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Abstract

The relevance of the research on this problem is driven by the fact that currently, the Republic of
Belarus is actively implementing the ideas of inclusive education. The inclusive approach gives every
child, including those with special needs, the right to be included in the general education system at
all levels: to research together with their agemates in kindergartens and schools, to attend clubs and
studios, to rest in recreation camps. One of the key problems in the organization of inclusive health
improvement is that teachers are not prepared to work with children with special needs. Therefore,
the preliminary work on the development of an inclusive culture among teachers is the prerequisite
for the successful implementation of inclusive practices in summer recreation camps. The aim of the
paper is to determine the possibilities of using the diagnostic method “Inclusive culture of a teacher
of an educational and sanatorium type of institutions” to research the features of the development
of inclusive culture among teachers of educational and sanatorium type of institutions. The
ascertaining experiment was the leading method in the research of this problem. The experimental
base of the research was represented by the teachers of the National Children’s Educational and
Health-Improving Center “ZUBRENOK?” distributed into two groups: the first — the experimental
group included 46 teachers who in 2018-2019 took part in a series of training seminars on the
development of inclusive culture, conducted by the staft of the Institute of Inclusive Education of the
Belarusian State Pedagogical University. The control group consisted of 24 teachers who did not take
partin the training. The research was conducted in 2019-2020. The paper presents the analysis of the
obtained results of the research on the peculiarities of the development of inclusive culture among
teachers of educational and sanatorium type of institutions. The materials of the paper can be used
when organizing monitoring research at different stages of implementation of inclusive practices in
educational and sanatorium type of institutions when developing technology for the development of
inclusive culture among teachers and other subjects of inclusive education.

Keywords: inclusive education, inclusive health improvement, educational and sanatorium type of
institutions, children with special needs, inclusive culture.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 115



Education and Self Development. Volume 17, Ne 2, 2022

®opMupoBaHIe NHKIIO3UBHOM KyIbTYPbI
y I1eJaroroB BOCIIUTATETbHO-03JOPOBUTETbHBIX
yapexaeHuit oOpasoBaHusA

Orpra 1O. CBernakoBa

Benopyccxuii eocyoapcmeenibiii nedazoeuueckuti yuusepcumem um. Maxcuma Tanxa, Muncx,
Benapyco

E-mail: olgiza923@gmail.com

ORCID: https://orcid.org/0000-0002-9586-8691

DOI: 10.26907/esd.17.2.11
Hama nocmynnenus: 20 anpens 2021; lama npunamus 6 newamv: 25 urons 2021

