroom environments they will encounter (Johnson & Johnson, 2013).
Ndebele et al. (2024) in their study advocates for a rethinking of teacher education
programs in South Africa, with the goal of producing graduates capable of addressing
global challenges. It highlights that there is a necessity for an alternative, transformative,
and sustainable approach to revamp teacher education programs to better reflect the
complexities and dynamics of modern societies. There is a dire need to reform of South
Africa’s initial teacher training to align with SDG 4 (quality education) and Agenda 2023,
both of which support Africa’s vision for a transformative future that benefits all.

The collective challenges faced by BRICS countries in teacher education have broader
implications for global educational goals, particularly those related to quality education
and sustainable development. The deficiencies in teacher training programs such as
inadequate infrastructure, outdated curricula, and low teacher morale not only affect
national educational outcomes, but also hinder these countries' contributions to global
educational progress (UNESCO, 2013). To address these challenges, BRICS nations must
prioritize improving infrastructure, modernizing curricula, enhancing the competence of
teacher educators, and addressing socio-economic disparities.

Thus, the inflicting risks in teacher education within BRICS countries significantly
undermine the pursuit of quality training and the development of competent educators.
The challenges, including inadequate infrastructure, outdated curricula, and socio-
economic disparities, pose serious risks to the effectiveness of teacher training programs.
These risks not only compromise the preparation of future educators, but also perpetuate
systemic deficiencies that hinder educational progress. Addressing these inflicting risks
is essential for BRICS countries to enhance the quality of teacher education and ensure
that educators are equipped to meet the evolving demands of the 21st century classroom.
Without tackling these critical issues, the goal of achieving quality training in teacher
education remains elusive, threatening the broader educational outcomes in these nations.

Recommendations for Improvement

Teacher education policies and programs are full of difficulties and inbuilt challenges
from top to bottom. An expert and honest effort is immediately required to meet these
challenges. This includes enhancing regulatory mechanisms, ensuring transparency and
accountability in policy implementation, fostering collaboration between stakeholders
and aligning teacher education with recruitment policies. Additionally, there is a pressing
need for a comprehensive review of existing policies to bridge the gap between policy
formulation and implementation.
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Conclusion

In this context, it is evident that quality and efficacy of teacher training programs in
the BRICS countries have significant implications for the development of sustainability
of their respective education systems. Despite of many reforms and attempts to improve
teacher education, a large number of deficiencies, lacunae and risk factors harm these
programs and the quality of teachers and their ability to meet the challenges of 21st
century. Rapid globalization, advanced technologies and fast societal changes, the need
of qualitative teacher education is to be urgently taken care to attract more intelligent
people to this noble profession and save the young generation and society. There is a big
disconnect between well-designed comprehensive policies and their implementation.
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Abstract

In the research article, we focus on research and data collection from the perspective of the child,

where the latter is an active researcher. During the research, we sought to break the scientific e

ffect

of data collection, which can only be done through play and by including all children in research, or
so-called experimentation. We offered them resources that encouraged a high level of motivation,
and we guided the children through the research with open-ended questions. Qualitative research

is presented with an emphasis on interview techniques. In the theoretical part of the article

, We

focus primarily on photography, which is a very common visual method in research with preschool
children. Namely, it is one of the methods that encourages children to discuss, think and discover the
unknown. We present the advantages of photography as a widespread method and the challenges we
face when researching with younger children. In the empirical part of the research, a small sample

of children (N = 9) was interviewed with a photograph taken by the child, and the purpose

was

based on the analysis of the child's perception and interpretation. The central theme refers to the
child's experience of positive feelings expressed through the photograph. A descriptive causal non-

experimental method of empirical pedagogical research was used.
Keywords: qualitative research, interview, photography, preschool child.
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AHHOTAI[UA

B Xofie JaHHOTO MCCIeOBAHI ABTOPBI CTPEMIINCH JOTIOTHUTD HayYHbII ITOX0/ K COOPY HaHHBIX,
KOTOPBIIf, KaK IIPUHATO CYIUTATD, MOXKET OBITb JOCTUTHYT TOIBKO Yepe3 UIPY U IIyTeM BOB/ICYCHNS
BCEX JIeTell B MICC/IefjOBaHNe, VIN TaK Ha3blBaeMoe 9KCIIepYIMEHTUPOBaHNe. B TeopeTirdeckoi yacTu
ABTOPBI COCPEOTOUMMICH Ha (oTorpadun, NCIOIb30BAHIE KOTOPOJT AB/AETCA PACIPOCTPAHEH-
HBIM BM3yaJIbHBIM METOJIOM B JICC/IE[JOBAaHMAX C IETbMU HOLIKOJLHOTO BO3pAcTa: OH IOOYXK/aeT
ZeTert 00CY>KaTh, [yMaTh M OTKPBIBAaTh HemsBecTHOe. KadecTBeHHOE MCC/IejOBaHMe TIPOBOAMIOCH
Ha OCHOBE MHTEPBBIO, TO €CTb COOP HaHHBIX OCYIECTBI/LANCA C TOUKM 3peHNs pebeHKa, Ifie OH ObII
aKTMBHBIM JCCIefoBaTereM. [leTsiM GbIIN IpejIoXKeHbI CHauaIa pecypchl, KOTOpbIe CII0CO6CTBO-
Ba/IM BBICOKOI MOTHMBAIIUM, IIOC/IE STOTO — OTKPBITHIE BOIIPOCHL. B aMImpuyeckost 4acTu uccmeso-
BaHMsI HeboblIIast BhIOOpKa fieteit (N=9) 6p11a onpouiena o gororpadun, creraHHON peGeHKOM,
C IIe/IBI0 OC/IEAYIONIEro aHaIM3a BOCIIPUATHA i MHTePIpeTalu Aeteil. B pesynbrare Obuiy BbIAB-
JIeHBI IIpeuMyLiecTBa poTorpaduy Kak cpefcTa paboThl ¢ pe6EHKOM I IPpo6/IeMbl, BO3SHIKAIOIVIE
IIPU TIPOBEIEHNY VICCIIEIOBAHMUIT C eTbMM M/Iajiiero Bospacta. OCHOBHOI IpefiMeT M3ydeHMA —
nepeXxnBaHye pe6eHKOM MO3UTHBHBIX YYBCTB, IIOTydaeMblXx UM 13 doTorpadum. Vicmonb3osacs
oIycaTeNbHblil IPUYNHHO-CIIeICTBEHHBII HeSKCIIepMMEHTAIbHBII METOJ, SMIIMPUYECKOTO Hefjaro-
TUYECKOTO MCCIeOBAHMA.

KitroueBble CToBa: KaueCTBEHHOE UCCTIeJOBaHIIe, NHTEPBbIO, GoTorpadus, pe6eHOK JOLIKOTLHOTO
BO3pacTa.

Introduction

...photography/.../ does not tell stories, but it enables them, because it asks questions.
(Peljhan, Kravanja and Rutar, 2011)

Children's views and knowledge have a significant impact on the development of
pedagogical research paths. Not only are they participants in research led by an adult,
but they are also included in the research itself in such a way that they are active, invited
to think, discuss, participate in data collection, processing and interpretation. This is
precisely what participation is about (Stemberger, 2019), which allows children to take an
active role in research of which they are the “subject”. It allows children to express their
experiences, feelings and views. It is also important to emphasize that they are adequately
protected in this process in the sense that they decide for themselves about their role in
the research and that participation does not bring any negative consequences to the child
(Stemberger, 2019).

Research with children reflects a shift from viewing children as objects of instruction
to including children in the research process, where they are seen as the main actors
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(Einarsdottir, 2007). How we will include children in the research itself is the task of a
researcher. In doing so, we must not forget to highlight the purpose or goal of the research
itself. We include children in the course of the research in an interesting and attractive way
for them. Therefore, by using photography as a method of data collection, we can invite
children to a different way of communication. As Thomsom (2008) argues, it is not that
children do not have anything to say, but it is necessary to create the right way of listening.
Children explain what they find important in everyday life with their photography.

In the theoretical part of the research article, we primarily present the interview as
a qualitative research technique together with photography as one of the many visual
methods. As stated by Isteni¢ Star¢i¢ (2020), digital technology is included in the socio-
cultural practices of the family in the direct physical environment with social interaction,
children's play and artifacts, which in turn affects the child's everyday experiences. Digital
technology intervenes in the relationship between the child, the interaction content and
the environment. As a result, it changes the interaction in the family by changing the
context in which the child establishes the interaction. In the continuation of the empirical
part, we are primarily interested in the use of digital technology used by the child in his or
her authentic environment that contribute to pedagogical research itself.

Interview and conversation with children in qualitative research

Qualitative research encompasses different types of sources such as case studies,
life histories, action research, and many others, each of which has its own specificities
(Vogring, 2008). According to Bogdan and Biklen (2003), qualitative research is the
collection of data that contains content based on descriptions of people, events, and
situations, and is usually collected in natural situations. This data is not processed
using statistical procedures. Bryman (2004) states that qualitative research places great
emphasis on words. Mesec (1998) also defines qualitative research as a part of the material
where we process and analyse verbal descriptions (verbal, pictorial form) without using
measurement procedures.

Aresearchinterviewisaqualitative research technique used to collect data/information
for research purposes (Sagadin, 1995). An interview is one of the most commonly used
data collection techniques (Vogrinc, 2008), with conversational communication between
two people, one of whom asks questions and the other answers them (Sagadin, 1995).
During an interview, the interviewer must pay attention to the responses of the person
being interviewed, including non-verbal communication such as facial expressions,
tone of response, etc. Through an interview, the researcher finds out how people think,
and learns about their emotions, thoughts, and intentions (Vogrinc, 2008). Through an
interview, we learn about what we cannot find out through observation (Patton, 1990).

The difference between verbal and image interviews stems primarily from the way
the brain works. The parts of the brain that process visual information are evolutionarily
older than the parts that process verbal information, so visual images evoke deeper parts
of the human consciousness than words. Photo-based interviewing is not just a mere
interview process, but a process to obtain as much different information as possible during
the interview (Harper, 2012). One of the effective and acceptable methods in qualitative
research is visual methods (Pain, 2012), which are defined below.

Visual methods

There has been a growing interest in children in recent years, particularly in
terms of how children represent their own views of their experiences, perceptions and
understandings of their lifeworlds (Clark, 2005). This interest has led to a wide range of
methods (Thomson, 2008), many of which have incorporated visual tools as a strategy to
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encourage children’s participation. Visual tools can be photography, video or drawing.
Lipponen et al. (2016) also argue that the growing interest in researching and documenting
young children has led to the increasing use of visual methods, such as photographs and
videos. The use of visual methods can make it easier for the child to collect data, and
the camera also allows us to immediately discuss the photograph of the child. Visual
methodological tools open up space and time for younger children to express themselves
(Shaw, 2020), and also offer participants an opportunity to visually document situations,
reflect on these situations, and discuss them, which is very important (Quinn & Manning,
2013). Visual methods increase the richness of data by discovering additional meanings,
adding validity and depth, and creating knowledge. These cover different type of data
than oral and written methods (Glaw et al., 2017). Pain (2012) also states that the use of
visual methods facilitates and enriches communication and improves data acquisition.
Research where children use photography can lead to new insights and perspectives from
children (Shaw, 2020).

Photography in research with a preschool child

Photography is one of the visual methods. It is an artistic medium that children
handle very skilfully and with its help carefully observe the world, discover patterns in
“frozen moments”, and become aware of their own position as an observer and an object
in the photograph. With the help of photography, they convey their experiences to their
peers or adults. Children's photographs illustrate the child's experience of themselves and
the world (Stirn et al., 2015). Bignante (2010) adds that they offer us additional validity
and depth, as well as new opportunities and perspectives. Photography has long been
a well-known tool for scientific observation, experimentation and archiving. Narrating
children's feelings when taking a photograph is a modern form of digital media (Wilder,
2009).

Photographs represent the child's perspective, and the child decides what to
photograph (Clark & Moss, 2001). This is also joined by Hugh and Faith (2000), who
add that photographs also encourage expression and create an ongoing basis for
discussion. Lomax (2012) and Rose (2016) also state that taking photographs is inviting
and interesting, as it also confirms the child's participation in the research. Quinn (2013)
states similarly, adding that with photography we “freeze” time and display it in a way that
written or spoken observations cannot.

The photography strategy allows us to improve the child's ability to communicate
with the researcher, and it also improves the researcher's ability to communicate with the
child (Meo, 2010). With the help of photography, the child and the adult communicate
with each other. The latter better supports children in the sense of what is required of
them in the interviews (Schoultz et al., 2001). Clark-Ibanez (2007) and Rose (2016) state
that the advantages of using photographs in research interviews are mainly the possibility
of evoking information, feelings and memories that might not have arisen or are difficult
to describe in words. Einarsdottir (2005) emphasized that when taking photographs,
children describe their opinions and feelings about their lives. Noland (2006) believes
that the method of interviewing with photographs reveals different meanings. The
participant — the child - is free, but at the same time chooses what he or she wants to talk
about in the interview.

The photography does not take long. Therefore, children do not lose interest.
Photography provides a tangible product that can be reviewed later and the discussion
can be continued (Rasmussen, 1999). Clark (2005) defines that photographs act as a
tool that encourages everyday dialogue with younger children to better understand
their views and interests. Shaw (2020) states that through photography, children are
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allowed to have subjective and active interpretation. Children ask questions and can also
express emotions. Authors Dockett et al. (2017) cited Guillemin and Drew (2010) and
identified that the use of photographs opens up new and interesting ways for potential
participation in research, as well as a greater willingness of children to participate. Lomax
(2012) and Rose (2016) add that photography encourages different types of discussions
among participants, highlights some self-evident elements of life, and the photographer
is an expert in discussing photographs. Cappello (2005) adds that the motivation for
photography is a creative process that stimulates children's thoughts and reflections.

Epstein et al. (2006) pointed out that the use of photographs in interviews sharpened
the memories of participants, as well as conducted longer and more extensive interviews.
Digital technology, such as a camera, is fast and easy to use and attractive to children.
Collected photographs, drawings and videos are used as stimuli in the so-called interview
(Clark, 1999). A digital camera allows the child to create new photos until he gets what
he wants (Shaw, 2020). They allow flexibility, as the child can delete any photos he does
not like (Docket et al., 2017). The camera increases children's power because they decide
for themselves and choose things that are important to them or things that have made an
impression on the child (Einarsdottir, 2005).

One of the most important challenges in research with young children is certainly
communication. Using photographs to collect data from children helps us overcome
these communication difficulties (Hurworth, 2004 ), as we invite children to communicate
differently. Children explain with the camera what they find important in their everyday
lives. Einarsdottir (2005) cites the authors Schratz and Steiner-Loffler (1998), as the
mentioned method is particularly useful when working with young children or children
with poor written and oral expression. Mauther (1997) states that children quickly get
tired of talking, and they also struggle with words. Since they are very limited with the
latter, their vocabulary is also limited, and they have difficulty finding words to describe
something. Cappello (2005), Clark (2007) and Thomson (2008) state that the use of
photographs can help us alleviate communication challenges. It allows us to communicate
through both visual and verbal means.

The purpose of the research task is primarily to find out whether the photos taken by
the children and in which the child experiences positive emotions say enough or whether
it is advisable to add the child's narration.

As part of the research, we set goals that are related to the answers to the research
questions, namely:

« How does a child express his positive feelings through photography?

o How much text is accompanied by the photograph?

« How much data do we obtain from the photograph taken by the children, and what
contribution does the child's narrative give us about the expression of positive feelings?

Methods

Research design and participants

The research design is a descriptive causal non-experimental method of empirical
pedagogical research. A qualitative approach is used. A small sample of children
(9 children) aged 6 years was interviewed with a photograph, the purpose of which is
based on the analysis of the child's perception and interpretation. The central theme
refers to the child's experience of positive feelings expressed through photography. The
study included nine children aged 6, two boys and seven girls from different locations
of one city.
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Data collection

The children had a camera on their mobile phone at their disposal and they took
pictures with it, which made them happy or made them experience positive feelings.
Along with the resulting photo, they told stories when answered the question “What
makes you happy” and were also interviewed if necessary. The questions asked were
open-ended and varied according to the content of the child's narrative. The obtained
data were recorded. A verbatim record of the child's narrative and the questions asked
of the child was made. Preparing the photograph and conducting the interview with the
child took about an hour.

Findings and discussion

In the following, for detailed analysis, three photos are presented with an added
narrative of children out of a total of nine collected. The reason for the presentation
of the selected data is mainly due to their representativeness, as they contribute to the
illumination of the main findings of the research. A detailed analysis of all nine obtained
data showed the repetition of similar patterns, through which we obtained answers to the
research questions and objectives.

The story of a girl

Figure 1: What makes you happy?

“This is a mask. I use it to dive and see everything underwater. When I dive, I have to
take a breath and open my eyes. Then I see clean water and dirty water. Sometimes I can
even see seaweed in the sea.”

What do you like most about diving with a mask?

“When I dive, I can look with my eyes, I can keep them open. I can make bubbles with
my mouth underwater. I would use a mouthpiece. That would be how I would breathe
underwater, that’s what I really want. They could take pictures of me when I dive, so
everyone could see how I dive. I prefer to dive with a mask. When I dive, I first put the mask
on my eyes. I put the strap up here and the goggles on my eyes. Then I can dive. I have to
close my mouth.”

Do you use a mask when you dive in the sea or somewhere else?

“I was diving in the pool with my friend. My friend pushed me a little underwater. We
saw each other underwater and waved. "I even went down the slide with a mask on, no
water splashed in my eyes.”

The girl independently took a photo of an object—a mask, which is on the floor, using
the camera function on her mobile phone—to which she added an extensive narrative.
If we had only the photo available without the child's interpretation, we could conclude
that the child is happy/delighted by the mask, but with the added interpretation we obtain
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much more information. The girl described what she does with it, how it is placed, where
she has already used it, what the mask can be used for and what else she would like to have
in addition to it and why.

From the data obtained, we can conclude that the photo encouraged her to describe
events and think about the use of the mask. The photo contributed to the children's
expression/explanation.

The story of a boy

Figure 2: What makes you happy?

“I like the sun, but even if it’s a little cloudy, it’s still beautiful. When the sun is shining,
we’re outside a lot. We play, cycle or ride a scooter. But I wanted to take a picture of the hill,
do you see it?”

I see a hill. What can you tell me about this hill?

“This is our Mestni vrh. Mestni vrh is beautiful. I walk up there with my father. There’s
a Slovenian flag up there, but you can’t see it. When we go up the hill, we take a sandwich
and something sweet with us. There are markings on the way, so you know if the path is the
right one.”

The boy also took a photo outdoors using the camera function on his mobile phone.
He did not need any help using the camera on his mobile phone, but he spent some time
thinking about what makes him happy/delighted. He decided to take a photo of the sun.
However, as part of the interview, he added a word about the hill to his interpretation.
Based on the data obtained, we can conclude that the photograph encouraged the child
to continue the discussion, which is difficult to decipher from the photograph. The boy’s
story is comprehensive and gives us much more information that cannot be deciphered.

The story of a girl

Figure 3: What makes you happy?
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"T like to create on paper, I create surprises. This drawing reminds me of a forest, the
hearts are trees. These trees remind me of the trees in the cartoon Peter Pan".

The girl independently photographed her drawing, as something that makes her
happy. From the data obtained, we could conclude that she perhaps likes to create with
crayons, that she likes hearts and rainbows. The girl's story is short, but when she adds her
own interpretation to the photograph, it acquires a new meaning. The captured elements
represent something completely different and new, which cannot be expected or, last but
not least, predicted. Despite the fact that the interpretation is very short, it is important
and represents an important contribution to the captured photograph.

Based on the results obtained, we conclude that interviews with preschool children
are meaningful if they are designed in a correct and systematic way. In large parts of
the world, many children grow up with technology. Anggard (2015) believes that even if
technology was not primarily designed for children, children gain new experiences and
also transform the ways of playing and learning. Mobile phones with a camera function
are most similar to a digital camera. Therefore, it is right to use the latter in research work.
They quickly attract the child's attention, and at the same time act as a good motivator for
obtaining important results for us. As Thomsom (2008) claims, it is not that children do
not have anything to say, but it is necessary to create the right way of listening. The results
obtained show that we do not have to extract as much information from the photograph
itself as if the photograph is accompanied by a child's narrative, because as Dockett et al.
(2017) state a photograph can have multiple meanings and interpretations. Clark and
Richards (2017) state that the presence of a child's narrative in research indicates validity
and power. With its presence, the photograph also becomes a place of data (Docket et
al., 2017). During the research, we came to interesting conclusions. The children used
the camera function to photograph what they wanted at a given moment and also found
it very important to them. They presented their view of the world from the perspective
of what causes them a feeling of joy and satisfaction. Through an interview with open-
ended questions (what makes you happy, what did you photograph), they confirmed the
photographs taken and described them in words. It is clear from the photograph itself and
the child's narrative that it gives us significantly more information than we can deduce
from the resulting photograph alone. The captured photograph, accompanied by the
child's narration, gains additional validity and also presents us with new points of view
and perspectives. The use of a camera on a mobile phone is not foreign to the child, which
is evident from the photographs taken by the children without asking for any help. This
can be linked to the fact that children are growing up in the world of digital technology.

Through the research, we obtained answers to the questions posed. The children
chose different photographs of objects and nature, which were photographed outdoors
or indoors. Each child created one photograph. Regardless of how much of the child's
narrative is accompanied by the created photograph, it offers us new perspectives and
insights, as it is evident that the created photograph does not offer the child as much as
the child's narrative does. Based on the child's interpretation, we find that the photograph
made encouraged the child to discuss and talk, as the photograph is accompanied by
a relatively large amount of text. The child connects the photograph with his or her
experiences.

Conclusions

A frequently used method in the research field is qualitative research, especially
from the perspective of easier interpretation when we have in mind the child as an active
participant in the research process itself. The child must be adequately motivated for the
course of the research itself and the content of the research must be presented to him

116 Creative Commons by the Authors is licenced under CC-BY-NC-ND



O6pasosanne u camopaspurue. Tom 19, Ne 4, 2024

in a way that he understands. Research must be fun, because only then will the child
show great interest in participating in the research. All this was achieved as part of the
aforementioned research using one of the visual methods, namely photography.

Through anarrative interview with photography, the child creatively expresses himself,
shares his views, thoughts, and adds his own expression to the resulting photographs. The
child tells us and provides us with significantly more information through the photograph
than we could otherwise understand on our own. The data obtained are much more
extensive than expected, and they also allowed us to see the photograph and listen to the
child's story in a new way. Children's photographs and their stories do not only express
the view of the world through the eyes of the child, but also express their reality.

Whether the inclusion of children in the research process, where they take on the
role of active researchers, makes sense needs to be further investigated, because as some
authors state, there is some concern about the formation of attitudes (Pound & Lee, 2011).
An individual's value system consists of attitudes and prejudices that enable them to judge
what is right and what is wrong. This is formed over the course of life, but it depends
on interactions in the social environment, education, knowledge and past experiences.
We know that a preschool child does not yet have formed attitudes, as this is completely
understandable given their age.

The results of the research conducted will serve us for further research, which will
also be based on interviews conducted with preschool children, mainly with an emphasis
on comparative techniques.
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Abstract

The advantages of learning to be independent are significant. As a result, creating an independent
learning instrument for university students is necessary. This study constructs a new scale for
measuring student independence, integrating theories of self-directed learning to better understand
and support autonomous educational behaviors. Several phases were involved in the creation of
this instrument: a review of the literature, an initial draft, a first trial, revisions, and a final draft.
To demonstrate the validity, exploratory factor analysis (EFA) was employed. 436 respondents
who were Indonesian students taking online classes received the questionnaire immediately. Ages
of the respondents ranged from 17 to 29. They are mostly freshmen. Through Google Form, they
received an independent learning scale. 29 of the 34 elements were found to be genuine and credible,
according to the results. This tool was based on three factors: planning, student responsibility, and
self-evaluation. Educators can use the validated scale to tailor interventions that foster students'
learning independence, adapting teaching strategies based on individual or group assessments. In
order to determine whether the reliability and validity patterns, particularly the model fit, are the
same across different populations, future researchers must perform as many validations as they can.
Keywords: independence learning, EFA, college students, scale.
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AHHOTAI[USA

IIpenmy1ecTBa i BaXHOCTh CAMOCTOSITE/IBHOTO 00y4eHNs BeCbMa 3HAYNTE/NIbHEL. B CBsISM ¢ 9TUM
HEeOoOXOAMMO CO3[aTh MHCTPYMEHT CaMOCTOATENIbHOIO OOy4eHNs /A CTyIEHTOB YHUBEPCUTETOB.
B nmanHOM MCCemoBaHMM ITOCTPOEHA HOBAsA INKA/IA JIA M3MEpPeHNA He3aBVICMMOCTU CTYHEHTOB,
00beANHAIAs TEOPUN CAMOPETYIIPYEMOTO 00yUeHMs /IS JIYYIIero MOHUMAHMA 1 IOANEPIKKI
ABTOHOMHOTO ITOBefieHust B 06pasoBanny. CosfjaHme 9TOr0 MHCTPYMEHTa IIPOXOAN/IO B HECKOIBKO
9TanoB: 0630p /IUTePaTypbl, IEPBOHAYATLHBIIL IIPOEKT, IIepBast anpobaris, epecMOTp U OKOHYA-
TeJIbHBII BapyuaHT. YTOOBI IPOLEMOHCTPUPOBATD BAIMIEHOCTD, ObII IIPUMEHEH 9KCIIOPATOPHBII
tdaxropuerit anamm3a (EFA). OnpocHyk momydnm 436 pecrioHIeHTOB — MHAOHE3UIICKUX CTYAEHTOB,
MOCEIAIOI X OHJIAMH-3aHATA. Bo3pacT peclioHeHTOB BapbupoBajcs oT 17 o 29 yiet, B OCHOB-
HOM 9TO nepBOKypcHuKM. Yepes Google Forms OHM MOMy4nm IIKalxy He3aBUCUMOTO OOydeHIs.
CorracHO pesy/bTaTaM OIIPOca, 29 u3 34 9/1eMeHTOB IIPe//IOXKEHHOI KA/l ObUIV IIPU3HAHBI [O-
CTOBEPHBIMIL. B 0CHOBe 5TOTr0 MHCTpyMeHTa JIeXKaT Tpy GpaKTopa: INTaHUPOBaHMe, OTBETCTBEHHOCTD
CTy[eHTa I CaMOolleHKa. [Tefarory MOTyT MCII0Ib30BaTh Ba/IVIANPOBAHHYIO LIKATY /IS paspaboTKu
MEepOTIPUATIIL, CIIOCOOCTBYIOIINX PA3BUTHIO CAMOCTOSTE/IbHOCTY YIallNXCsl B 00ydeHNH, afanTy-
pyst crpaTernyt o6ydeHus: Ha OCHOBE MH/MBUAYATbHBIX VIV TPYIIIOBBIX OLEHOK. [IJIs TOTO YTO6bI
OIIpefie/IUTh, OAVHAKOBI /1N II0Ka3aTe/ N Hafe>KHOCTI I BA/IMAHOCTH, OCOOEHHO COOTBETCTBIIE MO-
Iey pasHBIM TPYIINIaM Hace/leHNs, OyAyle MCCIeToBaTe/ JOIDKHBI IPOBECTU KaK MOXKHO 60JIb-
111e BauIaIuii.

KitroueBble CTOBa: CaMOCTOATENbHOE 00ydeHMe, SKCIUIOPATOPHBII (DaKTOPHBLIL aHA/IN3, CTYAEHTDI,
IIKaa.

Introduction

In Indonesia, the rise of online education in higher education has been rapid during
the previous decade. Over the past three years, there has been a notable and expeditious
shift in the landscape of online education as a direct consequence of the global Covid-19
pandemic (Polat et al., 2022). Distance learning offers students increased flexibility in
their study schedules, allowing them to engage in educational activities at their own
convenience. Furthermore, it enables students to engage in digital interactions with both
peers and instructors, facilitating communication and collaboration (Sarkam et al., 2022).
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However, transitioning from the conventional in-person classroom setting to online or
remote learning presents a challenge. The field of online distance learning presents a range
of hurdles, including technological limitations, internet connectivity issues, the dynamics
of lecturer-student interactions, psychological factors, evaluation methods, and the need
for effective self-management (Ghani et al., 2022). The primary challenge associated with
learning in the online environment is not solely comprehending the subject matter, but
rather the greater challenge lies in fostering students' autonomy in the learning process.
One of the challenges encountered in the context of online learning pertains to student
self-monitoring, encompassing activities such as self-evaluation, self-reflection, progress
indicators, and group projects that rely on student motivation. Moreover, it is imperative
for students to possess self-management skills in order to effectively establish study
schedules (Crawford et al., 2020; Zhu et al., 2022). In addition, students reported the
major difficulty is staying motivated in online learning. Moreover, it has been observed
by students that a significant challenge they encounter in the context of online learning
pertains to maintaining motivation (Means & Neisler, 2021). During this period,
educators engage in a competitive effort to establish an enjoyable learning atmosphere,
inadvertently neglecting to address the development of students' learning independency.
Several studies have examined the extent of learning independence in Indonesia;
however, no research has been conducted specifically on the construction of a scale to
measure this construct. Therefore, it is imperative to acquire proficiency in utilizing
assessment tools that gauge students' level of self-directed learning, as this will facilitate
the implementation of appropriate interventions. In order to do factor analysis, it is
necessary to ensure that the data is appropriate for this statistical technique. Once this is
confirmed, the factor structure of the scale may be discovered (Limon & Dilekgi, 2020).

Purpose and Objective of the Study

This study aimed to construct a robust and accurate tool for assessing the degree of
students’ independence learning.

Literature Review

Arista et al., (2018, p. 3) defined that “learning independence is defined as a form of
awareness that arises from within themselves who want to receive information, manage
it, and connect one part of information with another.” Students can diagnose learning
challenges and find the best solution to them by developing independent attitudes about
learning. According to Hodis (2020), an effective learning environment facilitates the
fulfilment of students' educational requirements. As online learning continues to evolve,
there is an increasing imperative for students to cultivate and sustain their capacity
for independent learning. The digital learning environment offers enhanced avenues
for accessing complimentary assistance. Consequently, it is imperative for students to
cultivate and enhance their self-reliance in the pursuit of knowledge, as this will enable
them to effectively harness the potential of the online learning milieu (Papamitsiou &
Economides, 2019).

The acquisition of independence can be seen as a variable that has the potential to
influence the educational achievements of students. The significance of independent
learning in students' academic and professional endeavours is widely acknowledged. It
is imperative for individuals to possess the ability to function autonomously, display
initiative, and effectively address challenges and obstacles (Maslihah et al., 2021). The
development of independence can be conceptualized as a manifestation of self-awareness
that emerges from a personal inclination to assimilate knowledge, effectively handle it,
and establish connections between various pieces of information (Arista et al., 2018). The
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development of student independence encompasses various aspects, such as the capacity
to proactively engage in tasks, self-assurance, the aptitude to exercise critical thinking,
the capability to assume accountability, and the adaptability to effectively navigate their
immediate context. This multifaceted process aims to reduce students' reliance on the
instructor, thereby transforming the teacher's role into that of a facilitator (Nugroho
& Maulana, 2021). Arista et al. (2018) mentioned six indicators namely planning,
responsibility, initiative, self-confidence, discipline, and self-evaluation. Maslihah et al.
(2021) include capable behavior, take initiative, be able to overcome obstacles/problems,
have self-confidence and can-do things yourself without the help of others as the indicators
of learning independence.

According to a recent study conducted by Makur et al. (2021), there is evidence
suggesting that distant learning has the potential to enhance students' capacity for
independent learning. This finding aligns with the research conducted by Mulyono et al.
(2019), which indicated that the utilization of mobile learning can enhance the level of
self-directed learning among junior high school students. Students have the potential to
cultivate independence in their learning when they demonstrate the ability to effectively
self-manage during the online learning process. Several studies have highlighted the
significance of cultivating independence in the learning process. However, it is worth
noting that a considerable number of students still struggle to attain a sufficient level of
independence. According to Sa’adah et al. (2022), a significant proportion of pupils rely
on their professors and peers for assistance in resolving their difficulties. Another study
has revealed that pupils at higher academic levels exhibit a greater degree of independent
learning. The aforementioned outcome was derived from the qualitative data, which was
subjected to descriptive analysis (Rahmad et al., 2019).

A good quality instrument can reduce the bias. Thus, a valid and reliable instrument
is needed. To validate the instrument, there are many ways that can be done. Rasch
model was used to validate the self-regulated learning instrument for high school
student (Ramadhani et al., 2024). This study considered to use Rasch model to know
the information on the individual student abilities and the difficulty of SRL statement
items. The Rasch analysis revealed several shortcomings in the instrument and indicated
possible areas for improvement, such as the addition or removal of items to improve
the test targeting of the instrument (Aghekyan, 2020). An instrument of Chinese version
of Motivated Strategies for Learning Questionnaire (MSLQ) used both Exploratory
Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) (Tong et al., 2020). The
instrument was first translated and adapted to the culture before factor analysis done.
This study implied that instrument adaptation must be done based on each culture. It is in
line with Taghizade et al. (2020) who did backward-forward translation in order to adapt
to the available questionnaire. Since it is the instrument adaptation, then, it uses CFA to
confirm the hypothesis factor.

Methods

General Background of Research

This was a developmental study of independence learning scale by using quantitative
method. The survey method was used to collect data by distributing instruments to
participants.

Sample of Research

This study was done in the pandemic era where all of activities in university were
online based. Thus, the instrument was given directly to 436 respondents by using Google
Form. The respondents were university students who were conducting online lectures.
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Respondents' age ranged from 17 to 29 years (mean age = 20, SD = 1.63), 349 respondents
were female (80%) and the rest were male (20%). If based on the year of study at the
university, 184 respondents (42%) were still in their first year (semester 1 and semester 2).

Table 1. Demography of respondents

. . Frequencies,
Variable Categories SLZJ tistics / Percentage

Gender Male 87 20
Female 349 80

Minimum 17 -

Age Maximum 29 -
Mean 20 -
First Year 184 42
Second Year 118 27

Year Third Year 39 9
Fourth Year 51 12
More than Fourth Year 44 10

Instrument and Procedures

In constructing the instrument, there were five steps namely review literature, the
early draft of instrument, the first trial, revise, and the last is final draft. The literature
which was chosen for this instrument should contain autonomous learning definition,
students’ characteristic in independent learning, and also some researchers related to
independent learning. The final draft of instrument was then given to higher students to
collect their response.

Data collection was carried out using an online survey system because of the Covid-19
pandemic. The informed consent was filled out first to provide an explanation about the
research. The identity of the respondent was confidential.

Data Analysis

As known in instrument development, there are two ways in doing the factor
analysis, namely Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis
(CFA). Both factor analyses are aimed to reduce the large amount of variable (Retnawati
et al,, 2015). CFA is used when researcher has the strong theory about variable (Finch &
French, 2019). Additionally, CFA also offers a strong analytical framework for evaluating
the equivalence of measuring methods across different populations (Brown, 2015). Since
the sample of the study is aimed to explore the factor of independence learning and only
Indonesian context, thus, the EFA is more suitable to be applied.

Exploratory factor analysis (EFA) is employed to identify the underlying dimensions
or factors within the assessment tool, crucial for validating the scale's effectiveness.
Besides, it is also used to prove validity, both content validity and construct validity.
Factor analysis is a statistical procedure used to group correlated items where these
grouped items indicate that these items measure the same trait. The number of factors
is an important element when evaluating the internal structure of an instrument when
considering construct validity.

Data were collected using an instrument with like Likert-scale (1 = “Strongly
Disagree”; 2 = “Disagree”; 3 = “Agree”; 4 = “Strongly Agree”). Univariate and multivariate
descriptive analysis was conducted to determine whether the data could be treated as an
interval scale when the EFA analysis was performed. Based on table 2, it is known that the
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data are not normally distributed univariate or multivariate (kurtosis p-value <0.05) so
that the data is treated as an ordinal scale.

Results

The data obtained was analyzed univariate and multivariate descriptive statistic. The
result can be seen in table 2. Based on the table, it can be concluded that the data did not
distribute normally neither univariate nor multivariate. Thus, data was treated as ordinal
scale.

Table 2. Univariate and Multivariate Descriptive Statistics

UNIVARIATE DESCRIPTIVE
Item | Mean CI (95%) Variance Skewness Kurtosis
Lower Upper (Zero Center)
1T01 3.00 2.94 3.06 0.20 0.00 1.97
1T02 3.31 3.25 3.38 0.27 0.25 -0.77
1T03 3.39 3.33 3.46 0.28 0.05 -1.17
1T04 3.04 2.95 3.12 0.49 -0.25 -0.34
1T05 2.27 2.19 2.35 0.39 0.17 0.01
1T06 3.19 3.12 3.26 0.30 0.07 -0.11
1T07 3.18 3.11 3.25 0.33 -0.10 0.09
1T08 2.98 291 3.04 0.27 -0.14 1.14
1T09 2.95 2.89 3.01 0.25 -0.10 0.95
IT10 3.11 3.05 3.17 0.25 0.22 0.77
IT11 3.09 3.03 3.16 0.29 -0.28 1.99
IT12 3.40 3.33 3.47 0.29 -0.08 -1.03
IT13 2.81 2.74 2.88 0.35 0.02 -0.24
IT14 2.56 2.48 2.65 0.43 -0.12 -0.18
IT15 2.44 2.36 2.52 0.43 0.09 -0.20
IT16 3.06 2.99 3.12 0.28 0.06 0.57
IT17 3.24 3.18 33 0.25 0.25 0.42
IT18 3.23 3.16 3.29 0.27 0.24 -0.15
IT19 2.89 2.82 2.97 0.41 -0.32 0.44
IT20 3.03 2.97 3.1 0.26 -0.05 1.30
IT21 2.39 2.30 2.47 0.44 0.36 0.02
1T22 2.77 2.70 2.84 0.36 -0.43 0.54
1T23 2.78 2.71 2.86 0.40 -0.07 -0.13
1T24 3.06 3.00 3.13 0.27 -0.02 1.01
1T25 3.05 2.99 3.11 0.25 -0.12 1.98
1T26 2.66 2.58 2.75 0.48 -0.26 -0.04
1T27 2.88 2.81 2.95 0.32 -0.26 0.65
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1T28 2.86 2.80 2.93 0.27 -0.39 0.98
1T29 2.77 2.70 2.84 0.34 -0.28 0.25
1T30 2.58 2.50 2.66 0.40 0.14 -0.33
IT31 2.93 2.87 2.99 0.26 -0.54 2.18
1T32 3.06 2.99 3.12 0.28 -0.31 2.06
1T33 3.15 3.08 3.22 0.33 -0.08 0.18
1T34 3.19 3.11 3.26 0.38 -0.26 0.03

MULTIVARIATE DESCRIPTIVE

Mardia analysis for multivariate asymmetry skewness and kurtosis

Coefficient Statistics df P-value
Skewness 194.686 14147.200 7140 1.000
Skewness corrected for 194.686 14250.133 7140 1.000

small sample
Kurtosis 1504.654 59.221 0.000™
** Significant at 0.05

Once the minimal prerequisites have been met, an assumption test must be performed
before beginning the EFA analysis. The correlation matrix serves as the foundation for
component analysis. This implies that for a factor to form, there has to be a sufficient
connection between the items (variables). Given this, it is essential to determine if
there is sufficient correlation between the data items (variables) to allow factor analysis.
Bartlett's sphericity test and analysis utilizing the Kaiser-Meyer-Olkin Measure of Sample
Adequacy (KMO-MSA) are two methods that are frequently used to ascertain this.

The Kaiser-Meyer-Olkin (KMO) test should yield a result above 0.6 to affirm the
data's suitability for factor analysis. The initial KMO result for this study was 0.764. In
addition to looking at the total KMO, the adequacy of the sample for the item level is also
considered. There were 5 items that had an MSA value of less than 0.6 so that the 5 items
(IT15,1T22,1T26,1T30, IT32) were excluded from the analysis and re-analyzed. After re-
analysis KMO rose to 0.807. Bartlett's Test of Sphericity was significant (p < 0.005) and an
EFA analysis could be performed.

Table 3. Kaiser-Meyer-Olkin (KMO) value

Item MsA
Ist Analysis 2nd Analysis
Overall 0.764 0.807
1T01 0.692 0.731
1T02 0.729 0.737
1T03 0.763 0.774
1T04 0.615 0.681
1T05 0.737 0.717
1T06 0.725 0.776
1T07 0.751 0.783
1T08 0.874 0.889
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Item MsA
Ist Analysis 2nd Analysis

1T09 0.719 0.763
1T10 0.861 0.868
IT11 0.841 0.828
1T12 0.803 0.846
IT13 0.702 0.809
1T14 0.606 0.667
IT15 0.4 Out
IT16 0.912 0.9
1T17 0.863 0.876
IT18 0.847 0.867
IT19 0.745 0.785
1T20 0.705 0.69
IT21 0.737 0.726
IT22 0.543 Out
1T23 0.808 0.79
1T24 0.819 0.82
IT25 0.828 0.829
IT26 0.349 Out
IT27 0.731 0.818
IT28 0.793 0.847
IT29 0.821 0.881
IT30 0.457 Out
IT31 0.697 0.782
IT32 0.508 Out
IT33 0.852 0.847
IT34 0.857 0.85

Because the research instrument cannot be treated as an interval scale, the data were
analyzed as ordinal data. Therefore, polychoric correlation was used for the raw data.
Parallel Analysis (PA) on polychoric correlation matrix with Minimum Rank Factor
Analysis (MRFA) estimation, this method is abbreviated PA-MRFA (Timmerman &
Lorenzo-Seva, 2011), done using the FACTOR software (Lorenzo-Seva & Ferrando,
2006) (version 11.02.04) to determine the number of factors formed. PA-MRFA is the
standard method used in EFA (Chiarotto et al., 2018). In PA-MRFA, the proportion
of the empirical value of the explained common variance (ECV) is compared with the
factor corresponding to the ECV derived from random data (Timmerman & Lorenzo-
Seva, 2011) performed for each factor separately. Random data is generated based
on the original data sample size with the assumption of independence between items
(Timmerman et al., 2017). To determine the optimal number of factors, the observed
ECV is associated with comparable factors to the mean or 95" percentile of the sample
distribution associated with the corresponding factor. We use the standard configuration
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for PA-MRFA available in the FACTOR program: 500 random correlation matrices are
generated based on “random permutation of sample values” (Timmerman & Lorenzo-
Seva, 2011, p. 213).

Table 4. Extract Factor Based on PA-MRFA

Factor Real-data % Mean of Random % 95 percentiles of % random
of variance of variance of variance
1 34.4754** 7.0585 7.6741
2 6.6500* 6.5867 7.0917
3 6.4462* 6.2464 6.6683
4 5.7042 5.9537 6.3358
5 4.7584 5.6839 6.0463
6 4.6738 5.4377 5.7634
7 3.8694 5.1918 5.4705
8 3.3872 4.9683 5.2149
9 3.2492 4.7471 5.007
10 2.9832 4.5188 4.7477
11 2.7364 4.3067 4.5316
12 2.6615 4.0934 4.2929
13 2.2832 3.8737 4.0742
14 2.0608 3.6616 3.8754
15 2.0369 3.4421 3.6603
16 1.8987 3.2217 3.4362

** advised number of dimensions when 95 percentiles is considered
* Advised number of dimensions when mean is considered

PA-MRFA resulted in 2 optimal factor recommendations. The first recommendation
is 1 factor (based on the 95th percentile) and the second recommendation is 3 factors
(based on the mean). Because there are 2 recommendations, the determination of the
optimal number of factors is based on the cumulative proportion of variance derived from
the eigenvalues of the reduced correlation matrix. Based on the cumulative proportion
of variance, the second recommendation is 3 optimal factors, which are used because
the cumulative of variance is more than 50%. Furthermore, the oblique robust Oblimin
rotation method is used to assist in interpreting the formed factors. A loading factor
above 0.3 is maintained while below 0.3 is excluded. Items number 14, 21, and 31 were
excluded from the analysis because the factor loading was less than 0.3. Factor 1 has 8
items (IT05, IT13, IT19, IT23,1T25,1T27,1T28, IT29), Factor 2 has 13 items (IT01, IT02,
1T03,1T04,1T11,1T12,1T16,1T17,1T18,1T20,1T24,1T33,1T34), and Factor 3 has 5 items
(IT06,1T07,IT08, IT09, IT10).

A name for each factor was given at the next step. The name was given based on
the literature analysis for each item. Factor 1 is named as students’ planning. This factor
contains an item related to how students do their learning process with or without teacher.
Factor 2 is named as students’ responsibility. This factor contains items related to the
students’ responsibility in doing the learning process. Factor 3 is named as self-evaluation.
This factor contains an item related to how students control their learning process.
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Table 5. Eigenvalues of the reduced correlation matrix

Factor(s) = 1 Factor(s) = 3
Factors Proportion Cumulative Proportion | Cumulative
Eigenvalue | of Common Proportion | Eigenvalue | of Common | Proportion
Variance of Variance Variance of Variance
1 8.93967 0.39019 0.39019 8.94014 0.39002 0.39002
2 1.67907 0.07329 1.68485 0.0735 0.46353
3 1.63191 0.07123 1.64501 0.07177 0.53529
4 1.32164 0.05769 1.31848 0.05752
5 1.1207 0.04891 1.11912 0.04882
6 1.08135 0.0472 1.08117 0.04717
7 0.85101 0.03714 0.85107 0.03713
8 0.75127 0.03279 0.74967 0.03271

Table 6. Robust Oblimin Rotated Loading

FI1 F2 F3
Item Students’ Students’ .
; e Self-evaluation
planning responsibility
Solving problem in learning i 0.408 -
Obey the classroom rules i, 0.761 -
Do the assignment i, 0.615 -
Learn to fulfil a lecturer's assignment _ 0.356 -
Find any excuse to put off the assignment -0.434 _ -
know both strengths and weaknesses in the
learning process - - 0.837
Understand an appropriate learning style _ _ 0.805
Realize any mistake in an assignment _ _ 0.434
Understand the learning steps 0.425 _ 0.583
Realize a material that should be improved _ _ 0.492
Enjoy the learning process - 0.648 R
Doing the self-development R 0.734 _
Put a detail on learning steps 0.663 _ _
Prefer an assignment from lecturer than
choose by myself - 0.405 -
Waiting for the turn when doing the
assignment - 0.717 -
Propose an assignment plan for any group
member - 0.603 -
Find the suit learning source 0.738 _ _
Find newest learning source - 0.495 -
Manage learning time 0.792 - _
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F1 F2 F3
Item Students’ Students’ )
; - Self-evaluation
planning responsibility
Use various learning source - 0.672 -
Have no learning target 0.43 . -
Learn only there is assignment from
lecturer 0.498 - -
Plan both short- and long-term learning
activities 0.712 - -
Re-correct the assignment 0.616 - -
Know the position of learning target _ 0.498 _
Compare result of assignment to others _ 0.408 _
Reliability
Cronbach’s alpha 0.677 0.797 0.722
Mcdonald’s omega 0.731 0.798 0.730

From table 6 we see that the item understand the learning steps included in both
students’ planning and self-evaluation. However, it should be in self-evaluation factor.
Beside the score is greater than students’ planning factor, from the context we know that
it is more appropriate to be included in self-evaluation factor.

The result showed that Internal reliability consistency overall and for each factor
was calculated using Cronbach' alpha and McDonald's omega. Overall, the developed
instrument has good reliability (a = 0.86; = 0.87). This means that the instrument is
ready to be used to measure students’ autonomous learning. Factor 2 and Factor 3 have
acceptable reliability, both alpha and omega estimation results (F2 = 0.797, 0.798; F3 =
0.722, 0.730). Unlike the previous 2 factors, factor 1 has less reliability than the cut score.
This is due to factor 1, there are items that have a negative loading factor value.

Discussion

This study examined the reliability and validity aspects of the questionnaire, which
aimed at investigating students’ learning independence in Indonesia. The development of
instrument started by finding relevant literature. The literature helped us in finding the
appropriate items. This study revealed that there are only three factors namely students’
planning, students’ responsibility, and self-evaluation. Alkhasawnh & Alqahtani (2019)
stated that understanding oneself in learning is important for students to learn and
acquire knowledge. When students know each step in learning, they will know better
whether the chosen strategy is right or not.

The instrument was adjusted to the samples’ characteristic. This is in line with Nguyen
& Habok (2021) that the development of the instrument must be adjusted to the context
and sample, then validated with as much intensity as possible so that the pattern of
reliability can be seen. The quality of the instrument is credible. Furthermore, using the
appropriate study tool can demonstrate the goals attained (Joanna & Mitzi, 2015). Valid
and reliable instruments can be used to collect and represent each data (Shroft et al., 2019).

Learning during the pandemic has changed many things and has become a catalyst
for changes in the field of education. Educational strategies in this era allow students to be
able to learn independently (Broad, 2006). Jahari (2020) believes that the latest educational
developments carry the concept of independent learning. Independent learning provides
a new learning experience for students (Deepwell & Malik, 2008).

Tun MieH3MpOBaHsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 129



Education and Self Development. Volume 19, Ne 4, 2024

Before starting learning with various strategies, the teacher must first understand the
students’ condition. According to Apriani et al. (2020), educators in the current era must
be able to make quality learning activities with various challenges faced. The challenges
of learning today are certainly different from before. Online learning has many problems.
Independent learning is a challenge for students (Jackson & Shenton, 2010). Students
who study independently must be able to encourage students to explore knowledge
(Jacobs, 2014). Independent study skills affect the cognitive abilities of each student
(Kopzhassarova et al., 2016). Sitzmann et al. (2016) stated that cognitive ability becomes
the determinant of students in interpreting knowledge during independent learning.
Therefore, with independent learning one can construct their own knowledge obtained
after studying (Neo & Kian, 2003).

Conclusion

The current study intended to survey students’ learning independence and most
importantly to estimate both validity and reliability of the instrument of students’
learning independence among students in higher education. Overall, the instrument can
be employed instantly by researchers and teachers or lecturers after adjusting the sample.
Before using this tool, there are a few things future researchers should be aware of. First,
researchers should exercise caution while translating instruments. The goal of instrument
translation is to lessen prejudice. Secondly, adapting the study's sample background to
the intended sample.

Despite the promising results, the limitation of study must be shown off. This study
only used EFA as the analysis factor. The confirmatory factor analysis (CFA) must be
done by further research. Hence, researchers must iterate as many validations as possible.
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AHHOTAaIUSA

B ¢okyce BHMMaHMS CTaThy HAXOANUTCS MPO6/IeMa MOBbIIEeHNS 3P (EKTUBHOCTI eCTeCTBEHHO-Ha-
YYHOTO IIKOTBHOTO 00pasoBaHust (B 4aCTHOCTH, QM3MIECKOr0) Ha OCHOBE IIPMHIINIIA 3a4a4HOCTI
U IIOCTPOEHNS 3aHATUIL Ha 9KCIIEPMMEHTA/IbHOI IeATeNbHOCTU. Ba3oBoil eayHMIIell OCTPOeHNU
TAKOIl MOJIE/N SBJIAETCA [{efICTBIE YUalllerocsi, MOTUBMPOBAHHOE, OCO3HAHHOE, HAIlpaB/IeHHOe Ha
mpo6y pelleHns 3aa4n, IOUCK CII0co6a pellleHNsA I BO3SMOXKHOCTDb pediekcut 11 06001IeHns ene-
HaIpaBJIeHHBIX JeficTBIiT. OfHAKO /1A OLeHKN 3P QPeKTUBHOCTY IeJICTBIUIT HY)KHBI KaueCTBEeHHbIE
JCCTIE[OBATENbCKIE MHCTPYMEHTBI, ITO3BOJLIIONIE COOMpPATh HOCTOBepHbIe faHHble. JIis pere-
HIISA 9TOI 3a7auy MBI pa3paboTany MHCTPYMEHT U SMIIMPUYECKM IPOBEPIUIN TPeOOBAHNA, IPEb-
sIBIsIeMble K HeMy. MBI [IPeAIIooXIIN, 94T0 TAKUMI TPeGOBaHNAMI SIBISIIOTCS: 1) COOTBETCTBIE
CTPYKType HeATebHOCTH; 2) MHOTO(DYHKIIMOHATBHOCTD 1 YCTOYMBOCTD K 3aMEeHe OLIeHUBAIOLIETO
cyobexra. Tpe6oBaHIsI K MHCTPYMEHTY ObUIN COPMY/IMPOBAHbBI ABTOPAMI 9TOI CTAThI HA OCHOBE
Teopuu y4e6Hoi1 gesitennbHOCTI B. B. JlaBbI0Ba U TEOPHM IICHXOJIOTO-IIEAATOTMYECKIX M3MEPEHMIL.
CO60p FaHHBIX OCYIIECTBIIA/NCA C MOMOIIbIO HeBKIIOUEHHOTO HAOMIONEHN, OLIeHKa JIeATeIbHOCTU
YYALMXCS IPOBOAIIACH HE3aBUCUMBIMIL 9KCIIEPTAMIL — aCeCCOPaMIL — Ha OCHOBE ayAuo- U BIfe-
OCBHEMKI 9KCIIePMMEHTAIbHBIX 3aHATNI B TpeX LIKoyax I. FOxxHo-CaxammnHcka. IIpoBepka Tpe6o-
BaHUII OCYIIECTB/IANACh HAa OCHOBE aHA/IN3a SKCIIEPTHBIX CYXKJICHMIA, a TAKXKe C IIPYMEHEHMEeM Me-
TPUK COIIACOBAHHOCTH — JOJIV COBIIAfeHMII pe3y/IbTaTOB 1 HellapaMeTPUIecKoro Koadduumenta
KoHKoppamyyu Kenpama. AHanm3 NONMy4eHHBIX JaHHBIX II0OKa3a/l: a) pa3pabOTaHHbI MHCTPYMEHT
103BOJISIET 3aUKCUPOBATD JEIICTBIIA [0 PELICHNIO 3a4aUll B COOTBETCTBUI C TEOPETIUYECKOIT MOJie-
JIbI0; 6) pe3y/IbTaThl HAOIONEHNII He3aBUCHMBIMIL aCeCCOPaMI JAIOT O/IM3KIe OLIEHKI; 9TO OTpasn-
JI0Ch B IpeM/IeMBIX 3Ha4eHMAX I0Ka3aTesell COTTaCOBAaHHOCTI OII€HOK.

KitroueBble C10Ba: eCTeCTBEHHO-Hay4Hasi IPAMOTHOCTb, Qp13uKa, Gprsndeckas KapTuHa MIpa, 3a[a-
Ya, 9KCIIePYMEHTaIbHaA AeATe/IbHOCTD, MHCTPYMEHT OLIEHKI, CUCTeMa OLIeHUBaHIIA, HaO/TIofIeH e,
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Abstract

This article focuses on addressing the problem of enhancing the effectiveness of natural science
education in schools, particularly in physics, by applying the principle of problem-based learning
and designing lessons centered on experimental activity. The foundational unit of this model is a
student's action that is motivated, deliberate, and aimed at attempting to solve a task, exploring
solutions, and engaging in reflection and generalization of goal-directed actions. However, assessing
the effectiveness of such actions requires high-quality research instruments capable of collecting
reliable data. To address this challenge, we developed an assessment instrument and empirically
tested some psychometric requirements. We hypothesized that the key requirements for such an
instrument are: (1) alignment with the structure of activity; (2) multifunctionality and robustness
against changes in the evaluator. These requirements were formulated by the authors based on V.V.
Davydov's theory of learning activity and the theory of psycho-pedagogical measurement. Data
collection was conducted through non-participant observation, with student activity evaluated
by independent experts—assessors—using audio and video recordings of experimental lessons in
three schools in Yuzhno-Sakhalinsk. The validation of the instrument's requirements was carried
out through the analysis of expert judgments and the application of consistency metrics, such as the
proportion of matching results and Kendall's nonparametric concordance coefficient. The analysis
of the collected data demonstrated that: (a) the developed instrument effectively captures actions
related to task-solving in accordance with the theoretical model; (b) the assessments by independent
observers yielded similar results, as reflected in acceptable consistency metrics for their evaluations.
Keywords: science literacy, physics, physical concept of the world, experimental activity, assessment
tool, evaluation system, observation.

BBenenmne

EcrecTBeHHO-Hay4Hast, B YaCTHOCTY (U3MUIECKasi, KaPTIHA MUPA CETOJHs ITepecTaeT
OBITDb MCKTIOYUTENIBHO (PAaKTOPOM IIPORO/DKEHM €CTeCTBEHHO-Hay9HOT0, NUH)KEHEPHOTO,
(bU3MYIECKOTO U T. 1. IPODeCCHOHANBHOTO 00pa3oBaHIsl, HO CTAHOBUTCA 0053aTe/IbHBIM
ycoBueM coumanyusanuy kaxporo denoseka (Coombs, 1970). Oro cBA3aHO mpexxze
BCETro C TeM, YTO YCTIOBUA COLMANM3allMM BBIITYCKHMKOB LIKO — M flaXKe IO POCTKOB,
eC/ y>Ke He JIOIIKOTbHMKOB — CBA3AHBI CO CTPEMUTE/TbHBIMU TeXHOTOTMIECKUMM U3-
MEHEHVMH, Pa3BUTVEM OPYAMII KaK MHCTPYMEHTOB €XXe[HEBHOTO OOIIeHNs YeloBeKa
C IpyTUMU JIIOABMY, COLMAIBHOI U APYTUMIU MHPPACTPyKTypaMit. JIMYHOCTD CTaHOBUT-
cs1 pacumpenHoit (Semenov & Ziskin, 2021) 6marofapst CI0XXHBIM OPYRUSM, KOTOpbIe
yXKe CTaIM IPaKTUYeCK) YacTbio YeloBedeckoll mmaHoctu. O6pasoBaHye B IPUHIINIIC
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BO3HUKJIO KaK KOMIIEHCAIlMs TIOTepY YeN0BeYeCKIM BIUJOM HAC/IeCTBEHHOTO MEXaHNU3-
Ma obuieHns (B3aMMOfeENCTBNA, OTHOIIEHNIT) C MUPOM, IPUPOMIOil, HAPOXKIAIOIIeIC
KyIbTypoit u cebe mogobubiMu (Mikhailov, 1976). Kaxxpoe nokonenue homo sapiens Bbl-
HYXXJIeHO 3aHOBO ()OPMUPOBATh OOIIBIIYI0 YacTh MPOTPAMMBI STOTO B3aMMOJEICTBNA,
OCBaMBasl HABBIKY, IPUEMbI, KaK ObI MbI CETOHS CKa3aIM, KOMIETEHI[UI, KOTOPBIE BbI-
paboTany mpefbIAyILINe TTOKOMeHN . VI IoKa C/I0)KHOCTb OPYAMII MEHSAIACh MeJJIEHHO,
MOYXHO OBIIO CTPOUTD 06pa3oBaHILe «II0 IPOrpaMMe MUHMMYM». T. €. JaBaTh OCHOBHOII
Macce UIKOJbHMKOB IPVMMUTHMBHbIE CBEJIEHMA 110 BCEM HayKaM, HO Peai30BaTh CI0XK-
HyI0 IIPOTpaMMy 10 GM3MKe WIM MaTeMaTHKe, OTOMPATh I10-HACTOALIEMY CIIOCOOHBIX
K 3TMM HayKaM JId MX JanbHemel cnenyanusanyy. Y 2-3% BbIIyCKHMKOB MOITIM CTaTh
ydeHbIMI, @ 10-15% - nH>KeHepamu xopolieii KBamnuxanun. Bee ocrabpHble BooOIIe
He ITOHMMAJIN, 3a4eM OHI «IIPOXOZAT» TOUYHbIE HAYKN: COTJIACHO €Il[é COBETCKOJ IIyTKe,
«IIPOILETT elle OiMH JI€Hb )KU3HYU — MHTErPajl TaK U He Ipuropmaca». K Tomy >xe HaydHas
OCHOBA, HaNpuMep, GU3NKM POPMMUPOBATACH CTOTETUAMM, @ B IIKOTbHYIO IPOTPaMMy
OTKPBITHU:A TIOIa/Ia/IU MEJITIEHHO, PO/ NeCATUNETHIUI UK/ METOIMYECKOI IIeH3YPBL.

IIpobnemamuxa kpusuca 6 06pasoseanuu: pems usMeHeHUil MeHbUle UUKIA NOTY-
YyeHus 6a306vIx 3HAHULL

Bceobast ecTecTBeHHO-Hay4YHAsI TPAMOTHOCTb M0 KOTO OECIIOKOWIA, XOTSI Tpe-
BOXKHBIe curHajbl Obi ente B XIX Beke. Hammpumep, pacckas A. I1. YexoBa «3710yMbILI-
JIeHHUK» ObUT HamucaH B 1880-X rofjax 1 MOCBAIIEH KaK pa3 TOMY, KaK OfMH Majorpa-
MOTHBIJI KPECTbSIHIH MO>KET IIyCTUTD II0J], OTKOC (B IIPSIMOM CMBIC/IE CIOBa) FeHMA/IbHOEe
TBOpeHNe PU3MIecKOl U MHKeHepHO MbIC/. O eCTeCTBeHHO-HAYYHON IPaMOTHOCTH
pedn MATY He MOIJIO, IOCKOBKY K Hadany XX Beka 00/Iblilast 4acTb Hace/IeHNs (B OCHOB-
HOM ceJibckue sxutenn) Poccnn 6bi1a 6oree yeM Ha 90% HerpamotHa (Strannolyubsky,
1893).

Ho ¢ cepepmupr XX Beka Haya/lach TOHKA TeXHONMOTUIL. VI ceromHa Mbl IepeXuBaem
KPUTUYECKYIO [y 00pa3soBaHMA CUTYALMIO: TIEPUOL, CUCTEMHBIX TeXHOJIOTMYECKUX M3-
MeHEeHMIT CTAHOBUTCS MeHbllle, 4eM obpasoBatenbubiit uki (Chulkova, 2022). ViHsiMu
C/IOBaMM, €C/IVI TEXHOJIOTMI MEHAIOTCS KaX[ble 7 JIeT, @ 00pa3oBaTe/IbHbI LMK «HeT-
CKMII caff — MIKOJIa» — 16 JIeT, To 3aada 00pasoBaHms Y)Ke He B TOM, YTOOBI OCBOUTH Jieii-
CTBYIOLIME OPYANUSA, @ B TOM, YTOOBI IIOATOTOBUTD PeOEHKA K XKM3HM C HEBELOMBIMU, HO
y>Ke BOSHMKILUVMMY TeXHONOTUAMI. VI 9TO He BOEHHbIe TeXHO/IOTUY W/IY OCBOEHME KOCMO-
ca — 9TO TeXHOJIOTMY eXKEeHEBHO XU3HIL: OOLIeH, IIePefiBYDKEHIS, YICeHUA U JIeYeH I,
TBOPYECTBA, BCEX BUIOB IPOM3BOJCTB, (PMHAHCOBOI U KY/IbTYPHOI )KU3HIL

IT0 mepBas IpUYMHA TOTO, YTO Oe3 ACHOI, BHYTPEHHE HeNPOTUBOpPeYnBoil pusn-
4eCKOJl KapTUHBI MUPa, IIOHUMAHMSI CYIIHOCTY (USUIECKUX HPOLECCOB I 3aKOHOMEP-
HOCTeJT 4elIoBeKy OyheT MpakTIIeCKy HEBO3MOXKHO CTaTh YCIEIIHBIM VM CaMOpeasi-
30BaTbCA MAKCHMMAJIbHO. bomee Toro, 4emoBek pMUCKyeT CTaTh 3/I0YMBILIIIEHHUKOM IIO
OTHOIIEHNUIO He TOJIbKO K YY>KOif, HO IpeXKJe Bcero K cBoeil usHu. CerofiHa aTo yxe
MOXXHO BUJETb Ha MIPUMepe «aHTUBAKCEPOB»', WM CBEPX9HEPTUYHBIX 6OPIIOB C 030HO-
BOJA IBIPOJA, VIV IPOTUBHMKOB aTOMHOJ SHEPIUM, COTOBOJ CBA3Y M T. [I.

MaccoBasi eCTeCTBEHHO-HAy4HasI, Ipexje BCero (uamdeckas, KOMIIETEHTHOCTD —
yC/IOBMe BBDKMBAHMsA OOIIeCTBa, a He TONBKO (aKTOp IPORO/DKeHMs 06pasoBaHMA.
VIMeHHO M03TOMY 9KCIIEPTHI OfUEPKUBAIOT, YTO IOBbILIEHVE 9(PEKTIBHOCTY €CTeCT-
BEHHO-HAyYHOTO 00pa30oBaHNsA SABIAETCS OFHOI U3 NPUOPUTETHDIX 3a/jad POCCUIICKOI
mkorel (Lvovsky et al., 2021; Pentin et al., 2019).

! «AHTMBAKCep» — CTOPOHHMK OOIIeCTBEHHOTO JIBYKEHNUSA, KOTOpOe ocrapyBaeT 3pPpeKTMBHOCTD,
6€301acHOCTD U TIPAaBOMEPHOCTD BaKI[MHAIMY HaceleHMs.
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Opnako B 06pa3oBaHMM BCET/id €CTh Pa3pblB MEXIY 3HAYMMOCTBIO KOMIIETEHIINIL,
HeoOXOAMMbBIMYU HaBBIKaMU COLMATMN3AINY — M MHCTPYMEHTaMM, KOTOPBIMY IIO/Ib3yeTCs
cucreMa o6pasoBaHus, /IS pelleHNsi cCoBpeMeHHbIX 3agad. ®. Kymb¢ nmenHo ary cu-
TyaIMIo HasBal KpusucoM B obpasosaryu (Coombs, 1970), mpusHaBas Ipy 9TOM, 4TO
9TOT KPM3UC HOCUT YHMBepCaIbHBI Xxapakrep. CucreMa obpedeHa Ha TO, YTOOBI OBITh
B IIOCTOSHHOM IIOVICKE MHCTPYMEHTOB IIOATOTOBKI BBITYCKHIKOB K KU3HIL.

OpHOIT M3 TakKux MPOoO/IeM sB/IAETCS HU3KUII YPOBEHb MOTMBALIMM IIKOJIBHUKOB,
0COOEHHO TTOJPOCTKOB, K M3y4eHUI0 CTTOXKHOTO MaTepuana. B poccuiickoii cucreme 06-
Pa3oBaHIsI 3TO CBSI3AHO, HAa HALI B3I/ISAM, IIPEXIE BCETO C apPXaMIHOI CHCTEMOIT Iperto-
TaBaHVA, OCHOBAaHHOI Ha PEIPOJIYKTUBHOI METOIVKE U METOJOJIOTHM, KOT/ja OCHOBHBIM
SIBJISIETCS 3aIIOMIHAHME GOJIBIIOrO MacCUBa CBEEHNIT I OTPabOTKa HaBbIKA [IEIICTBILS 110
obpasuy, anroputmy (Basyuk & Kovaleva, 2019). 910 MHeHMe CK/IafbIBaeTCsl Ha OCHOBE
Pe3y/IbTaTOB MeXX[YHAPOAHBIX CPABHUTEIbHBIX MCCIESOBAHMIT KauecTBa 0OpasoBaHIsL
CrienmamicTel OTMEYaloT IPOTHBOPEUMe MEX/Y BBICOKMMU Pe3yIbTaTaMM POCCUIICKUX
YYAIIMXCA B MEXAYHAPOJHOM CpaBHUTeNbHOM MccnegoBanyy TIMSS? u HeBbIcOKMMU
pesynbTaTaMu B ucciefoBaHuy PISA®: «...poccUIICKMIT TOAXON, K M3y4eHUIO eCTeCTBEeH-
HOHAYYHBIX IIPEMETOB OOJIbllle OPMEHTUPOBAH Ha BOCIPOM3BENEHNE 3HAHMIL, a He Ha
UX IIPUMEHEHNe WY OCBOEHME CIIOCOO0B NefiCTBUIT, TPUCYIVX eCTeCTBEHHBIM HayKaM:
UCCTIeIOBAHNA U Hay4HOI apryMeHTanym» (Pentin et al,, 2018, p. 102). To ecTb axcIepThl
bUKCHPYIOT cepbesHbIe IPOOeNbl y 06YJaOIIXCA B HaBBIKAX MCCIE0BATENbCKON Hes-
TEIHOCTH, A TAK)KEe OPUEHTALNIO OTEIECTBEHHOI CHCTeMbl 00pa30BaHMs Ha PEIIPOAYK-
TYMBHBII CITOCO6 OCBOEHVS COTEPIKaHMA.

IIpunyun sadaunocmu - cmpamezus npeoooTeHUT KPUsUca

OpHuM W3 HAIpaBIeHNIT COBEPLUIEHCTBOBAHMS LIKOIBHOTO €CTECTBEHHO-HAYIHO-
ro o6pasoBaHmA (B 4aCTHOCTH, PM3MIECKOr0) MBI CIMTAaeM BHEJPEHNE NPVMHINIA 3a-
JBAYHOCTH, TO eCTb BK/IIOYEHIE B YIeOHbI HMPOLeCC 9KCIIEPUMEHTATIbHBIX, OTKPBITHIX,
MICCTIeflOBATENbCKIX, TIOMCKOBBIX 33/jad U IIOCTPOEHE Ha X OCHOBE COfiep>KaHmA obpa-
3oBanuA (Adamskiy & Lvovsky, 2023). B 5Toii JIOTMKe pe3ynvmamom peuieHus 3agadn
ABJIAETCS IPEXJe BCETO CHOCO0 ee PellleHNs, HapsAAy C IpeAMeTHbIM pe3ynbTaToM (OT-
BeroM). Cor/IacHO 9TOJ KOHIIEILNY, 9KCIEePUMeHTaIbHAsI 3a[adya BBICTYIIAET aKCesle-
paropoM (reHepaTopoM) pasHOOOPa3HBIX (HeMIMHENHbIX) AeCTBUIL 00YYalOLXCA: OT
Ipo6bI, MAHUIY/IALUIL C OPYAUSIMY, CMBICTIAMI — Y€pe3 BbIABIDKEHIE TUIIOTe3 U MOJe-
NMpOBaHMe PelleHN T, B3aVMOJIeICTBIIE CO B3POCIIBIM — O ITOCTAaHOBKM U TOCTVDKEHUSA
COBMECTHBIX ILie/lell [IeATeNbHOCTI, pe(IeKCUU CBOMX [eiiCTBUIL, (POPMUPOBAHNS IIep-
BIYHBIX IPeCTaBIeHNIT 1 0000IIeHNA pe3ynbTaToB O YPOBHA MoHATHIT. KpoMe Toro,
HIPUHIUINATBHBIM YCIOBMEM ITOCTAHOBKM 3a/jadlt sIBJISIETCS] HEBO3MOYKHOCTD €€ pellle-
HJIS BHE MHIVIBUAYAIbHON M cOBMecTHOI fiesitennbHOCTH (Rubtsov & Ulanovskaya, 2021),
B IIPOTUBOIOIOXHOCTb BO3MOXXHOCTH PEIIeHVsI 3aa4 [0 MHCTPYKLUY YINTes, AL
HaXOX[EHMA «IIPAaBUIbHOTO», 3apaHee M3BECTHOTO OTBeTa. TakuM 06pa3oM, sKCIepu-
MeHTa/IbHAs 3a/ja4a IpU3BaHa IIOMOYb MHUI[UMPOBATh NHANBIUAYAIbHYIO U COBMECTHYIO
IeATeTbHOCTD JULA JOCTYDKEHNA HeOOXOIMMBIX Pe3y/IbTaTOB, a 3aJauHblii IPUHIUII B ITO-
CTPOEHMU KYyPCOB MOXKET CIIOCOOCTBOBATH YIYULIEHIIO CUTYAINH C UCCIEOBATEIbCKOI
IeATeTbHOCTDIO (B YaCTHOCTH, SKCIIEPYMEHTA/IbHOIL).

Ec/u roBOpUTH O CTPYKType 9KCIIEePUMEHTAIbHON AesITe/IbBHOCTH, TO MOXKHO BbIfe-
JUTH ONpefe/leHHble KOMIIOHEHTBI (3Tallbl pasBepThIBaHMA). TeopeTndeckoil 0CHOBOII

* Trends in Mathematics and Science Study (MexyHapopHOe Mcc/IejloBaHMe KauecTBa MaTeMaTH-
YECKOTO 1 eCTeCTBEHHO-HAaY4HOr0 06pasoBaHms).

? Programme for International Student Assessment (Me>xxyHapojiHas IIporpaMma I1o orieHke o6pa-
30BaTE/IbHBIX JOCTVDKEHMUI YIALUXCA).

136 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 19, Ne 4, 2024

WL BBIfIETIEHNsI CTPYKTYPBI 9KCIIEPUMEHTAIbHOI [IesTeNbHOCTY SIB/IAETCS CTPYKTypa
y4eOHoII mesTenbHOCTH, omicanHas B. B. JassimoBoiM (Davydov, 1996) u cxeMaTn4HO
HpefcTaB/sieMasl KaK «IIOHMMaHMe Y4eOHOI 3afadM — OCYILeCTBIeHIe YIeOHBIX Jieli-
CTBUIT — KOHTPOJIb ¥ OL[eHKA [eiICTBUIT». MBI CYMTaeM, 4TO 9KCIIepUMEHTA/IbHAS Hesl-
TEIbHOCTb BK/IIOYAET CIeAyIOLIye STAIIBL: IIPUHSATIE 3a[a4l, BbIABIDKEHME TUIIOTE3, OCY-
IecTB/IeHNe IPOO, IpoBepKa (OLleHKa) pob, MofenpoBanye GU3NIECKOro IPUHIINIIA,
CO3JaHIEe «IIPOAYKTa», MONEIMPYIOLIEro (HUSUIECKNII IPUHINUI HeHICTBU, IPefCTaB-
JIeHNe «IIPOAYKTa» APYIUM, a Takxke pedekcus un ob6obijeHNe (BBIXOJ Ha IEePBUYHbBIE
npepcTaBaeHys GUSUIECKUX TOHATII, 3aKOHOMepHOCT). ITof IpuHsTHEM 3aadn HO-
HMMAeTCs MHTepeC YYalluxcs, BOBIeYeHIe B [IefiCTBIE 10 PellIeHMIO 3aauyl U IIOHMMa-
HIfe IIPENbsAB/IAEMBIX K yIeHUKAM TPeOOBaHMII B PaMKaxX 9KCIIEPVMEHTAIbHOI 3a/jatiL.
BrIiBIDKEHNE TUITOTE3 MTOIpasyMeBaeT MoOble IIPeOoNI0XKeHNA, CBA3aHHbIE C pelleHNeM
3a/jadit, KOTOpbIe MOTYT OIMPATHCsI KaK Ha OBITOBBIE IPEJCTAB/IEHN, TaK U HA HAyYHbIe
3HaHuA. [Tof ocymiecTBIeHNeM IPO6 TTOHMMAIOTCS ITOMBITKY PELINTD SKCIIePUMEHTaIb-
Hylo 3afauy. IIpoBepka (oljeHKa) Mpo6 03HAaYaeT CONMOCTAB/ICHIE NeIICTBIII 1 IIOTy4eH-
HBIX Pe3y/IbTaTOB C IIOCTAB/IEHHONT 3afjauell. MofemnpoBaHue BKIIOYAET BbIIe/IeHNe CO-
OTHOIIIEHN/3aBUCUMOCTI MEX/Y MCCTIEAYeMbIMI 00beKTaMu; MOAEIMPOBAHUE MOXKET
IPOXOANTb KaK B IPeIMETHOII, Tak 1 B 0600mmeHHol dpopme. CozmaHme «IPORYKTa»
03Ha4aeT (PUKCALMIO Pe3yIbTaTa SKCIEPUMEHTHPOBAHNS B IpeAMeTHOI Popme (B Bue
PUCYHKa, BUsieoponuka, pororpadum u np.). IIpefcraBnenue «Ipogykra» o3Havaer IIy-
6/119HOe BBICTYIUIEHIIE U [IPe3eHTALNIO TI0JIyI€HHBIX pe3ynbTaToB. KynbrypHo-ucropu-
geckoe 06061eHNe U pedIeKcus IpefIoIaraloT COOTHECeHNe IIOTyYeHHBIX Pe3y/IbTaToB
C M3BECTHBIM BCEOOIIVIM 3aKOHOM IIM 3aKOHOMEPHOCTBIO.

Onmonozus pe3ynvmamuéHOCINU IKCNEPUMEHMANILHOLE OesmenvHOCHY, 3a0a4-
H020 100X00a

Heob6xoa1Mo 06aBUTh: OIICAHHbIE 37IEMEHTBI He TOIbKO SIB/ISIIOTCS COCTAB/IIOLIY-
MM CTPYKTYPBI 9KCIIEPUMEHTAIbHON JIeATeNbHOCTY, HO ¥ OTPaXKaloT o6pasoBaTeIbHbIE
pesyimbrarel. Tak, B 9acTy JIMYHOCTHBIX Pe3y/IbTATOB, OTPAKEHHBIX B IIpumepHoil pa-
6oueit mporpamme 1o ¢usuke OcHoBHOrO 0ob1ero obpasosanus (Institute for Strategy
of Education Development, 2021), MO>XHO BBIZETUTD LIeHHOCTh Hay4YHOTO IIO3HAHUA, TO
€CTb Ha OCHOBE pelleHMs SKCIIePVMEHTAIbHBIX 33/jlad BO3MOXKHO Pa3BUBATh MHTEpeC
K HayYHOMY MCCIeOBAHNIO, CIIOCOOCTBOBATH OCO3HAHUIO LIEHHOCTU (PM3UKHU KaK MOLI-
HOTO MHCTPYMEHTa ITO3HaHUA MUpa. B yacTu MeTalpeIMeTHBIX Pe3y/IbTaTOB MOYKHO OT-
METHUTb, UTO [IOYTY BCE YHIBEPCA/IbHbIE YIeOHbIe 1e/ICTBISI BOB/IEUEHDI B IIPEM/IaraeMyo
9KCIEPYMEHTAIbHYIO AeSATETbHOCTD: 6a30Bble TOTMYecKue eiicTByA (0cOOeHHO KOMITO-
HEHT MOJE/IMPOBAHNS B CTPYKTYpe [ieATeNbHOCTIL), 6a30Bble NCCIe[OBATEIbCKIIE eIICT-
Bus, paboTa ¢ MHGOpMalueil, COBMeCTHas JieATe/IbHOCTb, CAMOKOHTPO/Ib (pedrieKkcus),
9MOLMOHA/IBHBIN MHTE/IEKT (3a CUeT COBMECTHOCTI) U IPUHsTHE Cebs1 11 fPYyrux (Toxe
3a cueT CoBMeCTHOCTH). IIpeiMeTHbIe pe3yIbTaThl ONpPeNe/AITCA B OCHOBHOM TeMH IT0-
HATUSMM, KOTOpPble (GOPMUPYIOTCS B XOfje PEIIeHVs] KOHKPETHON 9KCIIePUMEeHTATbHOI
EENER

B T0 ke BpeMst HeOOXOAMMO OTMETHUTD, YTO YCIEIIHOCTD PELIeH ST 9KCIIEPYMEHTAIb-
HBIX 3a/]a4 He IOTHOCTBIO 3aBYICUT TOJIBKO OT CIIOCOOHOCTENT ¥ YPOBHS MOATOTOB/IEHHO-
ety y4aiuxcsi. HeMaToBaXKHYIO pO/Ib UTPAIOT AECTBUS YIUTEILs, CO3/IAOIIIE B CUCTEM-
HOM BUJI€ BO3MOXXHOCTY JI/I YAOB/IETBOPEHNS €CTeCTBEHHOI OTPEOHOCTHU MOIPOCTKOB
B MCCIIE[JOBAHMHU ¥ CIOCOOCTBYIOIME IIPOAYKTMBHOMY IIPOTEKAHWIO IIPOIiecca 9KCIIe-
puMentuposanus. Kak ormeuaror A. V. Apamckmit u B. A. JIpBoBckuit (Adamskiy &
Lvovsky, 2023, p. 104), «<He06X0A1MMO IIOCTPOUTDH KBA3UUCCIE[OBATEIbCKYIO (B TOM 4N~
CJIe 9KCIIepYIMEHTANIbHYIO) IeATeNbHOCTD IeTeil TAKUM 06pa3oM, YTOObI KTI0UeBble TOH-
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TVis He OBUIM [JaHbl B BUJIe TOTOBBIX 3HAHWIT». 32 OPraHM3aLMIO M OCYIIECTB/IEHIE TAKOI
IesATEeNbHOCTY BO MHOTOM OTBETCTBEHEH YUUTEIb.

ITpu 3TOM CyIIeCTBEHHOI YaCThIO PeIN3aLINy OMMCAHHOTO IPUHIIUIIA 3aTaYHOCTI
ABJISIETCS OLIeHKA 9KCIEPVMEHTAIbHOM JIESTeIbHOCTY C IIOMOIIBIO TIATeJIbHO IIpopa-
OOTaHHOTO 1 ICUXOMETPUYECKN IIPOBEPEHHOT0 MHCTPyMeHTa. Brarofgapsi TakoMy MH-
CTPYMEHTY MOKHO He TOJIbKO OLIeHMBATh TeKylllee COCTOsHNE SKCIIEePUMEeHTANIbHO
IesITeNIbHOCTH, HO ¥ OTC/IKMBATh AMHAMUKY PasBepPTHIBAHUS 9KCIIEPUMEHTATbHOI
IesATe/IbHOCTH C IOMOLIBIO KaK «IIOIEePeYHbIX»?, TaK U «IIPOJOILHBIX»’ cpe3oB. Kpome
TOTO, [I0-HACTOsIIeMY yueOHas 3afada HeceT B cebe moreHnuan passurus (Davydov,
1996), a uccrefoBaHue pasBUTUA C MOMOLIBI0 Ka4eCTBEHHOTO MHCTPYMEHTa MOJKET
IIOMOYb YYMTETI0 OCYLIECTB/IATh OTPAKEHHbIE B IIPOPECCHOHATIBHOM CTAaHAapTe TPY-
mosple Gyukuyy (Ministry of Labor and Social Protection..., 2013). B cBsA3u ¢ atum
paspabarbiBaeMblll HHCTPYMEHT [JO/DKEH COOTBETCTBOBATH Psifly TpeboBaHmit. Bo-mep-
BBIX, MHCTPYMEHT HOJDKEH OBITD MOO0envio CIMPyKmypvl IKcnepumeHmanvHoli Oes-
MeTbHOCMU, TO eCTb ITO3BOJIATD MCCIE0BATh IKCIEPUMEHTANBHYIO ESITe/IbHOCTD 10
YKa3aHHOJI CTPYKType. Bo-BTOPBIX, B CM/Ty TOTO 4TO K/II04€BOJI XapaKTePUCTUKOI fiesi-
TEIbHOCTH SBJISIETCS €e COBMECTHOCTD (YUeHUKA M y4IMUTesI, YIEHNKA CO CBEPCTHMKA-
MU), MHCTPYMEHT OLICHKM [IeSATEeNbHOCTY HNOJDKEH OBITh MHO20PYHKUUOHATTbHBIM, TO
€CTb [JO/DKEH IT03BOJIATD OLIEHNBATH HESATENbHOCTD YIEHUKOB I YIUTE/IS OfHOBPEMEH-
HO B VIX B3aMIMOCBA3U. B-TpeTbMX, IIOCKONBKY OLIEHKA [eATeNIbHOCTY HepefKo Ipel-
[IOJIATAET MCIIOAb30BaHMe METOJA HEBKIIOYEHHOTO HAOIIOMEeHNs, BAXKHBIM CBOJICTBOM
OTYY)KAeMBIX VHCTPYMEHTOB MCC/IEOBaHUA B O0/IACTH IeJarorMKy ¥ ICUXOIOTUK
SIBIIIETCSL YCMOtiuuéocmov K usmeHenuro (3amene) ouenusaroujezo cybvexma. I1o
TpeOoBaHIe O3HAYAET, YTO Y PAa3HbIX aceccOpoB (OLEHIINKOB, IKCIIEPTOB, YUUTENIEN)
Ipy HaOMIOEHUN 33 ONHUMM U TE€MM )K€ YYAIVIMUCS [O/DKEH HMOMTYIUThCS CXORHBIIN
(B Mpeane OMHAKOBBIN) pe3y/IbTaT.

Takum 06pasoM, yervto TaHHOTO VMCCIe[OBaHMsI AB/ISIETCS MPOBepKa TpebOBaHMIL,
IpebsABIAEeMbIX K MHCTPYMEHTY OLIEHKM HeATEeNbHOCTH yJaIuxcs (00 olleHKe JesATe/b-
HOCTM y4IMTeNs B 9TOI pabore peus He moiifet). ComepskaTeibHble TUIIOTE3bI OTHOCHU-
TeIbHO TPeOOBaHNIA, IPebSB/IAEMbIX K MHCTPYMEHTY (II0-APpYroMy, KapTe MIu MaTpuLie
HAO/TIOfeHNIT), CTIeAyoLye:

T'unomesa Nel — pa3paOOTaHHBI MHCTPYMEHT IIO3BOJIAET MOJIETIMPOBATh CTPYKTYPY
9KCIIEPUMEHTANTbHOI esITeNbHOCTH;

T'unomes Ne2 — pa3pabOTaHHBII MHCTPYMEHT II03BOJISIET OLIEHMBATD [IeATe/IbHOCTD
YIEHUKOB I YINUTEIIsI OFHOBPEMEHHO B X B3aNMOCBSI3N;

T'unomesa Ne3 — paspabOTaHHBINI MHCTPYMEHT YCTONYMB K M3MEHEHMIO (3aMeHe)
OLIeHVBAIOIErO CYOBEKTA.

* Ilop, «momepeYHBIMM» Cpe3aMM B HayKe IOHMMAETCA METOJ, MCCIefOBAHMA, BKIIOYAIOIIMI 13-
yUeHMe MHTEePeCyIoIMX oKasaTesell 160 Ha CXOAHBIX 10 XapaKTePUCTUKAM, HO Pa3HBIX IO COCTaBY,
IpyIIax jofieif, m160 Ha TOAX pasHoro Bospacra. Hampumep, 970 MOKeT OBITh €KeTrOffHBII MOHITO-
PMHT TOCTIKEHUI YYaIMXCs YeTBEPTOro KIacca MU CPaBHEHME Pe3y/IbTaToB y YeTBEPOKIACCHUKOB U
IIeCTUKITACCHUKOB 1 T. JI.

> ITox «IIpOIONIBHBIMIY CPe3aMy B HayKe OHMMAEeTCsl TOHIUTIONHbIN METOJ MCCTIeIOBAHYI, TO eCTh
U3yYeHNe MHTepeCyIOIIX II0Kas3aTesIell Ha OHIX U TeX JKe JIIOfIAX B TeUeHNe HeKOTOPOTO MPOMEXyTKa
BpEMEHIN.
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MCTOJIOIIOI‘M}I M METObI NCCIICTOBAHMA

B Tabmuie 1 npepcraBIeHo KpaTKoe COfiepXKaHue NHCTPYMEHTa OLleHKU B BUJE 3a-
JIO>KEHHOJI B HETO CMCTeMbI OLleHMBaHNA. MO>KHO 3aMeTUTD, YTO 1A OLIeHKM KPUTepu-
aJIbHBIX JIEMICTBUII 4aCTO MCIIOIb3YeTCA IOMUTOMMUYECKas IIKajIa. ITO CAe/IAHO i TOTO,
4TOOBI, BO-TIIEPBBIX, MAKCUMAIIBHO U(dEpeHIIPOBATh Ne/ICTBIUA YIALINXC, U, BO-BTO-
PBIX, OTPasUTh IOTEHI[AIbHbIe 00pa30BaTe/IbHbIe Pe3y/IbTAThL.

