OENEPATIBHOE TOCYIAPCTBEHHOE ABTOHOMHOE
OBPA3OBATEJIbHOE YUYPEXXIEHNE BbICIIEI'O OBPA3SOBAHNA
«KA3SAHCKUMN (ITPUBOJDKCKUI) GEJEPAJIBHBIV YHUBEPCUTET>

OBPA3OBAHUME "1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

Tom 16, Ne 4, 2021
Volume 16, Ne 4, 2021

Kasaup - Kazan, 2021



«O6pasoBaHye 1 CaMOpPa3BUTHE» — PELEH3MPYEMBIl Hay4YHbI >KypHa1. Beur ocHoBaH B 2006 T.
B.JI. AHipeeBbIM, 1e/ICTBUTEIBHBIM WIEHOM POCCHitcKolT akaieMut 00pa3oBaHisI, JOKTOPOM IIefja-
rorMvecKrx Hayk, npodeccopom KOY. Yupenurens: PefepanbHoe TOCyIapCTBEHHOE aBTOHOMHOE
obpasoBaTellbHOe yUpexIeHye Bbicuero npodeccuoHaabHoro obpasosanusa «Kasauckmit (ITpu-
BOJDKCKMIA) (pefiepabHblil YHUBEPCUTET».

JKypnan BmodeH B IlepedeHb pelieH3MpyeMbIX HayuHbIX usfannit BAK, B KOTOPBIX JO/DKHBI OBITH
OIyO/IMKOBAaHbl OCHOBHBIE HAay4YHbIe Pe3y/lIbTaThl JUCCEPTALMIl HA COMCKAHME YIEHOIl CTeIeHN
KaH/[MaTa HayK 1 y4eHOJI CTeIleH! JOKTOpa HayK (Telaroruka).

JKypnan usgaercs B meqaTHOI GOpMe eXKeKBaPTAIbHO.

)I(ypHaH HYGHI/IKYCT OpUTrMHaJIbHbIE Hay‘{HI)Ie CTaTbM HaA pyCCKOM M aHIJIMIICKOM s3bIKaX. Bce
CTaTbJ) MIMEIOT HA3BaHIsA, K/IFOYEBbIe CIOBA VI AHHOTALIMM Ha JIBYX si3blKax. [lonHas nudopmarys
0 TOM, KaK IOflaBaTh CTaTby, IPeCTaB/IeHa Ha caiiTe XypHasa 1o agpecy http://ru.eandsdjournal.
org/for-contributors/

JKypnan nnnexcupyercs u apxusmpyercs B Poccuiickom nunexce untuposanust (PVIHIT) u SCOPUS.

‘Education and Self Development’ is a peer-reviewed journal established in June 2006 by Valentin
Andreev, member of the Russian Academy of Education, DSci, Professor at KFU. The founding
organization is Kazan Federal University.

The journal is included in the list of periodicals approved by the State commission for academic
degrees and titles of the Russian Federation (Specialization: Pedagogy / Education).

It is published quarterly.

The Journal publishes contribution in both Russian and English. All contributions have titles,
keywords and abstracts in both languages. Full information on how to submit manuscripts to the
Journal can be found at the Journal’s website https://en.eandsdjournal.org/

The journal is indexed and archived in the Russian Index of Scientific Citations and SCOPUS.

Yupenurennb Founder

Kasanckuit pefepanbHblil YHUBEPCUTET Kazan Federal University
http://kpfu.ru/glavnaya http://kpfu.ru/eng
Apnpec pegakmyn Contact

r. Kasans, 420021,

yin. M. Mexiayka, . 1

+7 (843) 221 3475, +7 (917) 904 9885
samorazvitie@mail.ru

ISSN
1991-7740

JKypwnan saperncrpupopan
DepepanbHOI CTyXX0011 IO HAI30PY

B cdepe cBA3Y, NHPOPMALMOHHBIX
TEXHOJIOTHII I MaCCOBBIX KOMMYHMKALIMIL
(PockomHuaasop) -

CBUjIeTeNIbCTBO O PETUCTPAIINN CepUn
I Ne ®C77-55321 ot 04.09.2013 1.

[TopmucHoit nHAEKC — 36625.
Vudopmanys o MOAHICKe pa3MelieHa
B KaTtasore «Pocrmeyarb».

Ilena ceobopHas

OTKpBITHII OCTYIX
O6pasoBanne 1 CaMopasBuUTHE —
JKYPHAJI C OTKPBITBIM JJOCTYIIOM,

KOTOprI?I HE B3MIMAET II/IaThI 3a ny6m/11<a1.u/uo.

JKypHan my6miKyeTcs 3a C4eT CpeficTB
Kasanckoro ®efepanbHOro Y HMBEpCUTETA.

1 Mezhlauka Street, Kazan, 420021
Russian Federation

+7 (843) 221 3475, +7 (917) 904 9885
samorazvitie@mail.ru

ISSN
1991-7740

The Journal is registered

by the Federal Service for Supervision

in the Sphere of Telecom,

Information Technologies

and Mass Communications.