AHHOTAIMA

AKTYa/lIbHOCTD MCCTIEJOBAHNA JaHHOI IIPO6/IeMbl 06YCIOB/IEHA TeM, 4TO B HacTosAIIee BpeMs B Pe-
criy6mke Benapych akTUBHO MJET IPAKTHYeCKas peannsalus ujeli MHKII03MBHOTO 06pasoBaHs.
VHKTI0O3VBHBII TOAXOJ NPEJOCTaBIIAeT IIPABO KaXAOMY peOeHKy, B TOM YNCIe C 0COOEHHOCTS-
MM B PasBUTHM, ObITh BK/IIOYEHHBIM B OOIIYI0 CCTeMy 0Opa3oBaHMsA Ha BCEX YPOBHSAX: 00ydIaThb-
Cs1 BMECTe CO CBEPCTHMKAMM B JIETCKMX CafiaX M IIKOJIAX, IOCENATh KPYXKKU U CTY[VM, OTJbIXaTh
B 03[,0POBUTEbHBIX jarepsx. OHOI 13 KII0YeBbIX IPOOIEM TIPU OPraHU3ALNU NHKIIO3MBHOTO
03/I0pOBJICHNA BBICTYIIaeT HEMIOJITOTOBICHHOCTD BOCIIUTATeIell K paboTe C IeTbMI C 0COOEHHOCT-
M ncuxodusdeckoro pasputyA. CieoBaTeNbHO, B Ka4ecTBe HEOOXOMMOTO YC/IOBMA YCIIeLIHOM
peanmsannn VIHK/TIO3VIBHO IIPAKTUKU B JIETHNUX O3JOPOBUTENbHDBIX JIAT€PAX BBICTYIIAET IIPEABAPII-
Te/lbHasA paboTa M0 GOPMUPOBAHNIO MHK/TIO3MBHOI KY/IbTYPbI IIefaroros. Llenb craTby 3aK/oya-
€TCsl B OTIpefie/IeHN I BO3MOYKHOCTEN MICIIO/Ib30BAHNA IMATHOCTNYECKO MeTOIMKM «/IHK/TI03MBHAA
Ky/IbTypa IIeflarora BOCIMTATEeIbHO-03[J0POBUTEIBHOTO YUPEXKieHNA 00pa30BaHUA» I/ UYIeHNUA
ocobeHHOCTelT (HOPMUPOBAHNA VMHKIIO3MBHOI KYIbTYPbI y IIEJarOrOB BOCIUTATEIbHO-03[J0PO-
BUTE/BHBIX YUPEXeHNiI 00pasoBaHms. Beylmmm MeToOM B MCCIEIOBAHMM JAHHOI TIPOGIeMbl
CTa/l KOHCTaTUPYIOLIMII 9KCIEePUMEHT. DKCIIepYMeHTanbHas 6asa MCCIefoBaHWUA IpefCTaBIeHa
neparoramn «HaijoHanpHOTO 1eTCKOTo 06pa3oBaTebHO-030POBUTETBHOTO IIeHTPa «3yOPeHOK,
KOTOpbIe ObIIM pacIpesieieHbl Ha [iBe TPYIIBL: B IePBYI0, SKCIIEPUMEHTATbHYI0 TPYIITY BOLIIN
46 negaroros, KoTopble B 2018-2019 I.I. MPUHAIM y4acTye B LMK/Ie 00YYaloOUMX CEMUHAPOB IO
OpMMPOBAHIIO MHKTIO3MBHOIT KY/IbTYPBI, IPOBOAVMBIX COTPYAHMKaMM VIHCTUTYTa MHK/TIO3UBHO-
ro o6pasoBaHMA beopyccKoro rocyfapcTBEHHOTO Mearornieckoro yausepcurera. KOHTpoIbHY0
TPYIIITy COCTaBU/IM 24 Iefjarora, He IPYHMMABIINE y4acTie B 06ydeHnn. VI3ydeHne mpoBoAmMIoCch
B 2019-2020 romax. B crarbe mpesicTaBleH aHaANU3 MOYYEHHBIX Pe3ylIbTaTOB MCCIENOBAHMA OCO-
6enHoCTel GOPMUPOBAHNA MHKITIO3VBHON KY/IBTYPHI Y NIEarOr0B BOCIUTATEIbHO-03/J0POBUTE/b-
HBIX Y‘IPC)KJICHI/Iﬁ[ 06pa303aHI/m. MaTepI/{aan CTaTbyl MOTYT 6I>ITI> MCIIO/Ib30BAHBI 1PV OPTraHMU3AL NN
MOHUTOPMHIOBBIX UCC/IEJOBAHNUI Ha PA3/INMYHBIX STAlaX BHEIPEHVA MHK/IIO3MBHBIX IIPAKTHUK B Y4-
PeXXeHMsAX 06pa3soBaHus, IPK Pa3paboTKe TeXHOIOrny (GOPMIUPOBAHNS NHKITIO3UBHOI Ky/TbTYPbI
y TIefjaroros 1 APYrux cy6'beKTOB MHK/IIO3MBHOTO 00Pa3OBaAHMAL.

KimroueBble coBa: MHKIIO3MBHOE 00pa3oBaHMe, MHKIIO3MIBHOE O3[J0POBJICHNE, BOCHNUTATEIbHO-
03/I0POBUTE/bHBIE YIPEXKAEHUSA 06Pa30BaHNUA, IETH C OCOOCHHOCTAMY IICUXO(PUIIIECKOTO Pa3BHU-
TUS, VHK/TIO3MBHAsA KYJIbTYpa.

Introduction

At present, the practical implementation of inclusive education ideas in the Republic
of Belarus is one of the topical areas in the development of general and special education.
The inclusive approach gives every child the right to be included in the general education
system at all levels. Consequently, a child with special needs should have the opportunity
not only to study together with normally developing agemates but also to participate
in inclusive clubs, sections, and recreation camps. The organization of inclusive camp
sessions, when children with special needs recover together with normally developing
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children in educational and sanatorium type of institutions, represents one of the forms
of inclusive education. In this paper, we consider inclusive camp sessions as a period of
children's stay in an educational and sanatorium type of institutions, during which one
or more special and (or) inclusive units function. However, at present, there is limited
experience of joint recuperation for children with special needs and normally developing
children. The main reasons that hinder the widespread emergence of inclusive sessions
are the lack or insufficiency of a barrier-free environment in a broad and narrow sense;
unpreparedness of all subjects of the educational and health process (parents, children,
teachers) for active interaction; lack of professional competence of teachers to work with
children with special needs; lack of a methodological framework for the organization of
inclusive sessions. The problem of teacher readiness to work in conditions of inclusive
health improvement is the key one. Consequently, systematic and purposeful work is
needed to prepare all participants, and first of all teachers, for rehabilitation in conditions
of inclusive sessions.

Thus, the problem of the research was defined by the contradiction between the
need to develop an inclusive culture among teachers of educational and sanatorium type
of institutions and the lack of clear approaches to defining the concept of an inclusive
culture and specific psychological and pedagogical tools for its diagnosis.

Purpose and objectives of the study

Purpose of the research is to define the concept of “inclusive culture of a teacher of an
educational and sanatorium type of institution” and its components, development, and
implementation of a diagnostic technique to research the features of the development of
inclusive culture among teachers of educational and sanatorium type of institutions.