Tabmmma 1. Cucmema oueHUBAHUL MAMPULLL CIPYKINYPbL IKCHEPUMEHMATIbHOT 0esTmenbHOCHU

Kpumeputi

Cucmema OUueHUs8aHUuA

HPI/IHHTI/IG 3agaun

0 6an17106 — KOJIBHUKM He IOHMMAIOT YCTIOBNA MOTy4eHHO 3a/ja4n, Ipu-
CTYNAIOT K BBIITOIHEHNIO 3a/JaH, He TIOHMMas, YTO OT HUX TpebyeTcs;

1 6ann — WKONBPHUKIY M3Y4aIOT 3afjaHiie, HO He O KOHIIA, IPUCTYIA0T

K BBITIOJTHEHUIO 3aJaHNs, He IOHMMAs, YTO OT HUX TPeOyeTcs;

2 6anna — MWIKONBbHYKY BHUMATE/IbHO U3Y4aIOT 3a/jaHue

im

IIKO/IbHUKY BHIMATE/IBHO M3YYaIOT 3aaHue U 3a[Jal0T BOIIPOCHI;

3 6anna — WKONMBHVKM BHUMATE/IbHO U3YJAIOT 3afjaHye

n

IUTAHMPYIOT 9KCIIEPUMEHTANIBHYIO JIeATeIbHOCTD (PacCy>KAIoT, 4TO IO-
TpebyeTcs /I SKCIIePMMEHTa, eCTh I/ BCe He0OXOAMMOe I IPOBeNIeHVIA
CepuM 9KCIEPUMEHTOB I T. 1I.)

BoiiBrokeHme
TUIIOTES

0 64717108 — INKOJIBHUKI HE BBIIBUTAIOT TUIIOTE3BI

nimn

BBIIBUTAIOT TUIIOTE3BI, He CBsI3aHHbBIE C TIOCTABIEHHO 3a7javell;

1 6ann — MKOJIBHUKAMY BBIIBUTAIOTCS TI00BIE TPEIIONI0KEHNS 1 TUIIO-
Te3bl, CBA3aHHBIE C IOCTAB/ICHHOIT 3ajiaueil 1 ONMpaIolyiecs Ha ObITOBOE
3HaHNE UIN MMGIOHIV[I?‘[CH OIIbIT;

2 6anna — WKONbHUKAMI BBIIBUTAOTCS TI00bIE IPEIIONI0KEHNUS U TUIIO-
Te3bl, CBA3aHHbIE C IIOCTABIEHHON 3a/jaueil 1 ONypalolinecs Ha Meollee-
Csl HAyYHOe 3HaHMe VI/W/IM Ha OVICK aHa/IOTUY B IPYTUX 06/IacTAX

Ocymiectsnenne
po6

0 6a717106 — MIKOIBHUKI OCYIECTB/LIIOT XaOTUIHBIE, 6eCCHCTeMHBIe IIPOOBI
(mevicTBUs);

1 6ann — MKOMBHUKU COBEPIIAIOT I[e];ICTBI/IH, CBSI3aHHBIE C TTOITBITKO
PelNTh 9KCIEePUMEHTANIbHYIO 3afady (c/ydaiiHble Ipo6b);

2 6anna — WKOIBHUKIM COBEPIIAIOT IPOOHbIE JeICTBIA C MOCTIeAYIOLLelt
pedrrexcyert KaK[oro mara

ITposepxa
(ouenka) mpo6

0 6annos — ocylecTssgeMble IPOODI (IeIICTBIA) HE COIOCTAB/IAITCSA

C 3ajjaueii ¥ TUIIOTE3aMIA;

1 6ann — TONBKO YaCTh P06 (IeicTBMIT) COIOCTABIACTCS C 3ajiaveit

U TUTIOTE3AMIA;

2 6anna - Bee Ipo6ObI (TefICTBIST) COMOCTABIAIOTCS C 3a/jaueli ¥ TUIIOTe3aMU

Mopnennposanue
¢usnueckoro
IIpUHIINIIA

0 64717108 — OTCYTCTBYET MOJIENMPOBAHIIE BBI/IE/IEHHOTO OTHOIIEHNS;

1 6ann — OCYILECTBIIACTCSA MOJIETIMPOBAHYIE BBIIETIEHHOTO OTHOLICHMSA [T
U3YYEeHUS ero CBOJICTB B IPegMeTHOI hopMe;

2 6anna — OCy1IeCTBIISIETCS IpeobpasoBaHe MO/ /I M3YYeHNUs
CBOJICTB OTHOILIEHNS B 00001IEHHOM B1je

CospaHue «IIpo-
JIYKTa», MOJIE/IN-
pyroutero ¢pusu-
YeCKIMIT IIPUMHINUIT
NeCcTBUSA

0 6a717106 — IIKONIBHUKM He IPUXOJAT HY K KAKOMY YMO3AK/TI0UeHIO
(pesynbraty)

nim

CTIeNaHHOe VMI YMO3aKIodeHne (pesynbTaT) He CBA3aHO C IOCTaB/IeHHOM
3ajjayelt M COBEPIICHHBIMM ITPOGaMu;

1 6ann — MKOMBHVKY TIPUXOAAT K BEPHOMY YMO3aK/ITIOUeHNIO (pe3ynbTaTy)
5KCIIePYMEHTATbHbBIM ITyTeM.
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Kpumeputi Cucmema oyeHusanus

IIpencrase- 0 6an17106 — IKONBHUKM He BBICKA3bIBAIOT HUKAKNUe Bepcun (MoTdar)

HIE «ITPOJTYKTa» W

APYTYM YYAIVIMCS | IPOU3HOCHMBIE MU TeKCTBI He MMEIOT OTHOLICHNI K IOCTaBIEHHOI!
(rpymmam) 3aiave;

1 6ann — WKOMBHUKY BBIIBUTAIOT PAa3/TIMYHbIE TIPEIOI0KEHNU, CBA3AH-
HbI€ C IOCTAB/ICHHOI! 3afjaueli, HO He CBA3bIBAIOT CBOU 9KCIIEPIMEHTAIb-
Hble IPOOBI C 3ajauelt;

2 6anna - WIKOJbHYKY TOBOPAT O Pa3NMYHbBIX IPE/IION0KEHIAX, MHUIA-
TVMBHO IIBITAIOTCS CBA3ATh 3aJady C 9KCIePUMEHTATbHbIMIL TPOo6aMu

Pedrnexcust u 060- | 0 6annos — He IPOUCXOFUT 0600IIeHNE I COOTHECEHNE C M3BECTHBIM
6111eH1e — BBIXOT, 0061I11IM 3aKOHOM (3aKOHOMEPHOCTBIO);

Ha [epBUYHbIE 1 6ann - mpoucxoput 06001IeHe 1 COOTHECEHNE C M3BECTHBIM O0IIIM
IpefiCTaB/IeHNs 3aKOHOM (3aKOHOMEPHOCTBIO)

usnyecknx

MIOHATUI, 3aKOHO-

MEpPHOCTH

Texnonozus nposedeHust uccne006aHus, c6opa danHvLx

C60p JaHHBIX A/ VICCIeOBaHVA BKIII0YAI iBa 9Tama. [IepBbli aTaIl COCTOSI B ITPO-
BefIeHMM 9KCIePMMEHTATbHbBIX CECCHI C YIAIIMMICS PA3IMIHBIX IIKO 1 K/IACCOB, B XOfe
KOTOPBIX JIeATeNbHOCTD YYAIIMXCA U YINUTeNA GUKCHPOBAIACh C MOMOIIbIO BHICOKOTEX-
HOJIOTMYHBIX YCTPOIICTB — Bufeokamepsl (mu cMaprdona) u gukrodona. Bropoii atan
XapaKTepM30Bancs KabMHETHbIM UCCIeJOBAaHMEM B BUfie GUKCAIMN 1 OLIeHKM JefICTBII
YYEHVKOB I Y9UTe/IA Ha OCHOBE ay[iyo- U BUAeOMHPOPMAIN He3aBYCUMbBIMU MCCIeH0-
BaTe/IsAMU (MBI MX Ha3bIBaeM aceccopamn).

I[Tporenypa 9KCIIEPUMEHTAIBHON JesITe/IbHOCTY IPEAIonaraeT paboTy B KOMAaHIe.
Jlng sToro y4ammecsa OJHOTO K/Iacca MM HECKOTbKUX KIaCCOB PACIpefe/sANnch Ha de-
ThIpe Tpymnnsl (0CTpoBa). PATOM ¢ KaXXIoJi IPYIIION HaXOAWIOCH BUJIO3alChIBAIOLIee
YCTpPOJICTBO, a Tak>Ke AUKTO(OH /1 6o/ee KaueCTBeHHOI pukcalym peun. Kpome Toro,
JICTIO/Ib30BA/INCh TTAHOPAaMHbIE ChEMKM, OXBAaTBIBAIOIINE BCe ITOMEIEHIIEe, 10 KOTOPOMY
HepeMellaics YYUTeNb. YUUTeNb CHa0Xancs MUKPOPOHOM-TIETINIKOI /IS JTy4IIero
PAacIIO3HaBaHIA ero peunt Py la/IbHelIIeM KaOMHeTHOM VICCTIe[IOBAHVIM.

B xabuHeTHOM MCCIeoBaHMM OBUIY 33/IefICTBOBAHBI 19 aceccopoB, Cpeiii KOTOPbIX
OBLIN KaK JOKTOPA U KAHAUAATHI HAYK, TaK ¥ /I 6e3 yIeHOI! CTeleHNn. Aceccopamu Bbl-
CTYIIa/l/ HEKOTOpbIe MCIOMHUTENN npoekta «Hosas ¢pusukar», B paMKkax KOTOPOTo Ipo-
BOJWIOCH IaHHOE JICCTIeioBaHue. Bee aceccopbl mpouuii o6y4eHue o UCIIOIb30BaHIIO
MHCTPYMEHTA, IPOBE/N NPEABAPUTENIbHYI0 CECCUIO OLIEHMBAHMA, IPEXe YeM IPUCTY-
VN K OIIeHKe IeATeTbHOCTH yYaIIMXCs B paMKaxX OCHOBHOTO 3Tama. [IpensapurenbHas
ceccusl 3aK/II0Yanach B KOMIEKTUBHOM IIPOCMOTPE TECTOBOTO BUJIEOPO/IMKA U B OLlEHKE
IesITe/IbHOCTH YYALINXCS C IOMOIIBI0 Pa3pabOTaHHOTO NHCTPYMEHTA, 3aBePILIaIach Cec-
CMA BOIIPOCAMM IIO €r0 COfEP>KaHMIO M Ipolefype olleHuBaHM:A. Bce aceccopnl o oc-
HOBHOI1 ZO/DKHOCTY OBUIM IIPEIOaBATe/ISIMU WV HAYIHBIMU COTPYAHUKAMIL BEYIINX
BY30B Poccuu. Aceccopsl paboTaiy He3aBICUMO JIPYT OT Apyra. B xofe mpocMorpa ponu-
KOB OHM 3aIO/IHSUIM KapTy (MaTpuify) Hab/IIO/{eHNIT B 97IEKTPOHHOM (hopmare.

Heo6x0a1M0 OTMETHUTD, YTO OIIEHKa JICVICTBIII HAa OCHOBE IMTPOCMOTpPA BUCOPOIIN-
KOB I TIPOCTYIIMBAHNA ayINO03aINCell AB/IATCA HeTPVMBIATbHBIM PeIlleHNeM I ICH-
XOJIOTO-TIeJarOTMYecKMX uccnegosanmit. Omopa Ha ayfuo- ¥ BUJEOMCTOYHUKY MHPOP-
MALUIL, C OFHOI CTOPOHBI, TO3BOJIsIET O0JIee TIATENbHO IPOBECTH OLEHKY AelCTBuUII (3a
CYeT BO3MO>KHOCTY TIEPEMOTKM, BO3BPaTa K HEOOXOMMBIM MeCTaM BUJIOPOJINKa, 06pa-
LIeHMA 3a IOMOIIBIO0 K KOJUIeTaM); C IPYTOli — IIOMOTaeT CHie/laTh UTOTM MCCIefOBaHNA
PeIIMIPYeMbIMU (BOCTIPOM3BOAVMBIMMU) U BepuUIMpyeMbIMu. Belb MMEHHO HeBO3-
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MOYXHOCTD PEIUIMKALINY Pe3y/IbTATOB Ha CETOAHAIIHIIL HeHD sIB/IsIeTCSI OXHOI U3 Hanbo-
JIee OCTPBIX IIPO6IEeM COIMATbHBIX HayK.

VccnegoBanne 6bU10 IPOBeieHO B Tpex MmiKomax I. I0xuo-Caxammucka. B mxormax
ObIIO OpraHM30BaHO 15 rpymm yyammxcs 7 Kiaacca. B xaxpoit rpymme 65010 1o 4 de-
JIOBEKa, MTOTO B MCCIE[OBAHMY IPUHSIM y4acTue 60 06ydaromuxcs. DKCIepUMeHTaIb-
HbIe CeCCM He3aBUCUMO JPYT OT Apyra mposoayu 4 yunrend. COOp JaHHBIX ITPOXOVIT
B amnpesne 2023 roga.

B manHOM mccnemoBaHMY COOMIONAMNCH OOIENPUHATDIE STUYECKUE TIPYHINIIBI Ha
BCeX 9TAllaxX ero IPOBeleHNs. Y YaCTHIKI ObIIV IIOJTHOCTBIO IPOMH(GOPMIPOBAHEL O Iie-
JIAX, TIPOIIefiype ¥ BO3MOXKHBIX Pe3y/IbTaTaxX MCCIeOBaHNA, a X JOOPOBOIbHOE yYacTHe
6p1710 Obectevdeno. Boum momydeHs MHGOPMIUPOBAHHBIE COITIACKS OT POAUTENel 06-
ydaromuxcs. KoHpuieHIMaIbHOCTb JaHHBIX CTPOTO coOMofanach. JlaHHbIe XPaHWINCh
B 3aLIMIIEHHOM MeCTe, JOCTYITHOM TOJIBKO I MCCTIel0BaTe/IbCKOI TPYIIIbI, ¥ MCIIOMb-
30Ba/INCh MICK/IIOYNTEIbHO B paMKax 3a/lad MICC/IENOBaHNA.

IIpeomemnvuii (Pusuueckuii) mamepuan, 3adauu, npeonazaemvie YUAUUMCA
8 x00€e Uccne008aHus

B pamkax sKcIepuMeHTaNbHbIX CECCUII yJallMecs pellani [Be 3afadi IOf YCIOB-
HbIM HasBaHMeM «Ilocagy nTuduKy B K1eTKy» 1 «Bomakm». ABropsl 3agad — M. [I. Con-
marenkoBa 11 K. O. Temnsakosa, corpygayku JlabopaTopum KBaHTOBBIX JieTeKTOpoB Mo-
CKOBCKOTO II€[JarOrM4ecKOro TocyfJapcTBeHHoOro yHmsepcutera. CyTb IepBoOl 3ajayun
3aK/IF0YAETCA B TOM, YTO YYAIMMCA He0OX0AMMO, Bpalllas UIPYIIKY (TayMaTpoII) ¢ U30-
Opa)keHMeM HTULIbI ¥ KIETKI VM MEHSIs XapaKTepPUCTUKY BUAeOKaMepbl Ha Tenedone (da-
CTOTY KaJIpOB B CEKYHJY), TOCAIUTD NITUYKY B KJIeTKY. Bo BTOpOII 3a/jade 06yJaroImMCs
HY>KHO, Bpalllas BOITYKY, CHATb HECKOJIbKO BUTIEO0, HA KOTOPBIX MOKHO YBUMETb Ha BOJ-
YKe pas/IMYHOe KOMNYECTBO TOUeK (OfIHY, iBe MM HECKONIbKO), TOIa KaK B COCTOSHNII
IIOKOs BUJIHA TOBKO OfIHA TOYKA.

B pamxax ymomsanyroro mpoekta «HoBas ¢usnka» IpoBOAVMINCH eXKeHeleIbHble
CeMIHAapbI, Ha KOTOPBIX OOCY>KHa/INCh HAIPAaBIeHNsI pabOThl YIaCTHMKOB, TOTOBHOCTb
K IIPOBEJIEHMIO MICCIIE0BAHNIA, PE3yIbTAThl MCCIefoBanmil 1 1p. Ha xaxxgom cemmHape
BEJ/INCh POTOKOMBL. [/ TpOBepKM IUoTe3nbl N 1 MCII0/Ib30BaHbl JAHHBIE IIPOTOKOJIOB
ceMnHapoB Ne 4 o1 13.04.2023 1 Ne 7 ot 04.05.2023. CeMuHap Ne 4 mpoBoAuIICA B IEPUOT,
cbopa faHHBIX B mKojax I. KOkHO-CaxammHCKa U ObUI TIOCBSIEH IIPefBaPUTEIBHOMY
aHa/IM3y Pe3y/IbTaTOB MPO6 yUaIMXCA, a TAKXKe BOIIPOCcaM pabOThI C MHCTPYMEHTOM Olle-
HIBaHMA 9KCIIEpUMEHTAIbHOM JlesATenbHOCTY. Ha 9TOM ceMuHape BBICTYIANIM Te y4acT-
HUKI IIPOEKTa, KOTOpbIe HENIOCPE/ICTBEHHO HAaXOAMINCh B IIKo/ax I. FOxHo-CaxanmHcka
" HaOJTIOa/IN 32 9KCIIEPUMEHTAIbHOI AesTe/IbHOCTIO YUALINXCS B PEKUME PeabHOrO
Bpemenn. CeMmHap Ne 7 IpoBOAMIICA TOC/Ie c6opa JTaHHBIX U ObUT OCBAIIEH yxKe 6oree
[IyOOKOMY aHa/IN3y BO3MOXKHOCTI MCIIO/Ib30BAHIS MHCTPYMEHTA Py paboTe ¢ BUAEO-
U ayAMO3aIMCAMU SKCIIEPUMEHTa/IbHBIX ceccuii. Ha 3ToM ceMmHape BBICTYIamy acecco-
PbL, KOTOpBIe IPOBE/IN IePBbIe IPOODI OL[EHNBAHNS B PaMKaX KaOMHETHOTO MCCIef0Ba-
HyA. [IpoBepka rumotessl Ne 2 B 6071blIIelt CTENIEHY ONMpaach Ha paboTy BCeX aceccopoB
¢ Kaproit (MaTpuLieit) HabIIOEHNIT, C TIOMOIIBI0 KOTOPOJ OHY CMOITIN 3a(pMKCHPOBATH
TeVICTBUA yYUTeNel ¥ COIOCTaBUTh MX C IEMICTBUAMY yYaIMXCs. B JaHHOM ciiydae mc-
I10/Ib30BaHbl MaTepuaibl IpOoTOKoIa ceMuHapa Ne 11 or 01.06.2023. ['mnoTesa Ne 3 mipo-
BePA/IACD C IOMOIIBIO METOOB MCC/IE0BAHNsA COITTaCOBAHHOCTH OLIEHOK aceccopoB. s
9TOTO KaKIyI0 TPYIITy YJaIIMXCs OLIEHMBA/IN [IBA aCeCCOPa He3aBMCUMO APYT OT ApyTa.
B xauecTBe Mep COITTacOBaHHOCTH MICIIOIb30BA/ICD [BA II0KA3aTeNA — HOJA COBIATEHUI
OLICHOK 1 HemapaMeTpudeckuit KoapduiueHt KoHKopaaunu Kenpasra. I[Tepsorit moxa-
3aTeJIb PACCUNTHIBAETCA HAa OCHOBE OIlepaTopa YCIOBUA: eciu *cosnadenue*, mo 1; unaye
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0. 3areM IemuTCSA KOMMYECTBO eAVMHUILL Ha 0b1riee Yncio orjeHoK. Koadduument koHkop-
manyy Kenpanma ocHOBaH Ha paHrax M BBICYMTBIBAETCA 10 CIefylolielt popmyrie:
. 128
T 2.3 —n)em- S T
m2-m3-n)-m- 3, T; i

rje S — OTKJIOHEHNE PAHTOB OT CPEJIHETO, M — KONMIECTBO IKCIIEPTOB, # — KOIMYECT-
BO OlleHMBaeMbIX GaKTOpOB (KpuTepues), Yo, T — CyMMa MOBTOPSIONIMXCSA PAHTOB
(cBA30K).

Y momy coBIIafieHMIt HeT YeTKO YCTaHOBJIEHHBIX TIOPOTOBBIX 3HAYEHMIT, OOBIYHO NN~
IIYT, 4YTO 4eM Omnke k 1, TeM nydiue (Gisev et al., 2013); B T0 xe BpeMs i K09 uim-
eHTa KoHKopopauny Keupgamna onu crenyrormue (Moslem et al., 2019):

Huanason W HMumepnpemayus
[0.00; 0.09] Her cornacoBannocTtu
[0.10; 0.29] Huskas cormacoBaHHOCTH
[0.30; 0.59] CpepHsist COTTTACOBAHHOCTD
[0.60; 1.00] Bbicokas cornmacoBaHHOCTb

Jomo coBmageHniI MOXXHO PacCYMTAaTh KaK IO KaKOMY KPUTEPUIO MaTpPUIbl Ha-
OMIofieHNIL, TaK ¥ B CpeHeM 110 BceM KpurepusaM. KoadduumeHT KoHKOpAam paccym-
TBIBAeTCA TOJIBKO 110 BCeM KPUTEPIAM BMecCTe.

PesyanaTbI HNCCIEeTOBAHNA

IIposepxa eunomeswvt Nel

Ha cemmuape Ne 4 cocTos/10Ch BBICTYIIEHUE YIaCTHMKA M. IO MTOraM NPOBEeHN
9KCIIepVMEHTAIbHBIX ceccuil B mKonax T. KO>kao-CaxanmHcka. Boin npeficTaBieH oTBeT
Ha Bompoc: «Bce mu aTambl U3 MaTpuipl HabMIOZEHNsI IPUCYTCTBYIOT B CTPYKTYpe Aesi-
TenbHOCTN? ECTD 71 9T0-TO, Yero HeT B KapTe HabmomeHnA?». OTBeT ydacTHMKa M. 6bI1
HOOXUTeNbHBbIM: «[IpefBapuTebHO, BCe OCHOBHBIE ITAIlbl CTPYKTYPBI IESATETbHOCTI
IIPUCYTCTBYIOT B KapTe HabmozeHust. TouHee MOXHO GyfieT cKasaTh MOC/IE TOAPOOHOTO
aHa/IM3a ayAMo U BUJI03aIVICe MCC/IeJ0BATEIbCKON CeCcCum».

Ha cemunape Ne 7 6bU1 IipeficTaB/ieH fokaz yyacTHuKa H. mox HasBanmeMm «Ilepsblie
BIIEUAT/IEHNS OT IIPOCMOTPA BUJIEOPOINKOB C 9KCIIEPUMEHTA/ILHO IeATe/IbHOCTHIO yda-
myxcs». ITo pesynbTaTaM IpoCcMOTpa TpeX BULEOMATEPHUaIOB JOKIALINKOM OBUI Clie/IaH
C/IeYIOIMIT BBIBOAL: CTPYKTYpa JiesTeIbHOCTY BOCIIPOM3BOAMTCS He IToTHOCTbI0. He xBa-
TAJI0 BBIABVDKEHMS TUIIOTES, OL[EHKN IIPO0, Mope/poBanust. CTPyKTypa AesSTebHOCTI
YYEHMKOB IIPY PEIIEHN) BTOPOJ 3a/laui 3HAYMTE/IBHO CXKATa, YTO YC/IOXKHSAET BbIfierie-
HIe 3TAIOB JIeCTBYUS B MaTpuiie Habmoxenns. Ilpu aToM 6bUTO 3aMe4€eHO, YTO ITAIBI
IesITeNIbHOCTH MIPOSIBIIIOTCS HEIMHEHO, 3TO TaKXKe HY)KHO YYUTBIBATh IIPU 00CYKHe-
HIU CTPYKTYPHI AeATenbHOCTH. K IpuMepy, Ha 3Talle MpeiCTaBIeHNA «IIPOTAYKTa» MOXK-
HO IIOHSATb, MOTYINIOCDH TN Y OOYIAIOMINXCS CMOAEMNPOBATh BbIfje/IEHHOE OTHOLIEHIE.
ITpu sToM [0 3Tama IpefCTaB/IeHUA «IIPOAYKTa» MOJie/IMPOBaHMe He (UKCUPOBAIOCH
HabmromaTenem.

Taxkyum 06pasoM, MOXXHO 3aMeTHUTb, YTO CTPYKTypa [eATeIbHOCTM IOTEHI[VAaTbHO
BOCIIPOM3BO/VIMA, OfHAKO IMIIMPUIECKH (Ha IPAKTHKE) B €CTECTBEHHBIX YCIOBUX MO
HOCTBIO ITPOSIBJIACTCS He BCET/A.

IIposepxa eunomesvr Ne 2
B xopme 06cy>KeHs OIIbITa OLeHMBAHNUS acecCOpaMyl ObIIN BBISB/IEHBI IPOGIEMBI 1

BbBICKa3aHbI CIEAYIOIINIE 3aME€IaHVIA:
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- IIpU IIPOBeJCHMY aHa/IN3a BUIEOMaTepuanoB obOHapy)KeHa IIpobeMa KauyecTBa
3BYKa M pPacIIO3HABAHNA JielicTBUIT pebeHKa (He BUIHO, 4TO peOEeHOK flelaeT B TenedoHe
BO BpeMs 9KCIIEPYMEHTA/IbHOI AeATeTbHOCTH);

— B OIlEHKe [IeVICTBUIT YIEHUKOB U YYMTeNell TakKe OTMEYEeHbI CIeHyIOIye CIOXK-
HOCTI: He ObUIM IIpefCTaBIeHbl YYaCTHUKM JeATeNbHOCTH (yduTesb, Habmonaommii),
HEO[JHO3HAYHO Jle/IeHNe JieTell Ha IPYIIIb], He 0603HaYeHa PO/Ib IUIAHIIEeTa Ha KaXKOM
ocrpoBe (OH OBIT Hy>KeH [/ 3aIlMCH 3BYKa);

— IIepey; IpOBeJleHMeM JICCIIEIOBATeNbCKON ceccuyt ObITa TpoBefieHa BCTpeda, Iepe-
TaHbI KAPTOYKM C 3aJaHNAML, IIOCTAB/IeHA 3ajlaua TIepefl yIUTeIAMM — OPTaHN30BaTD 3a-
HATHE SKCIIePVMEHTAIbHON JIeATeTbHOCTI. EC/M IPeIoKNTh yINTeNAM IIOArOTOBUTD
TEXHOJIOTMYECKYI0 KapTy ypoKa, TO MOXKHO Oy/ieT OLieHMTb Halu4ye I OTCYTCTBME
IeiCTBMIT y4UTeIA Ha STalle I/IAHMPOBAHNA VI CPABHUTD C STAIlaMy SKCIIePUMEHTa/IbHOI
IeATeIbHOCTH, KOTOPbIe ObUIN cOPMMUPOBAHBI B MATPHLie OLEHMBAHNUS;

— B HEKOTOPBIX LIKOJIAX JIeTU 3aIIOJIHAMN KapPTOUKY, B APYruX — HeT. XOpomo Obl
TIOHATD, YTO JIeTH 3aTIOTHSAIN ¥ TI0YeMy He BCe [IeTV 3arlOMHAN;

— KaK/IbIil yUMTeNb peansyeT CBOII IIaH feiicTBuil. IloaToMy IpesyIosKeHo 3ammcaTh
MHTEPBBIO C yUUTeNIeM II0 Pe3y/TbTaTaM IIPOBEJIeHHOTO MCCTIeTIOBAHNA O €TO 3aMbICTIe.

Kax MO>XHO 3aMeTHTb, BCe IIepedncIeHHbIe 3aMeYaHnA U IPeJIOXKEHI OTHOCATCA
K IIpollefiype MCCIefOBAaHMA M B MEHbIIeil — K COfIep>KaHMI0 pa3pabOTaHHOTO MHCTPY-
MeHTa. TO TOBOPUT O TOM, YTO COTEP)KATeIbHO, a He TeXHIYECK, ¥ aCeCCOPOB He BO3-
HMKaJIO TPO6JIeM IPY YCTAaHOBIEHUM COOTBETCTBUA NEJICTBUI YINTENA U YIAITUXCA.

IIposepxa eunomeswvt Ne 3

B Tabmuue 2 mpencTaBieHbl IOKa3aTeIyl COIITACOBAHHOCTM SKCIEPTHBIX OLIEHOK.
MO>XHO 3aMeTUTD, UTO JJ0/1s1 COBIIA[ieHNUI [10 TAKUM KPUTEPUAM, KaK IIpUHATHE 3ajadll,
MOJIeNTMpOBaHNe, CO3JJaHMe ¥ IPefiCTaB/lIeHNe «IIPOyKTa» HAXOAUTCSA Ha YPOBHE CIIy-
yalfHoro yragbiBaHuA. Ilo gpyTuM KpuTepuAM COTTaCOBAaHHOCTb CyIIECTBEHHO BBIIIIE.
ITpu sTOM CpefiHee 3HaYEHME [JO/IM COBIIAJEHNII OLIEHOK BbINIE CIy4alfHOTO yTafbIBaHMUs.
B cBAA3M € TeM 4TO 10N COBNAafIeHNIT — KOHCepBaTUBHAsA OLleHKA COITACOBAHHOCTH, Ty4-
Ille OPMEHTHPOBATHCS Ha ToKasaTenb Koukoppanuy Kenpamma. Kosadduiment koukop-
Jal/M OL€HOK 9KCIIEPTOB OKa3asicA paBHBIM (.73, YTO TOBOPUT O JOCTATOYHO BBICOKON
COITIACOBAaHHOCTY MHEHUI 3KCIIEPTOB B 11€/I0M 10 BCeM KPUTEPUAM.

Taﬁimua 2. [loxazamenu coenaco8aHHocmu IKCNEePMHbIX OUEeHOK Npu Habm00eHUl 3a 0eticMBUIMU
yHaumuxcsa

Kpumepuii JHons cosnadenuti | Koagppuyuenm
OUeHOK KoHKOpOAUUL

[TpunaTne sagaun 0.50 -
BrigBIKeHMEe TUTIOTES 0.75 -
OcyuiectsieHne mpo6 1.00 -
ITpoBepka (o1eHka) Ipobd 1.00 -
Mopenuposanye GU3MIECKOro IPUHILUIIA 0.50 -
Cospmanue «TIPOAKTa», MOZIEPYIOIIIEro usnaeckuit 0.50 _
HPUHLNII JIeNICTBUA
I[IpencraBnenye «IIpOZyKTa» APYTYUM yYalMMCs 0.50 B
(rpynmam)
Pedrexcus n 060611eH1e — BBIXO/, Ha IePBIYHBIE IIPei- 0.75 _
craB/ieHVs GpUSMIECKUX IOHATHUI, 3aKOHOMEPHOCTHU
Cpennee 0.66 0.73
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O6cyxnenne

ITo pesynbraTtaM MCCIefOBaHNA OOHAPYKWIOCH, YTO CIIELMAIUCTBI B obnacty ¢pu-
3UKIU U TIEeJAarOTMKM BBICOKO OLIEHMBAIOT COjiepKaHue MHCTpyMeHTa. Kpome Toro, pe-
3y/IbTAThl SMIIMPUYECKON OLIEHKM SKCIIEPYMEHTA/IbHOM JeATe/TbHOCT YKa3bIBaIOT Ha TO,
YTO He3aBUCUMbIe 9KCIEPTHI (aceccopsl) AT O/13Kye (COTIacOBaHHbIE) OL[EHKI IIPU
HaOJII0eHNM 33 OfHVIMU U TeMU JKe IPYIIIaMM yJaIuxcs. Bce 9T0 B COBOKYIHOCTY ITOJ -
TBEP>KIaeT COlepIKaTeIbHYIO BATUAHOCTD COOMPAaeMbIX JaHHBIX.

HackonpKo HaM M3BECTHO, HAaIll MHCTPYMEHT ITIOKA He VIMeeT aHa/JI0rOB B HAYYHON
cdepe 1 megarornvecKoit MpakTUKe, IO3TOMY HEIIOCPEJCTBEHHO COMTOCTABUTD PE3yib-
TaTBI 3TOTO MCCAEOBAHNA C JPYTUMU He IpefCcTaB/IAeTcs BO3MOXHBIM. [logTBepanm
9Ty MbIcTb npuMepamu. Hemenkne nccnegosarenu (Kriiger et al., 2022) cpaBHUBaIu
9 PeKTNBHOCTD KITaCCHYECKUX IKCIEPUMEHTOB C 9KCIIEPUMEHTaMU, OCHOBAaHHBIMMU
Ha MHTEPAKTUBHOI KOMIIbIOTEPHOI CUMY/IALNY, Ha OCHOBE aBTOPCKOII aHKEThI, KyZa
OBbIIV BKIIOYEHBI BOIIPOCHI IIPEMETHOTO COJlePXKaHUA M BOIPOCH O CyO'BEKTUBHOI
KOTHUTUBHOI C/TOYKHOCTU BBINONMHAeMbIX 3amanuit. Komreru ns VMuponesun (Jalil et
al., 2018) paspaboTtanu psAj 3ajad U CUCTEeMy OLleHMBAHNUA, OTHAKO UX 3a/ja4l, Ha Hall
B3I/IsA[, 60JIbIle IOXOXXKM Ha Tab0opaTOpHYI0 paboTy, a CiucTeMa OlleHMBaHus (PyOpuKu
OLIEHVBAHMA) KACAeTCsl TOJIbKO IPEMETHBIX Pe3y/IbTaTOB I He BK/IIOYaeT MeTaIlpesi-
MeTHble KOMITIOHEHTHI.

HecmoTps Ha pasHOTUITHOCTb MHCTPYMEHTOB, KOCBEHHbIE CPABHEHIIS BIIOJIHE JIOITY-
cTuMbl. Tak, B MOJieN Ol[eHK! eCTeCTBeHHOHAYJYHOII TpaMOTHOCTH MccinefoBanmsa PISA
IIPUCYTCTBYET TaKasd KOMIIeTEHINA, KaK IIOHUMaHVe 0COOEHHOCTell eCTeCTBeHHOHAyY-
HOTO MCCIeOBaHMsl, KOTOpas XapaKTepU3yeTcs CIOCOOHOCTBIO BBIABUIATH MITOTESBI,
OLICHMBATDb CIIOCOOBI HAYYHOTO MCC/IeLOBAHMA, IIpeIaraTh AM3aliH UCCIIeSOBaHUA I
IpOBePKU BbIABMHYTON rumoTessl 1 fp. (OECD, 2023). IIpu 3TOM MHTepIpeTanus faH-
HBIX YICCTIeIOBaHVs, IpeoOpa3oBaHue OGHO (GOpMBI IPEeACTaB/IeHNA NaHHBIX B IPYTYIO
(o cyTtu, MofenupoBaHiie) BBIHECEHBI B IPYTYIO KOMIIETEHIIMIO — MHTEPIIPETALIIO JaH-
HBIX JI JICHOTb30BaHNe HAYYHBIX [JOKAa3aTe/IbCTB IJIA MOMydYeHMs BbIBOfoB. Comepka-
TeJIbHO MOJIe/Ib OLIeHKM eCTeCTBeHHOHAyJIHOII IrpaMoTHOCTH 110 PISA Bo MHOTOM Ilepece-
KaeTcs ¢ cofiep>KaHMeM HaIlleTO MHCTPYMEHTA, TaK KaK CTPYKTypa 9KCIepUMeHTaTbHOMI
IesITeNIbHOCTH, 10 HallleMy IIpeiCTaBIeHIIo, YHUBepcaabHa. [Ipy 9TOM HEOOXOAMMO CKa-
3aTh O Pa3/INYUAX MEXKIY STVMU UHCTPYMEHTaMI. BO-IIepBbIX, MHCTPYMEHTDI COOMPAIOT
pasHoro Tnma ganHble (Cattel, 1983): B cryuae PISA peus uznet o T-manHbIx (objective test
data mo P. Kerresny), To eCTb 0 JaHHBIX OO'bEKTUBHOTO TECTYPOBAHYIS; B HAllleM CTydae —
o L-pannsix (life record data), To ecTb 0 gaHHBIX HabIOEHMS. BO-BTOPBIX, B MCCTIENO-
BaHuy PISA skcrepuMeHTanbHasA feATENIbHOCTD JOCTATOYHO OTPAaHMYEHHA, B CUTY TOTO
YTO OHA CUMYIMPYETCSA B KOMIIbIOTEPHOI Cpefie; HAalll MHCTPYMEHT IpefHasHaueH i
OLICHKM 9KCIIePVIMEHTA/IbHOI JeATEIbHOCTY B eCTECTBEHHON cpefie (HATYpHBII SKCIIe-
puMeHT). [Ipy 9TOM MBI He MCK/TIOYaeM, YTO MHCTPYMEHT MOXKeT ObITD MCIIO/Ib30BaH [l
OLIEHKN 3KCIIEPVIMEHTA/IbHO HeATe/IbHOCT, KOTOpas MPOTEeKaeT B BUPTYATbHON WIIN
a/IbTePHATUBHOI peaTbHOCT.

Heo6xoiuM0 OTMETUTD, YTO IIpefilaraeMoe MCC/IeJOBaHue COJIEPXKUT Psiff OTPaHu-
yeHMI1. Bo-TepBbIX, MccIefoBaHMe IPOBOAWIOCH TOMBKO B Tpex mKonax I. I0xHo-Ca-
XaJIMHCKA, YTO OPaHMYMBAEeT BO3MOXKHOCTb 0000IEHNA [TOTyYeHHbBIX Pe3y/IbTaTOB Ha
Ipyrue obpasoBaTe/ibHble YIPEXIEHNs WV pernoHbl. bomee mupoxas BoI6OpKa, OXBa-
TBIBAIOIIAs] pa3/inyHble reorpaduueckiie peruoHsl 1 60blllee KOMMIECTBO HIKO, MOXKET
IaTb 60jlee pelpe3eHTAaTHBHbIE Pe3yNbTaThl. BO-BTOPBIX, B Halllell MOJENN MCCIefoBa-
HUA UCIO/Ib30BaHMe BBICOKOTEXHOJIOTMYHBIX OPYAMIl A cOopa HaHHBIX (ayAMo- U BU-
IeO03amICy) MOXeT IMPUBECTM K MpobIeMaM, ecny KadecTBO 3amyceil OyZeT CHUKEHO
U3-3a TEXHMYECKUX cO0eB MIN HeKa4eCTBEHHOTO 000pYLOBaHMA, YTO MOXET IIOB/IUATD
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Ha JOCTOBEPHOCTH HAaHHBIX. YacTh JaHHBIX He OblIa BK/IIOUEHA B MICCIEOBAHIE NMEHHO
13-3a HISKOTO KayecTBa Bypeosamnceil. [Iouck crnoco60B CHYDKEHNA «3aIIyMIEHHOCTI»
IaHHBIX IIPU TAKOM CITOCcoOe nx cbopa SIB/IAETCs KII0UeBOI 3a/jadeil CCIefoBaTeseil.

3akmoueHne

[IpennaraeMoe MCCIEOBaHME ITOCBSIIEHO NPOBEPKe (YHKIMOHATIBHOCTU paspa-
6OTaHHOTO HA OCHOBE TEOPUM YIeOHOI [eATENbHOCTI NHCTPYMEHTA OL[EHKIU 9KCIIEPU-
MEHTAJIBHOIL esITeTIBHOCTY 06yJaomuxcs. EC/i roBOpuTh sS3bIKOM ICHXOMETPUKI, TO
[POBEPSIACh COJEP)KATe/IbHAS BAIMAHOCT [JAHHbIX, HOMYYaeMbIX C IIOMOIIBIO 3TOTO
uHcTpyMeHTa. Heob6xomuMocTb ero paspaborku O6bl1a 00yCIOB/IeHa TeM, YTO B PacIo-
PSDKEHUM MCCIeoBaTeNlell M IPAKTUKOB HeT BbICOKOKAYECTBEHHBIX METOLMK HeIo-
CPEfICTBEHHOIT OLleHKY 3 PeKTUBHOCTI SKCIIEPUMEHTATbHOI JesITeTbHOCTY YIaIMXCSI.
3T0 06CTOATENBCTBO IO3BOJISAET HAM FOBOPUTD 00 YHUKAIBHOCTH U 3HAYMMOCTH paspa-
6OTaHHOTO HAMV MHCTPYMEHTA.

Ha ocHOBe 9KCIIEPTHBIX CYX[eHWiT ObUIO OATBEPXKAEHO, YTO Pa3pabOTAHHbLIT NH-
CTPYMEHT HAOJIIOfeHNsT 3a SKCIIEPUMEHTATbHOI [esITe/IbHOCTBIO YUYAIMXCS TTO3BOJISIET
3aMKCUPOBATH [ENICTBISA [0 TEOPETUYECKOI CTPYKTYPe U COIIOCTABUTD [eICTBUS y4e-
HIKOB Ha PasHbIX 9Tanax. boree Toro, pe3ynpraTsl Hab/IIOEHNIT HE3aBUCYMBIMI ACECCO-
pamMu AT 6/IU3KME OLEHKY, YTO OTPA3WIOCh B IIPMEM/IEMBIX 3HAYEHNMAX [IOKa3aTeseit
COITIACOBAHHOCTH OLIEHOK VI TOBOPUT 00 OTHOCUTE/IBHO YCTONYMBOCTY MHCTPYMEHTA 110
OTHOLIEHNIO K 3aMeHe (CMeHe) CyObeKTa oleHuBaums. KpoMe Toro, Heo6XommMo otTme-
TUTB, YTO IIPECTABICHHbI IHCTPYMEHT IIO3BOJLSIET OLIEHMBATH AESITE/IbHOCTD yYAIX-
Cs1 B paMKax IIearOrMYecKOro MCCIefOBAHNs HA OCHOBE HEIOCPENCTBEHHbBIX 1 €CTeCT-
BEHHBIX JIEVICTBUIL, B XOJI€ OOBITHOTO 3aHATHSL, & HE CIIENMATbHBIX ATTECTAIIVIOHHBIX VTN
TECTOBBIX Ipoueayp. TakuM 06pa3oM, UCIONb30BaHNE Pa3pabOTaHHOIO MHCTPYMEHTa
MOXXET CTaTh YaCThI0 06PA30BATENbHON [{esITeNIbHOCTI, [IO3BOJISISI Ha OCHOBE ITIOJTydae-
MBIX JJAHHBIX COBEPIIEHCTBOBATD YYeOHbIIT IIPOLIECC.

JlanbHeiiie nccnenoBaHst 6YAYT CBs3aHbI C IPOBEPKOI CUCTEMBI OLIEHMBAHMS —
HAIIO/IHAEMOCTbIO KATETOPUIl OLeHUBAHWSL, yTOUHeHEM GOPMYIMPOBOK, @ TAKXKe € 06-
I[eil OIIEHKOIT 9KCIIEPUMEHTAIBHOI AeSITe/IbHOCTH YUAIMXCS KaK Ha MHAVBIU/YATbHOM,
TaK ¥ Ha PYIIIIOBOM YPOBHE Ha JOCTATOYHBIX 10 06beMy BbiGopKax. Kpome Toro, Heo6-
XOJIMBI IOTIO/THUTEIbHbIE CBUJIETENHCTBA BAIMIHOCTI COOMPAEMBIX C TOMOIIBIO TTPef-
JIaraeMOro MHCTPYMEHTA JaHHBIX — CTPYKTYPA, CBSI3b C APYIUMMU OIM3KIMM [TepeMEHHBI-
MU U T. [I.
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Pabora BblmonHeHa Ipyu Hopfmepxke mpoekra «Hosas ¢usmxar: HayuHo-mero-
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AHHOTAaIUA

JlaHHOe MCcefoBaHMe MO3BOMWIO IPOBECTY AHANM3 Y OBIE€TBOPEHHOCTY CTYJ€HTOB MeJMIIMH-
CKOTO HallpaB/IeHMs HOATOTOBKM OpTaHM3alueil IMpakTuky B ycnoBuax mangemuu COVID-19.
VccnepoBanne CriocoGCTBOBAJIO BBISB/IEHNIO IPO6/IEM B OPraHU3aLMy y4eGHOI U IPOV3BOLCTBEH-
HOJI IPaKTHUKM B [UCTAHIMOHHOM dopmaTe. [JusaifH MccmegoBaHms ObII OCHOBAH Ha IIPUMEHEHNN
MHTepHeT-oIIpoca ¢ npuMeHeHreM Google Forms 1 Ha 06paboTKe KOMI4eCTBEHHBIX JaHHbIX C I10-
MOIIBIO OTIMCATENbHOM CTATUCTUKY. [I/11 MHTepIIpeTaluy pe3y/nbTaToB MCIO0/Ib30BaINCh BU3Ya/ln-

3alys JaHHBIX € IIOMOIIBIO I'MCTOrpaMM.

BersaBnenst 3aTpygHEHNA pyKOBOI[I/ITeHeﬁ IIPaKTUKM B OpraHM3anumn AEATE/IbPHOCTN CTYIE€HTOB
B IUCTAHIMOHHOM cbopMaTe. BO-HepBbIX, A pelIeHNA IIOCTABJIEHHDBIX 33/aY PYKOBOOUTENIN
BBIHY>K/I€HbI OBIIN VICIIONIb30BATh pa3pa60TaHHb1e B O4Y€HDb CXKaTbl€ CPOKU HI/I(i)pOBbIe 06pa3013a—
TE/IbHBIE PECYPCHI C COIIPOBOXIANINM OH]IaI/uIH-KOHCy]II)TI/IpOBaHI/IeM 7 MICIIOJIb3OBAHMEM BO3-
MOYKHOCTeIt CUMYALNVMOHHOTO LIEHTPA, C YI€TOM CAaHUTAPHO-INUAEMMNOIOINYECKIX Tpe6OBaHI/HZ.
BO-BTOprX, MOTUBALVA CTYJE€HTOB K IIPOXOXXKAEHNIO IIPAKTUKU B TAHHOM (ioopMaTe 6bI7Ta SIBHO
CHIDKEHA. B-TpeTbI/IX, Y CTYZE€HTOB OTCYTCTBOB&/IV HABBIKM CAMOOPraHM3aALNN, UX OXUAAHUA HE
COBIIaJa/IN € KAa4Y€CTBOM ITPAKTUKN B JaAHHOM (bOpMaTC. n HaKOHEII, OLJ€HKa CTyJ€HTaMI cobCTBEH-

HBIX YCI/UII/II‘/'I 110 OCBOEHMIO ITPOTPAMMbI IPAKTUKN B TAHHBIX YCIOBUAX 6blIa TaK)Ke 3aHVHKEHHOI.

PeSy}IbTaTI)I uccnenoBanmnAa NMEIT INPAKTUYIECKYI0 3HAaYMMOCTb, TaK KaK MOT'YT CTaTb MHCTPYMEH-
TOM /11 naaneﬁmero U3y4EHNA 3asBJIEHHOM HPO6H€MI)I, HallpuMep B Ipyrux Y‘I66HIJIX 3aBENECHN -

AX WIN B IPYTUX 06CTOATETLCTBAX.

KmoueBble cmoBa: mangemusa COVID-19, yue6Hasg ¥ HpOM3BOLCTBEHHAs HPAaKTHKa, IPAKTHMKA

B IMCTAHIMOHHOM q)opMaTe, CTYAE€HThI MEAVILIMTHCKOT'O HAIIPABI€HNA ITIOATOTOBKI.
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Abstract

This study focused on the assessment of medical students' satisfaction with the organization of
practical training in pandemic conditions through the identification of discrepancies between
the conditions of the actual implementation of practical training of medical students and their
expectations. The study contributed to the identification of problems in the organization of
educational and industrial practice in a distance format during the COVID-19 pandemic. The
research design was based on the application of an internet survey using Google Forms and the
processing of quantitative data using descriptive statistics. Data visualization using histograms and
comparison with Gaussian curve was used to interpret the results.

Difficulties of practice supervisors in organizing practical activities of students in the distance format
were revealed, as to solve the set tasks of practice supervisors had to use, in a very short period of
time, developed digital educational resources with accompanying online counseling and using the
capabilities of the simulation center, taking into account sanitary and epidemiological requirements
for maximum immersion to real medical cases.

The results of the study can become a tool for collecting reliable feedback on the suddenly changed
format of medical students' practical training on the example of Kazan Federal University. The
study reflects the results of the new format of internship organization, which allows supervisors of
practical training to rethink the possibility of this format for future times.

Keywords: COVID-19 pandemic, academic training and practical placement, remote practical
training, medical students.

BBenmenmne

I[TpaxTiyeckol HOATOTOBKe OOYYAIONIMXCA B KOHTEKCTE COBPEMEHHBIX TPpebOBaHMIT
DefepaIbHOTO TOCYAAPCTBEHHOTO 00Pa3oBaTeIbHOTO CTAaHAPTa TPETbEro MOKOMEeHMA
(manmee — CranpapT) mpupaeTcs BakHoe sHaueHue. CornmacHo CTaH#apTy, IpaKTUYecKas
HOZITOTOBKA PEeaIM3yeTCs C IOMOIIBIO YYeOHBIX U IPOM3BOACTBEHHBIX IIPAKTUK U IPO-
BOZIUTCS 0OpasoBaTeIbHBIM YUPEXK/EHIEM IPU OCBOCHUY O0yJaIoIMMIUCA Tpodeccuo-
Ha/IbHBIX KOMITeTeHIIMII B paMKaX IIpodeccroHaIbHBIX MOAyIeil. B mccnenoBanmsax pana
aBTopos (Lawande et al., 2020; Mukharyamova et al., 2021; Upadhayay, 2017; Vishneva et
al,, 2015) ymeneno ocoboe BHUMaHMe POIU MPAKTUKY B IPO(ECCHOHATBHOI TOATOTOBKE
CIIEI[ATICTOB, B TOM 4MCTIe M MEJULIMHCKOTO TIPODIIIA.

B cooTBercTBUM € y4eOHBIM IUIAHOM, B KaueCTBe IIePBOIl BBICTYIIAET y4eOHas mpa-
KTMKa — «IIPAaKTHKa IO MOTy4YeHUI0 MePBUYHBIX MPOodecCuOHaNbHBIX YMEHUIT Y HaBbI-
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KOB: yxof 3a 60/bHbIMI». CO BTOPOTO Kypca BBOAUTCS IIPOMU3BOACTBEHHAs IPAKTHUKA:
CTYZIeHTBI IIPOXOIAT KIVHNYECKYIO TOATOTOBKY B KaueCcTBe MefICeCTpPbI MM Mefbpara, Ha
CTAapILIMX Kypcax Ipo6yIoT cebsi B KaueCTBe CIIeLNa/ICTa — Bpada IOIMK/IVHIKI 1 Bpada
cranyoHapa. [Ipon3BoficTBeHHas IPAKTHKA CIIOCOOCTBYET YCTAaHOB/ICHNUIO CBSI3Y MEXLY
Teopueil ¥ IIPaKTUKOIL, OCO3HAHMIO TOTO, YeMy U 3adeM yumics cryfent (Kireeva, 2016),
Y CTAHOBUTCS He3aMEHMMOJI COCTaBIIsAONel IIpoliecca oOydenns u popmupoBanus 6y-
AYLIEro CHeIMaIICTa MEJULIMHCKOTO IIPOIJISL.

AHanmus yue6HbIX I1aHoB 1 nccnenoBanmii (Kireeva, 2016; Makoeva & Nakokhova,
2019; Malyutina, 2017) mo3BosisieT cpiefiaTh BBIBOJ], YTO Ka4eCTBEHHO OpraHM30BaHHAsd
y4eOHasi WM IPOU3BOLCTBEHHAs IPAKTHKA HO/DKHA TakoKe BIMATD Ha IpodeccroHann-
HOe CaMOOIIpefie/ieHNe U podecCHOHATbHYIO UIEHTUIHOCTD BBITYCKHIKOB By3a MeMIN-
LVIHCKOTO IPOQMIIA.

Opnako pacrmpocTpaHeHHas B Hadaje 2020 roga KOpOHaBUpPYCHasA MHQEKIVIA
COVID-19 BbI3Bana pAfj, TPYAHOCTEN, KOTOpPble BBIHYAUIN B 9KCTPEHHOM peXMMe IIe-
pecMoTpeTb BCe chepbl JKM3HU, CTAB, TaKUM OOpPasoM, HACTOSIIIMM «CTPECC-TECTOM»
(Ministry of Science and Higher Education, 2020). 9Ty nsMeHeHUA KOCHY/IVICh B TOM 4M-
CJIe ¥ CUCTeMBI BbICLIEro obpasoBanus. VccmenoBanus 3apyOe)XHBIX U OT€YeCTBEHHBIX
aBTOPOB ITOATBEPXKAIOT, YTO ITAHAEeMIS CIIOCOOCTBOBAIA OBICTPOMY, BCETO 3a HECKOIBKO
Hefje/Ib, aJAITUPOBAHNIO K M3MEHSIONMMCS YCIOBUAM 0OpasoBaTe/lbHble IPOTPaMMBbI
IO OHJIANH-KypChl. [Tosxe fpyrue nccnenoBanms ObUIN TOCBALLEHbBI M3YYEHII0 MHEHWI
YHUBEPCUTETCKOTO COOOIIECTBA B COLIMATBHBIX CETSIX II0 BOIIPOCY O TOM, KaK YYaCTHUKI
CMOIJIM CIIPABUTBCS C 9TYM UCIIBITAHMEM, @ TAK)Ke ObUIV IPOaHAIN3MPOBAHBI IIpeLieieH-
THI U YCIIEIIHBII OIbIT YHUBEPCUTETOB IO BBIHYXK/[CHHOMY M3MEHEHIIO 6a30BBIX IPO-
11eCCOB 1 BBIsAB/IEHMIO TpoO1eMHBIX 30H (Lawande et al., 2020; Ministry of Science and
Higher Education, 2020; Mukharyamova et al., 2021).

HeobxopmumocTp ObICTpOIl afanTanyy K M3SMEHEHUAM KOCHYIACh ¥ MEJUIIHCKOTO
obpasoBaumst. Panee MeguumHCKOe 00pasoBaHie, BO3SMOXKHO, MefITIEHHEE aalTHPOBa-
JIOCh K MEHSIOIMMCS TpeOOBaHMAM K COBPEMEHHBIM MeaMIHCKuM Kazfpam (Skochelak
& Stack, 2017; Topol, 2019). Xorsi 6OMBIIMHCTBO MEOULIMHCKAX OOPa3s0BaTENbHBIX
IporpaMM IIpeTepIien M3MEHEHNU: 3a IOC/IeSHMe NeCATUICTUA B CBASY C IIePEXOLOM
K 06pa3oBaHmio, 60/ee OPUEHTUPOBAHHOMY Ha O0YYaIOIeroc:, BKI0YaoleMy B ceOs
U BHEJIpEeHNEe 3JIEKTPOHHOTO OOY4YeHUs, ¥ MpUMEHeHMe CUMY/ILMUA C BUPTYaJIbHBIMU
nanyentamu (Torda, 2020). Ho COVID-19 3acTaBnt 3Ha4UTe/IbHO YCKOPUTD STOT IPO-
necc. Becb 06pasoBaTebHbII IPOLIECC, BKIIOYast yueOHbIe ayAUTOPHbIE U IIPAKTHYECKIUe
3QHSATIS, BBIHY)XXIEHHO OBbUI [IEpPeBe/ieH B OH/IAIH-PEXXIM, YTO BbI3BA/IO PA3/INIHbIe TPY-
Hoctu. [IponsBofcTBeHHAs XKe IPaKTHKa CTYJEHTOB-MeVIKOB B psifie By30B, B COOTBET-
CTBUU C TIPMKa3aMM U PasbICHAOMINMYU MUCbMaMi MUHMCTEPCTBA 34paBOOXPaHEHNs
Poccuu (Letter of the Ministry of Health of Russia, 2020a; Letter of the Ministry of Health
of Russia, 2020b), 6bUTa peKOMeH/{OBaHA K pean3aliy B MEAUIIMHCKIAX YIPEKIEHIIX
1 okasaHusa oMoy 60abHbIM COVID-19 (TOIbKO Ha OCHOBAHMM IMYHBIX IIChMEH -
HBIX coracuii). [laHHOe pelleHIe By30B TAaK)Xe IIPeAyCMaTpUBaIo HeOOXOANMOCTb BHe-
CeHMsI M3MEHEHNI B 00pa3oBaTe/IbHble IIPOIPaMMBbl, B YacTY IUIAHOB U IPayKOB, 4TO
B CBOIO OYepeib BHI3BAJIO ONIpee/IeHHbIe TPAaHCPOPMAIINIL.

B nmepuop npoxoyieHns NPaKTUKY B JaHHBIX YCIOBMAX PEKOMEHIOBAHBbI ObIIN Cle-
IyIOLye BUABI e TeIbHOCTI: KOHCY/IbTAllMOHHAs IOAEPKKa HaceJIeH s 10 BOIIPOCaM
OpraHM3alMy MELUIVHCKON IIOMOIY HaceJIeHVIO TPy MOJO3PEeHNI Ha KOPOHABUPYC-
HYIO0 MH(EKIINIO, B TOM YIC/Ie KOHCY/IbTIPOBAHIE JIVLI, HAXO/SIINXCS HA CAMOUSOJIALIN;
06paboTKa CTaTUCTUIeCKOT MHOPMALVIM, CBA3aHHON C KOPOHABUPYCHO MHpEKIyel;
IOCTaBKa JIMI[aM, HAXOSIIMMCS Ha CAaMOU3O/IALUY, IPOAYKTOB IINTAHIS, TeKapCTBEH-
HBIX IIPErIapaToB U CPefiCTB IIePBOJl HEOOXOAMMOCTY; yIacTIie B BBIABICHUY KpyTa /L,
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KOHTAaKTMPOBABIINX C TUIIaMI, B OTHOLIEHNY KOTOPBIX IMEIOTCA IIOJ03PeHNA Ha KOPO-
HaBYPYCHYIO MHGEKINIO, VIV C JIMIIaMU C IOATBEPXK/IeHHbIM 3a00/IeBaHyieM KOPOHa-
BUPYCHOI MH(DEKIMETL; yIacTie B OKa3aHUU MELUIMHCKON OMOIIY B MEANI[MHCKIX
OpraHM3alMAX, B TOM 4YMC/Ie OKa3bIBAIOIMX CIeIMaNM3MpOBAaHHYI0 MEJULIMHCKYIO 110-
morp u nuble Buasl pestenprHoctu (Chakma et al., 2021; Ministry of Health of the
Russian Federation, 2020). IIpu opranmusanmum npakTK B JaHHBIX YCIOBUAX CTY/€HTBI-
MEAVKI CTOTKHY/INCH C IIMPOKMM CIIEKTPOM TPYFHOCTEI: AUCTAaHLIMOHHOE 00ydeHne,
CTpax 3apasuThCs CaMOMY IIPM OKasaHMM IOMOILY, YYBCTBO OECIIOMOLIHOCTU 13-3a
HecrocobnocTn samututh O6mmskux (Kravtsiva et al., 2021; Martynovich et al., 2020;
Zakharova et al., 2021).

YunThIiBas MCUXONMOTMYECKYI0 HETOTOBHOCTb MHOTMX CTYHE€HTOB-MENNKOB K IIPOXO-
JKJIEHUIO IIPAKTUKY B TAKMX YCIOBMAX VM CUTYaLMIO BBIHYXEHHON CaMOM30IALMY, 60JIb-
IIMHCTBO POCCUIICKMX BY30B IIPMHSA/IO pelIeHNe O NepeBojie IPaKTUIeCKON MOATOTOB-
KJ CTY[,EHTOB B OHJIAIIH-PEXVM. JTO IIOBJIEK/IO 3a cO00I1 PaspabOTKy PyKOBOSUTEIMMA
IPaKTHUK L[I(PPOBBIX 06Pa30BATENBHBIX PECYPCOB B COOTBETCTBUY C LIE/ISAMI 1 3aIadaMu
MPaKTHK, a TaK’Ke MaKCMMaJIbHOe TIpUBJIeYeHNe B IPAaKTUYECKO MO/ITOTOBKEe CUMY/IA-
LIMOHHBIX LIEHTPOB. Tak B 0UeHb KpaTKue CPOKU BY3bl CMOIJIM OPTaHM30BaTh IIPAKTUKY
B OHJIAJTH-popMaTe ¢ MpYMeHEHMEeM 3/IEKTPOHHOTO 00y4eHMs U JUCTaHIMOHHBIX 00pa-
30BaTe/IbHBIX TeXHO/MOTUIL. HO HEBOSMOXKHOCTD ITOCEI|eHN Tee0HbIX YIPeXKeHIIT [10-
CTaBM/Ia IOJ, BOIIPOC KaYeCTBEHHYIO IPAKTMYECKYIO IOATOTOBKY CTYHE€HTOB-MENMKOB,
a TaK>Ke IIpUBesia K HeYJ0BJIETBOPEHHOCTH PsAJia CTY/IEHTOB B IUIaHe IMYHOCTHOTO 1 IIPO-
(deccroHaIbHOTO caMOOIIpeie/IeH s, YTO MOITIO B Ja/IbHeIIeM HeTaTYBHO IIOB/IUATH Ha
HePCIeKTUBBI UX TPYAOYCTPOIICTBA M IIPABIIBHOTO BBIOOPA UX [a/TbHEIIIIel! ClIel[ian-
3aLUI IpY IPOJO/DKEHNY 00ydIeH sl B OPAMHATYPE.

B cooTBeTcTBUM C BBINIECKA3aHHBIM 1[€/IbI0 MCC/IEJOBAHNUA ABUIACh OLleHKa yHOB-
JIETBOPEHHOCTU CTY[IEHTOB MEAMIVHCKOIO HaIpaB/ieHNs IMOATOTOBKU OpraHM3alyei
IPAKTUKY B YCIOBVSX IMAHAEMIU depe3 BbIABIEHVE HeCOOTBETCTBIUs YCIOBMII (PaKkTu-
YeCKOJl peannsanyy MpaKTU4ecKol IIOATOTOBKM CTYy[eHTOB-MeVKOB — UX OKUJaHNAM.
VccnepoBanue 610 OPraHM30BAHO CPeAM CTYAEHTOB BBINYCKHBIX KypcoB VIHCTHTYTA
¢dbyHpaMeHTaNbHOI MegyIMHbL 1 61omoruy Kasanckoro ¢enepagbHOr0O YHUBEpCHUTETA.

B xauecTBe 3aga4 nccIefoBaHMs ObUIN IOCTAB/IEHBI CIEYIOLINE:

1. Pazpa6oTKa [UarHoCTNIeCKOTr0 MHCTPYMEHTAPUA /s IPOBeAeHIS MCCIeOBaHNA.

2. ITpoBeneHne orpoca cpefiy CTY/IeHTOB-MEIMKOB MJIs1 BbIACHEHNSA CTEIIeHM Y[OB-
JIETBOPEHHOCTH YCTIOBMAMM OpPTaHU3ALUU IIPAKTUKI.

3. BoLaBiieHMe HeCOOTBETCTBYA YCIOBMIA (DAKTMUYECKON peann3aluyl IPaKTUIecKol
MOJTOTOBKY CTY/IeHTOB MEIMIIVHCKOTO HAallpaB/IeHUA — UX OXKUTAHUAM.

Marepuan u MeTopbI

B pamkax mpoekra «IIcuxomoro-megarornyeckoe CONpOBOXAEHME MEIULMHCKOTO
obpasoBauys» ¢ gekadps 2021 r. mo anpenb 2022 I. Cpefut CTYLEHTOB BBITYCKHBIX Kyp-
cos VMHcTuTyTa pyHAaMeHTaIbHON MeauiuHbl 1 6uonorun KasaHckoro demepanbHOro
YHUBepcuTeTa OBUIO OPraHM30BaHO UCCIEOBAaHUE C LeIbI0 OINpefie/IeHVs YPOBHS UX
YAOBIIETBOPEHHOCTY OpTaHu3aiuel npaktuky B nepuof nangemun COVID-19. C atoit
11e/IBIO C IIOMOIIIBI0 Pa3pabOTaHHOTO JYIATHOCTUYECKOTO MHCTPYMEHTAPUA CPefnt 72 CTy-
IeHTOB Me[JMIIMHCKOTO HAIIPAB/IeHNs MOJTOTOBKY OBUI IPOBEIEH OIPOC, IO Pe3y/IbTa-
TaM KOTOPOTO BBbIJe/IeH psf Ipo6eM B OpraHM3aluyl y4eOHOI ¥ IPOM3BOACTBEHHON
HPaKTUKY B IUCTAHIMOHHOM (OpMaTe B JaHHBII IIEPIO.

Omnpoc BK/IIOYas YeTblpe 6710Ka BOIIPOCOB (OpraHM3alIOHHBI, COLMAIbHO-9KOHO-
MMYeCKII, METOAMIECKNIT 1 OTOK O>KMJJAHUIT), BKITIOYABIINX 23 BOIIPOCA OTKPBITOTO U
3aKpBITOTO THIIA. B ompoce npuHsmm yyactue Oyaymye CleliaaiCcThbl 10 HAIIPaB/ICHNIO
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mogroroBku 31.05.01 - JIede6Hoe mero (6 et o6yuenust) u 31.05.03 — Cromaronorus (5
et obydeHns). VI3 Hux 16,6 % coCTaBUIM CTYHAEHTHI MYXCKOTO 11071a 1 83,4 % >KeHCKOTO
mona. Bee cTyzeHTHI ObUIN OCBEOM/IEHBI O TOM, YTO PE3Y/IbTATHI OYAYT MCIIOIb30BATHCS
TONIBKO B 060611eHHOM BUifie. VIHbOpManus, momydeHHas BO BpeMs UCCIeIoBaHMA, ObITa
KOH(UIEHIMATBLHOIL, BO BpeMsI aHa/IM3a He ICIIO0Ib30BaIaCh NAeHTU(PNKALYS TNIHOCTH
CTyZIeHTa.

Jusaitn mccmegoBaHust ObUI OCHOBAaH HAa IPMMEHEHUN MHTEPHET-OIIpOca depes
Google Forms, KOTOpBbIit IMeT aHOHUMHBII XapakKTep. TO 4al0 BO3MOXHOCTD IIOYYNTh
(baxTudeckre CBefieHNs 10 OPTaHM3ALVIOHHBIM ¥ METOJMIECKUM aCIeKTaM IIPAKTUKIL,
CIIOCOOCTBOBAIO BBIABIECHNIO HECOOTBETCTBUA (AaKTMIECKOJ peanusaluy IpaKTIde-
CKOI1 MOATOTOBKM CTYAEHTOB — UX OXUAaHUAM. VIHpopmaryst, nonydennas us Google
Forms, 6b11a skcrmoptupoaHa B mucTbl Excel 1 moBeprayTa KONMM4eCTBEHHOMY aHa/IN-
3y. O6paboTKa KONMIeCTBEHHBIX JAaHHBIX IIPOMCXOAN/IA C IOMOIIBIO OIICATENbHOI CTa-
TUCTUKH. 711 MHTepIIpeTaluyl Pe3y/IbTaTOB MCIONb30BAINCh METOMbI arPErMpOBaAHNSA
HAHHBIX B OIIMCATENIbHON CTATMCTUKE: BU3Ya/lIN3alli JaHHBIX C IOMOIIBIO IPaUKOB.

PesynbraThl

Bompocs! 10 opzanu3ayuoHHoMmy 610Ky ObUIN IIOATOTOB/ICHDI C 1I€/IbI0 BBLABICHMA
OpTaHM3ALMOHHOM [IeATeIbHOCTY K peann3alyy MpaKTUIecKoll MOATOTOBKU. B xope
aHa/IM3a Pe3y/IbTaTOB ObIIO YCTAHOBJIEHO, YTO 13 72 CTyHeHTOB 50 % cocTaBmIu 06ydaro-
muecs mo crenyansHocty Jlewe6uoe geno (JI) u 50% — Cromaronorus (C). Ha yrouns-
IOIIVIT BOIIPOC O Kypce 00y4eHN A B IepUOJ IIPOXOXK/eHIA IIPAKTUKI B OHJIaiiH-popMmare
CTYLEHTHI OTBETH/IM CIEAYoM 06pasoM: «Ha 3-M Kypce 06ydenus» — 50 % CTyeHTOB
cnennanbHOCTH C; «Ha 4-M Kypce» — 47,2 % CTy[ieHTOB crenaabHOCTH JI; OfUH OTBET
(2,8%) 6611 0OOPMIIEH KaK «He IIPOXOAIIA IPAKTIUKY B OH/IaiiH-PopMare, TaK KaK C/jaBa-
JIa ee KaK aKaJeMIYecKylo PasHUIY Y IPOXOJIa OYHO».

Ha Bompoc o ¢popmaTe poXosK/ieHNs TPAKTUKU OOMBIIMHCTBO CTYAEHTOB (66,6 %)
OTBETWIN, YTO IIPOXOMVIIN ee TOJIbKO C IIPYMEHEeHMEeM 9JIeKTPOHHOrO OOy4YeHV U JM-
CTAaHIIMOHHBIX 00Pa30BaTE/IbHBIX TEXHOMOTNUIL; 25 % CTYAEHTOB OTBETU/IM, YTO IIPOXO-
DWW IPaKTMKy «B CMEIIaHHOM (hopMaTe C IPUMEHEHUEeM 3JIeKTPOHHOIO O0y4eHMs
U [UCTAHIVOHHBIX 00Pa30BATE/MbHBIX TEXHOIOTUIL, ¢ BO3MOXXHOCTSAMU CUMYJISALIMOH-
HOTO LIeHTpa YHMBEPCUTETA C YYeTOM CAHUTAPHO-IIUEMIOIOINMIECKIX TpeOOBaHUII»;
8,4 % CTy[eHTOB IPOXOAMIN IPAKTUKY B 04HOM popMmarte. ITocesHee 3HaUeHMe COCTa-
BIJIN CTYEHTBI, KOTOPbIE, CYfiA IO BCEMY, 110 INYHOMY >Ke/IaHMIO, 3asBIE€HNIO U IINCh-
MEHHOMY COITIACUIO IIPOXOAWIN NIPAKTUKY B CTAIMOHapax. B fa/bHelieM OTBEThI JaH-
HBIX CTYI€HTOB He yYNTHIBAJINCh.

[yt TOro 4TOOBI OIpeNenTh, Ha KAKOJl IJIOMa/iKe ObTa OpraHM30BaHA MPAKTUKA
B IUCTaHIMOHHOM (popMare, B pabOTy OBbUI BK/IIOUEH COOTBETCTBYIOINIT Bompoc. OT-
BeT — C MHOXKeCTBEHHBIM BBIOOPOM. Pe3y/IbTaTbl OTBETOB Ha [JAHHBIII BOIPOC ITO3BOJIN-
7l HaM CJe/IaTh CAEeJYIOIINII BBIBOJL: 60JIbIINHCTBO CTyfeHTOB — 81,6 % OoTBeTWU/IN, YTO
IpaKTHKa OblTa OpTaHNM30BaHa Ha Itomiaske Microsoft Teams. [Togo6Hoe cooTHOMIEHIE
IIPOLIEHTOB He OBUIO YAMBUTEIbHBIM, TaK Kak ¢ BecHbI 2020 rofja yHUBEPCUTET B L[eJIOM
THepelles1 Ha OPTAHNM3ALVIO BCEro y4eOHOro Ipolecca B JUCTAaHIIMOHHOM (dopMmare, Jc-
I1071b3ysl B OCHOBHOM InaTdopmy Microsoft Teams.

Crenyromuit 6710k BOIIPOCOB CIIOCOOCTBOBA/I BBIABICHNIO TAKMUX 3aTPYLHEHWIT CTY-
IEHTOB, KOTOPbIE CBA3AHBI € COUUANILHO-IKOHOMUHECKUMU acnekmamu. B TaHHOM cinydae
3TO IPOO6JIEMBI, CBSI3aHHBIE C TEXHMYIECKMMI BO3SMOXKHOCTSMMI U YCTIOBUAMU OOYIeHMSL.
CoracHO OTBeTaM, MOXKHO BBIIEMUTH CJIefyioliee: OONBIINHCTBO CTYAeHTOB (63,8 %)
B IIepUOJ, IIPOXOXKIEHNUS NPAKTUKN B OHMAH-popMaTe C MpUMEHEHNEM 9/1eKTPOHHO-
ro o0y4eHVs U OMCTAaHIJMOHHBIX 00pa30BaTe/IbHBIX TeXHOJIOTUII HAXOAWINCh B TOPOJie
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10 MeCTy 06yquM;1. OcranpHas 9acTb CTYy[€HTOB, COCTaByBINas 36,2 %, MpoxouIa Ipa-
KTHKY II0 MECTY IPOXVMBAHNUA, YTO ¥ OOYCIIOBU/IO PN IIPO6/IeM B BBIIIOTHEHUN UH/VBU-
IyaZIbHOTO 3aIaHMsI IPAKTUKIL.

AHanus OTBETOB IO TEXHUYECKVM BO3MOXKHOCTAM CTY[EHTOB B IIEPUOJ] IIPOXO-
XKJeHWsI TIPAKTUKI B OHJIAIH-(hOpMaTe IIOKa3asl, YTO OBUIN MCIIOIb30BAHBI PAa3INIHbIe
1ydpoBble ycTpoiicTBa. B 1je/10M 110 BBIGOPKe GONMBIINHCTBO CTYAEHTOB (55,55 %) BbI-
HOJTHSUINM 3a[jaHVsI M KOHCY/IbTYPOBAINCH C PYKOBOAUTE/IEM IIPAKTUKY C IOMOII[BIO CTa-
IIMIOHAPHOTO KOMITbIOTepa (HOYTOYKa) M C IIOMOIIbIO Pas/IMYHBIX rajpKeToB (TenedoH/
wiaHuer). MeHbuas 9acTs oOydaoumxcs (13,9 %) oTBeTwIa, YTO BBIIOIHSIIA 3aaHs
C MOMOIIBI0 CMapT(OHA/IIaHIIeTa, YTO BBI3BAIO PsAf MpobieM B 0pOpMIEHNH TIOATO-
TOBJICHHOTO 33/JaHI U B IOATOTOBKE OTYETa O Pe3y/IbTaTax MPAKTUKIL.

B 11,1 % oTBeTOB OBUIO OTMEYEHO, YTO OPraHM3aAlNA IPAKTUKY B JUCTAHIIMOHHOM
¢dopmare moBmusIa Ha GI0/PKET CTYAEHTOB: HOTPEOOBAIICH JOIIOTHUTEIbHbIE PACXO/bI
Ha CBS3b, TOKYIIKa KOMIIBIOTEPA U aKCeCCyapoB (HayIIHUKM, MUKPO(OH 1 T. [1.).

Crenyromuit 6710k BOIIPOCOB ObI/I HAIIPABJIEH HA BBIABICHUE MeMoOUUeckoli nodeo-
Mo6KU PYKOBOZMTENEN MPAKTUKY K peanusaluyl CTyJeHTaMM-MeAVKaMM ITPOrpaMMbl
IPaKTUKY B AUCTAHUMOHHOM (popmare. IloydeHHbIe pe3yabTaThl OBUIN HETATU3UPO-
BaHBl 10 CBOEBPEMEHHOCTV MONYYeHVs MHCTPYKLUIL, XapaKTepUCTUKe MaTepualoB
U KQUeCTBY [IPeJOCTABIeHHBIX MATEPUAJIOB I/IsI CAMOCTOSITE/IBHOTO M3YY€HNs ¥ BBIIOI-
HeHMs VHVBUIYaTbHOTO 3a/jaHNsA. DONBIIMHCTBO CTYfeHTOB — 97,2 % 3asABMIN O CBO-
€BPEMEHHOCTH IIPOBEEHNMsI PYKOBOANUTEIEM YCTAHOBOYHOI KOH(EPEHII 110 IPAKTHU-
Ke C TOJTHBIM MHCTPYKTHPOBAHUEM IIO COAEPIKATENTbHOI YacTy IIPOTPaMMBbI IIPAKTYKIL,
a TaK)Ke eXXe[[HEBHOTO KOHCY/IbTUPOBAHIIS 110 BBIIIOJTHEHNIO MHAVBU/Y/IbHOTO 3aJaHIIs
HPaKTUKN. 2,8 % OT COBOKYITHOCTH BCEX OTBETOB YKa3bIBaIM Ha «HECBOEBPEMEHHOCTD»
MHCTPYKTMPOBAHNA. Y UUTBIBAsI aHOHMMHOCTD OIIPOCA, MOXKHO IIPEAIONIOXNTb, YTO JAH-
HBIJT OTBET ObUI COPMYIMPOBAH CTYIEHTOM, IPOXOAMBILIYM IIPAKTHUKY B IEPUOJ, CHAUN
aKa[eMM4eCKOJ PasHULIBL.

Takke pecrnoHIeHTaM OBUIO IPEJIOKEHO OIEHUTh KauyeCTBO IPeJOCTaBIeHHBIX
MarepuanoB mo 4-6a/UIbHOI IuKame. Pesy/nbTaTbl aHanmM3a AAHHBIX IIPEfCTaBICHBI
B TabOnuIe.

Tabmuua 1. Kauecmeso mamepuanos, npedocmasneHHbix pykosooumenem npakmuxku
071 BbINONIHEHUS NPOZPAMMbL NPAKIMUKU

Oyenka (bann)

1 2 3 4
K
pumepuu (ne (ckopee nem, | (cxopee oa, (noanocmvio
Y00871em8opeH) yem 0a) ueym Hem) | y0oenemeoper)
MudpopmarnsHOCTh 8,3 % 36,1 % 16,7 % 38,9 %
[TonHoTa CBENEHMI 13,9 % 333 % 19,5 % 333 %
Harnagaocts 25,1 % 30,5 % 11,1 % 33,3%
V3noxeHne marepuana 11.1% 36.2% 222 % 30.5 %
(mocTynHO, MOHATHO)
ITpuOMIKEHHOCTD CUTYALIN-
OHHBIX 33/1a4 K Pea/IbHbIM 19,5% 333% 19,5 % 27,7 %
MEIMIVHCKNM CITyqasm

Amnanns oreros (Tabmuira 1) CBUAETENLCTBYET O TOM, YTO Y/IOB/IETBOPEHbI MHPOP-
MaTMBHOCTBIO IIPEJOCTAB/IEHHBIX MaTepuasoB 38,9 % CTyleHTOB, He yNOBIETBOPEHBI —
8,3 %.
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Pucynox 1. Pacnpedenerue 0aHHbIX N0 KPUMEPUI «UHPOPMAMUBHOCTHIDY

I'paduk «Pacnpenenenne gaHHBIX 10 KpuTepuio «MHPpopMaTuBHOCTD» (PrcyHOK 1)
OTpakaeT HePaBHOMEPHOCTb PACIIpefie/leHNs] MHEHWIT CTYJEeHTOB MO JAHHOMY KpuTe-
puto. OTBeThbI CTY[IEHTOB pasfe/IMINCh Ha JiBe TPYIIBI, IpudeM 55,6 % pecroHAEeHTOB
B II€JIOM Y/[OB/IETBOPEHbI MH(OPMAINOHHON HACHIIIEHHOCTPI0 y4e0OHOrO MaTepuaia,
IIpe/IOXKEHHOII IIPeIIofiaBaTe s IMM.

HepaBHOMepHOCTb MHEHNIT CTY[IEHTOB BBLSIB/ICHA U [10 KPUTEPUIO KIIOTHOTA CBEfie-
HU» (PrcyHOK 2). 52,8 % CTYZEHTOB CYMTAIOT, YTO IIPEIIOfjaBaTe/IN CMOIJIN IpefocTa-
BUTD [TO/THYIO MH(DOPMALINIO [10 3aIaHMAM IIPAKTUKI, HECMOTPSI Ha CKaThble CPOKI Ilepe-
XOJja Ha AMCTaHIMOHHDIA popMar.

33,3% 33,3%

19,5%
13,9%

PucyHok 2. Pacnpedenerue danmoix no kpumepuio «Ilonnoma ceederuii»

I'padmk pacnpenenenns JaHHBIX 10 KPUTEPUIO «HATIARHOCTD» (PrcyHOK 3) ImOKa-
3BIBAET, YTO OOYYAIOIIECs B CBOEIT OLeHKe KPUTEPUsI «HAIJLIFHOCTb» Pasfe/IIIiCh Ha
IBe TPYIIIbL, B KOTOPBIX IIPOCTIEXMBAECTCSA AMAMETPAIbHO IIPOTHUBOIIOIOXHAS OLIeHKa.
Bonbias gacts crymentos (55,6 %) cumTaer, 4TO 3afaHNs HA MPAKTUKY OBUIM IIpef-
CTaBJIEHBI HE[OCTATOYHO HAI/IARHO. 32 KOPOTKOE BpeMs IIPEIIOfaBaTe/sIM TsXKeI0 ObIIO
OIIepPATMBHO I1epepaboTaTh yIeOHbIIT MaTepIas I 3afaHNs IPAKTUKIU U COIPOBOJUTD X
WUTIOCTPATUBHBIM MaTEPUaTIOM.

33,3%
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Pucynok 3. Pacnpedeneruie 0aHHbIX NO KPUMEPUID «HALSIOHOCHIb»
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ITO/THOCTBIO YAOB/IETBOPEHBI JOCTYIIHOCTBIO U MOHSATHOCTBIO HEOOXOJUMOTO Mist
npakTuky MaTepuana 30,5 % CTyIeHTOB; «CKOpee [a, 9eM HeT» OTBeTumn 22,2 % pecloH-
mentoB (Pucynok 4).
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Pucynoxk 4. Pacnpedenenie 0aHHbIX N0 KPUrmepuro
«usnoxeHue mamepuana (00CmynHo, NOHAMHO)»

BonbimHCcTBO cTyAeHToB (52,8 %) CUMTAIOT, YTO HMpPeI0’KeHHbIe PYKOBOAUTELAMM
IPaKTUKM 3a[JaHNA Y Y9eOHBII MaTepyal He B IIOJIHYI0 Mepy IPUOIVKEHBI K pealbHbIM
MEIMIMHCKNAM CIy4asiM. ITO MOIJIO CITIOCOOCTBOBATD CHIDKEHUIO MOTUBALNI CTYLEHTOB
K BBIIIO/IHEHUIO IIOCTAB/ICHHBIX 3a[ja4 IPaKTUKI B 0COOEHHBIX YCIOBMAX. CTyIeHTbI-Me-
IVIKV O>KMAIN OT IIPOM3BOJCTBEHHON HMPAKTUKN PasBUTUA OOINX 1 MPOdeCcCHOHab-
HBIX KOMIIeTeHII. I/ BU3yallbHOTO OTPa’kKeH!A MHTEpIPeTalluy Pe3y/IbTaToOB 110 KpH-
TEPUIO «IPUOIDKEHHOCTb CUTYAIMOHHBIX 3a/jad K PeaJbHbIM MEJUIIMHCKIM CITyqasiM»
cocrasyieH rpaduk (PucyHok 5).
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PucyHok 5. Pacnpedenerue 0aHHbIX N0 KPUMePUo
«MPUOTUHKEHHOCTND K PEATbHBIM MEOUUUHCKUM CTLYHATM»

OrtBevast Ha BOIIPOC O METOAMYECKOI 00eCIIedeHHOCTI, GOIBIIMHCTBO PECIIOH/EH-
TOB (72,2 %) OTMETWIN, YTO JUIA BBIIIOTHEHVs IPOTPAaMMBI IPAKTUKU PYKOBOAMUTENIEM
[IpeJIarajiCh IUTEPATYPA, BUEOPECYPCHI, HEOOXOANMbIE MCTOYHIKN, A TAK)XKE IIPOBO-
IWICh CBOEBPEMEHHbIE KOHCY/IbTallUM IIPY BBITOTHEHUY MHAVBUIYANbHbIX 3aaHUIL.
22,2 % pecroOH/IEHTOB OTMETWIM, YTO IpefIaralich 3afaHusA [/I CAaMOCTOATEIbHOTO
BBITIOJTHEHNA, HO 6€3 JOTIOTHUTEIBHOTO 00CYXK/IeHMs C PYKOBOLUTE/IEM ObIIO HETIOHAT-
HO, KaK MHOTJ€ I3 HUX C/Ie[jyeT BBIIONHATD. bomblas yacTb cTyfenTos (55,6 %) B cBOMX
OTBeTaX YTOYHMIIN, YTO C PyKOBOJMTeNeM OblTa Hala)keHa 06paTHas CBA3b, B TOM 4UCTIe
U B CJTy4ae BOSHUKHOBEHMA BOIIPOCOB 110 OPOPM/ICHUIO OTYETHON JOKYMEHTAIINI.

AHanu3 pesynbTaToOB 10 010Ky 60NPOCO8, CEA3AHHBIX C OHUOAHUIMU CHLYOeH08, TIO-
3BOJINJI OL|EHNTD Y/IOB/IETBOPEHHOCTD CTYNE€HTOB-MENVNKOB Pe3y/IbTaTaMI IPAKTUIECKOII
moAroToBkM B ycnoBuaAx mangemuu COVID-19 u BBIABUTH HECOOTBETCTBME YCIOBUIL
(daxTIIecKoll peam3aluy IPaKTUKA CTyAeHTOB-MeINKOB — UX oxxmpaHuaM. Ha Bompoc
«JJOCTIDKeHNI0 KaKMX 3ajiad, Ha Bamr B3I/IAf, cIIOCO6CTBOBAIO IPOXOXKTEHME MPaKTHU-
KU B IVCTAHIVOHHOM U rnOpupHOM dopmare?» (BBIOOP OTBETOB MHOXXECTBEHHBIII) pe-
CIIOHZEHTEI B 41,7 % Cy4asx OTBETU/IN «PAa3BUTHIO OOIINUX U IIPOdecCHOHANTBPHBIX KOM-
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meTeHIuI»; 38,9 % — «IPMOOPETEHNIO TIePBOHAYAIBHOTO OIIBITA IPAKTIIECKON PaboThI
10 OpTaHM3aLVN COOCTBEHHOI TPOdeCcCUOHANIBHON eATeIBHOCTI»; 36,1 % — «IIpoBepKe
FOTOBHOCTY K CaMOCTOSITe/IbHOI TPYAOBOIL [iesTeIbHOCTI B BUJie OKa3aHMs JOBpaded-
HOJI ¥ Bpade6HOIT moMo1y»; 30,6 % — «yrIyOIeHIIo IPaKTUIeCKOTO OIIBITA IT0 OKa3aHUIO
IoBpauebHOI U BpaueOHOIT moMoI». VI TObKO B 5,6 % OTBETOB — «HUKAKIX».

VccnenoBanne He mpepmonarano c6opa JaHHBIX 00 yCIIeBaeMOCTH CTY[AEHTOB VIIN
Apyrux OOBEKTMBHBIX [TOKA3aTe/IAX aKafleMUYeCKOll YCIIEIIHOCTY, HO Ha OCHOBAaHNI
OIIPOCa MO>KHO CHIeTTaTh BBIBOZIBI O CyO'beKTUBHOI OljeHKe 3P PeKTUBHOCTI JUCTAHIIMOH-
Horo ¢popmara. Tak, B OTBETaxX CTY[EHTOB IPOCIEXKNBAETCSI MHEHIIE O Pe3y/IbTaTUBHOCTH
IPaKTUKY B JaHHBIX YCIOBUAX M B laHHOM opmate. 38,9 % CTy[EeHTOB OTBETHU/IN, YTO
ette 6osbiie yOeAWINCh B IPaBIIBHOCTI BbIGOpa mpodeccuu; 19,4% CTyneHTOB OTMe-
TWIN, YTO BO BpeMsA IPAKTUKM OOHAPYXXMIN CBOM Hpo6esbl B MOAroTOBKe. B orBeTax
PECIIOHJIEHTOB 00 Y/JOB/IETBOPEHHOCTY OPraHMU3ALMEll IPAKTUKM B JAHHOM (opMaTe
IIPO3BYYaIM CleAyoomye nosuunn: 47,2% — «IIpakTuka cKopee yLOBIeTBOpUIa»; 25% —
«6e3yCIOBHO YOB/IETBOPMIa»; 19,4 — «cKopee He yoBIeTBOpuIar» u 8,3% — «6e3yC/IOBHO
He Y/IOBJIETBOPM/Ia».