The registration certificate is

ITM Ne ®C77-55321 issued on 04.09.2013

Open Access

E&SD is an open access journal

fully funded by Kazan Federal University.
Articles are available to all without
charge, and there are no article
processing charges (APCs) for authors



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

IJIABHBIVI PEJAKTOP

BaneeBa Posa AnekceeBHa

JToKTOp IIefarorndyecKux Hayk, mpodeccop,
3aBenyroL it Kadeapoit mefarornKu
MucTuryTa ncuxonorumn

u obpasosans Kasanckoro
(denepaIbHOTO YHUBEPCUTETA

(Kasanb, Poccus)

valeykin@yandex.ru

3AMECTUTE/Ib PEJAKTOPA

Huxk Pam6u

JloKTOp, IpUIIalleHHbIiT Ipodeccop
Kasarckoro defepalbHOr0 yHUBEPCHUTETA.
B TeueHme 22 seT 6bUT peJaKTOPOM >KypHasIa
British Journal of Educational Technology.
nick.rushby@conation-technologies.co.uk
+44 1959 525205

PEJAKI[VIOHHBIVI COBET

Tadypos Unpmar PadpxaroBny
Pextop Kazauckoro (ITpuBo/mkckoro)
(deneparbHOTO YHUBEPCUTETA, TOKTOP
9KOHOMMYECKUX HaYK, IIpodeccop
public.mail@kpfu.ru

+7 843 292 6977

Macanumosa Anbdus Paducona

JJoKTOp IejarornyecKnx Hayk,

podeccop, 3aBexyoumit Kadenpoi
I1e/jarOTMKIL BBICIIIE IIKO/IBI U PYKOBOLGUTENh
IleHTpa My6/IMKALMOHHOI ITOfAEPIKKI
VIHCTUTYTA ICUXOIOTHY U 06Pa3sOBaHIIs
Kasanp (Poccus)

esd.editorial.council@list.ru

PEJAKIIMMOHHAA KOJUIETMA

Ounapa BucumbaeBa

(ITomMomHMK pefaKkTOpa)

Hayunbiii corpynauk VHcTuTyTa
IICHXOTIOrUY 11 06pa3oBaHIs

KasaHnckoro deepanpHOro yHuBepcureTa
Kasaub (Poccust)
editorial.team12@gmail.com
Kamumynnun Ajigap MuHMMaHCypoBUY
HupexTop VIHCTUTYTa ICUXO/IOTUN

n obpaszosanus Kaszanckoro
(epeparbHOTO YHUBEPCHUTETA, TOKTOP
JCTOPUIECKUX HAyK, Ipodeccop
(Kasaub, Poccus)

kalimullin@yandex.ru

Anexcangp JIx. Pomnmoscku

Houenr Ixoner O6pasoBanus,
Cupakysckuii yausepcuter, CIIA
ajromisz@syr.edu

EDITOR-IN-CHIEF

Valeeva Rosa Alekseevna

Doctor of Education, Professor,

Head of the Pedagogy Department

at the Institute of Psychology and Education
in Kazan (Volga Region) Federal University,
(Kazan, Russia)

valeykin@yandex.ru

DEPUTY EDITOR

Nick Rushby

Visiting professor in Kazan Federal
University. He was formerly Editor
of the British Journal of Educational
Technology for 22 years

EDITORIAL COUNCIL

Ilshat Gafurov

Rector of Kazan (Volga region)
Federal University (Kazan, Russia),
Doctor of Economics, professor

Alfiya R. Masalimova

Doctor of Education, Professor,

Head of the Department of Higher School
Pedagogy, Head of the Publication Support
Centre, Institute of Psychology and Education
Kazan (Russia)

EDITORIAL BOARD

Dinara Bisimbaeva (editorial assistant)
Research Associate, Institute of Psychology
and Education (Kazan Federal University)
Kazan, Russia

Aydar M. Kalimullin

Director, Institute of Psychology and
Education, Kazan Federal University
Professor of History

Alexander Romiszowski

Adjunct Associate Professor, School

of Education, Syracuse University, USA
ajromisz@syr.edu



Education and Self Development. Volume 16, Ne 4, 2021

Mo6parnmosa Enena HukomaeBna
HoKTOp HayK, COy4pesuTe/Ib TPEHMHIOBOM
KOMITaHVM KOY4MHTa OTHOIIEHU

1 TIICUXO/IOTUYecKOol Tepanuy MirrorMe
esandakova@mail.ru

[duna bupman

Jokrop Hayk, [lonent ®akynbrera
IIefjarOTMYeCKIIX Vi IICUXOIOTMIECKIX HaYK,
Yunsepcurer Maitamu, CIIIA
d.birman@miami.edu

Pyt I'smnon-Kyk

Iomuenr, llIkona Hosoro O6y4enns
(Yuusepcurer e ITorns).