Literature review

The introduction of inclusive education is seen as a dynamic process of forming an
inclusive educational environment, the key component of which is an inclusive culture.
It is possible to distinguish several approaches in definition of the concept of an inclusive
culture.

In the first approach, the concept of “inclusive culture” is considered in a broad
sense, as part of the general culture of the individual and society, and is presented as
a certain level of development of society, which is expressed in the tolerant attitude of
people to each other, acceptance of inclusive values and ideas of cooperation (Alekhina &
Shemanov, 2018; Kirillova, 2014).

The second approach defines an inclusive culture as a special organizational
environment that allows people of different ethnic groups with different types of thinking
to work together effectively to achieve organizational goals (Pless & Maak, 2004).
Tikhomirova & Shadrova (2015) consider inclusive culture as a system of relations of
all subjects of the educational process (administration, teachers, students, their parents,
social partners) functioning on the basis of values and principles of inclusion accepted by
all and allowing to interact effectively to fulfill the mission of the institution in conditions
of diversity.

In the third approach, the inclusive culture acts as one of the components of the
implementation of inclusion in the educational and sanatorium type of institution. English
authors Booth & Ainscow (2007) distinguish three aspects of inclusion development: the
creation of an inclusive culture, development of inclusive policies, and development of
inclusive practices. The aspect of “creating an inclusive culture” means defining one that
triggers the change in the other aspects and includes two components: building a school
community and adopting inclusive values.
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The next group of authors considers inclusive culture as a component of professional
pedagogical culture, as a personal quality of a teacher reflecting his/her attitude towards
inclusive education (Khitryuk & Ponomareva, 2014). The development of inclusive
readiness is the initial stage in the development of inclusive culture.

Our information search shows that there is no unified approach to understanding
the essence of inclusive culture in modern literature. This concept is defined as a system
of relations, an acceptance of inclusive values, and a readiness to work in conditions of
inclusion. However, most definitions do not give an essential characteristic of the concept
under research.

There is also no unified approach to distinguishing the components of an inclusive
culture. Kirillova (2014) cites inclusive values and inclusive norms as the main components
of inclusive culture. Tikhomirova & Shadrova (2015) identify the following components
in the structure of inclusive school culture: the mission of the organization as a set of
goals, values, and principles of inclusion. The authors emphasize that in order to create
an inclusive culture it is necessary for the mission and values to be accepted and shared
by all participants in the educational process, and the values and principles of an inclusive
culture should be the basis for building activities and relationships. Ekushevskaya (2017)
considers the ideas about people with disabilities and the system of attitudes towards
them, which is formed based on the content of the image as indicators of inclusive culture.

The analysis of the studies presented above shows that there are no unified views on
the structure of inclusive culture. Values and principles of inclusion and attitude towards
people with special needs and disabilities are singled out as the main components.
Tikhomirova & Shadrova (2015) conducted empirical studies of the features of inclusive
culture formation.

Analysis of current psychological and pedagogical research revealed the lack of
unified approaches to understanding the concept of an inclusive culture and its structure,
the limited amount of empirical research on the topic, and the lack of tested diagnostic
techniques.

Methodology

Research Methods and Techniques

In the process of research, the following methods were used: theoretical (analysis;
synthesis; generalization); empirical (pedagogical observation, ascertaining, forming,
control experiment); methods of mathematical statistics and graphic representation of
results.

Experimental base of the research

The experimental base of the research was represented by the teachers of the National
Children's Educational and Health-Improving Center “ZUBRENOK” distributed into
two groups: the first — the experimental group included 46 teachers who in 2018-2019
took part in a series of training workshops on the development of inclusive culture
conducted by employees of the Institute of Inclusive Education of BSPU. The control
group consisted of 24 teachers who did not take part in the training.

Research stages

The research was conducted in four stages.

In the first stage, a theoretical analysis of the existing methodological approaches in
the psychological and pedagogical scientific literature, thesis papers was carried out; the
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problem, purpose, and research methods were selected, and the plan of empirical research
was made.

In the second stage, the content of the concepts of “inclusive culture”, “inclusive
culture of a teacher of an educational and sanatorium type of institution” was developed,
the structure of the inclusive culture of a teacher was defined, its components were singled
out.

In the third stage, we developed a diagnostic technique to measure the level of an
inclusive culture of the teacher of the educational and sanatorium type of institution. The
survey as a type of verbal-communicative method conducted in the form of questioning
was chosen as the major one. The questionnaire structure was developed taking into
account theoretical and psychometric approaches to the development of psychodiagnostic
techniques.

To assess the validity and reliability, the method of expert evaluation was used: 3
inclusive education experts (familiar with the content of the inclusive culture concept)
were involved, who were asked to assess the range of representation of all components of
the concept under research. After receiving feedback, several questions were reformulated.

Data processing and analysis were carried out in the fourth stage.