Jl1s1 OLfeHKYU COOCTBEHHBIX YCUINIL CTYAEHTOB U MIX MOTHMBALIVIOHHOI COCTAB/ISIONIEN
UM OBIIO PEII0’KEHO OL[EHUTD «COOCTBEHHDIE YCUIINUSA 110 OCBOEHWIO TIPOTPaMMBbI Ipa-
KTUKW B JUCTAHIMOHHOM (opmate». [TomoBuHa (50 %) peclOHIEHTOB OTBETUIN, UTO
B TIOJTHOJI Mepe IMPOXOAVIIN NIPAaKTUKy B JTaHHOM QopMaTe. [IpyTyio IOIOBUHY OTBETOB
COCTaBWIN CTIEAYIOLIe KOMMeHTapuu: 36,1 % — «Morym Obl 1 jtydiie»; 8,3 % — «Tak cebe»
u 5,65 % — «KU3HEHHBbIe 00CTOSATENbCTBA ObLIM HeOIarOIpUATHBIMI».

B 3aBepiueHne aHanmM3a pe3y/IbTaToOB OIIPOCA, B IIe/IAX PEKOMEHALINIT U IIPEJIOXKe-
HIIA TIO YITY4IIEeHMIO Ka4ecTBa OPTaHM3alMM IPAaKTUKY B JUCTaHIIMOHHOM (opMare, BbI-
Ie/IM HeCKOJIbKO 3HAYMMBbIX, Ha HAll B3IV, HO MIPOTUBOPEYMBBIX KOMMEHTAPUEB OT
PECIIOH/IEHTOB:

«[Ipaxmuka 6 darnHom (opmarme MeHsI 6NOTIHE YCIMPOUNA U CHUMALD, YO OHA CNO-
cobcmeosana npuobpemeHU0 onviMa NPAKMuU1eckoti 0essmenvHoCMuU. IMomy pe3ynvma-
my cnoco6cmeosan u Moti HAcMpotl, Max KaK s NOHUMALA, 410 SO Obll eOUHCIBEHHDLI
6bIX00 6 CTIOHUSUIELICT CUMYayuu».

«Bbydem 3ameuamenvHo, ecnu npaxmuka 8 OUCMAaHuUoHHOM dopmame 6ydem 6K0-
4amo pabomy ¢ CUMyauuoHHIMU 3a0a4amu, 0PopmeHie MeOUUUHCKOL OOKyMeHMAayul,
OelicteUmMenvHo UCNOIb3YeMOli 6 NPpaKmMuKe 6payud, noocuem CramucmuKky, Hanpumep,
no pabome pasrvix nodpaszdeneHuti GOMbHUU.

«Xomenocw Ovt 6obUUle NPUMEPOB C PeATIbHLIMU MEOUUUHCKUMU CILyHAMU».

«MosxcHo ObL10 cex CYOeHN08 0CeHbI0 NPULTACUMY PA300pamv 6ce MAHUNYLAUUU
04HO, MAK Kax Ha 3auerne HeoOX00UMO ObLI0 NPOOEMOHCIPUPOBAM OAHHbIE MAHUNYIA-
yuu. K coxmanenuro, Ha npakmuxe 6#usy1o Mol Ux He 0enanu».

«K coxcaneruto, Mou 0xudaHUS OM NPAKMUKU He Obiu 0npasdaHol. .. »

«IIpakmuka 0omiHa 6vimv 04HOL, OUCMAHUUOHHDLLL popmam cosepuieHHO becnose-
3eH 0715 NPoU3600cmeeHHol npakmuxul»

HI/ICKYCCI/IOHHI)IC BOIIPOCHI

B nacToAmeM ncciefoBaHNy MpefCTaBlIeHbl Pe3yabTaThl OPOCa CPeU y4acTHU-
KOB CTYLEHTOB MEAMIMHCKOTO HampasieHus noaroroBku Kasauckoro demepanbHOTo
YHMBEpPCUTETa, MIPOXOANBIINX HPAaKTUKy Bo BpeMsa mangeMmun COVID-19 B pmcran-
LMOHHOM (popMaTe ¢ MPeNMYIeCTBEHHbIM NPUMeHEHMeM 3TeKTPOHHOTO 00ydIeHus 1
IVICTAQHIIMOHHBIX 00pa3oBaTe/IbHBIX TEXHOJIOTHUI, a TaKXKe B CMelIaHHOM dopmare C
BO3MOXXHOCTSIMM CHMY/ISLIMIOHHOTO IIeHTPa 1 BO3SMOXXHOCTsAMM T1atdopmel Microsoft
Teams. BbIABIeHHOe OTHOLIEHNE CTYAEHTOB MEAVIIMHCKOrO HalIpaB/IeHNU A K IIOJ0OHO-
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My ¢popMaTy OpraHM3aLNy IPAKTUKY B OYAyIIeM MOXXeT CIIOCOOCTBOBATh 3a61aroBpe-
MEHHOJT TIO[ITOTOBKE K peannsaluy IPaKTUKM B JaHHOM (opMare B clIydae 9KCTPeH-
HOII ee HEOOXONMMOCTIL.

OJHMM 13 OCHOBHBIX BBIBOJIOB JaHHOTO VICCIEIOBAHIA ABM/INCH 3aKOHOMePHBIE 3a-
TPYAHEHIsSI PYKOBOLUTEIEN IIPAKTHK, CBSI3AHHbIE C OYeHb CKATBIMI CPOKAMI OpPTaHN3a-
VM IPAKTUKY U ee peai3aliyiy B SKCTPeMasIbHBIX YCIOBUAX. [/ peleHys IToCTaBIeH-
HBIX 3a/1a4 PYKOBOAMTE/IN BBIHY)XIAEHBI ObIIV OBICTPO paspaboTaTh 1IN 3aIYCTUTD paHee
cosfaHHble M poBbIe 06pa3oBaTeIbHbIE PECYPCHI C BO3MOXXHOCTAMY OH/IAIH-KOHCY/Ib-
TUPOBAHUSA U C UCIO/Ib30BAHNEM CUMY/IILIMOHHOTO LEHTPa [/IsI MAKCUMATIbHOTO IIPHU-
O/MVDKeHNA K pealbHbIM MeIUIIMHCKUM cry4dasM. Hale mpeamnonoskeHne o BOSHMKHOBE-
HIJ CEPbEe3HBIX IIPOOJIEM B CBSI3M CO CPOYHBIM [EPEXOOM B JAHHBI GOPMAT IPAKTUKY
HOJTBEPAUIOCE.

Ompoc mokasaj, 4To y CTyAEeHTOB OTMeYa/Iach IMOHIDKEHHAs MOTHUBALMS K IIPOXO-
XKJIEHMIO TTPAaKTUKY B JaHHOM QopMarte. Texylime pesynbTaThl MOIYT YKa3bIBaTh Ha He-
CKOJIBKO OOCTOSITe/IbCTB. BO-IIePBBIX, /16710 MOXKeT ObITh B TOM, YTO He BCE CTYAEHTHI-
MEJIVIKM B IIOJIHYI0 MepPy M3y4aau HOATOTOBIEHHBII 3a6/1arOBPEMEHHO PYKOBOIUTEIEM
y4eOHbIIT MaTepUaI U TeM CaMbIM He 3Ha/IM, KaK BBIIIOJIHUTD MHAUBMUAYAIbHOE 3a/jaHIe
HPaKTUKN. Bo-BTOPBIX, KauecTBO MpeNOCTaBIeHHbIX MaTepPHaIoB He BCErfa COOTBETCT-
BOBA/IO OXWAAHMAM CTYAEHTOB, YTO HAIIIZHO OTPAKEHO B CPABHUTE/IbHBIX IPaduKax.
B-TpeTbux, y CTy/IeHTOB OTCYyTCTBOBa/Ia CAMOOPTAaHM3AIVA K BBIIIOTHEHMIO 3a/JaHNUI ITpa-
KTMKI B JAHHBIX yCTIOBISX. VICCIefoBaHMe [TOKA3aI0, YTO GOJIbIIAst YaCTh PECIIOH/IEHTOB
TI0 pasHBbIM NIPMYMHAM He B IIOJTHOI Mepe MPUIOXWIN COOCTBEHHbIE YCUIMA MO 0CBOE-
HIIO IIPOTPAMMBI IPAKTUKIL.

HecMoTps Ha TO YTO GONBIIMHCTBO CTY/IEHTOB OTMETH/IM B II€JIOM CBOIO YIOBJIET-
BOPEHHOCTD (POPMATOM OPraHM3ALNY IPAKTUKY U OKpelIiee YOexxeHre B MPaBUIbHO-
cTH BBIOOpa Ipodeccuu, MHOTHE CTY/IeHThI IIOAYePKHYIN, YTO IPAKTUKA B MOJOOHOM
(dbopmare He MOXKET COfIEIICTBOBATH JOCTIDKEHUIO [TOCTABIEHHBIX 3a/jad. ITO CBUJIETEIb-
CTBYET O HECOBIANEHMN UX OXUIAHWII C pe3ylIbTaTaMM IIPAKTUIECKOJ IIOATOTOBKII,
a OIIOCPEIOBAHHO CIIOCOOCTBYET 3aHIDKEHHOT CAaMOOLIeHKe COOCTBEHHBIX YCHUJINIL IO OC-
BOCGHUIO ITPOTPaMMBbI IIPAKTVUKM 11 HUSKOJ YIOBIETBOPEHHOCTH €€ Pe3y/IbTaTaMIL.

Ob6paTHas CBA3b, MOIyYEHHAss OT OOYYAIOI[MXCs, IPECTAB/IAETCS OFHNM M3 Ha-
uboree IMONE3HBIX MHCTPYMEHTOB /IS YCOBEPIIEHCTBOBAHNSA CYIECTBYIOUIMX CTpa-
Ternit 06ydeHNs U HOAXON0B K pealnsaluy IPaKTUIecKol IOArOTOBKI. Pe3ynbraTs
HACTOSIETO VCCIeJOBAaHNA PEeKOMEH/IOBAaHO YYMTHIBATh IIPU paspaboTke obpasoBa-
TEJIbHBIX IIPOTPAMM, COCPEZOTOYNB yCWINs Ha CO3[LAHUY KAaueCTBEHHOTO KOHTEHTA
Ha 3/IeKTPOHHBIX 00pa30BaTe/IbHbIX IIATPOPMaX C BOSMOXXHOCTAMI MCIIOIb30BaHMA
Pas3IMYIHBIX BUPTYJIbHBIX TPEHAXKEPOB [/IsI MAKCHMA/IbHOTO IOTPY>KEHNUS B peabHble
MeIMIVHCKYE CTydan. Y4eT AaHHBIX TpeOOBaHUIL, HECOMHEHHO, OyfieT croco6cTBO-
BaTb Y[[OBIETBOPEHHOCTI CTY[EHTOB IIPOXOXK/IEHNEM IIPAKTUKU B OCOOBIX YCIOBIIX
¥ TIOBBILIEHNIO UX MOTVBAIVIL.

[Tomy4yeHHbIE pe3yIbTaThl COOTHOCATCA C uccnegoBanuamu E. M. Bummne-
Boit, M. I'. EBcunoit (Vishneva et al., 2015), JI. MyxapsAMoBoii, A. 3MraHIIMHO
(Mukharyamova et al., 2021), T. B. MamoTusoit (Malyutina, 2017). Tax, B ucciegoBaHum
E. M. Bumnesoii, M. I'. EBcunoii (Vishneva et al., 2015) yxensaercss BHMMaHMe B&XXHOCTA
IPOXOX/EHIsI CTyeHTaMI-MeANKaMU IIPOM3BOCTBEHHOI IIPAKTUKIA, IeTAeTCS aKLIEHT
Ha TOM, 4TO OHa CIIOCOOCTBYET BOCITUTAHNUIO Ky/IbTYPbl MBIIIUIEHVS, YIUT CHCTEMHO O -
XOANTb K paboTe B MEAULIMHCKOM YIPEXXIEHIN 1 OCBANBATh MHHOBALUI B 9TOI 00/IACTHL.
OTO COOTHOCUTCSA C HAIIMM MCCIIEfOBAaHMEM, TaK KaK Y OBIETBOPEHHOCTDb YCTIOBUAMMU
OpraHM3aLMM MPAKTUKU CIOCOOCTBYeT 6ojiee 9¢PeKTUBHOMY LOCTIDKEHWIO BBILIEIIe-
peunciIeHHbIX KOMIOHeHTOB. JI. MyxapsamoBa, A. 3uranmmua (Mukharyamova et al.,
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2021) aHaMUSUPYIOT TO, KAK CTYEHTbI-MEUKI OLIEHUBAIOT OOyUeHe B JUCTAHIMOHHOM
¢dopmare BO BpeMs ITaHAEMUH B IIe/IOM, B TO BpeMsA KaK B HallleM MCCIIeoBaHNU GOKyc
HallpaB/ieH Ha M3yYeHMe CTelleHV YHNOBIE€TBOPEHHOCTV OpPTaHM3aIyeil IPOXOXKAEHM
MIMEHHO IIPAaKTUKY B JUCTaHIMOHHOM ¢opMaTe B yenoBuax nangemun COVID-19, uro
SIBJISIETCS OFHVIM U3 3HAYMMbIX BEKTOPOB JI/Is TOC/IeAYIOLeli OpraHm3anuu paboTsl B Me-
muiyHckoM Byse. T. B. Mamoruna (Malyutina, 2017) paspa6oraia MOZe/b IICHXO0/IOTO-
[IeIaTOTMYEeCKOTO COIPOBOXIEHNS CTAaHOBIECHNUs IPO(GECCHOHANIBHON WMIEHTUIHOCTU
CTYIEHTOB-MEMKOB, YTO COOTHOCUTCSA C Halllell paboTOol B 4aCTU BaKHOCTY IIPOXOXKTE-
HIsI IPAKTUKY U YOBIETBOPEHHOCTH €10 OOYIAIOMINMIICS, YTO TAK)Ke OKa3bIBAeT BIINsI-
HIIe Ha CTAaHOBJICHME VX KaK IIPO(eCcCIOHAIOB.

OpHako HEOOXOLMMO OTMETHUTD, YTO BOIIPOCAMI BBLB/IEHNsS CTEIIEHN YA OBIETBO-
PEHHOCTHU YCTOBMAMM OpraHusanuu npaktuku B nepuopn COVID-19, a Takke BbIABIIe-
HIIeM HEeCOOTBeTCTBUI (HaKTUYeCKOIl pealn3aluy IPaKTUIeCKOil IIOITOTOBKM CTY/eH-
TOB-Me/IMKOB UX OKUJJAHUAMMY B STUX UCCIIETOBAHUAX MO0 YIEMANTOCh HelOCTATOUHO
BHUMaHMs, 1160 HaHHbBIE MPO6IEMBl BOBCE He 3aTPAarMBaINCh. B CBA3K C 9TMM HaMu
IpeANpUHATA MONBITKA HE TONbKO BBIABUTDH CTENleHb YHOBIETBOPEHHOCTU 06ydaio-
MMXCA MEJUIMHCKOTO HAIpaBeHMsA MOATOTOBKM YC/IOBUAMMU OpPTaHM3alUyM IIPOXO-
JKIeHNUA NPAKTUKY, HO ¥ BBIACHUTD TO, KaKMe TPYJHOCTY BOSHUK/IN Y I€Jaroros Ipu
ee OpraHU3ALNN.

3akmroueHne

Hacrosiee nccefoBaHie crioco6cTBoBaIo cOopy JOCTOBEPHBIX OT3bIBOB O BHE3aIl-
HO M3MeHUBIIeMCs GopMaTe IPOXOXK/EHNS TPAKTUKI CTY[IeHTOB-MeUKOB Ha IIpIMepe
Kasanckoro ¢enepanbHoro yuusepcurera. Hanbosee BaKHble BHIBOJBI BKIIOUAIOT YIET
CYLLLECTBYIOLIMX PO6IEM IpU OPraHU3ALMN Y peaTn3aliii IPAKTUKU B OCOOBIX YCTIOBH-
sIX, @ IMEHHO:

1) HeobxoxMMa pa3pabOTKa PYKOBOSUTEMAMY MPAKTUK LUPPOBBIX 06pa3oBaTenb-
HBIX PECYPCOB C COIPOBOX/AOINM OHJIANH-KOHCY/TbTIPOBAHIEM U MCIIONb30BAHMEM
BO3MO>KHOCTEJ CUMY/ISILIMOHHOTO IIeHTPa C YYeTOM CaHUTAPHO-3INEMIOTOTMYECKUX
TpeGOBaHWIT [/IsI MAKCHMA/IBHOTO NPVO/IVDKEHNS CTY/IeHTOB-MEVIKOB K PEaTbHBIM Me-
AULIHCKUM CITy4asiM;

2) ClIefyeT y9mMThIBAaTh IOHVDKEHHYI0 MOTHUBALIMIO CTY/IEHTOB K IIPOXOXK/IEHIO ITpa-
KTUKIU B JAaHHOM dopmaTe;

3) TpebyeT MOBBIIIEHHOTO BHYMAHNS OTCYTCTBUE CAMOOPTaHM3ALNY Y HECOBIIafie-
HIIe O>KVUJAHMIT CTY/IeHTOB-MEINKOB C pe3y/IbTaTaMl IPAKTVKIU B JaHHOM (popMaTe;

4) HyX/JaeTCsI B KOPPEKTUPOBKE 3aHVDKEHHAsI CAMOOL[EHKA CTYAE€HTOB COOCTBEHHBIX
YCUIIVIT [I0 OCBOEHUIO IIPOrPAMMBI IIPAKTYUKI B JAHHBIX YCTOBIIX.

JlJ1s1 pelrtieHNsI TOCTaB/IEHHBIX 3a/jad PYKOBO/TEN BHIHY>K/I€HBI OBUIN MICIIO/Ib30BATh
IIOCIIENTHO paspaboTaHHble Lu(poBble 06pa3oBaTeIbHbIE PECYPChI € COMPOBOXXAAIOLINM
OHJIAIH-KOHCY/IbTYPOBAHIEM U VICIIO/Ib30BAHIEM CUMY/ILIIOHHOTO LeHTpa (C yIeToM
CaHUTAPHO-3IUAEMIOIOTNYECKIX TpeOOBaHMII) [/IsI MAaKCUMAIBHOTO IPUOIIDKEHNs
CTY[€HTOB K peaIbHbIM MEeMIIMHCKNIM CrydasM. Kak Imokasano mcciefoBanme, MHOTE
CTYHEHTbl OTMETWIN CBOK YHOBIETBOPEHHOCTH (OPMATOM OpPraHM3ALMMU MPAKTUKI.
YdauThiBasi MHEHNE CTYAE€HTOB U PACTYIYI0 HOIYISPHOCTb OH/MIANH-00YIeHNs, a TaKXKe
BEPOSITHOCTb [IOBTOPHOT'O 3KCTPEHHOTO ITePeBO/ia PAKTIIECKOI! TOJTOTOBKM B JAHHBII
dopmart, crefyeT paccCMOTPETh BOIIPOC O 3a6/1arOBpeMEHHON IIOATOTOBKE PYKOBOJMTE-
NAMM 006pa30BaTe/IbHBIX IPOrPaMM LU(POBBIX 00PA30BATEIBHBIX PECYPCOB C BO3MOXK-
HOCTSIMI MaKCVIMa/IbHOTO IPUO/IVDKEHVSI K pea/IbHBIM MEAMIIVHCKIM CIIydasiM 1 obecIre-
YeHIeM ITOCTOSHHOI 0OPaTHO CBSI3N € PYKOBOJUTEIEM IIPAKTUKIL
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Heo6xoguMo Tak)Ke OTMETUTb, YTO KAYeCTBEHHO IIOATOTOBJICHHBII KOHTEHT U
YCUJIEHNE €€ COfleprKaTeIbHOI JacTi, OyHeT Clloco6CTBOBATh MOBBIIIEHNO MOTHBALN
CTY[€HTOB I10 BBIIIO/THEHNIO IOCTAB/ICHHBIX 33/jaY IIPAKTIKI, TOBBIIIEHUI0 CAMOOPTaHN-
3aMM U COOCTBEHHBIX YCU/IMIT CTY/IEHTOB 110 OCBOEHMIO IIPOTPAMMBI IIPAKTUKI B OCO-
OeHHBIX YC/TOBIIX.

[Tony4yeHHbIE Pe3y/IbTATHI MCCIENOBAHNS MMEIOT IIPAKTIIECKOe 3HAYEHME, TAK KaK
BbIfIeJIEHHbIE IPOOIEMBI I y4€T KOHCTPYKTUBHBIX MHEHUII CTYE€HTOB MOTYT ObITh VC-
II0/Ib30BAHBl PYKOBOJMUTENSAMY NPAKTHUK B IIpoliecce paspaboTky LyudpOBBIX MHCTPY-
MEHTOB, HAIIPaB/IEHHBIX HA JOCTOMHYI0 peanusaluio IPaKTUIeCKOl ITOATOTOBKMU CTy-
I€HTOB-MEJUKOB.
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AHHOTAaIIUA

Cornacao Konnenuun rocygapcrBenHolt nporpamMmbl Poccuiickoir ®epepanmu «Passurue obpa-
30BaHMs» [0 2030 roga, A/Isi CO3TAHNS Ollepexarolell MpodecCHOHATbHOM MOATOTOBKI CIIelna-
JINCTOB HEOOXOMMO 60JIee IIOTHO MCII0/Ib30BaTh MEXaHU3MbI COLIMA/IbHOTO IAPTHEPCTBA, KOTOPOe
I03BOJIsIET COT/IACOBATh MHOTOOOpasHble MOTPeGHOCTM PHIHKA TPYAA 1 aKaJeMIUIecKOro coobime-
crBa. OHaKo misA 6ojlee apryMEeHTUPOBAHHOTO BKIIOYEHNS COLMAIbHBIX MAPTHEPOB B IIPOL[ECC
podecCHOHAIBbHOI ITOATOTOBKY HeoOXOMMa MHOTOMEpHas MOJie/b, KOHKPETU3MPYIOas Le/ln
7 QYHKIMI BCEX YYaCTHMKOB MAPTHEPCTBA Ha KAKIOM Tarie 00ydeHMs CTYeHTOB B BYy3e.

Ilenp paboThI COCTOUT B 0O0CHOBAHUY TAKCOHOMIYECKOII MOJIe/N IPO(ECCUOHANTBHOI ITIOATOTOB-
KII OYAYINX [IEfaroroB B COLMATbHOM [IAPTHEPCTBE [efarornieckoro Bysa ¥ ZOUIKOIBbHOI 0bpa-
30BaTe/IbHOI OPraHM3ALI.

MeTop0/0T1A ¥ METO/IMKA MICCIEIOBAH OCHOBAHBI HA CYCTEMHOM, KOMIIETEHTHOCTHOM U KBaJ/IU-
METPUYECKOM TIO/IXO/IaX, TI03BO/IAOIMX ONPEe/NTh ¥ COITTACOBATh C COIMANbHBIMU MapTHEPAMNU
KOMIIETEHTHOCTHO OPMEHTMPOBAaHHBIE I/ IPOpeCcCHOHATbHOI IOATOTOBKM GYIYILINX MeIaroros
B CIICTeMe COIaIbHOTO MAPTHEPCTBA MefjarOrMYeCcKOro By3a I JOIIKOTbHOIT 06pa3oBaTebHOI Op-
raHM3anuu. DT L/l IPefiCTaBIeHbl KOMIIAKTHO B aBTOPCKOII TAKCOHOMITIECKOII MOZEII, 0TOOpa-
KaIoIIeil YPOBHM BOCTPeOOBAHHBIX Ha PhIHKE TPy 3HAHUI U YMEHMIA, YCIIENIHOCTh GOPMIPOBa-
HIISI KOTOPBIX OIIpefie/IsieTCsl YPOBHEM IIPOQecCrOHaNbHOI HAallPaBIeHHOCTY GyAYLINX [eJaroroB.
CTpyKTypa 1M cofiep)KaTeJIbHOe HAIlOJTHeHMe TAaKCOHOMMYECKON MOJeNy IOJTOTOBKU CTYIEHTOB
B COLIMA/IbHOM NAPTHEPCTBE MeJarOrMYecKoro Bysa U JOIIKOTbHOI 006pasoBaTebHOI OpraHusa-
LUV OIpefie/IeHbl MEeTOIOM T'PYIIIOBBIX 9KCIIEPTHBIX olleHOK. IIpemraraemMas TakCOHOMMYeCKast
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MO/JIe/Ib MOYKeT OBITD IT0/Ie3Ha aAMMHMICTPALIMU U TPEIIOIaBaTe/ M BY30B IPU MPOEKTUPOBAHNI
y4e6HOTo ITIpoljecca B paMKaX MHAMBUIYATbHBIX 06pa3soBaTeIbHBIX TPAEKTOPUII 00yJaIOmIMXCH,

YIUTHIBAOLINX HOTP€6HOCTI/I pEernoHanbHOroO pbIHKA TPy/ia ¥ pE€CypChl COMAaIbHbIX ITAPTHEPOB.

KnroueBble cmoBa: TaAKCOHOMUYECKas MOJI€/b, COMAaIbHOE MAPTHEPCTBO, nenarormqecxmﬂ BY3, 10~
IIKOJIbHAA o6pa30BaTeanaH Oopranmsanusd, npo@)eccmor{anbﬂo-nenarorw{ecxaﬂ KOMIIETEHTHOCTD,

6y;[yLume TIeJarory, KOMIETEHTHOCTHO OPMEHTMPOBAHHbIE LIEIN IIOATOTOBKIA.
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Abstract

According to the Concept of the State Program of the Russian Federation “Education Development”
until 2030, in order to create advanced professional training of specialists, it is necessary to more
fully use the mechanisms of social partnership, which allows to coordinate the diverse needs of
the labor market and the academic community. However, for a more reasoned inclusion of social
partners in the process of professional training, a multidimensional model specifying the goals and
functions of all partnership participants at each stage of students' education in higher education is

needed.

The aim of the work is to substantiate the taxonomic model of professional training of future teachers

in social partnership of pedagogical university and preschool educational organization.

The methodology and methods of the research are based on the system, competence and qualimetric
approaches, which allow to determine the agreed with social partners competence-oriented goals of
professional training of future teachers in the system of social partnership of pedagogical university
and preschool educational organization using the method of group expert evaluations. The structure
and content of the taxonomic model of students' training in social partnership between a pedagogical
university and a preschool educational organization are determined by the method of group expert
evaluations. The proposed taxonomic model can be useful for the university administration and
academic staff in designing the educational process within the framework of individual educational
trajectories of students, taking into account the needs of the regional labor market and the resources

of social partners.
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BBepenne

B 2015 rogy na I'enepanbHoit Accambriee OOH (United Nations, 2017) onpepenenst
L[e/IM YCTOMYMBOTO pasBuTuA Ha nepuog 5o 2030 ropa, Hanpap/IeHHbIE HA PeLIeHNe I710-
6a/pHbIX IIP06/IEM IBAAIIAT IEPBOTO CTOMIETHS, B TOM YHCTIe B chepe obpasoBanus. [Jo-
CTVDKEHVIE 9THX IieJiell TpeOyeT KadeCTBEHHO ITOATOTOBKY OY/yINX II€fJaroroB, a TAKKe
IIOJTHOLIEHHOI MHTEerpaluyt HeOOXOAUMBIX [/Is1 9TOTO PECYyPCOB CO CTOPOHBI IIPaBUTEIb-
CTBa, HENPABUTE/IbCTBEHHBIX OPraHM3aALMIL, aKaleMIYeCKIX YIPEXJeHNUIT I YaCTHOTO
CeKTopa.

B HaumonanpHolt fokTpuHe obpasoBanus Poccuiickoit Gepepannn, KoTopast mpu-
HsUIa 1Ie/IY YCTOYMBOTO PasBUTHUSA, OTMEYAETCs, UTO /IS YAOBIETBOPEHMs IOTPeOHO-
CTejl pbIHKA TPyZa HeOOXOAMMO MPUBJIEKaTb paboTORaTe e, OpraHu3alyu npogdeccuo-
Ha/IbHOTO 00pa3s0BaHMsA U IPYTUX 3aKa3UMKOB IIOATOTOBKM CHEIVAMNCTOB K HINPOKOMY
COLMA/IPHOMY IIapTHEPCTBY.

Vpest comyanpHOTO MAPTHEPCTBA, KAK COBOKYITHOCTb OOIIECTBEHHBIX OTHOIIEHMI,
obo3naveHa u B 3akoHe «O6 obpasoBanunu B Poccuiickoit @enepannm». VMunnmatopa-
MU TaKUX OTHOLIEHMIT MOTYT OBbITh, B YaCTHOCTH, Y4eOHO-METORNIECKIIE OOBEnHEHNS,
KOTOpBIe JO/DKHBI GYHKLIMOHMPOBATh B (hOpMe COLMATbHOTO IIaPTHEPCTBA [JIA COI/IAco-
BaHHOTO PETYIMPOBAHNS 00pa30BaTeIbHBIX OTHOIIEHNUIT, B TOM YNCIIE U C PETYIOHAIBHBI-
MU paboTOHATE MU,

OpHaKo MCCIefoBaTeINt OTMEYAIOT, YTO B HACTOsIee BPeMsl HeT CIOXKUBIIETOCs
MexaHM3Ma (MOJe/)) BOBJIEYEHVsI PerMOHAIbHBIX paboTonaTenell B 06pa3oBaTe/IbHbII
HPOLeCC BBICIIIEI [IearOrMYeCcKolt IKOJIbI, OTCYTCTBYIOT 1 9()(eKTUBHbIE MHCTPYMEHTbI
OLIEHKI VX YIacTVsI B 0Opa3soBaTe/IbHON e TeNIbHOCTI 10 TIOJITOTOBKE B PAMKAX COLIM-
QIBHOTO TTAPTHEPCTBA CTY/IEHTOB — OYAYINX IIearOroB JOIIKOIbHBIX OPraHM3aINIL.

ITocTpoeHue TaKOTO MexaHMU3Ma TpeOyeT He TOIbKO y4eTa BCeX PeCcypCcoB COLMAIb-
HOTO IIapPTHEPCTBA By3a M IOIIKO/IHOI 00pa3oBaTe/IbHOI OpraHM3aluy, HO 1 KOHKpe-
TU3ALM COITIACOBAHHBIX C COLMAIbHBIMI IapTepaMyi KOMIIETEHTHOCTHO OpPMEHTHPO-
BaHHBIX IleJIell MOATOTOBKY OYAYIUX IeJaroroB Ha OCHOBE a/jeKBAaTHO MOCTPOEHHOII
TAaKCOHOMMYECKOI MOJIENN.

HeobxommnmMocTp pelteHnst 3Toi mpobieMsl OIpenenua enb NCCIegoBanms: 060-
CHOBaHJe TAKCOHOMIYECKOJ Mozeny MpodecCUOHAIbHOI IOATOTOBKY CTYAEHTOB B CO-
L[Ma/IbHOM IIapPTHEPCTBe IIefJarOrNIecKoro Bysa ¥ [OLIKOIbHOI 06pasoBaTebHOI opra-
HMBAINIL.

Hccnedosamenvckiie 80npocht BKITIOYATN SKCIIEPTUSY COTEPKATe/IbHOTO HAIOTHEHIs
TaKCOHOMUYECKOJI MOJIe/IM, a TaK)Ke aHa/lu3 BO3MOXKHOCTY IIOCTPOEHMs Ha ee OCHOBe
mpolecca MOATOTOBKM OYAYIIMX Iefaroros MO MHAVBUAYATbHBIM 00pa3oBaTeIbHBIM
TPAEKTOPVIM.

T'unome3a uccnedosanus COCTOSIIA B TOM, YTO COIIACOBATH C COLIMATbHBIMIU TTaPT-
HepaMJ KOMIIETEHTHOCTHO OPMEHTVPOBAHHbIE L{eJI) HOATOTOBKY OyAYLINX II€aroros
TOLIKOTBbHBIX OPTaHM3alMil BO3MOXKHO, eCi pa3paboTaHa TAKCOHOMMYECKAsT MOJeNb,
Y4YMTBIBAKOIasA 0OpasoBaTe/IbHbIe 3aIIPOChl COLMAIBHBIX TAPTHEPOB U NpefyCMaTpyUBa-
IoLIast IPOBefieHIe ITearoTNYecKoil 9KCIIEePTIU3HI ee COfePKATeIbHOTO HATTOTHEHISL.

O630p muTeparypsI

B Haquo—nenaroqueCKoi[ JINTEpAType IIOHATNE «COLMAIbHOE MapTHEPCTBO»
B 06pa303aHI/m paccMaTpMBaE€TCA B paMKaX TpeX MCC/IEf0BATETbCKNX HaHpaBJ’IeHI/II?I.
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Ilepsoe nanpaenenue npencrasineHo B Tpyaax H. A. baxmosoit, A. A. CrindeHKo
(Bakhlova & Spichenko, 2021) u gpyrux ncciefoBareseii, KOTOpble pacCMaTPUBAIOT «CO-
L[Ma/IbHOe IIAPTHEPCTBO» BeCbMa OTPAHIYEHHO, TONBKO BO B3aVMOJECTBUM 06pa3oBa-
TEIbHOTO YYPEXIEHNUA C pabOTOfaTeNAMIL

Bmopoe nanpaenenue npencrasnAoT, Hanpumep, @. M. Kagpiposa, /. I'. T'omnbiiies,
I'. B. Myxamer3snosa (Mukhametzyanova et al., 2013), KOTOpble XapaKTepPU3YIOT «COLM-
a/IbHOE IIAPTHEPCTBO» KaK B3aMMOJEVICTBIIE 00Pa30BaTeIbHO OPraHN3alNy C BHELIHN-
M, TI0 OTHOLIEHMIO K Hell, Cy6'beKTaMU pbIHKa TPyZa.

Tpemve nanpaenenue Haubosee MMOTHO, [I0 HAIIEMY MHEHWIO, IIPEICTAB/IEHO B pa-
6otax E. B. Tkauenko u V1. I1. Cmuprosa (Tkachenko & Smirnov, 2014), koTopble Tpak-
TYIOT COflep>KaHNue MOHATNS «COLMAbHOE IAPTHEPCTBO» KaK B3aMMOfeEiiCTBIE 06pa-
30BaTEIbHOTO YYPEX/EHNA He TONBKO C CyO'beKTaMy PBIHKA TPYHa, HO 1 C CyObeKTaMu
06pa3oBaTe/IbHOTO IpOoLiecca (3TO MpeIogaBaTe/, 00yJaomyecs], CTPyKTypHbIe IOfpa-
3meneHNs 06pasoBaTeNbHOTO yupexuenus u ap.). Ilpudyem B padore H. C. Virnatbepa
B3aVIMOJIEIICTBIE 0OPA30BATEIbHOIO YUPEXK/EHNsI C CyObeKTaMu PhIHKA TPyZa paccMa-
TpMBaeTCA KaK MapTHEPCTBO, HAIIpaB/IeHHOe Ha Y[ OB/IETBOPEHE IHTEPEeCOB BCeX B3a-
uMopeiicTByIomux cropoH (Ignatiev, 2005), 4To, Ha HaIl B3IJLAL, ABJIACTCA OYEHDb BaXK-
HBIM, KOHCTPYKTUBHBIM U 67IM3KMM K Le/IsIM JaHHOTO MCCIeOBaHIA.

B oredecTBEHHOI HayYHO-IIEJaTOTMYECKOI TUTEPAType OCHOBHOM aKLIEHT CTABUTCA
Ha ompefieneHny 3 HeKTUBHOI TAKTUKM COLMAIBHOTO B3anMofeiicTeuA. Tak, B pabo-
te H. C. Cpyxk (Struk, 2013) mpepcraBieHs! TeopeTudecKie aCIeKTbl TAKCOHOMUY CETI
TeJI0BOTO MAPTHEPCTBA IPEAIIPUATUI C PasIMYHON CTPYKTYpPOil BHYTPEHHUX IIeHHOCT-
HbIX OTHOILIEHMIT I MeXaHU3MOM ux reHepuposanus. 0. A. 3y6ok u A. C. JIro6yToBbIM
(Zubok & Lyubutov, 2021) pa3paboTaHa CTPYKTypHO-TaKCOHOMIYECKas MOJie/Ib CaMope-
TY/LALUY COLYATBHOIO B3aMIMOZEIICTBYIA MOJIOEK Ha OCHOBE CMbIC/IOBOTO IIPOCTpPaH-
CTBa M €CTECTBEHHBIX K/IACCOB-TAKCOHOB.

Kakpplil TAKCOH paccMaTpUBaeTCsA aBTOPAaMM KaK IOAIIPOCTPAHCTBO HJIA KOHKpPET-
HOTO CMBICTIOBOTO TOJIA, CIIOCOOCTBYIOIETO BBIABICHNMIO CTPYKTYPBI B3aVIMOCBSA3EN U
MepapXIYHOll KJIACTepM3aluy IIPoLjecca CaMOPETY/LALIMN B3aMOMEICTBIA MOJIOMBIX
Tofelt IPYT € IPYTOM U € 001ecTBOM. B JTaHHOM crTy4yae CTPYKTYypPHO-TaKCOHOMMYECKMIT
IOJIXOf], CO3[aeT BO3MOXKHOCTb Pa3paboTKM CTPYKTYPHO-TAKCOHOMUYECKUX KapT, OTpa-
JKAIOIVIX B3aVIMOCBA3M BHYTPU MeXaHu3Ma camoperymsannu (Zubok & Lyubutov, 2021).

TakcOHOMUS HAIIPAB/IEHNIT B3aMMOIENCTBIIS BBICILIEN IIKOJIBI 1 0611[eCTBa, pa3pabo-
TaHHasA Ha OCHOBE MHCTUTYIMOHATbHOI ITapaiUrMBl, ITpefcTaBieHa B pabore H. 10. Bra-
coBoii 1 ee koyter (Vlasova et al., 2022). 3ecb aBTOPBI IPeAyCMAaTPUBAIOT COITIACOBAHIIE
MHTEPECOB ¥ BO3MOXKHOCTEN B3aVIMOB/IMAHMA OCHOBHBIX TPYHII CTEKXOJAEPOB (3TO
paboTopaTeny, MHCTUTYTHI TPAXKHTAHCKOTO OOILIeCTBA, HEKOMMepUYECKe OpraHM3alni,
TOMOXO3AJCTBA) CUCTEMBI BBICILIEr0 06pasoBaHuA. ABTOPCKasA TAKCOHOMMUA OIpefienseT
XapaKTep B3aMMOZEIICTBIS He TOIBKO B 06pa30BaHNIL, HO 11 B HaY4HOJ1, COLIMAIbHOIA, I10-
JUTUYECKOI, SKOHOMUYECKOI 1 9Komorndeckoit cdepax. [IpudeM B KaXXoil IpefcTaB-
JIeHHOII cpepe YHUBEPCUTET PAcCCMATPUBAETCA KaK PABHOIIPABHBIN ITapTHEP-YYaCTHUK
B paMKaX KOHKPeTHBIX KOMMYHMKAIUII 1 CBsA3eil. bojiee TOTo, OH ABJIAETCA OPraHU3aTo-
POM KOMMYHUKAIWIT ¥ CBsI3€ll C OOI[eCTBOM, BBICTYIIAst B POJIM KaTaIM3aToOpa U IIPefo-
CTaB/IAA IVIOLIAZIKY /1A B3aMMOJEIICTBIA C HUM. Ba)kHO OTMeTHTD TakyKe, YTO Ha OCHOBE
IpefyIaraeMoil TAKCOHOMUM pa3paboTaHa KOMIUIEKCHAS IIPOTPaMMa, ITO3BOJLIIOIAsT CHC-
TEMATV3VPOBATh 3HAHNUA U IPAKTHKY, IPEICTABUTD CITOXVBLIYIOCA CHCTEMY 00IeCTBeH-
HBIX OTHOIIEHNIT, B KOTOPBIX BBICIIAsI LIIKOJIA SIB/ISIETCSI KOOPANHATOPOM O0IIeCTBEHHBIX
koMmmyHukanuit (Vlasova et al., 2022).

Takum 06pa3oM, B OTEYECTBEHHOI HAYYHO-IIE[ATrOTMYECKOIl TUTepaType, paccMa-
TpUBAIOLIEll BOIPOCHI TAKCOHOMMM 0Opa3soBaTeNbHBIX IleNiell B paMKaX COLMANTbHOTO
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[MAPTHEPCTBA, OCHOBHOII aKI[€HT Ce/TaH Ha TAaKTUKE COITACOBAHHOTO B3aIMOZEICTBIIS
COLATIbHBIX APTHEPOB ¢ 00pa3oBaTeNbHBIMU OpraHusanyuamu. HeobxoxumocTs Ta-
KOTO B3aMMOJENCTBUS OOYCTIOB/INBAET AKTYaIbHOCTb M MPAKTUYECKYI0 3HAYMMOCTb
npo61eMbl pa3pabOTKM TAKCOHOMUYECKOI MOZe/NN MOATOTOBKY CTY/IEHTOB B CHCTEMe
coumanpHoro mapraepcrsa «Ilegarormyeckuit By3 — JlomkonpHas o6pasoBaTenbHast
OpraHysanys».

Yro KacaeTcs 3apyOeXKHBIX MCTOYHMKOB, TO Pe3y/IbTaThl UCCAENOBAHMUII 11O Iefia-
TOIMYeCcKMM TaKCOHOMMAM MOXHO BCTpeTuTb B paborax Deutscher, E. A. Winther,
A. Ornellas (Deutscher & Winther, 2019; Ornellas, 2018) n apyrux uccnegosarereir. Ha-
npumep, B pabote V. Deutscher, E. A. Winther yeTsipexypoBHeBas TaKCOHOMMUSA paccMa-
TPUBAETCsI KaK KOHIENITya/IbHass OCHOBA I/IsI OL[EHKM KOMIIETEHTHOCTY B COLMAIbHOM
B3aMMO/IEVICTBIUIA.

Ha nepsom yposte obydaromimecst ojIy4aiT CTaTyc CyObeKTa, KOIa OHM CTAHOBATCS
YaCThI0 PO eCcCHOHAIBHON CPebl 1, B CBA3Y C 9TUM, II0/Ty4aI0T KOHKPETHYIO poib. I1pu
TOCTIDKEHUU 6110P020 YPosHs 0Oydarolinecsi JO/DKHBI YMETh PearrpoBaTh Ha 3ampoc
CBOETO COLIMANbHOTO OKpyxeHus. Ha mpemvem yposHe ocylieCcTBIs€TCA MOHUTOPVHT
BO3MOXXHBIX KOHTAKTOB OOYYAIOIINXCS C JPYTMMU, YTOOBI OTC/IEXKMBATD IIPOLIECC BBI-
IIOJIHeHN: TTIOCTAaBJIeHHON 3afiaunt. Yemeepmuolii yposeHv IPEACTABICH COLMAIbHBIM B3a-
MMOJEICTBIEM 00YIaIolerocs, KOria OH OIMChIBAET CIydall KOMMYHUKALVI C APYTUMU
Y4aCTHUKAMU IIpoliecca. [ OLeHKM KOMIIETeHTHOCTY aBTOPbI IIPef/IaraioT UCI0/Ib30-
BaTb OIMCAHME [IeATebHOCTY YYAINXCsI, OMPOCHI, PEIITUHIN SKCIIEPTOB U CTY/EHTOB,
VICCTIEOBAHNA € OCTeRyomyMY BbiBogamu u T. 4. (Deutscher & Winther, 2019).

IIpenopaBaTeny ucmanckoro yuusepcurera Obepra-me-Karamonmu A. Ornellas
(Ornellas, 2018) fi/151 OBBILIEHVS] BO3MO>KHOCTeT BBIITYCKHJMKOB BBICIINX 00pa3oBaTeb-
HBIX VUPEeX/eHWIT Ha PbIHKEe TPyAa pa3paboTaaa TAKCOHOMMUIO HABBIKOB TPYHOYCTPOIi-
cTBa («taxonomy of employability skills»). 9Ty HaBbIKY, B YaCTHOCTH, BK/IIOYAIOT B ce0s
KaK JIMYHBbIE KAaueCTBA, TAaK VM TEXHUYECKYI0 KOMIIETEHTHOCTb, YTOOBI B MOCIEAYIOIEM
MOJIOfble JIIOAV MOIJIV MMETb PeabHyl0 BO3MOXXHOCTb I/ TPyHOycTpoiicTBa. Takco-
HOMMSI OPMEHTMPOBAHA Ha TO, YTOOBI aTh YKA3aHWUs BBICUIMM OOPa3OBaTEeIbHBIM Yd-
PEX/EHNAM 110 ONTHMMU3ALMI HABBIKOB BBITYCKHUKOB B PaMKaxX VX TPYAOYCTPOJCTBa
IyTeM Y/Iy94IleHNs CBA3M YIeOHBIX IIPOrPaMM BBICIIETO 0OpasoBaHNs C TPeOOBAHNMAMY
npodeccronanbHoro Mupa. [IpudeM CHyCOK HaBBIKOB — 9TO HE TOIBKO HEOOXO[VIMBIIL
aTpuOyT BBIIIYCKHIKOB, OH OIpefe/sieT HAlPaB/IeHNsI IOCTOSIHHOTO UX OOHOB/ICHNS Ha
IPOTSDKEHMY BCell IPOoQeccHOHaTbHO >KU3HY NHAVBUAA.

B KOHTeKCTe Halllero MCCIeOBaHNA BaKHBIM IpefcTaBsgeTcsa mo3uuua A. Braunstein
U ee KoJUIer u3 yHuBepcuteTa JyiicOypr-JcceH, KOTOpble IPEIOKIIN TAKCOHOMUIO CO-
L[Ma/IbHOTO MOJIe/IMPOBAHMs B IIPOQecCHOHaIbHOM 00ydeHnu. B ee ocHOBe jexar co-
LalIbHbIe CUTYalM B BUJie B3aMMOJEICTBIA MEXAY 00yJarommmMucs 1 ux npodeccu-
OHAJIbHOII cpefoll. VIMeHHO colmanbHOe B3aMMOJelCTBIe Ha OyAyleM pabodeM MecTe
IOJDKHO IIOMOYb CTY[IeHTaM pasBUBATh MX KOMIIETEHIVM, YTO BefieT 110 CBOEII JIOTUKE U
K KauecTBy 0OydeHns. B kauecTBe OL[eHOYHOII OCHOBBI aBTOPBI TIPEIATAIOT HAMUYPOB-
HeBy10 MaxcoHOMU COLYATbHOTO BHEAPEHNA: COLMAIbHOE IMOJIOXKEHMe, COLMaIbHOe
IeVICTBIE, COLMATIbHAS PEeAKIVsl, COLaTbHOE B3aMOIEIICTBIE M COBMECTHOE B3aNMO-
mevictBye. Takas TaKCOHOMMS COLMAIBHOTO BCTPAaMBAaHUA ONMLETBOPSIET, IO MHEHMIIO
MCCTIefiOBATEIel, OTIPEe/IeHHYIO CTEIleHb COLMAIN3ALINI, IIPY KOTOPOI! XapaKTepUCTHU-
Ka peaJibHOTO COLMAIbHOTO B3aVMOJEIICTBUSA MOJENIUPYeTCsl BO BpeMs BBIIOTHEHUA
npogeccuonanpHbIX 3aiad (Braunstein et al., 2022).

Ba>kHBIM ITOAXOLOM K KOHLIETILIMY TAKCOHOMMMU MO>KHO CUUTATh ee BapUaHT, Ipef-
JIOKEHHBIIT ITpernofasatesiMu yHusepcutera Llentpanbroit ®nopupsr Opnango, CIIA
L. L. Martin, H. Smith, W. Phillips (Martin et al., 2005). Oxu npencTaBuIN TaKCOHOMUIO
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B BIifie TAPTHEPCTBA MEX/Y YHIUBEPCUTETOM I COOOIIECTBOM, 2 IMEHHO AelapTaMeHTOM
JKVJIMITHOTO CTPONUTENBCTBA U TOPOJICKOTO passuTyA. [lapTHEpCTBO, OCHOBaHHOE Ha VH-
HOBAI[VSIX, OXBAThIBAET, HAIIPMMEP, CTyIeHIECKOe BOJIOHTEPCTBO, IIPUK/IAHbIE UCCTIe-
TOBaHMA, MHCTUTYIVIOHAIbHbIE M3MEHEHUA 1 Ap. ABTOPBI OTMEYAIOT, YTO MHHOBAIMN
B MMAPTHEPCKUX OTHOIIEHWSX PealN3yIOTCs IPEUMYIeCTBEHHO 3a CUeT IPOAYKTUBHOII
KOMMYHMKAIIVM U CUHEPTYM, KOTOPbIe CIOCOOCTBYIOT PaclipOCTPaHEHNIO HAKOTIEHHBIX
3HAHWI U TEXHOJIOTUIA.

Paspenss atu nosuuum, uccnenosatenu N. Agarwal u M. Verma npepnaraioT BHe-
IpeHIe TAaKCOHOMMM C TOYKM 3peHMs MHHOBALMII B IEfarorn4eckoM 0OpasoBaHNU
C HeIpeMeHHbIM BKJIIOUYEHMEM NapTHEPCKUX OTHOIIEHWIT. ABTOPBI OIVCBHIBAIOT MHHO-
BaIlMOHHbIe 0Opa3oBaTe/IbHble CTPATETNN, OPUEHTHPOBAHHbIE HA TBOPUECKUIT TIOAXO.
VIX TaKCOHOMMSA BK/IIOYaeT TPU THUIIA VHHOBAIWIL: HeIpepbIBHbIC VHHOBALUM, VHA-
MIYecKye VHHOBALUM U IIPEPHIBUCTOCTh JAHHOTO Ipoliecca. B cBsisu ¢ aTum paspa-
60TKa 00pasoBaTeNbHBIX CTPATETUII NPEJCTABIACT COOON CHUCTEMATUIeCKuii Mpolece,
COCTOSILINIT U3 Psifia IIar0B, OT AHAIN3a AKTYya/IbBHOIO COCTOSIHMSA A/ 0 0OecredeH st
MaKCVMMa/IbHOTO ycIleXa peanusaluyl IPUHATON 06pasoBaTe/IbHOI CTPATETUN B Pealb-
HBIX YC/IOBUSIX. Bce 9TO HeTepMMHMPOBAHO TeM, YTO B BBICIIEM OOPA3sOBaHUM YPOBEHb
B3aMMOJIEICTBYA O0OYYaIOIIVXCSA TOCTATOYHO BBICOK, @ UX MHAMBUYaIbHbIC Pas/INIVIA
CTAHOBATCS YACTHIO IPO(ECCHOHANBHBIX KOMIIETEHINIT, KOTOPble Y HUX M PasBUBAIOT
npenopasatenu (Agarwal & Verma, 2020).

B Becbma nnrepecnom kourexcre G. P. Zipp (Zipp et al., 2016) 1 ero xouteru us yHu-
Bepcutera CeToH-X0/I MCIONMb3YIT TakcoHoMuio SOLO (cTpykTypy HabmogaeMbIxX pe-
3y/1bTaTOB 00y4YeHMst) B paboTe co cTyfeHTaMu-pusnorepanesramu. OHU IPUMEHSIIOT ee
B OpPJMHATYpe B Ka4ecTBe OCHOBBI /I peaTu3alyy yIeOHBIX IPOrpaMM COBMECTHO C Py-
koBoanrenamu Vucruryra peabumuraunu Keccepa. ITo orjeHKam ncciegoBaTeneii, Takoe
HapTHEPCTBO C MPOrpaMMaMI Pe3UIEHTYPbI IT0 HEBPOJIOTYUM TI03BOJIAET CTyIEHTaM-0p-
AMHATOPAM CTAaTh BIIOCIECTBUI OIBITHBIMI CIEL[VQ/IUCTaMIL. B TaHHOM Ciydae Takco-
HOMM:A OCHOBaHa Ha IATIYPOBHEBOM IIOAXO0/e, KOTOPBIN KIaccuUUIMpPyeT aKTyaabHBII
pesy/IbTaT 00ydeHNUA: IepPBbIil YPOBEHb — HPeOCHPYKmMYpHbiti: 00ydalolniics ycBauBaeT
HecBsA3aHHbIE KyCOUKV MH(OPMAINN 1 IO TIOPHI He YBEPEH B YCBOSHUM IPeIMETa; BTO-
poIt YpOBeHb: 00HOCMPYKMYpHOBLLL — OOYIAIOIUIICS UMeeT IpefcTaBieHne o6 nHop-
MaIlMM ¥ HauMHaeT YCBaUBaTh HEKOTOPYIO CBA3b MEXHy Hell M MpeJCcTaBIeHHOI Mieel
6e3 BBICTpAMBAHNUS 3HAYMMbIX ACCOLMALNIT; TPETUIL YPOBEHDb — MYAbIMUCHPYKIMYPHDbLIL:
06y4aroIiicss Ha4MHAeT YCBAaMBaTh HEKOTOPYIO CBA3b MEX[Y OTHAENbHBIMU UAEAMU U
nHpopManyeil 6e3 HaTNINs METACBA3M MEX/Y HIUMU; YeTBEPTHIIL YPOBEHD — Pe/IAUUOH-
Hbtii: 06YJaAIOIIICA HaAUMHAET BUJIETD CBA3b MEX/Y OTJE/NTbHBIMY YaCTAMY HMOMY4eHHO
nH(YOPMALNH I X MECTO B 00LIeM MOHMMAHNN KOHIIEIIINY; IIATHI YPOBEHDb — paciiu-
pernas abcmpakyus: odydaluiicsa criocobeH mepegaBaTh 1 06001maTh NHGOPMALINIO,
HEePEHOCUTD UJIeU U3 OZHOTO KOHTEKCTa B APYTOIL.

37ech YMeCTHO TaK)Ke OTMETUTDb TakcoHoMuio B. S. Bloom, HanpaBieHHylo Ha cucTe-
MAaTHU3ALMIO OL[EHKN 00YIeHNMs C yIeTOM Pas3/NIHbIX TUIIOB ero ueseil. Ero mopgxop oco-
OeHHO Io/Ie3eH Ipy pa3paboTke TectoB, Hapumep MCQ (multiple choice questions),
YTO B TOV WIM MHOII CTEIIeHN [03BOJISIET IIPOBEPATH I C/IOKHBIE BUbI 00ydenus (Bloom
etal., 1994).

Cy1iiecTBeHHBII BKIa[ B 00pa30BaTe/IbHBII [IPOLIECC BHEC/IA MefaroridecKas Tak-
conommyeckas Mmogenb V. S. Gerlach u D. P. Ely, rie npencrasnena a¢p¢eKTUuBHOCTb MO-
nemn o6yuenns (Gerlach & Ely, 1980). OcHoBHOe BHUMAaHIE B MOJIE/IN YAe/ACTCA CUCTe-
MaTM4eCKOMY IUTaHMPOBAHWIO ¥ YeTKOMY LieJIeTIO/IaTaHMIo, B PaMKaX KOTOPBIX aBTOPBI
OPMEHTMPOBAINCh HA pelIeHVe OFHOI WM HEeCKONbKUX CIeAYIOLINX 3afad: crerudu-
KallusA Cofiep)KaHNsA y4eOHOTO MaTepuaa, olpefielieHNe ey Ha KOHKPETHYI0 06/1acTbh
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[IPUMEHEHNsI, MOHIUTOPIHT COCTOSITE/IbHOCTH CTYIEHTOB, OIlpefie/ieHne crpareruu Gpopm
Y METOZIOB 00y4eHM s, OpTaHM3aL A TPYIII U3 YKC/Ia O0YYaIoMXCs, paclpefieNieHne Bpe-
MEHI I 9TAIIOB 3aHATHS, Pacpefie/ieHIie IPOCTPAHCTBA 0OPa3oBaTeIbHON CPEMIbL, BEIOOP
PpecypcoB, aHanu3 o6paTHOI CBA3M.

Copep>kaTeIbHO IOAOLIEN K pa3paboTKe IIefarorniecKoil TakCOHOMIIECKOI MOJie-
7 aMepuKkaHcKuii icuxonor J. P. Guilford, nccnenoBanne koToporo cBsi3aHo ¢ U3y4eHM-
eM MHTEe/UIeKTa MHAVBNAA B KOHTeKcTe Habopa ero HaBbikoB (Guilford, 1977). Mogens
J. P. Guilford ocHOoBaHa Ha paccMOTpeHUM MHTEIEKTa KaK IPOIlecca, B Xofie KOTOPOTO
MHAMBUZ IpeobpasyeT nH(OPMALIMIO OKPY)KAIOIeil CPEfbl B OIIePATIBHOE COfIepIKaHNe.
B cBoeit Mopienu aBTOp BBIZIETIAACT TPY M3MepeHMsI, OCHOBAaHHBIX Ha BOCIPUATHY, IIpe-
ob6pasoBaHyy MHQOPMALNU U BbIjade OTBETHO peakuny, KOTOpbIe, B3aNMOJEICTBY,
obpasyoT o 120 pasmuyHbix (pakTopoB. COITaCHO 9TOJ TaKCOHOMMYECKOI MOZENN,
MHTEJUIEKT MHAVBIA IIPEACTAB/IsIeT cO00il HAOOp OTHENbHBIX APYT OT APYra HABBIKOB,
KOTOpbIe KaK pa3 I II03BOJIAIOT €My afIaliTPOBAThCA K OKpyKarolleit cpee. Mcxopsa us
aroro, J. P. Guilford npemaraer tpu nsmepenns, GOpMUPYIOLVX HHTE/IEKT: COfEpKa-
H1e (MM ero BOCHPUATHUE); OIlepalluy, KOTOPbIe BBIOTHAIOTCA STUM COAEpPIKaHMEM;
Pe3y/IbTaThl PAasBUTHUS BOCIPUATIS; Ka4eCTBO oleparuit. Tak, B «COfep)KaHye» BXOLUT
BCsl COBOKYIIHOCTb MH(OpPMALNy, KOTOpas MOXeT ObITb 00pasnoili (dukcamys nsobpa-
3UTEIBHOTO PSifia); CUMBOUUecKOli (epeXof BU3YaIbHOI MHPOPMALUI B Ty WIN UHYIO
KOHIIENITYalbHYI0 UJEI0); ceManmuyeckoli (copepxaHue MHPOPMaIU, CBA3aHHOE CO
3Ha4YeHIeM CUMBOJIOB); H08edeHueckoli (MOeNVpyeT pas/IIHbIe CBSISH C OKPY)KAIOIeit
Cpefioil B BMfie HAMEPEHUIT WM YCTaHOBOK).

Bmecre ¢ TeM, MCXOfis U3 aHA/IM3A IMyOIMKALNIL, MOXKHO CeaTh BBIBOJ, YTO B HUX
HEJIOCTATOYHO PAacCMOTPeHa IpobeMa IIOCTPOEHNS TAKCOHOMUYECKUX MOJienel, CBs-
3aHHBIX C [IOTOTOBKOI OYAyILIX IIeATOTOB B PAMKAX COUUANILHO20 napmHepcmea obpa-
30BaTE/IbHOI OpraHM3aLuy 1 paboTofaTeNeit.

Hecmorpst Ha IIy6OKYyI0 COREpP)KATeIbHOCTb, B IIPE[JIATaeMbIX TAKCOHOMMAX He
IPeTyCMOTPEH TaKXKe BeCh peecTp KOMIIETEHTHOCTHO OPMEHTHPOBAHHBIX YUeOHBIX Ile-
JIelt M KpUTepueB M3MePEeHNs MX JOCTIDKEHUs [/ OIePAaTUBHON OOpaTHOI CBSISU CO
CTyHeHTaMN. B cBA3M ¢ 3TuM, onmpasch Ha IPeNCTaBIeHHbIE UJEH, CUUTAeM IIe/Ieco0-
OpasHbIM IIPEIOKUTD B JAHHOI Pab0Te BO3MOXHYIO TAKCOHOMIYECKYIO MOJE/Ib IIOAT0-
TOBKU CTYIEHTOB — OyYIIMX MefaroroB B COLMATbHOM NAapTHEPCTBE BY3a U JIOMIKONIb-
HOIT 00pa30BaTe/IbHOI OPraHU3AL[NIL.

MaTepmanm N METOAbI

MeTomomornyecKo 0CHOBOI UCCIegoBanmusa ABaA0TCA cucmemmuiil (b. I'. AHanbes,
A.H. JleouTnes u ap. (Ananyev, 1980; Leontiev, 2021), komnemenmnocmuoiii (3. O. 3eep,
A. . Cy6erro n mp. (Zeer, 2005; Subetto, 2007) u xeanumempuueckuti (O. @. Illnxosa,
0. A. Illuxos u gp. (Veretennikova et al., 2020) moaxopsl.

C mosuumit cucmemmozo nodxoda, feATeNbHOCTb CYOBEKTOB, B3aMMOJEICTBYIOLINX
B paMKax COLMaNTbHOTO MapTHePCTBa (3T0 obydaromiyecs, mpenofaBaren, paboroxare-
JIV PBIHKA TPyAa), MOJYVHEHA IIe/IAM IIOATOTOBKU CTYAEHTOB, COITTACOBAHHBIX C MapT-
Hepamyl, YYUTBIBAIOLINX VX TOTPEOGHOCTH 1 MHTepeChl Ha BCeX Tamax 0OydeHIs B By3e.
CucTeMHBII TOAXOJ, IO3BOJLACT Pea30BaTh NPUHUUN 83AUMOOEiCMBUS COUUATTbHBIX
uncmumymos B cucteMe «Ilegarormyecknii By3 — JomkonpHast o6pasoBaTesibHas opra-
HU3ALVsI» B 1IeJISIX BITOMHEHMS « Tpex MUCCUIT yHIBEPCUTETAx.

Komnemenmmocmuuoiii 100x00 obecrednBaeT MOZETMPOBAHUE C yJIacTHEM BCeX
MIapTHEPOB, KOMIIETEeHTHOCTHO OPMEHTNPOBAHHbIX 1[eJIeil TIOITOTOBKM CTY[eHTOB, IIpefi-
CTaBJIEHHBIX B BUJIe 9TAJIOHHOTO Te3aypyca. Pasmune MHAMBUyaIbHOTO Te3aypyca CTy-
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IeHTa C 9TA/IOHHBIM OIIpefieisieT Mpobesibl B €ro MOATOTOBKE. ITO, B CBOIO OYePeNib, JaeT
060cHOBaHMe BBIOOPY MHAVBUIYaNbHON 00pa3oBaTeIbHOI TPaeKTOPHM OOYAIOIIerocs.

KoMIleTeHTHOCTHBII TOAXO, HAallpaB/ieH Ha Peann3alnio

— NPUHUUNA CAMO0P2AHU3AYUU, KOTOPBI IPEJIIONaraeT, YT0 CTy[EHT lie/leHallpaB-
JICHHO YIIPaBIsieT COOCTBEHHOI [IesITe/IbHOCTDIO IIPY IIOAAEP>KKe COLMATbHBIX IAPTHEPOB;

- NpuHYUNa onepexcarueti no020Mo6KU, OPUEHTUPOBAHHOTO Ha Y4YeT B COfleprKa-
HUM VHAVBUYATbHON 06pa3oBaTe/IbHON TPAEKTOPUYU OOYUAIOIIErocs: MepCIeKTUBHBIX
norpebHoCTe chepsl HOUIKONbHOTrO 0bpasoBannus (Veretennikova, 2021).

Keanumempuueckuii no0xo0 mo3BoJsieT IPOBECTY NEJATOTUMYECKYI0 IKCIIEPTUSY
C IPUMEHEH)EM METO/a TPYIIIOBBIX 9KCIEPTHBIX OLEHOK [/ OIPefle/IeHNs CTPYKTYPhI
U COJep>KaTe/IbHOTO HAIONHEHM: TaKCOHOMMYECKOI MOJEeNN IOATOTOBKM CTYZIEeHTOB
C TIpUBJIEYEHNEM B Ka4eCTBE SKCIEPTOB IPENCTaBUTENEl BCEX COLMANTbHBIX MIAPTHEPOB
B cucreMe «Ilegarormdecknii Bys — JJomkosbHast 00pa3oBaTe/IbHAst OPraHU3ALINT».

Vccneposanne nposopmnock B 2024 rogy Ha 6ase VHcTUTyTa Icuxonornu u 06-
pasosamns Kasanckoro degepanproro yuusepcurera (KOY). B Hem npunsiu ydacrue
HpefcTaBUTeNnN paboTofareneil cdepbl MOMIKOIbHOTO obpasoBaHus ropoga Kasamm.
B xauecTBe 9KcCIIepTOB OBUIN 3afeiicTBOBaHbI 10 mpernogaBareselt Kadegppl JOLIKOIb-
Horo o6pasoBanusas KOV u 10 ynpareHuecknx pabOTHUKOB (3aBefyoIliie U CTapIiye
Bocimratenu JOO), y4acTBYOLIMX B IIOATOTOBKE OYAYLIMX IEfaroroB IO OCHOBHOII
npodeccHoHaNbHOl 00pa3oBaTeIbHON MporpaMMe 6aKamaBpuaTa.

Iist oT6opa KBamMUUMPOBAHHBIX 9KCIIEPTOB MCIIOIb30BAINCH METOMBI CAMOOL|EH-
K ¥ B3aIMHBIX peKOMeHJauuii. B mepBoM cimydae KaHAugaTaM B 9KCIEPTHI IIpefIara-
JIOCh BBIPasUTb CBOE OTHOLIEHNE K IIEPEYHIO [TOKasaTesell KOMIIETEHTHOCTH, TAKMX KakK:

1) sHaHMe TpeboBaHmit PeepanbHOTO TOCYIapCTBEHHOTO 06Pa3oBaTeIbHOTO CTaH-
ZapTa BBICLIETO 0OPa30BaHMSA 3++;

2) 3HaKOMCTBO C HOPMAaTUBHBIMY JJOKYMEHTaMU Ji HAyYHO-IIe/JarOTMIeCKOil TuTepa-
TYpOI1 10 Ipo6IeMaM KadecTBa IOATOTOBKY OY/AYIINX [IearOroB;

3) yMeHHe COCTaB/IATh paboune MPOrpaMMbl VICIIUIIIVH;

4) OIIBIT y4acTHUA B IIeIarOTMYeCKIX IKCIIePTHU3AX;

5) ombIT IpodecCHOHANTbHO-IIEJAaTOTYeCKOlT AesTeTbHOCTH B IOMIKOIbHOI 06paso-
BarenbHOI opranusanyu (JOO);

6) 3sHaHMe PBIHKA TPY/a BBITYCKHMKOB B Topoae Kasaum n Pecrry6muke TaTtapcran
UT. I

OTu mokasarenn 6pUI0 HEOOXOMMO IPOPAHKUPOBATD ITO MX 3HAYMMOCTH I KaH-
AUMIATOB B 9KCIEPTHI (paHr 5 — HarbosIee BaXKHBI TOKa3aTeNIb, PaHT] — HauMeHee 3HAYN-
MBIit), @ 3aTeM OLIEHUTDb CeOs 10 STUM IOKa3aTe M.

KomruecTBeHHas olleHKa KOMIIETEHTHOCTH B HallleM C/Tydae OIlpefe/sach METOOM
B3aMMHBIX pPeKOMEHJAINIA, IIPpefycMaTPUBAIOIIM BbIOODP SKCIIEPTOB U3 IpejIaraeMo-
TO CHNCKA KaH/IMIATOB IO KOIMYECTBY OTAAHHBIX 32 HUX «TOJI0COB». B aHKeTe, I7ie yKa-
3BIBAJIVICh MECTO PabOTHI, JO/DKHOCTD, y4eHasl CTeIIeHb I 3BaHNe, MeJaroTMIecKmil CTax
IperofaBaHyst JUCHUIUIMH CTyfeHTaM GakaaBpuara 1 Apyrye IMIHOCTHbIE JOCTIVDKe-
HMsA KaKIOTO KaHAMIaTa B 9KCIIEPTHI, MM IIPEIaraloch OTBETUTD Ha Bompoc «Koro 651
Be! BeIOpamy B KauecTBe 9KCIIEPTa U3 IMPEAI0>KEeHHOro CIiicKa?» Ha 0cHOBe aHKeTHpo-
BaHUA OINpeJe/Ancsa KoaQPUIVEHT B3aIMHBIX PeKOMEHJAINIA, KOTOPBII /I KaKIOTOo
KaHAM/aTa B 9KCIIEPTHI TeM 6osIblire, YeM OOJIblile TOMOCOB MOJAHO 3a Hero. B rpymmy
9KCIIePTOB-TIPeNofiaBaTeiell OTOMPanuch KaHAMAATBI, KOMIUIEKCHbIE KO3(QQUIVIEHTHI
KOMIIETEHTHOCTY KOTOPBIX HaxopATcsA B uHTepBase 0,054 < ¢ < 0,2930. [Ina skcnepToB—
paboTopareeit 3TOT MHTepBan cocTass 0,086 < ¢ < 0,127.
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PeSy]IhTaTbI HUCCIETOBAHNA U UX 06CY)KI[CHI/IC

B HameMm mccieoBaHUM COLMAIbHOE MAPTHEPCTBO B cucteMe «llemarormyueckmit
By3 — JlomkonbHasi oOpasoBaTenbHas OpraHM3alys» paccMaTpuBaeTcsi Kak Gopma
B3aMMOOTHOIIEHNII 00pa30BaTe/IbHOIO YYPEKAEHMA C APYTUMMM IeJarorM4ecKuMU U
yIIpaBlIeHYeCKUMM PaOOTHUKAMM, OCYIECTB/IIOIMMI TPYLOBYIO HesATeNbHOCTD B Cde-
pe IHOLIKOIBLHOro oOpazoBanus. [109TOMy IOCTpOeHNMe 1 COfiep KaTebHOe HAIIO/HEeHNe
TAKCOHOMMYECKOIT MOJE/IN IIOTOTOBKI TOTPeOOBAIO YYacTHs B 9TOI paboTe BCexX mapT-
HepoB BY3a.

[Tpouenyps! cormacoBaHysi MapTHEPaMy KOMIIETEHTHOCTHO OPMEHTUPOBAaHHBIX Iie-
JIeVl HOATOTOBKIY CTYJEHTOB IIpeficTaBieHbl Hipke (Tabmuma 1).

Ta6muua 1. [Ipouedypoi c02naC08aHUS KOMNEMEHIMHOCIHO OPUSHIMUPOBAHHDIX Ueriell N0020MoBKY
cmyodenmos

Ne IIpouedypa Codepacarue npouedypul
1. | ®opmupoBanune — OIIpefie/IeH e YNCIEHHOCTH SKCIIePTHO IPYIIIIEL;
9KCIePTHBIX TPYII - pacuer K09 GUIMEHTOB KOMIIETEHTHOCTY KaHVIATOB B 9KC-
[apTHEPOB [IepThl METO/AMM B3aVIMHBIX PeKOMEH/ALVIL U OLIEHKM apTyMeHTH-
POBAHHOCTI;

- 0TOOp KAaHANUAATOB C HanbO/Iee BHICOKIMI 3HAYEHISIMI
K09 GUIMEHTOB KOMIIETEHTHOCTI

2. | Onpepenenne pecyp- |— aHamu3 JOKyMeHTa « Tpy MUCCUIM YHUBEPCUTETA», KOTOPBIIL SB-
COB HapTHepOB NIAAeTCA I/IH]II/IKaTOpOM OOCTVKEHUA ue)IeI?[ HpOI‘paMMI)I CTpaTeI‘I/I-
IeCKOT0 aKafieMnieckoro mupepcrsa «[Ipuopurer-2030» (anamm-
3UPYIOTCSI MUCCUM By3a: 00pasoBaHIie, HayKa, B3aMOJelCTBIE

C 0611ECTBOM)

3. | Ompoc 3KCmepTOB ¢ | — BBIABJIEHNUE U PAHXMPOBAHNE 3aIIPOCOB, 3aTPY/[HEHNUIL CO CTOPO-
LIe/IbI0 BBIABJICHUS HbI IIAPTHEPOB, O0YYAIOIVXCS, IIperofaBaTesell 1 paborofaTenet,
06pasoBaTe/IbHBIX 3a- | TAK)Ke OIPE/Ie/INTD BAPUAHTBI HOAAEPIKKI LA peanTnsaliiu
IPOCOB, 3aTPYAHEHNIT | OCHOBHOI ITPOodecCHOHANTLHOI 06pa3oBaTe/IbHOI IPOTrPaMMBbI

1 BAPMAHTOB I10/I- Ha Bcex aTanax oby4yenns B Byse n JOO
IEP>KKI CO CTOPOHBI
TIApTHEPOB

4. | Paspaborka 1 mefja- | — BBIABJICHNE CHCTEMBI U MepapXuy NIpodeccHoHaIbHO-3HAYM-
rormyeckas 3KCIep- | MbIX KOMIIETEHIINII Ha OCHOBE METOJIa IPYIIIOBbIX 9KCIIEPTHBIX
TI32 9Ta/IOHHOTO OIIEHOK C ITpVBJ/IeYeHNEeM B KaUeCTBe SKCIIePTOB IpefiCTaBUTeNel
KOMIIETEHTHOCTHO IIapTHEPOB
OPMEHTHPOBAHHOTO
Te3aypyca CTyfleHTa

5. | Ilocrpoenue u — BbIsIBJIEHJE U COTTIACOBaHMeE C TTApTHEpaMI CTPYKTYPhI 3HAHUIA,
TeflarornyecKas YMeHUIT 1 ypOBHell IpodecCHOHAIbHON HAIIPaBIeHHOCTH 00yJa-
9KCIIepTU3a TAKCO- OIIIXCS;

HOMMYECKOJ MOJIENIM | — BBIABJIEHNE U COIJIACOBAHME C IAPTHEPAMU CTPYKTYPbI KauyecTBa
HOATOTOBKY 00Y4alo- | MHAMBUAYaTbHOI HeATebHOCTH O0YYAIOIMXCA B COOTBETCTBII
LIMXCA ¢ ypoBHeM (pOpMUpPOBaHMA IPOPECCHOHAIBHO-IeJarOT Y eCKO
KOMIIETEHTHOCTHU

@OparMeHT OfHOI 13 aHKET, MCIIONIb30BAHHBIX /IS ONIPOCA 9KCIIEPTOB, IIPeACTaBIeH
B Tabmuue 2. 3xech B KOMOHKe 1 IpuBe/eHbI TOKa3aTeNNn, XapaKTePUSYIOLIE PECyPCHbIE
BO3MOJKHOCTY COIIMA/IbHBIX IIAPTHEPOB B paMKax JJOKyMeHTa « Tpu Muccuu yHuBepcure-
Ta». JKCIepTaM IpeIararoch BHIPasUTh CBOe MHEHME B TA0/INIIE, IOCTABUB B KOJIOHKE
2 3HaAK:
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«+», €C/I OHM COTJIACHBI C IIPEOCTaB/IeH)eM COIMANIbHBIM ITapTHEPaM JJaHHOTO
pecypca 1 ero XapaKTepUCTUKOIL;

«—», €C/IN He COTTIACHbI;

«?», €CTIV OHM COMHEBAIOTCA B OTBETE.
3aMeuaHus U MPeIIO>KEeHNs 9KCIIEPTOB yKasbIBalIUCh B rpade «[Ipumedanuer.

Tabmuua 2. Ankema 6vLA671eHUS PECYPCHBIX 603MONCHOCTNEL COYUATIbHBIX NAPMHEPOS 6 PAMKAX
doxymenma «Tpu muccuu ynusepcumerma»

Pecypcot

Muc-
cust

Iloxasa-
menu

Codepaarue pecypcos

Mmnenue
sKcnepma

IIpume-
uanue

1

2

3

O6pasoBanne

KauecTBo 3HaHU

VI, HABPIKOB M1 YMEHUMN CTY[I€HTA

[Tpemo-

JaBaTelb

IIpemocTaBiienye BO3MOXXHOCTY IIPAKTUYECKOII
MOAATOTOBKM Ha Tepputopun 1O

dopmuposaHie IpodecCHOHATbHOI HAIIPAB/IeH-
HOCTH IMYHOCTH OY/yILero megarora B Hpowecce
ob6yueHns

O6yuatommiics

CaMOCTOsITeIbHOE TTOIO/THEHNEe 3HAHW, JIOTIOJTHSI-
IOIIVX TEOPETUYECKYIO TIO/ITOTOBKY

[TonnmaHMe 3HAYUMOCTI neuarormqecxoﬁ nesa-
TENbHOCTU, M1060Bb K AETAM, MUHTEPEC K pa60Te
C HUMU

CoBepliieHCTBOBaHME METOIOB IT03HABATE/TbHOI
IesITeNIbHOCTH B Ipoliecce 00ydeHus

Pa6otonarenp

CornacoBaHue 11ejieil HO/rOTOBKY OyAyIuX
IIefJaroroB B paMKaX COL[MA/JIbHOTO ITapTHEPCTBA
IS TIOBBIIIEHN S KaueCTBa IearOrm4ecKux
KaJ[pOB 11 VX MOTUBUPOBAHNUSA

Vicnonp3oBaHue METOIOB, HO3BOIAIONINX pa3pa-
6oratb 3 PeKTUBHYIO CHCTEMY B3aUMOJEIICTBIA
C yYacTHMKaMM HapTHepcTBa A passurus JOO

Hayka

Hayqﬂo—mccnenosaTeanKaﬂ OeATEeIbHOCTD O6Y‘{al0-
IINXCA B o6pasoBaTeanmx OTHOILIECHMAX C IIperojaBa-

TernsiMu U paboroparensimu OO

IIpeno-

JaBaTejIb

Tpancdep 3sHaHMI U TEXHONIOTHIT B 06pasoBaTe/ib-
HBIX OTHOIIeHNAX By3a n JJOO

CospaHie MHHOBALMIT B 06Pa30BaTeIbHBIX OTHO-
meHnsaAx Bysa u JJOO, ux BHefpeHNe B cucTeMe
JOIIKO/IBHOTO 00Pa3soBaHMs

Obyuaromuiics

YuacTie B Hay4HO-MCCIIE[OBATENIbCKOIL paboTe,
¢dbopMupyleit MIpOBO33peHNe Oyaylero
mefarora

Y4acTye B MOIOIEKHbBIX HayYHBIX KOHKypCax
POCCHIICKOTO M MEXIyHapOJHOTO YPOBHs

ITpoBeyieHIe HAYIHO-UCCTIEIOBATEIbCKON TeATeNb-
Hocty B JOO ms nosblueHns 9 GeKTUBHOCTU B
pabore ¢ geTbMu

Paboroparenn

O6MeH OIBITOM B paMKaxX HayYHBIX KOH(epeHIIIL,
IIpe3eHTaIsA paspaboToK

I[TybnuKarms pesynmbTaToB HayIHO-MCCIef[0Ba-
Te/IbCKOI JIeATeTbHOCTI B COABTOPCTBE C COLMA/Ib-
HbBIMM TTAPTHEPAMU
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Pecypcot

Muc- | IToxasa- Codepacanue pecypcos
cust | menu

Mmnenue | Ipume-
akcnepma | uanue

1 2 3

OTKpBITOCTD, JOCTYIIHOCTb K MHPOPMALVIOHHOMY
00MeHy ¢ cOIMaIbHbIMY TApTHEPaMI

IToppepykka IMIHOTO U IPOdeCCHOHATLHOTO pas-
BUTHUA 00YYAOIMXCA

Cosfanne ycloBMit /1A peanusalyy CTyJeHTaMu
IIpHOOPETEHHBIX KOMIIETEHIIMIT

IIpenogasaTenn

IToTpe6HOCTH CTy)XeHMs 0011eCTBY Ha OymyLieMm
paboyeM MecTe Yepes CBOJI earOTNYeCKIil TPy

CTpeM)IeHI/Ie K IMYHOCTHOMY Pa3BUTUIO Ha ITyTN
IIPOABIDKEHNA K ITI€JarOTMI€CKOMY MaCTEPCTBY

Obyua-
FOIINIACS

OTKPBITOCTD, ZOCTYIIHOCTD K MH(POPMALHOHHOMY
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TpymoycTpoiicTBO MO/OJIX CIIELMATUCTOB

PaspaboraHHas C y4eTOM MHEHWIl COLMAIbHBIX IIAPTHEPOB MAKCOHOMUUECKAS
Mmodenv nodeomosxu cmydenmos (PucyHok 1) oTobpakaer ypoBHM BOCTPeGOBAHHBIX
Ha pBIHKE TPY/Ja 3HAHMII U YMEHMII, yCIemHOCTh GOPMUPOBAHNUSA KOTOPBIX OIpemIesis-
eTCsl ypOBHEM ITPOgeCcCHOHATIBHOI HallpaBIeHHOCTH OyAymyx negaroros. CuHTe3 3THX
Ka4yeCTB MOXKHO PaCCMaTPUBATh, [10 HAIlleMy MHEHIIO, KaK [IPO(eCcCHOHaIbHO-TIearoru-
4eCKYI0 KOMIIETEHTHOCTb.

B paMKax TaKCOHOMMYECKOI MOJe/N 9KCIIEPTHl YTBEPAWIN CIeAYIOLINe YPOSHU
3HAHULL

— Mupososspenuecxuti (M) — MUHMMAaJIbHbIE 3HAHNUA CTYLEHTa 0 Oymylueit npogec-
cnoHanbHOI festtenbHOCcTY B JIOO Ha HadaIbHOM 3Tare 0OyIeHNsI B BY3€;

- Basoswiii (B) — cucremMa OCHOBOIIOJIATAIOLINX IICHXOIOTO-IIEArOTMYECKIX 3HA-
HIIT, HeOOXOAVMBIX AJIsI AA/IbHEIIIIETO YCIEIIHOTO M3ydeHNs 00IenpodeccroHaIbHBIX
U IpodeCCHOHATIBHBIX JUCUMUIUINH (MOLYIeit);

— Ipozpammmoiii (IT) — cucrema ICUXONIOTO-IIeJarOTNYECKIX 3HAHWIL, JOCTATOYHBIX
IUIA TIearornveckon gesarenbuoctu B JJOO;
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- Cucmemno-npogeccuonanvuiti (C) — cucTeMa JOIOTHUTETbHBIX K OCHOBHOIL IIPO-
(beccroHaIbHOI 06pa3oBaTeNbHON MIPOTPaMMe, CAMOCTOATENIBHO TIPMOOPETEHHBIX CTY-
IeHTaMM HOBBIX IIPO(eCcCHOHATbHBIX 3HAHMII, MOBBIIAIMINX UX KOHKYPEHTOCIOCO0-
HOCTDb Ha PbIHKE TPyZia.

BoifienieHHbIE 9KCIIEPTaMy YPOBHY YMEHMIL CTY/IeHTaMMI:

- Opuenmuposounwiii (I) — crmocoOHOCTb y3HaBaTh OCHOBHbIE (DAKTbI, TEPMIHBI,
IPUHIUIIBL JUCHUIVINH [ POPMUPOBAHNS OPMEHTALNN Ha MeJAarorndecKyo mpodec-
cuto B OO u camoonipefieneHNs B Hell;

- Anzopummuuecxuii (II) - BeimoHeHe geficTBMII 10 06pasiy (TUIIOBOI METOAMKE)
I peann3alyy popecCOHATbHBIX TPeOOBaHMII IT0 TPOPUIII0 00YIEHNM A, a TAK)KE KBa-
7MUKANVOHHBIX TPeOOBAHMIT PHIHKA TPYHA;

- Ananumuueckuii (III) — yMeHMe aHaMM3MPOBATh MEJAaTOTMYeCKMe CUTYAINHN, CBA-
sannble ¢ JJOO, 1 OpraHM30BbIBATb HEOOXOAUMYIO IIOC/IELOBATENIBHOCTD AEMCTBUII UX
paspeleHns;

- Muozopynxyuonanvruiii (IV) — yMeHne OPUEHTUPOBATCA B HAYYHBIX IICHXOJIO-
ro-TIeflarorNIecKnX 3HaHVAX, IPOTHO3MPOBATh MPO(ECCHOHATbHbIE CUTYALVMN C YIETOM
MHTEPECOB U MOTPeOHOCTel BCeX YIaCTHUKOB obpasoBarenbHbIx otHoueHuit B JOO,
(dbopMynMpoBaTh MHHOBALMOHHBIE MJIEV ¥ CAMOCTOATEIbHO HOOBIBAT HOBbIE 3HAHMA.

Yponun npod Akiaf wanp LH

1 - Craprosas roToORHOCTL K HeATesnmocTi | 1-4);

1-TFovosnocrs pepaniannn 8 npodeccnonaasnofl senreannocn (3-9); Yposeus npodeccuonaisuoi
3 - Texnoaornyceckas rorosuocts (10-12);

4 - TovoRuocTe K caMopesmiauns g apodgeccun (13-16)

HANPARICHEOCTH

Ypostun
yaemni
Vporun snannii:

M - Mupososipenyecknii (1-4);

B - Bazowwii (5-9);

- Mporpassueii { 10-12);

C - Cucremuo-upogeccuonainuiiil {13-16)

Vporuu ymennil:

I - Opuenruposoani {1-4);
1- Aaroporsaaecknil (5-9);
I -Ananwrnsecsni (10-12);
1V Muorogyaxnmonaasmki i (13-16)

M B n C Ypomens. mauuil

Pucynoxk 1. Takconomuueckas moden 10020Mo6KU CHYOeHnos

B pamKkax mpefcTaBIeHHON MOJeNN COLMAIbHOE IIAPTHEPCTBO SIB/LSIETCST MHTETPH-
PYIOIVM U CHCTeMOOOpasyomuM (GakTopoM, MO3BOJLIIOLIM IT03TanHO GOpMUpPOBATH
B y4eOHOM IIpoliecce npodeccuoHanvHyio HanpasnernHocmo cryfenta JOO.

Obparasch K npogeccuoranvroii Hanpasnennocmy muanoctyu (Tabnuia 3), same-
THM, 9TO ee CTPYKTypa IIPefiCTaB/IeHa Ha OCHOBE 00pa30BaTe/IbHbIX OTHOIIEHNUIT CTy/IeH-
Ta K NPeOMEMHOMY MUPY, K Opyeum ntodsam, k camomy cebe u x obusecmsy (Leontiev, 2021).
Vcxopst 3 9TOrO, B CTPYKType npoPeccuoHanvHoll HanpasieHHOCMy MOXKHO BBIIEIUTH
JeThIpe YPOBHsI: NPOPeccuoOHANbHO-nedazoeuteckutl; nPodheccuoHanb HO-KOMMYHUKAMUG-
HbLTl; NPOPeccUOHAnbHO-TUMHOCHDILL; coyuanvHo-npogeccuonanvhoiti (Veretennikova
etal., 2021).

Ber6op maHHBIX OCHOBaHMIT cormacyercs ¢ 3akoHoMm «O6 obpasosannu B Poccumit-
ckoit Pepeparnu». B HeM o06pasosamenvrvie omHoweHUs OIPeNENAIOTCI Kak ofle-
CTBEHHbIe OTHOIIEHIsI, HAIIPABIEHHbIE HA CO3/aHIe YCIOBMUIT /IS peamnsalny Ipasa
Je/I0BeKa Ha 0OpasoBaHue C IIe/IbI0 IPUOOPeTeH s 3HAHNIT, YMEHNIT, HABBIKOB ¥ KOMIIe-
TeHUMN. B cBsi3u ¢ atum, A. V1. CybeTTo BrIo/IHE CIIPaBeIMBO OTMEYAET, YTO KOMIIETEH-
LV51 B €SITeNIbHOCTY PACKPBIBAETCS TO/IBKO B OTHOIIEHMSX, TO/IBKO B 3HAHMAX U TOTIBKO
B OIIpefie/IeHHBIX YC/IoBMA fearenbHocTr (Subetto, 2007).
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Tabmuua 3. Cmpyxmypa npopeccuonanvroti Hanpasnenrocmu (IIH) nuurnocmu cmydenma

Buow!
obpasosamenvhoix | Yposnu ITH Xapaxmepucmuxka yposreit IITH
OMHOUeH UL
OrtHo1eHne ITpodeccuo- Cmapmosas eomosrocmy K desmenvrocmu (1)
K IIPEIMETHOMY | HAJIbHO- CTygeHT paccTaBysieT IPYOPUTETDI B 00pa30BaTe/IbHBIX
MIUpY IIefjarOrMyYecKuil | OTHOIIEHWAX C IMapTHepaMu chepbl JOLUIKOTbHOTO I
BBICILIETO 06Pa30BaHIIA, IPOAB/IAET MHTEPEC K Teope-
TUYECKOI ¥ IPAKTUYECKOII TOATOTOBKE /st GOPMUPO-
BaHIs IMYHOCTHBIX IPEMIIOCHIIOK CAMOOIPEeNeeH s,
KOTOpOE BK/TIOYAeT CHCTeMY YCTONYMBBIX CBOVICTB
ofyuJaromierocs Kak HaCTOSAMIEro u OyyIero cyobexra
Ha pbIHKe TPyfa
OrHourenne ITpodeccuo- Tomosnocmo peanusayuu é npodeccuonanvHoii des-
K JPYTUM JTIOJAM | HAJIBHO- menvHocmu (2)
KOMMYHUKatyB- | CTy[IeHT CTpEMUTCA COBEPIIEHCTBOBATbCA B chepe
HBbIIl TOLIKONBHOTO 00pa3soBaHMms, OBIafeTh mpodeccieil e-
JIaroTa, ONMpasACh Ha PeCypchl COIMANbHbIX HAPTHEPOB
OtHoureHne IIpodeccuo- Texnonozuueckas 20mosHocmy (3)
K cebe HA/IbHO- CTypeHT CTpeMUTCS IO3HABATDb Ce0s1 B CAMOCTOATEIBHOI
JIMYHOCTHBII IeATEeNbHOCTH, OPTAaHU30BAHHOI C Y4eTOM MHTEPEeCOB
1 BO3MOXKHOCTEJ BCEX NapTHEPOB, OPMEHTUPOBAaHHOM
Ha coOCTBeHHbIe 00pa3oBaTeNbHbIe 3aIPOChI U IIOTPED-
HOCTHU PbIHKA TPy/a
OrHourenne ConnanbHo- Tomosrocmo k camopeanusayuu é npogeccuu (4)
K MUpy npodeccuo- CTyIeHT CTPeMUTCS pa3BUBATH IPOPECCHOHATbHbIE
HAa/IbHBII CIIOCOOHOCTH € Y4ETOM MHTEPECOB 1 BO3MOYKHOCTEI!
BCeX yY4aCTHMKOB NTAPTHEPCTBA, OPYEHTVPOBAH Ha CAMO-
COBEpIIEHCTBOBAHIE VI CAMOPEAM3ALNIO B IPOheccui,
HOBBbILIEHVIe KOHKYPEHTOCIIOCOOHOCTH Ha PhIHKE TPy

ObparuM BHUMaHME, YTO OLEHKA KAa4eCcTBAa MHAVMBUAYAIBHON IMIOATOTOBKU CTY-
IeHTOB KaK HOPMbI KaueCTBa BBICLIETO 0OPa3sOBaHMS BO3MOXKHA Ha 06ase Teopum KBa-
JIMMETPUIECKON TAKCOHOMMUU. 3/1€Ch BBIAETSIOTCA KBANUMAKCOHbI — KIIACChI KAUeCTBa,
olIpefie/sIoLie OTHOLIEHNS eMHCTBA, B3aVMOJIENCTBIsL CyO'beKTOB 06Pa30BaTe/IbHOTO
[poIlecca M OTpeeNeHHOI B3aIMO3aMeHsIeMOCTI TPO(eCCHOHATBHOTO MPOCTPAHCTBA
COUUANLHOZ0 NAPMHEPCEBA.

[TpodeccronanbHOE MPOCTPAHCTBO CO3AAETCSA B MPOILjecce MHTeTparyy o6pasosa-
TeNbHBIX CTPYKTYp By3a 1 [JOO 1151 1je/leHaNpaBIeHHOTO PasBUTHS CTY/IEHTA VU peajin3a-
1yt cebst B mpodecCHoHaNTbHO-IeAArorndecKolt gearenpHocTy. CrcTeMaTHsIPYOLM
baxkropom GOPMUPOBAHNUS IPOCTPAHCTBA SABJISETCS COLEPIKaHMe 00pa3oBaHusI, IPEJ-
CTaBleHHOe B HameM crydae OCHOBHOI IPO¢ecCHOHAIBHOI 00pa3oBaTeNbHON IIPO-
rpaMMoli 6aKanaBpuara.

LlenocTHBIiT Tporiecc GopMUPOBaHUS TPOGDECCHOHATBHO-TIEAaTOTUIECKOI KOMITe-
TEHTHOCTY B MHAVBUAYA/IbHOI [IeATeIbHOCTI CTYLEHTA OIIPENe/IsieTCs OT OT/ieIbHBIX
OIepaTOpPOB KIaccMUUIMPOBAHNS TO KPUTEPUEB KadeCTBa KIACCMUKALUM M pac-
CMaTpMBaeTCsl B BUJeE Liemouky mpeobpasosannmit (Subetto, 2007) (Tabmnua 4): mpo-
CTPAHCTBO KAaYeCTBA eIVHNIHBIX KOMIIETEHIINIT > IPOCTPAHCTBO CBOICTB CUCTEMHBIX
KOMIIETEHIVIT > IIPOCTPAHCTBO Mep KavyecTBa KaK KOMIIETEHTHOCTb - IPOCTPAHCTBO
Kraccudukanuii > KraccnduKanusa BBICIIET0 06pa3oBaHMs (CUCTEMa KBaTUTAKCO-
HOB) > OI|€HKa.
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C mosuumit TAKCOHOMUM, Ka4eCTBO MHANBUAYAIBHOI yIeOHOI AesTeIBHOCTHU CTY-
IeHTa MOXKET OTOOpaXKaTbCs CHUCTEMOJ KBalIUTAKCOHOB, XapaKTepPU3YIOLIUX YpPosHU
¢dbopmupoBanus mpodecCHOHaNTbHO-IIEAATOTNYeCKOll KOMIETEHTHOCTI: 6a30Bblit, CHC-
TEeMHBIII, TeXHOTIOTMYEeCKUIL, PO ecCHOHaIbHO-TIearOTNYeCKIIL.

Tabnuua 4. Coomeemcmeue cmpykmypvl Kauecmea uHOUSUOYanbHOLL 0esMenbHOCU CIMydeHma
YPOBHAM NPOPeccUoHANbHO-Nedaz02UHeckoti KOMNemeHmHOCHU

Cmpyxmypa Vposnu Xapaxkmepucmuka xavecmea UHOUBUIYANLHOTL
Kauecmea OeamenvHOCMU CyodeHma
IIpocTpaHcTBO KauecTs basosbiit CrypeHT onypaeTcs Ha 6a30BbIil MUHUMYM
KaK COBOKYITHOCTD €JIyi- IICMXOJIOTO-TIefJarOTMYeCcKMX 3HaHUI ¥ YMeHUIA,
HUYHBIX KOMIIETEHIIVII MOTMBUPOBaH IIOTPEOHOCTHIO B 0becriedeHnn
TOTOBHOCTH K Oyy1ieit mpodeccuoHanIbHO
IesITENIBHOCTH 1 ee 6e3011acCHOCTI
ITpoctpancTBO cBONICTB | CUCTEMHBIN CrygeHT Cr10co6eH IPUMEHSTD [ICUX0/IOr0-
KaK COBOKYITHOCTD CHC- HeflaroTMyecKyie 3HaHV, YMEHMNsA, a/ITOPUTMBL
TEMHBIX KOMIIETEHLINIL IecTBUII B PO eCcCHOHANTbHON fIesTeTbHOCTI
TIpocTpaHcTBO Mep Texnonorndeckuit | CTyIeHT cCIOco6eH K IPOeKTUPOBAHUIO I
KadecTBa KaK KOMIIe- pean3anyy MporpaMm JOLIKOIbHOTO 06-
TEHTHOCTDb pasoBaHIA, Halle/IeH Ha IpodeccuoHanbHoe
CaMOCOBepILIEHCTBOBAHINE, BbI3bIBACT yBa)KeHIE
Y4aCTHUKOB 00pasoBaTe/IbHOTO Ipoliecca
ITpocrpancrso Knaccu- | IIpodeccno- CryzeHT cr10cobeH K caMOpa3BUTHIO, 00/IafaeT
¢ukanmit - omeHka Ha/IbHO- Pa3BUTBIM YyBCTBOM 3MIIATHM, BOCIIPUNMYMBO-
MeJarorMYecKuil | CTbIO K MHHOBAIVIAM, TOTOBHOCTBIO K TBOPYECT-
BY 1151 9¢(eKTUBHOI opraHusanuy o6pasosa-
TEJIbHOTO ITpoIiecca

Basosulil yposeHb OXBAaTbIBAeT 4YeTbIpe KBAJIUTAKCOHA MOJEIM IIOATOTOBKM CTy-
[eHTOB B conuanbHOM maptHepcTBe (Pucynox 1). Cucmemnuiil yposeHs — [eBsTb KBa-
JINTAaKCOHOB, MexXHON02U4eckull — JBEeHaALaTh, NPOPECCUOHANLHO-Ne0A202UYecKUll —
IIeCTHA/LIATD.

HexoTopble cocrasimone mpodecciioHanbHO-IeJarorn4eckoil KOMIEeTeHTHOCTI
CTY[IeHTa, COOTBETCTBYIOLIIIE TOMY /I MHOMY KBIMUTAKCOHY U YPOBHIO, IIPEfiCTaB/IeHbI
B «9TaJIOHHOM» KOMIICTeHTHOCTHO OpMEHTHPOBAaHHOM Te3aypyce (Tabmmma 5).

Tabmua 5. Komnemenmuocmuo opuenmuposantuiil mesaypyc cmyoenma (dppazmernm)

Ypo- Homep
8eHb Keanu-
IIIK | maxcona

Cocmasensioujue npogeccuoHanvHo-nedazo2u4eckol
KomnemeHmHocmuy 6yoyuiezo nedazoza

Cnocober 0Cy1eCTBIATh IPOPECCHOHATIBHYIO esATeIbHOCTD B COOTBET-
1 CTBUY C HOPMAaTUBHBIMY IIPAaBOBBIMU aKTaMu B cepe 06pasoBaHys 1
HopMamu npodeccuonanbHolt atuku (OITK-1)

) Cnocober OCYILLIECTBIATD IEFATOTNIECKYIO AesITeIbHOCTD Ha OCHOBE CIIe-
IManbHbIX HayuHbIx sHaHmit (OTIK-8)

Cnocober NOHMMATH IPUHIUIIBI pabOTHI COBpEMEHHBIX NH(OPMAIIOH-
3 HBIX TeXHOJIOTMII U MCIIO/Ib30BATh UX [JISI PelleHnsI 3a4ad mpodeccuo-
HanbHO fesarenbHocT (OITK-9)

Basosriit

Cnocobet OCyIeCTBIATD [yXOBHO-HPaBCTBEHHOE BOCIMTAHME BOCIIUTAH-
HIKOB Ha OCHOBe 6a30BbIX HaIMOHaMbHBIX IeHHocTeit (OTTK-4)
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Ypo- Homep
8eHb Keanu-
HIIK | makcoxa

Cocmasensioujiie npogeccuoHanvHo-nedazozu4eckol
KomnemeHmnocmu 6yoyuiezo nedazoza

Cnocoben B3aMMOJieIiCTBOBATH C YYaCTHMKaMM 00Pa3oBaTe/TbHBIX OTHO-

> IIeHWIT B paMKaX pea/m3anun obpasosatenbHbix nporpamm (OIIK-7)

Cnocobet K IPOEKTUPOBAHNUIO U OpraHM3aL Uy 00pa3oBaTe/IbHOTO IPOLiec-
ca B coorBercTBuu ¢ TpeboBanmsivu GTOC 1O (TIK-1)

Cnocobet OCyLeCTBIATH IIOVCK, KPUTIIECKIUIT aHA/IN3 U CUHTe3 MHPOP-

7 MaLuy, IPUMEHATh CUCTEMHbII TO/XO LS PeLieH Vsl TI0CTaBIeHHbIX
samay (YK-1)

Cnocobet OCyIeCTBIISATH IIearOrIIecKoe COIPOBOXKAEHIE TI03UTVBHOII

8 COLMANN3ALNIU Y MHAMBIUAYaIN3aLUI 00y IaIOIINXCsT

(ITK-4)

Cnocober MCIIONB30BATH IICUXO/IOTO-TIEAATOTIYECKIIe TEXHOIOTIN B IIPO-
(eccroHANTbHOI HesITeNIbHOCTH, HeOOXOMMbIE /IS MHANBIAYaTU3aLII
00yueHys1, pa3BUTIA, BOCIIUTAHNS, B TOM YMC/IE BOCIUTAHHUKOB C 0COObI-
M o6pasoBaTenbHbIMI ToTpebHOCTIMU (OTIK-6)

CucTeMHbI

Cnocoben MCIIONB30BATh CUCTEMATU3POBAHHBIE TEOPETUYECKIIE U [IPa-
10 KTUYeCKIe 3HAHVSI [/Is pellleHNs NCCTIe0BaTe/IbCKIUX 3a/iad B 06/1acTu
poukonbHOro obpasosauns (ITK-6)

Cnocoben MCIIOb30BaTh COBPEMEHHDBIE METO/bI VI TEXHOJIOTUN 06y‘{eHI/IH

1 ¥ puarHoctuku (B ToM yucie ¢ ucnonbsosanuem VIKT) (ITK-5)

Cnocobe OCymIeCTBIATb KOHTPOIDb U OLIEHKY (pOpMMPOBAHNA pe3y/IbTa-
12 TOB 00pa30BaHIs BOCIIUTAHHIKOB, BBIAB/IATD M KOPPEKTUPOBATh TPYLHO-
cru B 06y4yenynu (OIIK-5)

TexHoMOTMYECKIUIT

CnocobeH ypasIATh CBOMM BpeMeHeM, BBICTPaNBaTh U peaan3oBaTh Tpa-
13 eKTOPMIO CAMOPA3BUTIHA HA OCHOBE IPYMHINIIOB 00pa3soBaHIs B TeUEHIE
Beeit sxusuu (YK-6)

-IIeJarorm4eCcKnum

Cnocober OpraHU30BBIBATb COBMECTHYIO U MHAVBUYAIIBHYIO YIeOHYIO

U BOCIIUTATE/IBHYIO IeATEeIbHOCTb BOCIMTAHHIKOB, B TOM YMCTIE C 0COOBI-
M1t 06pa30BaTeIbHBIMIL TOTPEOHOCTAMI, B COOTBETCTBIUN C Tpe6OBaHMA-
v PIOC (OIIK-3)

CnocobeH IPOEKTHPOBATH 1 OPTaHM30BBIBATH 006PA30BATENBHYIO IEATENb-
HOCTb C YI€TOM 0COOEHHOCTEN! COLMAIbHOI CUTYallny Pa3BUTHS 00yda-
romuxcst (BK/IFOYask paspaboTKy MHANBIYAIbHOI IPOTrPAMMBI PAa3BUTHSI
U MHAVMBUJYaIbHO 00pa3oBaTenbHoil Tpaekropun) (ITK-2)

14

15

Cnocober y4acTBOBATDb B pa3pabOTKe OCHOBHBIX U JOTIOTHUTE/IbHBIX
16 00pa3oBaTeNbHbIX IIPOrPaMM, paspabaTbIBaTh OTE/IbHbIE X KOMIIOHEH-
THI (B TOM uncie ¢ ucnonbsosanuem VIKT) (OITK-2)

ITpodeccnonanbHO

I[IpencraBneHHass TaKCOHOMMYECKasi MOJe/b, paspabOTaHHAsI B CUCTeMe COLMasIb-
HOTO IIaPTHEPCTBA, ABJIAETCA MHOTOQYHKIMOHAIBHOI. B 4acTHOCTY, Ha OpraHM3aIoH-
HO-TIe[JaTOTMYeCKOM YPOBHE OHa [jaeT BO3MOXKHOCTb An¢epeHInaIym CTyAeHTOB 110
YPOBHIO C(POPMUPOBAHHOCTY VX KOMIIETEHLIMII ¥ peanusalyuy UMM MHAVBUILYATIbHBIX
06pa3oBaTe/IbHBIX TPAEKTOPUIL.

Tak, nposenennsiii B KOV ompoc mokasai, 4To cpefiyt CTyIeHTOB IIepBOTO Kypca BO-
CTpebOBaHBI TaKMe MHAMBYIYaTbHbIe 00pasoBaTeIbHbIe TPAEKTOPUM, KaK:

- NpoPeccuoHANbHO-0PUEHMUPOBAHHAS, CO3MAIONIAA MPEATIOCIIKI /I CaMOOIIpe-
IeJIeHsI CTY/IeHTOB B cdepe JOIIKOIbHOTO 00pa3oBaHms, IpefycMaTpuBaroas Gpopmu-
poBaHMe UX IpodecCHOHANIbHO-IIeJarOrMYecKoil HalIPaBIeHHOCTI B paMKax IIpaKTuye-
CKOIf TIO/ITOTOBKM IIPY NOJ/IepKKe COIanbHbIX TaPTHEPOB;
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- JIUMHOCMHO-0PUEHIMUPOBAHHAS, HATIPAB/ICHHAs HA CAMOPa3BUTHe OYAYIINX ITefa-
roros B cdepe JOIIKOIBHOTO 00pa3oBaHis, CIIOCOOCTBYOIasA (GOpMIPOBaHIIO Ipodec-
CHMOHA/IbHO-/IMYHOCTHOI HAIIPABIEHHOCTH C OIIOPOIT Ha COOCTBEHHbIe 0Opa3oBaTe/IbHbIE
3aIIPOChI 00YYAIOIINXCA C YI€TOM MHTEPECOB VM BO3MOKHOCTEN ITAPTHEPOB;

- KOMMYHUKAMUBHO-0PUEHMUPOBaHHA, GopMUpyoas IpodecCHOHaTbHO-KOM-
MYHVKATVBHYIO HAaIlpaBIEHHOCTDb TMYHOCTY OYAYIINX IIefjaroroB B KOMMYHMKATUBHOI
IeATeNbHOCTH, B TOM YIICIIe 33 CYeT pecypcoB IIaPTHEPOB, paCKpbIBas TeM CaMbIM BO3-
MO>KHOCTb COBEpIIEHCTBOBAHNA B Cepe [OIKONTbHOTO 06pa3oBaHusL.

B 2024 ropy npocdeccroHaTbHO-OPUEHTHPOBAHHYIO TPaeKTOPMIO BbIOpast 42% cTy-
IeHTOB I1epBoro Kypca KPY, mMIHOCTHO-OpMeHTUPOBaHHYI0 — 18% 1 KOMMYHMKATUB-
HO-OPMEeHTUPOBaHHYI0 — 40% 00Y4YarOIMXCA.

OTMeTVM TaKKe, YTO Pe3yAbTAaTHl IPOBENEHHOTO VICCIENOBAHNA OOCY>KIaMICh Ha
Hay4HO-MeTOAMYEeCKIX ceMIHapax Kadenps! «JJomkoabHoe obpasosanme» VInO KDY
U TIONyYM/IM OF0OpeHNe Hay9HOTO coo0IecTBa Ha KoHepeHIun «PaspuBaromiee obyJe-
HIf€: OPTaHM3AL[MOHHbIE OCHOBBI [IeATENbHOCTI 110 HayYHO-METOMYeCKOMy obecretde-
HMIO HACTABHIYECTBA B 06Pa3soBaHMI».

HI/ICKYCCI/IOHHI)IC BOIIPOCHI

B 1eroM paccMoOTpeHHBIE B CTaThe UJeY He IPOTUBOPEYaT UCCIeOBAHUAM, B KOTO-
PBIX IIPEeCTAB/IEHBI T€ WIV MHbIE ACIIEKTHI TAKCOHOMMY COL[MATbHOTO IAPTHEPCTBA, CMe-
I[AIOIIIeTO aKIeHTBl Ha 3alIpOChI SKOHOMMKI 11 TIOBBIIIEHNUE afJalTUPYeMOCTH BBIYCK-
HVIKOB By30B K PbIHKY Tpy#a. OTMeTnm, Hanpumep, pabory H. C. Crpyxk (Struk, 2013),
I7ie TIpefiCTaB/IeHa TAKCOHOMUS CETH JIelI0OBOTO ITApTHEPCTBA MPEeANPUATHIL, T03BOJIAIO-
mjast MOBBICUTD 3(PeKTUBHOCTD (YHKIMOHNPOBAHNSI KAK [IEIOBBIX IIAPTHEPOB, TaK I
9KOHOMMYECKUX CHCTeM 6ojiee BLICOKOTO YPOBHs. BiM3Kie HaM MO3NIUK IIpefiCcTaBIe-
HBI B pabore 10. A. 3ybox u A. C. JIrobyrosa (Zubok & Lyubutov, 2021), re onucaHa
CTPYKTYPHO-TaKCOHOMIYECKasl MOJIENb CAMOpe2y/At Ul COLINATBHOTO B3aMMOJIeICTBIL
MOJIOZIeKY Ha OCHOBE CMBICTIOBOTO ITPOCTPAHCTBA I €CTECTBEHHBIX K/IACCO8-MAKCOHO8.

B xoze Hallero mcciefoBaHNUs YCTaHOBIICHO, YTO B HACTOsIIee BPeMsI MEXaHU3MBI
COLMA/IBHOTO [aPTHEPCTBA, IO3BOJIAOLINE COITIACOBATH MHOTOOOpa3HbIe IIOTPeOHOCTI
PBIHKA TPY/a U aKaeMU4ecKoro coob1IecTa B IOArOTOBKE KBAM(UINPOBAHHOIO CIIe-
[MA/IICTA, 0603HAUEHBI B TEKCTAX PsIfia HOPMATUBHBIX JOKYMEHTOB, B YaCTHOCTH B 3aKO-
He «O6 obpasoBanun B Poccuiickoit @egeparum». OH sIBIAETCS HOPMATUBHO-IIPABOBOII
OCHOBOJT COLMANBHOTO MapTHepCTBa B cucreMe «Ilegarornyeckuit By3 — JOMKOIbHAS
obpasoBaTeNbHas OPTaHM3alNs», yKasblBas Ha CyOBEKTOB (paboTomaTesnell, MeCTHOE CO-
00111eCTBO), KOTOPBIE O/DKHBI OBITH BK/IIOYEHBI B yIIpaB/IeHMe 00pasoBaTeIbHBIMIU OpTa-
HM3AIMAMU U OLIeHKY KadecTBa 06pasoBaHyss. OHAKO IPY 9TOM He perlnaMeHTUPYIOTC
KOppEKTHbIE METO/IbI V1 IIPOLIEAYPHI AHA/IN3A PASHOOOPA3HBIX ¥ 3a4ACTYIO IIPOTHBOPEUN-
BBIX TpeOOBaHMII BceX MapTHepoB. [I0MbITKa aBTOPOB PEIIUTD 3Ty IIPO6/IEeMY 3a CUeT BbI-
CTpanBaHMA TAKCOHOMIYECKOI MOJIeIN COLMaIbHOTO TApTHEPCTBA TO3BO/IIIA OIIpefe-
JINTb MaJIOVCCTIelOBaHHbIE U JUCKYCCHOHHbIE BOIIPOCHI, CBSI3aHHbBIE C HEOOXOAMMOCTDIO:

a) POpMMPOBAHUS KyIbTYPbl COLMAIBHOTO AUATOra BCEX YYACTHMKOB IIAPTHEP-
CTBa J/Is1 YCWIEHMsI IIPOTHO3HOI COCTABIIAIOIIEIl MOJeNH, MO3BOJIAIONIell MpeIBUIETh
BO3MO)XHBIE HeraTHBHbIE (HAKTOPbI /st cucteMsl «Ilegarorndeckuit By3 — JJOMKOIbHAS
obpasoBaTeNbHas OPTAHM3ALVsI» U YIUTBIBATD MEPCIEKTUBHbIE 3aIIPOCHI TAPTHEPOB;

0) IIOCTpOeHN: Ha OCHOBE PaCCMOTPEHHOI TAKCOHOMMUY TIPOLIecca IIOATOTOBKM CTY-
IeHTOB IO MHUBMUAYaIbHBIM 00pasoBaTeNbHBIM TPAeKTOPUAM, IpefycMaTpHBarOLeit
IPOLeYPbI PAHXVPOBAHISI KOMITETEHIIVIL.

Y4uUTBIBast 3TU BOIPOCHI, OTMETIM, YTO IIPEICTaBIeHHAs! TAKCOHOMUYECKask MOJE/b
oTpedyeT He TOMBKO ITOCTOSIHHOTO COTTTACOBAHHOTO B3aMMOJEICTBYISI IIAPTHEPOB, HO
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U [OpaboTKM ee IOf L€V M3MepeHMsl KOMIETEHILUIT B yClIoBusax peanusanun «Tpex
MUCCHUI YHUBEPCUTETA».

PesynbTaThl IpaKTUYECKOTO MCCIEOBAaHNA MMEIOT OTPAaHNYEHME: IIPeJCTaB/IeHHasA
TaKCOHOMMYECKAsA MOJie/Ib OTpaHMYEeHa CICTEMOI coLManbHOro naprHepcraa «Ilemaro-
rudeckuit By3 — JlonkopHas 06pasoBaTe/ibHas OPraHU3aLVsy».

3akmroueHne

B coBpeMeHHBIX YCIOBYAX MPoOIeMa TAKCOHOMMN Ieiell HpodeccOHaIbHOI IO -
TOTOBKU OyAyILIMX IIearoroB B paMKaX COLMATbHOTO IAPTHEPCTBA BeCbMa aKTyaIbHa U
TpebyeT [T CBOETO PEIleHVA peannsaluyl TaKTUKM COTIACOBAHHOTO B3aMMOJENCTBIUA
MapTHEPOB C 06pasoBaTebHBIMIU OPTAHMU3AIMAMY U PAOOTOATENAMIL

Opnako aHa/MM3 HAyIHO-IIEJarOTMYECKOI IMTePATyPhl II0Ka3aJl, 9YTO B IIPE/ICTAB/IeH-
HBIX ITyONMKaLUAX He IPUBeleHa METO/MKA COITIACOBAHI KOMIIETEHTHOCTHO OPUEHTH-
POBaHHBIX LieJIeil MOATOTOBKY U KPUTEpUeB MX JOCTIDKEHMA JJIA OIepaTMBHON 00part-
HOIT CBA3M CO CTY[leHTaM! U HeoOXOAMMOII KOPPeKIuM y4eOHOTO Ipoliecca B MHTepecax
BCEX COIMAIbHbIX IaPTHEPOB.

I[Tpennaraemast aBTOpaMu TAKCOHOMMYECKasi MOJIENb pa3paboTaHa METOILOM IPYIIIIO-
BBIX SKCIIEPTHBIX OIIEHOK, KOTOPBIN II03BOJIAET COITAcOBAaTh KOMIETEHTHOCTHO OpPMEH-
THPOBAHHbIE 1Ie/IY O/ITOTOBKY CTY/IEHTOB C PeTMOHAIbHBIMY PabOTOATeIIMU Ha BCEX
sTarax o6yJeHns.

Mopenb nepcreKTUBHA B IUIaHE MHAVBU/yanu3alyiy IOATOTOBKM CTY/IEHTOB 1 KOH-
KpeTM3alyuy IpoLenyp OIpefeieHNs ee KauecTBa 3a CUeT BBIJIE/IEHN M COflePKaTe/IbHO-
O HaIlOJIHEHM A KTaCCOB Ka4eCTBa — KBA/IMTAKCOHOB.

B mpakTm4eckoM IITaHe IPOBOAMMOE MCCIEfOBAHME BHOCKUT BK/IAJl M B IIPOIECC
peanusanuy rocyfapcTBEHHON IPOrpaMMBbl CTpaTermdeckoro nupepcrsa «[Ipmopn-
TeT-2030», KOTOpas aKIeHTMPYeT BHUMaHMe Ha HeoOXOomMMOCTH 6ojiee IOTHOIO MC-
IIO/Ib30BAHMsI MEXaHM3MOB COLMATbHOTO IMApTHEPCTBA, II03BONANIIMX COITIACOBATH
MHOTOO0Opa3Hble TOTPEOHOCTH PBIHKA TPY/A U aKaleMIYeCKOTO COOOIeCTBa B €fTHOM
06pa3oBaTeIbHOM MPOCTPAHCTBE C UCIIONb30BAHNMEM PECypPCOB 1 YIeTOM ITOKasaTesel
moxyMeHTa «Tpu Muccum yHMBepCUTETaY.

[TepcrieKTUBBI faTbHENIINX MCCIETOBAHNIT MOTYT OBITh CBS3aHBI C H0/Iee MOMTHBIM
VICIIONTb30BAaHMEM MEXaHW3MOB COIVIaIbHOTO MAapTHEPCTBA JUIA PEIIeHVA IIPO6/IeMBbI
olepeXxarolieit IpogeCcCHOHAIBHOI IOATOTOBKY OYAYIINX IefJaroroB, a TAKXKe CO3JaHIs
YCIIOBMII i1 CAMOYTIPAB/IEHNA M CAMOPA3BUTHUSA CTY[EHTOB, PeaNN3yIOIINX UHAVBILY-
albHBIe 00pa3oBaTeIbHbIe TPACKTOPUIL.

bnaromapHocTu

Pa6ora BbImoIHEHA 3a CYeT CpefcTB [IporpaMMbl CTPATETMIECKOTO AKA/[EMITIECKO-
ro mupepcrBa Kasanckoro (IIpusBomkckoro) ¢enepansHoro yuusepcurera (IIPMMIOPY-
TET-2030).
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AHHOTAI[UA

HecMoTps Ha OTKpPBIBAIOLINECS AJIs MOJIOMBIX CIICL[Ma/IICTOB BO3MOXKHOCTY B 0Opa3soBaHUM B3PO-
cnpix (OB), He Bce VCIIONB3YIOT 3TV BO3MOXKHOCTU B paBHOIN Mepe. Llenb cTaTby — IMpoaHaInsy-
pOBaTb, KakK HaCTO]}’I‘II/IBOCTb, a Takxe 06paSOBaTe)’IbeIIZ CTaTyC VHOUBUOA U pOI[MTe)Ie]}’I CBsI3aHbI
¢ ero yuactueM B HedopManbHOM U nHpopmanbHoM OB. B pabore mposepsercs, cnoco6cTByer
JIV HACTOIYMBOCTD YIACTIIO MOJIOREXKI, YoKe MMeIoleil 06pasoBaTe/IbHble IPEMYIIECTBa, B 06pa-
30BaHNMI B3POC/IbIX. VIcC/IeoBaHMe CTPEMUTCA BHECTY BKIA[ B AMCKYCCUIO O BOCIPOU3BOJCTBE
COIMAbHOI CTPYKTYPHI Yepes HaKOIJIeHe YeIOBEYeCKOTo KaluTana. VccienoBanue peannsosa-
HO Ha [JaHHBIX JIOHTUTIOFHOTO KccmenoBanns Tpaekropun B obpasosannu 1 mpodeccun (TPOIT)
C JICIIO/Ib30BaHMEM PErpecCOHHOTO aHanu3a. I1o[TBep KeHbl TUIIOTe3Bl O TOM, YTO HACTONYM-
Boctb (GRIT), KoTOpyIo naMepsiu B 14 j1eT, MOMOXXUTENBHO CBA3aHA C PelIeHNeM PeCIIOH/IEeHTa
00y4aThCsA 11 IOTy4aTh 06pa3oBaHue, CBA3aHHOE C pabOoTOIl, a TAK)KE O TOM, YTO Ha/ln4le Y MaTepu
pecIioH/ieHTa BBICIIEr0 06pa3oBaHMsA CIIOCOOCTBYeT y4acTuio pecronfenta B OB, He cBs3aHHOM
C TPYHOBOIL [eATENbHOCTbI0. YaCTUYHO MOATBEPANIOCH IPEAIONOXKEHNE O POIU HACTONYMBOCTI
B IIpolleccaX HAaKOIUIEHMA 00Opa3oBaTe/IbHBIX IPEMMYIECTB: BBICOKNII YPOBEHb HACTOIYMBOCTYU
YCUINBAET TIOTIOKUTEIbHBIN 3P (eKT OT HamM4us y MaTepy BBICIIEr0 0Opa30OBaHNs B C/Iydae yda-
CTUS peCIIOH[IeHTa B MH(OPMaTbHOM 06pa3soBaHNM, CBA3aHHOM C paboToit. [lo/rydeHHbIe pe3y/IbTa-
TBI MOYKHO VCIIO/Ib30BaTh IIPU pa3paboTKe MePOIPUATIIL, 11e/1b KOTOPBIX — BOBJIEUEHNE MOJIOLEXI
B IIPOLIECC HEIIPEPHIBHOTO 0OPa3OBAHIIL.

KnroueBble cmoBa: o6pasoBaHie B3pOC/IbIX, HelpepbIBHOE 0OpasoBanye, HacToirunBocTb (GRIT),
MOJIOZIeXb, 06pa3oBaTe/IbHbII CTATYC, 06pa3oBaTeIbHOE HEPABEHCTBO.
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Abstract

Despite the expanding opportunities in adult education and learning (ALE) for young people,
not all individuals take advantage of them. The paper aims to analyze the relationship between
the educational status of young people and their parents, their perseverance (GRIT), with their
participation ininformal and informal ALE. We analyze whether perseverance enhances participation
in ALE among young people with educational advantages. The study tends to contribute to the wider
discussion on the reproduction of social structure through human capital accumulation. We analyze
the data provided by the longitudinal study “Trajectories in education and profession (TROP)” using
regression analysis. We found a positive relationship between an individual's level of education
and perseverance (measured at the age of 14) and participation in job-relevant ALE in adulthood
(23-25 years old), and a positive relationship between mothers’ higher education and participation
in ALE, not relevant to the job. The hypotheses about the significant role of perseverance in further
accumulation of educational advantages is partially confirmed: perseverance enhances the positive
effect of higher mother’s education, in participation in work-related informal learning. The results
can be used in the development of activities aimed at increasing the involvement of young people
in ALE.

Keywords: adult education and learning, non-formal education, informal learning, perseverance
(GRIT), youth, educational advantages, educational inequality.

BBenmenmne

BosmoskHocTu B chepe HepopMaabHOTO 1 MHGPOPMATBHOTO 06pa3oBaHNs O3BOJI-
0T MOJIOEKU [TOTYIUTD SHAHIISI, HABBIKM 1 KBAIM(UKALIVII M TEM CAMBbIM C(POPMIPOBATH
4eJI0BeYeCKIIIT KallUTal, KOTOPbIl COOTBETCTBYIOT COBPeMeHHBIM TpeboBaHusM. OHaKO
He BCe MCIIO/NB3YIOT 9TY BO3MOXKHOCTY B PAaBHOII Mepe. YdacTue MOTOAEXHU B 06paso-
BaHuy B3pocibix (OB) 06ycIoBIeHO cOLManbHbIMM, KYIbTYPHBIMU U S9KOHOMIYECKIMI
¢axropamn (Shkaratan & Yastrebov, 2010). CoryanbHble TPYIIIBL ¢ HANOONBIINM 00Be-
MOM IIPENMYIIeCTB MOYKHO BBIfIe/IATD 110 IPYM3HAKY IIPOUCXOKAeHIsA (Ipodeccus poau-
Teell, 06pa3oBaHNe PORUTENEN VI CEMEITHBII JOXOJ), a TAK)Ke 06pa30BaTeNbHOTO WK
npodeccuonanbHoro craryca (Bessudnov & Malik, 2016). B zanHoiI cTatbe Mbl GOKyCH-
pyeMcst Ha 06pasoBaTe/IbHBIX IIPEUMYIIECTBAX: PA3INIMAX B 00'beMe HABBIKOB, 3HAHIIT
U IPYIUX PecypcoB, KOTOpble 00yCIOBIeHbI 00pasoBaTebHbIM cTaTycoM. HakoruieHne
IPEeNMYIeCTB — 9TO KyMy/IATUBHBIN HpoLiecc: «0OpasoBaTe/IbHbIE MPENMYIIeCTBa, 06-
peTeHHbIe paHee, CIIOCOOCTBYIOT HAKOIUIEHNMIO ellje GOTIBIINX 00pasoBaTe/IbHBIX IPENMy-
mectB B Oyaymem» (Kulich et al., 2016, p. 33). Boixoa1s! 13 BICOKOOOPA3OBAHHbIX CeMell
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Jalle MOMY4YaloT BbICIIee 0OpasoBaHIe I PA3BUBAIOT CBOM HABBIKM Yepe3 ydacTue B J10-
nonHuTeNnbHOM obpasoBanuu (Bessudnov & Malik, 2016). OcraeTcs Maiou3y4eHHO
CpaBHUTE/IbHASL POJIb IMIHOCTHBIX KAYECTB CAMIUX OOYUAIOIINXCsI, HAIPMMEP VX HaCTOl-
uyBocty (Cronin-Golomb & Bauer, 2023; Kajonius & Carlander, 2017), 1 06beKTUBHBIX
(aKTOpOB COLMATBHOTO MOMIOXKEHMsI ceMell (06pasoBaTeNbHOTO CTAaTyca) B IIPOILleccax
nepefauy 1 HaKOIUIeHMsA YelloBedeckoro Kamutana (Popov et al., 2010).

Morofexp Kak COLUaTbHO-AeMorpaduueckas Ipymoa MMeeT psifi BaXHBIX 0CO-
OeHHOCTell, KOTOpble HeOOXOAVMMO YUUTBIBATh. MOJIOMEXM CBOMCTBEHHO CTpeMJICHMe
K PaCIIVPEHNIO KPYTro30pa ¥ MOCTPOEHMI0 YHUKAIbHBIX 0OPa30BaTEIbHBIX TPAEKTO-
puit (Selezneva & Popova, 2018, p. 97), CHIDKeHMe MHTepeca K BbICIIeMy 00pa3oBaHMIO
(Maltseva et al., 2022;). B ¢okyce Haurero ncciefoBanus — Harbojee BOCTpeOOBaHHbBIE
¢dbopMbl 06pazoBaHNA B3POCTIBIX CPey MOJIOAEKN: HepopManbHOe U MH(pOpMaTbHOE 06-
pasosanne (Bondarenko et al., 2022; Zhelyazkova-Teya, 2020;). OHECKO ompepernsier
HeopMabHOEe 0Opa3oBaHue Kak «oOpasoBaHue, KOTOPOe MHCTUTYLMOHAIN3UPOBAHO,
Lje/IeHAIIPAB/ICHHO 1 CIVIAHMPOBAHO JIMIIOM WM OpraHM3anueil, obecrednBaroel Ipe-
mocrasyieHue obpasoBaTenbHbIx youyr» (UNESCO, 2012). HedopmanbHoe obpasoBanue
OXBAThIBAET Pas/IMYHbIE IPOTrPAMMBI, HAIIPAB/IEHHbIE HA pasBuUTIE OOLINX 1 Ipodeccu-
OHAIbHBIX HAaBBIKOB, a TAaKKe Ha Ky/IbTypHOe passutue. VIHdopManbHOe ob6pasoBaHnme
(camoobpasoBaHme) xapakTepusyeTr «popMbl 00ydeHUs, KOTOPbIE SIBJIAIOTCS IeIeHa-
IpaBIeHHBIMM WM TIIATENTbHO CIUIAHMPOBAHHBIMY, HO He MHCTUTYIVOHAIM3MPOBAH-
ubiMm» (UNESCO, 2012). OHO MeHee CTPYKTYPUPOBAHO MO CPAaBHEHUIO ¢ POPMaIbHBIM
W HeOpMalbHBIM 06pa3soBaHNeEM 1M MOXKeT BK/IIOYATh B cebs 00ydeHue B ceMbe, Ha
pabodem MecTe MM B MeCTHOM coob1ectse (cM. 0630p: Zhelyazkova-Teya, 2020)".

B nccnepoannax OB npeobnamaer aHami3 06pasoBaTeNIbHLIX TPAEKTOPUIL U MOTH-
BalMy K OOYIEHNIO Ha IIPOTSDKEHNN BCell SKUSHM, KeJICoB 00yueHust n pakTopos, Gpop-
MUPYIOLIMX OTHOLIeHNe K HepopMmanbHOMY U MHboOpManbHOMy obpasopanuio (Thwe &
Kélman, 2024). Hedopmanbaoe 1 nHpOpManpHOe 06pasoBaHIe MOTIOLEXKI SBIAETCS
BOCTPeOOBAHHBIM CIIOCOOOM OCBOEHMN VI COBEPIICHCTBOBAHNA 3HAHMII M HABBIKOB, MH-
CTPYMEHTOM afianTanuu K pabodemy npoueccy (Sato & Ryan, 2024). Poccuiickne nccre-
TOBaHMA B OCHOBHOM ITOCBSAIIEHBI BOIIPOCAM PACIIPOCTPAHEHNA JOIIOTHUTEIBHBIX GOpM
obpasosamns u ux appexrusuoctu (Bessonova, 2023). OfHaKO X CPe30BbII XapaKTep
3aTpynHsAer aHamu3 OB B KOHTeKCTe BOCIIPON3BOJICTBA 06pa30BaTeNbHbBIX IIPEUMYIIECTB
(Karmaeva & Kosyakova, 2022). Kpome Toro, MHOTI¥e MCCIETOBAHNsI PACCMATPYBAIOT
SKOHOMMYECK! aKTMBHOE HacCe/leHNe B LIeJIOM, OCTaB/IAA yyacTue Monogexu B OB 6es
nomkHoro BuuManus (Travkin & Sharunina, 2016).

VccnepoBarenn mHOFUepKUBAIOT HEOOXOAMMOCTb paccMaTpyBaTh Tuibl OB oT-
Ie/IbHO, OCKOJIbKY OHI II0-Pa3HOMY YYaCTBYIOT B HakoIUleHyu npeumyiiects (Lee &
Desjardins, 2019). HepopmanbHoe o6pa3oBaHue B3pOCIbIX YaCTO OpraHMU3yeT paboTo-
JaTesIb, BEPOSITHOCTD YIacTUsI B HEM BO MHOTOM 3aBMCUT OT XapaKTePUCTUK pabodero
MecTa 1 ypoBHs kBamudukanym paboruuka (Travkin & Sharunina, 2016). O6y4enue,
He CBsI3aHHOE C pabOoTOIl, COMPSDKEHO C BpeMeHHBIMI U (pUHAHCOBBIMM 3aTpaTamu (dTe-
HIMe KHUT, TIOCeIIeHNe JIEKIUIT M MacTep-KIaccoB 1 JIp.), TO3TOMY HOCTYITHO MOJIOMIEKN
C BBICOKVM YPOBHEM 9KOHOMUYECKOTO I KY/IbTYPHOTO KaIlUTA/IOB — B IIEPBYIO OYepeb
obecrieyeHHBIM MONIOABIM TofAM (Zhelyazkova-Teya, 2020). VindopmanpHoe 06pa3oBa-
HIfe MHTEPECHO B IEPBYI0 O4Yepelb /IIONIM C BHICOKMM YPOBHEM CaMOKOHTPOJIS M Ha-
CTOIYMBOCTH, KOTOPBIE MOTYT CAMOCTOATE/IbHO MHUI[UMPOBATD 1 HAIIPABIIATb 00ydeHMe
(Cronin-Golomb & Bauer, 2023). ViudopmanpHoe 06pasoBaHue OCTAeTCsl HAIMEHee U3-

! Ora TUIIONOIMS B I€IOM COOTBETCTBYET «IOIOMHUTENBHOMY 0OPa30OBaHMIO» 1 «CaMOOOpPa3oBa-
Huo» (Penepanphblit 3akoH «O6 obpasoBanuu B Poccuiickoit Penepanum». M.: Vsg-Bo «Omera-Jl»,
2013), HO MBI fantee ogYepKyBaeM Hamrane cBsidu OB ¢ paboTolt /1 KaXKOT0 THUIIA.
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YIEHHBIM, IOCKOJIbKY C/IOXKHO OTC/IEJUTD YIacTHUe I OTAAYY OT 9TOTO THUIA 00pa3oBaHMs
(Bessonova, 2023). Haie ncciemoBanme, BHIIIOJTHEHHOE C MCIIONIb30BaHMEM JTOHTUTION -
HBIX JAHHBIX, IPU3BAHO BOCIIOJIHUTD CYIECTBYIOI[NE JIAKYHbI B IIOHNMAHNN (HAKTOPOB
Y4aCTUA POCCUIICKOT MOMIOAEXM B pa3HbIX Tumax OB.

O6pasoBaTe/nbHbI CTATYC XapaKTepu3yeT 00beM COLIMOKYIbTYPHBIX PECYpCOB ce-
MbJ ¥ MH[JVBY/A, B IIMPOKOM CMbIC/IC OH CBSI3aH C KY/IbTYPHBIM KaIlUTaIOM — YCTaHOB-
KaMy Ha IPORO/DKeHNe 00ydeHus], KOTOpble GOPMUPYIOTCS B IIPOLECCe COLMaIM3aLnm
B ceMbe U B cucreMe obpasoBanus (Shkaratan & Yastrebov, 2010). HacroitunBocTb
(GRIT) - mm4HOCTHAS YepTa, KOTOpast XapaKTepusyeT yMeHue MHANBIAA IPEOf0IeBaTh
TPYRHOCTH M JOCTUIATh JONrocpouHbIx Ieneit (Duckworth et al., 2007; Tyumeneva et al.,
2019). HacToit4ynBOCTb XapaKTepu3yeT YIIOPCTBO, IIPOAB/IAEMOE B 3a[ja4aX, BHIIIOTHEHNE
KOTOpBIX 3aHMMaeT MHoro BpeMenu (Duckworth et al., 2007). ITo MHeHMI0 AnbMeiizbl
C COABTOPAMI, HACTOITINBOCTD OOBEANHSIET B cebe UepThI 4e/I0BedeCcKOro (BocTpeboBaH-
HBIX HaBBIKOB) U KY/IbTYPHOT'O KaIIMTaja0B (T. €. MOBefeHys Wiy oTHoueHus) (Almeida
etal., 2021).

Ilenp aTOM PabOTHI — MPOAHANIUSUPOBATH, KaK HACTONYMBOCTD, @ TaKXKe 00pa3o-
BaTeJIbHBII CTATyC MHAWBMA M POJUTENIENl CBSI3aHBI C y4acTHeM B HeopMasbHOM
u mHpopmanpHoM OB. VlccremoBaHme CTPeMMTCS BBIACHUTH, CIIOCOOCTBYeT /M Ha-
CTOIYMBOCTD YYaCTUIO B O0OPAa30BAHUM B3POC/IBIX MOJIOHEXN C 0OpasoBaTeIbHBIMU
npeumyniecTBamy. COINTACHO TEOPMM HAaKOIUIEHVS IPEUMYLIeCTB, HACTONYMBOCTD
CrIoco6CTByeT [ajbHelllIeMy HAKOIUIEHMIO 0OpasoBaTe/IbHBIX IPEUMYIIECTB y BBI-
XOJilIeB 3 BBICOKOOOPAa30BaHHBIX CeMeil, KOTOpble CaMM MMEIOT BbICIee 0Opa3oBa-
Hyte. CTaThsi CTPEMUTCSI BHECTU BK/IAJ B AVMCKYCCUIO O BOCIIPOM3BOACTBE COLMAIBHOIN
CTPYKTYpBI Yepe3 HakoIIeHue obpasoBarenpHoro Kamurana (Shkaratan & Yastrebov,
2010, p. 7). B pabore ncnonbsosansl gaHuble nccnegosannss HIY BIID «Tpaexropun
B 0OpasoBaHuy u npodeccun»?’, KOTopble, 61arogaps TOHIUTIORHOMY AU3aliHY, 103BO-
JISIIOT JIy4llle TIOHSATD IPEIOChIIKY YIaCTIsI POCCUIICKOT MOJIOZIEK! B HepopMaTbHOM
u unopmanbHoM OB. Vcronp3yoTcs faHHble O HACTONYMBOCTY MHAVMBIA U XapaK-
TePUCTUKAX CEMb, IIOTyIYeHHbIe HA MOMEHT, KOTIa peClIOH/ieHTaM 6bU10 14 e, u faH-
Hble 00 yyacTun B OB B Bo3pacte 24-25 jer.

HacroitymBocTh M HaKOITeHNe 06pa3oBaTeNbHbIX MPENMYIIEeCTB

IlepBas TouKa 3peHUs Ha BKJIAJ| HACTOIYMBOCTI B HAKOIUIEHIE 0OpasoBaTeIbHBIX
IPEeNMYIIeCTB COOTBETCTBYET IPENCTABIECHNIO O POV 00pPa3oBaHMA B3POCIBIX KaK «CO-
uanpHoro nudtar. Tak, 6narogapst OB 1106011, BHe 3aBUCHMOCTH OT COL[MA/IbHOTO IPO-
MICXOXKTI€HM A, MOYXKeT IIOBBICUTD CBOIl YPOBEHb 00pa3oBaHus, TPUOOPECTH M YCOBEPILIEH-
CTBOBAaTh HEOOXOAMMbBIE /It PAOOTHI 3HAHWS M HABBIKU U, KaK PE3y/IbTAT, YCTPOUTHCS
Ha 60JIee OIUIauMBaeMyIo U pecTIDKHYI0 padoty (Bukodi et al., 2019). [TonoxutenpHbie
coLuabHble ¥ 9KOHOMIYECKNe pesynbTarsl ydacTysi B OB BBIABIAIOT Kak 3apyOexxHbIe
(Lee & Desjardins, 2019), tak n poccmiickue uccnegosanus (Karmaeva & Kosyakova,
2022). Jliomy ¢ HUM3KMM COLMAJIbHBIM CTaTyCOM MOTYT BOCIIPMHMMATb 00pasoBaHMe
B3POC/IBIX KaK CIIOCO0 M3MEHEHV CBOETO MOIOXEHMA U, BO3MOXKHO, la’kKe MOBBIIIECHYISA
cBoero craryca Ha pbiHKe Tpyza (Kosyakova & Gerber, 2019). OB Mo>keT cTaTh 4acTbio
KOMIIEHCATOPHOI CTpaTerny JyIA BBIXOAIIIEB U3 CeMell B TOM 4YHC/Ie C HM3KVMM YPOBHEM
06pasoBaHIsI POANTEIeil 1/ WIN C HeBOCTaTOUYHbIMY (prHaHCOBbIMK pecypcamu (Bukodi
et al., 2019). Onu 6yayT cTpeMuUThCA ¢ TOMOLbI0 OB BOCIIOTHUTD HE[OCTATOK 3HAHMIA,
HaBBIKOB, KBa/IM(UKaLuii, KOTOPbIe 10 PA3INIHbIM IIPUIMHAM He CMOIIHU IIOTYIUTD Ha
HpenbIIYIVX 9Talax 06pasoBaTeNbHOI TPaeKTOPUNL.

? Cm.: https://trec.hse.ru/

Tun MULeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 185



Education and Self Development. Volume 19, Ne 4, 2024

HacroitauBocTh moMoraeT MHAMBUAAM, BHE 3aBUCHMOCTU OT MX COLMATBHO-IKO-
HOMMYECKOTO IMPOUCXOX/EHNA U YPOBHA 00pasoBaHMsA, JOOMBATbCA YCIIEXOB B yyebe 1
B xn3un (Kajonius & Carlander, 2017). Tax, 6pi1a 06Hapy)XeHa IOJIOKUTEIbHAS CBSI3b
MeX[y HaCTOYMBOCTDIO U aKafleMIYeCcKoll YCIIeBaeMOCTbI0 ¥ YYAIIUXCA C HUSKUM CO-
[[MATIbHO-9KOHOMIYeCKnM mponcxoxaerrem (Almeida et al., 2021). BoamoxubM 06B-
ACHEHUEM 3TOTO SABJIAETCS CIIOCOOHOCTh HACTONYMBBIX MHAVMBUJOB CIIPABIATBCA C 3a-
JadaMy B YC/IOBUSIX 0Opa3oBaTeIbHOI Cpefibl ¢ BbIcOKMMMU TpeboBaHmsMu (Almeida et
al., 2021). ViunuBupbl, o61afaoye HaCTONYMBOCTDIO, JIYYlle CIPAB/AIOTCA C T0OBIMU
xxu3HeHHbIMH crokHOCTsAMU (Kajonius & Carlander, 2017), 0X0THO IIPOZO/DKAOT 00-
y4eHe B CHCTeMe TOTIOTHUTEeIbHOrO 06pa3oBaHyA Ioce okoHYaHuA Bysa (Kajonius &
Carlander, 2017). OcHOBHasI IPUYVMHA 3TOTO KPORTCA B MX CTPEM/ICHVM K PACIIMPEHUIO
TOPYM3OHTOB J TOTOBHOCTM MHBECTHPOBaTh B obpazoBanue (Weisskirch, 2016). Hacroii-
4yBble PAOOTHMKY JIydIlle afalTUPYIOTCA Ha pabodeM MecTe 6arofapsi akTHBHOMY II0-
VICKY PecypcoB I BBIIIOJTHEHMsI CIIOKHBIX padounx sagay (Jordan et al., 2019) u opu-
EHTHPYIOTCS Ha HOCTIDKEHME KOMIIETEHTHOCTI IIyTeM IIPUOOPETEHNsI HOBBIX IOIE3HBIX
HaBbIKOB (Duckworth et al., 2007). [ToaToMy ms HaCTOMYMBBLIX JIIOZEll OOy4eHMe BO
B3POC/IOM BO3PACTe MOXKET CTATh «BTOPBIM LIAHCOM» B JOCTIDKEHIM XKeTaeMOTo ycIexa.

Bropasa Touka 3peHMA paccMaTpuBaeT 0OpasoBaHME BO B3POCIOM BO3pacTe Kak
¢axTop BocmponsBoacTBa conuanpHoro HepaBeHcTBa (Kosyakova & Gerber, 2019; Lee
& Desjardins, 2019). Tak, Mononble JIOAY, YbY POFUTENN MMEIOT BBICOKMII YPOBEHb
o6pasoBaHs, jaXKe IIPU OAVHAKOBOII YCIIEBA€MOCTH B IIKOJIE Yallle BBIOMPAIOT aKafe-
MIYECKYI0 TPaeKTOpuio — o6ydeHue B CTaplueil KoJe U MOCTyIUIeHue B By3. VIMeHHO
aKafieMIdecKasi TPaeKTOpIs U MOTydeHNe BbICIIEro 00pa3oBaHys obecednsaoT 6oee
HaJeXXHbII KapbepHblil poct (Bukodi et al., 2019). Kpome Toro, pogurenu ¢ BbICIINM
o6pa3oBaHIeM JacTO CTPeMATCS MepefiaTh LEHHOCT 0OPasoBaHMst CBOUM HETSIM, I103-
TOMY BBIXOJIIIbI 3 TaKVX CeMejl IIPOJIODKAIOT 00y4yaThcs BO B3pocaoM Bospacte (Lee &
Desjardins, 2019). VIEoMBNABL, YbY PORUTENIN VIMEIOT BBICIIEE obpasoBaHite, BO B3pO-
CJIOM BO3pacTe Yallle ITOTy4aloT BhICIIee 06pasoBaHIe Cpasy MOC/e MIKOJIbI M YYaCTBYIOT
B He(hopMaIbHOM 006pa3oBaHIM, OPTAHM30BAHHOM pabOTOATENIEM, B TO BPeMsI KaK AeTu
13 MeHee 00pa3oBaHHBIX CeMell JacTo IOyYaloT BhICIIee 0OpasoBaHue B 6ojee cTapieM
BO3pacTe U MOTYT peXke MMeTb BO3MOXXHOCTD IIOCELIaTh Takue Kypcel. [lomyueHHoe 00-
pasoBaHIe MOXKET CTaTh OCHOBOI [/l JA/IbHEIIIer0 PasBUTHA U IPUOOPETEHN HOBBIX
3HAHMUIT Y HABBIKOB Ha KPAaTKOCPOYHBIX Kypcax 1 TpeHnHrax. C TedeHneM BpeMeH! pas-
PBIB MEXITy BHIXOALIAMU U3 CeMell ¢ PasHBIM 00'beMOM 06pa3oBaTeIbHbIX IPENMYIIECTB
TOJIBKO yBE/ININBAETCSL.

HacroitanocTb 6yzeT crioco6cTBOBATh AalbHElIIeMy HaKOIIEHNI0 06pa3oBaTesib-
HBIX IIpenMyIecTB. DaKTOPBI CeMb, CICTeMbI 0OPa3sOBAHS U TMIHOCTHBIE XapaKTePH-
CTUKM (HaCTOIYMBOCTD) MHAVBNA OYyT yCUIUBATD PYT ApyTa: BO B3POCIOM BO3pacTe
HACTOIYMBDIII Y€TOBEK, MMELINIT BICIIee 0Opa30BaHIe, CAMOCTOSITEIHHO OCBAMBAET
BOCTpeOOBaHHBIC HAaBBIKY M IIONyYaeT OT HMX MakcuManpHylo orpady (Heiskala et al.,
2021; Kulich et al., 2016;). KBon 06bsiCHs€T 9TO TeM, YTO JIOAY YACTIIHO IPeobpasyioT
CBOM CTPYKTYpHbIE IIPEMMYIIeCTBA B HACTOIYMBOCTD 3a cUeT Hojiee BHIPAXKEHHOI BOC-
NIPYHMMAaEMOII BO3SMOXKHOCTY KOHTPO/IMPOBATh CBOIO xu3Hb (Kwon, 2021).

MO>KHO TIPENIONOXKNUTD, YTO CYIECTBYeT 3HAUMMas IIOJIOKUTEIbHASA CBA3h MEX/Y
HACTOYMBOCTBIO MHAUBNAA U yyacTeM B OB (rumotesa 1); Ha/m4meM y MaTepy BbIC-
mero o6pasoBaHnsA 1 yyactueM napusuaa B OB (rumoresa 2); BBICOKMM ypoBHEM 06pa-
30BaHMs MHAMBIAA 1 ero yuactueM B OB (rumoresa 3). Kpome Toro, 60ree HacToiT4nBbIE
MHIVBUIDI, Y KOTOPBIX €CTb BhICIIee 0OpasoBaHue MO0 MaTh C BBHICIIMM 06pasoBaHIeEM,
MMeIOT OOJIbIIIe IIAHCOB PUHATH yuactue B OB 10 cpaBHEHNIO ¢ HACTONYMBBIMU MHN-
BupjaMu 6e3 9TVX XapaKTepUCTUK (TUIIOTesHI 4-5).
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OcoGeHHOCTM yUacTH:A poccuiickoii Mmonopexu B OB

B Poccuit Moofiexbio camMTaeTcs ColanbHo-IeMorpaduyeckas IpyIa B BO3pacre
ot 14 1o 35 ner’. Oco6EHHOCTHI0 MOJIOEKN SBMIAETCS ee OBICTPast afanTalyisi K HOBBIM
YCTIOBMAM: OHa HacJIelyeT COIMaMbHbIe KOHCTPYKTBI Pea/TbHOCTH M IepecMaTpyUBaeT X
sHaueHne (Zubok & Chuprov, 2017). XapakTepHOil 4epTOil POCCUIICKON MOJIOEXKI 5IB-
JIA€TCSA MOHVMAHMeE el0 HeOOXOIMMOCTY TPOXO>K/IEHNU A TOTIONMHUTEIBHOTO OOYYeHMA: IO
marabpIM BIIVIOM, B 2019 . Tak otBeTwnu 83 % ompomeHHbIX 18-24-neTHux un 81 %
25-34-nernux". [Ipyroit onpoc 2020 roga mokasasi, 4To 13 IPUHABIINX yIacTUe B OIIPOCe
55,4 % MOJIOZBIX JTIOfieNl B BO3pacTe 25-29 neT BhIpasu/iy HaMepeHle y4acTBOBATh B He-
IpepbhIBHOM 00pa3oBaHMN 110 POeCcCHOHATBHBIM MHTepecaM, U 44,6 % — 110 TMYHBIM
nnrepecam (Bondarenko et al., 2022).

BosmosxHas mpuunHa nHTepeca K OB 3akmouaercs B TOM, 4TO 06pasoBaHue, MOIY-
YeHHOe B paMKaxX (POPMaJIbHBIX CTPYKTYp, He BCErZia OTBEYAET OXKUJAHISIM MOJIOHEXN
(Gabdullina, 2012) u gpyrue ¢opmel 00y4eHns 1 06pa3oBaHNs CTAHOBATCS HMpPefIIOY-
tutensHee. O6 9TOM CBUIETENBCTBYIOT pe3ynbTaTsl ompoca [Tomosa u CTpeIbHUKOBOIT
(2017). OHu moxasany, 4TO y PECIIOH/IEHTOB C Pa3HBIM YPOBHEM 00pa3oBaHMs Pe3yIb-
TAaThl TECTOB HA IPAMOTHOCTD PAs/INYAIOTCSA HE3HAYUTEIBHO. ITO TOBOPUT O TOM, YTO
YPOBEHb KOMIIETEHIIMII POCCHAH He 3aBUCUT HANPAMYIO OT YPOBHA UX 0OpasOBaHUA.
JpyruM Bo3MOXKHBIM 00BsICHEHVIEM MOXET OBITh POCT TOTOBHOCTI MOJIOJbIX JIFOfieil pa-
6oTaTh He I10 CIIeIMaNbHOCTI. MOIOfeXXb OPUEHTUPYETCA Ha PAHHIOK CIEIMaIM3aIINIo
yepes IOJTy4eHNe IPAKTNIECKOro onblta (Tpynoycrpoiictso) (Maltseva et al., 2022) u 4e-
pe3 obydeHre Ha pasHOOOpa3HBIX Kypcax, B ToM uucie onnain (Narkhov et al., 2021).
[TomynsapHBI mpakTUKU HeOPMaTbHOTO 06pasoBaHus (KypChl HOBBILIEHST KBATU(IKa-
LUV U Ap.) IS TIOJIy9eHNMsI HOBBIX 3HAHMII U «JOCTIDKEHMsI 60/lee BBICOKMX pe3y/ibTa-
TOB paborel» (Bondarenko et al., 2022). B pamkax nHbOpManpHOro 06pasoBaHusi BO-
cTpeboBaHbI «<KOPOTKME BuAeoponuku Ha YouTube, HedopmanbHble 06pasoBaTeTbHbIE
IUIOIA/IKI U IIPOEKTbI, MaCTeP-K/IacChl, OTKPBITHIE JIEKIINN YCIEMIHbIX IIPefIpUHIMATE-
neit» (Kicherova & Efimova, 2020, p. 324). Yyacrue B HedopMaTbHOM U MHGOPMATBHOM
06pa3oBaHNMy BOXHO I MPOQECCHOHAIBHOTO 1 IMYHOCTHOTO pasBuTHA. [JOTOTHNU-
TellbHOe 06pa3oBaHIe MO3BOIACT MOMOEKM KOMIIEHCHPOBATh BBI3OBBI HEYCTOIMBOII
saustroctu (Kicherova & Efimova, 2020). HysxHble fist cBoeit mpodeccroHaIbHOI fesi-
TENbHOCTY HaBBIKM MOJIOZbIE JIIOY IPMOOpPeTaoT yepes Apyrue GOpMbl 06pasoBaHMA:
HedopmanbHOro 1 nH(popManbHOro. IIpy 9TOM BBIXOALIBI U3 CeMell ¢ HUSKUM COLMA/Ib-
HO-TIPO(ECCHOHATBHBIM CTaTyCOM B I€/IOM IIPEAIIOYNTAIOT MeHee PUCKOBaHHbIE U 3a-
TpaTHbIE CTPATerny — MOJTy4eHNe TOMOTHUTEIbHON KBaIN(UKALVIN B PAMKAX y)Ke MMe-
fowterics w cMexxHolt crienyanusanny (Kosyakova & Gerber, 2019).

Mertomonornsa

B ananmse 1cmonb3oBaHbl JaHHbIE HALIMOHAIbHOJ ITAHE/IN JTIOHTUTIOJHOTO MICCIENO0-
BaHys HIY BIII «Tpaexropun B o6pazoBanuu u npogeccun» (TPOII), a raxoke TIMSS
u PISA. Pecrionpents! onpaumBanuch ¢ 2011 o 2021 rr. M3 1-i1 Bonusr (2011 1.) mc-
II0/Ib30BaHBI IlepeMeHHble IojIa HaBYAa (1 — xeHckmit; 0 — My>KCKoli), o6pasoBaHuA
marepu (1 — ectp Bbiciee obpasoBanue (BO); 0 — et BO), foxona Ha OFHOrO 4ieHa
CeMbJ B MecAll: TOoX0f ceMby MeHbIne 20 ToIc. py6. (1 — ma, 0 — HeT), KONMM4ecTBa KHNUT
moma (mo 100 (pedepentHas kateropus); ot 100 o 500; 60mee 500), YNCTEHHOCTH KU~
Tejlell HaceneHHoro myHkTa (0 — o 500 TbIc. xuteneit; 1 — 500 u 6osee ThIC. SXUTeEN).

> Cm.: DepepanbHblii 3akoH 0T 30.12.2020 r. Ne 489-D3 «O monopexHoit momuTuKe B Poccmit-
ckoit ®epeparmun» // Kremlin.ru // http://www.kremlin.ru/acts/bank/46328/page/1, gara obpareHns
17.05.2024.

* Cm. https://wciom.ru/analytical-reviews/analiticheskii-obzor/zapros-na-obrazovanie-1
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B mepBoii BonmHe M3MepeHa HAaCTOMYMBOCTL MHAMBMUAA. HacTolumBocTh npencraBisger
€06071 KOHCTPYKT, paspaboTaHHbIIT [JakBoOpC 1 fip., anpobMpoBaHHbI B Poccyn B gpyrux
nccnenosarnax (Tyumeneva et al. 2019). OH cTy>XKUT pOCCHITCKMM aHATOTOM KOHCTPYK-
ta GRIT, paspaborannoro A. JlakBopc. PecrionzeHTaM Iipefaranoch OLeHUTb CTeIleHb
cormacus ¢ 8 yrBepyxaeHuaAMy (Hanpumep, «Kak mpaBmIo, A cTapaTe/IbHO BBIIIOJIHAIO
BCe, YeM MHe IIPUXOAUTCA 3aHUMAThCA», «Kak mpaBumiio, s CTaBIIO KaKylo-TO Iiejlb, HO
IIOTOM MEHSIO ee Ha KaKyo-TO APYIYIo») IO IIKajie oT 1 (IIOJTHOCTBIO He COITIaceH) 0 5
(monHOCTBIO coraceH). B aHanM3e HaCTOMYMBOCTD pacCMaTPMBAETCSA KaK OTHOCUTETbHO
ycToituuBas IMYHOCTHast xapakrepucruka (Luo et al., 2020). Koudupmaropusiit ¢pax-
TOPHBIN aHa/NMN3 BBIABU/ ABYX(AKTOPHYIO CTPYKTYPY HACTONYMBOCTH: «HACTOIYMBOCTD
B JIOCTVKEHMM IIeTIeli» U «yCTOMYMBOCTb IHTEPECOB», YTO COOTBETCTBYET IPeNbIAyILeMy
a"anusy gaHHbXx TPOII (Tyumeneva et al., 2019). KorHUTHBHBIE CIIOCOOHOCTY MH[M-
BIJIa TIPeCTaBIeHbI cpefHuM 6aiom o Matemaruke (TIMMS). bann mo matemaruke
Y KOHCTPYKT HacCTOMYMBOCTI CTAaHAAPTU3MPOBAHBL: CTAaHAAPTHOE OTKIOHEHNE PaBHO 1,
cpenHee 3HaueHue — 0.

VI3 9-11 Bomubl uccnegoBanu (2020 r.) UCIIONb30BaHbI JaHHbIE 00 YPOBHE 00pa3o-
BaHIsI, CEMEITHOM TIO/IOXKeHun n pabore: obpasosanue nuansuga (BO) (1 - ectp, 0 -
HeT), 3aHATOCTD (1 — paboTaer, 2 — He padoTaeT (pedepeHTHas KaTeropus), 3 — BpeMEHHO
HeaKTUBeH); TUIl opranusanuy (1 — 6G10[>KeTHbIE TOCYAAPCTBEHHbIe OpraHM3anuy; 2 —
JacTHbIe KOMIIaHUY (pedepeHTHas KaTeropys); 3 — Opyroe); KONMMIECTBO COTPYIHUKOB
B oprauusanun (1 — menee 100 corpyguukos; 2 — ot 100 o 500 corpynumKos; 3 — 60-
nee 500 corpyaHUKOB (pedepeHTHas KaTeropys)); CeKTOp 3aHATOCTH (1 — MpOMBbILIIeH-
HOCTb; 2 — cdepa yeyr (pedepeHTHast Kateropusi); 3 — apyroe); tui sanaroctu (0 — He-
TOJTHAA 3aHATOCTD, COOTBETCTBYIOMAsA MeHee 40 pabounM dacaM B Hefieno; 1 — momHas
3aHATOCTD — 40 1 6o/ee pabo4MX 4ACOB B HEHEII0); HAIMYNE MOAINHEHHBbIX (1 — ecTb,
0 - Her). [l mepeMeHHBIX, XapaKTePU3YIOIUX 3aHATOCTD, ObIIN CO3[JaHBI PUKTUBHBIE
IepeMeHHbIe «HEM3BECTHO», IPMHMMAIOLINE 3HaYeHNe 1 /11 HepabOoTAMINX PeCIOH-
IeHTOB. 3apaboTHas IUIaTa IIpefiCTaB/IeHa B aHa/M3e B Bujie Torapudma. Taxke MCIIONb-
30BaHbI OMHAPHBIE IePeMEeHHbIE «CeMEITHBIIT CTaTyC» (1 — COCTOUT B OTHOILIEHMSIX), «Ha-
nuuue gerei» (1 — ecTh).

I KoaupoBaHMs 3aBUCHUMBIX II€PEMEHHBIX, XapaKTepusyloummx yyactue B OB,
OBUIM MCIIONIb30BaHBI OTBETHI Ha BOIIPOC 00 y4acTuy B 00pasoBaHMMU B3POCHIBIX 3a IIO-
cnegume 12 MecsiteB 13 10 BOMHBL, YTOOBI OTCIEANTb B3aMMOCBS3b IIPEIMKTOPOB
¢ yyactueM uHvByaa B OB ¢ mHTepBanoM B ofuH rof. IlepeMeHHbIe Tpeo6pasoBaHbI
B OMHApHDBIe KaTeropuanbHble IepeMeHHble «HeopMaTbHOE 0OpasoBaHme, CBsI3aH-
HOe/He CBs3aHHOe ¢ paboTol» (XapaKTepyusyeT ydacTye B KypcaX ITOBBILIEHNS KBaji-
¢duKanuy, TporpaMMax MepernoAroToBKM, KypcaX NHOCTPAHHBIX S3bIKOB, B TOM YICTIe
OHJIAITH); «MH(pOpPMaNbHOE 00ydeHNe, CBA3aHHOE/He CBA3aHHOE C paboTol» (BKIIOYaeT
CaMOCTOATEe/IbHOE YTEeHMe JIUTEepaTypbl, IOCEIeHNe MacTep-K/IacCoB, SKCKYPCHUL, TeK-
IV, TTIPOCMOTP O6YYAIOIIVX BMIEOPOIMKOB, IPOCTYIINBaHNE MOKACTOB/ayOKHNT,
CaMOCTOATEIbHOE IIOTy4eH)e HAaBbIKOB/3HAHWII M Op.), IPUHMUMAIONINe 3HadeHue 1 —
«ydacTBoBan/a», 0 — «He yyacTBOBa/l/a». KaTeropuy cooTBETCTBYIOT MPEbIAYLIUM JIC-
cnepoBanusiM (Karmaeva & Kosyakova, 2022; Zhelyazkova-Teya, 2020).

Vtorosas BpiGOpKa coctaBmia 2311 pecronpieHTOB 13 42 cyobekroB PO, 1042
73 KOTOPBIX — >KEHIIMHBL. Ha MOMEHT ompoca, KOria pecnoHgeHTaM 6put0 14-15 et
(1-s BONHA), B HACeNIEHHBIX IIYHKTAaX C YMCJICHHOCTBIO HaceeHus 6omee 500 Thicsad de-
JIOBEK IIpOoXMBaio 603 yeoBeKa; 872 peclIOH/IEHTA KN B IOMOXO03AMCTBAX C JOXO[OM
Ha OJJHOTO WieHa ceMbl 0 20 ThICSY pydieil B MecAL; V 1446 pecriOHAEHTOB ObLIO [10
100 xHur moma, y 622 — or 100 go 500, y 166 — 6omee 500 xHur; 1148 pecrioHneHTOB
COOOIIMIN, YTO MX MATepy MMEIOT BhicuIee oOpasoBaHme. Okono 20 % pecroH/IeHTOB
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y4acTBOBaIM B HeopMaIbHOM 11 75 % B MH(GOPMaTIbHOM 00pa30BaHMN B TeYEHIE I10-
cnepHero roga (9-s1 BomHa, 2020 r.); 13 HUX 60JIee IIOTOBYHDI COCTAB/IAIOT PECIIOHAEHTDI
C BBICHIMM OOpasOBaHUEM I Te, YbM MaTepy UMEIOT BbiclIee obpasosaHme (cm. [Tpuo-
xenue). Ha moment 24-25 et (10-s1 BosHa, 2021 r.) 1237 umenu Bbiciee oO6pa3oBaHue,
1417 cocrosiiu B OTHOLIEHUSIX, a ¥ 388 6putn metu. IIpu atom 1900 pecrioHieHTOB ObIIN
3aHATBIMY, 1510 — Ha yC/IOBUAX IIOTHOM 3aHATOCTY, 369 MMeNN IOJYMHEHHBIX, CPeJHAA
3apaborHast mara cocraBmaa 37400 pyb6eit.

B amanmse mcnonb3oBancsa MeTOf, TOTMCTUYECKON perpeccun. B 4 perpeccuonHble
Moge/ 6bUIM OCTIefOBATENbHO fOOABIEHBI XaPAKTEPUCTUKI MHAMBIU/A I CEMbI, A TaK-
Ke MHTepaKIMy MepeMeHHBIX 06pa3oBaHysA MaTepU/MHAVBU/A ¥ KOHCTPYKTA HAaCTO-
4UBOCTH. J[JOMO/THNTEIBHBII aHA/IU3 Ha BEIOOPKE 113 PabOTAIONINX PECIIOHIEHTOB IIPOJie-
MOHCTPUPOBAJI YCTONYMBOCTD IIOTy4€HHBIX PE3Y/IbTaTOB.

PesynbTaThI

PesynbraTel aHamusa mpepcrasieHsl B Tabmumax 1 n 2. HactoitunBocTs B JOCTH-
JKeHMM 1ereit (fjasmee — HaCTOMYMBOCTD) MOBBIIIAET IIAHCHI MOJIOJBIX JIIO/ieil IPUHATD
y4acTue B 06pasoBaHMM 1 0OYIEeHNUI, CBSI3AaHHOM ¢ paboToit. HacToumBoCTh coxpaHser
3HAYMMOCTDb IPY KOHTPOJIE COLMANbHO-TeMorpaduuecKnx rmokasaresneil, moxkasaresneit
3aHATOCTH, cpefHero 6amma TIMMS mo mareMaTuke, a TakKe IpU TOOABIEHUN MHTe-
pakumit (kpome HepopMaTbHOrO 00pa3oBaHNUsA, CBA3AHHOIO C PabOTOIl, C y4eTOM UH-
Tepaxuuy 00pasoBaHMs MaTePU U HACTOIYMBOCTY B JOCTIDKeHUN Iieneit). [lepemenHast
HACTOIYMBOCTH TAK)Ke 3HAUMMa [yist HeOopMaIbHOTro 00pa3oBaHus, He CBSI3aHHOTO C pa-
60TOIt, O KOHTPOJISI COLIMANbHO-feMOrpagpuIecKnx 1 JPYTUX XapaKTePUCTHK.

Tabmuua 1. Yuacmue 6 HepopmanvHom 06pazosanuul, C6A3AHHOM U He CBA3AHHOM ¢ pabomoti’

Ceszao ¢ pabomoti He ces13ano ¢ pabomoii
1 2 3 4 1 2 3 4
Koncranra 0.151%** | 0.006*** | 0.006*** | 0.006*** | 0.093*** | 0.01*** | 0.01*** | 0.01***

(0.015) | (0.008) | (0.008) | (0.008) | (0.010) | (0.014) | (0.014) | (0.014)

CoumanbHO-fieMorpa-

(uueckue n cemeiinble + + + + + + + +
XapaKTEePUCTUKY
XapaKTepucTuKu

+ + + + + +
3aHATOCTU
HacroitunBocTb

1.180*** | 1.122* 1.173* 1.107 1.115* 1.023 1.093 1.070
(0.068) | (0.068) | (0.113) | (0.096) | (0.065) | (0.064) | (0.102) | (0.112)

B [IOCTVDKEHUY Le/eit

YToituuBocty 1.036 | 1.039 | 1.021 | 1.069 | 1.012 | 1.047 | 1.051 | 1.004
JMHTEPECOB

(0.060) | (0.062) | (0.102) | (0.096) | (0.06) | (0.065) | (0.101) | (0.106)
O6pasoBannue

1.380*** | 1.184 1.179 1.183 | 1.839** | 1.369** | 1.390** | 1.363**
(0.151) | (0.140) | (0.139) | (0.141) | (0.214) | (0.176) | (0.180) | (0.175)
1.597** | 1.216 1.222 1.218 | 2.235%%| 1.302* 1.298* 1.305*
(0.179) | (0.153) | (0.153) | (0.153) | (0.272) | (0.179) | (0.178) | (0.179)

Mmarepu (BO)

O6pasoBaHne NHANBUAA
(BO)

O6pasoBanne mMaTepn
(BO)*ycroitanBocTh 0.947 1.068
MHTEPeCcoB

(0.116) (0.139)

O6pasoBaHne MaTepn
(BO)*HacToitanBocTh 1.031 0.933
B IOCTVDKEHUN 1IeIen

(0.123) (0.122)
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Ceszano ¢ pabomoti He css13ar0 ¢ pabomotl
1 2 3 4 1 2 3 4
O6pasoBaHie HHAVBIA
(BO)*ycrorranBocTb 1.033 1.000
UHTEPecoB
(0.131) (0.126)

O6pasoBaHue UHAMBULA
(BO)*HacTOIMYMBOCTD 0.927 0.893
B JJOCTVDKEHUM 1LIeJieit

(0.115) (0.111)

Tabmuua 2. Yuacmue 6 uHopmanvHom 00pasosaniill, C6A3aHHbIM U HECBA3AHHBIM ¢ pabomoti’

Ceszano ¢ pabomoii He cssa3ano ¢ pabomoti
1 2 3 4 1 2 3 4
Koncranra 1.010 0.160 0.149 0.153 1.5130¢* 1.328 1.268 1.317

(0.0727) | (0.199) | (0.185) | (0.190) | (0.113) | (1.644) | (1.571) | (1.628)

CoumanbHO-fieMorpa-

(uaeckue u cemeri- + + + + + + + +
HbI€ XapPAKTEPUCTUKI
XapaKTepucTuKu

+ + + + + +
3aHATOCTY
HacroitunBoctb

1.27309 1 1.269%%* | 1.226*** | 1.151** 1.090 1.065 1.049 1.014
(0.064) | (0.066) | (0.088) | (0.078) | (0.060) | (0.062) | (0.078) | (0.077)
0.965 0.952 0.908 970 1.040 1.055 1.010 1.115

B [IOCTVDKEHUN Lie/Ten

YcToimYnBOCTh IHTE-
pecoB

(0.046) | (0.048) | (0.062) | (0.066) | (0.055) | (0.060) | (0.073) | (0.083)

O6pasoBanue MaTepu

(BO) 1.268** 1.069 1.071 1.075 1.488%% | 1.293** | 1.293** | 1.296**

0.117) | (0.110) | (0.111) | (0.111) | (0.154) | (0.150) | (0.150) | (0.150)

O6pasoBaHne NHAN-

2.5974%% | 1.859*** | 1.864*** | 1.876*** | 3.199%** | 1.717*%* | 1.721*%* | 1.731***
supa (BO)

(0.240) | (0.197) | (0.198) | (0.199) | (0.338) | (0.205) | (0.205) | (0.206)

O6pasoBanue MaTepu
(BO)*ycroiranBocTsb 0.938 0.862
MHTEPECOB

(0.096) (0.102)

O6pasoBaHue Matepu
(BO)*HacTOIMYMBOCTD 1.255%* 1.149
B JOCTVDKEHUM LIeJieit

(0.133) (0.136)

O6pasosa-
HIM€e VHAUBU/A
(BO)*ycroitanBocTb 1.107 1.121
VHTEPECOB

(0.114) (0.133)
O6pasosa-
HIe VHAUBU/A
(BO)*HacroianBocTb 1.067 1.030
B JIOCTVDKEHN Lieielt

(0.112) (0.121)

'N=2311. Cratucrndeckas 3Ha4MMOCTh: * p < 0.05, ** p < 0.01, *** p < 0.001
" cm. IIpunosxenne
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IlepBad rumoTesa 0 Ha/JIM4IMM 3HAYMMOJ ITOJIOXKUTENbHOM CBA3M MEX]Y HacTOM-
4nuBOCTBIO M y4actueM B OB mopreepammachk mua tunos OB, cAsaHHBIX ¢ paboToit
¥ /Il KOMIIOHEHTa «HACTOYMBOCTD B JOCTVDKEHUM Liefeit». IomyueHHbIe pe3yIbTaTbl
U151 KOMIIOHEHTA «YCTOYMBOCTD MHTEPECOB» TOBOPST O TOM, YTO CTAOMIBHOCTD MHTEpe-
COB UejIOBeKa B L[e/IOM He CBsI3aHa C €r0 00pa3oBaTe/IbHO AKTUBHOCTBIO.

Hamu4ane Bbicuiero o6pasoBaHns y pecliOH/IEHTa U €T0 MaTepy ITOBbINIAET IAHCHI
npuHATh yyactie B OB, He cBasanHOM ¢ paboroit. OnHako o6pasoBaHue MaTepy Tepsi-
eT 3HaYMMOCTb B aHa/mn3e HeOpMaIbHOrO 06pa3oBaHMsA, CBA3AHHOTO C paboOTOl, IpH
KOHTPOJIE COL[MATIbHO-AeMOrpaduIecKrx 1 APYIMUX XapaKTePUCTUK. BO3ZMOXXHBIM 00b-
ACHEHUEM 3TOTO ABJIAETCS TO, YTO pellleHNe 06 yJacTM B IPOrpaMMaXx IOBBIIIEHN KBa-
mUKAUM 3a4aCTYI0 IPYHIMAeT paboTofaTe/b, KOTOPDIIT IPEAIOYNTAeT 0OyIaTh Ha-
nbosee KBaMUPUIVPOBAHHBIX COTPYIHUKOB, 3aHATHIX MOMHYI0 Pabodylo Hefleo 1 T. .
(Travkin & Sharunina, 2016). ITonyyeHHBIe pe3y/nbTaThl AeMOHCTPUPYIOT 3HAUMMOCTD
06pa3oBaTeIbHOTO CTAaTyCa POJUTEIEl JaXke BO B3POCTIOM Bo3pacTe. Pe3y/nbTaThbl yKasbl-
BAaIOT TAK)XXe HA TO, YTO MOJIOAEXD C BBICIUIMM 0OpasoBaHueM C OOJIblIIel BEPOSITHOCTDIO
OyzeT caMOCTOATENbHO IPHOOpPeTaTh 3HAHNA BHE 3aBUCUMOCTH OT TOTO, IMEIOT STY 3Ha-
HIIsI OTHOIIIEHE K paboTe Wiy HeT. Bropas rumoresa o Ha/IMauy MO/IOXXNUTEIbHOI CBSI3N
MeXIy oOpasoBaHMEeM MaTepy MHAMBUAA U ero ydactveM B OB mopreepskpmaeTcs ms
Bcex ¢opm OB, He cBA3aHHOTO ¢ paboTOIl. TpeThs IMNOTE3a O HA/IMYNY HOJIOKUTENb-
HOIT CBA3K MeX/y 06pasoBaHMeM MHAMBINA U ero ydacTueM B OB moaTeep>kmaeTcs s
Bcex ¢popm OB, xpome HepopMamTbHOro 06pa3oBaHMsL, CBA3AHHOTO C PabOTOIL.

Koa¢ddunmenTsl B3auMopeicTBus HepeMEHHBIX HACTOMYMBOCTU U 0Opa3soBaHMA
MaTepy/MHAMBU/A 3HAUVMMbI TOJIBKO /1A MH(POPMaIbHOTO 00ydeHNs, CBA3aHHOTO C pa-
6oroii. PesynpraThl aHanMM3a ONPOBEPralOT YeTBEPTYIO TUMOTE3Y O TOM, YTO HACTOYN-
Bble MH/VBMMBL C BBICHIMM 0OpasoBaHMEM MMeEIOT (OoJIblile LIAHCOB IPUHATH yIacTHe
B 00pasoBaHMIM 1 OOYYeHUN B3POCTbIX. [IpYTMMY CITOBaMM, JOIOTHUTENbHbIN 3P deKT
OT B3aMMOJIVICTBISI 9TYUX IIePEMEHHBIX B 1IeJIOM OTCYTCTByeT. CXO>Kast TUIIOTe3a B OTHO-
meHNy o6pasoBaHUA MaTepy (IATasA TMIIOTE3a) YACTUYHO NMOATBEpXKAaeTcs. B cryuae
MH(POPMAIBHOTO 00pPa30BAHNs, CB3AHHOTO C PabOTOI, MOXKHO TOBOPUTH O [ajIbHEll-
IIeM «HAKOIUIEHMI» 06pasoBaTEIbHBIX IPENMYIeCTB O1arofiaps JIMYHOI HaCTONYNBO-
cTi. DTO 03HAYAET, YTO HACTOIYMBBIE BHIXO/LIBI 13 BBICOKOOOPA30BAHHBIX ceMeil OyayT
IPOIO/DKATh HAKaIIMBaTh 00Pa30BaTeIbHBIN KaIIMTa/l BO B3POC/IOM BO3PACTe, YIaCTBY
B MH(pOpPManTbHOM 06pasoBaHuM (HAIIpUMep, OCBaNBasi HABBIKY II0]] PYKOBOACTBOM KOJI-
JIeT, CAMOCTOATENIbHO U3Y4as CIIpaBOYHbIE MaTepUaIbl, CBA3aHHbIE C paboToili, B VIHTEp-
HeTe U IIp.).