Results

The questionnaire “Inclusive culture of a teacher of an educational and sanatorium
type of institution” includes 17 questions, each of which refers to one of four blocks
according to the inclusive culture components. The distribution of questions by blocks
is presented in Table 1. All questions, except for the first one, were closed and offered
options for answers.

The Cognitive Component block is aimed at determining the awareness of the essence
of inclusion, and the opportunities and limitations of inclusive health improvement.

The questions of the block reflecting the content of the Axiological Component imply
an assessment of the significance of the inclusion principles and values in the professional
activity of a teacher.

The Emotional Component block content is represented by questions aimed at
diagnosing emotional attitudes toward inclusion and inclusive recreation.

The Activity Component block includes identification of the experience of working
with children with disabilities, and the desire and degree of readiness to work in an
inclusive health improvement environment.

Table 1. Distribution of questions by blocks/components of an inclusive culture

Blocks/components .
. . Questions
of an inclusive culture
Cognitive What is your understanding of “inclusive education™?

What do you see as the benefits of inclusive recreation for children with
special needs?

What do you see as the benefits of inclusive sessions for children without
disabilities?

What do you see as the benefits of inclusive sessions for teachers?

What kind of difficulties do you think a child with special needs will face
in an inclusive session environment?

What challenges have you faced or do you think you might face when
working with children with special needs in an inclusive session envi-
ronment?
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Blocks/components .
. . Questions
of an inclusive culture
Axiological Evaluate how important the following values and principles are in your

teaching (a list of key principles and values for inclusion was provided)

Emotional How do you feel about inclusive education?

How do you feel about the idea of inclusive sessions?

Assess your feelings and emotions in relation to children with special
needs (a list of the main emotional states and categories of children with
special needs was given)

Activity Do you have experience working with children with special needs?

Are you ready to work in an inclusive session environment?

Would you like to work in an inclusive session environment?

Do you have special methods and techniques for working with children
with special needs?

Are you ready for cooperation and interaction with other professionals
in an inclusive education environment?

Would you like to improve your competence in inclusive education?
Assess your readiness to work with different categories of children with
special needs

Qualitative and quantitative data analysis methods (Pearson’s x*-test, Mann-
Whitney U-test, correlation, and analysis of variance) were used to process the results
of the empirical research. Statistical processing was performed using STATISTIKA 10.0
software package.

The key question for the first block (Cognitive Component) is a question to determine
the understanding of the essence of inclusive education. Statistical analysis revealed
no differences in teachers' perceptions of the essence of inclusive education in the two
sample groups (Pearson’s x*~test was used for all block indicators). Full understanding of
the essence of inclusive education was noted in 41% of teachers from the first group and
25% of teachers from the second group. An uncertain and incorrect understanding was
respectively noted in 28% and 20% of teachers participating in the training, in 38% and
33% of teachers who did not receive training, and 11% and 4% of respondents found
it difficult to answer. There were also no statistically significant differences in teachers'
data about the benefits of inclusive recreation for all participant groups. According to
the teachers of the two groups, the main benefits of inclusive recreation for children with
special needs (it was possible to choose several answers, so the total amount is not 100%)
were as follows: increased social contacts (59% and 63% each); the opportunity to feel
fully participating in team life (61% and 58% each); opportunity to grow and develop
among normally developing agemates (59% and 42% each). The following main benefits of
inclusive recreation for normally developing children were named by teachers: expansion
of ideas about life (72% and 56%), the opportunity to learn how to help others (70% and
76%), and fostering kindness and tolerance (35% and 56%). The main advantages of
inclusive sessions for teachers of both groups were opportunities for professional (80%
and 79%) and personal growth (52% and 67%). The desire for material rewards was not
a leading factor for teachers but was more significant for teachers of the second group
(29%, compared to 15% of the first group). There were statistically significant differences
in teachers' perceptions of the difficulties of inclusive health improvement for children
with special needs: teachers in the experimental group more often pointed to the negative
attitudes of normally developing agemates and their parents (46% each), difficulties in
participating in activities (41%) and lack of teacher competence (39%). For teachers in the
control group, it also included negative attitudes of normally developing agemates (75%)
and difficulty participating in activities (46%), as well as risks of conflict in the children's

120 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

team and discrimination against children with special needs (50% each). Only 1 teacher
from the first group (2% of the whole sample) pointed out the possible negative attitudes
of the teachers. Also, an equal number of teachers (11% each) believed that there should
be no difficulties. There were also no differences in the teachers' predicted difficulties: a
lack of practical competence (74% and 58%), behavioral problems of a child with special
needs (37% and 46%), and a lack of theoretical knowledge (28% and 46%).

In general, teachers who have undergone training see fewer difficulties predicted
in inclusive health improvement (indicators exceed 50% only for one of the proposed
options - lack of practical competence). Teachers who did not take part in the training
more often expressed fears related to the negative influence of the child with special needs
(behavioral problems, occurrence of conflicts) and the negative attitude of their agemates.