HI/ICKYCCI/IOHH])IC BOIIPpOCHI

B KOHTeKCTe CyljecTBYIOLIell HayIHO AVMICKYCCUY HAIlle MCCIefoBaHMe elle pa3 IIo-
Ka3bIBaeT, YTO HACTONUMBOCTD, B YdCTHOCTY HACTONYMBOCTD B JOCTVDKEHUY I1eTIel, MOXK-
HO CYNMTATh BOXHBIM IMYHOCTHBIM PeCypcoM MOJIOLOTO IokoieHusA. Kak 6510 BbIABIEHO
paHee, HACTONYMBOCTD — MHAVBYAYATbHAsI XapaKTEPUCTHKA, OBbIIAOIAs 3P PEeKTUB-
HOCTDb aIallITallOHHBIX MPOILeccoB coBlafanus ¢ TpypHoctamu (Popov et al., 2010).
AsTtops! uccnegoBanuit OB momuepkuBaoT, YTO «IIpeycreBalouiye» 1 «MeHee yCIIell-
HbIe» IPYIIIbl HaCeTeHNA 3HAUNTEIbHO PA3IMIAIOTCA 110 CBOEMY PeCypCHOMY IOTeHIIN-
aIy: B paspese YpoBHs 06pa3oBaHus 1 KylIbTypHOro Kamutana nHausumos (Kosyakova,
2019), Ky/IbTYpHOTO 11 9KOHOMIYECKOTO KallUTaIa POJUTeNIeil. DTO yTBep>KIAeHMEe MOXKHO
CUUTATD B 11€JIOM CIIPABeIVBBIM 1 J1s1 24—25-/IeTHUX PECIIOH/IEHTOB, KOTOPbIe IPVHIN
y4acTye B HallleM MCC/IeffoBaHnu. VIHTepecHo, 4TO TaKye TMYHOCTHbIE XapaKTepPUCTUKI,
KaK HaCTOIYMBOCTD, YIaCTBYIOT B IIPOLleCcax HAKOIUIEHNS IIPENMYILLEeCTB 060C06IeHHO,
IPYTVIMU CTIOBaMU, He yCWINBAIOT 3 (eKT OT «BBIUTPHILIHOTO» 09KTPaYHAA, 3a UCKIII0Ye-
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H1teM MH(POPMATIBHOTO 06pasoBaHms, CBA3AHHOTO C paboTolL. B manpHeriIeM MBI TaKKe
IJIAHMPYeM U3Y4NTb, KAKYIO II0/Ib3y IPMHOCKUT yuacTyie B OB MOJIO/bIM NIIO/IAM C pa3HbIM
ypoBHeM 00Pa3s0BaHNs U HACTOYMBOCTY, YUUTBIBAsI VX IIPOMCXOXKICHNE.

K orpaHmyeHymaM mcciefoBaHMA MOXHO OTHECTM HEOOXOAVMMOCTb YYUTBIBATb
00CTaHOBKY Ha PBIHKE TPY[a, CIOXKMBIIYIOCA B ycnoBuAx nanpemuy COVID-19. Ora
CUTYaIVs MOB/IMATA HA PHIHOK TPYZia ¥ Ha 06pa3oBaTeIbHOE MTOBEleHe MOJIO/BIX JTI0-
Zeil, 4TO MO>KeT IIPUBECTH K CMEIIEeHNIO OTBETOB B Halell Bbibopke. [ToaTomy Heobxo0-
AVMO IPOBEPUTH JAHHBIE UCCIe/IOBATe/IbCKIIE BOIIPOCHI HA APYTUX V/IY MTOC/IeYIOMIMNX
BBIOOpKaX.

3akmroueHne

B pabore conocraBieHbl GaKTOPBI 06PA30BATEBHBIX XAPAKTEPUCTUK CEMbU, UHIN-
BUJIA U JINYIHON HACTOMYMBOCTU B HAKOIUIEHNY 0OPa30BaTe/IbHbIX IPENMYIIECTB ¥ POC-
CUITCKOTT MOTTOfIeX . B 11e710M, 6071ee HAaCTOYMBBIE MHAVBU/IBL U T€, YbM pOMTENN (Ma-
TepU) UMEIOT BhICIIee 06pa3oBaHue, ¢ GOJIbliell BEpOATHOCTbIO puMyT yyactue B OB Bo
B3pocioM Bo3pacre. Kpome Toro, Hanmmdnme BbICIero 06pasoBaHus y MaTepy MHANBIAA
1 Y HETO CaAMOTO IIOJIOKUTEIBHO 1 3HAYMMO CBsI3aHO C ero y4actiieM B OB. Oto roopur
0 3HAYVIMOI POJIV CEMbH C ee 00Pa30BATENbHBIMI 1 KYIbTYPHBIMI PECYPCaMU «B BOC-
IPOU3BOJICTBE YeIOBEYECKOTO KAIUTaa HOBBIX IIOKOJIEHUIT COLMANIbHO-IIPOLBUHYTHIX
nHanBKRoB» B Poccun (Shkaratan & Yastrebov, 2010, p. 5).

Pe3y/bTaThl MCCIENOBAHM [JEMOHCTPUPYIOT, YTO HACTOMYMBOCTH OOecrevnBaer
[IpeMYyILIecTBa B JajIbHeilleil o6pasoBaTenbHOI Kapbepe. [1o/ydeHHbIE pe3yIbTaThl
MO>KHO YYUTBIBATH MPU PaspaboTKe MEPONPUATHIA, 1I€/Ib KOTOPBIX — CIOCOOCTBOBATh
BOBJIEYEHIIO MOJIOIEXXN B HETIpepbIBHOe 0bpasoBanue. Obydaromuecs, o6maaoiye He-
IOCTATOYHBIM OO'BEMOM PECYPCOB, B YaCTHOCTHU 06Pa30BaTeIbHBIX, HYXK/JAIOTCS B {OIIOI-
HUTEIbHOI MTOfiilep>KKe IIpu BbI6Ope 06pasoBaTe/IbHBIX PECYPCOB U B XOfe OOYIeHMs.
[TOCKO/IbKY TIpefbIAYLIE UCCTIENOBAHNUS BbISIBIIN CBS3b HACTOMYMBOCTYU C BOCIIPUSTHU-
€M BO3MOYXHOCTY KOHTPOMMPOBATH CBOIO KM3Hb, BAKHBIM MOYXET 0Ka3aThcs MH(pOpMa-
[MIOHHO-KOHCY/IbTALMOHHAS TIOLLEPXXKa B BblOOpe 00pasoBarTenpHbIx mporpamm. Op-
HAKO OIIEHKa I1e71eCO0OPasHOCTH MOZOOHBIX Mep TpebyeT HOMOTHUTEIBHOTO aHA/IN3A I
000CHOBaHNAL.
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AHHOTAaNUA

Bonblioe KOMMYeCTBO MCCIELOBAHMIT O LIEHHOCTU M CHOCO0aX PasBUTUA MOHMMAHUA PeGEHKOM
SMOLMIL IPUBE/IO K MOsABIEHMIO 1Ie/I0TO PAJja IIPOrPAMM, HallPAB/I€HHbIX Ha 3T0. [IporpamMmbr nme-
10T pa3Hoe, MHOT/Ia B3aMMOMCK/II0Yarollee cofiep>kanue. I10aToMy 1e/1bio nccmejloBanms CTano Bbl-
ABJIEHVE BO3MOXKHOCTEI ¥ OTPAaHMYEHNI COJlep>KaHMsA IIPOTPaMM, HAIIPAB/IE€HHBIX Ha Pa3BUTHE Y
fleTeil MOHMMAHMA SMOLMIL. MeTooM B JAHHOM MCC/IeJOBAHMM BBICTYIM/I CPAaBHUTE/IbHbIN aHa-
JIM3 IPOTPaMM B acIleKTe MCIIOb30BaHMsA KOMIOHEHTOB IIOHMMAHNUSA 3MOLUIL, TIPEICTaBlIeHHbIX
B Mogiern ®. TTonca u I1. JI. Xappuca. Bpimo BeIOpaHO 8 06pa3soBaTeNbHBIX IIPOTPAMM Pa3BUTHA
TIOHMMAHMA JOIIKOTbHIKAMIU 3MOLNIA, TIPEJICTaB/ICHHbIX B PEL[eH3MPYEMbIX U3/JaHUAX. B pesyrnp-
TaTe TMPOBEEHHOTO MCCIeOBAHNA ObIIN BbIABICHBI BO3MOXKHOCTH, IPEOCTAB/IAEMbIe COflepIKa-
HJeM 3THX IIPOTPaMM, 6a3MpyOIUXCA Ha Pas3TMIHBIX MOXO0/aX K TOHMMAHIIO PeOEHKOM 3MOIIN,
U OTpaHMYeHNs, Olpefie/sieMble TAKMMM TTOAXoAaMu. Takke ObUIN BbIEIEHBI OCOOEHHOCTI TeMbI
TIOHMMAHYA SMOINIA, HO3BOJIAIONINE IIPY MPOEKTUPOBAHMM IIPOTPAMM YITYyOUTDb UX COZlepIKaHUeE.
KrroueBbie croBa: MOHMMaHMe SMOLMII, o6pasoBaTe/bHasA IIPOrpaMMa, HOLIKOIbHBIN BO3PACT,
5MOLMOHA/IbHbII IHTET/IEKT, SMOLMOHA/IbHAA TPAMOTHOCTD, SMOLMOHA/IbHAS KOMIIETEHTHOCTD.
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Abstract

There are many studies about the values and ways to develop a child's understanding of emotions.
This led to the design of a number of programs aimed at developing an understanding of emotions.
Such programs have different content, often contradictory in comparison with each other. Therefore,
the purpose of the study was to identify the possibilities and limitations of the content of programs
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aimed at developing an understanding of emotions. The method in this study was a comparative
analysis of programs. The programs were compared using the components of understanding
emotions highlighted in the F. model. Pons and P.L. Harris. Eight educational programs for
developing preschoolers' understanding of emotions presented in peer-reviewed publications were
selected. As a result of the conducted research, the possibilities of the content of programs based
on various approaches to the child's understanding of emotion were highlighted. The limitations
of programs determined by such approaches were also highlighted. In addition, the features of the
topic of understanding emotions were highlighted, which make it possible to deepen the content of
programs when designing.

Keywords: understanding of emotions, educational program, preschool children, emotional
intelligence, emotional knowledge, emotional competence.

Brenenmne

AxmyanvHocmo npobnemol

LleHHOCTD pasBUTHSI HOHVMAHVsI PEOEHKOM JOLIKOIBHOTO BO3PACTa HMOLUIT OIIpe-
IemnAeTcs TPeKHe BCETO MCCIeNOBAaHNMAMY, OTPXKAIOIMMY BIVAHNE 9TOTO PasBUTHA Ha
pasImYHbIe aCIeKThl 00ydeHNs ¥ BoCIUTaHus peberka. Tax, psi ncciefoBaHuit Gprukcn-
POBa B3aMIMOCBSA3b MEX/[y aKaJleMIIeCcKOIl YCIIeBaeMOCTbIO U IIOHMMaHeM peOGeHKOM
amonmii (Cavadini et al., 2021; Jones et al., 2011).

B mpyrux mccnefoBaHMAX IIOKAa3aHO BIVAHME IOHVMAaHUA PEOEHKOM SMOLMI
Ha CIOCOGHOCTD YCIIEIIHO B3aUMOJeNICTBOBATh ¢ OKpyxatomymu (Cao et al., 2023;
Sventsitskaya, 1992). 3nech xe HEOOXOAVIMO OTMETHUTD, YTO CYLIECTBYIOT MICCTIEOBAHNS,
IIOKA3bIBAIOLI}E CBA3b HEJOCTATOYHOTO IIOHMMAaHNA PeOEHKOM SMOLIUIL I €T0 arpeccyB-
HOro IoBefeHMs ¢ okpyxaroinmu (Laurent et al, 2018).

BmecTe ¢ TeM, LIeHHOCTDb pa3BUTHA IOHVMAHMA TOLUIKOTbHIKOM SMOLVIL OIIpefierie-
Ha CEH3UTUBHOCTDIO JIOMIKOTBHOTO TIepOJa JeTCTBAa K OPUEHTUPOBKE B COOCTBEHHBIX
nepexxuBanuAx (Vygotsky, 1984). B MHOTOUYMCIIEHHBIX MCCIEHOBAHMAX O TIOCTEIIEHHOM
COBEpIIEHCTBOBAHUY MTOHVMAHUA PeOEHKOM JOIIKOIBHOTO BO3PAcTa SMOLMUIT MOXHO
HAaJITY IOATBEP>KICHIE STOTO IIOIO>KEHNA.

Hanpumep, B pabore A. M. llletunnHoi Obla moKasaHa nocreneHHas nudepeH-
LuanusA BOCHPUATAA JNLEBON SKCIPeccyn peOeHKOM B IIepUOJ OLUIKOIbHOTO BO3pa-
cra. CorylacHoO ee MCCIelOBaHMIO, 060cO6IeHNe TAKOTO BOCIPUATUSA IIPOMCXOJUT OT JO-
BepbanbHOro 1 And¢ysHo-aMoppHOro fudQepeHPOBAHNS OT/AENbHbIX IPU3HAKOB
9KCIIPECCUM K aHATIUTUKO-CUHTeTNYecKoMy Bocnpusatiio (Shchetinina, 1984). B pabore
E. M. JIncTuk mokasaHo, 4TO CIIOCOOHOCTh PebeHKa CTapIIero LOIIKOIBHOTO BO3pacTa
K PacIO3HaBaHUIO SMOI[VIOHAIbHBIX COCTOSHUII IPOXOANUT B CBOEM PasBUTUM STAIIBI OT
«aydepeHIMALNY IMOLMOHAIBHBIX COCTOSIHUII Y B3POCIBIX» K «auddepeHnmanmm
COOCTBEHHBIX HMOIMOHANBHBIX COCTOSAHUI», & Jjaliee — K «UCIOIb30BAHNIO STA/IOHOB
9MOIIMIT ¥ KATETOPMit SMOIMOHANbHBIX cocTtostHmit» (Listik, 2003, p. 23). MHorouncneH-
Hble uccnegosanua @. ITonca u I1. JI. Xappuca mo3Bonnau BLICTPOUTH TEOPETUYECKYIO
MOJie/Ib Pa3BUTHS IIOHNMAHMSI 9MoLuil y peberka ot 3 o 11 et (Pons et al., 2004). 3zecp
aBTOPbI ITOKA3bIBAIOT, KaK IPOVCXOANT CTAHOBJIEHNE HPeNCTaBIeHNiI 06 SMOLMAX OT
IIOHVMAHVA IIPYYVH SMOLMNIA, UCXOAIIUX U3 OKPY)KAIOIIEero MIpa, K IIOHVMAaHUIO BHY-
TPEHHMX NIPUYMH SMOLVI, TAKVUX, HAIIPUMep, KaK HPABCTBEHHbIE MPUHIUIIDL.

BBujy yKa3aHHOI LIeHHOCTV PasBUTISI IIOHMMAHMS 9MOLMII CyI[eCTBYeT 60IIblIoe
KO/IMYeCcTBO 06pa3oBaTe/IbHbIX IIPOTPaMM, HallpaBIeHHBIX Ha 9T0 (Jackman et al., 2019;
Kusche & Greenberg, 2006). MeTog0/10rus TaKux IporpaMm pasHooOpasHa 1 IOTOMY X
cojiepyKaHMe YacTo IPOTHBOPEUUT APYT Apyry. Hanmpumep, 4acTb U3 HUX IpeJIIoIaraeT
U3ydeHIe TOJIbKO IeCTV 6a30BbIX IMOLINIT, APYTIIE Ke — OOJIBIIIOTO YUC/IA OTTEHKOB 9MO-
mit. O HY TporpaMMbl cOKYCUPOBAHbI Ha M3YYEeHNMU SMOLMIT Yepes UX ITedaTHbIe 130-
Opa)keHns1, APyrue AJIst STOTO OOPAIAIOTCS K UIpaM-ApamMaTrsanysam. Takum obpasom,
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CylecTByeT mpobyeMa IONTHOTBI COAEPKAHNUsI IPOTPAMM I ee CBS3M C METOJOJIOTHeNL,
Jie)Kallen B UX OCHOBE.

Amnanus numepamypol

CpaBHeHHUe MPOTpaMM, HAIIPABIEHHBIX HAa PasBUTVE MOHMMAHMS SMOLWIL, C pas-
HOJI METOJIOJIOTHEN B MX OCHOBAHMUY IIPOBOJMUTCS BO MHOTUX JccnefoBaHysax. OpHako,
KaK IIPaBIJIO, TAKOE CpaBHEHNe B OGOJIbIeil CTENeHN KacaeTCsl KOHKPETHBIX II0Kasare-
neit appexTMBHOCTI MPOrpaMMBlL, a He ee CofepKaHms. Takxke CyLIeCTBYIOT MeTa-aHa-
JmMTUYecKue 0630pbl, B KOTOPBIX CPABHMBAIOTCS AaHHBIE 3PQPEKTUBHOCTI M3 PasHBIX
uccneposanuit (Blewitt et al., 2018; Durlak et al., 2011 u fp.). Bonee Toro, yactp Hay4-
HBIX PabOT paccMaTpuBaeT TOBKO fieTell u3 HebmaromonydHbix cemeit (Yang et al., 2019
U Ip.), B TO BpeMs Kak Apyras 4acTb CPaBHMBAET MICIIONb30BaHNUe Y3KOHAIIPaB/IEeHHBIX 1
yHUBepCa/IbHbIX IporpamMm (Murano et al., 2020 u gp.). Takum 06pa3om, OCHOBHOII Lie-
JIbIO YKA3aHHBIX JICCTIEJOBAHNIT BBICTYIIAeT OLjeHKa 9((eKTUBHOCTH 1 Pe3y/IbTaTOB pas-
BUTVSI TIOHMMAHUS JeTbMI 9MOLiT 6e3 aHamn3a cofepKanmsi CaMux mporpamm. Takxke
HeobxozmMo ykasaTb padoty V. O. KapemHoit, 1jeibio KOTOPOIT AB/S/ICA aHanu3 Gopm
PaboThl, METOLOB U COMEP>KAHMS MAPIMATbHBIX IPOTPAMM SMOL[MOHAIBHOTO PA3BUTIS
zeteit (Karelina, 2020). OpgHako mpo6ieMa IIOTHOTBI COflep>KaHMs C Y9€TOM Pa3HBIX Me-
TOMOJIOTHIL, JIEKAIUX B OCHOBE POTPaMM, HE paCCMATPUBAIACh, TaK KaK BCe OOBEKTHI
aHa/nM3a 6a3UPYIOTC Ha KY/IbTYPHO-MCTOPUYECKOM ITOAXOfE.

Takum 06pasom, nccegoBaHme COREPKAHUS IPOTPAMM Pa3BUTHS IOHMMAHIISI SMO-
LVJT ¢ Pa3HOI METOOJIOTHEN, BK/II0YasA KyIbTYPHO-MCTOPUYIECKIIL IOAXO0, KO HACTOs-
II[er0 BpeMeHN He IPOBOSUIOCD.

Lenv u 3a0auu uccned08aHus

Vcxops M3 CKa3aHHOTIO BBILIE, 1{€/IbI0 JAHHOI CTaThy BBICTYIIAET BBISBIEHNE BO3-
MOYKHOCTEI1 I OTPaHUYEHNIT COePXKAHNS [IPOrPaMM, HAIIPAB/IEHHbIX HA PAa3BUTHUE I10-
HVIMAHVSI MOLVIT e ThbMY [JOIIKO/IBHOTO BO3PACTa.

B cBO0 0Uepenp 3amauaMi MCCIefOBAHNS SABIAIOTCS:

1. CpaBHeHMe IPOrpaMM, HAIPABIEHHBIX HA PA3BUTHE [TOHMMAHMS SMOLMIL, II0
KPUTEPUAM HOTHOTHI COIePKaHU.

2. BolsiB/IeH1Ie BO3MOYKHOCTEI 1 OTPaHIYEHNIT COJIePXKAHNS IPOrPaMM B 3aBUCUMO-
CTH OT VCIIOJIb3YeMOTrO METOHOIOTMYEeCKOTO OXO0/a K IOHIMAHIUIO 9MOLHIL.

Teopemuueckuti u npaxmu4eckuti 6K1a0 MAMepPUaAos cramou

Peutenne faHHOI HPOG/IEMbI [TO3BOIUT JICC/IE[OBATE/SAM OPMEHTUPOBATHCS B OI-
PaHMYEHVSX U BO3MOXHOCTSIX COflePXKaHMsl IIPOrpaMM, 6asupyOLIMXCsl Ha Pas/IMIHON
MeTOZO/OTUM. BpifjeieHyie MOJOOHBIX OrpaHMYEHMIT M BO3MOXKHOCTEN MO3BOMUT IIpa-
KTHKYIOIINM IIeJaroraM Cfe/laTb 060CHOBAHHBIN BBIOOP 06Pa3oBaTeIbHOI IIPOTrPaMMBbI
¢ HanboJIee IIOTHBIM COfiep>KaHIeM B IIPOLjecce IPOEKTUPOBAHISA ee BApMATUBHOI YacTH.

MeTtoa0m0rns uccueToBaHns

Memooovt u MemoduKu Uccnedo8amHus

Cy1uiecTByeT Ije/blit psifj HOHSITHUI, ale/UIMPYOMNX K TOHMMAHII0 peOEHKOM 9MO-
uuit. Kaxxgoe 13 HUX MIMeeT CBOI0 METOJO0/IOTMYECKYI0 OCHOBY. Tak, Ipyu pacCMOTpeHNN
COIMANBHON KOMIIETEHTHOCTH, KOTOPasi HAIllpaB/ieHa Ha PasBUTHE HABBIKOB OOIIEHVS,
YMeHsI pa3pelaTh po6/ieMbl COLMATbHOTO B3aMOMEICTBIS M YMEHUS YIIPABILATD CBO-
VIM THEBOM, BBIIEJIAIOT SMOLMOHATIbHYIO IpaMOTHOCTD (Izard et al., 2001; Rubin & Rose-
Krasnor, 1992). B monsTne «3MouMOHanbHAs IPaMOTHOCTH» (emotional knowledge)
BKJIIOYAIOT CIIOCOOHOCTD MAeHTNUINPOBATD U IIOHNMATb CBOV COOCTBEHHBIE YYBCTBA,
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a TaK)Ke YyBCTBA [PYTUX JIOAEN U IPUMEHATb TaKue 3HAHUS B CUTYALUsIX OOLIEHMS.
B pamkax mccenoBaHmii Cmoco6HOCTI pasyMa MBICTIUTD O CaMOM cebe CyIeCcTBYeT KOH-
CTPYKT «IIOHMMaHMe smouui» (emotion understanding), ompepenseMslii Kak Croco6-
HOCTb TIOHMMATh NPYUPOAY, IPUYMHBI U IOCTIE/ICTBUA SMOLUII IPYTUX JIIOfeN U CBOUX
cobcrBennnix (Pons et al., 2019; Prusakova, 2005).

PaccmaTpuBas pasutiie peOeHKa, YacTO BBIJIEIAIOT SMOIMOHATBHYI0 KOMIIETEHT-
HocTb (emotional competence). B Hayke ee pacKpbIBalOT Kak 9 peKTIBHOE B3aNMOeli-
CTBME C OKPY>KAIOLIMMIL B CUTYallMAX, CBA3AHHBIX C BOSHMKHOBeHMeM amorit (Denham,
2001; Saarni et al., 2007). B paMkax ZaHHOTO MOAXOJaA Y [ieTeil pasINyaoT CIefyHolye
KOMIIOHEHTBI: TIPEfICTaB/IeHNe O IIMPOKOM Kpyre 3MOLUIT; paclio3HaHMe COOCTBEHHBIX
SMOLIMI ¥ SMOLINI OKPY>KAIOLX; Ha3bIBaHME SMOLNI; COYYBCTBYE APYTUM; PETyIALA
9MOIMOHA/ILHBIX peaKIVif; pefiCTaBeHNe O PasHMLe MEXX/Y OIIYIeHUAMNU OT IMOLMIA
U UX BHEIIHVMI IPOSBJICHUAM, @ TaKKe IpelCcTaB/IeHle, YTO BO B3a¥IMOOTHOLICHIIAX
C OKPY>KaIOIMMI BOKHYIO POJIb UTpaeT BhipakeHe amounit (Denham, 2007).

Taioke cyljecTByeT HOHATIIE 9MOLMOHAILHOTO MHTe/UIeKTa (emotionally intelligent)
KaK CIIOCOOHOCTM PacIo3HaBaTh SMOLMOHANbHbBIE PeaKIMy B cebe, APYIVX MOAAX U 3¢-
¢dexTnBHO Mcronb3oBath 3Tn 3HaHus (Goleman, 1995). B aHHOM HOHATUN BBITENSAIOT
KOMIIOHEHTBI: CIIOCOOHOCTD pas3mideHns COOCTBEHHBIX SMOLMIT U SMOLUIT OKPY>Kaio-
IIX, CIIOCOOHOCTb KOHTPOIMPOBATH SMOLIUI U CIIOCOOHOCTD MCIIOIb30BATD 9Ty UHPOP-
MaLMIO JyIA PYKOBOJICTBA CBOVIM MBIIITIEHMEM Y JIeVICTBUAMM.

B Ky/IbTYpHO-MCTOPUYECKOM IOAXOfe M3y4aeTcs IOHMMaH)e SMOLVIOHATBHOTO CO-
crostHuA gpyroro u ero mpuunH (Listik, 2003; Shchetinina, 1984; Strelkova, 1987), moxmu-
maHne pebeHKoM ynieBolt skcnpeccun (Anderson, 2013; Shchetinina, 1984), a Taxke
9MOLMOHANIbHOE IIpefBocxuienme cutyaunn (Zaporozhec & Neverovich, 1986). Takum
o6pa3oM, B JAHHOM IIOAXO/€e OHMMAHNIe SMOLMOHATIBHOTO COCTOSIHMS APYTOTO OIpe-
JeiAeTcs KaK OIO3HaHMe SMOLMIT Ye/loBeKa Yepe3 MHTEePIPeTalIo CUTYallui B 1[eJIoM
U MBICJIEHHOE BOCCO3[JaHNe BBIP)KEHIA 9TOTO COCTOAHNA.

Vcxops 13 cka3aHHOTO, CYIIIeCTBYIOT pasHbIe MO/IXO/bI K IOHMMAHMIO PeOeHKOM 9MO-
nyy. Takue OAXOABI IOXKATCA B OCHOBY IIPOIPaMM 3MOLIMOHA/IBHOTO PAa3BUTHA, B TOM
9MCIIe TeX, KOTOpbIe OBUIM PacCCMOTPEHBI B JAaHHOM Jccnefoanyu. OfHAKO, HECMOTPS
Ha Pa3HYI0 METOHOJIOTMYeCKyo 6a3y IpOrpaMM, KOMIIOHEHTBI IIOHMMAHUS PebeHKOM
9MOILIMIL B TOAXO/AX CXO/IHBI, YTO II03BOJIAET CPABHMBATD COJlepKaHMe IIPOrPaMM MEXITy
co6011. VIMeHHO 1109TOMY OBUI BBIOPaH METO/ CPAaBHUTE/IBHOTO aHa/IN3a. VIcrnonbp3oBaHme
TAaHHOTO METOJja 3aKJIF0Ya/IOCh B COMOCTABICHNN COflep>KaHNUsA IIPOrPaMM MeXK/y cob6oit
OTHOCHTE/IBHO OLICHOYHBIX KpuUTepueB. Pe3yIpbTaToM CpaBHEHMS CTalIU BbIfie/ICHHbBIE
B COfIep>)KaHMM IIPOrpaMM KaXK/IOTO IOJXOfa OCOOEHHOCTM, MO3BOJIAMILIVE YITyOUTH
TeMy HOHMMaHUA aMormil. Takue ocobeHHOCTM ObIIM 0003HAYEHBI KaK BO3MOXKHOCTH
cofiepKaHMsA KaX/0l IporpaMMbl. [IpyruM pe3ynTbTaTOM CpaBHEHMS CTano oOHapy»xe-
HIe OTCYTCTBY B IIPOTPaMMe OJHOTO IIOAX0/a OCOOCHHOCTEN!, XapaKTePHBIX /I COfiep-
KaHMV OCTA/IbHBIX ITporpaMM. Takme oco6eHHOCTY ObIIV 0603HaUeHBI KaK OTPaHNYeHNUA
cojiep>KaHMA IPOrpaMM KaXK[0To U3 IIOAXO/0B.

Obwvexmot uccnedosanus

JlaHHOe McCeoBaHye ABIACTCA TEOPETUIECKIIM, aHAIN3Y HO/IBEPTaliCh IPOrpaM-
MBI [JOIIKO/IbHOTO 06pasoBaHmsi. [1TaBHBIM OBLIO HaM4Ne 3a/jat, HAIPaBI€HHBIX Ha Pa3-
BUTHE IIOHMMAaHMA SMOLNUIT peOeHKOM JJOIIKO/IBHOTO Bo3pacTa. PaccMaTpuBaluch Ipo-
IpaMMBI JOLIKOIBHOTO 00Pa30BaHs 3a IOC/E[HIIE BAALIAT JIeT.

ITouck mpousBoamics B 6asax JaHHBIX «Scopus» 1 «elibrary.ru» B urone 2023 roga
110 C/IeAYIOLINM IIOMCKOBBIM C/IOBaM: «social-emotional learning children intervention»,
«social-emotionallearning children program», «<emotionallearning children intervention»,
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«emotional learning children program», «understanding emotions children program»,
«emotion comprehension children program», «comprehension children intervention»,
«understanding emotions children intervention», «porpamMma IMOHMMAaHUS 3MOLIUIL»,
«IIpOrpaMMa paclo3HaBaHMA SMOLUIT», «IPOTpaMMa IOHMMAaHNUSA SMOLMIL OIIKO/Ib-
HMK», «IIOHMMaHIe SMOLVIOHAIBHOTO COCTOSIHMI», «9MOLUY TOUIKOIBHUK PasBUTIEY.
ITo KaXKFOMY ITOMCKOBOMY 3aIpOCy B 0a3e JaHHBIX «SCOPUS» PACCMATPUBAIUCH HIEPBbIe
CTO IyOIMKALMII CPefU CaMBIX LUTUPYEMBIX U MOCTETHUX OMyOIMKOBAaHHBIX. B 6ase
HaHHBIX «elibrary.ru» 13y4annuce mepBble CTO CPefy CAMBIX Pe/leBaHTHBIX.

Takum 06pasoM, IPOrpaMMBbl JODKHBI COOTBETCTBOBATD CIEAYIOLINM YCITOBUSAM:

1) B mporpamme [O/DKHBI OBITh 3ajadl, HAallpaB/eHHble Ha PasBUTHE IOHMMAaHUI
9MOLMIT pe6EHKOM JIOIIKOIBHOTO BO3PACTa;

2) mporpaMma HO/DKHa OBITb IIpefCTaBlIeHa B CTaTbe PeLieH3MPYeMOro M3JIaHUs
u ony6nukoBaHa ¢ 2003 o 2023 rog.

HasBanye 0TOOpaHHBIX POrpaMM, MX aBTOPBI, O M3[AHMA, a TAKKe OIMCaHMe
mporpaMM Iokasaubl B Tabnuue 1. B ommcanme BKIIOYeHBI IIOCTAB/IEHHbIE aBTOPAMU
IporpaMM 3afadu 1 0603HaAYEHHOE UMU COflepXKaHMe B IVIOCKOCTY Pa3BUTHA ITOHMMA-
HIisT 9MouMii. B Tab/mife mporpaMMbl pasfe/ieHbl B 3aBICMOCTH OT METOO/IOTIECKOTO
IOJXO0/Ia K KOHCTPYKTY «[IOHMMaHI€e SMOLIMII».

Ta6nuua 1. Viccnedyemole npozpammol 1o pa3eumuto NOHUMAHUS 00ULKObHUKAMU IMOUUTE

Haseanue | 3adauu Codeprmarue

T100x00 «coyuanvHas KOMNEMeHMHOCHIb»

ITporpamma «Incredible
years» (Webster-Stratton
et al., 2008)

PasBurue 3M0].H/IOHaJ'IbHOI7[
TPaMOTHOCTY, YMEHUA
YIIPaBJIATb THEBOM

BoIpakeH1e aMOLIT CTIOBECHO;
pacrosHaHye SMOLNI 110 BhIPaXKEHNIO
JIMIIA, IT03aM, XM3HEHHBIM CUTYali-
AIM; yIIpaB/IeH€ THEBOM; IIOHMMaHIe
HeOoOXOVIMOCTY THeBa; PUKcaysA Ha
IPUYMHBI SMOLIMIA IPYTOrO; IOHMMA-
HIe eCTeCTBEHHOCTU 3MOLIUIL

ITporpamma «Fun
FRIENDS» (Pahl & Bar-
rett, 2007)

PasBurtue COIIMa/ZIbHO—
9MOIMOHA/IbHBIX HABBIKOB

PacniosHaHme sMOLMii

10 Bpra)KeHI/IIO JINIIA, Imo3aMm, >KM3HEH-
HbIM CI/ITyaHI/IHM; OLl€HKa HOC]IC}ICTBI/H‘/’I
9MOLIWIT; MCIIO/Ib30BAHME CTPATEr NI
oMoy cede; MOHMMaHMe 1 3a60Ta
06 9MOLVIAX IPYTUX

[Tporpamma «Settle Your
Glitter» (Thierry et al.,
2022)

PasBuTue NOHNMAaHMS
COOCTBEHHBIX SMOLIVII I
CIIOCOOHOCTY MX KOHTPOJIN-
PpoBath, IOHUMAHUS IMO-
LIt IPYTHX U CIIOCOOHOCTI
COIEPEXXUBATh UM

Pacrio3HaHue SMOLNIA [0 BHIPAKEHUIO
JTUIIA, OIIYIIEHNUAM B Terle, )KI3HEH-
HBIM CUTYAIVISIM; UCIIO/Ib30BaHIE
cTpaTeruit momouy cebe; HOHMMA-
HIe U 3a60Ta 00 SMOLMAX PYTHUX;
HOHMMAaHNe COYyBCTBIS APYTUM KaK
HeOOXOMMOCTb [i/Ist Ce0sl; OOLIpeHe
MIO3MTUBHBIX 9MOLMIL B CAMOM cebe

ITporpamma «Second
Step Early Learning Cur-
riculum» (Upshur et al.,
2017)

PasButue commanbHo-
3MOIMOHA/IbHbBIX yMeHI/IIu/I
pebenka

PacnosnaBanme aMOIOHATBHOTO CO-
CTOAHNMA Y€/I0BEKA 110 MUMMKE, B~
JKEHUAM, KOHTEKCTY; IIpeJiCTaBIeHIe
0 €CTEeCTBEHHOI IPUPOJIe IMOLINII;
COYYBCTBME SMOLMAM OKPY>KarolnX,
UCIIOIb30BaHMe CTPATErNN CaMOIIO-
MOII
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ITporpamma «Open-
Mind» (Jackman et al.,
2019)

[ToBpllienne ypoBHA co-
[IMATbHO-9MOIMIOHATbHBIX
YMEHUI U OCO3HAHHOCTI
pebenka

BoIpajkeH1e aMOLIT CTIOBECHO;
pacro3HaHye 3MOLMII 110 BBIPAXKEHNIO
JIMLIA, OLLYILEHMAM B Tele, XM3HEH-
HBIM CUTYalMAM; IIOHMMAHIe eCTeCT-
BEHHOCTY 9MOINII; VICTIOTb30BaHNE
CTpaTeruit moMoIy cebe 1 APyruM;
IIOHJMaHJe SMOLNII IPYTOro

Kynomypro-ucmopuueckuti n00xo0

«ITporpamMma pasBuUTHA
5MOLIMOHATBbHON cepbl
CTapLINX JOLIKOJbHIKOB
B ITpoljecce OOIeHNA CO
cBepcrankamm» (Il'ina,
2009)

Pacumpenne npepcrase-
HUIT 06 9MOLMSAX; Pa3BUTHE
9MOIMOHATILHON IPOuU3-
BOJIBHOCTY; KOPPEeKIMsA
HETAaTMBHbBIX SMOIMIOHA/Ib-
HBIX COCTOSIHMIT; 060Ta-
IeHNe 9MOLMOHAIBHOI
cepbl ONTOXKNUTENBHBIMUI
SOMOIMAMMU

Pacumpenne npecraBeHnit 06
9MOIMSIX YeJIOBEKa; OCO3HAHME CBOUX
9MOLMIL ¥ pacIiO3HAHME SMOLMOHAIb-
HBIX COCTOSTHU I[pyI‘I/IX; Bpra)KeHI/Ie
CBOMX 9MOLMII COLMA/IbHO IIpMeMIIe-
MBIMU CITOCOOaMIL; MCIIO/Ib30BaHME
CpeI[CTB Hepena'm OMOIIMOHA/TbHBIX
COCTOSTHUT

IT00x00 «oMOUUOHANLHYLLL U

HmennexKm»

ITporpamma «PATHS»
(Kusche & Greenberg,
2006)

CopeiicTBIE COLMANTBHOMY
U 9MOLIMOHA/IBHOMY Pa3BH-
THUIO pebeHKa

Pacrio3HaHye 9MOLIIT IT0 BEIPKEHIIO
JINIIA, OLIYILIEHISM B Tejle, XU3HEH-
HbBIM CUTYaLsIM; BbIPXKEHME SMOLMIT
CITIOBECHO; VICTIONb30BAHIE CTPATETIIt
oMot cebe; puKcalysa Ha IPUIMHBIL
9MOLUII IPYTOTO; OL[eHKA TOCTIECT-
BYIT 9MOLIVIT; TOHVMAaHe COYYBCTBII
IPYTUM KaK HeOOXOAVMMOCTD ISl Ce6s1

T100x00 «<aMOUUOHANILHASL KOMN

EeMeHMHOCIMb»

[Tporpamma «Emotional
competence learning
(ECL) program» (Wu et
al,, 2021)

PasBurue 9MOILIMOHAIbHO
KOMIIETEHTHOCTH JleTel

BoIpaxeHne aMOLIT CTIOBECHO;
pacIiosHaHMe 9MOLMIL 110 BhIpaKe-
HUIO JINLA U )KU3HEHHBIM CUTYaLlMAM;
yIIpaB/ieH)e THEBOM; TOHMMAHUeE OIIfy-
LIEHNIA IPY CMEHE SMOLINIL; IIOHMMA-
HIe CMeIlIaHHbIX 9MOLII; TOHUMaHNe
3MOIMIL PYTOT0; IOHMMaHME ecTe-
CTBEHHOCTY 3MOIINII; UCTIO/Tb30BaHME
MEeTOJJ0B BbIpa>KeHM 1 9MOLIT

Ouenounvie kpumepuu

OpHMUM 13 caMbIX pa3pabOTaHHBIX TIOXOTOB K COIEPXKAHMIO TIOHMMaHIsI PeGeHKOM
amouuit sBisiercs: mopxon @. ITounca u I1. JI. Xappuca (Pons et al., 2019). B cBsi3u ¢ atum
CpaBHUTE/IbHBLI AHATIN3 COEPKAHA IPOTPaMM B JAaHHOM UCC/IELOBAHNY IIPOBOJMICS C
Y4eTOM KpUTepIeB, CGOPMYINPOBAHHBIX C OTIOPOIT Ha MOJie/Ib KOHCTPYKTA «[IOHVIMAaHs
smornmit» @. ITonca u I1. JI. Xappuca. OTa MOfienb BKIIOYAET B ce6s1 KOMIIOHEHTBI 110~
HUMaHNA 3MOLNIA, OB/IafleHe KOTOPbIMM ITpOTeKaeT Ha MPOTsKeHUN TIepuoja NeTCTBa.

Cormnacuo ®. [Toncy u I1. JI. Xappucy, Bce KOMIIOHEHTbI IIOHMMAHUs SMOLMIA pas-
IeJIeHbl Ha TPY IPYIIILL, IO3TOMY B JAHHOI CTaThe KaXKast IPYIIIa IIpeAcTaBisia coboil
KpUTepuil UCCaefoBaHus IporpaMm. IlepBsiil KpuTepuil BKIIOYWI B Ce0s1 MCCIefoBa-
HIe cojiepKaHNsA IPOrpaMM C TOUKM 3peHMsI BO3HUKHOBeHM:A aMonuii. CleoBaTe/bHO,
OLIeHVBAs IIPOrPaMMy C IIO3UI[UM IIePBOTO KPUTEPIsi, HEOOXOAMMO JCCIe0BATh ee Ha
IpeaMeT CIefyIollero cofep KaHms:

— pacIrosHaBaHIe SMOLNIL;

— BHEIIHME IPUYMHBI SMOLNI;

— CMellIaHHasl M KOHGIMKTHAS IPUPOJA IMOLMIA.
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Bropoit kputepuit BKIIOUYWI B Ce0s1 MCCIETOBAHME COEPIKaHNSI IIPOTPAMM C TOUKM
3peHusA BHYTPEHHMX NpU4MH sMouuit. CrefoBaTebHO, OLIEHMBasA IPOTPaMMY C I03M1-
LML BTOPOTO KPUTepsi, HeOOXOAMMO ICCIeOBATh e Ha IIPefMeT CIeAYIOLIero Comep-
SKaHW:

— B/IMAHME COOCTBEHHBIX YKe/IaHUI1, 3HAHUIT y6e>1<;[eHm71 Ha 5MOILIIU Ye/I0OBEKa;

— BO3MOXXHOCTb CHIDKEHM MHTEHCUBHOCTY 3MOLIMY CO BpEMeHeM;

— BIMSIHME BOCIIOMIMHAHMIT Ha 9MOINN;

— BIMsAHME BO3PACTa HA SMOLINM;

— BO3MOYXHOCTD PETYIMPOBATh SMOLMH C IOMOIIBIO CTPATETNI IIOBEIEHNS;

— BIMsAHMJE COLMANbHBIX M HPAaBCTBEHHBIX HOPM Ha 3MOIIVNL.

Tpernit KpuTepMit BKIIOYUI B ceOsI MCCIeNOBaHME COfePYKaHNsI IIPOTPAMM C TOUYKH
3peHuA nocnefcTBuit amonuii. CrefoBaTenbHO, OLIEHMBAsA IPOrpaMMy € MO3ULUU Tpe-
THETO KPUTePIsl, HeOOXOAMMO MCCIE[OBATH ee Ha IIPeAMeT C/IEAYIOIEero COepIKaHMs:

— BIIMSTHUE SMOINI Ha TIOBeIeHIE;

— B/IMsIHUE 9MOLMIT Ha yMCTBEHHBIE CIIOCOOHOCTHL.

Taxum 06pasoM, MccefoBaHye IPOrpaMM IIPOBOAVIOCDH II0 TPeM KPUTEePUM:

1. Vicnonp3oBaHue TeMaTU4eCcKoro 610Ka « BO3SHUKHOBEHME SMOLMIT».

2. Vicrionb3oBaHue TeMaT4ecKoro 610ka « BHyTpeHHe IPUYMHDI SMOLIII».

3. Vicnonb3oBaHue TeMaTnaeckoro 6moka «[1ocimefcTBus BoIpasKeHIsT SMOLUII».

PeSyIIbTaTbI NCCIEeNOBAHNA NIPOrpaMM

Temamuueckuti 610K «Bo3HUKHOBeHUE IMOYULL» 8 COOLPHAHUL NPOZPAMM

ITepBoii cocTaBIA0IIel aHAIN3A COTEPKaHUA IPOTPAMM C TO3ULINI TeMATUYECKOTO
6710Ka «BO3HUKHOBeHIe IMOLMIT» ABJLACTCA aCIeKT paclio3HaBaHuA aMonuit. Takoit ac-
IeKT COIEP>KUT B ceOe MPob/IeMy KOMNIeCTBa U3ydaeMbIX peOeHKOM aMOLMiT. AHA/IN3 He
BBIABII 3aBYICUMOCTD KOJIMYECTBA M3y4aeMbIX SMONNI B IPOTpaMMe OT MEeTOJONIOTHUN,
JIeKalllell B ee OCHOBe. B yacTy mporpaMm, onmMparonxcs Ha IOAXO0J «COIMaTbHAA KOM-
neTeHTHOCTb» (mporpammsbl «Incredible years», «OpenMind»), a Taixke B mporpamme,
OIuMparoerics Ha TOAXOJ, «39MOLMOHAIbHBII MHTe/TeKT» (mporpamma «PATHS»), mpen-
nosaraeTcs obpalieHye He TOIBKO K 6a30BBIM 9MOLUAM (IPYCTb, THEB, PafloCcTh, CTPaXx,
UHTepec), HO 1 K psay 6ojee CIOXHBIX (PpycTpaius, pasodaposauye u fip.). B npyrux
Ke TIPOrpaMMax aBTOPbI 00PaIalOTCA TONIBKO K 6a30BBIM SMOLIMAM.

Taxke B comepKaHMe acleKTa Pacllo3HABaHMA 3MOLMII BXOAUT BHJ, MaTepuara,
Ha OCHOBe KOTOPOIO M3Y4aloTCs aMoLVM. VICIonp3oBaHMe M300pa’kaeMbIX UIPOKOM
9MOLMIT B paMKaX UIP-fpaMaTU3aluil KaK MaTepyana /I pasBUTUA NOHMMAHMA MU-
MUKJ IIOKAa3aHO B IIPOTPaMMaXx, ONMPAOIMXCA Ha KY/IbTYPHO-MCTOPUYECKUI TTOXO,
a TaKKe Ha IOJXOAbI «3MOLVOHAbHASA KOMIIETEHTHOCTDb», «3MOLIMOHAIbHbIN MHTEN-
nexT» («IIporpamma pasBUTIA SMOLMOHAIBLHON Cepbl CTAPIINX JOMIKOIbHUKOB B IIPO-
ecce oOIeHns co cBepcTHMKaMI», «Emotional competence learning (ECL) program»,
«PATHS»). ITpu aToM B IporpaMMax, OCHOBaHHBIX Ha IOAXOJie «COLMabHasA KOMIIe-
TEHTHOCTb», He UCIIOIb3YIOTCA UTPhI-ApaMaTU3alMi C LeIblo M3ydeHNA MUMMKIL. B 1e-
JIOM JICIIOTIb30BaHNMe BO3MOJKHOCTEl TeaTpa/lM30BaHHBIX WUIP IS M3YYeHMS SMOLIMIA
Hanboree XapaKTepHO /L IIPOrPaMMbI Ha OCHOBE KY/IbTYPHO-MCTOPUIECKOTO MOIXOfA
(«ITporpaMma pasBUTUA SMOLVIOHATBHOI Cepbl CTAPIINX JOIIKOIBHUKOB B Ipoliecce
061IeHNs cO CBepCTHMKaMM»). [JIst 9TOrO B IpOTpaMMe MCIIOIb3yeT st LeIblil AL U
C IpaBWIAMU M UT'P-JipaMaTU3aLii, B KOTOPbIX HeOOXOAMMO M300paXkaTh IMOLMIO (Ha-
HpUMep, «<MOpe BOIHYETCSL Pas», «My3eil BOCKOBBIX (DUTYP» 1 [Ip.).

B momonHeHyue K CKa3aHHOMY, MaTe€pUaJOM M3YYeHUA SMOLUIT B OOJIBIIMHCTBE
IpPOTpaMM SIBJIAIOTCA TAKXKe IeYaTHbIe M300pasKeHNs SKCIIPecCcun JIMLa 1 u3obpaxe-
HUA CUTYaluil, B KOTOPBIX IepOy BBIPaXaoT sMouyi. OFHAKO TONMbKO B IPOTPaMMax,
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OCHOBAHHBIX Ha IIOAXOflaX «3MOLMOHA/IbHAA KOMIIETEHTHOCTb» U «3MOLOHA/IbHBIN
MHTEIIEKT», MOXKHO 3aMKCHMPOBATh 0OpallleHNe K BOCTIOMUHAHMAM KaK K MaTepuaaam
Iist usydeHus amoruit (mporpammsl «Emotional competence learning (ECL) programy,
«PATHS»). bonee Toro, B mporpaMme, OCHOBaHHOI Ha MOJXOJie «<9MOLIMOHANTbHAA KOM-
[IETEHTHOCTD», MICIIO/Ib3YeTCsI BUAEOPNKCALVSI Pea/IbHBIX CUTYALNIA, T03BOJISIONIAsS CITy-
T BpeMsA 00palaThcs K BOCIOMMHAHUAM 00 5MOLNAX B popMe BUeOU300paKeHMIL.

KpoMme pacriosHaBaHys BHEIIHell 9KCIPECCUU COflep>KaHNeM acleKTa paclo3HaBa-
HIsA SMOLUIT MOXKeT BBICTYIIATh obpallleHre K IpobeMe OLIYIIeHNIT B Tele B IIpoliecce
mepeXXnBaHus amonuit. Takoe oOpaleHne 3apuKCUPOBAHO B IMPOrpaMMax, OCHOBAH-
HBIX Ha IIO/IXOfIe «COLIMaIbHasl KOMIIETEHTHOCTb» I «3MOIIMOHA/IbHAA KOMIETEHTHOCTDY
(mporpammer «Incredible years», «Fun FRIENDS», «Settle Your Glitter», «Second Step
Early Learning Curriculum», «OpenMind», «Emotional competence learning (ECL)
program»). ABTOpPbI JaHHBIX IIPOIPaMM UCIIOIb3YIOT KOMIIOHEHT OLIYIIEHMII B Te/le KaK
CPeiCTBO OCO3HAHMA 3MOLMI B 1I€JIOM U CPeJiCTBO OIIO3HAHMA KOHKPETHON 3MOLUN B
YaCTHOCTHU. B mporpammax paccMaTpuBaeTcA HAIpsDKEHME MBI, a TakoKe COCTOAHUE
IBIXaHUA, TeMOpa T010Ca, KOXKHBIX IIOKPOBOB 1 OIIYIIIeHNIT B MOMEHTBI CMEHBI SMOIINIT
C OJJHOII Ha APYTYIO.

Bropoii cocTapiAmoleil aHanM3a cofiep>KaHNA IPOrPaMM C MO3ULIMY TeMATIYECKOTO0
6710Ka «BO3HIKHOBEHME SMOLNIT» SB/SETCS ACMEKT BHEITHUX IPUYNH 9MOUMIL. [JaHHbII
aCHeKT IIMPOKO PAcCMAaTPUBAETCA B aHAIU3UPYeMbIX IIPOrpaMMax, KpoMe IIpOrpaMMBbl,
OCHOBAHHOII Ha Ky/IbTYpHO-MCTOpudeckoM mopxope («IIporpamma pasBuTus aMoOLM-
OHAIBbHOM cephl CTAPIINX FOUIKOIBHUKOB B IIpOIlecce OOILIEHMA CO CBEPCTHUKAMM»).
B sT0i1 mporpaMme aHa/nu3 MPUYMH SMOLMIL 3aMEHEH Ha aHAIMU3 Le/IOCTHO MO3ULUN
CBepCTHMKA B OOLIEHMIL.

Haxomnerw, TpeTbell cocTaB/IA0LIEN aHa/IN3a COLEPKAHNA IIPOTPaMM € IIO3ULIUN Te-
MaTM4eckoro 6710ka «BO3HMKHOBEHVE SMOLVIT» SB/IAETCS BOIPOC O CMELIaHHBIX 9MO-
uax. B mccnepyeMplx mporpaMmax JaHHas TeMaTMKa PacCMATPUBAeTCA pefKo. MoXXHO
3aMKCUPOBATh KOCBEHHOE OOpallleHNe K CMEIIaHHBIM SMOIMAM B HEKOTOPBIX IPO-
rpaMMax, OCHOBAaHHBIX Ha ITOJXOJie «COLMaNbHasA KOMIIETeHTHOCTD». TaK, B IporpaMme
«Fun FRIENDS» cMmelaHHbBIe SMOLVM PacCMaTpUBAIOTCA C LIe/IbI0 BbIOOpa CTpaTeruit
IIOBeJIeHNA Ha IIpUMepe KOHKPETHBIX CUTYaINil, Iie TepPOIl YYBCTBYET Cpa3y HeCKOJIbKO
smouuit. B mporpamme «OpenMind» K cMeIIaHHBIM SMOIMAM OOpalIAIOTCA B paMKax
Y3KOJ TeMBI, @ IMEHHO B IIpOLlecce M3ydeHsI THeBa I BJIMAHUA SPYTUX SMOLMII Ha Hero.

B nporpamMe, 0CHOBaHHOIT Ha ITOAXOZE «3MOLMOHA/NIbHAsA KOMIIETEHTHOCTb» (IIpO-
rpamma «Emotional competence learning (ECL) program»), OTfe/nbHO BBIE/LIIOT TeMa-
THMKY YyBCTBOBaHM:A HECKONBKMX SMOIMII Cpasy. 37ech MpefIIoaaraeTcss 1 0ObsACHeHNe
9TUX COCTOSHMIA, ¥ TIOMCK TaKVX CIOKHBIX 9MOLMII B PealTbHBIX CUTYallUAX, IIPOUCXO-
AMBIINX C IETbMA.

Temamuueckuti 6710k «BHymperHue NpUUUHbL SMOUUTI» 6 COOPHAHUU NPOZPAMM

ITepBoit cocTaBAOLIEl aHA/IN3A COJlEP>KAaHNA IIPOTPAMM C IO3ULUYM TEMATUIECKOTO
671oka «BHyTpeHHMe MPUYMHBI SMOINII» SABAETCA aCIeKT BIMAHMA COOCTBEHHBIX JKe-
JIaHMIL, 3HAHUIT 1 yOexpeHuit Ha samonyy. ObpalleHne K JaHHON TeMATUKe OCYIeCTB-
NieTCA B MIpOorpaMMax, OCHOBaHHBIX Ha IOZIXOfle «COIlManbHasA KOMIIETEHTHOCTb», Yepe3
MIOMCK IIPMYMH BO3SHUKHOBEHNA Y JIIOfiell Pa3HBIX 9MOLMIT B OJHMX M TeX XK€ CUTyallu-
ax (mporpamma «Incredible years», «Settle Your Glitter» u «Second Step Early Learning
Curriculumy»). Taxoke o6parijeHne K BHyTPEHHUM IPUYNHAM SMOLIIT IPOUCXOLUT B IIPO-
rpaMMax, OCHOBAHHBIX Ha ITOJXO/IaX «COIMaabHasA KOMIETEHTHOCTD», «3MOIIVIOHA/IbHBII
MHTEIEKT» U Ha KyIbTYPHO-UCTOPUYECKOM IIOAXOZE, IPU M3YYEeHUN BO3MOKHOCTEN
HOJPYXXUTBCSA CO CBEPCTHUKOM, PEIINTD MIPOOIEMHYI0 CUTYallMIo B 00IIeHn Y (TIporpam-
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mbl «PATHS», «Incredible years», «OpenMind», «Settle Your Glitter», «Fun FRIENDS»,
«ITporpaMma pasBUTUA SMOIVOHATBHON Cepbl CTapUIMX FOUIKOIBHUKOB B IpoIjecce
OOIIEHIS CO CBEPCTHUKAMI» ).

Bropoit cocrapnsAmoleil aHanmm3a cofiep>KaHusA IPOrpaMM C TO3ULIUY TeMAaTUIeCKO-
ro 6710ka «BHYTpeHHMe IIPUYMHBI SMOLVIT» SBSETCS ACIEKT CHYDKEHMS MHTEHCHBHO-
CTV SMOILMII BO BpeMeHM. [laHHas TeMaTHKa OCBelljeHa B IIPOrpaMMax, OCHOBaHHBIX Ha
HOJXOJle «COLMaNbHAsA KOMIIETEHTHOCTb» U «9MOIMOHAIbHASL KOMIIETEHTHOCTb». TaK,
B mporpammax «Incredible years», «<Emotional competence learning (ECL) program» u
«Settle Your Glitter» B paMKax MsydeHMs HETAaTMBHBIX OMOLUII 3aTPATMBAETCS BOIIPOC
CHIDKEHUSA HTEHCYBHOCTY SMOIINII BO BpeMeHU. B mporpamme «OpenMind» nsmeHeHme
MHTEHCUBHOCTY SMOLMIT PaCCMAaTPUBAETCS 0COOEHHO MOFPOOHO € MOMOIIBIO YIPaXKHe-
HMA «IIOfi3apAfKa 3MOLUi». B paMKax Takoro ympakHeHNUs peOeHKY HeoOXOmMMO IO-
JIOXNTD 3HAYOK B CIELMATBHYI0 KOPOOKY «IIOA3aPSALKI SMOLNIT», €C/ OH ¢ GOJIBIION
MHTEHCUBHOCTDBIO BBIPa)KaeT HETaTVBHBbIE SMOIMM, He IBITAsACh UX OCTAaHOBUTH. Takoe
yIpaKHeHIe 03BO/IsIeT HAI/LIHO IPOJAEMOHCTPUPOBATh PeOEHKY BO3MOXKHOCTD CHIU-
JKEeHMsI MIHTEHCYBHOCTY SMOLVIT BO BpeMEHI.

Tperbeit COCTABILAIONEll aHANM3a COAEPIKAHMsI IPOTPAMM C HMO3ULMU TeMaTude-
CKOTO 6710Ka «BHYTpeHHMe IPUYMHBI SMOLMIT» SIB/SIETCS ACHEKT IIOHNMAHVIS BIIVISTHVISI
BOCIIOMUHaHMIT Ha Moy, ObpalileHne K JaHHOI TeMaTHKe BCTPEYAeTCs TONbKO B He-
KOTOPBIX IIPOrpaMMax, OCHOBaHHBIX Ha IIOfIXOf€ «COLMaNbHas KOMIIETEHTHOCTb» (IIpo-
rpamma «Incredible years», «OpenMind»). 3mech BIusiHME BOCIIOMMHAHUI HA 9MOLIUN
paccMaTpyBaeTcsl B KOHTEKCTe CTPaTeruil caMOYCHOKOeHUs. JJONMONMHUTebHO B IpO-
rpamme «OpenMind» mpeponaraeTcsi B paMKax CTPATErMM CaMOYCIIOKOEHWsI COeMMHe-
HIe IPUATHBIX BOCTIOMIHAHNUII C OLIYIIEHUAMM B TeJIe.

YeTBepTON COCTABIAIOIEN aHAIM3a CONEPIKAHMA IPOTPaMM C MOSULMM TEMAaTH-
JyecKoro 610ka «BHyTpeHHMe MPUYMHDBI SMOLWIT» SABJAETCA ACIeKT BO3MOXXHOCTH pe-
TyIMPOBaTh 3MOLMM C IIOMOILBIO CTpaTeruii MoBefeHnA. A oCBeleHNns 9TOM TeMbl
UICIIONIb3YeTCs OOyUYeHMe JeTell CTpaTerysAM IIPOXKMBaHUA aMorit. Tak, B mporpamMmax,
OCHOBAHHBIX Ha IIOAXOJAX «COLMA/IbHAS KOMIIETEHTHOCTDb», «IMOLMOHA/IbHASI KOMIIE-
TEHTHOCTb» ¥ «9MOLMOHA/IbHBII VHTE/UIEKT», UCIIONB3YIOTCS CPELCTBA, TO3BOJLIIOIIE
pasnmmyaTh AECTPYKTUBHbIE M KOHCTPYKTUBHBIE CTPATEIMU MPOXKUBAHMU SMOLuit. [l
3TOTO OOpAIIAOTCA K IPUEMY «CBETOPOP», C MOMOIIbIO KOTOPOTO B3POC/IBIN PUKCHPY-
eT BHIMaHue peOeHKa Ha BO3MOXKHOCTIL OCTAHOBUTBCS IIPK AeCTPYKTUBHBIX CTPATETIIX
(mporpamma «Fun FRIENDS). Takxe MCIIONMb3YIOTCA 00DbACHEHMS, HAI/IAHbIE CPELCT-
B, IIOKA3bIBAIOIIIIE CJIOXKHOCTh PabOTHI MO3Ta B COCTOSIHMY HETaTUBHBIX 9IMOLMII (Ipo-
rpammbl «Incredible years», «OpenMind», «Settle Your Glitter», «<Emotional competence
learning (ECL) programy», «Second Step Early Learning Curriculum», <PATHS»).

Cpeny crpaTernii Ipo>KMBaHNUA SMOLMIT B IIePEYMNCTIEHHBIX IIPOTPaMMax VICIOJIb-
3YIOTCS Te, ITO CBSI3AHBI C AbIXAHMEM U APYIVIMU PETAKCALMOHHBIMIU YIPAKHEHVAMIL.
Takue cTpaTeruy He IPeCTaBIEHbI TONTBKO B MPOrpaMMaX, OCHOBaHHBIX Ha ITOAXOJaX
«9MOLMOHA/IbHAsL KOMIIETEHTHOCTb» U «IMOLMOHAIbHBII MHTEUIEKT» (IIPOrpaMMbl
«Emotional competence learning (ECL) program», «<PATHS»). Taxoke mpu aHanuse BbI-
Je/IeHbI CTPATETHI, HAIIPAB/ICHHbIE HA MBICTIMTE/IbHbIE IIPOLIECCH, TAKIIe KaK IO3UTUBHOE
MBbILIJIEHMe ¥ MTOUCK BBIXOZA Ha ero OCHoBe. [laHHbIe CTpaTerny IPeCTaBIeHbl B IIPO-
rpaMMax, OCHOBAHHBIX Ha KY/IbTYPHO-UCTOPUIECKOM IIOXOfIE U IIOAXO0/e «COLMaIbHAs
KOMIIETEHTHOCTb». Ellle ofHUM crtoco6oM obpallieHus K TeMe BO3MOXKHOCTH PETyIpo-
BaTb BBIPAKEHVsI 9MOLNII SBJISIETCST 00ydeHIe CTPATErMsIM, B KOTOPBIX BbIfIe/IeHbI KOH-
KPEeTHbIe LIaTY JeVICTBYA B OIPeNle/IeHHO OCTIe[0BaTeIbHOCTY. TaKue cTpaTernu mpu-
MEHSIOTCSL B IIPOTPaMMax, OCHOBAHHBIX HA IIOJXOJAX «COLMATIbHAsS KOMIIETEHTHOCTD»,
«9MOLIMOHAIbHBIN MHTe/IeKT». Hanboee mMomynApHOIl B UCIIONB30BAaHNY 3/1eCh SABJIA-
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eTcsl Ta, B KOTOPOIil peOEHOK JIO/DKEH HasBaTh 9MOLMIO WINM II0Ka3aTh ee HA KapTIHKe,
CKasaTh cebe «CTOI», Imepexarh ee (mporpammbl «Incredible years», «Fun FRIENDS»,
«Second Step Early Learning Curriculum», «OpenMind», «<PATHS»).

ITATOl ¥ LIECTOI COCTAB/IAIONIEH aHa/MN3a COAEPIKAHNS [IPOTPAMM C MO3ULINY Te-
MaTU4YecKoro 610ka «BHyTpeHHUe NPUYMHBI SMOLUIT» SIBJISIETCS ACHEKT [TOHMMAHUS
BIIVAAHVIA BO3pacTa Ha SMOLMM M [IOHMMAHMSA BIMSAHUS COLMAIBHBIX U HPABCTBEHHBIX
HOPM Ha 9MOLMHU. DTU KOMIIOHEHTDI He IIPEICTAB/IEHbI B COAEPKAHUN aHAIM3UPYEMBIX
IPOTPaMM.

Temamuueckuti 6710k «[locnedcmeust 8bIpaANEHUS IMOUULL» 6 COOEPHAHUU NPOZPAMM

Tematnaeckuit 670K «I10oC/IefCTBIST BBIPaXKeHNsI SMOLMIT» B MCCIEAyeMbIX MaTe-
pMajax IOYTH He IpefiCTaB/eH. B mporpaMmax, OCHOBaHHBIX Ha IOJXOfie «COIMaNbHAL
KOMIIETEHTHOCTb», 9TOT TeMATIIeCKNI 6JI0K IIPEICTaB/IeH B ACIIEKTaX IIOHMMAHNS BIIUS-
HIIs1 SMoLuit Ha ToBefeHe. Tak, B mporpamme «Second Step Early Learning Curriculum»
paccMaTpyBaIOTCA KOHKPETHBIE IPYMepbl BIUAHNA S5MOLNII THeBa M CTpaxa Ha IeVICTBILA
pebenka. Taxke B IporpaMMax 3TOTO IIO[XOJja PaCCMAaTPUBAIOTCA CTPATeINU COXpaHe-
HUA CIIOKONCTBYA. IIpy 9TOM IIOAYepKUBAETCA BAXKHOCTD 3TUX CTPATETUIA [IA TOTO, YTO-
ObI He JaTh SMOLAM BIVATD Ha ToBefieHye (mporpamma «Fun FRIENDS», «OpenMind»,
«Settle Your Glitter»). Kpome rtoro, B mporpamme «Fun FRIENDS» B pamkax 6ecep
C IeTbMU CTaBUTCSA aKI[EHT Ha TOM, YTO IOBefIeHue MOXeT ObITh 0CO3HaHHBIM BBIOOPOM
JeloBeKa.

Jlpyroii cocraBAoLIell aHa/IM3a COfiep>KaHMA IIPOTPAMM C ITO3ULMY TEMATIYECKOTO
6710Ka «BHYTpeHHIe IPUYNHBI 9MOLUIT» SB/IAETCS ACHEKT BIMSHIS IIOHUMAHMSI 9MOLIUI
Ha YMCTBEeHHbIe CIIocoOHOCTY. Takas TeMa 3aTPOHYTa B IPOrpaMMaX PasHBIX IIOAXOTOB
(mporpamma «Second Step Early Learning Curriculum» u «PATHS»). 3gecs ncronb3osa-
HO OIJCaHMe Iepost, KOTOPBIN He CIPAB/IAETCA ¢ 00yYeHNeM B IIKO/Ie BBULY HEYMEHM
[IOHMMATh 3MoLun. VIcIonp3oBanme JaAHHOI TeMaTHKY 00YCTIOBIEHO 3a/jadaMyl YKas3aH-
HBIX IIPOTPaMM I10 IIO/ITOTOBKE JIeTell K LIKOJIe.

III/ICKYCCI/IOHHI)IC BOIIPOCHI

B pamKax gaHHOTO aHa/nM3a BBLABIEHO, YTO B IPOrpaMMax, OCHOBaHHBIX Ha KY/IbTyp-
HO-MCTOPUYECKOM ITO/IXO0fle K TIOHMMAaHUI0 PeOeHKOM 3MOLUI U Ha IOJIXO/ie «IMOLMO-
HAJIbHBII MHTEJUIEKT», He BKIIOUYEHO M3YYeHNe OLIYIIEeHNIT B Tejle B IpOLiecce Mepexii-
BaHus1 aMo1uit. C OIHO CTOPOHBI, 3TO 00BSICHSIETCSI HAl[e/IEHHOCTHIO JJaHHBIX ITO/IX0/I0B
Ha 0060011eHe CMBICTIA 3MOIMIT, HA UX OCMBICTIEHME B KOHTEKCTE YeTOBEYECKUX B3au-
mooTHomreHni (Vygotsky, 1984). Omnako mpu 6moxaiimeM pacCMOTpeHNMM Ipu 060mx
HOZXOZaX TAKKe MPefIIoaraeTcs feTamnsans Kaxgoit amonun. Tak, B MCCIeOBaHUAX
B paMKaX Ky/IbTypHO-MCTOPUYECKOTO IIOAX0/a Obl/Ia JoOKa3aHa HeOOXOAUMOCTD MCIIO/Ib-
30BaTh MpMEMbl IOAPAKAHNUSA BBIPOKEHUSAM PasINYHbIX IMOLMOHAIBHBIX COCTOSHUI
OIS0 pasBUTHSI CIIOCOOHOCTY TIOHMMATh SMOL[MOHATIBHOE COCTOSIHNE, UTO IpPeJIoaraer
obpauienne x omyuieHusM B Tene (Shchetinina, 1984). B pamkax e Ioxofa «3MOLNO-
HaJIbHBIJI MHTEIUIEKT» UCCIEOBATENN YKa3bIBAIOT Ha HEOOXOUMOCTD M3YYEeHV MUMU-
KI 1 TOJIOCa B MPOLiecce MepeXXMBaHNsI IMOLNM, YeEMY TaK>Ke CIIOCOOCTBYeT obpaleHns
K ollymeHuAM B Tere (Mayer et al., 2004). bornee Toro, cyImecTByIOT McCIeT0BaHNA, TOJ-
TBep>KAAoLINe CBsA3b 00YUeHNsI OLYIIEHIUAM B Tefe B IIPOLiecce MepeXXMBaHNs SMOLUN
¥ 3MoLMoHanbHoro unuremiekra (Iménez-Picdn et al., 2021).

B 1emom cTaHOBUTCSI O4eBUTHON HEOOXOAMMOCTD B3aMOOOOTaIleHIs TPOTPaMM,
OCHOBAHHBIX Ha Pa3HBIX MOAXONAX K MOHMMAaHNIO peOEHKOM 3MOLNIL, B YaCTH COJep-
JKaHUS.
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3akmroueHne

Takum 06pasoM, B paMKax JaHHOTO VICCIEOBAHVA OBUIN BBIJie/IeHBI TPYIIIIHI IPO-
rPaMM OTHOCHTENIBHO JIEXAIleT0 B MX OCHOBAaHMM IIOJIXOfjd K IOHMMAHUIO PeOeHKOM
sMonuit. B pesymbTaTe aHanM3a TaKMX IPOTPaMM MOKHO 3a(UKCHPOBATh BO3MOXKHOCTHI
U OTPAHMYEHNA UX COMlEPKAHMS.

Tak, mporpamMMa, ONMpAIOLIAACA Ha IOJXOJ «9MOIMOHA/IbHAS KOMIETEHTHOCTDY,
IIPEOCTABAET P, BOSMOYKHOCTEN B PACIIMPEHNN COEP>KAaHMA TEMbI IIOHMMAaHUA 3MO-
mit. IIpexxze Bcero, 37ech 06pamaoTcss K BOCIOMMHAHUAM KaK K CPEICTBY U3YJEeHVIA
SMOIIIA, MCIIOIb3YA JIA 3TOTO BHfleon3obpaskenHysA. Takyke IIporpaMMa COfepKUT TeMa-
THKY CMEIIaHHBIX SMOIUIT U B PaMKaX KOHKPETHBIX IIPYIMePOB, ¥ B PaMKaX 06001[eHHOTO
HOHATNA. B lononHeHMe kK 9TOMY B JaHHOI IporpaMMe 00paIaloTcA K TeMe OIyLIeHuI
B Tejie B Ipoliecce MepeXnBaHuA sMouuit. OmymieHns GUKCUPYIOT B MOMEHT CMEHBI
SMOLMI C OJHONM Ha APYIYIO, YTO 3HAUNUTEIBHO PACIIMPsET BO3SMOKHOCTM OCO3HATh Ka-
JKJIYI0 SMOLMIO 33 cYeT cpaBHeHMA. Kpome Toro, B mporpamMme 3aTparuBaiT BOIPOCHI
M3MeHEHMA MHTEHCYBHOCTY SMOLMIT BO BpPeMeHM, YTO YI/TyO/IAeT IOHMMaHMe peOeHKOM
npupopbl sMonuii. Hakowren, mporpaMma akijeHTHpPyeT BHUMAHNE IeTell Ha pasfie/ieHun
SMOILNI HA JeCTPYKTUBHbBIE ¥ KOHCTPYKTUBHBbIE. [I/11 3TOr0 pacCMaTpUBAIOTCA BAPMAHTHI
BBIPKEHMA SMOIIT M MEXaHM3M PabOTHI MO3Ta B MOMEHT CH/TbHON SMOIIVH, UTO T03BO-
JIAeT ITy0sKe M3ydaTh TeMY BO3MOKHOCTH PEry/IALMM cOOCTBeHHbIX aMowuit. Cpeny or-
PaHMYEeHUI UCIIOIb30BaHNsA JAHHOIO IIOAX0/a B IPOrpaMMaXx [/l Pa3BUTHUsI IOHMMaHUs
SMOLMI MOYXHO KOHCTaTMPOBATh HEMOCTATOYHOE UCIIONIb30OBAHME TEMATUKM BAMAHUA
JKeaHui ¥ yoexTeHniT Ha SMOLIMY JeoBeKa.

B paMKax KynbTypHO-MCTOPMYECKOTO IOAXOMIa IPOrpaMMa, HalpaB/IeHHas Ha pas-
BUTHE CHOCOOHOCTH pebeHKa IIOHNMATh SMOIINY, TPEOCTaBIAeT BO3MOXKHOCTY PaCIIH-
PATH Coflep)KaHMe TEMATUKM PACIIO3HABAHMA SMOLVIA Yepe3 IOANEPIKKY aKTUBHOCTU
pebenka. Vcronmb3oBaHme pasTMIHbIX BUIOB JIeATENbHOCTI /I BRIPaKEeHMA SMOLNIA ca-
MMM pe6eHKOM I103BOJIAET ITy0Ke 0CO3HATD BHELIHIOK IKCIPECCHI0 SMOLMIL M UX BHY-
TpeHHNUe npuyduHbl. [Ipy 5TOM OCHOBHBIM OrpaHMYEHNEM JaHHOIO IOAXOZA ABAETCA
OTCYTCTBUE OOpallleHNnIT K BHEIIHVIM IIPUYMHAM SMOLMIT KaK K IepBOMY IIary OCO3HAaHMA
IIPVYVH SMOLIA.

[TporpaMMbl, OCHOBaHHBIE Ha ITOAXO/€ «9MOLMOHATbHbIN UHTEIEKT», Ipu 00yde-
HIMM PACIIO3HABAHNIO SMOIMIT IIPEATIONaraloT UCIONIb30BaHNe BOCIOMIHAHNI pebeHKa
0 COOCTBEHHBIX SMOLMOHAIBHBIX COCTOAHMAX U SMOLMAX OKPYXKAIOIMX Jofert. Taroke
B IIPOTPaMMax JIaHHOTO MOJXO0/ja MCIIO/Ib3YIOT KOHKPETHbIE, HAaIIAMHbIE IIaru KaK Cpejl-
CTBa PETY/IALVN SMOLMIL, YTO CIIOCOOCTBYET YITyO/IeHNI0 HOHMMAHNUA TeMbI PETy/IALUN
sMonuii. B KadecTBe OrpaHMYeHNUs COMEPKaHMA MPOrpaMM, OCHOBAHHBIX Ha ITOJXO-
fie «3MOIVIOHA/IbHBIN MHTE/UIEKT», HeOOXOIMMO YKa3aTbh OTCYTCTBME PeTaKCallMOHHBIX
U JIbIXaTe/TbHBIX YIIPaKHEHNUIT KaK CIIOCO60B PAaCKPHITh TEMATHUKY PETYIMPOBAHNUA SMO-
LI Yepe3 KOHKPETHbIE IIPAKTUYECKIE NEeICTBIS.

Vicionp3oBaHme MOAXofia «COUMaNbHAsA KOMIIETEHTHOCTb» B IIPOrpaMMe, Halpas-
JIEHHOJ Ha pasBUTNE IIOHMMAHMs SMOLIMIA, NIPENOCTABIAET CIEAYIONIe BO3SMOXXHOCTI
B pacIIMPEHNN €€ COfiep)KaHMsA. B Takylo mporpaMmy BKIIOYAXOTCHS BOIIPOCHI OLTyIIe-
HUJL B TeJle, 8 UMEHHO COCTOSAHME NbIXaHNs, KOXKHBIX IIOKPOBOB, OLIYIEHNIT B MBIIIIIAX,
9TO MO3BOJIAET 3HAYNTENLHO YITyOUTh TeMy pacio3HaHuA amoruit. Kpome Toro, 3mech
yAensgeTca BHUMaHue MPUYMHAM SMOLMI PAa3HBIX JIIOMIEN B OMHUX U TeX XKe CUTyalyax.
Takyxe HaHHBIN TOAXOJ, MpeATIONaraeT N3yd4eHne NHTeHCHBHOCTY aMoIuit. B mobase-
HI€ K 9TOMY B IIPOrpaMMy, OCHOBAaHHYIO0 Ha IIOJXOJe «COLMa/bHasi KOMIIETEHTHOCTbY,
BK/TIOYAIOT BOIPOCH fe/IeHV SMOIIMIT Ha KOHCTPYKTUBHBIE U JIeCTPYKTVMBHBIE U 00y4JaioT
JeTeil CTpaTerusAM IPOKMBAHMA SMOLUIA C MICIIONIb30BAHMEM KOHKPETHbIX, HAITIAMHBIX
maros. Cpeyt OrpaHMYeHNIT JAHHOTO MOIXOfa B IIPOTPaMMaxX HeOOXOIVMO BBHIIENTD
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OTCYTCTBUE MCIIOIb30BAHsI UTP-ApaMaTU3aLUil KaK MaTepuasa [yisi o0ydeHus pebeHKa
PacIo3HaBaHNIO SMOLIVIL.

O6061ast MoTy4eHHbIe JaHHBIE, MOXKHO BBIIE/IUTD Psifi OCOOEHHOCTEN, II03BOJIAIO-
VX PV IPOEKTYPOBAHNM YITIyOUTh COfepKaHlie IPOrpaMM, HallpaB/IeHHbIX Ha pasBl-
TU€e NMMOHMMAHMUA dMouMii. Tak, TeMaTudeckuii 610K «BOSHMKHOBEHE SMOLMIT» MOXKHO
YITIyOUTh, 00palIasch K M3y4eHMIO BHEIIHel 9KCIIPeCCUY B UrPpax-fpaMaTusanuax. Tak-
Ke pacIIMpeHNs 3TOro 6/I0Ka MOXKHO JOOUTDCsI, MCIIOIb3YsI BOCIOMMHAHYISI 00 9MOLIIX
yepe3 BUICOM300paXKeHNs, OLIYLICHNUA B Te/le NpY NepexxuBaHuy sMoumii. Hakower,
pacimpenne TaHHOTO 6JI0Ka TaK>Ke BO3MOXKHO B C/Tydae IPYMEHEHs TeMbI CMEIIaHHBIX
9MOLINIL, @ IMEHHO C IIOMOLIIbI0 COBMECTHOTO C peOeHKOM IIOVICKA CTPATeryil IIOBeeHMs
IIpY [ePEXMUBAHUN CPA3y HECKOIbKIX IMOLINIL.

Temaruueckuii 6710k « BHyTpeHHNUe IPUYMHBI SMOLNIT» MOXXHO PacCIIMPUTDh, paccMa-
TpUBasi IOBeieHNE APYIUX Yepe3 MPU3MyY XKeTaHUs IIOAPY>KUThCAL. TakKe TeMa BHYTpeH-
HYIX IPUYMH SMOLMIL YITYO/IsgeTCs TPy pacCMOTPEHMUN SMOLMIT Pa3HBIX JIIOAEN B OFHO
u Toit xe cutyaunu. Kpome TOro, paciimpuTb 9TOT TeMaTHIeCKNii 610K MOXKHO, IIpU-
MeHss pasfie/ieHe IMOLMIL Ha JeCTPYKTUBHBIE U KOHCTPYKTUBHBIE, @ TAKXKe MCIIONb3Ys
BOCIIOMUHAHNS, IO3UTUBHbIE MBIC/IN KaK CPEICTBO PETyINPOBATb IMOLINIL.

Temaruueckuit 6710k «IlocmencTBYsE BBIpaXKeHNUA SMOLMI» MOXKET ObITD yIy6/IeH B
mpotiecce 06CyXeH1sT BBIOOPa CIIOCOO0B BBIPQKEHIS 9MOLUIT U OTBETCTBEHHOCTH 32
3TOT BBIOOP.

KOMMCHTapI/II/I 00 OTKPBITOM JOCTYII€ K JAaHHBIM, 3TUKE " KOH(b}II/IKTe MHTEpECOB

Pa6ota BbIITONHEHa aBTOPOM CAMOCTOATENIBHO 110 MYOINKALVIAM, PACIIOI0KEeHHBIM
B OTKPBITOM JOCTYIIE, BCE CCBUIKYM 0pOPMIEHBL. 3asBIeHHasA paboTa He MMeeT OTHOIIIe-
HIsI K KOMMepPYecKnM IpopyKkTaM. KoH(IMKT MHTepecoB OTCyTCTBYeT.
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AHHOTAIUSA

B manHOM MCceoBaHNY IPOBEEeH Ka4eCTBEHHbIN aHaNnN3 IOHATUA «,upy>i<6a» B IIPe/ICTaB/IEHUN
PECIIOH/ICHTOB B BO3PACTHOM JMaIasoHe oT 6 1o 64 yeT. Llenbio MccnefoBaHNA ABIACTCA U3yde-
HIle BO3PACTHBIX OCOOEHHOCTEl! B IIPELCTABICHISIX O ApyXX0be. B 0CHOBY ompenenennus u Bei6opa
BO3PACTHBIX IPYIIII PECIIOH/IEHTOB [ MCC/IeIOBaHNA ObIIa IIOJI0XKeHa Haubosiee paclpOCTpaHeH-
Hasg Kmaccudukanua 3. DpUKCOHA; MCCIe[OBaHNe ONMPAETCA Ha M3ydeHNe aCCOIMATUBHBIX PAJIOB
B C/IEAYIOLINX BO3PACTHBIX TPYIIIaX: UIKOIbHBII BO3pacT (6-12 j1eT), MOAPOCTKOBDIIL I IOHOIIECKIIL
Bospact (13-19 net), panuss 3penocts (20-25 et) u cpefHss 3penocts (26-64). Beibopka cocra-
Buaa 259 denoBek. MeTozoM c6opa JIAHHBIX BBICTYIN/I CBOOGOJHbIN aCCOLMATMBHBIN dKCIIEpH-
MEHT, pe3y/IbTaThl ObUIM 06pabOTaHbI C IOMOIIBI0 METOAMKY IPOTOTUIINYECKOTO aHaIN3a, Ipeli-
noxennoit I1. Bepxxecom. Jlyist usydenns GaktopoB GOpMUPOBAHMS U Pa3BUTH MPeCTABICHNI
JMCIIO/Ib30BAJICSI Ka4eCTBEHHbIIT aHamu3 acce «Kak chopMupoBanoch Moe mpefcTaBieHIe O SPYK-
6e?». A mKoabHOrOo Bo3pacta (6-12 j1eT) NpUMeHA/ICA MeTOJ] HeCTPYKTyPUPOBAaHHOTO MHTEPBbIO.
ITorydeHHBIe Pe3yMbTAaThl UCCIENOBAHNA MO M3YYeHNIO COILMAIbHBIX MPefCTABICHNUIT O ApyXbe
B Pa3HOM BO3pacTe MOATBEPAVIIN IPEAIIONIOKEHN O TOM, YTO IPEICTaB/ICHN 3aBICHUMbI OT COLIVI-
Q/IbHOTO 1 XXVMI3HEHHOTO OIIbITA YeI0BeKa, XOTs SIAPO MPefCTAB/IeHNIT OTHOCUTEIBHO CTabM/IBHO Ha
IPOTsDKeHNM Beelt >kusHn. OCTaeTcss OTKPBITHIM BOIPOC 3aBICHMOCTY IIPEfCTaBIeHIT O Ipyx6e
OT BHEIIHNX COIMAN3UPYIOIVX (PaKTOPOB, COIIMAMBHBIX U KY/IbTYPHBIX (GaKTOPOB MEHAIOIIEr0oCsa
mupa. Kpome T0oro, Mo>xHO czie/raTh BBIBOJ, O HEOZHO3HAUHOCTU CEMAHTUYECKOTO aCIeKTa Cpefu
PECIIOHIEHTOB PasHOTO BO3PAcTa, PasHOIl Ky/IbTyphl U obpasoBaHMA. Bompoc 06 akryamusarym
[AHHOII IIPOGIEMBI /sl POAUTEIIEN, O CTeIeH) BaKHOCTH JAHHOTO BOIIPOCA B CEMEITHOM BOCIIN-
TaHUN HE ABJIAJICA Hpe,[[MeTOM OTEJIbHOTO IICUXOJIOTO-II€JAarOrm4eCKoro Hay‘{HOFO NCCnegoBaHMA.
IIpencraBiAeTcsa pe/leBaHTHBIM IIPOBECTY JaTbHENIIINe MCCIeOBAHMNA STOM TeMbl B KOHTEKCTE Ce-
MEIHBIX IJEHHOCTEe U TMTOJX0/I0B K BOCIIUTAHUIO.

KiroueBble cmoBa: Apy>k6a, BO3pacTHas JUHAMIKA IIPeJCTaBIeHIIA, aCCOLMATUBHbIC PAMBI, IPOTO-
TUTTNYECKU aHanmns, HHPO HpeI[CTaBHCHI/IﬁI, OTHOLICHU S, CEMbA.
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Abstract

This study presents a qualitative analysis of the concept of “friendship” as perceived by respondents
aged from 6 to 64 years. The research aims to examine age-related characteristics in people's
understanding of friendship. The age groups for the study were determined based on Erik Erikson's
widely recognized developmental stages classification. The study analyzed associative patterns
across four age groups: school-age children (6-12 years), adolescents and teenagers (13-19 years),
young adults (20-25 years), and middle-aged adults (26-64 years). The sample consisted of 259
participants. Data was collected through a free association experiment and processed using P.
Verges's prototypical analysis technique. To investigate the factors influencing the formation and
development of friendship concepts, we conducted a qualitative analysis of essays titled “How did
my understanding of friendship develop?”. For school-age children (6-12 years), unstructured
interviews were employed. The findings confirmed our hypothesis that while perceptions of
friendship depend on an individual's social and life experiences, the core understanding remains
relatively stable throughout life. Questions remain regarding how external socialization factors and
changing social and cultural dynamics influence friendship perceptions. Furthermore, the results
revealed significant semantic variations not only across age groups but also across cultural and
educational backgrounds. The issue of how parents view this topic's relevance and its importance
in family upbringing has not been specifically addressed in psychological and pedagogical research.
Future studies examining this topic within the context of family values and parenting approaches
would be valuable.

Keywords: friendship, age dynamics of representation, associative series, prototypical analysis,
nucleus of representations, relationships, family.

Brenenue

Cpemu MHOroob6bpasyuss IpobsieM COBPEMEHHON IICUXOJNOTMM IpobieMa Jpyx-
OBl U JPYXKeCKMX OTHOIIEHWIT B HACTOsIlee BpeMs CTAHOBUTCsS Bce Goree MOMYJLp-
HOJI U aKTUBHO UCCenyeMoil. VI3BecTHO, 4TO Apy>KecKue OTHOLIEHUs He TOJBKO MMe-
10T CyObeKTUBHYIO LIEHHOCTb, HO ¥ UTPAIOT BOKHYIO POJIb B IPOLjecce COLMaNM3aLnm
Ul CTAHOBJICHUA 4YesloBeKa Kak nnyHocty. [To ybexxpennio Apy Anema, «IIpeficTaBIeHue
0 Apy0e SIB/SIETCS OJHOI U3 KYIbTYPHBIX YHMBEPCAINIL /I BCel MUPOBOI LIVIBUIN-
3allMM Ha BCEM MPOTSKEHUN Pa3BUTHA 4eloBevecTBa C JpeBHeliIero nepmuoja 1 1o Ha-
wux fHeit» (Aru, 2021, p. 4). Ocob6eHHO IIeHHBIM KaK B IIPOIlecce PasBUTHUS UeTOBEKa,
TaK ¥ BO BCEl ero IOBCEHEBHOI XISHM SABJIACTC pyXKecKoe oOlieHe, IMMaHEHTHO
BKJIIOYaloliee B ce6st PyHKINNU COLMANbHOI MOEP>KKM, SMOLMOHATIBHOI OT3bIBYNBO-
CTH, TIOHMMAaHMA, YEOBIETBOPEHV COLVANbHBIX MTOTpeOHOCTEN, apyrue. B Harem 06-
I[eCTBe APY>KOa BOCIPMHIMAETCS KaK L[EHHOCTb 1 TPAUIIMOHHO CINTAETCS OfHOI 13
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CaMBIX 3HAUMMBIX COLMAIBHBIX CBsI3€il, KOTOpPbIE COIPOBOXKAAIOT HAC HA MPOTSDKEHUN
BCell XV3HU. BepoATHO, Takoe MOHMMaHMe IPYXXObI CBA3aHO C ee ujeannsanyeil B 06-
I[eCTBEHHOM IIPEfICTaBIeHN . MeXIy TeM CerOfHs BCe Jallle MOYKHO yC/IbILIATh MHEHIe
0 TOM, YTO B 3JIEKTPOHHO-IIU(PPOBOM MUpE, B YCKOPSAIIEMCs TeMIIe KI3HM, B HeIlpe-
PBIBHOI MHOT03aaYHOCTY KaXXOT0 )XI3HEHHOTO MOMEHTA AJIsI APY>KOBI KaK HECKOJIBKO
apXaMvHOII LEeHHOCTY BCe MEHDbIIle OCTAeTCs BpeMeHM, MecTa 1 xenanus (Dubrovskaya
& Zhernakova, 2022; Minaeva & Lobanova, 2021). ITo metkomy 3ameuannio 3. baymana,
JIO3YHTOM CETOJHAIIHEro JH:A CTalmu I'MOKOCTb U nHAMBUAyanusM (Bauman, 2005).