The results of the second Axiological Component block show that statistically
significant differences in the importance of values and principles of inclusion in
teachers of the two sample groups are observed for the “Principle of a social model of
understanding disability” only. Teachers from the first group assessed this principle as
more important in their professional activities compared to teachers from the second
group (a nonparametric Mann-Whitney U-test was used). Most teachers in two groups
(88% and 74% respectively) indicated a high degree of importance of the proposed
principles and values in their pedagogical activities (rating the importance as 4 and
5 points out of a possible 5). Ten percent and 25 percent of the teachers rated the level of
professional importance of the proposed statements as medium (3 out of 5 points). The
number of respondents who scored low (1-2 points out of 5) was 1-2%. The application of
Duncan’s test allowed us to determine how exactly the values and principles of inclusion
differ in the level of significance. For the teachers in the experimental group, the following
values and principles were the least significant: “A person's value does not depend on their
abilities” (M=4.00), “Inclusion as a way to combat discrimination” (M=4.12), “Principle
of a social model of understanding disability” (M=4.13), and “Learning cultures together
enriches everyone” (M=4.26). The remaining values and principles had relatively
homogeneous levels of significance. Teachers in the control group also cited the following
as least important: “Principle of a social model of understanding disability” (M=3.79),
“Inclusion as a way to combat discrimination” (M=3.83), and “Learning cultures together
enriches everyone” (M=3.96). Unlike the first group, in the second group, the values that
are most significant for teachers can be identified: “All people need support” (M=4.75)
and “Everyone has the right to communicate” (M=4.71). The high importance of these
values for the teachers who did not participate in the training could be explained by the
simplicity of their wording. Relatively low values for the categories “Principle of a social
model of understanding disability” and “Inclusion as a way to combat discrimination”
may indicate an insufficient understanding of these principles and values by the teachers
of both groups.

The third block (Emotional Component) included questions reflecting teachers'
emotional attitudes to inclusion, and inclusive health improvement. Statistically significant
differences in the data of the teachers of the two groups were revealed (Pearson’s x*-test
was used). Among the teachers in the experimental group twice as many participants
(about 60%) indicated that they had a positive attitude to inclusive education and to the
idea of inclusive sessions. In the control group, it was about 30% of respondents. More
than half of the teachers in this group (63%) were characterized by an uncertain attitude
towards the possibility of practical implementation of inclusive health improvement,
while in the first group there were twice as few (26%) such teachers. It is noteworthy
that in both groups only isolated cases of negative attitudes towards inclusive education
and inclusive health improvement have been identified. To determine the peculiarities of
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teachers' emotional attitudes towards children with special needs in different categories,
it was suggested to note the feelings and emotions experienced when communicating
with them. Statistical analysis of the data (Pearson’s x*~test was used) showed significant
differences between the teachers of the two sample groups only for the emotion “fear”.
Teachers in both groups indicated compassion as the most typical emotional state (about
40%), and more often in relation to children with sensory and motor disabilities (about
50%). The second most frequently mentioned feeling is pity — on average, 11% of the
teachers in the first group and 17% of the second group mentioned it. Teachers in the
experimental group more often indicated pity for children with visual impairments
(15%), and teachers in the control group indicated pity for children with motor disorders
(25%) and mental retardation (21%). It should be noted that the interest in children with
special needs was not typical for teachers of the two groups (in the first group 10% of
teachers, in the second group 16% of teachers), which could be explained by the lack of
experience in real interaction, lack of professional competence, hidden stereotypes, and
prejudices towards such children. About % of the teachers in the first group (24% on
average) found it difficult to answer. This may indicate either a tendency towards social
desirability and avoidance of the response involving negative feelings and emotions
or, having no real experience of interaction with children with special needs, teachers
have difficulties in marking the possible emotional state. In general, a negative attitude
towards children with special needs was not typical for the teachers who participated in
the research; among such emotions, the respondents indicated tension (5% and 8% each),
fear (3% and 7% each), embarrassment (3% and 4% each), the emotional states of disgust
and indifference were not mentioned by the teachers at all. However, it is necessary to
note a tendency of fear of children with mental retardation in teachers of the first group
(9%), and children with severe speech impairment and locomotor disorders cause more
fear in teachers of the second group (13% each).

The content of the fourth block (Activity Component) was aimed at determining
the level of teachers' readiness for the practical implementation of inclusive health
improvement. An important condition determining the readiness to work with children
with disabilities is the teachers' experience of interaction with them. There were no
statistically significant differences in the teachers of the two sample groups on this question
(Pearson’s x*-test was used). Only 39% of the teachers in the experimental group and 17%
of the teachers in the control group had experience working with children with special
needs. Almost equal numbers of respondents (35% in the first group and 33% in the
second group) indicated that they had only short-term experience working with children
with special needs. Half of the teachers in the second group (50%) had no experience in
working with children with special needs, which could not influence other indicators of
inclusive culture (among the teachers of the first group the percentage of those without
experience was 26%). The results reflecting the willingness and readiness of the teachers
of the two groups to work in an inclusive recreation environment have statistically
significant differences. To the question “Would you like to work in an inclusive session
environment?” 35% of the teachers of the first group and only 12% of the second group
answered affirmatively. There were significant differences in the percentage of negative
answers to this question: 15% and 46% respectively: the percentage of teachers who do not
want to work in inclusive sessions was three times higher among non-trained teachers.
A significant number of teachers found it difficult to answer: half of the respondents in
the first group (50%) and 42% in the second. The question “Are you ready to work in an
inclusive session environment?” yielded the following results: 43.5% of respondents in
the first group and 17% in the second group considered themselves ready; almost the
same number of respondents doubted their readiness: 43.5% and 42% of participants

122 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

respectively. Negative assessments of their readiness were given by 13% of the teachers
of the first group and 42% of the second group. The responses to the questions “Would
you like to work in an inclusive session environment?” and “Are you ready to work in an
inclusive session environment?” correlate with each other, which indicates the consistency
of psychological and pedagogical components of teacher's inclusive readiness. Teachers
in the first group were characterized by higher rates of both willingness and readiness to
work in an inclusive recreation environment. Interestingly, teachers in two groups rated
their readiness to work in the inclusive health improvement environment somewhat
higher than their desire. Almost half of the survey participants were characterized by
uncertainty in assessing their level of readiness for inclusive recreation, which can be
interpreted as partial readiness. An important indicator of the level of pedagogical
readiness to work in the inclusive health improvement environment among teachers is
the possession of the necessary competencies. Statistically significant differences in these
two sample groups were not found. Only 11% of teachers from the first group and 8%
from the second group thought that they knew the necessary methods and techniques,
12% and 13% responded negatively respectively. 37% of teachers in the first group by and
17% of teachers in the second group estimated their possession of necessary methods and
techniques as partial. An almost equal number of respondents found it difficult to answer:
26% and 21%, respectively. Most teachers of the two groups believe that they do not have
the professional competencies necessary to work in an inclusive health improvement
environment, which is consistent with the lack of experience in working with children
with special needs and affects the assessment of the desire to practice.

There was a slight difference in the results for the question “Would you like to improve
your competence in inclusive education?” Among the teachers of the first group about %
(74%) who took part in the survey noted that they would like to continue training, and
were ready to improve their competence in inclusive education (46% among the teachers
of the second group). 9% and 13% of teachers do not think it is necessary to improve
their competence in this matter, respectively. 17% of teachers in the first group and 42%
in the second group found it difficult to answer. One of the conditions for the practical
implementation of inclusion ideas is the teamwork of specialists. The results of answers
to the question “Are you ready for cooperation and interaction with other professionals
in an inclusive education environment?” showed the statistical significance of existing
differences. More than a half (57%) of the trained teachers expressed full readiness to
cooperate (only 17% among respondents from the second group), the majority of
respondents from the second group (83%) were ready for partial interaction (37% of
teachers in the first group). Only two teachers from the first group (4%) thought that
such interaction was unnecessary, and one participant (2%) found it difficult to answer.
Diagnostics of the level of psychological readiness to work with children with special needs
were also conducted. Participants were asked to assess their degree of readiness to interact
with different categories of children with disabilities (with visual, hearing, locomotor,
speech, intellectual disabilities, autism spectrum disorders, mental retardation): from
completely ready to completely not ready. It was found that the teachers of the two groups
statistically significantly assessed their readiness for interaction with children with special
needs differently: the indicators of psychological readiness in teachers from the first
group were higher for all categories of children with special needs (nonparametric Mann—
Whitney U-test was used). On average, it was noted that generally, 52% of the teachers of
the first group and 20% of the second group were ready to work with children with special
needs. The analysis of variance with repeated changes showed that the teachers of the
first group were, to different degrees, ready to work with different categories of children
with disabilities: the most highly evaluated their readiness to interact with children with
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sensory impairments and, above all, with hearing impairment (67% indicated that they
were ready), and the lowest with children with delayed mental development (40%). There
is no statistical significance of differences in the results of teachers of the second group
in their readiness to interact with children with special needs: they equally low rated
their readiness to work with all of these categories of children with special needs (20%
indicated that they are ready and 31% indicated that they are not ready). A significant part
of the teachers (% in the first group and about % in the second group) found it difficult to
analyze their readiness to interact with different categories of children with disabilities,
which could be explained by the lack of experience working with them.

For the subsequent analysis of the data for each of the stated components of an
inclusive culture, criteria were allocated allowing to distribute of the data obtained at five
levels: from elementary to optimal.

1. Optimal. A full understanding of the essence of inclusive education, its values, and
its principles is typical. There is a high level of acceptance of the values and principles
of inclusion. There is a positive attitude towards inclusive education, the idea of joint
learning, and inclusive health improvement. Teachers have experience in working with
children with disabilities, they express their desire and willingness to work in inclusive
sessions; they have the necessary competencies, are ready to cooperate, and want to
improve their skills in the field of inclusive health improvement.