JlaHHOe moJIO)KeHMe 00YCTIOBIIO BBIOOP HAIPAB/IEHNUS I UCCACLOBAHUS — W3-
ydeH1e 0cO6eHHOCTeIl IIpeNCTaBIeHNIl 0 Ipy>KOe y Tofieil pa3HBIX BO3PACTHBIX IPYIII,
IOCKOJ/IBKY TMIIOTETHYECKN MOXXHO IIPEHIOIOXKUTh, YTO IPEeACTaBIeHNs O APYyxOe,
ee 3HaYMMOCTM U XapaKTepe MOTYT MEHAThCA He TObKO C BO3PACTOM 4eloBeKa M Ha-
KOIUIEHMEM >XII3HEHHOTO OIIBITA, HO U IIOf B/IMSHIEM COBPEMEHHBIX COL[MAIbHBIX U
KY/IbTYPHBIX (pakTOpoB. [IpMHIMAas IOCHUI, YTO IepBble MPefCTaBIeHNA O fpyXKbe Kak
0 LIEHHOCTI 1 O CIIocobe OpraHM3aIUy MEX/INYHOCTHBIX U COLMATbHBIX OTHOIIEHNUI
3aK/Ia/IbIBAIOTCA B JOIIKOTbHOM BO3pacTe CTapaHNAMU CeMbU, UCCIIeN0BaTeTbCKIUIT MH-
Tepec 3aK/II0YaeTCs B M3YUeHUN [IPefCTABIeHNIT O APYX6e B 60jIee cTapIiieM BO3pacTe,
YINMTBIBAs, YTO Ha/lbHellllee Pa3BUTHE TMYHOCTY ITOJBEPTaeTCsA BIUAHNUIO 3HAYNTE b-
HOTro 4ncia GpakTOPOB COLMANMM3ALNIL M OTPAKAET KUSHEHHDIT OIBIT MEXX/IMIHOCTHO-
ro B3auMoJericTBuA. VccnenoBaHye BO3pacTHON JUHAMYKY IPeCTaBIEHNIT O IpyKOe
[I03BOJINUT IIOHSATH, MEHSIOTCSI /I IIPEACTAB/IEHIS O APY)XOe C BO3PACTOM, OKa3bIBAET JIN
B/IMsAHNE Ha PeJCTaBIeHNA O ApyX0be ceMbs. B cOBpeMeHHBIX MCCTeJOBAaHMAX TaKKe
HOFYEPKIBAECTCS BIMSAHUE CEMEIHBIX OTHOIIEHNUII, BBIPAXKaeMBIX POJUTE/ISIMI OTHO-
IeHnIt Ha GOopMMpOBaHNeE IPENCTABICHNI U IIEHHOCTEN Y JleTeil, Ha pa3sBUTIE Ba>KHBIX
KaueCTB 1 CIOCOOHOCTEI!, TAKMX KaK OT3BIBUNBOCTD, COCTPATAHIe, COTYBCTBIIE I COLH-
anmpHas nosuuus (Filippova, 2002).

Ilesp MpOBEEHHOTO MCCIEHOBAHMS 3aK/II0YAIACh B OIPefe/IeHNN [IPeCTaBIeHNIT
0 Ipy>0e B pasHBIX BO3PACTHBIX IPYIIIAX PECIOH/eHTOB. THUII SKCIIepYMEHTAIbHOTO JIC-
CJIeJOBAHIS — KBa3MIKCIIEPUIMEHT.

[IpenMeTOM BBICTYIIMIN aCCOLVIATUBHbBIE PANbI MIPEJCTAaBIeHNUIT O ApYK6e, hopmu-
pyrolyecs y Tofieil B BO3PaCcTHBIX I'PYIIIIaX: IIKOIbHBIN BO3pacT (6-12 jieT), OZPOCTKO-
BBIiI U IOHOLIECKMiT Bo3pacT (12-19 jet), paHHAs 3penocTb (20-25 yieT) U CpefH:A 3pe-
70CTh (mIepuop 26-64 rner).

B 3ajaum craThy BXOJAT BBIABICHME OCOOEHHOCTENl BO3PACTHON JUHAMUKY IIpef-
cTaBjIeHnit o gpyx6e; aHaan3 PaKTOPOB, BAMAIOLINX HA CTAHOB/ICHIE 1 Pa3BUTHE ITUX
HpefCcTaBIeHNiT; 0030p 1 06CyXK/eH1e Pe3yIbTaTOB UCCIeOBAHMA.

0O630p muTeparypsl

DeHoMeH ApYXKObI U Kak L[eHHOCTH, 1 KaK (OPMbI MEK/IMIHOCTHBIX OTHOLIEHNIT
B JCCIIEf{OBATE/IbCKOM IITAaHE PEKO CTAHOBWICH CAaMOCTOATE/IbHBIM IIPEAMETOM IIefia-
TOTMYECKUX VI IICUXOIOTMYECKMX VCCIEfOBAHMIl. BeposiTHO, At (yHZaMeHTaIbHBIX
IICHXOJIOTO-TIeJaTOTMYECKIX HAYIHBIX M3bICKAHWIT PYKOa IPEACTABIISIETCS «KAK HEYTO
adeMepHOe U He 3acTy)XMBarolilee IPUCTAIBHOTO BHUMaHMs» (Subbotina, 2022, p. 3).
OpHaKO OCMBICTIEHVIE COBPEMEHHOII COLMIOKY/IBTYPHOIT CUTYALIUN, HEPERKO AE€CTPYKTUB-
HO BJIVSIIOLLEN Ha TPOL[eCChl COLMANTM3ALINN JIeTell M MOTIOEeXX, AKTyaInsupyer Ipobe-
My uccenoBaHus peHoMeHa pyx6sL. [Toaromy PeneparbHbIM TOCYFaPCTBEHHBIM OO
JKETHBIM HayYHBIM yIpexxeHneM «VIHCTUTYT M3ydeHVsl JeTCTBA, CEMbI ¥ BOCIIUTAHIIS»
B3aVIMOOTHOIIEHsI C APY3bsIMIU U IIOHSTHE APYXKOBI OIIpefie/ieHbl KaK MOHVMTOPUHIOBBIE
rokasarenu cOpPMIPOBAHHOCTY LIeHHOCTHBIX OPVEHTALNIT COBPEMEHHOI MOTIOJEXKIL.
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O6paiieHne K CTOBapHO-9HINK/IOIEANIECKIM UCTOIHMKAM, K COXKa/IEHUIO, He [JaeT
IZOCTaTOYHO SICHOTO COflep)KaHyIsI JAHHOTO ITOHATHA, YTO OTPAaHNYMBAET €r0 AeUHULMIO.
Tak, B DHUMK/IONEANYECKOM C/IOBape of pepakiueii A. A. VBuna' gpyx6a Tpakryer-
€51 KaK «M30MpaTe/bHO-TMYHOCTHBIE OTHOLIEHNS MEX/Y MI0AbMI, KOTOpble 6a3upyIOTCs
Ha B3a/IMHOM IIPM3HAHNY, JOBEPUH, JOOPOKeTATeIbHOCTH 1 3a60Te»; B Pumocodcrom
sHumKIonenndeckoM cnosape JI. @. VmpuyeBa? 3T0 «OTHOLICHNS MEXY JIIObMI, OCHO-
BaHHbIE Ha B3aMMHOII IIPUBSI3aHHOCTH, OOLIHOCTY MHTEPECOB U SYXOBHOI OIM30CTI»
(C. K. JlerarvHa, MHTETpUPYA PAL OIpefie/leHnIl, muureT: «B HaydHbIX McclIenoBaHMAX
B 3aBUCUMOCTY OT MCXOJHBIX TEOPETMKO-METOO/IOTNYECKIX YCTAHOBOK Apyx0ba pac-
CMaTpUBanach Kak cBoeobpasHas popMa oOMeHa, yOBIeTBOPEHIE SMOLMOHAIbHBIX I10-
TpebHOCTel, MHPOPMAIMOHHBII MPOLECC B3aVMHOTO IO3HAHMS, COLMANbHOE B3aUMO-
IeJICTBYe MHAVIBUIOB, YHUKAIbHbI ¥ HEIIOBTOPMMBIII Auasor auyHocteii» (Letyagina,
2010, p. 57).

VnTepec K fpyx06e B 3apyOe>KHBIX MICCTIELOBAHNAX B OCHOBHOM IIPOSIBUJICA B Cepe-
nuHe 50-X TOOB MPOLIIOTO BeKa B 06/1acTi COLMonornu B GOHOBOM IOHVMAHNUM COLH-
QJIPHOTO B3aMMOJIEVICTBUA. B OTe4eCTBEHHOIT COLMAIbHOI MICUXOIOTUY pyxKba usyda-
JIach KaK OJUH 13 BUIOB MEX/IMYHOCTHBIX OTHOIIEHMIT M B TOM WIM MHOM KOHTEKCTE
K JaHHOMY (peHOMeHY 00palajioch OOIBLIMHCTBO y4eHbIX. [Toxkanyit, Hanbonee sHa4M-
TEJIbHYIO POTIb B MCCIefoBaHNY (peHoMeHa Hpyx6bI ceirpanu Tpyast V. C. Kona: «[Ipysx-
6a» (Ilcuxonormueckuit odepk, 1987), «Ilcuxomnorus panueit roHocTn» (1989), «Ilcu-
XOJIOTMsI I0HOLIECKOi ApYKOb» (1973). B pabore «IIpyxba», aBTOp HaeT crefyoliee
omperiesieHye: «IT0 CBOOOJHO yCTaHAB/IMBaeMble B3ayMHbIe OTHOLIEHIS, XapaKTepu-
3yIOLECA SMOLVOHANIbHOI HACBIIIEHHOCTHIO, SMOIVIOHANIBHOM U MHCTPYMEHTAIbHOM
HOAIEPIKKOII, 9KCK/II03VIBHOCTDBIO, O/II30CTDIO M TMYHOCTHBIM OTHOILICHMEM K IIapTHEPY»
(Kon, 2005, p. 17). ABTOp paccMaTpuBaeT He TONbKO QYHKIUM APYXKOBI, HO I ee THUIIBL:
«yTUINTApHas fpy>kOa (OCHOBBIBAETCs IPeX/ie BCEIO Ha B3aMIMOBBITOfiE), IHAUe Ha3bl-
BaeMas KBa3u-APY>KO0il; TefOHUCTIIeCKast IpyKba (OCHOBaHHAs Ha OOLIEHNY C IPUIT-
HBIM 4eJIOBEKOM); HPAaBCTBeHHAs Apyx6a (6eckopbIcTHas Apyx6a, He TpeOyromas Hi-
vero B3ameH)» (Kon, 2005, p. 17). B rom uncie nmento V.C. KoHoMm 6b1710 TIpoBefieHO
OIHO 13 IIEPBBIX MCCTIE[OBAHNIT O TOM, KaK IOV IPeAcTaBIsaioT cebe npyx0y. Bmecre
C TeM JIaHHbIE MCCIENOBaHMs B OOJBILEI CTEIIEHN HOCAT COLIIOTOTMIECKIIT XapaKTep.
Ha ¢one cTpeMuTenbHBIX M3MEHEHNUIT COBPEMEHHOTO MIIpa Bce OOIbliIee YyCIO TYMaHM-
TAPHBIX MCCTIEOBAHNIT CErOfHs obpalaeTcsi K COOCTBEHHO IpobieMe OTHENbHOTO Yemo-
BEKa, K ero KayecTBaM U CIIOCOOHOCTSM, K €0 alalITMBHBIM M IMYHOCTHBIM pecypcaM.
Tak, Ha COBPeMEHHOM 9TaIle HAab/II0IAeTCsI TEHACHIVS AKTUBHOTO MU3YUEeHNsI IPECTaB-
JIEHMIL O Pa3HBIX COLVIATbHBIX ABICHVAX U (PeHOMEeHaX, HAaIlpUMep: O CYacThe, O AeHbrax,
0 MOPAIOYHOCTY, Ipasfe, KU u T. 1. (Kon, 2005). CTOUT OTMETUTb OYEeBUHYIO HEfl0-
CTaTOYHOCTH Pa3paboTaHHOCTH (PeHOMEeHa «IPyxKba», XOTs B ALY COBPEMEHHBIX MCCIIe-
IOBaHMII OH He 00/e/IéH BHUMaHMEM y4eHbIX. [IpefcraBieHne o Apyre u Bpare y jinij
CpeIHero 3peoro Bo3pacra MpefcTaBieHbl B paborax B. II. Anbneposuy (Alperovich,
2011). E. E. Moxo0Boit IIpu M3y4eHNN OCOOEHHOCTEN APYXObI ObUIN BBISBICHBI Pas-
MYV MEXJY OPYXO00Jl MaTbuMKOB 1 feBOoYeK. ABTOPOM IIOAYEepKUBaeTcs, 4To ¢o-
KyC APYXOBI Y IeBOYEK CKOHIEHTPUPOBAH Ha MEX/INIHOCTHBIX OTHOLIEHWSX, B TO
BpeMs KaK MaJb4yKy OOJIbllle BHUMAHUA YAE/AI0T IPeIMETHON CTOPOHE APYXKeCKUX
ornomenuit (Mokhova, 2004). E. B. FOpkoBoif OA4epKMBAETCSI BaXKHOCTD M3ydeHNsI
IpefiCTaBIeHNII O APY>KOe Y PeCIOHEHTOB OXXIIOTO BO3PacTa, XOTs aBTOPOM U He
BBIABJIEHDBI PA3NINYMA Y IPENCTaBUTENEN PA3HBIX II0JIOB B BO3PACTe paHHEN U CpeJHell

! dunocodmst: DHnmKIONEeANYecKuit cioBaps / ITox pen. A.A. ViBuHa. — M., 2004.
2 Quocod kit sHIMKIONeANYecKit cnoBaps / I'n. pep.: J1.O. Vinbuues, ILH. ®egocees, C.M. Ko-
Bases, B.I'. [Tanos. - M., 1983. - C. 117.
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spenocru (Yurkova, 2004). H. C. CMrpHOBOII U3y4eHBI APY>KECK/e OTHOLIEHVS HOf-
POCTKOB 13 Hebmaromnony4Helx cemeii (Smirnova, 2002). C. K. Jlersaruuna B 2010 rogy
CpaBHMBAaJIa COLMA/IbHbIE TIPEJCTAB/IEHNA O npy>1<6e y HeBYIIEK 1 IoHoIeN 16-17 et n
MY>K4YVH U XKeHIIMH 35-45 et (Letyagina, 2010).

CrefiyeT HOfYepKHYTb, YTO CPelM HAYYHBIX MCCIELOBaHWUII (peHOMeHa ApPY>KObI
Y COLMAJIbHBIX IIPeCTaBIeHMIi O Hell Mefjarornyeckyie ¥ ICUXONoTYecKye Jyuccepra-
LM B OCHOBHOM JaTUPyIoTCA HadanoM 2000-X roj0B (Mokhova, 2004; Smirnova, 2008;
Yurkova, 2004). OpHolt 13 COBpeMeHHBIX PaboT crefyeT Ha3BaTh pabory A. B. JlanTe-
BOII, MICCTIEAYIOLIel BO3PACTHbIE 0COOEHHOCTI IIPEfCTABIEHNUIT O APY>KOe Y ffeTell u moi-
POCTKOB C OTPaHMYEeHHBIMI BO3MOXKHOCTAMM 370poBbs (Lapteva, 2019). B oTmuune or
IICHXOJIOTO-TIeJaTOTNYeCKOIl HAayKI, APY>KOa I0/Ib3yeTCst BBICOKMM MCCTIE[0BATENbCKIM
MHTEPECOM B 00/1aCTU COLMONIOTUY U B SI3BIKO3HAHUM, TIpMdeM Kak B Hauane XXI Bexa,
TaK U B HacToAmee BpeMs. Tak, M. A. Helmmopa B paMkax KaHAUAATCKOI AMCCepTaLINN
IO COIMOTIOTVN 0OpalaeTcs K KOHIENTyaIn3aluy APy>KObl Ha IpUMepe CTyeHIeCKOl
npyx6s1 (Nyshpora, 2017); 60/bl0e Y1CIO MCCIETOBAHMIT APY>KOBI MOXKHO BCTPETUTD
B punonoruu (Aru, 2022; Masgutova, 2010; Stogova, 2001).

AHany3 HayqHBIX paboT He BBISBII MHTepeca K paKTopaM pPasBUTH IIPefCTABICHNUI
0 Ipyx6e. VI3BecTHO, 4TO TIepBble IICHHOCTHBIE IIPEJICTABICHN, B TOM YMC/Ie IPeCTaB-
JIeHNs 0 [PY>KOe, MSHAYAIbHO 3aK/IabIBAIOTCS B CEMbe, KaK COLIMAMN3MPYIoLIeM paKTope
MykpoypoBHs. Kak moguepknBana A. b. AGynKanbIpoBa, <MMEHHO POJUTENN, HGOpMU-
pyroliye IO3UIMK ¥ HOPMBI Y peOeHKa B CHCTeMe COLMAIbHBIX OTHOLICHNI, 1 OIIpefie-
JISIIOT B Ja/IbHEJIIIIEM ero CTU/Ib )KM3HMU U XKU3HEHHbII crieHapuit» (Abdulkadyrova, 2014,
p- 148). Taxnm 06pasom, € y4eTOM COLUATbHO-KY/IbTYPHBIX U3MEHEHMIL, IPOUCXOMAIINX
B MUpe, MHTePeC JAHHOIO MCCIeOBAaHMA IIPENCTAB/IACTCA B BBIABIEHUU BO3MOXKHOI
AMHAMMKI IPeNCTaBIeHNit 0 fpyX6e B PasHbIX BO3PACTHBIX rpynmax. HeobxomumocTs
IpOBefieHMsA JaHHOTO MCCIENOBAHNA IIPOAMKTOBAHA €ro IPaKTUIeCKO} 3Ha4MMOCTBIO
IS TICUXOJIOTMYECKON M IeJarorMm4ecKoll IPaKTUKM B OCYIIECTBJICHUV IIOfIePIKKU
JIOJieil Ha Pa3HBIX 3Tanax UsHu. IloHMMaHMe BO3pacTHOM AMHAMUKI IIpefiCTaBIeHNI
0 pyx6e moMoxxeT paspaboTaTs 9¢eKTUBHBIE CTPATEINN MOLAEPSKKI U alallTaI{uIL,
0COOEHHO B CUTYAIMAX ITePeXOfia OT OIHOTO BO3PACTHOTO IIEPUOJiA K IPYTOMY.

MeTtoa0m0rns NCCIeToBaHns

B ocHOBY onpenenieHtst 1 BBIOOPA BO3PACTHBIX TPYIIIT PECIIOH/CHTOB JI/Is MCCTIEf0Ba-
HYIs ObLIa II0JI0XKeHa Haubojlee pacpocTpaHeHHas K1accudukanys 9. Dpukcona. Hame
UICCTIefJOBAHNE ONMPAETCsA Ha M3YyYeHMe aCCOLMATUBHBIX PA/IOB B CIENYIOLUINX BO3PACT-
HBIX T'PYIIIaX: MIKOJIbHBI BO3pacT (6-12 JeT), IMONPOCTKOBBIN U IOHOIIECKUI BO3PacT
(13-19 net), panHss 3penoctdb (20-25 neT) U cpenHsist 3penocts (nepnox 26-64 net). Bor-
6opka cocraBuiaa 259 denoBek. VI3 ob1iero uncna pecrioHieHToB 13,7 % BXOJAT B BO3-
pacTHyIo rpymiry 6-12 jer (WIKONbHBIN Bo3pacT), 26 % — 12-19 (1oHolIecKMit BO3PacT),
42% - 20-25 (paHHsIs1 3pennocTh), a 58% — 26-64 et (CpeHsst 3penoCTh).

B ocHOBY 1ccenoBaHmst ObUIY TTOJIOKEHDI pabouyie TUIOTe3bL:

— COlMa/IbHBle IPeACTaBIeHNs O APYKOe CTaOWIbHBI Ha IPOTSHKEHUM BO3pacTa
ot 20 go 64 ner (HO);

— colLuajbHbIe IPefCTaBIeHNs O APY>Kbe ¢ BO3pacTOM 4YeloBeKa MEHAIOTCS, HO UX
sapo octaercs crabunbHpiM (H1).

MemoOvt uccnedosanus

MerogoM c60pa HAaHHBIX BBICTYNIWI CBOOOJHBIN ACCOLMATUBHBIN 9KCIIEPVMEHT,
B XOJje KOTOPOTO PECIIOH/IeHTaM ObIIO IPEIOKEHO HATIVMCAT IIeCTh ACCOLMALINIL K CIIO-
BY «py»0a». PesybTaTbl 66U1M 00pabOTaHBI C HOMOIIBIO METOAMKM IIPOTOTUINYECKOTO
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aHa/mM3a, npepuoxenHoi I1. Bepskecom (Verges, 1992). O6paboTka HaHHBIX CBOAMIACH
K pasfie/IeHMIO ITOJTyYeHHbIX B pe3y/IbTaTe SKCIIEPMMEHTA acCCOLMALNil Ha «30HBI» B 3a-
BJMCMMOCTH OT YaCTOTBI BCTPEYAEMOCTH ¥ PaHTa accoluanyi. B 30Hy Axpa monajaior ac-
coLuanum, UMerolue HU3KNIl PaHT ¥ BBICOKYIO YaCTOTHOCTD, K MepuepudecKoil 30He,
HAIpOTUB, OTHOCATCA aCCOLMAIMN C BBICOKMM PAaHTOM 1 HM3KOI 4acTOTHOCTBIO. K me-
PeXofHOI 06/1acTM — TaK Ha3bIBaeMOJ 30He M3MEHEHMII — OTHOCATCA KaK acCOIVAINI
C HU3KVMMM PAHTOM U 9aCTOTHOCTDIO, TaK M aCCOIMALIMNU C BBICOKMMM PAHTOM I 4acCTOT-
HOCTBI0. Beero 6b110 cobpano 965 accoumarniuit Ast MOHATUA «ApYyK6a». [I1d usydenns
(baxkTopoB GOPMUPOBAHNS M Pa3BUTHSI IPECTABICHNUIT MCIIONb30BA/ICS Ka4eCTBEHHBII
aHami3 acce «Kak copmmposanocy Moe mpesictaBienne o gpyx6e?». I MKoIbHOTo
Bo3pacra (6-12 jieT) mpyMeHAICA MeTOJI HeCTPYKTYpPMPOBAaHHOTO NMHTEPBbI0. B pesynbra-
Te JanbHelimet 06paboTKM HEKOTOPbIE aCCOLUALMN, ABJIAIONINECs CHHOHUMAMM, ObIIn
o6bennHeHbl B OfHy rpymimy. Takum obpasom, copmuposacs Habop u3 198 accorma-
Lyl AHaNU3 YaCTOTHI BCTPEYAeMOCTH M CPEJHMX PAHTOB BbIAB/IEHHDBIX aCCOLMALINIL I1O-
3BOJINMJI CHleTIaTh HEKOTOPbIe BHIBOJIbI, OIIMICAHHbIE flajlee.

PesynbraThl

[TporoTumnmyeckmit aHa/MU3 MO3BOJIAET U3YIUTDh CTPYKTYPY IpefCcTaBIeHNiT 06 00b-
eKTe B pa3/IMIHbIX rpymmnax. CTpyKTypa mpefcTaBIeHIit, BBIABIEHHAS B X0 06paboTKM
TAHHBIX aCCOLMATUBHOTO pAJja B KaXK/I0M 13 IPYIII PECIIOH/IEHTOB, BK/IIOYAET [[€HTPalb-
Hoe sfipo — Hauboree CTAOMIBHYIO ¥ YCTOMYMBYIO YacTh IPEICTABIEHMs, TOCKONBKY
«IIOHATYA, BOKPYT KOTOPBIX GOPMUPYETCs IpeficTaBIeHNe, OT/INYal0oTCsA BLICOKOI CTe-
HeHbI0 cormacoBaHHOCTH B rpymme» (Yurkova, 2004). [JaHHOe MOMOXKeHNUe MTO3BOJISET
U3y4aTb CTPYKTYPY IIPeACTaBIeHNIT 06 OITHOM U TOM >Ke 00beKTe (Ipy>k6a) B pasIMIHbIX
TpYIIax, TOCKOJIbKY AAPO aeT IIOHUMaHNe IIeHHOCTY M HOPM, OIIpefie/IeHHbIX B KY/IbTy-
pe rpynmsl. Ilepudepuyeckas cucreMa KOHKpeTU3UPYeT 3HAYECHNA ANPa, CBA3BIBAs €r0
C KOHKPETHOII CuTyanuert passutus cyopekra. OHa BapuaTiBHA U M3MEHYMBA, 00YCIOB-
7IeHa VHVBUYaTbHBIM OIIBITOM, HO IOJYMHAETCA ANPY.

B Tabnmniie 1 mpuBemeHbI pe3y/IbTAThI AJIs1 PECIIOH/IEHTOB BO3pacTa 6-12 jeT (IIKO/Ib-
HBIIT BO3PAacT). B MIKOIBHOM BO3pacTe s/IpOM MOHATUITHOTO alapara MpeicTaBIeHNns
0 Ipy>x0e BBICTYIAIOT TaKlie MOHATIS, KaK Becenbe U XpaHeHIe CeKPeTOB.

Tabmuua 1. IIpomomunuueckuii ananus I1. Bepiceca nousmust «0pyuc6ar», wKonvHuiil 603pacm

Husxmit panr
(< cpepnero a)

Bpicoxmii panr
(> cpennero a)

(> unmm = meguane)

Bpicokasa 4acToTa MOHATUIN

Aopo npedcmasneruil

IlomenuyuanvHas 30Ha
UsMeHeHUul

Becenve (15 5,5)
XpaHeHne cekperos (3; 6)

O6uenne (4; 4)

Hwuskas yacrora moOHATHUIMI
(< MmeguaHbI)

IomenuyuanvHas 30Ha
U3MeHeHUl

Ilepugpepuneckas cucmema

ITpenannocts (55 5)
Yecrrocts (5; 5)

Ho6pora (7; 5,5)
Ym (7;2)
Topmepxxa (7; 2)
Sammra (9; 1)

B Tabnure 2 mpefcTaBieHbl pe3y/lIbTaThbl A/ PECIOHEHTOB C/IeAyIolell BO3pacT-
HOJ1 TPYIIIbI — MOJIPOCTKOBBIN M IOHOIIECKMIT BO3pacT. BHyTpn Afipa Tak ke, KaK 1 Ha
IpebIyleM 3Talle, 3aKPeIUIAEeTCs IIOHATHE «BeCeIbe», HO Ha BTOPYIO ITO3MIINIO BbIXO-
INT «OOLIeHMe», «XpaHeHJe CEKPETOB» OTXOAAT B 30HY Iepugepyi.
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Tabnuua 2. [Ipomomunuueckuii ananu3s I1. Bepiceca nonsmus «0pys6a», noopocmrosuiti

U roHoulecKutl sospacm

Huskwnit panr
(< cpennero a)

Bricokuii paHr
(> cpegHero a)

Brpicokas 4acToTa MOHATUN
(> unmm = meguane)

Aopo npedcmasnenuil

Iomenyuanvras 30Ha
umMeHeHutl

Becenpbe (2; 18)
O6menne (1; 19; 5)

[Mopgepsxxa (3; 18)
ITomomp (3; 18)

Hwuskas yacToTa mOHATUIT
(< MmeguaHbI)

IlomenyuanvHas 30Ha
UsMeHeHUtl

Iepugpepuueckas cucmema

Hosepue (5; 14)

Cexperst (7; 14)
Coserni (6; 13)

AHanmu3 accouMaTMBHOTO IMOHATUITHOTO allnapara Iy Bodpacra 20-25 jieT (paHHAA
3penocThb) mpepcTabieH B Tabnuie 3. VIHTepecHO, YTO accoLIMaTUBHASA Auana «Ipyxo6a-
BeCe/Ibe» IO-TIIPEKHEMY 3aKPEIIAETCA B «SAAPe», HO IOHATHS, KOTOPbIE Ha IIPEAbIAYIINX
BO3PACTHBIX 3TallaX HAXOAWINCh B IIOTEHLMATbHOI 30HE U3MEHEHMI, BBIXONAT Ha IIe-

PpeAHMII IIJIaH acCOoLaLi L.

Tabmuua 3. I[Ipomomunuueckuii ananus I1. Bepiceca noHsmust «0pysc6ar», panHsis 3penocmy

Hwnskuit Boicoxmit
(< cpemnero a) (> cpennero a)
Bricokas gacrora mousTuii | 0po npedcmasnenuil ITomenyuanvras sona
(> mnu = Meguane) usMeHeHUtl

IToppepsxka (1; 3)
Becenbe (25 1)

Josepue (3; 1)
Ilonumanue (4,5; 1)
Cwmex (4,55 1)
BsanmoBbipyuxa (6,5; 1)
VBaxkenne (6,5; 1)

Papmocts (28,5; 0)
3abora (28,5; 0)
Bsaumuocts (28,5; 0)
Temnuto (28,5; 0)
Cexpersr (28,5; 0)
YBepeHHocTb (28,5; 0)
Hocyr (28,5; 0)
JKBauka (28,5; 0)
TIpunsarue (28,5; 0)
Kpernkas (28,5; 0)
Ilennocrs (28,5; 0)
Mup (28,5; 0)
ITpepanHocTs (28,5; 0)
IercrBo (28,5; 0)
Komdoprt (28,5; 0)
Vnbi6ka (28,5; 0)
TToppyra (28,5; 0)
Ipyr (28,5; 0)

Hwuskas 9acToTa MOHATHI
(< memmaHbI)

ITomenyuanvuas 3ona usmenenuii | Ilepugpepuneckas cucmema

TTomomws (10; 0,5)
Hapexxunocts (105 0,5)
Yecruocrs (105 0,5)
Bepnocrs (10; 1)
O6enne (105 1)
JIro60Bb (135 1)
Cuacrbe (16,5; 0)
IlIxomna (16,5; 0)
Mutepec (16,5; 0)

Bnusocts (73;0)
O6mbsarus (73;0)
Hcxpennocts (73; 0)
Cssasb (73;0)

Bwmecre (73; 0)

Vior (73; 0)
OtkpoBeHHOCTD (73; 0)
Cuna (73;0)

Ho6po (73; 0)
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Bsaumoniomorp (16,5; 0)
Onmnopa (16,5; 0,5)

Bsaumononnmanne (16,5; 0)

JKusub (73; 0)
WUrpst (73; 0)
IIpaspa (73; 0)
ITporynku (73; 0)
Crpemnenne (73; 0)
CrunbHas (73; 0)

AHanu3 4acTOThI BCTPEYAE€MOCTY ¥ CPEJHUX PaHTOB BBIABJIEHHBIX aCCOLMALINIA T1O-
3BOJIMJI CJleNIaTh BBIBOJ] O TOM, YTO SAIPO IPe/ICTaB/IeHNI! PECIIOH/IEHTOB CpeflHell 3pesio-
CTV O MOHATUY «[PYK6a» COCTABNIAIOT CIEAYIOIINe TOHATHUA: «ITOMIIeP>KKa», «PafjOCTh»,
«ToBEpUe», «OMOpa», «Becenber. B Tabmuiie 4 mprBeeHb Pe3y/IbTaThl OTBETOB PECIIOH-
JEHTOB PaHHEN 3PEIOCTH.

Tabmmua 4. IIpomomunuueckuii ananus I1. Bepiceca noHAmus «0pyx6a», paHHAL 3penocmo

Huskwmit
(< cpemuero)

Boicokmit
(> cpemnero)

Bricokas wacrora
MOHATUI
(> mnu = Mmenguane)

Aopo npedcmasnenuti

HOmeHHua/leﬂﬂ 30HA U3MEHEHUTL

IMopnepxka (15 3,5)
Hosepue (2;2,5)
Pagoctnb (35 1)
Omnopa (4; 0)
Becenne (5; 1)
ITonumanue (7; 0)
Bepuocts (7; 0)
ITomoms (7; 0)

YecrHocts (21,55 0)
IIxomna (21,5; 0)

Tenuto (21,5; 0)

Cexpersr (21,5; 0)

Hocyr (21,5; 0)
Vickpennocts (21,55 0)
Css3b (21,5; 0)

Bmecre (21,5; 0)
Kpemnocrs (21,5; 0)
OrBercrBeHHOCTD (21,5; 0)
YBepenHocts (21,5; 0,5)
BaanmoBeIpyuka (21,5; 0)

Hwuskas yacrora
MOHATUI
(< memmaHbI)

Homeﬂuuaﬂbﬂaﬂ 30HA USMEHEHUTL

Ilepugpepuneckas cucmema

bmmsocts (9,55 0,5)
O6parus (9,5; 0,5)
Cuacrbe (13; 0)
3a6ora (13;0)
Bsaumnocrs (13; 0)
Hapgexxunocts (13;0)
Cwmex (13; 0,5)

VBaxxenne (39,5; 0)
O6muienne (39,5; 0)
Wnrepec (39,5; 0)
Bsanmononumanne (39,5; 0)
Bsaumonomoup (39,5; 0)
JKBauka (39,5; 0)
Kpemnxas (39,5; 0)
Lennocrs (39,5; 0)

Mup (39,5; 0)
ITpepannocts (39,5; 0)
VYot (39,5; 0)
OTKpoBeHHOCTD (39,5; 0)
Cua (39,5; 0)

Ho6po (39,5; 0)

JKusub (39,5; 0)

Wrpsr (39,5; 0)

ITpasza (39,5; 0)
Ornomenus (39,5; 0)
Jo6pora (39,5; 0)
bessabornocTs (39,5; 0)
Vurepecsr (39,5; 0)
Tosapuni (39,5; 0)
[Tpukmouenns (39,5; 0)
ITpunsarue (39,5; 0)
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AHanu3 pesy/nbTaTOB M3YYEHMs MPECTABICHNUIT O APYXbOe B PasHbIX BO3PACTHBIX
rpyIIax Mo3BOINUI C/I€/IaTh C/IeMYIONINe BbIBOMIbL:

— ARPO TPEACTaBIeHNII O APY>KOe 3aKpeIUIsieTcsl C paHHero JeTcTBa. Tak, ¢ Bospa-
CTOM B CTPYKType Aipa IpPEeNCTaB/IeHUI OCTAaeTCA HEM3MEHHOI accoluaTUBHAA Maja
«mpyxba-Becembe»;

— C BO3PACTOM AP0 IPENCTaB/IEHUI PACIIMPAETCA TaKMMMU acCOLMALMAMY, KaK
MOJ/IEPKKa, JOBEpUE, YBaXKEHNE, OTIOPa, IOHMMAaHMe, BEPHOCTD, IIOMOIIIb;

— BO BCEX BO3PACTax OTMEYAETCS 3aBMCHMOCTD IMYHOCTHOTO OTHOLIECHNA K ApyK6e
OT IIpe/ICTaB/IEHMN O HEll.

BakHBIM ABJIAETCA M AMHAMUKA aCCOIMAINM OOILIeHNA B IMIPECTABICHNN O JPYXK-
6e. Tak, «XpaHeHUe CeKPeTOB», OCHOBHAsI accolmanus A/is1 BospacTta 6-12 jeT, K Cie-
IyIolleMy BO3PacTHOMY IIePUOJy Y>Ke OKasbIBAaeTCA B 30He Iepudepuu, a «obIeHNe,
HAIIPOTUB, BBIXOJUT U3 30HBI IIOTEHIIMA/IbHBIX MISMEHEHNI B «ANPO» U 3aKpeIIAeTCsa
TaM Ha IPOTsDKEHUN Bceil >km3Hu. Takme accomanyuy, Kak «IOMOIb», «BEPHOCTb» U
«OIlOpa», KOTOpbIe HAXOJATCA B 30HE IOTEHIMAIbHBIX M3MEHEHUI B NIE€PUOJ, paHHEN
3pENOCTH, K HEePUONY CPelHeil 3PeNOoCTI CTAaHOBATCA «AAPOM» IIOHUMAHUA JPY>KOBL
«YBakeHNe», Ha3bIBaeMOe PeCIIOHIeHTaMM B Bo3pacte 20-25 1eT, Ha060poT, K CpefHeit
3pENOCTI OTXOMUT B 30HY Nepudepun 1 He TaK YacTO YIIOMMHAETCA PeCHOHJeHTaM! B
CTapleM BO3PacTe, BUAVMO, «yBayKeHIe» IIPENCTAB/IAETCA MMMAHEHTHON 11 OYEBUIHOM
XapaKTepPUCTHUKOIL [PY>XObI BO B3POCIIOM BO3pacTe.

Ananu3 nepudepnitHOi 30HBI I03BOJIACT 3aK/II0YNTD, YTO OTHE/IbHBIC ACCOLMALIN
OCTalOTCSA B 3TOJ 30HE HEM3MEHHO B T€UEHNe )KU3HU («YIOT», «OTKPOBEHHOCTDb», CU/IA»,
«,t[06p0», «I/[prl»).

CrenyomyM MeTOIOM UCCIeRoBaHuA ObUT aHamn3 acce «Yrto chopMmpoamo moe
HpeCTaBIeHre O APY>KOe?» M HEeCTPYKTYPUPOBAHHOE MHTEPBBIO HJIsI PECIIOH/ICHTOB
miagmero Bospacra. B Tabmuiie 5 mpencraBineHbl pe3ynbTaThl PaHXNPOBAHMA TTePBBIX
Tpex (pakTopoB popMUpPOBAHIIS IPEACTABICHII O APY>KOe [0 Pesy/IbTaTaM aHa/lIn3a dcce.

Tabmuua 5. Paxmopuvt popmuposanus npedcmasneruti o Opyxde 6 pasHvIX 603PACIIHBIX 2PYNNAX

Bospacm
pecnondenmos / 12-19 nem 20-25 nem 26-64 nem
pane
ITepBoe mecTo Cembs JIN4HbIA OIBIT Cembs
Bropoe mecto Hpysbsa Kuurn, «repou moero | JInyHas HpaBCTBeHHAsA
" 3HAaKOMBbIe BpEMEHI», APKUe Ky/TbTypa I CAMOpPa3B-
JIMYHOCTH T€; OIIBIT COIMATbHBIX
OTHOILEHMII
Tperbe mecTo Cembsa VIckyccTBO 1 KynbTypa
(xHUTH, QUIBMBL, UICTOPU-
YyecKue CoObITIS)

VnTepnpeTupys MonydeHHbIe Pe3yIbTaThl, CTIeyeT OCTAHOBUTBHCA Ha CeMbe, KaK
¢baxrope GopMUpPOBaHNA TIEPBBIX HpeACTaBIeHUI o ApyX6e. B mKombHOM Bo3pacTe
ceMbsl IO-IIpeXKHEMY ABJIAeTCA Hambosee pedepeHTHBIM (aKTOpPOM COLMAIU3ALNN
(IIKOTIBHUKM ellle eATCA C POAUTENAMYU UCTOPUAMIU O CBOEl IpyxXbe, 061X, ccopax
U KOH(IMKTaX, OIMPAIOTCA Ha MHEHVE CEMBY O CIIOCO0AaX CBOETO IIOBEIEHII, JOBEPAIOT
MHEHMIO POIMTENeil M UX OMbITY). B I0HOIIECKOM BO3pacTe 4elloBEeK CTPEMUTCS K He-
3aBUCUMOCTI U CAMOCTOSITE/IBHOCTH, 136€eraeT OTKPOBEHHBIX Pa3rOBOPOB C POAUTEIIs-
MM, HepeJIKO COMHEBAETCS B MIX COBETAX, CTAPAETCA ONMMPATHCA Ha CBOJ OIIBIT MU OIIBIT
CBOMX KyMHUPOB. B 3pe/toM BospacTe y denoBeKa CTabMIN3UPyeTCst HPAaBCTBEHHBIIT yPO-
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BeHb IPeJCTaB/IeHNI, ero pedIeKCysi BBIBOAUT CeMbIO BHOBb Ha IIEPBOE MECTO B PO/IN
dbopmrpoBanus mpegcTasaeHnii o apyx6e. IIpu 3ToM B 3peioM Bo3pacTe 3HAYNTENTBHO
pacuupsieTcst o6umit crimcok ¢gakropos. [IprBemem Hanmbosee sipKie IpUMepsI U3 3cce
PECIIOHIEHTOB.

«f - no30HUTl pebeHOK 6 cembve, U MOU Nepebie NOHAMUS 0 OpyHOe CPOPMUPOBATUCH
n00 8IUAHUEM COBEMCKUX MYTIbMPUNILMOS, KOMOPblE Mbl CMOMPpENU 8Mecte ¢ podume-
JIAMU, NOMOMY 4o oHu ux 3nanu u nwobunu. Taxue eepou, xax /lveenox u Yepenaxa,
Manviw, Enom u Opyeue nomoeznu mHe cmamv 000pbiM U 0M3ble4UEbIM Hesiosexom. VI
5 Uy nod desusom: «Ecnu Opyz He cmeemcs, moL 6K104U eMy CONHUE, Mbl BKIOUU MY
383001, 9mo npocmo» (19 nem).

«f poouncs 6 cemve opuuepa, a Opyx6a 0715 80eHHbIX Kak npucsea 0na Poounot. A ¢
demcmea 3Haz, Kakum Haoo cmamov opyzom» (17 nem).

«Mmne 6abywxa zosopuna: «Ocmoposcree, 8cem 008epsimb Heb3sl, 8Ce20 PACCKA3bL-
s8amv Henv3sg». Mue amo oueHv nomozaem 8 #usHu!» (23 z00a).

«Moe npedcmasnenuie 0 Opys#be cknadvleanocy 6 npoyecce 0OULHUS, NPpedamenvcm-
64, COBMECMHO020 UHmMepeca 8 xo0e moezo 83pocnerus» (21 200).

«Yem cmapute s crnanosniocs, mem bonvute 5 6epto B. C. Bvicoykomy» (47 nem).

JI/151 pecIiOH/IEHTOB IOAPOCTKOBOTO 11 IOHOIIIECKOTO BO3PACTa BAXKHBIMI SBILIOTCS
[O3ULMY IIPEJAHHOCTI U YECTHOCTH B APYXK6e. B aTOM Bo3pacre, Kak Hanubosee ceHCu-
TUBHOM [JIs PasBUTHA MEX/IMIHOCTHBIX HABBIKOB OOLIEHNS U B3aMMOJEICTBI, 0CO-
GEHHO OCTPO CTOAT MPOOJIEMBI IIPEATENbCTBA, HALLEXKHOCTY, BEPHOCTU B APYXKECKUX
orHoIeHNsAX. [TogpocTky BecbMa 60/IE3HEHHO IIePEXXMBAIOT CJIOKHbIE OTHOIIEHVS CO
CBepCTHUKAMI. [[/If PeCHOHJEHTOB B3POC/IbIX TPYII APYXK6a SB/ISLETCS IOI0XKUTENb-
HbIM (DaKTOPOM, Ha/IM4Me KOTOPOTO YaCTO BOCIPVHIMAETCA KaK HeKasi KOHCTaHTa, YTO
OCJIOXKHSIET BO3SMOXKHOCTD pehIeKCuy IpefCTaBIeHus o Heil. Pasymeercs, Ijist pecIioH-
[eHTOB 6-12 jIeT accoLaTUBHbIE PAADI IIPELCTaBICHIIT O IPYXK6e KPaTKOCPOUYHBI: B X
Anpe 3aKPEIUIeHO «Bece/lbe» I «XpaHeHM)e CeKPETOB», CIefloBaTe/IbHO, B CIIydae Hapyllle-
HJIA OJJHOTO U3 «IIPaBWI PY>KObI» caMa ipy>k0a TepsieT LeHHOCTD: « nepecmany ¢ Hei
OpyHump, ecnu OHa PAcckaxem Mol cekpem Komy-HuOyOb»; «Ecnu mHe ¢ HUMU Beceso,
Mo s, KOHeuHOo, 6y0y ¢ HUMU OpyHUmo!»

III/ICKYCCI/IOHHI)IC BOIIPOCHI

PesynbTatTpl, monmydyeHHble B XOf€ MCCNEOBAHMUA COLMANbHBIX IpeNCTaBIeHNUI
0 Ipyx6e B pa3HBIX BO3PACTHBIX I'PYIIIAX, MOATBEPANIN BBIIBUHYTOE IPEIIONIOXKEeHNEe
0 3aBMCMMOCTH IIPECTABIEHNUII OT COLMATbHOIO U KM3HEHHOTO OIbITA Ye/l0BeKa, BMe-
CTe ¢ TeM AfIpO IpeCTaBIe NIl ABJIAETC OTHOCUTEIBHO CTAOV/IBHBIM Ha IIPOTSDKEHNUN
Bceit Ku3HU. OCTAITCA OTKPBITHIMYU BOIIPOCHI 3aBMCUMOCTM IIPENCTABIEHNUI O IPYK-
6e OT BHEIIHVX COLMAIM3UPYIOIUX (aKTOPOB, O BIVMAHUYN COLMAIBHON M KYIbTYPHO
JeTepMMHALMY MeHsALerocsa Mupa. Kpome Toro, Mo>XHO cieflaTh BBIBOJ, O HEOJHO3-
Ha4YHOCTY CEMaHTHYECKOTO acleKTa B OTBETaX PECIOHJIEHTOB Pa3HOTO BO3PACTa M pas-
HOJI Ky/IbTYpbI 1 0b6pasoBauust. Hanpuwmep, B pabotax M. B. Cy660TnHOI pennaraercs
KTaccupuuupoBath ApyK0y 0 LieJleBOMy HasHadeHMmIo (Subbotina, 2022). Hecmotps Ha
TO YTO B HallleM MCCIeOBAHMY MBI He CTaBIWIM 3afjady AudepeHIpoBaTh BUAbI JPYK-
OB, JAHHBII ACIIeKT MOXKET TaK>Ke MIMETb CYIeCTBeHHBII MHTepeC B aHa/I3e IpefCcTaB-
JIeHUIT 0 IPY>KOe.

B anamormynom uccnegosanuy, nposenéHHoM C. K. Jlerarnuoit 8 2010 romy, pe-
CIIOHZIEHTBI B3pOCTION rpynmel (35-45 7eT) coumanbHble NPENCTAaBIEHNUA O APYKOe
CBA3BIBA/IM C TAKMMU aCCOLMALMAMM, KaK B3aIMOIIOHMMaHMeE, YeCTHOCTD, B3aMMOIIO-
MOIIIb, B3aMMOBBIPYUKa, 0OI[eHNe U JoBepue. PeCIOH/IeHTHI IPYIIIIbI MOMTOABIX IOl
(16-17 net) cBOM coluanbHble IPE/ICTABIEHNA O APYXOe acCOUUPYIOT C B3aMOIIO-
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MOII[BIO, [OBEpPHEM, YBOKEHUEM, TOAAEPIKKOIL, B3aUMOIIOHUMAHIEM, OOLIeHeM, Hajl-
exxHocTbio (Letyagina, 2010). Takum o6pasom, uccnegosanus C. K. JlerarnHoit moxa-
3a/IM, YTO B TeUeHMe HeCSATH JIeT IOV CMeCTIIN B3aMMOIOHMMAaHMe KaK acCOLMAIINIO
0 Ipyx0e U3 Afpa NpeACTaBIeHN B TepUdepUIecKyIo CUCcTeMy. BO3MOXXHO, IPUYMHBbI
TaKoI1 TpaHC(OPMALNI TAK)KE KPOIOTC B Crienn(1Ke COBPEMEHHOI COLMATbHOI CUTYa-
VM, 0OYCIIOBJIEHHO CTPEMUTENTBHBIM PasBUTVIEM MH(POPMAIVIOHHOTO ¥ BUPTYa/IbHOTO
B3aMIMOJIEVICTBUA.

3akmroueHne

PesynbTaThl M3yd4eHNsI COLMANIbHBIX IIPECTABIEHNIT O APY>KOe B pasHBIX BO3PACT-
HBIX TPYIIIaX PeCIIOH/IeHTOB ITOKa3a/In:

— BO-IIEPBBIX, OTHOCUTETbHYIO CTAOMIBHOCTD sAfpa HMpPefCTaBIeHMII, COXPaHII0-
IIerocsl Ha MpOTsKeHUM XKMU3HU deloBeKa. [laHHBIN BBHIBOJ MTO3BOJIAET IpPeAINoIaraTh
BO3MO>KHOCTb (DOPMIPOBAHUS IIPELCTABIEHNIT O APY>KOEe B JETCKOM BO3PACcTe B CEMbE,
HapsAfy ¢ APYyrUMHU OOLIede/IoBedecKyM IIeHHOCTAMU. Bompoc 06 axryamusauym faH-
HOJI IpO6JIEMBI Y PORUTENElL, O CTEIIeH) BaXKHOCTH JAHHOTO BOIIPOCA B CEMEITHOM BOC-
MUTAaHUU He ABICA MpeIMeTOM OT/e/NbHOTO IICUXO0/IO0T0-IearoTM4ecKoro HayqYHOTO
uccIeoBanysl. PeleHneM JaHHON MefarorndecKoll 3afauy MOTYT CTaTh: a) 06Cyxpe-
Hle BOXHOCTHU APY>KOBI B IIpoljecce pasBUTUA Y COLMANIU3ALVIMN JieTell ¥ IOLPOCTKOB;
0) cospaHye NHPOPMALIVIOHHBIX ¥ METOLMYECKUX MacCUBOB O APYKOe; B) MpoBefeHue
IVCKYCCUIT C TTOAPOCTKAMN, COBMECTHBIN IPOCMOTP (UIBMOB M APYIUX MaTepuasos,
00cy)XJIeHNe KHUT, OTPaXKaIoIUX APY>KOY 1 T. IL;

— BO-BTOPBIX, CHIDKEHIIE IO/IM 3HAYMMOCTY TaKIX aCCOI[MAINIA, KaK JJoBepIe, Of-
IeprKKa, B3aMOIIOHMaHe, 6eCKOPBICTHOCTD 1 IOMOIIIb, BO BCeX aHATM3UPYEMBIX ac-
COLIMATUBHBIX psAflaX TOBOPUT O HEKOTOPOM M3MEHEHU! B OTHOLIEHNY 1eHHOCTH 1 3Ha-
YMMOCTH APY>KOBI B Ije/IoM. PasyMeeTcs1, ZaHHBIIT BOIIPOC IIPEACTABILAETCS CIOXKHBIM, HO
MIOTIBITKY €T0 PelleHsI B X0/le BOCOUTATEIbHOTO BO3/IEIICTBISI B COBPEMEHHOM 00pas3o-
BaTe/IbHOM IIPOCTPAHCTBE Ha BCeX YPOBHAX 00pasoBaHMs BCe-TaKV BCEIAIOT HAEXK/Y.
HaxorieHHBIT OIBIT NPERbIAYLINX ITOKOTEHNIT B 0OaCTM MCKYCCTBA, JTUTEPATyph,
KIHO ¥ MYJIBTUIUIMKALINM, HeOIarogapHoO 3a0bITHI, CMOXET OKa3aTh CYIIECTBEHHYIO
IIOMOIIIb B pa3pelIeHny JaHHOTO IIPOTUBOPEUN;

— B-TPETbUX, I0JIyYeHHBIE Pe3y/IbTaThl II03BOJIAIOT TOBOPUTD O CTAOMIBHOCT Afpa
IpefiCTaB/IeHNMI O [pyX6e B PasHbIX IPYIIAX PeCIOH/IEHTOB, YTO IIOATBEPKAAET Hayd-
HYIO HafIeXKHOCTDb ITOJXOa ¥ METOAMKM IPOTOTUINMYECKOTO aHaINM3a, IPeIo>KeHHbIX
I1. Bep>xecom. VInTepnperanus IONTy4YeHHBIX Pe3yNbTaTOB NOATBEP KAaeT Tunoresy Hl
u oTBepraet runotesy HO.

Jannas pabora HeceT B cebe BayKHbIE U SMIIMPUYECKN TOKa3aHHBIE Pe3yTbTAThI KaK
IJIsT HAYIHOTO IICUXOJIOTMYECKOTO COOOIIeCTBa, TaK U IS MPAKTUIECKNX IICUXOIOTOB
U TeJaroroB, OHM MO3BOJIAT OKa3bIBaTh IICHXOJIOTO-II€aTOTMYECKYI0 IIOMOIIb JIFOAAM
Pa3HBIX BO3PACTOB U B Pa3HBIX KM3HEHHBIX CUTYalUAX C MCIIOTb30BaHMEM COLIMATbHOM
HOAZEPKKM ApyX065I. IIpoBeieHHOE MCCIeoBaHIie I TOTyYeHHbIE Pe3yIbTaThl OIpefe-
JIMIN HAIIpaBJIeHWsI JalbHelilell paboTsl ¢ 60/Ibliell feTannsaryell BO3pacta peCIoH-
IEHTOB, aKCUOIOTMYECKOTr0 aHa/I3a U OCMBICTIeHVA (peHOMeHa IPY>KObI, C IPYMEHEHN -
eM JpyTMX MeTOJOB JVAaTHOCTUKM ¥ 0OpabOTKM pe3yIbTaToB.

Kommenmapuu:

1) KOH(IMKTOB MHTEPECOB HET;

2) 9TM9eCKye BOIPOCHI OTHOCUTEIBHO YYaCTHs PECIIOH/IEHTOB B CCIIEOBAHNII CO-
O/1I0IeHbI, [IOTYYeHO IIePCOHAIBHOE COITIACKe Ha YYacTHe, B TOM YUC/Ie OT POfUTeNIel
obyuaronuxcs o 18 ner. CobmopieHne KOHQUIEHIMATbHOCTY 00€CIIeYBaeTC s OTCYTCT-
BIeM II€PCOHATBHOI MHGOOPMALIUY O PECIIOH/IEHTAX.
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AHHOTAIIUSA

AKTyanbHOCTb MCCIEIOBAHNUA 00Pa30BaTENIBHOTO BUIEOOIOTMHTA ONIPe/Ie/IAeTCs CTPEMUTETLHBIM
pacrpocTpaHeHneM TeXHOMOIMI OH/MaltH-00ydeHyA. Biie06/10ru BCTpanBaoTCsA B OH/IANH-KYPChI
WM ABJIAIOTCA CAMOCTOATETBHBIM 00Pa30BaTeIbHBIM IPOJYKTOM B BUJie KaHA/IA yUUTe/s, CHIMA-
IOI[Er0 BUJEO II0 CBOEMY IIpefIMeTy, IOMOTAl0T B CaMOOOYYeHNM M, TIOCTPOSHNI MH/VBIUYalbHBIX
06pa3oBaTebHBIX MapIIPYTOB.

ITenbio pabOTHI ABNIAETCA U3YUeHNE KOHIENTYaTIbHBIX OCHOB 1 CMBICTIOB B IIPE/IMETHOM T107e 06pa-
30BaTe/ILHOTO BUIEOOMOIMHTA. 3aia4y UCCIeOBAHNA MIPEIIONATalOT ONIpefie/icHIe IPEUMYIIeCTB
U OrpaHMYEHNIT UCIIONb30BAHMA BIUIEOO/IOTOB Ha OCHOBE aHA/IN3A AHITIOA3BIYHBIX ITyOIMKAIIMIAL.
TTonckoBbIe 3aIPOCHI B BeAyluX 6a3ax JaHHbIX II03BONUIM CHOPMUPOBATH MACCUB MyOMMKAIIT.
3HAKOMCTBO C COfiep)KaHMeM CTaTell ¥/MIM MX aHHOTALMII HAIIONHANO CMBICIAaMM TPY IOJXOJa
K MHTEPIIPeTalMAM: BIIe0OOTMHT Kak 06pa3oBaTebHast TEXHOIOI A, KaK CPEICTBO KOMMYHHUKa-
LMY U KaK CII0CO6 IPOBIDKEHMA UMU/Ka yuuress. K pesynpraraM MOXHO OTHECTH: @) BbIfie/ICHIE
JIOIIO/THUTETBHOTO CMBIC/IA 00pPa30BaTe/NbHOIO O/OIMHIa KaK MHCTPYMeHTa pediexcuy o6ydaro-
IMXCA U yYUTesIelt, 6) aKIeHT Ha MpoQeccHOHaTbHON NACHTUYHOCTH YYnTeNell, BeTyuX O/I0TH.
O6pasoBaTeNbHbI OIOTMHT BRIXOAUT 32 paMKu GOpMaTbHOro 06pasoBaHmA KaK COfiepyKaTebHO,
TaK u 110 Gopme mofaur MaTepyaaa. DKCIePUMEHThI B JaHHOI 00/1aCTH OTKPBIBAIOT BO3MOXKHOCTH
U1 KOTHUTHBHOTO PasBUTIA OOYYAIONIMXCA, 1A peanusalui nHGOPMALMOHHON 1 KOMMYHMKa-
THMBHOII 3a/1a4, a TAK)Ke [/Is1 MOTMBAL[VN YYAIIVIXCS.

PasHble TUIIBI 00Pa30BaTEe/NbHBIX BIIEO6IOTOB PACCMATPUBAIOTCA KAK MHCTPYMEHTbI OPraHM3aIni
obydennsa u caMoobydeHns. Bupeo61oru Kak CpeficTBO CaMOINpPe3eHTAlNMM TPAHCOPMUPYIOTCH
B MHCTPYMeHT camMopedyiekcui mezarora 1 ob6y4daonierocs. Bueo610riHr Kak crocob mpoziBiKe-
HMSA MMMDKA TIefjarora npeobpasyercs B HAIPaB/IeHNM PadBUTHUA IIPOBECCHOHATBHOr0 co061ecT-
Ba, GopMupoBaHMs IMPPOBOI TPAMOTHOCTH 1 I(DPOBOIT MIEHTHIHOCTI.

KiroueBble cmoBa: 00pa3oBaTe/IbHbIIT BIIe0610THHT, Bueobsor, YouTube, nudposnsanmns obpa-
30BaHIA, YIUTEb.
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Abstract

The relevance of the study of educational video blogging is determined by the rapid spread of
online learning technologies. Video blogs are embedded in online courses or are an independent
educational product in the form of a teacher's channel filming videos on their subject, helping in
self-study, building individual educational routes.

The purpose of the article is to study the conceptual foundations and meanings in the subject field
of educational video blogging. The objectives of the study involve highlighting the advantages and
limitations of using video blogs based on the analysis of English language publications.

Search queries in leading databases made it possible to form an array of publications. Familiarization
with the content of articles and / or their annotations filled three approaches to interpretations with
meaning - video blogging as an educational technology, as a means of communication, and as a way
to promote the image of a teacher.

The results of the article were the allocation of an additional meaning of educational blogging as
a tool for reflection of students and teachers, as well as an emphasis on the professional identity
of teachers who blog. Educational blogging goes beyond formal education both in content and in
the formats of presentation of material. Experiments in this area demonstrate the possibilities for
cognitive development of students, implementation of information and communication tasks, as
well as a motivational effect.

Different types of educational video blogs are considered as tools for organizing training and self-
study. Video blogs as a means of self-presentation are transformed into a tool for self-reflection of the
teacher and the student. Video blogging as a way to promote the image of a teacher is transformed in
the direction of developing a professional community, forming digital literacy and digital identity.
Keywords: pedagogical video blogging, video blogging, digital storytelling, YouTube, digitalization
of education, teacher.

BBenmenmne

[Tanpemus COVID-19 npoctumynypoBana MHTeHCUPUKALMIO ITpoliecca ndpoBu-
3allMyl COBPEMEHHOr0 06pa30oBaHNA Ha PasHBIX CTYIeHAX obydenus. Poccuitckme y4nm-
TeJldA, BIEPBbIe CTOIKHYBIIMECA ¢ POPMATOM OHJIAIH-00y4eHMs, B OONBIIMHCTBE CBO-
€M OKasa/INCh He TOTOBBI K TAKOMY BHe3almHoOMy Iepexony. O6 9TOM CBUIETEeNbCTBYIOT,
B yacTtHOCTH, rccnepoBanyss ®OM (Oslon et al., 2022). Bo BpeMs caMoM30mALUM yIui-
TeJIA B Ka4eCTBe OIHOTO U3 BO3MOXXHBIX ()OPMATOB IIOIa4M MaTepuala yJaIlluMcs JC-
TI0JIb30BA/IV CCBUIKY Ha BUIEOPOIMKI ¥ 00pasoBaTeIbHbIe IIaTPOPMbI VM CaMy CHUMAIIH
BIJIEO.

B 2022 ropy MunncrepctBo npocseljeHns PO npuHano pelieHne o co3gaHum 06-
I[ECTBEHHOTO COBETA y4UTesNeli-6/I0TepoB, 3ajadaMyt KOTOPOTO CTA/I0 OOCY>KIeHUN BO-
IPOCOB, KAaCAIOIVXCA CUCTeMBI 00pa3oBaHMA, a TaKXKe pa3paboTKa Mep U MHMIMATHB,
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HaIlpaB/IeHHBIX Ha IIOBBIIIEHNe IPeCTIDKA Iefflarorndeckoli npodeccun'. [JaHHBI coBeT
peannsoBai s MEpOIIPUATIIL, HAllpaB/IeHHBIX Ha OBBIIIEeHIe KBamUKAIII TTefaro-
OB I Pa3BUTHE CUCTEMBI MHKIIO3UBHOTO 00pas3oBanns. B 2023 roxy ou 6s11 peobpaso-
BaH Bo Bcepoccumiickoe coo6IecTBO HACTaBHIMKOB ¥ IIPOCBETUTENIel.

Poccmiickne 06pasoBaTe/ibHbIE YUPEX/EHNUs B CBOeil paboTe PyKOBOACTBYIOTCS
ITpukasom Munucrepcrsa nmpocsemennsa Poccuiickoit @epepaunm ot 02.08.2022 Ne 653
«O6 yrBepxaeHnu deepanbHOTO MepedHst 9TeKTPOHHBIX 00pa30BaTeIbHBIX PECYPCOB,
TONYIIEHHBIX K MCIIO/Ib30BAHMIO IIPY PeaM3aliy UMEIIIMX TOCYNaPCTBEHHYIO aKKpe-
IUTALMI0 06pa30BaTeNbHBIX IPOTPAMM HAYaIBHOTO 001IE€r0, OCHOBHOTO O0IIIEero, Cpef-
Hero o6111ero 06pasoBaHms».

06 axryanusanuy 1nppOBIX CPEACTB 0OYUEHIIST CBUAETEIbCTBYET JUHAMIKA ITOVIC-
KOBBIX 3aIIPOCOB II0 TaHHBIM cepBuca Google Trends 3a mepnox 2015-2023 rr. Kak Bug-
HO 13 PucyHKa 1, BCIUIECK ITOMCKOBBIX 3aIIPOCOB, CBSI3AHHBIX C LU(PPOBBIM OOyUeHIEM,
¢dukcnpyercs HaunHasi ¢ 5 sHBaps 2020 roga.

o <L

R LA A

Pucynox 1. Junamuxa nouckosvix 3anpocoe «e-learning»
3a nocnedHue 5 s1em no ecemy mMupy

[OuHamyika nonynspHoctn @

[«

Kak mmatdopma mist pasmeneHns o6yqarommx BIAe0 1acTo ncrnoabsyercs YouTube.
CorIacHO CTaTUCTUYECKUM JJAaHHBIM, IpeficTaBieHHbIM YouTube, B 2023 roxy exenHes-
HO NPOCMATpMBanCA 1 MJIPJ 4acoB BUJEOKOHTeHTa. KaXiylo MUHYTY IMO/Ib30BaTeNn
YouTube 3arpyxator 6oee 500 yacos Bupieo Ha YouTube, u 2 Mypp 3aperncrpupoBan-
HBIX [TO/Ib30BATe/Iel IIOCELIAI0T JAHHBIN BUIEOXOCTIHT €XXeMeCsYHO’; 41% poCCusiH mc-
1o/1b3yoT YouTube Kakblil leHb, 10 TaHHBIM 3a OKTAOpb 2022 rofa OXBaT COCTaBUII
50,5 M/TH I1071b30BaTeIel B ieHb. YouTube 3aHmMaeT 2-e MeCTO B peiiTHHI€e CAMbIX IIOIIY-
JIAPHBIX caiiToB Poccun’.

YouTube Taxke 3apekoMeHZOBaI cebsi KaK MOMOMHUTEIbHAS OOydJaromias IUIat-
¢dopma, paboraroias 1o 3amnpocy. bonee Toro, MHOrMe mropu ucnonp3ytor YouTube kxak
MCTOYHMK MHPOPMALNM IO BOIPOCAM, KACAIOIVMCS HAYKM, TEXHOIOTUII ¥ MEJUIIVHBI
(Duncan et al., 2013).

! «O61ecTBeHH b cOBeT IpM MUHIPOCBEleHNA TOAAepKan uaeo cosfanus CoBera ydure-
neit-6morepos»  URL:  https://edu.gov.ru/press/5259/obschestvennyy-sovet-pri-minprosvescheniya-
podderzhal-ideyu-sozdaniya-soveta-uchiteley-blogerov/

? OduunmanbHas rpynma Bcepoccmitckoro coo6ijecTsa HaCTaBHMKOB-TIPpOCBeTHTENel - https://
vk.com/nastavniki_prosvetiteli

* Hale, J. More Than 500 Hours Of Content Are Now Being Uploaded To YouTube Every Min-
ute. — 2019. URL: https://www.tubefilter.com/2019/05/07/number-hours-video-uploaded-to-youtube-
per-minute/

* Berun, A. Cratucruka YouTube B 2023 rogy. — 2023. URL: https://inclient.ru/YouTube-stats/
(mata obpamenns: 03.07.2023r.).
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PsijoM mccmeoBaTesieil OTMeYaeTcst yeuieHne o6pasoBaTebHOTO MOTEHI[MANa BYI-
meoxoctuHra YouTube. Taxke oTmenbHble MCCIefoBaTenu OOpAIalOT BHMMAHNUE Ha
POCT HEMHCTUTYLIMOHAIBHOTO CerMeHTa obpasoBarenbHOro Bupeobnormura (Baym &
Markham, 2009). B xauecTBe mpumepa MOXXHO IIPUBECTH OAMH M3 CAMbIX YCIIELIHBIX He-
MELKIX KaHaloB 00pasoBaTenbHbIX Buzieo Ha YouTube ¢ 06mmM 4mc/ioM IpocMOTpoOB
6omee 350 muoHoB — «simpleclub»® https://www.youtube.com/user/thesimplemaths.
Ha YouTube simpleclub Begyr nBeHannaTh KaHa/IOB 110 Pa3INYHbIM HallpaBIeHNAM, Ha-
uboee MOMy/IApHBIE U3 HUX — MaTeMaTuKa, OMOJIOTHS, XMMISI, UCTOPUS, PU3KKa, Teo-
rpadpma. Kak mumer N. Girgla, y ocHoBateneit simpleclub mossumace unes cosgasarsb
obpasoBaTe/bHbIe BULE0, KOTTa OHM OBUIN B BBITYCKHOM K/Tacce LIKOJIBI I MCKaI obpa-
30BaTe/IbHbIE BIIEO /ISt ce6st. [ToMCK 3aTPYAHAICS TeM, 9TO COfepIKaHIe I Iofjada 60Ib-
IIHCTBA BUJE0 OBUIN CKyYHBIMM 1 IPeCHBIMI®. B pesynbTaTe OHNM CTa/My CHUMATD CBOM
COOCTBEHHBIE BUJEO I IIBITANTNCH OOBSICHSTD Bl TaK, KaK eCyu Obl OHV OO'BSICHSIIN X
npyry’. Ipyroit npumep — amepukanckuii kaHan YouTube «CrashCourse», nmeromuii B
06111e1 CI0KHOCTY OKOI0 11,6 M/IH ITOAIIMCYNKOBS.

B 10 e BpeMsI MOXKHO KOHCTaTHPOBATh POCT MHTepeca K MCIoab3oBanmuio YouTube
KaK TPaHCSITOpa GOpMaTbHOTO 06Pa30BaHsI U, COOTBETCTBEHHO, POCT KO/TMYECTBA VIC-
cremoBaHuil B gaHHoi obmactu (Burns et al., 2020; Mahasneh et al., 2021). Poccuiickue
YUUTE/s AKTVBHO OCBAMBAIOT TEXHO/IOTUY OHJIAiH-00ydeHus, BefyT 6710ru. B peiitutre,
HOATOTOB/IEHHOM B 2023 rofy MHGOPMAIMOHHO-aHAIUTUYECKUM MHTEPHET-IIOPTAIOM
«MIP24», ormeuaroTcs Youtube-kanansl ITeTpa 3eMcKoBa — yuuTess MaTeMaTHKI 1 Te-
omerpun, Auzpes: PegoToBa — yUUTeNs aHITIMIICKOTO sA3bIKa, Hukomas MunoaHoBa —
Y4IMTeIIs MaTeMaTUKA U pU3UKIL’.

MaccoBble OIPOCHI MOATBEPKAAIOT 3HAYMMOCTD BIieopopMaTa Mojadu yae6HOro
Mmarepnaia, pasmeraemoro Ha YouTube. Tak, onpoc 6omee 800 HeMeI[KIX TOAPOCTKOB
B 2019 rogy mokasai, 4ro mpumepHo 50 % yvaumxcs cunrtaior YouTube «BaxHbIM» mn
«O4YeHb BaXXHBIM» J/IsI CBOVX IIKO/IBHBIX 3aHATUIL. DT ydammecs: COOOIMIN, YTO OHM
ucronb3oBamu YouTube s mpocMoTpa y4eOHOr0 KOHTEHTa, KOTOPBIiT He ObIT OHSAT B
KJ1acce, sl IOMCKa MHQpOpMAIyu 1 00bsICHEHIT TPV BBIITOTTHEHM JOMAIITHIX 3a/JaHIT,
IIs TIOATOTOBKM K TeCTaM 1 9K3aMeHaM, a TAK)Ke B KaueCTBe O0II[ero MCTOYHMKA 3HAHMIT
(Rat fiir Kulturelle Bildung, 2019). 9To nepexnukaeTcs ¢ JaHHBIMU OTEYeCTBEHHBIX VIC-
cneposanuii (Filipova & Bukhtiyarova, 2023; Skrypnikova & Filipova, 2023).

O6pasoBarenbHbIIT BUIeOOIOTMHT MOXKET PElNTh 33/ja4l IePCOHANTN3ALNY yIeOHO-
r0 Marepuasa, MOBbICUTh MOTUBAIIMIO IIIKOIBHUKOB M CTY[CHTOB K OOYYeHMIO, PacIin-
PUTH BO3MOXXHOCTH OOY4YeHMsI 32 CUeT IMOKOCTH U MHTEPAKTUBHOCTIL M TAKUM 00pa3oM
3¢ deKTUBHO JOOTHNUTD TPAAMUIMOHHbBIE MeTOfbI 00ydueHust. [lomumo obydeHns obpa-
30BaTe/IbHBIIT BI/IE00/IOTVHT, COIIACHO HAIlleil TUIIOTe3€, MOXKET Peann30BaTh KOMMYHN-
KaIlMI0 MeX/Y YIUTEIAMM 1 0OYIaIoIIMMIC, @ TAK)Ke CIIOCOOCTBOBATD ITOMYILAPU3aLI NN
06pa3oBaHMsI 1 IIPOJBIDKEHNIO [IEJarOTMIECKOIT TPOdeccnt.

° TheSimpleClub. - 2019. URL: https://simpleclub.com/de/p/unlimited-basic/.

¢ Girgla N. Wir wollten etwas Lockeres machen. YouTuber von Simple Club. Rhein-Neckar-Zei-
tung. — 2019. - URL: https://www.rnz.de/nachrichten/mosbach_artikel,-YouTuber-von-simple-club-
wir-wollten-etwas-lockeres-machen-_arid,444817.html.

7 Beacker L. Nachhilfe von den Kumpels aus dem Internet. Lernvideos von YouTube-Stars. — 2016. —
URL: Available at: https://www.faz.net/aktuell/karriere-hochschule/buero-co/YouTube-stars-bieten-er-
folgreiche-nachhilfevideos-14569699.html.

# YouTube. CrashCourse. - 2020. - URL: https://www.YouTube.com/user/crashcourse.

° Y4yeHbe — B ceTb: NATH IOMY/IAPHBIX yuurerneit-6morepos https://mir24.tv/articles/16542928/
uchene-v-set-pyat-populyarnyh-uchitelei-blogerov.
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C pasBuTiteM 06pa3oBaTeIbHOrO BIe00/IOTMHIa BO3HIKAET HEOOXOAMMOCTD B CIi-
CTeMaTI4ecKOM rcciegoBanun. Hacrosinee ncciefoBaHye HallpaB/IeHO Ha BbIABIIEHME
0COOEHHOCTE!, BBI30BOB I IEPCIEKTUB TPeX IOAXO/0B: BUAEOOIOTMHIA KaK TEXHOTIO-
ruy 00ydeHVs, KaK CpeficTBa KOMMYHUKALMM MEX/Y YIUTeSAMU U yYallMMUCH, KaK
MHCTPYMEHTA IPOJBIDKEHNUS IPO(ECCUI YIUTEIS U COBEPIIEHCTBOBAHN Iejarorude-
CKOTO MacCTepCTBa.

TeopeTnuecKuil 1 MPAKTUIECKNUIT Pe3y/IbTaT UCCIEOBAHMS 3aK/II0YAETCS B aHAIN-
3e aHITIOS3BIYHBIX MyOIMKaLNiT Ha TeMy 00pasoBaTe/IbHOTO BUIEOO/IOTHTA U BbIe/e-
HIJ K/TIOYEBBIX KOHIIEIITOB JAHHOI IIPeAMETHOI 06/1aCTH, B OCMBIC/ICHNN IIPEUMYIIECTB
¥ OTpaHMYeHNIT MCII0/Ib30BaHMA 00pa3oBaTeIbHBIX BIUIe00/IOr0B B 1IKO/Ie. MaTtepuab
3apy0eXXKHBIX MCCIeSOBAHWIT IPUBOAAT AaHHBIE 00 3 deKTUBHOCTI 06pa3oBaTeIbHBIX
6/10TOB He TO/IBKO B paboTe €O LIKOJbHMKAMY, HO U B IIOfTOTOBKE OyAyILINX yduTereit,
B BO3JEICTBMM HA UX NPO(ECCHOHATBHYI MOTHBALMI. Ba>kHBIMM OCOOEHHOCTSIMU
00pasoBaTe/IbHOTO BUE00/IOTIHTA SB/IAIOTCA PeIeKCHBHOCTD M MHTEPAKTUBHOCTD.

ITomxompl, TeKale B OCHOBE CCIETOBaHMS

I[IpenBapuTenbHO Hamu ObUIY 0003HAYEHDI TPV OCHOBHBIX ITOXO/iA B MHTEpIIpeTa-
LM BUJEO0/IOTVHTA B II[JaTOTMYeCKOM KOHTEKCTe: BUIe0OIOTMHT KaK CPefiCTBO/TeXHO-
norusi 00ydeHNs, BUIOOTOTMHT KaK CPeICTBO KOMMYHUKALMY YIUTE/IsI U YIalerocs
U BUJCOOIOTMHT KaK CPefiCTBO HPOJBIDKEHNMA IPO(ecCcH yIuTens, COBEPLUICHCTBOBA-
HIS Mefarorndeckoro macrepcra. Cpasy 3aMeTuM, YTO GONBLIMHCTBO ITyO/IMKaIuii,
0TOOPAHHBIX B paMKaxX HACTOALIEro 0630pa, IOATOTOB/IEHbI B PyC/Ie IePBOrO MOAXO/A.
OcraBIunecs: MHTepIIpeTALU, KaK IPAaBIIO, He BBIE/LIIOTCS UCCIeI0BaTeNsAMM B Kade-
CTBE OTHE/IbHBIX, CAMOCTOSITE/IbHBIX IIPEMETOB M3YI€HNMsI, & BIUIETEHD B OOIINMIT KOH-
TeKcT undpoBusannu obpasoBaTebHOrO mporecca (e-learning), MOAroTOBKY OyAyLINX
yunreneit (Filipova et al., 2023).

ITansl UCCTETOBAHIIA

151 Co3/jaHVsI IIOMCKOBBIX 3aIIPOCOB B PAMKAX HALIETO MCCIELOBAHISE, Mbl BOCIIO/Ib-
30Ba/ICh pecypcamuy, TakuMu Kak Science Direct, ResearchGate n Google Scholar. Hamm
3aIIPOCHI BKII0YaIy BeipaxkeHns «educational video blog» u «educational vlog». Mbr Tax-
JKe IIPOBOAVIN OTOOP IyO/IMKALNIT, KOTOpPbIe coffepkar c1oBo «blog» Bmecre ¢ ofHUM
u3 crepyromux: «teacher», «education», «school», «student» B Ha3BaHNy, AHHOTALN WIIN
K/IIIOYEBbIX CIIOBAX.

I[Tocte cospanyst IPefBAPUTENBHOIO CIMCKA IYOIMKALMIL Mbl IPUMEHSIN CIEAYIO-
Iiue Kputepun oToopa: 1) Tema HAIPSIMYIO CBsI3aHA C 00pasoBaHNEM, (POPMATIbHBIM VI
HeOPMa/IbHBIM, a TAKXKe C BUIE0OIOTMHIOM; 2) CTaThsI HAIVCAHA HA aHIJIMIICKOM SI3BIKE;
3) my6/mKanys IpefCcTaB/LsieT COO0I JKYPHAIBHYIO CTAThIO, [IABY U3 KHIUTH, AVICCEPTALINIO
WV Matepuasbl KoHdepeHumy; 4) TeKCT paboThl HAXOJUTCS B OTKPBITOM JIOCTYIIE.

/13 n3HavanbHOrO Habopa B 246 crareil 6bUIM 0TOOpaHbI 135, COOTBETCTBYIOLINE
YCTaHOBJIEHHBIM KpUTepUsIM. B mporjecce aHanm3a ObUIM MICK/IIOYEHBI T€ CTATbU, KOTO-
pble He BK/IIOYA/IN CCIE[OBaHNUE BIIe00I0TOB B yaeb6HOM KOHTEKCTe. KpoMme Toro, B pe-
3y/IbTaTe aHA/IM3a Mbl BBISBI/IV HOBbIE HAIIPAB/IEHNS MCCIIEOBAHS, TaKMe KaK «1{u(po-
Bas MIEHTUYHOCTD» I «U(PPOBOTL CTOPUTEIIINHT», & TAKXKe PedIeKCHN, ITO PACIINPIIIO
CMBIC/IOBOE [10JI€ M3y4eHMs1 06pa3oBaTeNbHOTO BI/I00/IOTHTA.

Merto/pI UCCTIETOBAHMS

CucreMaTnaecKuit 0630p UTEPATYPhI IyTeM MOMCKA U OTOOPA AHITIOA3BIYHBIX IIy-
6IMKaIMii 0 TeMe 06pa3oBaTeNIbHOTO BuseobmornHra B Science Direct, ResearchGate u
Google Scholar mossomui cobpars MaccuB 13 135 mybnukanuii.
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K cobpaHHBIM IyO/INKaLMAM OPYMEHSA/ICA METOJ, Ka4eCTBeHHOTO aHa/M3a — IIy6o-
KUJ1 aHaM3 OTHE/IbHBIX CTAaTell U MX BBIBOJOB. DTO IIOMOIVIO IIOHATh KOHIEIITya/IbHbIE
OCHOBBI 11 JOIIOJIHUTE/IbHbIE CMBIC/IBI BUI€O0/IOTHHTA.

I/t conocTaB/ieHns pas/INIHbIX TUIIOB 00pa30BaTe/bHbIX BIAE00I0T0B 1 MX QYHK-
L[UiT B KOHTEKCTe POPManbHOTO 1 HepopMaTbHOTO 06Pa30BaHISI UCIOIB30BAJICSI METO,
CPaBHUTEILHOTO aHanu3a. MeToJ aHa/mM3a TeH/eHINIT TO3BOIII IIPOC/IEAUTD M3MeHe-
HIsI B MHTEPIIpeTalysax 00pa3oBaTe/IbHOTO BUAEOO/IOTMHIA Ha OCHOBE COOPAaHHBIX Ma-
TepUanoB.

Bce meTopp! m03BOMMIN CHOPMUPOBATH KOMIUIEKCHOE IIPEACTABIeHIIe O COCTOSHUMN
U IIepCIIeKTHBaX 00pa3oBaTeIbHOTO BIUIEOOIOIMHTIA, a TAK)XKE MCCIIEfOBATD €T0 3HAYeHe
B COBpPEMEHHOM 00pa30BaTeIbHOM KOHTEKCTE.

PesynbraThl

Bnoe kak mexHonozus 00yueHUs u cpeoctneo KOMMYHUKAUUL

B my6nukanusax npuBopATcsA KnaccuuKaym BUAeo6I0r0B MO pasHbIM OCHOBAHU-
aM. ITo cocraBy aBTOpPOB TUIIOIOIM3UPYIOTCA 6710T penofaBaresia (tutor blog), mruHbli
6nor crynenta (learner blog), 6mor yue6noit rpymmsl (class blog). ITo dopme BoimensioT
Makpo6Ior — 6J10T, BKIIOYAOIUIL B ce6s 60/IbII0N 00beM y4eOHOI MHpOpMany; Mu-
KpOOJIOT — 67I0T ¢ KPaTKMMM 3aNUCAMMY, COflep>KaTeNbHbBIM KOMIIOHEHTOM KOTOPOTO BBI-
CTymaoT HeOOIbIIINe TEKCTOBBIE 3AMEeTKN, KAPTUHKI, LINTAThI, CCBUIKY, Bufeo (Andresen,
2005). Taxxe 6ory KnaccuuUIMPYIOTCS MO CTENeHN BKIIOYEHHOCTH B IPOLecc obyde-
HISI, TIO0 TUITY COAEPIKAIVXCS MyTbTYMERUIHBIX (ailIoB, IO IPABOOTHOIIEHISIM BHY-
Tpu 6710ra (BO3MOXHOCTD MPUHUMATD y4acTue B 0OCY>KIEHUAX, yOIMKOBaTh COOObIIe-
uns) (Andreev, 2001).

Bror Mo>KeT MCII0/TIb30BAThCS KaK MHCTPYMEHT UL OPTaHM3aLuy UHAVBUAYAIbHON
VIV TPYIIIOBOI PaboTHI, B IOMMKAIMIX YaCTO MOXKHO BCTPETHUTD Jie/ieHre 6/I0r0B Ha
HepCoHa/bHbIE ¥ KOJUIEKTUBHBIE (HAaIpuMep, IKOJIbHBIe). Bropoil Buj 6/10r0B, 10-BuU-
AUMOMY, Hanboee BOCTpe6OBAH IMEHHO KaK TEXHOJIOIVsI O0YIeHsI, IIOCKOMIBKY, C Ofi-
HOJI CTOPOHBI, OH MO>XeT OBbITh MCIIOIb30BAaH KaK 9/IEKTPOHHbIN >KYPHa/I/JHEBHUK I
¢duKcanuy yIeHMKOM COOCTBEHHBIX PAasMBILUIEHWIT IIO IIOBOAY Y4eOHOTO Marepuaia,
B T. 4. B pOpMe JJOK/IaZioB U Mpe3eHTalNil, IIOATOTOBICHHBIX Ha eT0 OCHOBe (Armstrong
etal,, 2004). A c gpyroit — CTUMYIMpPYeT TBOPYECTBO U IPYIIIIOBbIe B3aMMOJEICTBIA KaK
B IIpOLiecce CO3/aHI BIIEO, TaK U B XOJle eT0 aHa/Iu3a. B 9ToM cydae MOXKHO MHTepIIpe-
TUPOBATh Y4eOHDIIT (IIKOIBHBIN) O/I0T KaK CpeficTBO 00y4eHMs, CO3JaHHOe IIKOJION, Tfie
YUUTEIA ABIAIOTC OCHOBHBIMY IOCTABIVIKAMI MHPOPMALIVN U CO3[jaTeNAMY KOHTEHTa
(Chen et al., 2015).

910, B CBOWO oOuepenb, cOMDKaeT 610r ¢ 0OpasoBaTeNbHBIMM IITATGOPMAMIL
Ha o6pasoBarenbHbIX IIaTGOpMax XpAHITCs 00yIaoIIie MaTePUAIbl, OCYIeCTBIeTCs
KOMMYHMKAIMsI MeX/y TeflaroraMy 1 o0yJaomuMucs. B megarorndeckoit mmreparype
MOYXHO BCTPETHUTD OIIMICAaHMe Pa3HbIX 00pasoBaTenbHBIX IaTdopM, AnddepeHnupye-
MBIX B 3aBUCHMMOCTH OT IIpeIMeTHOI obmactu, Takux Kak Blogger.com (Rashtch et al.,
2010), Learner's Digest Blog (Quadir et al., 2022) u gp. Ha HekoTOpbIX mnaTdopmax 610-
i / BUEO6/IOTY BBICTYIAIOT OfHMUM U3 GOPMATOB IoAauu NHGOpMaINNL.

M. Laanpere, K. Pata, P. Normak oncanyu nponcxopsimit CIBUT MOKOTEHWIT B CUC-
TeMax TexHnmaeckoro obydenns (TEL), yrBep>kas, 4To 3aKpbIThIE U CTATUYHBIE CHCTEMBI
yIpaBieHns obydeHneM, IpUHAJIEXAIe BTOPOMY HOKOIEHNI0, OyAYyT 3aMeHeHbl Ha
OTKPBITbIE ¥ Pa3BUBAIOLINECS SKOCHCTEMBI I1(POBOro 06yUIeHNUs TPETbEro IOKOIEHI
(web 3.0) (Laanpere et al., 2014). TeXHOTOTMYECKYI0 OCHOBY COBPEMEHHOTO 00pa30oBaHNA
COCTaBILAIOT CUCTeMBI yrpaBieHus obydenreM (LMS) u cucTeMsl yrpaBieHUs Kypcamu
(CMS).
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H. Coates, R. James, G. Baldwin ykassiBator Ha Takue ocobennoctu LMS, kak couera-
HJIe CUHXPOHHOJ I aCMHXPOHHOII CBA3Y (0ObAB/IEHS, 7IEKTPOHHAS II0YTa, YaThl, pac-
CBUIKM, CePBYCHI /I 0OMeHa MTHOBEHHBIMI COOOIIEHIUSIMH, JUCKYCCUOHHbIE (HOPYMBI);
paspaboTKa 1 JOCTaBKa KOHTeHTa (yaeOHbIe peCypcChl, PEeIO3UTapui y4eOHBIX 00BEKTOB,
CCBUIKM Ha MHTEPHET-MCTOYHVKM); IpoBefeHre Gopmupymolero (B mporecce obyde-
HJISI) ¥ UITOTOBOTO OLICHMBAHMA yYalMXcsl (TeCTHpOBaHMe PasHbIX BUOB, COBMECTHAs
pabora, obpaTHas CBsI3b); YIIPaB/IeHNe K/IaCCaMI 11 [I0/Ib30BATe/IsIMU (PeTMCTpariis, 3a-
YJCIeHNe, paciliiCaHye, YIIpaB/ieHe AesITeIbHOCTBIO CTYAGHTOB U 3JIEKTPOHHBIM pabo-
unm Bpemerem) (Coates et al., 2005).