2. Acceptable. A partially correct understanding of the essence of inclusive education,
its values, and its principles is noted. The level of acceptance of values and principles of
inclusion is high. Generally positive attitude towards inclusive education, the idea of joint
learning, and inclusive health improvement with an indication of insufficient knowledge.
Teachers have only short experience of working with children with special needs, and
express willingness and readiness to work in the inclusive session environment; however,
they note that they do not know enough special techniques, are ready to cooperate, strive
to improve qualifications in the field of inclusive health improvement.

3. Tolerable. Understanding the essence of inclusive education is partially correct. The
average level of acceptance of inclusive principles and values is typical. Uncertain attitude
to inclusive education, the idea of joint education, and inclusive health improvement.
Experience in working with children with disabilities is short-term or absent. Teachers
express desire but note insufficient readiness to work in the inclusive session environment;
insufficient knowledge of special techniques, difficult to determine their readiness for
professional development; ready for partial cooperation and interaction.

4. Basic. There is a distorted understanding of the essence of inclusive education or
a lack of ideas. The level of acceptance of the principles and goals of inclusion is below
average. Uncertain attitudes to inclusive education, the idea of joint learning, and inclusive
health improvement are typical. There is a lack of experience in working with children
with special needs. Teachers find it difficult to determine their willingness and readiness
to work in the inclusive session environment; note the lack of necessary competencies,
ready for partial cooperation.

5. Elementary. There is a lack of ideas about inclusive education. Teachers do not
emphasize the importance of values and principles of inclusion. Negative attitudes to
inclusive education, theidea of joint training, and inclusive health improvement are typical.
There is no experience in working with children with special needs. Teachers express a
negative attitude and lack of readiness to work in the inclusive session environment; they
do not know special techniques, do not strive for professional development, and are not
ready for cooperation and interaction.

All respondents were distributed according to the levels of inclusive culture (Table 2).
The teachers in the experimental group were characterized by acceptable (48%) and
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tolerable (43%) levels of an inclusive culture. At the same time, teachers from the control
group had tolerable (67%) and basic (21%) levels. There was a single case (2%) of the
highest, optimal level among teachers of the first group, and in two groups there were no
teachers with an elementary level of an inclusive culture.

80%

60% .
® Experimental group
40% teachers
20%

0% 1 Control group teachers

Fig. 1. Comparative analysis of the levels of inclusive culture development
in teachers of the experimental and control groups

Next, we compared the mean values of the indicators in the teachers of the two
groups (a nonparametric Mann-Whitney U-test was used). The results showed that there
were statistically significant differences between the sample groups in terms of indicators
determining attitudes toward inclusive education and inclusive health improvement,
experience, readiness and willingness to work with children with special needs, and
psychological readiness to work with different categories of children with special needs.
This is consistent with the results presented above.

A correlation analysis (Spearman correlation coeflicient) was also performed
separately for each group. A different number of statistically significant relationships
between the data on individual questions of the questionnaire for the teachers of the two

groups was revealed: the teachers of the first group had more such relationships than the
subjects of the second group.

Discussions

The problem of forming an inclusive culture in all participants of inclusive education
is multifaceted. In the context of the practical implementation of inclusive approaches
in the rehabilitation of children with disabilities, the development of inclusive culture
in teachers of educational and sanatorium type of institutions acquires relevance. On
the one hand, it is necessary to clearly define the concepts of “inclusive culture”, and
“inclusive culture of a teacher”, to highlight its structure. On the other hand, the inclusive
culture of a teacher acts as a component of the inclusive educational environment, and
the problem of developing criteria and diagnostic tools to assess the effectiveness of the
implementation of inclusive approaches in education is significant.

We have not found unity in our approaches to understanding the essence of the
concept of “inclusive culture”, a clear definition of the content, and appropriate diagnostic
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tools for evaluation. The conducted research allowed us to formulate the following
concepts:

The inclusive culture of an educational and sanatorium type of institution is a set of
social perceptions and attitudes of the subjects of the educational process reflecting their
attitude to inclusion, the degree of acceptance of inclusive values, and willingness to be
included in inclusive practices.

The inclusive culture of a teacher of an educational and sanatorium type of institution
is a set of social perceptions and attitudes of the teacher reflecting his/her attitude to
inclusion, the degree of acceptance of inclusive values, and readiness to be included in
inclusive health improvement.

The structure of the inclusive culture of the teacher includes the following components:

- Cognitive — awareness of the essence of inclusion, its principles, and values;

- Axiological - acceptance of the values and principles of inclusion;

- Emotional - positive attitude to the idea of inclusion, inclusive education, tolerant
attitude to others, to children with special needs;

— Activity - readiness to work in an inclusive education environment.