Bror B KOHTeKCTe LIKONBLHOTO 00y4eHMs MCCaemyeTcs mcuxonoramu. Ilocmennue
IIPOBOJIST 9KCIIEPUMEHTBI [0 BbISBIEHNIO CIeN(UKU 00yIeHNs IT0CPeCTBOM O/I0TMH-
ra. K npumepy, sxcriepument, onucanubiit Delgado u mp. Ha Bei6opKe us 188 yyampyxcs
MJIQIINX KJIACCOB ABYX MCIIAHCKVIX IIKOJI, ObII HAIIPAB/IeH Ha COIIOCTAB/ICHNE BIIVSHIUS
BeJleHVIs 3aMEeTOK Py 00Y4YeHNUM Yepe3 TEKCT ¥ Yepe3 O710T. BbIIo BBIABIIEHO, YTO Befie-
HIe 3aMeTOK IIOMOTJIO JIydllle OHMMATh MAaTePUas IPY UCIOIb30BAHUY TEKCTa, IPK
9TOM U3y4eHJe MaTepyana dyepe3 Bie00/I0r II03BOJLA/IO YYALVIMIUCS BBIAEMATH 60JIblie
rmaBHbIx nzeit (Delgado et al., 2022).

S. Kohler u T. Dietrich cpaBHMBaIOT cuTyaumm MCHONb30BaHUA 0Opa3soOBaTesIb-
HBIX BMIEO YYUTE/SIMU B KIacce M MX CAMOCTOSTEIBHOTO IPOCMOTPA YYAIVIMIUCH
Ha YouTube. VMccmegoBaTeny npuuim K BEIBOAY, 4TO 0OpasoBaTeIbHbIe BUieo H6oree
3¢ deKTUBHBI TOrAa, KOIra 00yJaI[ecs: MOTYT 0OCY>KHATh UX C JPYTUMU UIN HEIo-
CPeICTBEHHO, NN Yepe3 KOMMEHTapuu K BUJEO0, COCTaB/ICH)Ee OT3bIBOB, 3aIIpOCHL HO-
Boix TeM (Kohler et al., 2021).

Karamina ¢ coaBTOpamm [jefaloT 3aKkio4eHue o ToM, 4To 10-20-TMMUHYTHbBIE BU-
Zleo MO3BOJIAIOT YYAIMMCS JIydlile KOHI[EHTPMPOBATHCS Ha 00Pa30BATe/IbBHOM KOHTEHTE.
Taxoke cfie/TaHbl BBIBOJBI O TOM, YTO MCIIOIb30BaHMe 00YYAIOII/X MaTepyanoB Ha OCHOBE
Bupeo6710roB YouTube mpu o6yuennn IPS (o6ijecTBeHHbIe HayKM) B 8-M K/1acce CLenaao
3aHATHA 607ee 9 PEKTUBHBIMY U YBIEKATEIbHBIMM, YUUTE/I aKTVBHEe VCIIOb30BaIN
merop mpobnemuoro obyuennst (PBL) (Karamina et al., 2020).

Bror ucnonb3yercs pA myO6nMKaLuy MaTepyuanoB (JOKIAaLoB, Ipe3eHTaLNil, Ipo-
eKTOB) CTyfieHTaMu. B aToM ci1ydae ofydaromyecsi MMEOT BO3MOXKHOCTb He TOJIBKO
COBEPILIEHCTBOBATb CBOJ MUCbMEHHbIE HABBIKM, JETUTHCA CBOMMI pe3y/IbTaTaMI, Ufje-
SIMU, Pa3MBIIUIEHISIMY, HO U IIO/Ty4aTh OOPATHYIO CBSI3b OT CBEPCTHUKOB I I1€Jaroros
(Bartlett-Bragg, 2003).

Zahn ¢ coaBTOpamMy NPUBOAAT B KaueCTBe NPMMePa YAAYHOTO MCIIOIb30BAHII
MY/IbTUMERMITHBIX 97IeMEHTOB LIKO/IbHBIE YPOKY [M3aiiHa. B aKkcIepuMeHTe y4acTBOBa-
7 24 mapbl yYaIMXCs, UCIOIb3YIONUINX ABA BUAA MHCTPYMEHTOB AJIsI CO3TAHMS BUJEO.
ITepBblit BUA — yCOBEpLIEHCTBOBAHHBI BugeonHCTpyMeHT WebDiver, nopmepxuaro-
it GyHKUNMM CerMEHTALUN, PEIAKTUPOBAHNS M KOMMEHTHPOBAHNS, BTOPOIL — 00bIY-
Has [IporpaMMa Jyisi BOCIpou3BeieHns Bupieo. Buneonncrpyment WebDiver nossommn
VYAIMMCs «[IOTPY3UTBCsI» B BUJIEO, BBIOMPATh, PEJAaKTUPOBATb U PEOPraHN30BbIBATDH
CErMeHTBI [yIs1 OOIeHMA C aySUTOpYeNl VI /1 aHa/Iu3a, CPaBHEHMs, aHHOTUPOBAHUA
B I[e/IAX KPUTUYECKOTO OCMBICTeHNs. JJaHHast IporpaMma okasaaach 6ojee addexTns-
HOJI I/Is1 IOHMMAaHYS YYaIIMMCS TeMbl, GOPMMUPOBAHMA Y HUX KOTHUTVBHBIX HaBbIKOB,
CO3JaHVsI KaUeCTBEHHBIX [AM3AIIHEPCKUX IIPOAYKTOB, a TAK)Ke B3aUMOJEICTBISA B Iapax
(Zahn et al., 2010).

ITo muenmio M. Liu, 67101 Ha OCHOBE BMEeO 00/Iafar0T GONBIIMM IIOTEHLIMAIOM
LIS TIOBBIIIEHN YCIEBAEMOCTM YYAILIMXCs, IOCKONbKY OHU IPEeSOCTAB/IAIT yYYallM-
cs1 60sIbIIIe BO3MOYKHOCTeIT I/Is OHJIAH-00y4eHNs, B3aNMOJEICTBIUS CO CBEPCTHUKAMMU
¥ COBEpILIEHCTBOBAHYS HABBIKOB YCTHOI npesenTanyn (Liu, 2016).
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Bornbioe KOMM4ecTBO aHITIOSI3BIYHBIX MYOIMKALNI ITOCBSIIEHO OINICAHNIO PE3Y/Ib-
TAaTOB IeJaTOTMYECKMX SKCIIEPMMEHTOB C BKIIOYEeHNEM BUIE00/IOr0B B 0OpasoBaTeb-
HbIi1 potecc. B mybnukanuu S. Ahmed onmcans! pe3y/IbTaTsl IpUMeHEHNS HIKA/IbI OIle-
HMBaHMA 3(DPEKTUBHOCTU 00y4eHUsA B KOHTPOJIBHOI VM SKCIIePYMEHTAIbHON TPYIIIaX,
copMupoBaHHBIX 13 12 cTyfeHTOB-penogaBateeil 4-ro Kypca EFL (aHrmmiickuit kak
MHOCTPAHHBIII A3BIK) Meflarorndeckoro ¢axynbrera CyslIKOro yHUBepCcUTeTa. Y JaCTHU-
KU 9KCIIEPMMEHTA/IbHOI TPYIIIBI IPOLUIN 0OydeHMe BUAEOOTOTMHTY U CO3HAMN TPYII-
noBoll Bupeo6nor. Ha mpoTsyxeHnn cemectpa OHM CHUMaM ce6sl Ha BUJEO BO BpeMs
IefjarorMIecKOil IIPAKTIUKIA ¥ BBIKIA/IBIBA/IN BIUEO, OTPAXKA/IN CBOM YCIIEX) B 00ydeHnN
B BUJICOK/INIIAX, @ TAK)Ke KOMMEHTHPOBau paboty Apyr apyra. [Toce sxcrepumeHTa 06-
enM TpyImnaM 6bUIa TIPefIoXKeHa IIKaIa OL[eHKY MefjarorMIecKoil caMoa(eKTUBHOCTIL.
CraTuctudyecknii aHanm3 oKasal 3HaYNTeTbHOE YIyJIIeH)e OLleHKU caMO3pPeKTUBHO-
cTy 00y4eHNsT MEeX[Y IIPeBAPUTENbHBIM I IIOC/IEAYIOLMM TeCTAMI B 9KCIIePUMEHTA/Ib-
HOJ1 IPYIIIIe, B TO BpeMs KaK B KOHTPOJIbHOII TPYIIIIe CYLIeCTBEHHBIX I3MeHeHNIT He 6bITo
sadukcrpoBano (Ahmad, 2014).

IIpo moruBanmoHHbII 9¢ddeKkT ncrnonpsosauus sugeobnoros rosoput Cofield,
CpaBHMBAs YCIEIIHOCTb OHJIAIH-00y4eHNs CTYAE€HTOB MIAIINX KYPCOB GaKamaBpuaTa
YHuuBepcutera MonteBamio. EMy yaanoch 3aduKcupoBaTh MOTHBALVIOHHBIN 3G deKT,
IPOSIBUBILINIICS B BO3SMOXKHOCTI MHCTPYKTOPOB JOOABNUTH «IMIHOE IPUCYTCTBHUE HA 3a-
HATHAX» M COTEJICTBOBATD «[IOCTPOEHNIO OHIaiiH-KoMbroHNTI» (Cofield, 2001).

Biioru MO>KHO paccMaTpUBaTh 1 KaK CPEACTBO caMoobydeHns. [lepeBepHyTHIIT Kacc
Salman Khan'® wttocTpyupyer BO3MO>XKHOCTY UCIIONIb30BaHMsA BULE06I0r0OB B 00pa3oBa-
TEIbHOM IIPOLiecce, He MPEKPAIAIOIIerocs 11 3a CTeHaMy MIKObL. Bupgeobmorn obrerya-
IOT TIPOIIECC CaMOOOyYYeHNUA ¥ CTUMYIMPYIOT MHTEPeC YYAIUXCA HOCPECTBOM MCIOIb-
30BaHNA TeXHUKN «ayMait Bemyx» (Tashibeyaz, 2019).

O6pasoBatenbHbI BUIEOOTOTHHT BBICTYIAeT 62301 A/ pasBUTHA He(hOPMaTbHOTO
06pasoBaHIsI C IepCOHANMM3ALMEI TIPOIlecca O0YIeHNsI M HUBEIMPOBAHIEM JOMIHUPY-
fomiero s QeKxTa MHCTUTYLMOHANBHO CTPYKTYPBI, [7ie yJalllyiecss HauMHAOT UTPaTh akK-
TUBHYIO POJIb B IIPOL[ecce OOYUEH st ¥ 3aHUMATbCSI €T0 Peryisiyeil.

Pegnexcus 6 6noeunze

Bapnert-Bperr, onuceiBas MATUITAIHBIN NpoIlecC BefeHMA 61ora obydarommmcs,
IeIaeT aKkIeHT Ha pedyieKcui. YJalecs 3aBOAAT O/10T U GpUKCUPYIOT yiebHbIe COOBI-
TH, B T. Y. BbIpakas CBOM 4yBCTBA, SMOLIMY Y OLleHMBasA MOTy4eHHblil onblT. Ha aTame
«pe¢IeKCMBHOTO MOHOJIOTa» OHM HAYMHAIOT OCO3HABATH BECh CIIEKTP pedIeKCHBHOTO
npotiecca. [TocTerneHHO CTyeHTbI HAXOIAT CBOJ CTU/Ib CAMOBBIPAXKEeHMA, IIpeJiIio/arae-
MYIO ayJUTOPUIO U IIePEXOTAT Ha CTafmIo «pedekcBHOrO fuanorax». Ha 3aBepiuaromem
aTare obyJaromuecs MepeXofAT OT ITyONUKAIMM 3HAHWIT K MX OCMBICTICHNUIO, Ha4MHa-
10T YMTaTh OJIOTY APYT APyra, felaTb KOMMEHTAPUY, JEINTHCSI CBOMM OIIBITOM U MHe-
HIeM, TIPEJJOCTAB/IAI0T IPYTUM BO3MOXKHOCTD YUUTHCH, CO3/aBas «apTeaKThl 3HAHMII»
(Bartlett-Bragg, 2003, p. 6).

Pednexcusa xak Meron paboTbl ¢ IeTbMU HOCPECTBOM CO3JaHMA BUICOPOINKOB
omucal B mpoexte IMO («9KOTOTMYHOE MTHOBEHHOE OTpaXkeHMe»). [IpoeKT 6bUT peai-
30BaH aBTOPAMU B JIETHEM JIarepe HepOpMaTbHOTO 06y4eHNU IIKOMTbHUKOB HayKe, TeX-
HosorysAM, nxeHepun u Matemaruke (STEM). Rose un coaBTops! ucnonb3oBamm Bupe-
OpasMBbIIIIeH}e Ha YPOKaX C YJAIMUCA 9-X KIacCOB, YTOOBI IIOMOYb VIM OLIEHUTD CeOsI
U caM TIporiecc obyueHss. ABTOPbI COOpaIi HEKOTOPbIE SIIM30/bI BIAEOPA3MbILIICHUI
¥ OPTaHM30Ba/IM COBMECTHBIN IIPOCMOTP UTOTOBOTO BUJEO B IOC/IENHUN JeHb JIareps.

' https://support.khanacademy.org/hc/en-us/articles/202483180-What-is-the-history-of-Khan-
Academy
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Jlo6aBrieHie Buieo B IIPOLIECC PAa3MBbILIIEHNS, [0 MX MHEHIIO, 00eCIIedInIo MO IMHHYI0
pednexcuBHyo npaktuxy (Rose et al., 2016).

B nccnegosanun Bower ¢ coaBTOpamit OTBETBI CTY/JeHTOB Ha BOIIPOCHIK, IIOCBSIIIEH-
HbII pepiekcyn, oKasau, YTO BUAEOPa3MBIIITIEHNs CIIOCOOCTBOBAIN /Iy 4ILIEeHIIO IIpe-
3€HTAL[MOHHBIX CIIOCOOHOCTET 06yUaIoIINXCsl. PeCIIOHIEHTBI TAK)Ke COOOIIMIIN O CHIDKe-
HJJ KOMMYHUKATUBHO TPEBOXXHOCTY U IOBBILIEHNM YBEPEHHOCTH B cebe B pe3y/ibTrare
ncnonb3oBanusa cucrembl Video Reflection (Bower et al., 2011).

Pedrexcrs oueHb Ba>kHa B OJIOTMHTe KaK [JIA ieTell, TaK ¥ [JIs B3POCTIbIX, CO3[aI0-
IIMX BUIEOKOHTEHT, B TOM 41C/Ie yuureneit. [Ipumenenne BumeopedieKCun MOBBILIAET
KOMMYHMKATVBHYIO KOMIIETEHTHOCTD OYAYIINX I1€fJaroros.

VccnenoBanne y4acTHMKOB IpPOTpaMMBbl HMOATOTOBKM Oyaymux yumreneir (57
y4acTHMKOB, 2007-2008 rr.) B [IIBeickoM yHMBepCUTeTe ITOKAa3aa0 3HAYMMOCTDb ped-
nekcuBHOrO Auanora nocpencrsom VKT s moasep>xky KOMMYHMKALVM, TAKUX KaK
nudposele noptdonno, 60Ty, BULeOMaTepUanbl ¥ BUAeOKOHPepeHIuNu. ABTOpaMu
IeraeTcs BBIBOJ, O MOAAEPIKKe MHANBUAYAIbHON pedIeKCU 1 KPUTUIECKOTO MbIIIIIe-
HIA Yepe3 BefieHVe 00pa3oBaTe/IbHBIX 67I0TOB B KOHTEKCTe Hearorn4eckoro oopaso-
Bauust (Granberg, 2010).

Yepes OIOTMHT peannsyeTcsi BHUMaHMe K 9yBCTBaM, HePEeXXMBAHIUAM, MHEHUIO 00-
yuatomerocsi. K mpumepy, ompoc yumreseit Typerjkoro sisbka II0Kasaj, ITO OHU BbIfie-
JIIOT CTefyoliyie BOSMOYXHOCTH MCIIONIb30BaHMs 6/10ra B 06pa3oBaTeIbHOM IIpoliecce:
«CTYZI€HTBI MOTYT BBIP)XXATb Ce0s1, CBOIO MOSNUILINIO B PA3TNYHBIX CUTYALMAX / B pasHOe
BpeMsi», «MBIC/IVL ¥ YYBCTBAa MOTIYT OBITh IIPEACTaB/IEHDbI KaK 6/1aro», «obecrednBaeTcs
Iepefiada MbIC/IENt M 4YBCTB ayAUTOPUI». [JaHHbIE YTBEp)KAEHS MOffIeP>KaIo OOMbIINH-
CTBO PeCIIOHfIeHTOB-y4uTeneir. OGHUM U3 Hambojiee MOMY/IAPHBIX OTBETOB Ha BOIIPOC
0 LIeJISIX MCIIO/IB30BAHNS 6I0TOB Ha YPOKAX TYPELIKOTO s13bIKA CTaJI ellle OfMH KOHCTPYK-
TUBMCTCKUII IOCBUL: «IIPEJOCTABUTDb CTYAE€HTAM BO3MOXKHOCTDb BBIpaXKaTb COOCTBEHHOE
mHeHue» (Akcay, 2012, p. 1656).

CornacHo Brune, ucnonb3oBanue 6710roB B IIKOJIaX IO3BOJIACT MOALEPXKUBATD CO-
IIPMYACTHOCTh U BBIOOD, MybnmmuHOe 06CyXIeHue, KOUIeKTUBHOe 0Oy4eHye I MHOToe
npyroe (Brune, 2008). Biioru oTIM4HO MOAXOMAT A1 3aIIpOca KPUTUKY M pasMbILIUICHNI
OT CTY[€HTOB B CIJIY UX AMHAMIYHOTO XapaKTepa.

O6pasoBaTe/bHbI OJIOTMHI BBIBOAUT Ha IIEPEOCMBIC/ICHNE POIU M MeCTa IIKOJIbI
B CUCTEMeE COLIVI/IbHBIX MIHCTUTYTOB ¥ €€ OIIOCPEYIOLIEro BAVSHIS Ha Ja/IbHEIIINIT IIPO-
necc 00y4eHys 1 poecCuoHanM3annIo BBITyCKHUKOB. Richardson Tpaxryer mkony kak
y3el «B 6ojiee KPYIHBIX, PACHIMPAIOMINXCS CETSX TMYHOIO 00y4eHNUs», OHA «IIOMOTaeT
CTy[eHTaM CO3[laBaTh, PeJAaKTMPOBATh J YIAaCTBOBATh B MX COOCTBEHHBIX CETAX 00yde-
Hus» (Richardson, 2011, p. 67). 9To 3HAYUT, YTO, HOKWAAS IIKOJTY, BBIIYCKHUKY IIPOJOII-
XKAIOT MTOAIEePXKIBATD CETU 00ydeHsI, BBICTpauBaTh 3P PeKTUBHbIC KOMMYHVKALM.

O-67102u kax uncmpymenm npoosudxiceHus nedazoueckoti npogeccuu

3apy0exxHble UCCTIe[OBAHNS AeMOHCTPUPYIOT HOAXO/ K M3YUeHNIO 6/10r0cdeph! Kak
cpenbl i GOpMUPOBAHNUA/TIOIep>)KaHNA TPO(ECCHOHANTbHOM UIEHTUIHOCTY yIUTe-
JIelt, a TaK)Ke Cpefbl Iist Ipo(ecCHOHaNTbHOTO PasBUTH, OOMeHa OIIBITOM M METOfIYe-
CKMMM pa3paboTKaMu. Bior — 3To ofjHa 13 MHTEPaKTUBHBIX OH/IAMH-TINATHOPM, 0OBIY-
HO UCIIO/Ib3yeMbIX YUMTE/LAMU I/IA B3auMopeiictsuA co ceoumu kojteramu (Filipova &
Bukhtiyarova, 2023).

VccnegoBareny MUIIYT IIPO MHOXXECTBEHHYIO ICHTUIHOCTb COBPEMEHHOTO YUNUTe-
7, IPUBOJA B KadecTBe pUMepa IU(PPOBYIO UEHTUIHOCTD VIV UAECHTUYHOCTD YUNTE-
nst-Bupeo6morepa (Aran et al., 2013; Brown & Heck, 2018). R. Brown u D. Heck (2018)
OTMEYaIoT, YTO B IPOI[ecce B3aMMOJEIICTBUA C KOJ/IETaMU 1 yIeHUKaMU YINUTeNA IpU-
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06peTaoT «MHOXXeCTBEHHYIO MEHTUYHOCTh». OHa GopMUpyeTcst BO MHOTOM O71aroza-
Ps1 TOMY, 4TO Y4YUTe/Is BBICTAB/IAIOT 00pas cebs Ha Bceobliee 0603peHne U 00CyKeHIe.
O. Aran ¢ coaBropamnu (2013) uccnegoBanu HudpoByI0 UAEHTUIHOCTD BUE0OI0TEpPOB
Jyepes pasnmMuHble ClIoco6bl 0OPMIEHNS BUJIE0: pelaKTUPOBaHMe, KOMYECTBO KafIpoB,
KO/IM4ecTBO ABIDKeHus. OHM IIOKa3a/Iy, YTO HanboJIblee KOMMIeCTBO IIPOCMOTPOB Ha-
Opa CTWIb BUIeO0/IOTMHTA C aKTUBHBIMM 1 IIPOLIEAIIIMI IPeRo0paboTKy (BK/IOUeHe
HapesK! KaIpoB, TEKCTOBOTO U 3BYKOBOTO CONPOBOXKAEHMSI KaPTUHKM, BM3YaIbHBIX
3 deKTOB 1 T. [i.) BUHEO. B To >ke BpeMs pasroBOpHBIe BU/eo 6e3 MCIIOIb30BaAHNA UIN
C HEe3HAYMUTETbHBIM JCIO/IB30BAHUEM [OIIOIHUTENbHBIX 3((PEKTOB U CPefCTB MOfAuN
MaTepuana, ¢ MeHbIIell JoJell BUSYalbHOTO PsAfa ¥ MEHBIIMM KOIMYeCTBOM KafIpoB
IPOCMATPUBAINCDH pexke. TakuM 06pasoM, [UPPOBYIO MAESHTUIHOCTD YINTE/Ls, BeyLie-
TO CBOIT BUJIE067IOT, MO>KHO OIIPe/Ie/UTh KaK COBOKYITHOCTD PasHbIX CIIOc060B odopMmite-
HISI U TIOfa4N BUJIE0, OTPAXKAIOLINX TNYHOCTHbIE XaPAKTEPUCTUKM O1orepa.

S. Mavridi mmimer o ToM, 4TO IMQpOBasd UAEHTUIHOCTD IPEACTABIAET COOOI BCIO
nH(pOPMAINIO, KACAIOIIYIOCs 00pasa TMYHOCTI, BBIKIafbIBaeMyto B nutepHer'!. IIposs-
1451 ce6s B ceTnt VIHTepHeT, KaXK/IbIIT IIOJTyYaeT BO3MOXKHOCTb «MMETb TOI0C», (GOPMIUPO-
BaTb cOO6IIECTBA 11 OCO3HAHHO CTPOUTD CBOIO UAEHTUYHOCTD 11 cBoU ponu. ITo MHeHuI0
aBTOPA, IMEHHO O7I0T ITOMOTAeT eil COBEPIIEHCTBOBATDCSA KaK IeJaTory.

Cpeny mpovnmx HaBBIKOB OT COBPEMEHHBIX yuureneir Tpebyercs ¢opMupoBaHue
HaBBIKa I[(PPOBOTO CTOPUTEIUINHTA. MHOITEe MCCIeOBaHUA CBUAETEIbCTBYIOT O TOM,
4TO 3aMICh 00PA30BATEILHOTO BMAEO TpebyeT OT yUuTesst IPOLO/DKUTENbHON IIpen-
BapUTENTbHON IOATOTOBKM, HalMcaHyA cieHapua u np. Akdemir momyepkusaer, 4TO
IPOLeCCH IUTAHMPOBAHNS U IIPOEKTUPOBAHNS B PEXXIUMe OHJIAiIH-00pasoBaHust Tpedy-
0T 6OJIbIIIe BPeMEeHU VM TeXHOJIOTMYECKMX 3HAHWIT, YeM B TPaAMIIOHHOM 00pa3oBaHUM
(Akdemir, 2008).

E. Baran, paccyx/as o BOSMO>KHOCTSX BUIEO0/IOrMHra Kak 06pa3oBaTe/IbHOTO VMH-
CTPYMEHTa, 3aK/II0YAeT, YTO «VCIIOIb30BaHNe BUe06I0T0B /il HupPOBOro CTOPUTEN-
JIMHTa MOXKET CTaTb OJJHUM U3 CIIOCOO0B MOOYXIAEHMA CUIbHBIX CTYAEHTOB K YYaCTUIO
B IIPOEKTAaX, CBA3AHHBIX C CO3/IaHMEM 9IEKTPOHHBIX mopTdonuo» (Baran, 2007, p. 15).
LInpoBoOT CTOPUTEIVHT PacCMaTPMBAETCA KaK MOIHBIV METOJ| IPUBIICIEHNSA CTY/IeH-
TOB M IIPENofiaBaTe/iell K PaCCKa3hbIBaHUIO CBOMX MCTOPUI C IIOMOILBIO MyJIbTUMEINIA-
HBIX TeXHOJIOTIA.

HekoTtopble nccmenoBanms CofepKaT peKOMEH/ALUN [0 TIPOJBIDKEHNIO 06pasoBa-
TeNbHOTO BuAeo6mornHra. OHU, C OHOI CTOPOHBI, KACAIOTCA TEXHIYECKOI CTOPOHBI BU-
Ieo6IOTMHIa, TAKUX €T0 XapaKTePUCTHK, KaK KaueCTBO BUJEO U ay/1O, MCIOIb30BAHNIE
AHMMAIVIOHHBIX U BU3YaJIbHBIX 3 (eKTOB, IPOJOHKUTENIBHOCTD PONIMKa. A ¢ Apyroi —
BBIBOJAT Ha MPOQeCcCHOHANN3M BUe06I0repa B ONpeeleHHOI 00/IaCcT! 1 ero Iefaro-
rudeckue KomnereHuy (Moghavvemi et al., 2018).

Buizoswt 06pasosamenviozo udeobnozurea

O6pasoBatenbHbIT BUJEOOJIOTMHT HeCeT B ceOe OIpefje/ieHHble OTPAHMYEHNs JIC-
H0/Ib30BaHNA KOHTEHTA:

1. Puck nekauectBeHHOro KoHTeHTa. Chintalapati n Daruri mogyepkuBaror, 4To, He-
CMOTps1 Ha yHoOCTBO Mcnonb3osanusa YouTube s o6pasoBaTenbHBIX Iieneit, CyIecT-
ByeT OIIACHOCTb HECOOTBETCTBIS KOHTEHTA AMAAKTUYECKMM CTaHAAPTAM ¥ IIKOIbHBIM
nporpamMaM. CosJjaHue BUIEOKOHTEHTa He TO/IBKO MPpodeccroHaIaMi, HO ¥ HecIelya-
JIMCTaMV MOXKET IPUBECTY K HOSB/ICHUIO MaTepPIa/IOB, KOTOPbIe He COOTBETCTBYIOT BbI-
coKuM TpeboBaHmAM obpasosaTenpHoi apdexrusrocty (Chintalapati & Daruri, 2017).

""" Mavridi S. Digital identity: The promises & perils of existing online. URL: https://sophiamavridi.
com/digital-identity-the-promises-perils-of-existing-online/
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2. IIpo6empl caMmo0bydeHNMs 11 JOCTOBEPHOCTH JaHHBIX. VcCefoBaHms MOAIepKN-
BAalOT HEOOXOMMMOCTD 6oJlee IITyOOKOTO M3y4eHUA CIIOCOOHOCTY YYalMXCA PasInyaTh
Hajle)XHbIe 1 HeHafleXXHbIe OHAlH-pecypchl. PesynbraTol nccnenosanus Kingsley u co-
aBTOPOB YKa3bIBAIOT Ha OTCYTCTBUE Y yUALIMXCA HEOOXOIMMBIX HaBBIKOB ¥ O/ITOTOBKY
UL OLIEHKM ¥ VMCIIO/Ib30BaHMsI (PAKTUYECKVX JAHHBIX U3 OHJIAIH-PECYPCOB At CaMOO-
Oydenns (Kingsley et al., 2011).

3. HeobxopmumocTpb ynpasisaemoro obydenus. Padora Shoufan npenaraer pesyib-
TaThl TEMaTUYECKOTO aHa/IN3a IMy6/IMKaIit 06 obpasosarenbHoM noreHnmane YouTube.
BrIBOAIBI MCCTIEOBAHNS TOBOPSIT O TOM, 4TO YouTube siB/isieTcst 60raThiM 1 UHTEPECHBIM
MICTOYHMKOM y4eOHOro KoHTeHTa. OJJHAKO, YIUTBIBAs IIPOOIEMBI ¥ PYCKY BUICOXOCTHH-
ra, HOYepPKUBAETC HEOOXOAVMOCTD YIIPAB/IAEMOr0 OOYUYEHMsI, Ifje yIUTE/Is CO3MAI0T
WM OTOMPAIOT KOHTEHT, MHTEIPUPYA ero B obpasoBaTenpHblii nmporecc (Shoufan et al.,
2022), B TOM 4Kc/Ie 00palliasAch K CUCTeMaM yIPaB/IeHN 00ydeHUeM.

Ob6pasoBarenbHblil Bufeobmoruar Ha YouTube nmpegocTabiseT MHOTO BO3MOXHO-
creit st 00y4eHus, HO 11 MaKCUMA/IbHOI 9 PeKTNBHOCTI TPpebyeTcsi BHUMATEIbHO
yIIpaB/IeHMe Ka4eCTBOM KOHTEHTa U PasBUTHE YIeOHBIX HABLIKOB y €Tr0 MOTPeOUTENelL.
Yupasnsiemoe obydenne, rie IpohecCHOHaIbl 3aHIMAIOTCS CO3[aHIeM 11 0T60POM KOH-
TEHTA, MOXKET CTaTh K/II0YEBBIM pellleHNeM /A IIPeojj0/IeHNs BBI30BOB U 00ecIedeHns
BBICOKOTO yPOBHsI 00pa30BaTe/IbHOI LIeHHOCTY BUIe00/IOTIHTA.

HI/ICKYCCI/IOHHI)IC BOIIPOCHI

Cl1O)XHOCTD M3ydYeHUs1 BUFe06/10rocdepsl 3aKI0OYaeTcsi B ee U3MEHUNMBOCTIL.
Lankshear n Knobel ngentndunupyior 15 pasnudHbix BULOB 6I0T0B U OTMEYAIOT, YTO
[IOCTIEHYIE TIPOSJO/DKAIOT MYTHPOBATh I IMOPUANSNPOBaThCsL. VccmenoBarenn CBsI3bIBa-
10T pa3BuTHe 6710r0B co cMeHoit Web-1 Ha Web-2, mepexogom oT Beba, OpJeHTHPOBAHHO-
O MCK/TIOYNTETbHO Ha YTEHNE, K COLIAIBHOMY, IAPTUCUIIATOPHOMY. [laHHAS TUIIO/IOTHS
JaeT IIMPOKOE OINMCAHUe PAasIMYHBIX COLMAIBbHBIX Iiefell, OTPaKeHHbIX B Ororocgepe
(Lankshear & Knobel, 2007). B aTom cmbicie Buneodopmar mopaun MHGPOPMALK Cy-
I[eCTBEHHO COMMKaeT BUAEOOIOr ¢ BUAEONOKACTAMI WK CTpUM-TeKuyamu. Obpaso-
BaTe/IbHAsI COCTAB/IIIONNAsI BIUAEOO/IOTMHIA CTUPAET IPAHNUILY MEXAY [epPCOHATbHBIMI
6moramu u y4eOHbIMU Ororamu, obpasoBaTenbHbIMI I1atopmamu. BosHukaeT He06-
XOJVIMOCTb KOHIIENITYa/IbHOTO Pa3rPaHIIeHNs TOHITIIL.

B psne mccnenoBaHuit CTMpaeTcs rpaHNLia MeXIy O0TOM IIelarora 11 €ro CaiiToM.
K npumepy, JI. C. HaymeHKo B cBOeil paboTe onpesenya O/10T Iefarora Kak «Bed-cair
YUUTENsA, CO3AAHHBIN U UCIIONb3YeMbIil MM e, TI03BOMIAIOMINII Pa3MelaTh TEKCTOBYIO,
YUCTIOBYIO, TPadUIecKyo, 3ByKOBYIO U BU€O MH(GOPMALMIO B IIE/IAX OCYI[eCTBICHNS
MH(OPMAIMOHHOTO B3aUMOJEIICTBUA MEXK/Y YIaCTHUKaMM 06pasoBaTeIbHOTO IIpoLiec-
ca» (Naumenko, 2014) CospgaHiie IepCOHa/ILHOTO CaliTa IO3BOJIAET IIearory Mpe3eHTo-
BaTb CBOJI OIIBIT, TIOJTyYNTb HABBIKU AVMCTAHIIOHHBIX (GOPM PabOT C yUeHUKAMM, TOBBI-
CUTH ypOBeHb cBoelt VIK-KOMIIeTeHTHOCTH, YTO SIB/ISIETCST OJJHUM 13 BOXKHBIX 9/IEMEHTOB
YPOBHs KBaIMUKALMN COBPEMEHHOTO Ieflarora.

ITox mpodeccnonanbHbIM 00pa3oBaTeNbHBIM BIE06/I0TOM HAMM [IOHMMAETCSI BYI-
Ieo6I1oT, KOTOPBIII TPAaHCIUPYeT OOydalolmuii KOHTEHT, HpeAIoaraeT TUYHbI BKIAJ
aBTOpa B CO3/IaHIIE BI/IE0, 00513aTe/IBHO COREPXXUT NHGOPMALNIO O IIPodeccnoHaNTbHOM
HIPUHAJIOKHOCTU aBTOpa K cepe o6pasoBaHus (LIKOIBHBIN YUUTENb, IIPEHIOfiaBaTe/b
podeccrnoHanbHOTO 06pa3oBaTENBHOIO YIPEKAEHNS I . ).

3akmroueHmne

VIsydeHme MCTOYHMKOB IO IpobeMe JCCIELOBAaHVS MPOAEMOHCTPUPOBAIO aK-
TUBHOE UCIIOIb30BaHMe BUe00/I0r0B B 00pa3oBaTeIbHOM Ipolecce. B mHTepHET-1IpO-
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CTPAHCTBe MAET IIpoLiecc pa3BuTus u rubpupusanyun Bugeoboros. IlIkoabHble yunTe-
JIsL M IIpeIIofiaBaTe/ APYruX o0pasoBaTe/IbHbIX MHCTUTYLMII OOpaIaloTcs K 67I0TMHTY
IpPEeNMYI[eCTBEHHO KaK TeXHOIOr Y 00yIeH st 1 KOMMYHMKALINY C ayfUTOpHeit. Baxxnoe
CMBIC/IOBO€ HAIlONIHEHVe 6/I0rMHIa Kak 00pa3soBaTe/IbHON TEXHONIOTUM CBA3AHO C ped-
JIEKCHeTt TOCPECTBOM CaMOHAOMIOIEHNS, a TAK)Ke C 0OPATHOIT CBSI3BIO, IIO/Ty9aeMOIi OT
YYUTENIS U PYTUX 00yJaIoLIMXCs, ITo/Ib3oBaTenell. B paMkax yde6HOro 6710ra MIKOIbHMU-
KU MIOJTy4al0T BO3MOYKHOCTD B3aNMOJEIICTBOBATb CO CBEPCTHMKAMMU M OTTAYMBATDH HA-
BBIKJ caMoIlpe3eHTaluu. Bugeobmoruur crumynupyer camopediexcnio (B3IIAf Ha cebs
CO CTOPOHBI). DTO YCIELIHO UCIIOIb3YeTCst He TOIbKO Y paboTe CO LIKOTbHUKAMH, HO
TaK>Ke B IIPOLjecce IOTOTOBKM OYAYIINX YIUTeIeit.

[Tepexon ot Web-1 k Web-2 u ganee k Web-3 0603Ha4m1 He TOTBKO MOIIHBII IIPO-
PBIB B MCIIONIb30BaHMM pasHOOOpasHbIX (GopM 00pasoBaTeNIbHBIX 6I0rOB, HO U IIOCTe-
IeHHBII TTepexofi 00YJaIOIIerocst OT IMOSULUY HOTPeOuTe s y1e6HOTO MaTepyana K Io-
3ULIMY CO3[aTeNIsi COOCTBEHHOTO KOHTEHTA, HAIlOJIHEHMS €r0 CMbICTIaMM, pedieKcue 1
p. PeGeHOK BCé 6071blile BOCIIPUHIMAETCS KaK PABHOIPABHBII aKTOP (HapsIy C yd4uTe-
7eM) 06pasoBaTeNIbHOTO MPOLiecca, B T. 4. 6/1arofiaps Co34aHNI0 COOCTBEHHOTO 06pa3o-
BaTeJIbHOTO IIPOAYKTA.

B cpaBHeHNM ¢ TPagMUIMOHHOJ LIKOIO, OHJIAMH-IIKOJIbI ¥ BUAEO6/IOTH 110 60IbLIIel
YJaCTY JINIIEHbl HHCTUTYIIOHAIBHOTO [aBJIEHIsI, IPEOCTABIAIOT O0JIbIIle CBOOOMBI /IS
TBOPYECTBA ) CAMOBBIPAXKEHNS YYAIMXCsl, BOBJIEKAIOT OCTIEIHUX B 00pasoBaTe/bHble
CeTH, COXpAHIOLINMeCsI U MOC/Ie 3aBeplIeHNsI OuepefHoll crymeHu obydeHus. Bupeo-
OJIOTVIHT JaeT BO3MOXXHOCTb JIeTSM IIPOSBUTDH CBOM LM(POBbIe KOMIIETEHLIMY, IHOTA
BBICTYIIAsI B POJIM KOHCY/IBTAHTOB B3pocibix. OfHaKo 11 poBas rpaMOTHOCTD IPEAIIO-
naraeT cOPMMPOBAHHOCTD CPefy IPOUYMX M TAKOTO HaBBIKA, KaK IIOUCK JOCTOBEPHBIX,
Ppe/IeBaHTHBIX TeMe MCTOYHNKOB B OH/IAMH-IIPOCTPAHCTBE, 9TO OTHOCUTCS U K 0T6OPY BI-
Ieo6TIOroB, T. K. He BCe UX aBTOPbI ABJLAIOTCA NMpodecCuoHaIaMy 1 JAI0T OO0 BeKTUBHbII
B3I HA TY WIN MHYIO IPO6IeMy/BOIIpoc.

Jnst obecredenns kayecTBa 06pa3oBaTeNIbHOIO KOHTEHTA IIefiarory 1 06pasoBaTeb-
Hble MHCTUTYTHI ZO/DKHBI aKTUBHO YYaCTBOBATb B CO3JAHUI WM OTOOpE MaTepuasioB.
PasButuio 1udpoBoii rpaMOTHOCTY IEarOroB MOTYT CIIOCOOCTBOBATH CIIElMa/lbHbIe
KYpCbI M TPEHUHTIH [i/Is1 yIUTeJIel! 110 CO3AHMI0 00pasoBaTeIbHOTO BUAeOKOHTeHTa. [Ipn
IIPOEKTVPOBaHNM 00Pa30BaTENbHBIX IPOIPaMM CIeLyeT YYUTBIBATb M BO3MOXKHOCTD
3a/eliCTBOBAHNS BU3Ya/IbHOTO KaHaa repefadn nHpopmaryn. OOydeHne ¢ UCIONb30-
BaHMeM Pa3IMYHBIX JULAKTUYECKMX MHCTPYMEHTOB, BK/II0Yas BUIe00/IOIN, MOXKET yCH-
7nTb 9¢PEKTUBHOCTD 0O0YIEHNSL.

KonienTyanpable OCHOBBI 00pa3soBaTeIbHOIO BUEOONIOTMHIA BKIIOYAIOT B cebs
TEXHOJIOTHIO 00yIeHNsI, KOMMYHIKALIIIO I B3aMMOJIEIICTBIE YINUTEIIel, YIaINXCsL, @ TaK-
JKe MIPOJBIDKeHMe Ipodeccun yuanTerns, oboralieHne 1 COBepLUIEHCTBOBaHME IIefJarori-
4eCKOr0 MaCTepCTBa. DTH ACHEKThI — PYHAAMEHT /I CUCTEMATIIECKOrO MCCTIe[OBAHNS
¥ pa3BUTHS 00pa3oBaTENbHOTO BYE00IOTMHTA.
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AHHOTAI[UA

B ycnoBusax oTCyTCTBMA alalTAlMOHHBIX IPOIPaMM KJII04YeBasi PO/Ib BO BKIIOUEHUY JieTell MUIPaH-
TOB B 00Pa30BaTe/NbHYIO CPe/ly OTBOANTCS MIKOMBHOMY yUUTENI0. Y CTAHOBKM 1 06pasoBaTeIbHbIe
CTpaTerny Mefarora siB/sII0TCS BaKHBIMY KOMIIETEHIMAMI Il pabOTHI ¢ HEeCOBEPIIEeHHOIETHUMNI
MHOCTPAHHBIMM YYaIMMUCA B IKoIe. JJaHHasA mpo6ieMa HelOCTaTOYHO OCBeIljeHa B POCCUIICKOM
KOHTEKCTe U TpeOyeT CIenyaTbHOTO HAyIHOTO aHaaM3a. B craThe IpeACTaBIeHbl pe3y/IbTaThl Ka-
4eCTBEHHOTO JCC/Ie[IOBAHNA, 1Ie/Ib KOTOPOTO COCTOUT B TOM, YTOOBI BHIABUTD VI OXapaKTepPU30BaTh
YCTaHOBKM M TIPAKTHKM y4uTeneil B paboTe C eTbMI MUTPAHTOB, a TAK)Ke OLIEHNTD HATN4Me B3a-
MMOCBS3Y MEXAY HUMU. DMINpPUYECKIe JaHHbIe COOpaHbI METOLOM IIOMYCTPYKTYPUPOBAHHOTO
MHTEPBLIO ¥ KAaTerOPM3MPOBAHbI C JICIIO/Nb30BAaHMEM JIeNYKTMBHOTO M VHIYKTMBHOTO KOHTEHT-
aHamu3a. PecrioHeHTaMy CTa/my yauTe/st Koy Pecrry6muky TaTapcraH, nMeoLye OnbIT paboTsl
C MHOCTPaHHBIMI yYalllUMUCA. B pe3yibrare sKcIIepiMeHTa BbIe/IeHbI TPY BIfIa 00pa3oBaTe/IbHBIX
IIPaKTHUK: A3BIKOBAsA U aKajeMudecKas ITOAlep>KKa, Co3laHue JOOpOKenaTebHOI Cpefibl B Kmacce.
B BbICKa3bIBaHMAX y4uTesell 6bu1n 3aMKCHPOBAHBI YCTAHOBKY K YYAIMMCsI-MUTPaHTaM. B 60/1b-
IIMHCTBE CTy4aeB IIO3UTVBHbIE YCTAHOBKYU BEYT K BHICOKMM O>KUJAHVAM B OTHOLIECHNY y4eOHBIX
TOCTVKEHNUIT TIPUE3KNX yueHnKoB. Kpome TOro, BhIABM/IACH KOHIIENTyaNbHASA OPMEHTAINA yCTa-
HOBOK y4MTeIel, KOTOpas IPeuMyLIeCTBEHHO OTPaXKaeT IUII0PATMCTUYECKUIT TOAXO0], K STHOKY/Ib-
TYPHOMY MHOTO00pasyuio B Kimacce. MBI IPUIUINM K 3aKII0YEHNUI0, YTO IO3SUTHBHOE OTHOIIEHNE,
BBICOKIME aKafieMIT9ecKyie OXXWUAAHMA U HAIIPaBIeHHOCTh YCTaHOBOK Ha IUIIOPAIN3M O1arOmpusT-
HO BIIVIAIOT Ha IPAKTVKM PabOThI yUNUTeNIell C IeThbMU MUTPAHTOB, YTO COAEICTBYET MX YCIIeLIHOM
afialTaluy B IIKOJIE. Pe3yIbTaThl MCCIefOBaHNs OYAYT MCIIONB30BAHBL B CETEBOI IIPOTPaMMe I10-
BBIIIEHNA KBaIN(UKALUM I/ NeBY30B U BY30B, PEAIM3YIOLIMX IPOrPaMMbI IIeJarOrM4ecKoro
06pasoBaHus, B CBS3M C BBefIeHIIeM yIeOHBIX MOJY/IEl! IO aiaNTaliy HeCOBEPLUICHHOTETHIX MHO-
CTPaHHbIX I'PaK/aH 1 JieTell C MUTPAI[IOHHO ICTOPHEIL.

KiroueBble c1oBa: ety MUTPAHTOB, LIKOIbHBIE YUUTeIIs, STHOKYIbTYpPHOE MHOTOOGpasue, mpa-
KTUKM, YCTAaHOBKMY, aKafleMIuecKe OKIUTAHNA, TUTI0PaNn3M, PaBeHCTBO.
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Abstract

In the absence of state adaptive programmes, the key role in the inclusion of migrant children in the
educational environment is assigned to the school teacher. The attitudes and educational strategies
of the teacher are important competences for working with foreign students at school. This problem
is little covered in the Russian context and requires special scientific analysis. The paper presents
data from a qualitative study designed to identify and characterise teachers’ attitudes and practices
in their work with migrant children, as well as to determine whether there is a relationship between
the variables. The empirical data were gathered through semi-structured interviews and categorized
using deductive and inductive content analysis. The study participants were school teachers from
the Republic of Tatarstan who had experience in working with foreign students. The findings
revealed three types of educational practices, i.e. language support, academic support, and creating a
friendly environment in the classroom. Analysing teachers’ attitudes toward migrant schoolchildren
in the interview responses, the authors have found that teachers’ positive attitudes mostly lead to
high expectations for the academic achievement of migrant students. The study also revealed the
conceptual orientation of teachers’ attitudes that predominantly reflected a pluralistic approach
to the ethnocultural diversity in the classroom. The paper concludes that positive attitudes, high
academic expectations, and pluralistic ideas favourably influence teacher practices, which contributes
to the academic success of migrant children in school. The research findings will be used in the joint
professional development programme for teacher education institutions and universities, following
the introduction of modules on the adaptation of foreign minors and children from the families with
migration history.

Keywords: migrant students, school teachers, ethnocultural diversity, practices, attitudes, pluralism,
equality.

BBenenmne

AxmyanvrHocmv npobnemol

3a mocnepHue nBa mecsiTuieryusi B Poccun HabmogaeTcst 60MBIION IPUTOK TPYHO-
BbIX Murpantos. Habupaer 060poThbI ceMeliHasi MUTpaLys, CTaBsl Mepef TOCyAapCTBOM
npobieMy afanTanyuy 1 O0ydeHVsl eTeil MHOCTPAHHBIX IPAX/AAH B POCCUICKMX IIKO-
nax. Pecrrybnuka TatapcraH, Kak OIMH 13 9KOHOMIYECKY Pa3BUTHIX CyObeKToB Poccuii-
ckort Pepeparun, ABIAETCA NPUBJIEKATETbHBIM PETMOHOM 1A MUTpaHTOB. OpueHTH-
POBOYHOE KOIMYECTBO 3apervCcTPUPOBAHHBIX MHOCTPAaHHBIX rpakiaH B PT cocrasmser
396,7 toic. VI3 HUX 35% —TpypoBble MUTPAaHTHI U3 Y30ekucTaHa, Tampxnkicrana, Typk-
MeHucraHa, Keiprsiscrana (MVD of Russia, 2023). OdunnanpHas CTaTUCTUKA I10 BETAM
MUTPAHTOB B pecIIyOiKe He BefeTcs. HecoBeplleHHOMTeTHIE IHOCTPAHHBIE TPaXIaHe
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06y4aroTcst B 06111e06pasoBaTeIbHBIX KIACCAX [0 e[UHBIM /I BCEX YUAIUXCS YIeOHBIM
IporpaMMaM.

B poccuitckoM KOHTEKCTe MOXXHO MEpeYNC/INTh HEeMHOTOYMCIEHHBIE TPYABI, IO-
CBsILIleHHBIe IIpobieMe ajjanranmy 1 obydeHus pereit murpantos (Aleksandrov et al.,
2012; Dzhurinsky, 2016; Zborovsky & Shuklina, 2013). VccmenoBaTeny 0TMe4aioT, 4TO
B cucreMe 06pa3oBaHMA MOKa He CJIOKIINCh CTaHAAPTU3MPOBAHHbBIE IIPAKTUKY 00yde-
HIIsI HECOBEPLIEHHONIETHNX NHOCTpaHHbIX rpaxaad (Omelchenko, 2019). OrcyrcrByoT
aJlalTallMOHHbIE K/IACCHI, He BEIeTCA CYCTeMHas MO/ITOTOBKA CIIeLIaI/ICTOB, BIaIefoINX
METOIMKOI 00y4eHNUA PYCCKOMY A3bIKY Kak mHOCTpaHHOMY (Gromova et al., 2021). B Ta-
KUX yCTIOBMAX OCHOBHAS POJIb BO BK/IIOUEHUM JIeTell MUTPAHTOB B 00pa3oBaTe/IbHYIO Cpe-
Iy oTBOAMTCA MKOoAbHOMY yunrenio (Gukalenko & Borisenkov, 2018).

CoBpeMeHHbIe 3apyOesKHbIE UCCTeOBAHNA O3BOIAIOT ITy0yKe MOHATD, YTO BOIIPOC
0 TOM, KaK y4MTe/Is1 PearnpyloT Ha PacTyle MHOroobpasne, MIMeeT pelIaoliee 3Have-
Hye 111 WKol Bo BceM mupe (Gay 2021; Corski, 2009). TeopeTuk MyIbTUKYIbTYPHO-
ro obpasoBanus JxeriMmc BoaHKC yTBep)kKaaeT, YTO B Pas3IMUHBIX OOLIECTBAX I€LAarorn
TO/DKHBI YBaXKaTb VM IPVHUMATb KYJIbTYPHbIe OCOOEHHOCTVM CBOMX Y4EHUKOB, YTOOBI
VIOBJIETBOPSITH 00pa3oBaTe/IbHble MOTPEOHOCTH MIPECTABUTEIEN PA3HBIX STHIUYECKNX
rpynn (Banks, 2014). CrefoBaTe/ibHO, YCTAHOBKM YIMUTeTIeN U MX MIPAKTUKY ABJISAIOTCA
BKHBIMI KOMIIETEHIIMSIMI YIUTES sl pabOTHL B KY/IBTYPHO pasHOOOpasHoiL 06paso-
BaTe/NbHOII cpefie. B 91011 CBA3YM BO3HMKaeT HOTPEOHOCTD B M3y4eHUN JAHHOI TPO6IIEMbI
B POCCUIICKOM KOHTEKCTe.

Amnanus omeuecmeentoti u 3apy0eicHoti iumepamypoi no npobneme Uccied08aHuUs

O6pasoBarenbHas MPAaKTUKA OTHOCUTCSA K CTPATETVAM 00ydeHIA IV CTUITIO TTPeIIo-
maBaHysL. [laHHOE IIOHATYE BK/IIOYAET B Ce6sI KaK COflepKaHe IPEofjaBaHIist, 00yIeH s,
Tak u pakTIdeckue gerictBus neparora (Herrera, 2010).

Dumcius et all. (2012) npepnaraior pasfensarh AT HAPaBIeHNIT pabOTbI YIUTeLs
C IeTbMJ MUTPAHTOB: 1) A3BIKOBas MOJIEPKKa, 2) aKajeMITdecKas IOepKKa, 3) BKIIIO-
JeHue pofuTeelt, 4) MHTEPKYIbTypHOe 0OpasoBaHIe U 5) To6poKeIaTenbHast cpea 00-
y4eHMUA.

ITepBast u HanboIee BaKHas 0OpasoBaTeIbHAsl IIPAKTUKA — 00y4eHNUe SI3BIKY IIPU-
HMMaoIlell cTpaHbl. MeTofuka 00y4eHUs A3BIKY KaK BTOPOMY B 3TOM OTHOIIEHUM
SIB/IsIeTCs1 HanbosIee YCIELIHOM 11 TIPefIoIaraeT pasHsle moaxonbl. COINacHO mepBoMy
HOJXO/Y, IeTsAM MMUTPAHTOB HEOOXO[VIMO IIPEIOAaBaTh TOMBKO A3BIK CTPAHBI MIPUXOfiA
(Zheleznyakova, 2023), BKII09asA MHTePAKTUBHbIE IIPAKTUKI TOBOPEHNA, IICbMA, YTe-
HIIA, CTyIIaHNUA, KOJUTabOpaTHBHOI IPYIIIIOBOI pabOTHI 1 T. A. Ipyroit mopgxop — 6MInH-
TBJIBHBIIL, I7l€ HAPSIAY C M3yYeHMeM sI3bIKa IPUHIMAIOLIE]! CTPAHbI Pa3BIBAIOTCS HABBI-
K1 popHoit peun (Soboleva & Tungusova, 2014).

BropeiM HampaseHyreM pabOThl YUUTeNIsl SIB/IETCA aKafeMudecKas IIOfgepiKKa
U yMeHbIIeHUe IPo0eNoB B yCIeBaeMOCTH JieTeil. Pob akaeMudyecKoli MOAgepKKN
Ba)KHA /IS YYAIIMXCs-MUTPAHTOB, IIOCKO/IBKY C1aboe BIafieHne sI3bIKOM U HeCOOTBET-
cTBMEe 06pa3soBaTENIbHBIX CTAaHNAPTOB IPMBOAUT K TPYAHOCTAM B OCBOCHMH IIKOTbHOI
nporpammel (Moskal, 2016).

B kracce, /e IpUCYTCTBYIOT MHOCTPaHHBIE yYalllyiecs, BaXKHO BBICTPANBaTh JOBEPH-
Te/IbHble OTHOLIEHMsI, CO3[aBaTh H0OpOXKeIaTeNbHYI0 06pasoBaTebHyI0 cpeny. B poc-
CUIICKOII HAy4HOII TUTepaType mpobaeMa 06ydeHNs feTeil MUTPAaHTOB PacCMaTPUBACTCA
B KOHTEKCTe el HOoMuKynbTypHoro obpasosanus (Gukalenko & Borisenkov, 2018),
B 3apy0e>XHOI — MHTepKy/IbTypHOro obpasoBanusa (Polat & Barka, 2012). OtnenpHsle
y4eHble MCIIO/Ib3YIOT MOHATHE «MEeXKY/IbTypHOe obpasoBanue» (Moskal, 2016). Hecmo-
TP Ha pasHble ONpefieNieHNsA, 0Opa3oBaTeNbHbIe IIe/V eAVHBI M 3aK/II0YAITCA B BOCIIN-
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TAHUM YBOKUTEIBHOTO OTHOIIEHVSI K Pa3HBIM 9THOCAM, B CO3[JaHUN JOOPOIKeTaTeIbHOI
aTMocdepbl B IIKOJIe, OCHOBAHHOJ Ha IPUHIUIIAX TOIEPAHTHOCTI 1 AMAJIOTa KY/IbTYP.

[TpakTrKa BK/IIOYEHUS POJUTENIE YYALIUXCSA-MUTPAHTOB B 0OpasOBaTe/IbHBbII
Ipoliecc TpeANnoaraeT A3bIKOBYI0 U MHPOPMAIMOHHYIO MOANEPKKY, UCTIOTb30BaHNE
PecypcoB OOILINH MUTPAHTOB, PabOTy ¢ BBICOKMMU OXupgaHuamu pogurerneit (Dumcius
et all., 2012).

B coumanpHOI MCUXOIOTMY MOHATIE «YCTAHOBKA» OIPENENseTCsl KaK «COCTOsTHYE
CO3HaHMA, KOTOPOE TPOABIIACTCA B YOSKIEHUAX, YYBCTBAX, IIOBEJIEHNM 110 OTHOIIECHNIO
K COIM/IbHO 3HAYMMBIM OOBEKTaM C HEKOTOPOII CTEIEHbIO 6/IaTOCK/IOHHOCTIL MIU He-
npunatus» (Eagly & Chaiken, 2007, p. 584). B MupoBoit Hay4HOII TuTepaType BOIIPOCHI
U3Y4YeHsI YyCTAHOBOK y4MTesIell BCe Jallle pacCMATPIBAIOTCSI B KOHTEKCTE Wil MY/IbTH-
Ky/IbTypHOro obpasosanus. Banks (2014) nogyepkuBaer, 4T0 HeOOXOAVIMO CTPEMUTD-
CsI MEHSTD B3IJIAMBL U YOKIEHMsI BCeX YIaCTHMKOB y4eOHOro IIpoljecca B HalpaBiIe-
HUM K IUTIOPANIN3MY ¥ IPUHATHIO KyJIbTYPHBIX 0COOeHHOCTel. [Ipyrie nccnegoBaTenn
(Apfelbaum et al., 2010) mpu3bIBAIOT UTHOPUPOBATD WM IPEYMEHBIIATh PA3TNINs
MeX[y STHOKYIbTYPHBIMU Ipymnamiu. IIpenmnonaraercs, 4To IOAXOM, OCHOBAHHbIN Ha
«pacoBOM [Ja/IbTOHM3ME», IIPUBEAET K OO/IbIIeMy PAaBEHCTBY M BKIIOYEHNIO YIAI[IXCs
(Hachfeld et al., 2010; Khairutdinova et al., 2022). 9ta gucKyccus IOKasbIBaeT, YTO
YCTQHOBKIU YYUTe/Nell MOIYT UTPATh KJIKYEBYI0 PO/Ib B OOYYEHUM [eTeil MUTPAHTOB
(Wang et al., 2022).

B mocnennue pecAaTmaeTus MOSBUINCD MCCTIEHOBAHNS, B KOTOPBIX IIPeAIPUHIMA-
I0TCA TOIBITKM KaTETOPU3ALMY YCTaHOBOK K STHOKY/IBTYPHOMY pasHooOpasmio. Tak,
STHUYECKNEe YCTAaHOBKY IIPUHATO KIACCU(UUMPOBATH 110 CTEHEHN MX 9MOLIMOHAIbHOI
HACBIIIEHHOCTY Ha IO3UTMBHbIe 1 HeratuBHble (Andreeva, 2001). Bryan & Atwater
(2002) BbIENAIOT TPYU KATETOPUM YCTAHOBOK M YOEX[AEHWI yIUTesIel, OTPasKAIOLINX:
(a) XapaKTepUCTUKM Y4eHVUKOB; (6) XapaKTepUCTUKU POJUTENeil, ceMby; (B) OTHOLIe-
HIfe K MHOroo6pasuio B Kiacce. VIMeTcst paboThl, B KOTOPBIX PaCKPBITa B3aMOCBSI3b
STHOKY/IbTYPHBIX YCTAHOBOK C o>kupanusaMu yuuteneit (Gay, 2021; Hachfel et al., 2015;
Russell & Russell, 2014). CoriacHO MHEHIIO yI€HBIX, BBICOKIE OXKI/IAHsI CBSI3AHBI C II0-
3UTVBHBIMMU YCTaHOBKAMM, OPUEHTAIVell YUUTe A Ha TOIePAHTHOCTD 1 IIOBBIIIEHE CBO-
UX IPOQeCCIOHAIbHBIX KOMIIETEHI[NIL. VI, HAPOTIB, HEOOOCHOBAHHBIE ITeJATOTNYeCKIe
OXXWTAHMA CTAaBAT YYAIVXCSA B HEBBITOJHOE TOJIOXKEHNE.

YdeHble B CBOMX TPy/jaX aKLeHTUPYIOT BHUMAaHIE HA TOM, ITO B IIPO(eccuoHaIbHOI
IeATeTbHOCTU MOTYT OTPaXKaTbCA YCTAHOBKY yUUTENIel, X OTHOIIEHNUe K STHOKYIIbTYP-
HOMY Pa3HOO06pasiio, KOTOPOe, COOTBETCTBEHHO, Oy/ieT BIUATH Ha BO3MOXKHOCTI 00yde-
HYIS fieTell ¢ pasHbIM Ky/IbTypHBIM ponoMm (Gay, 2021; Milner, 2010; Wang et al., 2022).

Lenv uccnedosarust

Vlcxomst U3 BBIIIECKa3aHHOTO, 1[€/Tb HACTOSIIEro MCCIENOBAHMS COCTOUT B TOM, YTO-
ObI BBIABUTD Y OXapaKTepU30BaTh YCTAHOBKM U IPAKTUKM IIKOJIbHBIX y4uUTeIel B paboTe
C IeTbMJ MUTPAHTOB, @ TAK)Xe OLIEHNITD Ha/I4Ylie B3aUMOCBA3U MEX/y HUMI.

MCTOJIOIIOI‘M}I HNCCIeTOBAHUA

ViccnepoBanue 6GasupyeTcss Ha TPEXKOMIIOHEHTHON MOJENM MY/IbTUKYIbTYPHOI
KOMIIETeHTHOCTH Y4MUTeNA, KOTOpas IpefIioaraeT 3HaHue pasHbIX KYJIbTYp, OCO3HAaHUe
JIYHBIX IIPeRyOeKIeHNII M YCTAHOBOK, HaBBIKM IIPEIIOIaBaHMA YYAIMCS C Pa3HBIM CO-
LIVOKY/IbTYpHBIM IpoucxoxaerneM (Nechaeva, 2008).

C LieIbI0 MCCTeOBaHNA YCTAHOBOK M IIPAKTYUK IIIKO/IBbHBIX y4MTesIell Oblia BhIOpaHa
KauecTBeHHasA ONMCaTeJIbHAsA METONONIOIMA C MpMMEHeHMEeM AVPEKTUBHOTO KOHTEHT-
anammsa (Hsieh & Shannon, 2005).
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OKcIepuMeHT mpoxoant Ha 6ase mxon Pecny6immkn Tartapcran. Peconpentamu
cramy 20 yumTeseil HayaJbHBIX KIacCOB, MMEIOUIUX OIBIT B3aMMOZENCTBUA C NeTbMIU
murpanTos. JKenmmusr cocraBwm 95% (N=19) Beibopxi, Myxunsst 5% (N=1). Bonb-
IIVHCTBO XXUBET U paboTaeT B cromuie pecnyomky — B . Kasanu (N=16).

C60p aMIMpUIeCKUX TAHHBIX IIPOBOANIICS METOL[OM IIOIyCTPYKTYPUPOBAHHOTO MH-
TepBbI0. OIIPOCHNK COCTOS 3 BOCBMM OTKPBITBIX BOIIPOCOB, KaCAIOIXCsA IIPobIeM 06-
y4eHus AeTelt MUTPAHTOB U IIPAKTUKIU PaOOTHI yauTesIell. Y CTAaHOBKY B BHICKAa3bIBAHIIAX
PECIIOHIEHTOB IPOSBILANICH OOCPELOBAHHO. 3alJICh MHTEPBLIO Belach Ha AMKTO(OH ¢
IIpefBapPUTEIBHOTO COIIACKS YIACTHUKOB. [lmnTenbHOCTb Gecer cocrassia ot 30 1o 90
MIHYT.

B mICbMEHHBIX CTEHOTpaMMax MHTEPBBIO ObUIM 3apUKCHPOBAHBI 3HAYVMBIE IS
uccnefoBanus Gpasel ¥ BbICKasbIBaHMA. /1 aHamM3a 06pa3oBaTe/IbHbIX IPAKTUK MIPY-
MeHAIach cucreMarusanma Dumcius (2012). YcTaHOBKM y4uTeneil KOAUPOBANIUCH 110
Tumonorny, paspaboranHoit Bryan & Atwater (2002). B xope mccnenoBanus JaHHbIE
KTacCUUKALuy ObIIN PACIIMPEHBI JOIOTHUTETbHBIMI KATETOPUSMU C MCIIO/Ib30BAHI-
eM JIeAyKTMBHOTO ¥ MHAYKTVBHOTO KOHTeHT-aHanu3a. O6paboTka saMIMPUYECKUX Ma-
TEpUaJIOB OCYIeCTB/IsIIAach Ha 6ase mporpammbl Atlasi-ti 8 111 KadecTBEHHBIX MOKasa-
Tenen.

PeSy)IbTaTbI NCCIEeqOBAHNA

Ipaxmuku yuumerneii 6 pabome ¢ 0emvMU MUpaHmos

Kak 6bI10 yKe OTMeYeHO B IUTepaTypHOM 0030pe, MO>KHO BBIIE/IUTD IIATDH HAIIPaB-
NeHnit 06pa3oBaTENIbHBIX NPAKTUK B paboTe C JeTbMI MUTPAHTOB: A3BIKOBAS IOJAJEP-
XKKa, aKajieMndecKas IOJiiepyKKa, BKIIIOYeHVe POJITeIel, MHTepKY/IbTypHOe 06pasoBa-
HIe U JoOposKenaTebHas cpefia obydeH s Takoil KIaccupMKaMOHHbIN IPU3HAK, KaK
«BKJIIOYEHJE pORUTeNel» Mbl OyfieM pacCMaTpUBaTh B paMKaX KaXIOTO U3 HalpaBjie-
Huit. B Tabmmie 1. mpepicraBieHa YacTOTa BBICKa3bIBAHMII YIMTe/IEil 110 BBIIe/IEHHBIM
KaTEeTOPVIAM.

Tabmuua 1. Hanpasnenus npakmux pabomut yuumens ¢ 0emoMu Muepanmos (Konu4ecmeo yumam,)

Hanpasnenus pabomot yuumens Konuuecmeso yumam
SI3pIKOBas MojepKKa 96
AxafieMnuecKas IOAJepIKKa 69
Cospanne JOOposKeIaTeNIbHOI Cpeibl B Kacce 36
C meTbMI MUTPAHTOB IOTIOTHITETbHO HIYETO He HY>KHO Je/aTh 2

B 60/IBIIMHCTBE C/Iy4aeB yUnTe/s PACCKA3bIBAIOT O HEOOXOAMMBIX Mepax II0 yIyd-
IIEHIIO YPOBHS BIAfIEHNs PYCCKUM SI3BIKOM y YUAIUXCs. B 0HOM 13 MHTEPBBIO cofiep-
XKUTCS MHPOPMALVS O TOM, YTO B LIKOJIE OPTaHM30BAHBI CIIELA/IbHbIE KYPChI PYCCKOTO
SI3BIKA JI1 MTHOCTPAHHBIX YIEHNKOB. B OCHOBHOM y4MTe/s 3aHUMAIOTCS C TAKUMM JIeTh-
MU VHAMBUAYAIbHO ITOCIe YpokoB. CofepskaHye IIOJ0OHBIX 3aHATHIL CBA3aHO € paboTol!
HaJ TEKCTaMM, PasBUTHEM HABBIKOB PeUeBOI KOMMYHUKALUM: «f 0CtMasanace ¢ HUmu
nocze ypoxos u uHousudyanvHo pabomana. Yumanu mekcmol, NPo206apUBANU BCIYX».
«Bonvie ¢ HUM 3aHUMANCL C08apHOTI pabomoiiv; «Opeanusyr KoHmaxkm ¢ demvmu,
4moOvl 00ULANIUCH, NOMO2ANU OpYe Opyey».

AxafieMudeckas IOAep>KKa BKIIOYaeT B ce6s1 MeTOIbI pabOTHI YUNTE/Is O IOBbILIe-
HIIO Kav4ecTBa 00yYeHNs U YCIIeBaeMOCTH JieTell. B CBOVX BBICKA3BIBAHVIX PECIIOH/EHTHI
OTMEYAIOT, YTO 3aHMMAIOTCS C IEeTbMU KaK Ha YPOKe, TaK U B [JOIIOJIHUTENbHOE BPEMSL.
PacrnpocTpaHeHHBIM IpueMOM paboTBhI sABIAETCS O0Jiee JOCTYIIHOE 00bsACHEHME YIeOHO-
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rO MaTepuasa Yepes HarIAAHOCTD U IIPAKTUIECKUe AeiCTBUS: «[Ipu 06vscHeHUl meMbl 51
UCNONB308ANA CXEMbL. 3PUMENDHO PeOEHOK NIyUuie 3ANOMUHAEH.

Mepsl 0 CO30aHMIO JOOPOXKETATEILHOI CPelibl B K/IACCe CBSI3aHBI C IPOBEeHIEM
MEepPOIPUATHIL 110 (POPMMPOBAHNIO KY/IbTYPbl MEKXHALMOHA/IBHOrO 06menus. Hekoro-
pble 13 yIaCTHUKOB MHTEPBbIO OTMEYAIN, YTO B IIIKO/IAX OPTaHM3YIOTCSI STHOKY/IbTYPHbIE
npasgHuK: «Pecmusany Hapo00s MUPa nposooum, 20e UHOCMPaHHbie PeOsTMa aKmMusHo
yuacmeyom, npedcmasnsiiom ceot cmpary. Taxue Meponpusmus ux asmopumen 8 2na-
3aX MeCHbIX Oemeti NOOHUMAIOM». YIUTEIA IPOBOLAT KJIACCHBIE Yachl, II03BOJLAIOLIVE
KOJUIEKTMBHO pelIaTh BO3HUKIINE IPOOIeMbl 11 He JOIYCKATh AMCKPUMIHALIMIO 11O OT-
HOILLIEHWIO K JleTsIM-MurpaHTam: «Manvuux ['abun, on xe memnenvkuil. Hy u e2o 063vi-
sanu... Ha knaccHvix wacax mvl 3mo co8mecmHo o0cys#oanu». B ciydae KOHQIMKTHOTO
HOBE/IEHNS VICIIOIb3YIOTCS MHAVBU/YalIbHble Gecefbl CO IIKONMbHUKAMM: « 00BSCHSII0
Oemsim, Umo Hesb3st 00UNAMbCS U KOHPUKMOBAMby.

B penkmx cydasix y4uTessi BbICKa3bIBa/Iyl MHEHME O TOM, YTO C Z€TbMJ MUTPAHTOB
HJKaKJX JJOIIOJIHUTEIbHBIX Mep IPUMEHATH He CIefyeT: «becnone3Ho ocmasnsimp ux no-
c71e ypoxos omoenvHo 3aHUMAmucst. PebeHok Hauunaem 80CnpUHUMAmMy ce6st Kax nuoxo-
20, OMCMAOULLZ0».

B xopie aHa/M3a MaTEPUAIOB MHTEPBbIO MbI BBLIBIIN, YTO IIPAKTUKI PabOTHI yauTe-
J1€ell ¢ DeTbMI MUTPAHTOB MOXKHO KTacCUPUIMPOBATh Ha «IIpuMeHsieMbie» (163 ¢passr)
U «peKoMeHfiyeMble» (63 dpassr). Hanpumep, o IpoBefieHHOI paboTe MOXKHO CYAMUTD 10
TAKUM BBICKa3bIBaHUAM yuureneit: «IIpuxodumcs 06vsAcHAMb GYK8ANbHO HA NATLUAX
unu Ha kapmunkax»; «Ja, vumana c vum mexcmot. O6vAcHANA emy cmoicn». K pexomeH-
IyeMBIM IIPAKTUKAM ObUIM OTHECEHbI Pa3MbIIUIEHIIS yIUTe Il O HeOOXOMOCTH CIIeLN-
QJIBHOI PabOTHI C JeTbMY MUTPAHTOB: «Hysicen 6omvuiuii ynop na pyccxuii sisvik. He snas
SA3bIKA, OHU He CMOZYym ycéoumv yueOHvili mamepuan»; «bydem xopouio, ecnu Ons HUX
€030adym adanmayuoHHvle KIAaccol».

CrienyromyM 3TaoM UCCIe[OBAHNS CTAJIO OIIpefie/ieH e 06/1acTy IpUMeHeHNS Ipa-
KTVK pabOThl yuuTess ¢ feTbMy Murpantos (Tabmina 2).

Tabmnua 2. O6nacms npumeHeHUs NPaxMuK padomol yuumerneil ¢ 0emvMu MUPaHmos
(konuuecmaso yumam)

ObpasosamenvHole npaxkmuxu ITpumenerue Pexomendayus
Pa6oTa LIKOJIBI B 1[€/IOM 12 7
C rpymnmoii ieTeit MUTPAHTOB 11
C pebeHkoM 42 6
Co Bcell ceMbeit 0 3
Co BceM K1accoM 23 0
C popurenammu 26 3

Kax y>xe BBISICHIIOCDH, HanbojIee 4acTo MCIIO/Ib3yeMast IIeflarorndeckas IpaKkTiuKa —
VMHAVBUTYa/IbHAA pa60Ta C pe6eHKOM—MI/IrpaHTOM. B OTIE/IbHBIX MTHTEPBBIO BCTPEIACTCA
OIJICaHME METOLOB pabOThI y4nTe/Isl C POAUTEIISIMY C Lie/IbI0 X BOBJIEYEHNMS B y4eOHO-
BOCIIMTATE/TbHBIN Iponecc. B Takmux Cny4asax y9nTeNb, KaK IIPpaBUIO, Ja€T H€O6XO/:[I/IMBI€
PEKOMEH/AIVI TI0 BBIIIOJTHEHNIO JOMAIIHUX 3afaHuil: «f 6vicmpo pacneuwamana 3ada-
Hust, N000OHble mem, umo mul desianu Ha ypoke. Podumenu ux doma ¢ Oemomu 6b1NOIH-
Ziu». B OHOM M3 MHTEPBBIO BCTPEYAETCs YIIOMUHAHUE O TOM, KaK IIearor MpyUBIeKas
ponuTeNeli K pellleHNI0 KOH(IVKTA, BO3HUKIIETO MEXTy MECTHBIMU JeTbMU U Ipues-
xxumu: «Boisvisana pooumerneti. C nanamu paszeosapusana. Ymobvi demu cmoenu Kak-mo
Ooyuumucsi, 4moOvl UM OviI0 KOMPOPMHO 6 Kiacce». PeCIIOHIEHTHI Yallje BCETO CETYIOT
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Ha OTCYTCTBIE IIOMOLIM CO CTOPOHBI poputesneit. OfHa U3 IIABHBIX IPUYUH — IIOXOE
3HaHNe PYCCKOTO A3bIKa. IJoKasaTeTbHO B 3TOM OTHOLICHMN BBICKa3bIBaHME OJHOTO U3
nefaroros: «Ho som makozo compyonuuecmaa ¢ pooumenamu noxa He nonyuaemcs. Onu
XOMAM, HO nomoub He Mozym. [emu co epemeHem HAUUHAIOM TyHUle NOHUMAMb A3bIK.
VI cmanossmcst nocpeOHuKamu meicoy poOumensimu U yaumenem.

B maTepmanax MHTEpBBIO HEPEJKO BCTPEYaNUCh paccKasbl yuurTesneil o pabore co
BCEM KJIACCOM B Iiensix 6omee 9(h(heKTHBHOrO BKIIOUEHNS IIPME3KUX YIEHNKOB B 06pa-
30BaTENIbHYIO CPenly: «B meampanvHom Kpysx#ke 6ce 8bicHynaiom, S HUK020 He 00UIar.
Ilycmu 0sa criosa ckaxcym, Ho ponu Kakue-HuOyO0b UCHONHAIOM».

K mpumeHsAeMbIM IIpaKkTUKaM pabOTHI IIKOJIBI B 1[eJIOM MO>KHO OTHECTH OTHEe/IbHbIe
MEpPOIIPUSATHS STHOKY/IBTYPHOI HAIIPaB/IEHHOCTH, TaKye KaK (ecTuBa HapOZOB MMpa
U TBOpYECKUe KOHKYPCHI. [IBOe PecIIOHIEHTOB YTBEPXKAaIM, YTO B UX IIKOJIE CO3/laHa
mobpoxxenmarenbHas aTMocdepa I MIPUE3KUX YIEHUKOB: «B wikose Hyx#HO co30amp
6ce YC0BUS, 4MobbL OHU He 000co0UUCh, He 00031UnUCY». B KadecTBe peKOMEHITyeMBbIX
IIKOJIbHBIX IPAKTHUK Yallle BCETO BBHICTYIAIOT KyPChI PYCCKOTO SI3BIKA [LS eTell MUTPaH-
TOB: «ChneyuanvHas npoepamma 00NKHA Obimb, pycckuti A3biK 018 muzpanmos». Heko-
TOpBbIE PECIOHAEHTHI IIPe/IaraloT BHOBb MPUOBIBIINX YIEHIKOB CAKATh Ha K/IACC HIDKE.
B oTzenbHBIX IIKOMaX, KaK BBIACHUIOCD, 9TO YK€ IPaKTUKYETCH.

Pa6ora yunresns ¢ rpymmoi fereii MUTPAHTOB OOBIYHO IIPOBOJUTCS IIOCIIE YPOKOB:
«Ypoku ¢ Humu Oenaem 6 npoonetike, nomozaem». Kak IpaBuio, yuurenb BKIHOYAET B Ta-
Kue TPYIIIbl YYeHNKA-IOCPeIHUKA, XOPOLIO BIA/ICI0Ier0 KaK POSHbIM, TaK ¥ PYCCKUM
A3BIKOM.

Yemanosxu yuumerneti 6 pabome ¢ 0ermoMu MUPAHINOS.

B Hay4HOII MUTepaType YCTAaHOBKM y4UTe/Iell K 9THOKYIbTYPHOMY PasHOOOpPa3Nio
B KJIacCe TIPMHATO KAACCUQUIMPOBATD MO OTHOIMIEHUIO K HETAM, POIUTENAM, PasHBIM
STHUYECKUM IpymIaM. Mbl BBIACHMIN, YTO YCTAHOBKY YYMUTENIEN K KaXKJOM M3 yKa3aH-
HBIX KaTeropuil MMeIT CBOV OCOOEHHOCTM M BBIPKAIOTCA Yepes Te WAV MHbIe IOKa-
3aTe/y. bobIIMHCTBO BBICKA3bIBAHMII CBAI3AHO C XapAaKTEPUCTUKAMMY [eTell-MUTPAHTOB:
«9dmu demu docmamouro 6otikue, AKMUBHO YHACMEYION 68 HUSHU KAAcca». Y CTAHOBKM
K JIETAM MUTPAHTOB COJIepyKa/ii BbIPA)KEHNs, ONMCBIBAIOIYE B3aMOOTHOIIEHM YIn-
TeNA C yUeHUKaMI: «K HUM HyHHO OMHOCUMbCT nOo-000poMmy, UHAYe OHU 3aMbLKAIOMN-
¢ 6 cebe». OLEHKM y4uTesIeil BBLAB/LAINCH B OIMMCAHUY MEXINYHOCTHBIX OTHOLICHMI
B Kyacce: «Bruearmcs 6 KonmeKmue oueHv cnokoiiHo, 6e3 KoH@auxmos». Opaspl yuu-
Testeit 06 00y4eHNN, aKaleMIIeCKOoll YCIIeBaeMOCTH TAaK)Xe JEMOHCTPUPOBA/IN CTelIeHb
UX OTHOILIECHMA K JIeTAM MUTPAHTOB: «Mamemamuxy HOHUMAKM Mosnvko 6 nepesode Ha
OeHveu. Imu demu oueHb 00sM OeHbeu, Kax u ux pooument». OTHENIbHO MbI BBIEIIIIN
KaTeropyuio YCTaHOBOK y4UTeNell ¢ MX KOMMEHTapyAMY 00 YpOBHe 3HAHUA y4eHUKaMU
PYCCKOTO sI3bIKa: «3blK He 3HAOM, yuebHbLl Mamepuarn He nonumaiom». B cBonx orserax
Y4UTENA aKIIeHTUPOBAIY BHUMAHME Ha STHUYECKUX 0COOEHHOCTAX, MEHTAINTETe JleTell:
«Buvinonwsiom nobvie mou nopyuenust. Bocrmounuiii menmanumerm y HUxX maxoii».

B npomnecce nsyyeHnsa mMarepuanos MHTEPBDIO BBIACHUIOCDH, YTO OTHOIIEHME yYuUTe-
el K MUTPAHTaM MMeeT PasHyIo CTelleHb 9MOLMOHANIbHOI OKpacky. Kak mokasan aHa-
13, yanTens 6ojee MO3UTVBHO HACTPOEHBI K JieTsAM MUrpanTos. Hamu Boifeneno 60 mo-
JIOXKUTENIbHBIX 11 19 OTpUIIaTeTbHBIX KOMMEHTap1eB. 11 BbICKa3bIBaHMIT Mbl OIIpee/INIn
KaK aMOMBa/leHTHbIE, TaK KaK TOYKa 3PEHMs yIMTeneil OblTa HeogHO3HayHa. [legarorn
4aCTO IIOJIOKUTEIBHO OT3BIBAIOTCS O CTAPAaTeIbHOCTY, PabOTOCIIOCOOHOCTY AeTell MIT-
panroB. IloguepkmBarT, YTO Takue ydalyecs OY€Hb MOTHMBMPOBAHBI K IIOTYy4E€HMIO
3HAHUIL: «B cpasHeHuU ¢ HAWUMU YHeHUKAMU Y HUX NOPOLL JeNaHue Y4Uumocs CunvHee.
Pooumenu ux mak Hacmpausarom». YIutens 0ocobo OTMEYAIOT, YTO IeTY B OCHOBHOM
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BOCIIMTAHHBIE, C IIOYTEHMEM OTHOCITCS K POLUTEIISIM, YBXKAIOT YINTeNeil: «Yuumeny —
amo cesmoe 077 Hux». YIaCTHUKHU Oeceflbl BHICKAa3bIBAIICh O TOM, KaK >Ka/eloT CBOMX
YIEHMKOB, IOHMMAIOT CIOXKHOCTU B 0Oy4IeHNN U HEIIPOCTOE MaTepyaybHOe IIOI0KeHIe
cemeit. BcTpedanmich MHEHNA 0 HeOOXOAVMOCTH TTOOLIPEHNS JeTell, CO3TaHMA B Klacce
Io6poXKemaTeNnbHOI cpefbl: «BaxcHa He monvko yueba, Ho u obuierue u 0pynoa mexroy
oemovMmul».

B T0 ke BpeMsi OTHe/IbHBIE YUNTEIs He CKPBIBAIM CBOETO OTPHULIATEIBHOTO OTHOLIE-
HIA K IPUCYTCTBUIO [leTell MUTPAHTOB B Kiaaccax: «CnoxiHo ¢ Humu pabomamy. Huuezo
He nonumaiomy»; «Podumenu y Hux Huxaxue, ocobenHo mamvl. Bce noxmumest na nawiu
nne4u». BbICKasbIBa/mM MHEHUe, YTO TPYJHOCTV B OOYYEHMM CKa3bIBAaIOTCA Ha MOBEfe-
HIM yIeHUKOB: «Ecu y makux oemeti umo-mo He Nomyuaemcsi, OHU HAYUHAIOM He2d-
mue npos6nAmv». B HEKOTOPBIX CTyYasX PECIIOH/IEHTbI TOBOPAT O HU3KOI MOTUBALIVN K
06y4eHNI0 ¥ IeBOYEK, TaK KaK B CEMbsIX MUTPAHTOB )KEHIIVHBI B OCHOBHOM COL/A/IbHO
IAaCCUBHBL: «/[e60uka cnocoOHAs, HO 04eHb TIeHUBAS Oblld, HACO 3AHAMUS NPONYCKATA.
Vm 6v1 monvko 3amys yoauro eviiimu». B oTenbHBIX Qpasax 3aMeTHO U HEIPUHSTHE
MHOCTPAHHBIX YIeHUKOB: «Eciu mebs He 6037m1005m, mo 6y0ym monuamo, Oendamo ece
UCNOOMUUKAY.

Kakysxe oTMedanmoch, BOMHOIIX ICCIENOBAHVAX M3YYaach B3ayMOCBA3b YCTAHOBOK C
OXXIIAHVSIMUyIUTeJIelT, KOTOPBIe MOTYT C/TY>KUTh BKaUeCTBE X aKaleMIIeCKMXITPOTHO30B.
Bcero 6b110 3akopypoBaHo 28 BbICKa3bIBaHMIL, 13 HMX 11 ¢pas Mbl OTHECTM K HU3KUM
OXMfiaHuAM, 17 ppas — K BBICOKMM OXKMIAHVAM

B mporjecce nsydeHns MaTepuanoB UHTEPBbIO MbI YBUJE/IN, YTO HETaTHBHBIE yCTa-
HOBKU y4MTe/Ieil 10 OTHOLICHNIO K yYaIMMCs-MATPAHTaM IPUBOMAT K HU3KUM aKafe-
MMWYECKIM OKUJAHVAM. B 4acTHOCTH, Iefjarory OTpUIIATEIbHO OT3bIBAIOTCA O TMYHBIX
Ka4eCTBAX YIEHNMKOB, X aKaAeMUIECKIX CIIOCOOHOCTAX, OOBUHSIIOT POANTENIEil B HeXe-
JTaHUU TIOMOTAaTh CBOMM JieTSAM. PeCIIOHIEHTBI CUMTAIOT, YTO CHEIalbHO 3aHMMAThCA
C BHOBb NPMOBIBINNMI YYAIMMIUCSA He CIefyeT, TpeOOBaHMs K KIACCy HO/DKHBI OBITH
enuHbL «f He 3HAI, KAK OHU BbIXOOUNU U3 NONOKeHUS. Pooumenu Huxax He nomozanu
Oemsam»; «[Ins 6cex yeHukos y mens mpebosanus 0vuiu 00Hu». Kpome Toro, Heo60cHO-
BaHHasA XKa/IOCTb, CHUCXOANTETbHOE OTHOLIEHNE, )KelaHMe JaTh 60Jee 00/IerYeHHBII Ma-
TepuajI WIN IPOCTO Ge3pas3nuHoe OTHOLIEHNE K IeTsAM TaK)Ke CBUAETe/IbCTBYIOT O HI3-
KUX aKafleMIYeCKIX OKUIAHUAX yanTerneit: « CHUCX00umenvHo omuocunucy. Pebenka e
BLIZOHULD Ji(e U3 UUKOTIDLY.

ITpocnexxusaercs onpefieNieHHast B3aMOCB3b IIO3UTYBHBIX YCTAaHOBOK C BBICOKMMI
OXMIAHVSAMMU 1 XKETAaHMEM YIUTesI CO3ATh HeOOXOAMMbIe YCIIOBNUS /IS YCIIELIHOTO 06-
Y4eHMA U alaNTalyy YIalmxcs: «Jemu ¢ padocmuvio 00HHbL UOMU 6 WIKOTTY U NOTYHAMDb
xopouiee 00pasosaruer; «Mol X6anUM UX, 2080PUM, UMO OHU CHAPAIOMCSN.

HecMorps Ha To 4TO Hallle MHTEPBBIO He OBUIO CIEIMaNbHO HAIIPaBIeHO Ha M3yde-
HIf€ KOHIIENITY/IbHBIX OPMEHTALNII YCTAHOBOK OTHOCUTE/IBHO 9THOKY/IBTYPHOTO MHOTO-
06pasus, B OTJe/NbHbIX BHICKa3bIBAHMAX YUMUTEINeil OHU ABHO mposasymuch (Tabmmua 3).