The relationship between the components can be represented as follows: based on an
understanding of the essence of inclusion, its principles, and values, a teacher forms his/
her value acceptance, which is reflected in a positive attitude to inclusive processes, to
people with disabilities, which provides motivation for the development of professional
competencies necessary for the practical implementation of inclusive education.

The questionnaire “Inclusive culture of a teacher of an educational and sanatorium
type of institution” allows us to determine the peculiarities of development of all
components of inclusive culture in teachers and determine its level in general.

The analysis of the results revealed statistically significant relationships between the
data both within and between the components of an inclusive culture. For the teachers of
the first group the following correlations were revealed:

- strong direct correlations (r>0.70) between questions about readiness and
willingness to work in an inclusive session environment;

- mean direct correlations (0.50< r<0.69) between questions about attitudes toward
inclusive education and readiness to work in inclusive sessions;

- moderate direct correlations (0.30< r<0.49) between questions about attitudes
toward inclusive education and attitudes toward inclusive recreation; attitudes toward
inclusive education and willingness to work in inclusive sessions; attitudes toward
inclusive recreation and willingness to work in inclusive sessions; about attitudes
toward inclusive recreation and willingness to work on inclusive sessions; about having
experience working with children with special needs and willingness to work on inclusive
sessions, between the question about psychological readiness to work with children with
special needs and questions about willingness and desire to work in inclusive sessions.

The presented data testify to the consistency of components of inclusive culture
in the minds of teachers of the first group, and the validity and reliability (as internal
consistency) of the developed diagnostic methodology.

In contrast to the results of the teachers of the first group, the second group revealed
considerably less statistically significant correlations:

- strong direct correlations (r>0.70) between questions about readiness and
willingness to work in an inclusive session environment;

- mean direct correlations (0.50< r<0.69) between questions about understanding the
essence of inclusive education and experience working with children with special needs;
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- moderate direct correlations (0.30< r<0.49) between questions about attitudes
toward inclusive education and about psychological readiness to work with children with
special needs.

The results indicate the inconsistency of the components of inclusive culture at the
initial stages of its development.

The following areas are relevant for further discussion and research perspectives:
definition of concepts, structure, and features of the development of an inclusive culture
of other participants in the educational process (parents, children); possibilities of using
the developed questionnaire to diagnose the level of development of inclusive culture in
teachers of other educational and sanatorium type of institutions; expansion of diagnostic
methods and techniques of researching the features of inclusive culture (observation,
educational supervision, expert evaluation); development of techniques for formation if
inclusive culture if a teacher of an educational and sanatorium type of institution.

Conclusion

Experimental research on the features of the development of inclusive culture
in teachers of educational and sanatorium type of institutions was conducted in two
groups of subjects: experimental (teachers who participated in the training) and control
(teachers who did not participate in the training). The questionnaire “Inclusive culture of
a teacher of an educational and sanatorium type of institution” is designed to study the
features of the development of an inclusive culture of a teacher and includes four blocks
corresponding to the four components of an inclusive culture. The analysis of the obtained
results indicates that the initial stage of work on the development of inclusive culture
caused changes in its components in teachers but in varying degrees. Despite the not
entirely accurate understanding of the essence of inclusive education, teachers highlight
the benefits and risks of inclusive recreation for all participants. It should be noted that
teachers who have undergone training predict fewer difficulties. Also, the teachers of
the two groups highly evaluate the importance of the principles and values of inclusion
in their professional activities. However, the participants of the survey do not fully
understand the essence of all principles and values. The conducted training influenced
the teachers' attitude towards inclusive education and inclusive health improvement: the
participants of the experimental group are characterized by a positive attitude towards the
practical implementation of inclusive approaches in education, unlike the teachers of the
control group. The spectrum of feelings and emotions in relation to children with special
needs is diversified: from compassion and interest to fear and embarrassment, with the
predominance of sympathy and uncertain emotional state.

Even in the absence of regular experience in working with children with special
needs, the ongoing work to develop an inclusive culture allows us to develop readiness
to work in inclusive sessions, the desire to improve professional competence, readiness
for cooperation and interaction, readiness to interact with different categories of children
with special needs.

The data obtained show that specially organized training influences the features
of teachers' inclusive culture: it makes its structure coherent, causes changes in all
components, and primarily in the activity-based one, increases its level in general.

The developed questionnaire “Inclusive culture of a teacher of an educational and
sanatorium type of institution” corresponds to the proposed structure of inclusive culture
among teachers and can be used for its diagnosis.

The conducted research made it possible to substantiate the proposed concept of
“inclusive culture of a teacher of an educational and sanatorium type of institution” and
its structure; to test the developed diagnostic methodology and confirm its validity; to
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prove empirically that specially organized training has a positive impact on the process of
development of an inclusive culture of a teacher. The results of the research can be used
in the organization of monitoring research at different stages of the implementation of
inclusive practices in educational and sanatorium type of institutions, in the development
of technology for the development of inclusive culture in teachers, and in other subjects
of inclusive education.
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