B xoze aHa/M3a BBICKA3bIBAHNUIT YYaCTHMKOB MbI IIPUIIJIN K 3aK/TIOYEHIIO, YTO 60JIb-
IIast YaCTh OPMEHTHMPOBAHA Ha IUIIOPAIN3M M IPUHATHUE Ky/IbTYPHBIX 0COOEHHOCTENT CBO-
ux yaeHnkos (18 ¢pas). PecioHmeHTH IpOXeMOHCTPUPOBAIN ITOJIOXKITEIbHbIE ACCOLIN-
aluy, CBA3aHHBIMU C oOydyeHMeM JeTell MUTpaHTOB. Ilefarorn CYUTAOT, 4YTO B IIKOJIE
Heo6XO0AMMO CO3/aBaTh OOIbIIe BO3MOXKXHOCTEN [/IsI MHTETPALIN HECOBEPIIEHHOIETHIX
MHOCTPAHHBIX TPaXKJJaH B POCCUIICKOE OOIeCTBO. YUNTeNsA, OPMEHTHPOBaHHbIE Ha pa-
BEHCTBO, IIPOSIB/IAIOT HEOZHO3HAYHOE OTHOIIEHME K yJamumMcsa-murpantam (12 ¢pas).
B wacTHOCTH, HEKOTOPBIE 13 HUX CIIPABEIINBO PACCYXK/AIOT O TOM, UTO «6 UIKOJIE eCtib
00HA HAUUOHATIBHOCTb — YHeHUK», <UUKONbHUKU He 00/iHbL 060CO0NIAMbCs NO M HUte-
CKOMY NPUSHAKY», <MUZPAHNbL O0NIHHDL YBANAMY KYTbMypPy NPUHUMAOWEH CIPaHbLy.
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Bmecre ¢ TeM, K TpyIIIle peCIIOH/IEHTOB, OPMEHTMPOBAHHBIX HAa PABEHCTBO, Mbl OTHECIN I
TeX, B YbMX BbICKA3bIBAHUAX OUYEBUIHO IIPOCIEXUBAIOCh HENPUHATIAE YIEHUKOB C MIUT-
PALOHHBIM (POHOM 1 HeXKe/TaHMe IIPOBOJUTD C HUMIU OTHEIbHYIO paboTy.

Ta6muua 3. KonyenmyanvHas opuenmauiis OmHowmeHus yuumerneii K aMHOKYIbHLY PHOMY
MH02006pa3uI0 6 Kacce

Konuenmyanvnas
opueHmauus Ioscnenue IIpumepot ymesepaucoenuii yuumerneii
YCManosox
ITmopanusm Yyer KymbTypubIX |«OueHb BaykeH HAcTpoll yunrend. OH JOKeH
0COOeHHOCTEl yua- | BOCIIMTBHIBATD B [IETAX YBOXUTETbHOE OTHOIIECHNE
IMXCA-MUTPAHTOB | K IF000JT HAIIVIOHA/IBHOCTI»;
B I1€JJarOrM4eCKOIt «OH MHe paccKa3bIBaeT O CBOeil CTpaHe, TOBOPUT,
IIPaKTHKE. KaK PYCCKIe C/I0Ba IIEPEBOJATCS Ha €r0 POJIHOI
A3DBIK»;
«MBI JO/KHBI IOMOTATh TAKVUM JIeTAM, YTOOBI OHM
HAIIMMI CTa/IM».
PasencTBo IIpeymenbuienne «JTa MBI MX KaK ocTa/bHbIX 06y4yaem. He paspensaem

VIV HETIPUHATHE
Ky/IbTYPHBIX Pa3/in-
YU yYalMXCAa-MUT-
PAHTOB B IE€JarOT M-
YeCKOII IPAaKTUKe.

Ha CBOMX ¥ YYKIX»;
«Herb3s uM jaBaTb BO3MOXKHOCTb COOMPATbCA B
CBOUX IPYIINMPOBKaX»; «SI cUMTAI0, pa3 OHM IIpHe-
xanm B Poccnio, O/KHbI IPYHATD HAIY KY/IbTYPY
L )KNTD 110 HAIIUM IIPaBUJIaM»;

«becr1o/1e3H0 OCTaB/IATD UX HOC/IE YPOKOB ¥ OT-
Je/IbHO 3aHMMAThLCA. MBI MX y4IM KaK MOXKeM, OHI
y4aTCs KaK MOTYT».

Bsaumoceasv ycmanosok u npakmux yuumerneti 6 pabome ¢ OemvmMu MUzpanios

B xopie Harrero ucciefnoBaHyA Mbl IPeJIIPUHAN ITOIBITKY YCTAHOBUTD B3aMIMOCBA3b
MeX[y TPaKTUKaMM M YCTAaHOBKaMM HIKOJIbHBIX y4uTesneit. XOoTA KaueCTBeHHas MeTO/[0-
JIOTUA He MOXKET JaThb TOYHBIX OTBETOB, HO OOLIME TEHIEHIMU MOXXHO 3aMETUTD JaKe
IIpY TIOBEPXHOCTHOM ITPOYTEHMM MaTepUasoB UHTEPBbIO. YUUTeNIA, IOTOKUTETbHO Ha-
CTPOEHHbIE Ha YYE€HMKOB-MUTPAHTOB I MMEIOIie BHICOKNE aKafleMIdecKue OXMIaHUs,
Jallle pacCKasbIBaIOT O cBoelt paboTe. OHY He OTPaHMYMBAIOTCS TOIBKO OMMCAHUEM TOTO,
KaK VM HeJIerko 06yd4aTh TaKuX [ieTell, a IePednc/sIIT KOHKpeTHble 06pa3oBaTe/IbHbIe
npakTuki. [TogoOHyI0 TeHEHIMIO Ha aleKBaTHYI paboOTy C [JeTbMM MUTPAHTOB MBI
OGHAPYXXWIN Y yIUTesIell, OPUEHTUPOBAHHBIX HA IPUHATHE STHOKYIBTYPHOIO MHOTO-
obpasus B Kacce. VIcXons U3 BBIIIECKA3aHHOTO, MBI CPaBHIIN: 1) IIPaKTUKM YIUTesIei
C OpMEHTaIMell Ha PAaBeHCTBO ¥ IUIIOPAIN3M; 2) IPAKTHUKM YYUTesIeil ¢ ABHBIMU MO3M-
TYBHBIMM J HETATMBHBIMM YCTAaHOBKaMM (aKageMudecKuMu oxupanysamn). B Tabmax
4 m 5, IpefCTaB/IeHHBIX HIDKE, IIOKAa3aHbl TONIBKO T€ KaTerOpyM, 110 KOTOPBIM YHA/I0Ch
OOHAPYXXUTD OOJIBIIYIO KOMNYECTBEHHYIO Pa3HUILY.

AHanM3 TAaHHBIX IIOKA3AJI, YTO CPefyl yYUTesNell, OpMEeHTPOBAHHBIX Ha ITI0PAIN3M,
B HECKOJIBKO pa3 MpeBBIIIAeTCsA KOMMYeCTBO MPUMeHAEMbIX IPaKTUK CO BCEM K/IacCcoM,
METOZ[0B PabOThI 110 SI3BIKOBOIL MOJfIeP>KKe YIAIVXCSI-MUTPAHTOB M CO3[AHUIO0 TOOPO-
JKeTaTenbHO cpenbl B Kinacce (Tabnuia 4).

[Topgo6HbIM 06Pa3OM MbI CPAaBHUBA/IN IPAKTUKY YIUTETIE C PA3HBIM YPOBHEM 9MO-
IIVIOHQJIbHOTO OTHOILIEHN K HeTsAM Murpantos (Tabmina 5). PeclioHTeHTHI ¢ IO3UTHB-
HBIMI YCTQaHOBKAMM U OXKIJAHVSIMIU JJEMOHCTPUPYIOT 00jlee BBICOKME IIOKA3aTeln II0
KOJIMYECTBY MCIIONb3yeMbIX MPaKTUK, HalIPaBJIeHHbIX Ha A3BIKOBYIO U aKaJeMUYEeCKYI0
HOfIIEPKKY YUAIIUXCS ¥ CO3faHNe OIaronpusTHON y4eOHOI cpenbl. B BbICKa3bIBaHIX
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y‘II/ITeHeI/UI C HETAaTMBHBIM OTHOIICHNEM (HI/ISKI/IMI/I O)KI/I,T.[aHI/IHMI/[) Jalge yIIOMMHAIOTCA
PEKOMEHAYEMbIE TTPAKTUKA pa60TbI C pOAUTENAMU 110 BK/ITIOYEHNIO ,E[eTeI;I B 06pasoBa—

TeJIbHBII IpolLecc.

Tab6muua 4. [Ipakmuku pabomut yuumerneii ¢ ycrnaHo8KaMU HA PABEHCINB0 U NILOPATIUZM

(konuuecmaso yumam)

Yemanosxu/ Ipaxmuxu, Ipaxmuxu | IIpakmuxu no co3oa-
IIpumensemoie .
IIpaxmuxu S ucnonmv3yemuie | no A3biK0B0I | HUto doOpoIIcenament-
yuumernet P co 6cem Knaccom | noodepicxe HOli cpedvl 8 Knacce
Yuutens ¢ ycraHOB-
7 31 2 7 17
KaMl Ha PaBeHCTBO
Ydnurena ¢ ycraHOB-
y 72 15 36 76
KaMJ Ha IJTI0pPaIn3M

Tabmuua 5. [Ipakmuku pabomuvt yuumesneti ¢ NO3UMUBHLIMU/HE2AMUBHVIMU YCINAHOBKAMU
110 OMHOULEHUIO K 0eMAM MUpanmos (Konu4ecmeo yumam,)

Ipaxmuxu
Yemanosxu / P Ipaxmuxu Ipaxmuxu
IIpumensemuvie | no co3danuto do- . .
IIpaxmuxu . | no a3b1K06011 | MO axademuueckoli
- npakmuku | 6poxenamenvHoil
yuumerneti cpedoi 8 Kacce nododepacke noddepacxe
Yunrens ¢ HosuTuBs-
HBIMM yCTaHOBKaMU 26 29 70 70
(BBICOKME OXKUTAHIS)
Yuurens ¢ HeraTus-
HbIMM yCTaHOBKaMU 21 7 9 8
(HU3KIE OKVITAHIA)

,HI/ICKYCCI/IOHHI)IC BOITPOCHI

Amnanus ombita pabOTHI YUNUTeIel TOKA3a/I, YTO B POCCUIICKOI IIKO/IE Pealn3yeTcs
MHKTIO3VBHAsA MOJIe/Ib BKJIIOUEHNSA JieTell MHOCTPAHHbIX TPaKIaH B 00pasoBaTeNbHYIO
cpeny, He TIpefycMaTpuBaloias CIeNaabHbIX alallTAl[MOHHBIX IporpamMM. OCHOBHOM
06pas3oBaTe/IbHOI IPAKTUKOI ABIAETCA VHAVBUAYaTbHasA paboTa 110 A3BIKOBOI U aKa-
IeMuIecKoll mopfepskke yaamuxcs. [Tofo6HbIe pesyIbTaThl BIOIHE COIIACYIOTCS C BBI-
BOJJAMJI YYEHBIX U3 T€X CTpaH, Ifie OTCYTCTBYIOT IIeHTPa/l/30BaHHble MOJIE/IN IEPeXOf-
HbIX pakTuK (Gromova et al., 2021). ITo maennto Birman & Tran (2015), Takoit mogxox
AByAeTcsA 60mee 3PEKTVBHBIM /IS BKIIOYEHNA MUTPAHTOB B 00pa3oBaTeNbHYIO CPefy.

B 60/bIIMHCTBE C/IydaeB B [e/IsAX S3bIKOBOI TOEPIKKI YIAIINXCSI-MUTPAHTOB YUIN-
TeJIA UCTIONB3YIOT TPAAVILMOHHBIE METO/IBI PAOOTHI. PecCIIOHIeHThI MPaKTUYeCKY He OCBe-
IOMJIEHBI O METOAMKE 00yUIeHMsI PyCCKOMY s3bIKY KaK MHOCTpAaHHOMY. MeXHy TeM, 13-
yd4eHMeM JaHHOII IIPO6/IeMBbl aKTUBHO 3aHMMAETCS OTedeCTBEHHAs MeTO/YecKas HayKa
(Kakorina et al., 2024; Omelchenko et al., 2022). K nacrosiemy BpeMeHu paspaboTaHsl
y4eOHO-MeTOIYecKye IToCcoOu 1A 06ydeHns feTeil-MHO(OHOB, OHAKO B IIKOJIaX OHM
IO cell IeHb He HaXOJAT IIMPOKOTO IMPAKTNYECKOTO IIPMMEHEHN .

Pa6oty yunTena o akajieM4ecKoil offiep>KKe yIeHIKa-MUTPaHTa MOXKHO YBUJETb
B o0erdeHHbIX (popMax 3afaHuil ¥ CTUMYIMPYOLINX MeTOfaxX oreHnBanmsi. C 0ZHOI
CTOPOHBI, YaCTh MICC/IEfOBATeNel TaKMe MPAKTUKM OTHOCAT K HU3KMM IIelaTOTMYECKIM
oxupanyaM (Hachfeld et al., 2010; Russell & Russell, 2014). C gpyroit cTOpoHBI, IIpues-
KM€ YYeHVKM Ha Haya/lTbHOM 9Talle aflaliTall)l He MOTYT BBIIOMHATD C/IOKHBIE y4eOHbIe
3afjaun u3-3a C1aboro BIafeHMs A3bIKOM M PA3HUIBI B 00pa3oBaTeNIbHbIX IPOrpaMMax
(Kuprina, 2017). B cBA3K ¢ 9TMM BO3HUKaeT HEOOXOAMMOCTD B pa3paboTKe CTaHJApTHU-
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3MPOBAHHBIX METO/IOB BXOJHBIX I TEKYIIUX JUATHOCTYUK, MHAMBU/YATbHBIX TPAEKTOPIIL
06y4eHNUs U KpUTepYeB OlleHMBAHNUA JAeTell-MUTPAHTOB.

B mensx peanusanyy Mep IO CO3[AHUI0 JOOPO>KeTATeTbHOI IOMUKYIbTYPHOIL Cpe-
bl YYUTENA B OCHOBHOM ITPOBOAAT MEPONIPUATIA OOLIENIKONIBHOTO YPOBHA. BaxkHOCTD
U3YYEeHNsI LIKOIbHUKAMIU KYIbTYPHBIX TPAAUIUII PAasHBIX HAPOJOB IIOAYEPKIBAETCS
B OOJBIIMHCTBE IIPOAHANTN3MPOBAHHBIX MccnenoBanmii. OHAKO 3/Iech yMeCTHO obpa-
TUTh BHUMaHME U Ha a/JbT€PHATUBHBbIE TOUKM 3peHns. Hampumep, Derman-Sparks u
Force (1989) ormedaroT, 4YTO «MEpPOIPUATUIHDIA OAXO0» B BOCIUTAHUM LIKOTbHIKOB
MOXXHO PacCLieHMBAaTh KakK «Typucrudeckue moxops». Gukalenko & Borisenkov (2018)
IPU3BIBAIOT K CUCTEMHOCTH IIKOTBHOTO MOMUKYIbTYPHOTO 00pa3oBaHMsA C y4€TOM aKTy-
Q/IbHBIX BBI30BOB COBPEMEHHOCTIL.

Mertozpl paboTHI yunTeNnA B TPYAHBIX IIEJArOIMYECKUX CUTYAIMAX C YYallMMUCH-
MUTPAHTAMI TOCTATOYHO IIOJIHO OIMCAHBI B IICHXOJIOTO-IIEJAarOrMYecKoll IUTepaType
(Dzhurinsky, 2016; Zborovsky & Shuklina, 2013). Hamu ycraHoBneHo, 4To ¢ ¢deKTus-
HOIT IIPaKTUKOII [Isl PEIIeHNs] MeXXITHNIECKNX KOH(INKTOB B 00pasoBaTenbHOI Cpe-
Zie ABJIAETCA NpUBJIeYeHMe MOTEeHIMATa STHUYECKUX Juacop. Bxmodenne poputeneit
B 00pa3oBaTe/IbHbII IIPOL[ECC TAKXKE CINTAETCS OFHMUM 13 CIIOCOO0B CO3TaHUs TOOPO-
Ke/aTenbHOI aTMocdepsl B mKone. CormacuMmcs ¢ BbIBOAAMM IPYTUX YIEHBIX, YTO Me-
XaHM3M afanTanuy yepes obpasosaHie 3p(HeKTUBHO BO3[EIICTBYET He TOIBKO Ha JeTeli-
MUTPAHTOB, HO U Ha ux pogureneli (Aleksandrov et al., 2012; Omelchenko, 2019).

B 1eoM pes3ynbTaThl MIPOBEEHHOTO UCCIEAOBAHNSI OTPAXKAIT 001Iye MpobIeMbl
poccumiickoit mKonbl. Ha ceromHANIHMIT eHb KpaifHe aKTyaTbHa 3a/jada TpaHcpopMaImn
[IeIarOTMYecKOTo 06pasoBaHms 1 podecCHOHaNIbHON MOATOTOBKM y4YnuTeNns K pabore
¢ gerpmy MurpanToB (Kalimullin & Valeeva, 2023; Omelchenko, 2019).

B mpouecce KOAMpPOBaHMS IMIMPUUECKOTO MaTepuaja BBIABIINCH STHOKY/IBTYP-
Hble YCTAHOBKM PECIOH/EHTOB. B maHHOII paboTe MBI MPEANPIHANN HOMIbBITKY PACIIU-
pUTh KIaccuMKaLMIO YCTAHOBOK YUMTeNeil K Ky/IbTypHOMY pasHoo6pasuio (Bryan &
Atwater, 2002), 1o6aBUB CIefyoLie KPUTEPUN LA UX aHAM3a: IMTYHbIE Ka4eCTBa, TO7,
B3aVIMOOTHOIIIEHsI II€fjarora 1 y4eHMKa, MeX/IMIHOCTHbIe OTHOIIEHISI B KJTacce, aKaje-
MIYecKas yCleBaeMOCTb, 3HaHNe A3bIKa, STHUIHOCTD.

Kak ormeuaer I'. M. Auznpeesa (Andreeva, 2001), yctaHoBKY, cCOpMUPOBAHHBIE de-
Pe3 STHOKY/IbTypHBIe KOHTAKTBI, MOTYT OBITH TTOJIO>KUTEIbHBIMI MU OTPULIATETbHBIMIY,
MOTYT YCWINTh 9MOLIMOHATbHO-OLIEHOYHbIe OTHOIIEHVsI KaK K COOCTBEHHOMY 9THOCY,
TaK U K IPeJCTaBUTENAM IPYTUX STHUUECKMX TPYIIL B mporecce mccnenoBanus BbLAC-
HIIOCH, YTO HabosIee TO3UTHBHO YYUTE/s BOCIPUHIMAIOT fieTeil. Kpome Toro, MbI po-
CIIefIVIN, YTO YPOBEHDb YYBCTBUTEIBHOCTH YCTAaHOBOK OIIPefie/IsAeT OXXUIAHMA yIuTeeln
OTHOCHTE/IBHO aKaJeMIUIeCKIX JOCTIDKEHMIT YIAINXCsl C MUTPaliMoHHbIM doHoM. K Ta-
KUM BBIBOJIaM B CBOVIX MCCIIEIOBAHMAX IPUIIIN U Apyrue yaeHble, Hanpumep Hachfeld
etal. (2010), Gay (2021).

B oTHenbHBIX BBICKAa3bIBAaHMAX IIPOSABIIACH OPUEHTAIV YCTAHOBOK YUMTENei K 9T-
HOKY/IbTYPHOMY MHOroo6pasuio. J[o CiX IIOp KOHILIENTYa/[bHBIl aClleKT YCTAHOBOK He
BBIZIEJIA/ICS B HAY4HOI uTeparype. Bmecre ¢ Tem, B padote Civitillo et al. (2017) ommca-
HbI [IBa TI0JXO0/a, KOTOPbIe MOIYT OTPAXKAaTbCsl B YCTAHOBKAX yYUTeJIel: COREIICTBIE pa-
BEHCTBY U KY/IbTYpHOMY IUTIopanusMy. Hallle uccienoBaHme BBIABUIO GOJIBIIYIO OPUEH-
THPOBAHHOCTb YYUTeIel! HA IVIIOPA/IU3M U IPUHATIE KY/IbTYPHBIX PAas3INuNil YIE€HNKOB.
[Tonmy4yeHHbIE pe3yNIbTAaThI MBI CBA3BIBAEM C 0COOEHHOCTAMM IIOTMKY/IBTYPHOTO PETMOHA,
IZie CTereHb 6/I1M30CTI MEXKY/IbTYPHBIX KOHTAKTOB BefieT K O0jIee aleKBaTHOMY IIO/IXO-
Iy, IpoBoAMMOMY yuntensmu B cBoux knaccax (Khairutdinova et al., 2019). ITogo6usre
pesy/nIbTaThl ObUIM TakKe monydeHbl Fine-Davis & Faas (2014) B Xofie McciefoBaHuA
YCTaHOBOK IIKO/IBHBIX YYMTe/Nell B HECKONbKUX eBPOIIEIICKMX CTPaHax.
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Hecmorpst Ha Ha/mmume paboT MO M3YYEHUIO B3aMMOCBSI3ell YCTAHOBOK M IPAKTHK
yuureneit (Gay, 2021; Milner, 2010), HacTos1Iee MCCIe[OBaHMe VIMEET CBOY OCOOEHHO-
cti1. Bo-1iepBbIX, yCTaHOBKI OBIIN BBISIB/IEHBI Y€pPes OIIbIT pabOThI yuuTeseit. Bo-BTopsix,
VICIIO/Ib30BAJICS Ka4YeCTBEHHBI METOI, B OT/INYME OT IPeAbIYIIX KOIMIeCTBEHHBIX UC-
CIeffOBaHUIL. B X0fie cpaBHMTENBHOTO aHa/INM3a HAlIEHO CXOZICTBO B MIPAKTUKAX PabOTHI
y4MUTesIeNl C IO3UTUBHBIM OTHOLIEHJEM, BBICOKVIMU OXXUJAHUAMY Y KOHIIENTYa/lbHOM
OpMeHTaLVel Ha ITIopay3M. Mbl 3aMeTI/IN, YTO TaKVe YIUTesI CTPEMSTCS 00eCIednTh
S3BIKOBYIO U aKaJleMIUYeCKYIO ITOAIeP>KKY YUeHMKaM-MUTPaHTaM, CO3flaTh JOOpoykerna-
Te/IbHYI0 aTMOChepy B Kimacce. PeCIIOHEHTBI ¢ HeraTMBHBIMU WIM aMOVBaIEHTHBIMI
YCTaHOBKaMJ B OCHOBHOM OTPAaHMYMBAIOTCS KOMMEHTapUAMIU PeKOMEHAATeNbHOrO Xa-
pakTepa 1 GOJIBIIYI0 OTBETCTBEHHOCTD 3a A€Tell IePeKIa/bIBAIOT Ha POAUTEIEIL.

3akmroueHne

PesynbTaTel NpoBeJEeHHOTO CCIENOBAaHNUA II03BOIAIOT CIENaTh HEKOTOPbIE YaCTHBIE
BbIBOAbL. ECiu paHee ony61MKOBaHHbIE TPYABI OKA3AIN, YTO YIUTETISI C OpMEHTALMel
Ha IUTIOpa/IN3M JIydllle IPUCIOCabIMBAIOT CBOM IPAKTHUKM K paboTe ¢ IeTbMU MUIPaH-
TOB, a BBICOKME aKafleMUIecKye OXUJAHUS B [[eJIOM IIOBBIIAIT 3PPEeKTUBHOCTD IIpe-
MoJjaBaHyA, TO Hallle MICC/Ie/JoBaHMe YCTaHOBM/IO Ha/IM4le B3aMOCBA3U MEX/y 9MOIIO-
HQJIbHBIM OTHOILIEHMEM YIUTEIS U eTO METOAaMM PaboTbl C MHOCTPAHHBIMM YHAIMMIUCS.

OTMeTuM psf OrpaHMYEHNI U IePCIeKTUBbI UCC/IeIOBAaHN . YYaCTHMKAMU SKCIle-
pUMeHTa CTa/nu Mefjarory HayaabHO MIKOJIBI, KOTOpbIe Be[yT BCe OCHOBHbIE AMCIIUTIIN-
HBI U TECHO B3aMMOJIEMICTBYIOT C IeTbMY MUTPAHTOB BO BHEYPOYHOE BpeMs. BosMoxHO,
pe3ynbTaThl aHaMM3a MpodeCcCHOHATBHON eATeIbBHOCTI YIUTeNIell CpeSHero 3BeHa 60y-
IyT MMeTb cBou ocobeHHOCTH. KpoMe TOro, MBI M3y4anu onbIT paboTsl Heparoros B Ta-
TapcTaHe, OJJHOI 13 CaMbIX MHOTOHAILIMIOHA/IbHBIX TePPUTOPUIL CTpaHblL. IlepcreKTMBHLI-
MU IIPeCTABIIAI0TCS NCC/IeJOBAHNA B IpyINX pernoHax Poccun. CormacumMcs ¢ MHeHUEM
Hsieh & Shannon (2005) 0THOCUTENTBHO TOTO, YTO KaueCTBEHHBIN aHA/INU3 ABISIETCA [O-
CTaTOYHO CyO'beKTVBHBIM METO/IOM U IIO/Ty4eHHBIE JAaHHbIC HY)XXJAI0TCS B BepuyKaLuu.
B cBeTe ckasaHHOrO BO3HMKaeT MOTPEOHOCTD B pa3paboTKe TeXHOMOTMYU KOMMYECTBEH-
HOJI OLIEHKY OIIBITa pabOTHI y4UTEIIell C JeTbMU MUTPAHTOB.

PesynbTaThl MCCIefOBaHMs MMEIOT MIPAKTUYECKYI0 3HAYMMOCTD U OYAYT UCIONb30-
BaHBI B CeTEBOJI IPOrpaMMe IOBBINIeHN KBaIMpUKALMUU IJI1 NIefiBY30B 1 BY30B, pea-
JIM3YIOLIMX IPOTPAaMMBI IIeJarOTMYeCKOro 00pa3oBaHMs, B CBSI3Y C BBEIEHMEM YIeOHbIX
MOJy/eit ¥ IMCHUIUIVH IO aJalTalluy feTell MUTPaHTOB.

KoMMmeHTapuit 06 OTKPBITOM JOCTYIIE K JAHHBIM

JloCTym K TpefiCTaB/IeHHBIM JJAHHBIM sBJIACTCS CBOOOJHBIM U He MMeeT OrpaHude-
HIiT. KOHGIUKT NHTepecoB y aBTOPOB OTCYTCTBYeT.
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AHHOTAIIUSA

YyBCcTBO COOCTBEHHOI MIAEHTIYHOCTH SIB/IAETCS IIABHBIM (PaKTOPOM TapMOHIYHOTO Pa3BUTIL
JIMYHOCTI. VIEeHTUYHOCTD YenoBeKa GOPMMPYETCs B IIPOLiecce COLMATbHOTO PasBUTHA TMYHOCTU
7 BO MHOTOM 06yC/IOB/IeHa OOBeKTHBIMI OTHOLIEHVSIMI, KOTOPBIE CKI/IBIBAIOTCA B ceMbe. B 1mo-
BCEJHEBHOII KIMHNYECKOIT TPAKTUKe IICHXOJIOTY BCe Yallle CTA/KMBAIOTCS C IOTPAaHNYHOI CTPYKTY-
POit IMYHOCTH Y K/IMeHTOB. IIorpaHiYHas IMYHOCTHAS OPTaHU3ALMY TECHO CBsI3aHa C IIPO6/IeMoit
CIIBL DTO 1 UAEHTUIHOCTHI0. [IpobeMa MAeHTHIHOCTH UMeeT BBICOKYIO CTelleHb IPOPabOTKIL, HO
BOIIPOC O CBA3YU CEMEITHOTO G/IaroIOIydnsaA ¢ UEHTUYHOCTBIO 3PE/IOro YeJIoBeKa pa3paboTaH ca-
60. B gacTHOCTH, He pacKpbiBaeTcsi pobIeMa CTAHOBIEHN NACHTIIHOCTH Y /NI U3 Hebr1aromo-
JTy4HBIX (FUCPYHKIMOHANTBHBIX) ceMell. VIcxoms 13 3Toro, 6bUIa OmpefeieHa 1ie/ib UCCIe[OBAHI:
BBIABUTD GAKTOPBI, CIIOCOOCTBYIoMMe GOPMIPOBAHNIO MIEHTIYHOCTH Y JINIL 13 AUCHYHKIVIOHAIIb-
HBIX CeMeil. B cTaTbe IpefCTaB/IeHBI Pe3y/IbTAThl SMIMPUIECKOTO UCCTIEFOBAHISI, IO3BOMIBIIETO
YCTaHOBUTD, YTO /ML U3 JUCPYHKINOHATbHBIX ceMell 06/1afaoT HecOpMUPOBAHHON UAEHTIY-
HOCTBI0. Pe3y/ibTaThl KOPPEALIOHHOTO aHA/IN3a BBIABIIV INYHOCTHBIE (PAKTOPDI, PasBUTIIE KOTO-
PBIX [TO3BOJINT IICUXOJIOTAM Iie/IeHAIIPaBIeHHO BO3/eIICTBOBATD Ha (OPMUPOBAHIIE NAEHTUIHOCTIL.
KiroueBble cnoBa: [icQyHKIMOHANbHAA CEMbS, MIEHTUYHOCTD IMYHOCTH, HUPPY3Na NACHTHIHO-
CTH, MOPATOPMIl Ha NAEHTUIHOCTD, CHOPMIPOBAHHAS UEHTUIHOCTD.
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Abstract

A sense of one's own identity is the main factor in the harmonious development of a personality.
A person's identity is formed in the process of social development of personality and is largely
determined by the object relationships that develop in the family. In daily clinical practice,
psychologists are increasingly confronted with the borderline personality structure that manifests
itself in clients, and borderline personality organization is closely related to the problem of Ego
strength and identity. Although the issue of identity has been studied quite deeply, the relationship
between family well-being and the identity of a mature person has not been studied enough.
Especially little attention is paid to the formation of identity in children from disadvantaged
families. The purpose of this study is to identify the factors contributing to the formation of identity
in children from disadvantaged families. The article presents the results of an empirical study that
showed that people from disadvantaged families have not formed an identity. Correlation analysis
revealed the individual traits characteristic of such people. If psychologists manage to develop these
traits, they will be able to have a more targeted impact on the formation of identity in these people.
Keywords: dysfunctional family, identity of the person, diffusion of identity, identity moratorium,
formed identity.

BBenenne

CTpeMMTENIBHBII POCT TEXHOIOTMYECKNX, OSKOHOMUYECKUX, COLMOKY/IbTYPHBIX
TpaHchopManuit ob1ecTBa BiedeT 3a co60It M peanns3alinio HOBBIX MCCIeJOBAHMIT TAKO-
TO IICUXOTOIMYeCKOro (eHOMeHa, KaK UieHTUIHOCTh. COBpeMeHHbIe HayYHbIe ICCTIe0-
BAHVS HAIIPAB/IEHBl HA M3ydeHNe BIIVSHIS VAEHTUIHOCTY Ha CAMOPa3BUTIE TMIHOCTL.
B [laHHBIX MCCTEZOBAHNAX HOAYEPKIBAETCS BAXKHOCTD JOCTVDKEHUS IMYHBIX LieJIell KaK
criocoba yKpervieHms MAEHTHYHOCTH. B Impoljecce caMOpa3BUTHA MHMBHUJ, OCO3HAeET
CBOM CUJIbHBIE M C/Tabble CTOPOHBI, YTO CIIOCOOCTBYET (POPMMPOBAHUIO YCTOIIMBOTO
peficTaBeHns o cebe 11 CBOMX BO3MOXKHOCTAX. Kpome Toro, nccienoBanns B 06macTu
HO3UTUBHOII IICUXOIOTUY IIOKA3BIBAIOT, YTO AKL|EHT Ha CVIBHBIX CTOPOHAX JIMYHOCTH
¥ 6IarONPUSATHOM OIBITE CIIOCOOCTBYET He TONBKO HMOBBIIIEHNIO YPOBHS CYaCThs, HO U
60J1ee YeTKOMY MOHMMAHMIO CBOEN MEHTUIHOCTI. BaXKHBIM acrieKTOM SIB/SIETCS TAK)Ke
CIIOCOOHOCTD K pediekcun, KOTopas [03BOJIAET OAAM aHATU3MPOBATh CBOY >KI3HEH-
Hble BHIOOPBI V1 X BIIUSIHNE Ha PAa3BUTIE UAEHTUYHOCTI. B 11e/T0M MCCIefOBaHYs B 3TOM
06/1acTy TOAYEPKIMBAIOT, YTO Npolecc GOpMUPOBAHS UAEHTUIHOCTY B KOHTEKCTE Ca-
MOPa3BUTHS SBJISIETCS AMHAMIYHBIM Y MHOTOIUIAHOBBIM, BK/IIOYAIOIIVM B3aMMO/ECT-
Bll€ BHYTPEHHUX ¥ BHELIHIX (HAKTOPOB.
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ITporecc BocumuTaHus, IPUHATIAE TPAAMLIMOHHBIX LEHHOCTE, IPaBWI I HOPM CO-
LIVIaJIbHOTO B3aVIMOJEVICTBILSA, aflallTallVsl K YCTIOBYAM 001ecTBa — BCE 9TO B SIIOXY ITOCT-
MOJIepHa HANpsAMYIO CBA3aHO CO CTAHOBJICHUEM MIEHTUYHOCTU INMYHOCTU. CeMbsl BbI-
CTyIaeT B Ka4eCTBE OCHOBHOTO COIVIAJIBHOTO MHCTUTYTA, KOTOPBIil pelIaeT 3TH 3afadil.
VIMeHHO B paMKax CeMeJHBIX OTHOIIEHNI 3aK/IaibIBAIOTCA OCHOBBI COLMA/IBHOTO CTATy-
ca, GOpMUPYIOTCs CBA3K € ONMM3KMMIU JIIOAbMI, A TaKXKe PasBUBAIOTCSI MUPOBO33PEHIE,
9TUYECKNE UJieaIbl, IIeHHOCTHbIE OPMEHTHPBI 1 IIpocoLnanbHoe noseneHue. Ecu cemps
He MOXXET peann3oBaTh 9TV PYHKINY, ee MOXKHO CUUTATh AMCPYHKLUMOHAIBHOIL. B Takmx
CeMbsIX HelpaBM/IbHO OPraHM30BaHa CUCTeMa BOCIIMTAHMUSA 1, KaK C/Ie[iCTBIUE, Pa3BUTIE
JIMYHOCTH MIPOMCXOANUT B HeOTarONPUATHOI 00CTAHOBKe, KOTOPas IMPUBOAUT K Hedop-
MaLVIL IMIHOCTH U YCBOGHUIO AeBUAHTHBIX Mogeeit mosenenus (Tseluiko, 2006).

Becpb M3HEHHBII NIyTh Ye/IOBEeKa OCHOBAaH Ha BBIPAOOTKE OTHOIIEHNUA JTUIHOCTU
K pasmuaHbIM chepam sKM3HeneATeIbHOCTI. JIMIHOCTD COBEpPIIaeT BHIOOP HATIPAaBIEHNI
IeSATEeNbHOCTY B COOTBETCTBMY CO CBOVIMM KY/IBTYPHBIMU M LIeHHOCTHBIMM OCOOEHHO-
CTSIMU, C/IeTOBATEIBHO, BECh MIPOILECC CTAHOBJIEHNUS IMIHOCTI — 9TO U eCTh GOPMUpPOBa-
Hue ufieHTNIHOCTY. COBpeMeHHble HayYHbIe TeOPETUIeCcKIe Y SMIIVMPUYECKILe ITIO/IXObI
K M3YYEHMIO IIPO6/IeMbI MIeHTUIHOCTY INYHOCTY IIPEUMYIIECTBEHHO COCPEJOTOYECHBI Ha
IeTCKOM I IIOfIPOCTKOBOM Bo3pacTe. TeM He MeHee CTAaHOB/IEHVE MEHTUYHOCTY IPONIC-
XOZIUT Ha KaXK/IOM dTalle ICUXOCOLMANBHOTO Pa3BUTUS IMYHOCTH. B3pocnas nnaHOCTS,
BOCIIMTBIBABIIAsICA B JUCHYHKIVOHATBHON CeMbe, CTAJIKIBACTCs C Ipo6IeMOoil 0CO3Ha-
HII5I COOCTBEHHOTO «SI», 9TO IPMBOANUT K KOJUIAIICY KM3HEHHBIX Lie/Iel 1 HeOOXOAMMOCTH
KOHCTPYMPOBAHMsI HOBBIX CMbIC/IOKM3HEHHBIX OPMEHTALVIT VI TpaHCPOpManmu yxe
MMEIOIIXCS.

[TcuxoaHanuTU4IeCcKass TEOPYs U HEOOMXEBUOPYU3M OTHOCATCS K HAYYHOMY IOAXO-
Iy «KpallHeTo AeTepMUHM3Ma», B paMKaX IAHHOTO IIO/IXOAa KOHLENINA MeHTUIHOCTY
JIYHOCTH He peann3yeMa, TaK KaK IToBefleHNe IMYHOCTY OTHOCTDIO IETePMUHIPOBAHO
6ecco3HATEeIbHBIMU IIPOLIECCAMY WM COL[MATIBHBIMU IIOAKPEIUIEHNAMY, UCXOMSAIMMA
OT COLVITIbHOY IPYIIIEL, B KOTOPYIO BIUleTeH nHauBuy (Abitov et al., 2015).

Hayynble upen 9. OpUKCOHA TATOTEIOT K MOAXOMY «yMEPEHHOIO HeTePMUHM3Ma»
(Erikson, 1968). CormacHo 3. DpUKCOHY, TOMUMO OecCO3HATENbHBIX IIPOLeccoB B (op-
MUPOBAHUY CTPYKTYPbI IMYHOCTU yYACTBYIOT SHJ/JOTEHHBIE ¥ 9K30TeHHBIe (DaKTOPBL
9. OpUKCOH BHeC OONBIION BKIAf B pasBUTME KOHLEILIMY UAEHTUYHOCTU U CPOopMy-
JMpoBaj Clefyolee onpeneneHne: «/IeHTUYHOCTD — 9TO TBEPHO YCBOEHHOE M JIMY-
HO BOCIIPMHATOE IIpefcTaBleHye o cebe BO BCeM OOTraTCTBe TMYHOCTHBIX OTHOLICHMI
K BHEIIHEMY MUPY € COOTBETCTBYIOIMMI MogenAmu nosegerns» (Erikson, 1968, p. 22).
JI. M. [lonnoB nuuiet, 4To 3. IPUKCOH MOHMUMAET UAEHTUIHOCTDb TNYHOCTY B IIMPOKOM
CMBICTIE, TaK KaK OHA BK/IIOYaeT B ce6sl He TOMBKO MOMCK U OOpeTeHNEe NAEHTUIHOCTH,
HO ¥ IIOCTAHOBKY >KM3HEHHBIX 1ieJIel], TOMICK CMBIC/IA KU3HU, T. €. CMBIC/IO>KM3HEHHBIX
opuenTanuit (Abitov et al., 2015).

C mo3uumy 9K3UCTEHIIMAIIBHOTO ¥ KOTHUTVMBHOTO HAIIPaB/IeHNI! B IICUXOJIOTUN fie-
TEPMUHU3M B (OPMUPOBAHUY UIEHTUIHOCTY IIPUCYTCTBYET, OfHAKO B PaMKaX HaHHBIX
HOZIXOZOB TIMYHOCTb PAaCCMATPUBAETCS B POJIM aKTUBHOTO CYOBEKTA, CIIOCOOHOTO K CBO-
6opHOMY passuTHio B conuyme. JI. M. Tonos aklieHTUpyeT BHUMaHUe Ha TOM, YTO KOI-
HUTMBHas IIKOJIa B IIOC/IeAyIolieM pOpMIUpyeT HaydHble IUIIOTe3bl 00 abCOTIOTHOI CBO-
60[ie YemoBeKa OT BIAVSIHIS S9HIOTEHHBIX U 9K30TeHHbIX (akTopoB (Abitov et al., 2015).

B oTedecTBEHHON IICUMXOJIOTUN MCCIENOBAaHUA UIEHTUYHOCTU OCHOBBIBAIOTCA Ha
tpypax C. JI. PybuninTeiiHa 11 ero KOHIEIILNN «aTreHTa XU3HM», KOTOpast CBsI3aHa C I10-
HUMaHUeM JMYHOCTM KaK aKTMBHOTO y4YacTHMKA CBOEV >KM3HM U COLVAIbHBIX IIPO-
11eCCOB. VIIeHTMYHOCTDh IMYHOCTY ITOHMMAETCSl KaK IIPOLecC aKTUBHOI IeATe/IbHOCTI
U caMooIpefenens cyobekra. PyOMHIITeIH paccMaTpuBasl IMYHOCTD KaK eAVMHYIO Lie-
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JIOCTHOCTb, T7i¢ UEHTUIHOCTD (OPMIPYETCSI Yepe3 B3aMOB/IISIHYE TPEX KOMIIOHEHTOB:
610/IOTNYeCKOTO, TICHXOTOTMYECKOro 1 colanbHoro. OH IOAYepKIBaJI, YTO Ye/I0BEK He
MOYXeT OBITh ITOHATHIM BHE KOHTEKCTA €r0 OKPY>KeHNsI. BaXKHBIM acIIeKTOM ero Teopun
ABJIAETCS aKIeHT Ha COLMATbHOM B3aMMOJIeICTBUM KaK KmodeBoM dakTope hopMupo-
BaHMSA UAEHTUIHOCTIL. PyOMHINTEIH CIMTAIL, YTO TMYHOCTD Pa3BUBAETCS M GOPMUPYETCs
B IIpoIlecce OOILIEeHNA Y B3aVIMOIEVICTBYA C IPYTUMM JIIO{bMU, YTO CBA3AHO C BIVMAHUEM
KY/IBTYpBI 11 001jecTBa. PyOMHINTEH TOAYEePKIBA/I BaKHOCTb CAMOCO3HAHWS B IIPOLIeC-
ce popmupoBaHuA ufeHTNIHOCTH. OH CYNTAIL, YTO pedIeKCHsA M OCO3HaHNUe CBOUX Jiell-
CTBUIL 11 MBIC/IE}T MTPAIOT I/IABHYIO POJIb B TOM, KaK Ue/IOBEK BOCIIPMHUMAET ce6si 1 CBOIO
porb B o6mecTBe. B oTmune ot 60/1ee CTaTUYHBIX MOAXO/IOB K ITIOHMMAaHMUIO UIeHTUIHO-
ctit, PyOuHIITeTH TOfYepPKIUBAI, YTO UEHTUIHOCTD — 3TO HEUTO ANHAMUIECKOE, ITIOKOe
U TpaHCPOPMMPYIOMIEIOCA B 3aBMCYMOCTH OT COIMAIBHOTO KOHTeKCTa mmyHocTu. Co-
I7IaCHO €T0 MCCTIENOBaHMAM, MHAMBU, 3aHMMAeT CBOIO ITO3NIINIO 110 OTHOUIEHNIO K OKPY-
KaIolleMy MMPY J Ha OCHOBE STON MO3UIIMU OCO3HAaHHO (POPMMPYET CBOE OTHOIIEHNUE
K HEMY — 9TO M €CTb CyTb UJNEHTUIHOCTH (Rubinstein, 2002). Taknm 06pa3om, mOHNMA-
Hie upeHTrdHOCTH C. JI. PyOuHIITEIHOM B paMKaX KIaCCUYECKOTO ITOAXO0Ja BKII0YaeT
B ce0s1 KOMIUIEKCHBIIT aHa/IN3 B3aMMOJEIICTBYSI IMYHOCTY C COLMAIBHBIM OKPY>KEHUEM,
aKI[eHT Ha CAMOCO3HaHMM ¥ IMHAMIYHOM XapaKTepe ULeHTUIHOCTH.

K. A. A6ynpxaHoBa-CrraBcKast pacCMaTpMBaeT UAEHTUIHOCTD He KaK (PUKCHPOBAH-
HYIO XapaKTePUCTUKY, a KaK IMHAMIYECKUIT IIPOIIeCC, KOTOPDIN Pa3BMBAETCA Ha IPOT-
JKeHMM >Kn3HM. PopMupoBaHye MAEHTUYHOCTY IPOMCXOAUT Yepe3 MHTepUOPU3AINIO
IIeHHOCTel1, HOPM ¥ HpaBM/I OOIIECTBEHHON >KV3HMU, )KM3HEHHOTO OIIbITa, YCBOCHHOTO
B pe3y/IbTaTe CKIAJIbIBAIOLINXCS OObeKTHBIX OTHOLIEHMIL. [71aBHBIM (akTopoM B ¢op-
MUPOBaHMM CTPYKTYPbI IMYHOCTY ¥ MTEHTUYHOCTY BBICTYIIA€T CO3HATE/IbHAS JIeATENb-
HocTK desioBeka. CosHaTe/IbHas [eATeNbHOCTb BKIIOYAeT B Ce0s1 OCO3HAHHBIN BBIOOD,
caMoaHanu3 1 peIeKCHo, 9TO IO3BOJIACT YeJIOBEKY He TOTbKO afIalTYPOBATHCSA K COLU-
yMY, HO I aKTMBHO B3aIMOJI€/ICTBOBATh C HUM 1 oborauarh ero. Kiodessim dpakropom
ABJIAETCSA TO, YTO UACHTUYHOCTb GOPMUPYETCS B KOHTEKCTE COLMATbHBIX OTHOIIECHMIT
U Ky/IbTYPbL. JIMYHOCTD He MOKET PasBMBATbCA BHE CUCTEMBI COI[MATbHBIX OTHOIIEHMIA,
Y 9TV OTHOIUEHMA UTPAIOT OCHOBOIO/IATAOLIYIO POJIb B €€ Pa3BUTUM. Y UEHBIN aKLIEHTH-
pyeT BHMMaHMe Ha TOM, YTO IMYHOCTHOE CaMOOIIpefie/ieHNe — 3TO IPOIlecc, B KOTOPOM
4e/I0BEK OCO3HAET CBOM LIEHHOCTH, Lie/in 1 cTpeMiieHns. CaMooInpefesieHue IPOMCXOAUT
B KOHTEKCTe COLMAIbHBIX OTHOIIeHMI 11 mmuHoro ombita. CormacHo K. A. AGynbxaHo-
BOI1-ClTaBCKOIl, «<MIEHTUYHOCTD IIPeCTaBIIAeT CO60JT OCO3HAHVIE MHAUBILOM CBOETO II0-
JIOXKEHVsI B MUPe, POPMUPYEMOTO B CHICTEMe KOOPANHAT MEXXTNIHOCTHBIX OTHOIICHNUIT»
(Abulkhanova-Slavskaya, 1991, p. 74).

CdopMrpoBaHHas MAEHTUYHOCTD [JaeT BO3MOXKHOCTD 4eJIOBEKY BBICTPalBaTb MO-
Tey COLMAIbHOTO B3aMMOJEVICTBMA B Pa3IMYHBIX J)KM3HEHHDIX CUTyallMAX M aflalTh-
poBaThCs K HUM, 6Iarofapsi TOMY 4TO OHa OPMUPYET IIPOAKTUBHYIO TO3NULNIO Y MHN-
Byfia. VIIeHTMIHOCTD ABIAETCA OJHOBPEMEHHO MTOTOM IIPEe/IIeCTBYIOUINX COLMa/TbHBIX
OTHOIIEHNUI C JPYTUMM JTIOAbMI U OTIIPABHOI TOYKOI I POPMIUPOBAHNA HOBBIX, YTO
OTpa’kaeT CO3HATENbHO Pa3spabOTaHHYIO CTpaTernio nosefeHuss. PopmupoBaHue neH-
TUYHOCTH Pean3yeTcs Yepe3 0ObeKTHbIe OTHOIICHNSI, Pa3BUBAIOIIMECsT BHYTPU CEMbIL.
CeMbs, B CBOIO 04Yepefib, BBICTYTIAET EPBbIM MHCTUTYTOM COLMANM3ALMI U IIPOBOJHM-
KOM 151 peOeHKa B COLMYM. B paMKax ceMelfHBIX OTHOLIEHMII, Yepes B3auMO/eliCTBIe
C MaTepbio ¥ APYTMMIY 3HAUMMBIMM B3POCTIBIMHU, PeOEHOK MHTEPHOPUSUPYET HOPMBIL,
L[EHHOCTI U YCTAHOBKM KY/IBTYPBI, YTO CIIOCOOCTBYeT (POPMUPOBAHMUIO €IO UIEHTIIHO-
cry. CeMbs AB/IAETCA MaJION COIMAIBHOI TPYIIOi, KOTOpas CO3JaeT TNYHbI OBIT I
ee WICHOB; CeMbA — 3TO CYIPYXXEeCKUII Co103 1 poicTBeHHble cBA3N (Gorodilina, 2017).
C. C. CrpokoBa OTMeYaeT, YTO YeTOBEK B MEPBYI0 oYepefb HAuMHAET MAEeHTU(UIPO-
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BaTb cebsi B CeMbe I y)Ke B JalbHeIIeM ueT naeHTuduKanus cebst co CBepCTHUKAMI,
co cBoeit Haryen u T. 1. (Strokova, 2014).

HayuHble mcciefoBaHms YKas3bIBAlOT HA TO, YTO IICUXOJIOTMYECKOe 6raromnosydne
CeMby BIIMAET Ha IIOBEJiEHME YE€/IOBEKA VM €r0 CTpeMJIEHMEe K TapMOHIM, BHYTPEHHEMY
6maronoyunio u c4acTbio. OT 0OBEKTHBIX OTHOIIEHNUIT, KOTOPbIe BBICTPANBAIOTCS BHY-
TPM CEMbM, 3aBUCAT YCTAHOBKY 4e/IOBEKA K 3MOLMOHATbHO-OIleHOYHOMY BOCIIPUATHIO
OKpY>KAIOLIIelT AelICTBUTEIbHOCTH, BOCIIPUATIIO cebs1 B 3pesioM Bospacte. HayuHas mpec-
ca 6orara McCleOBaHUAMY, IOCBAIIEHHBIMU B3aMOCBS3M CEMEITHOrO 6Iaromomydns
U VITEHTUYHOCTH.

CBs3b MEXHY UIEHTUYHOCTBIO U CEMEJHBIM OJIarorojIydneM SABIAETCA CIOXKHON
VI MHOTOTPaHHOM. IIO/IOXMUTENIbHBIN OIBIT, IOMYYEHHDII B CEMbE, MOXET YKPEIUIATH
UJIEHTUYHOCTD TMIHOCTH, B TO BpeMA KaK HETaTMBHBII OIBIT IPUBOJUT K TPYAHOCTAM
B ee popmuposanuu. [logmep>xka 1 MOHNMMAHIE CO CTOPOHBI CEMbH, KaK 11 OCO3HAHNE
HeTaTMBHBIX (PaKTOPOB, UTPAIOT KTIOYEBYIO PONb B Ipolecce GOPMUPOBAHNA UECHTIY-
HOCTH, 4TO fie/1aeT BaKHBIM BHMMAaHIE K CTPYKType CeMb.

JlanHasa pabora mocBsAlleHa NpobneMe GOPMUPOBAHUA VIAECHTUYHOCTY TUIHOCTH,
4ell Iy Th COLVA/TN3ALUN CBSI3aH C AUCHYHKIMOHATBLHOI CeMbell.

JVIchYHKIVOHAIBHYIO CEMbIO B COBPEMEHHBIX JMCCIIEOBAaHMAX B OOIACTH ceMeli-
HOJI IICMXOJIOTMM ¥ CUCTEMHOJN CEeMENHOV ICUXOTepanyuy PacCMaTPUBAIOT C MO3ULUN
BHEIIHMX U BHYTPEHHMX KOH(MMUKTOB. K BHEITHUM KOH(IMKTaM CEMbJ MOXXHO OTHECTH
3aBUCUMOe (Q/IKOTO/Ib, HAPKOTUKIY) ITOBEfieHIIe WIEHOB CeMbli, TeMO/INHT, BHEOpauHbIe
cBA3M, O6espaboTuria u T. I. TN GaKTOPHI He O3BOJIAIOT YIOBIETBOPUTH OCHOBHBIE II0-
TpebHOCTU ceMbl. BHyTpeHHIE KOHGIMKTBI BKITIOYAIOT B Cebs1 (PU3MIECKOE U MOPATIb-
HOe HacWINe B ceMbe, IpeHeOpeskeHNne TOTPeOHOCTAMY fIeTeil, Haln4yye MCUXIIeCKIX
3a00/IeBaHMIl y WICHOB CEMbI, @ TAK)Ke OTCYTCTBIE CEMEITHO MepapXuu, YTO IPUBOSUT
K COIIEPHMYECTBY MEX/y WIEHAMY CeMbM, KOHQIMKTAM MeXIy POSUTEIAMU U JeTbMU
(Nittle, 2021).

JIvichyHKIMOHAIbHAS CeMbsl XapaKTepU3yeTcs IHNepPMaHEHTHBIMM KOH(IMKTaMIL,
Oespas/mrdyeM K delHaM CeMbl, OTCYTCTBIEM CHCTEMbI BOCIIMTAHNS 1 CeMeITHO 1epap-
xum (Li, 2024).

[TopBozs NTOT HANMCAHHOMY BBILIIE, C/IEAYET CAe/MAThb TEOPETNIECKUIT BBIBOJ, O TOM,
4TO CBA3b MEXIY CTAHOBJIEHVEM U/IEHTIHOCTY IMYHOCTY ¥ HeOTaropUATHBIM CeMell-
HBIM BOCIIMTAHMEM ABJIAETCA CIOXKHOM TEMON, M3y4aeMOJM B IICUXOJOIMM PasBUTHA,
TIICXOJIOTY} CEMbU U B paMKaX CUCTEeMHOII ceMeifHolI mcuxorepanyy. Heb6maronpusar-
HOe, WM AUCPYHKIMOHAIbHOE, CeMeilHOe OKPYXKEeHIE, XapaKTePU3yIOIieecs: 9MOLIO-
Ha/IbHBIM IIpeHeOpe)keHNeM, HelloCTIeJoBaTeNbHOCTBIO B BOCTIUTaHUM, KOHMIUKTAMU U
OTCYTCTBMEM IOATEPKKH, CYLIeCTBEHHO BMAET Ha (POPMMPOBaHIE LIJIOCTHON M CTa-
OMIIBHOI MUYHOCTY. VIIeHTUYHOCTD, MOHMMaeMas KakK 1Ie/IOCTHOE CAMOCO3HaHMe, OXBa-
THIBAIOLIIee CBOY LIEHHOCTH, YOXKAEHMs U Lie/, OOBIYHO KyIbTUBUPYETCS IIOCPEACTBOM
HOJIeP>KMBAIOIINX MEXTMYHOCTHBIX OTHOIIEHNIT, 0cobeHHO B ceMbe. Korga st ocHo-
BOIIO/IATAIONINE CBSI3M HAPYIIAIOTCS, PA3BUTUE MAEHTMIHOCTU MOXKET OBITh Cepbe3HO
3aTPySHEHO.

JIucyHKIMOHAIBHAS CeMeliHast AMHAMUKA CIIOCOOCTBYeT BO3HMKHOBEHUIO TPYH-
HOCTell B pOPMMPOBAHUM UJIEHTUIHOCTH 13-3a HEIIOC/IeOBATE/IbHOI UV HeraTUBHOI
06paTHOIT CBA3M CO CTOPOHBI 3HAUYMMBIX B3pOC/IbIX. COITIACHO TeOPUM IPUBSISAHHOCTIL,
HaJIe)KHas IPUBA3aHHOCTDb B PAHHMX OTHOIIEHUAX CIIOCOOCTBYET YKPEIUIEHUIO YBepeH-
HOCTM, CAMOYBa)XEHIS 11 CIIOCOOHOCTH JMCC/IE0BATD 1 OIIPEee/IsATh CBOIO IMYHYIO UJeH-
tiaHocTh (Bowlby, 2003). Hanporus, y mereit n3 AucYHKIMOHAIBHBIX CeMell 9acTo
(bOpMUPYIOTCST HeHafie)KHbIe MPUBSIZAHHOCTY, YTO IPUBOFUT K (parMeHTapHOMY WIIN
MCKa)KeHHOMY caMoolnymierno. OTCyTcTBMe CTaOUIBHOTO GYHIaMEeHTa MOXKET IIpMBeC-
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TI K TOMY, 4TO 9TH JIIO/Y YCBOAT HeIaTUBHBIE IPEJICTaBIeHNA O cebe, Oy/yT MCIIBITbIBATD
HM3KYI0 CAMOOIIEHKY 1 JICIIONb30BaTh HeaJalTHBHbIe MEXaHM3MbI COB/IA/IAHMA, TEM Ca-
MbIM IbITaACh CPOPMUPOBATH LIETIOCTHYIO CAMOOLICHKY.

HemnocnenoBatenbHoe popyuTenbcKOoe BOCIMTAHME VIM aBTOPUTAPHBIN KOHTPOJD,
Y4acTO MPUCYTCTBYIOLNE B ANC(YHKIMOHATIBHOI CeMeITHOI 06CTaHOBKe, TaK>Ke IIPETsT-
CTBYIOT PAa3BUTHIO aBTOHOMMUM M CaMOBBIPAKEHNUA — [BYX BaKHENIINX KOMIIOHEHTOB
dopmmpoBanua upentnyHocty. Korga monsM He paspelaercs UCCIefOBaTh MIN BbI-
pa)KaTh CBOV MBIC/IV, SMOLMY ¥ MHTEPECHI, OHJM MOTYT IIOJABJIATD STU CTOPOHBI CBOEI
JIMYHOCTH, YTO HPUBOAMUT K AU(QY3UM MAEHTUYHOCTH, IPY KOTOPOIl OHM IIBITAIOTCH
OOBEIVIHUTD PA3/IIYHbIE ACHEKTDI CBOE IMYHOCTY B eMHOE Iieoe. ITO paccpeoTode-
HJie MOYKeT IPOABIIATHCA B PAa3/IMYHBIX IICUX0JIOTMYECKHX IIPoOIeMax, TAKUX KaK TPEeBO-
ra, IeNpeccs, HeCIIoCOOHOCTD MO PKMBATh 3HAYMMbIE OTHOIIEHM:A, YTO ellje 60/IbIue
ycnoxHsAeT GOpMMUpPOBaHNEe UCHTUYHOCTI.

Kpome Toro, aucdyHKumoHanbHbIe ceMelfHbIe YCIOBUA MOTYT HOPOXK/ATh 3aBJ-
CUMOCTb OT BHEIIHeJ OLIeHKH, IOCKOJIbKY JIeTH, HaXOfAIuecs B HeOIaromnomyqHoll
cpefie, MOTYT IIOCTOSHHO MCKATh OFOOpeHuA mim u3beraTb HEOJOOPEHMs CO CTOPO-
HbI CBOMX OIIeKYHOB. Takas 3aBMCHMOCTb OT CAMOOLICHKH JPYTUX JIOfell 3aTpySHAET
dbopmupoBanue BHYTPEHHETO YyBCTBA UAEHTUYHOCTH, IIOCKO/IbKY JTIMYHbIE IIeHHOCTH,
yO@X/IeHNA U 1Ie/IM CTAHOBATCA PEaKTMBHBIMM, a He caMoonpepensomymucs. Cepo-
BaTeIbHO, STI JIOAY MOTYT OBITh CK/IOHHBI IIepeHNMATh VAEHTIHYHOCTD MU [IeHHOCTH,
copMmUpoOBaHHbIE APYTMMHU, YTO CIIOCOOCTBYET CO3AAHUI0 HECTAOMIBHON WIN CKOH-
CTPYMPOBAaHHOJ M3BHE MAEHTUYHOCTH, a He TOif, KOTOpas HOJIMHHO ONMPAETCA Ha
JIMYHYI0 CBOOOJY JeliCTBMIL.

CrnepoBaTenbHO, [CQYHKIMOHATbHAS CeMbsA OKa3bIBaeT Iybokoe BiusaHue Ha Gop-
MMpPOBaHMe IMYHOCTY, Paspylias CBA3M, IPUBA3AHHOCTH, MPEIATCTBYS CaMOBBIpaXKe-
HMIO U YCU/IMBAs 3aBYCUMOCTD OT BHEIIHETO 0f{00penys. DTy GaKTOPhI YaCTO IPUBOAAT
K (parMeHTapHOMY CaMOOIYLIEHNIO, BHYTPEHHUM KOH(MINKTaM M ICUXOTOTMYeCKOMY
crpeccy. 1lenocTHbI TOAX0 K PasBUTUIO MIAEHTUIHOCTI JJO/DKEH YYUTHIBATDh BIMAHME
PaHHNX CeMeITHBIX OTHOLICHMUIA, IIOCKOJIbKY OHM UTPAIOT PEIIaloNlyio poiib B GOpMUPO-
BaHMM CIOCOOHOCTM YeloBeKa K CAMOIIOHMMAHMIO U CAMOIPMHATHUIO. [I/IA ycTpaHeHuA
STUX PaHHUX HapYIIeHNIT MOXeT IOTPe6OBaTbCA ICUXOTePAIIeBTIYECKOEe BMEIIaTe/IbCT-
BO, HAIIpaB/IeHHOE Ha TO, YTOOBI IOMOYD JIIOAAM BOCCTAHOBUTD II€/IOCTHOCTD IMIHOCTI
¥ TIOBBICUTD YCTOIYMBOCTD K ICHXOTIOTMYECKOMY BO3/IEIICTBIIO HEOIArOIPHATHOTO Ce-
MeJTHOTO OKPY>KEeHII.

MeTtoa0m0rns NCCIETOBaHNS

ITpobneMa MAEHTUYHOCTM B3POCION JIMYHOCTY OCTAETCA MA/OM3yYeHHON B COB-
PEMEHHOJI IICMXOTIOTMYecKOll HayKe. HelocTaTouHO MCCIe[OBAaHHO B HaYYHOI JINTE-
paType ocraeTcsA npobiemMa VIeHTUYHOCTU JINL, U3 AMCHYHKIMOHAIbHBIX ceMell. bomb-
IIMHCTBO CyHIECTBYIOIMX MICCTIEIOBAHNI COCPENOTOYEHO Ha IETCKOM U TIO[POCTKOBOM
BO3pacTe, a TakKe Ha (PaKTOpax MAEHTUYHOCTH, XapaKTePHBIX /I 3TUX 3TallOB Pa3BU-
tiA. HepmocraTounas paspaboTaHHOCTh Mpo6eMbl M MpaKTUdecKas 3HaYMMOCTb 00-
YCTIOBU/IV BBIOOP JJAHHOI TEMBI [/ HAYYHOTO VICC/Ie/]OBaHMIA.

Llemp MccnenoBaHNsA — ONMpefeNUTh TUIHOCTHbIE (AaKTOPBI NI} U3 AMCPYHKHUIIO-
HaJIbHBIX CeMell, CIoco6cTByoLye GOPMIPOBAHNIO UIEHTHYHOCTIL.

OO6DBEKT MCCIeOBAHNA — MAEHTIIHOCTD TMIHOCT.

ITpenMeT MccneoBaHMA — TUYHOCTHbIE HAKTOPBI AL U3 HUCHYHKMIJOHAIBHBIX Ce-
Mefi, crioco6CcTByoIIe GOPMUPOBAHNIO UIEHTUIHOCTIL.

ITcuxopyarHoCTIYecKoe MCCIelOBaHye CTPOMIOCE TIPY TTOMOIIM GaTapen CTaHfjap-
TU3VPOBAHHBIX VM BaTUHBIX POPMaNTN30BaHHBIX METOIMK.
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Vicrionb3oBaHbl C/Iey0IIVe METOSVKI:

1. llectnapuatudakropuslit onpocHuk P. Kerremna (agantamms A. I'. [IImenesa,
B. . IToxunbko, A. C. Conoserrunka) (Batarshev, 2001);

2. Tect MWJIN (Metoauka MCCIefOBaHNs TUIHOCTHON UIEHTUYHOCTY), paspabo-
tauusiii JI. B. uerinepom B 2007 r. (Schneider, 2019).

IMIMpUIecKoe McciejoBaHye IPUBOANMIOCH Ha BYX TPYIIIaX PeCTIOHIEHTOB B BO3-
pacte ot 18 mo 26 ner:

I'pynma 1 — 53 yenoBeka B Bo3pacte oT 18 1o 26 et (13 [uCcYHKIMOHANIbHBIX Ce-
Meit).

I'pynma 2 - 61 yenoBek B BospacTe OT 18 1o 26 jeT (13 6/1aromnoIyIHbIX ceMeit).

O61uit 06beM BBIOOPKI cOCTaBWI 114 pecOHIEHTOB.

PeSYII]:TaT])I UCCIEMOBAHNA

AHamu3s chopMMPOBAaHHOCTY UfieHTYHOCTY B ['pymme 1 mokasan ciepyomue pe-
3ynbTaThl (PucyHox 1):

— JOCTUTHYyTas UAEHTUYHOCTD AMarHOCTHPOBaHa y 8 pecrionneHToB (15%);

— MOpaTOpuUIt UAEHTUYHOCTI BHIP@XKeH Y 27 pecroHAeHTOoB (51%);

- muddysHasa MIEHTUIHOCTD BbLAB/IeHA y 18 pecrioH/ieHTOB (34%).

JOCTUTHYTast
HUACHTUYHOCTH

15%

b dysuas
HUJACHTUYHOCTH

34%

(add
+444

MopaTtopuit
MIEHTUYHOCTH
51%

Pucynok 1. Cpopmuposanrocmo udenmuurnocmu 6 I'pynne 1

B I'pymmie 2 aHanus copMupoBaHHOCTU UAEHTMYHOCTY MMEET CTIeAYIOIYI0 KapTUHY
(Pucynoxk 2):

- midysHasA UEHTUIHOCTD BBIPa)KeHa Y 4 pecrioHeHTOB (7%);

— MOPaTOpuUI NJIeHTMYHOCTY BBIPaXKeH y 9 pecrioHfieHTOoB (15%);

— JOCTUTHYTas UACHTUYHOCTD BhIpaXkeHa y 48 pecrioHieHTOB (78%).

BO/BIINMHCTBO PeCIIOHAEHTOB, KOTOPbIe BOCIUTBIBAINCD B [UCHYHKIIOHATBHBIX Ce-
MbAX, UMEIOT HechOpMUPOBaHHYIO MAEeHTMYHOCTb. HecopMmpoBaHHas MIEHTIYHOCTD
IPUBOAUT K [{e3a/JalITALIMI TMIHOCTH, YTO IPEBATO PUCKOM GOPMIPOBAHNS OTKIOHSIIO-
IETOCS TIOBEJEHNA.

CpaBHUTeNbHBIN aHamm3 1o t-Kputepuio CTbIOJIEHTa I03BONNUI YCTAHOBUTH
pasnuuusA MeXZy MUCCAeAyeMbIMM TpyNIIaMM IO IoKasaTensaMm Mertopuku MMUJIN
(PucyHox 3).
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Pucynok 2. Cpopmuposanrocmo udenmuurnocmu 6 I pynne 2

Mopatropuii uaenrnunoct  J{uddysuas uaenTuusocts  J{OCTHrHYyTast HACHTHIHOCTD
W [pymma 1l © I'pynma 2

Pucynox 3. Pesynomamol cpasHeHus no t-kpumepuio
Cmviodenma noxazamereti UOeHMUYHOCIU Y PeCrlOHOeHN08

Y pecrnoHzieHTOB 13 JUCHYHKIVOHAIBHBIX CEMbell CTATUCTIIECKN JOCTOBEPHO BBI-
paxkensl Moparopuii (p=0,01) u puddysnsa unentnanoctn (p=0,01).

Y pecrnoHieHTOB 13 6/IarOMOMTYYHbIX CeMell CTATUCTUYECKN TOCTOBEPHO BbIpaXKeHa
BOCTUTHYTast UAEHTUIHOCTH (p=0,01).

Jlanee cTaTuCTIYECKOE CPaBHEHNE MCCIEAYEMbIX TPYIIII IIPOBOAUIOCH IO (haKTOpaM
NM4HOCTHOTO onpocHuka Kerrema (PrcyHok 4).

Takum 06pasoM, peCcrOH/IEHTOB 13 AUCHYKHKI[MOHATBHBIX CeMell MOKHO OXapak-
TEpU30BATb KaK 3MOLIMOHANBHO HEYCTOMYMBBIX, CTPEMAIINXCS YCTynarh ApyruM. OHu
YaCTO 3aBVCYMBI OT MHEHNSI APYIUX U CKIIOHHBI K YYBCTBY BIHBIL.

Koppe/sAuyoHHbIi aHa/IN3 MCCIeAyeMbIX II0KasaTesell I03BOMUI BBIABUTD JIMY-
HOCTHBIE 0COOEHHOCTH PECIIOHAEHTOB U3 ANCPYKHKIMOHAIBHBIX CeMell, IOCPeCTBOM
KOTOPBIX MOXXHO (POPMUPOBATH MAEHTUYHOCTb B PaMKax IICUXOIOTMYECKOil paboThl
(Prcynok 5).
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DMoNMOHANbHAS KoudopmuocTs Cnaboctb CBepx-51 CKJIOHHOCTb K
HEYCTOHYMBOCTH 4YyBCTBY BHHBI

®'pymmna | I'pynma 2

PucyHok 4. Pe3ynvmamot cpasHeHus pakmopos onpocHuxa
Kemmena no t-kpumepuio Cmuiodenma y pecnoHoeHmnos

Pucynoxk 5. Bsaumocsssv nokasamesneti u0eHMUUHOCMU
U IUMHOCMHBIX 0c0beHHOoCmell pecnoHdenmos I pynnui 1

HpMMeqaﬂme: CIVZIOIIHAA JIMHUA — IIPAMAaA KOPPEALNA; MYHKTUPHAs INHNA — o6paTHa51 KOp-
penanys; M - Moparopuit ugentnanocty; IV — puddysnas unentuanocts; C — sMOLMOHA/IbHAA
crabuwabHOCTD; O — yBepeHHOCTD B cebe; G - cuma Cymep-9ro; Q2 — caMOfoCcTaToqHOCTh; Q3 — ca-
MOKOHTpO/b noBefeHns; Q4 — gpycrparys.

Takum 06pasom, fisi GOPMIPOBAHNS UAEHTUYHOCTH PECIIOH/IEHTOB U3 AUCHYHK-
L[IOHA/IBHBIX CeMell HeOOXOAMO BBICTPANBATH IICHXOJIOTMYECKYI0 PabOTy depe3 pasBu-
Ty 9MOLMOHAIBHOI cTabunbHOCTH (p=0,01), cHIDKeHMs PpycTpupoBanHocTH (p=0,05),
pasBuUTHA CaMOKOHTpoA noBefienus (p=0,05), CIOCOOHOCTI CaMOCTOATENIbHO NPUHNU-
Martb peweHnus (p=0,01), camoyBepennoctu (p=0,01), cosnarenproctu (p=0,01).

HI/ICKYCCI/IOHHI)IC BOIIPOCHI

PesynbTaThl CTaTMCTUYECKOTO CPAaBHEHMA MCCIIElyeMbIX IPYIII ITOKa3a/ln, 4TO y pe-
CIIOHZIEHTOB Y3 AUC(YHKIVOHIBHBIX ceMell HU3KUit mopor ¢pycrpany. JIumam us guc-
(YHKI[MOHA/IBHBIX CeMell CBOICTBEHHA HEeBPOTUUECKask YTOM/IIEMOCTD, Pa3IpaXkKNTelb-
HOCTb, CJIEACTBYEM KOTOPBIX ABJIAETCA SMOLIVOHATBLHO BO30YyUMAas peakis, arpeccus
Ha ¢pycTpupyomye xusHeHHble cutyauuu. Caefyer OTMETUTh, UTO TaKas pPeaKIjvis
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MCTOIIAeT PECYPChI TMYHOCTI U B KOHEUHOM UTOT€ IIPUBOANT K 3a)KaTOCTI, IOKOPHOCTIL,
Ype3MepHOII OJATIVBOCTY B IIOBeJeHN. DTO MIOATBEPIKAETCS UCCIIeSOBAHUAMI, B KO-
TOPBIX CIe/IAaHBI BEIBOABI O TOM, YTO HEO/IAroIo/Iydre B CeMbe MPUBOAUT K ICUXITIECKOIT
TpaBMAaTH3aLMI WICHOB CEMbH, arpecCcuil, TPYFHOCTAM B cepe 00LIeHs, YBeTNIEHNIO
npasonapyuenuit (Tseluiko, 2006).

M. V1. PO>XKOB muILeT, YTO IPYU aCOLVATbHOM IIOBEIEHNM POAMUTETIEN MTOTeHI A
BOCIMTAHMsI HE Pealnsyercs, IMIHOCTb (HOPMUPYETCs: B HeOIArOMpPUATHBIX CeMell-
HBIX YC/IOBMAX, YTO IPUBOAMUT K JIMYHOCTHOI IcuxorpaBmarusauuu (Rozhkov, 2006).
[Tpn aconyanbHOM MOBEfEHNN PORUTENENl peOEHOK He IpecTaeT TIOUTbh UX — OH IIe-
pecTaer TOOUTH Ce0s, YTO YBENMUIMBAECT PUCK PA3BUTHSA HEIPECCUU U CYULMIANTLHOTO
HOBEIEHNsT B 3Pe/IOM BO3pacTe. OTU BBIBOABI IOATBEPKHAIOTCS Pe3y/IbTaTaMU TEKY-
I[er0 MCCIeOBaHMsA, B KOTOPOM YCTaHOBJIEHO, YTO KOH(OPMHOe IOBefeHMe, KOTOpoe
CBOJICTBEHHO /MMIL}AM U3 AUCHYHKIMOHAIBHBIX CeMeil, B UTOre GOPMUPYeT «CIaboCTh
Cymnep-9ro» 1 HeCIIOCOOHOCTD YeloBeKa K peal3aluy XISHeHHbIX Iieneit. Kak cmenct-
BUe, Y /UL 13 ANCRYHKINOHATBHBIX CeMeil IPpeo6/IafaloT IJI0X0e HaCTPOeHIe, MpauHble
IIPefuyBCTBIUSA U Pa3MBIIIIEHMsI, OCIIOKOICTBO, YTO IPUBOAUT INYHOCTb K COCTOSIHI-
SIM, OJTM3KMM K [IeTIPECCUL.

Pesy/brathl, OTy4eHHbIE B XO/e peanu3aliiy SMIMPUIECKOr0 MCCIefOBaHMNs, CBU-
IeTe/IbCTBYIOT O TOM, YTO HETATVMBHBII OIBIT, IIOYYEHHBI Ye/IOBEKOM B AMCHYHKIINO-
HaJIbHOJI CeMbe, IPUBOINUT K GOpMUpoBaHuIo MopaTopus 1 fuddysun nieHTUYHOCTH.
Cornacuo uccnegosannio E. Ckabuun 1 K. MaHM, «CeMbsI — 9TO YHUKA/IbHBII KOHTEKCT
B3aJIMOOTHOIIEHNII, KOTOPBIiL BIIMAET HA COfEpXKaHue ¥ MIPOLecCh caMouAeHTHuIKa-
1y, [maBublil pesyabrar uccnegoBanus E. Cxabunn u K. MaHnu sakmo4daercs B I10-
JIO>KEHMH, YTO OCOOEHHOCTIE BHYTPUCEMEIHOTO B3aMMOJe/ICTBIA BIUAIOT He TOJIBKO Ha
pa3BUTHE TMIHOCTHON UAEHTUIHOCTH YIEHA CEMbI, HO U Ha APYyrue acleKTsl (GOpMUpo-
BaHMA TMYHOCTY. B ux pabore goxasaHo, 4TO Ha MPOLIECCHI CAMOMICHTU(DUKALIMY Yle-
HOB CeMbU BNIMsIET ceMeitHas crucrema (Scabini & Manzi, 2011).

B sMnupuyeckoM MccIefoBaHUM JAHHOJ PabOTBl CTATMCTUYECKV HOKAa3aHO, YTO
y JINLI, BBIPOCHIMX B AUCQYHKIMOHAIBHOI CeMbe, SIPKO BBIpaKeHbI Auddysns u Mo-
paTopuit UAEHTUYHOCTY B CPAaBHEHMMU C PeCHOH/IEHTaMU, BBIPOCIIMMY B HOPMa/IbHOI
ceMbe. ITI JaHHbBIE TO3BOJIAIOT CAIEIATh BBIBOJ, O TOM, YTO PECIOHAEHTHI, Yeil IIyTh CO-
LVaMM3alyM Y IMYHOCTHOTO Pa3BUTHS CBA3aH ¢ AMCHYHKMIIOHAIBHON ceMbell, He CIIo-
cobHbI (HOPMUPOBATH XKMBHEHHBIE Le/N, BCIO LIEHHOCTHO-CMBICIOBYIO cepy. JInma ¢
mnddy3HOI UIEHTUIHOCTIO MMEIOT HEMHTETPUPOBAaHHOE M HecOpMUpPOBaHHOE «1»,
YTO MPUBOAMUT K HAPLUCCUYECKOI TpaBMe I, KaK C/IefCTBME, HEY[OBIETBOPEHHOCTI
co00J1 ¥ CBOMMM BO3MOXKHOCTAMY, K HEIpUHATHIO ceOsg. COMHeHMe B LIEHHOCTH c06-
CTBEHHOIT IMYHOCTI, OTCTPAHEHHOCTb, IIOTePs MHTepeca K CBOeMy BHYTPEHHEMY MIpY,
PUTMIHOCTD «SI-KOHLeNMIVM» MPUBOIUT K (POPMUPOBAHMIO OTUYXK[EHHOCTU. Bce 3TO
0OBACHACTCSI TeM, YTO B AMC(YHKIMOHATIBHOI CeMbe OTCYTCTBYIOT TapMOHUYHbBIE 00D-
eKTHBIe OTHOILIEHNS POJUTENIeil ¢ PeOEHKOM, Y4TO 3aTPyAHsET Ipolecc GOopMUPOBAHUA
UJEHTUYHOCTI U OIIPEeJe/IeHNs CBOETO MeCTa B XXU3HN. YeI0BeK, BBIPOCIINIL B AMCPYHK-
LIYIOHA/IbHOJI CeMbe, UCIIBITHIBAET HEYBEPEHHOCTD I 3aTPYAHEHM C OIIpefie/ieHyeM CBOVIX
L[EHHOCTE!, MHTEPECOB 1 KU3HEHHBIX Iieneit. OH MOXKET 4aCcTO MEHITb CBOE MHEHIE U
HIOBefieHIIe, MICKATb ITOALEPKKY /IS CBOMX MHTEPECOB, B3IVLAMIOB I T. II. BO BHEILIHEN cpe-
Ze 1 OBITb 60JIee IOBEPXKEHHBIM BIMSHIIO OKPYXKAIOIINX.

[IpuBeneHHbIe BBIIIE Pe3y/IbTAThI MCCIE[OBaHM KOppeaupyoT ¢ BeiBogamu O. Kep-
HOepra, KOTOpbIt muureT, 4To AuddysHas MAeHTUIHOCTh KIMHUYECKY TIPefCTaBIeHa
IUIOXOJI MHTeTpaLyeii MeX /iy KOHLenuysamu 5 u 3HaunMbIX fpyrux. [locTossHHOE 4yBCT-
BO IIYCTOTBI, IPOTUBOPEUNsI B BOCIPUSATIN CAMOTO Cebs1, HeIIOC/Ie0BaTeIbHOCTD [OBe-
IeHMs, KOTOPYI0 HEBO3MOXKHO VHTEIPYPOBATh SMOLMOHAIBHO OCMBICTIEHHBIM 00pa3oM,
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u 671eHOe, IIOCKOE, CKY/JHOE BOCIIPUATHE APYIUX — BCE 9TO IPOsiBIeHMs fuddysHoit
upentynocty (Kernberg, 1993).

IMoppoctku ¢ puddysHON MAGHTUYHOCTBIO M [JOMUHMPOBaHMEM IIPUMMUTUBHBIX
MEXaHU3MOB 3allIUTHI IPOUCXOIAT 13 ceMeil ¢ 6ompummu matonorusamu (Goldstein &
Jones, 1977; Shapiro et al., 1975). O. Kepubepr cunraer, uro mpu Hamnuane guddysHoir
UJEHTUYHOCTY MbI MOYKEM II0JIaraTh, 4TO, KAKOBO OBI HU ObIIIO BIMAHNE CEMb) Ha JIaH-
HOe PacCTPOIICTBO, Y MAlMEeHTa 3TO OyIeT caMasi HACTOsIIAs [OTPAaHNYHAasl TATOIOINA,
KoTopas TpeOyeT MHTEHCUBHON MHAVBMAYyanbHON mcuxorepanmyu (Kernberg, 1993).
Takum 06pasom, AJIst JIIOfEN, dell IIyThb COLMANN3ALUN CBA3AH C AMCQYHKINOHATIBHOI
ceMbeif, He0OXOIMO BEICTPONUTD IICUXOTOIMIECKYI0 TOMOIIb, HAIIPABIEHHYIO Ha Pa3BU-
THe )KU3HEHHBIX Ijesiell 1 GOpMMpPOBaHIe TOCTUIHYTON eHTIIHOCTI.

CrnemoBaTenbHO, IMCYHKIMOHANbHAA CeMbsl OKasbIBaeT HeOIaronpyuATHOE BIIVA-
HIfe Ha Ye/I0BEeKa B IIeJIOM 1 B YaCTHOCTHU Ha pOPMUPOBAHILE €r0 MAEHTUIHOCTIL.

Bmpkaiiimas 3ajjava ganpHerIell paboThl 3aK/II0YAETCA B TOM, YTOOBI IIOCPEICTBOM
(eHOMEHOIOTMYEeCKOTO MCCIeOBAHS TOATBEPANTD IUIOTE3Y O TOM, ITO AUCHYHKIU-
OHa/IbHasA CeMbs B/IUAET Ha PasBUTNE IATOJIOTMMU IICUXUKM Y YIEHOB CEMbM B 3PETIOM
BO3pacTe.

3Ha4YMMOCTD JAHHOTO MCCTIEIOBAaHMA 3aK/II0YAETCA B TOM, 4YTO OHO IONYEPKMBAET pe-
CYpPCBI IMIHOCTH, Ha KOTOPBIe HEOOXOAMMO 00PaTUTh BHUMAHME COLIMA/IbHBIM PAOOTHN-
KaM, ICUX0JIOTaM IIPY OPTaHM3aIMIU COLMANbHO-TICUXOMTOTNYECKOI PabOThI C IMLIAMU 13
AncHYHKIMOHATBHBIX ceMert. Onupasich Ha Pesy/IbTaThl JAHHOTO MCCIeSOBAHST, MOKHO
YTBEPXK/ATh, YTO GOPMIPOBAHIIE MAECHTUYHOCTH CI€AyeT OCYLIECTBIIATD Yepe3 pasBUTue
SMOIMOHA/IbHOM YCTOMYMBOCTY IMYHOCTH K Pa3/INIHbIM KM3HEHHBIM CUTYalVAM, CIIO-
COOHOCTM KOHTPOJIMPOBATh CBOYM SMOILMY, CHJIBI OT0 MOCPECTBOM ICUXOMIOTUYECKOI
PaboTBI, HAIIPAB/IEHHOI! Ha CHIDKEHIE YPOBHsI GPYCTpaLiuy 1 HAIIPSDKEHHOCTHL.

3akmroueHne

JIumam w3 pucYHKIMOHANIBHBIX CeMell CBOVICTBEHHO IpeobnamaHue nudgysun
UAEHTUYHOCTY ¥ MOPAaTOPUA UAEHTUYHOCTH, YTO YKa3bIBaeT Ha Ha/lIM4le HeOIpee/ieH-
HOCTY B CAMOOIIPEJIe/IEeHNN U CIO>KHOCTY B BBIOOpPE )KM3HEHHBIX HAIIPaB/IeHNIT. DTU CO-
CTOSIHNs CBSI3aHBI C HEIOCTATOYHOM IOJIEP>KKOI M peCypcaMy B CEMbe, YTO IIPEIATCT-
ByeT pOPMIPOBAHNIO YCTOYNMBOIL ¥ IO3UTUBHOI UIEHTUYHOCTI.

IMOIIOHaNbHAsT HEYCTONYNBOCTD, KOHPOPMHOCTD, cnaboctb Cymep-Iro 1 CKIOH-
HOCTb K YYBCTBY BMHbBI IOJYEPKMBAIOT HAMYME IICUXONIOIMYECKUX TPYAHOCTEN, CBS-
3aHHBIX C HEJOCTATOYHOI CaMOperyjsiuyell M BHYTPEHHUMM KOHGIUKTaMU. DMOLH-
OHa/IbHAA HEYCTOWYMBOCTb MOXKET NPUBOJAUTH K YACTHIM M3MEHEHMSAM HACTPOEHUA U
TPYAHOCTSIM B MEXX/IMYHOCTHBIX OTHOIIEHMUSX, @ KOHQOPMHOCTb CBUETE/ILCTBYET O BbI-
COKOM yPOBHE 3aBUCUMOCTI OT MHEHIS OKPY)KAIOLMX, YTO TAKXKe MOXXET 3aTPYJHATD
IpoLecC CaMOUeHTUPUKALIIL.

B cBsI3U C BBIIIEN3TOXXEHHBIM, B PaMKax MCUXOMOTMYECKOI pabOThl ¢ MUIaMU U3
IMCOYHKIMOHAIBHBIX CeMeil HeOOXOMMO aKIeHTMPOBATh BHIMAHNE Ha Pa3sBUTUM TeX
JIMYHOCTHBIX (PaKTOPOB, KOTOpPbIe MOTYT CIIOCOOCTBOBATDL YIYYIICHUIO OOILIEro IICHU-
XO09MOI[MOHAIBHOTO COCTOSIHMSI. DTO BKIOYaeT B cebst paboTy Haf 3MOLMOHAIBHOIM
YCTOMYUBOCTDIO, CO3HATEIbHOCTDIO, CAMOYBEPEHHOCTDIO, CAMO/IOCTATOYHOCTBIO, CaMO-
KOHTpOJIeM. Pa3BuTHe 3TUX ICUXOIOTMYECKUX 0COOEHHOCTEN IOMOXXET B IPEOOIeHIN
CYIIeCTBYIOIUX TPYLHOCTEN M CO3JACT YCIOBMA AJLA O0jee YCIeNHOro GopMUPOBaHUA
3[0POBOI UAEHTUIHOCTH, YTO SB/ISETCS KIM0UeBbIM (PAKTOPOM TMIHOCTHOTO POCTA U CO-
L[VaIbHOM afalTalVM JJLA JINL U3 JUCHYHKIVOHATBHBIX CEMet.

[Tcuxomorndeckas paboTa, HalpaBaeHHas Ha PasBUTUU ITUX IMYHOCTHBIX (HaKTO-
POB, IO3BOJIUT JIIOAAM U3 AMCHYHKIMOHAIBHBIX CeMell IPeofoIeTh MPOOIeMbl, CBA3aH-
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Hble ¢ An¢ysuert 1 MOpPATOpIEM UAEHTUIHOCTI, ITO IPUBEAeT K (GOPMIPOBAHUIO MH-
TErpUPOBAHHOI U CTAOWIBHOI MAEHTUYIHOCTH TUYHOCTIL.
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