PepaxTop JKypnana Onnaiin

Ilemaroros (Journal of Educators Online)
rgannonc@depaul.edu

JIny Meiigenr

ITpodeccop, lIkoma O6pazoBaTeTbHBIX
Texuonoruit (ITekunckuit ITegarormaeckui
Yuusepcuter) mfliu@bnu.edu.cn

Com Haiigy

ITpodeccop Yuusepcurera MoHara,
MenbbypH (Bukropus), ABcTpanus
sommnaidu@gmail.com

HMoxanecc Kponne

Iexan ¢akynprera MHGOPMATUKI

u pu3aiiHa TeXHOIOrn4eckoro yHuBepcurera
nonyocrposa Keitn, Keitnrayn, (FOAP)
johannes.cronje@gmail.com

Mapus Ilerposna JKuramosa

JlokTOp Iefarorn4ecknx Hayx,

npodeccop bpecTckoro rocyfapcTBeHHOrO
yuusepcurera (Pecrybrmka Benapycn)
zhygalova@mail.ru

Amnppea Vicrenny

Iokrop punocodpckux Hayk, mpodeccop
AMAKTUKY Y 3aAMEeCTUTENIb JleKaHa
yuusepcutera ITpumopcka n YHMBepcuTeTa
Jro67stapt (CrioBeHus)
andreja.starcic@pef.upr.si

Mapusa Kpucruna IToma

JloKTop mefarornuecknx Hayk, JOIEHT
Kadezpbl Iearornky paxyabreTa
COLMAIbHBIX U TyMaHUTAPHBIX HAYK
Yuusepcurera uMmenn Jlyanana biara

B Cubny. [TpesueHT acconmanum

MOJIOAbIX Mefiaroros Cubuy
maria_cristina_popa@yahoo.ca
Mycradpuna Ixamuna HacpixoBHa
TloxTop (umonornyeckux Hayk, mpodeccop,
3aBefyIouii Kadeqpoii MHOCTPaHHbIX
s3b1K0B Habepe>KHOUe THHHCKOTO MHCTUTYTA
Kasanckoro defiepabHOTO YHUBEPCUTETA
muss_jane@mail.ru

Ibragimova Elena Nikolaevna

PsyD, Co-founder of Relationship coaching
and Psychological therapy Company
MirrorMe

Dina Birman

PhD, Associate Professor of the Educational
and Psychological Studies Department,
University of Miami, USA
d.birman@miami.edu

Ruth Gannon-Cook

Ed.D., Associate Professor, the School

for New Learning (DePaul University).
Editor of the Journal of Educators Online.
Chicago, the USA.

Liu Meifeng

Professor, School of Educational
Technology (Beijing Normal University).
Beijing, China.

Som Naidu

PhD, D.Litt (Honoris Causa), Monash
University, Parkville, Victoria, Australia

Johannes Cronje

Dean of Informatics & Design at Cape
Peninsula University of Technology.
Cape Town, South Africa

Maria Zhigalova
Doctor of Pedagogics, Professor,
Brest State University (Belarus)

Andreja Istenic

Doctor of Philosophy, Professor of didactics
and Vice Dean of University of Primorska,
University of Ljubljana (Slovenia)

Maria Cristina Popa

Doctor of Educational Sciences, assistant
lecturer at the Teacher Training Department
of the Faculty of Social and Human Sciences,
Lucian Blaga University of Sibiu.

President of Young Pedagogues Association
of Sibiu (https://www.atps.ro/)

Jamila Mustafina

Doctor of Philology, professor, Head
of Foreign Languages Department,
Naberezhnochelninsky Institute, Kazan
Federal University (Kazan, Russia)



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

Mypat Amuposny YomaHos

JToKTOp IeflarornyecKyx Hayk, mpodeccop
Kadeapbl BbICIIEH MATEMATUKY 11 Kadegpb
moziroroBKy yunrenei Texacckoro
ynusepcurera B 971b [Taco (CIIA)
mouratt@utep.edu

Bynent Ospemup

Iokrop Hayk, [Tpodeccop,

JlexaH neparorndeckoro gakynbrera
Yuusepcurera banbikecnp, Typunsa
BO@fabplace.com

JTeonun Muxaitnosud Ilomos

JTOKTOp IICHXOIOTMYECKNX HayK, Tpodeccop,
3aBefyIomuii Kadeapoii NCUXOIOTnM
JIMYHOCTY VIHCTHTYTA ICUXOTOTUN

n obpasoBanus Kasauckoro depepanpbaoro
yuusepcurera (Kasann, Poccns)
leonid.popov@inbox.ru

Anexcanap Oxrsa6pnHoBuY IIpoxopos
JTOKTOp IICHXO/TOTMYECKNUX HaYK,
mpodeccop o611l ICUXOIOTUN
VIHCTUTYTA IICUXOIOTUN U 06Pa3OBaHIIs
Kasanckoro deepanpHOro yHuBepcureTa
(Kasans, Poccus)
alprokhor1011@gmail.com

Bepa IlerpoBHa 3eneeBa

Kanpupar nefarormyecknx Hayk,

moueHT Kadepel negarornky VMHCTUTyTA
ncuxornoruu 1 obpasosanus Kasamckoro
(deneparbHOTO YHUBEPCHUTETA

(Kasaub, Poccust)

zeleewy@yandex.ru

Enena BragumuposHa Acadosa
Kangnpar 6M0IornaecKux HayK, ZOLEHT
Kadeappl IearoruKy BbICIIEN IIKOIbI
VIHCTUTYTA IICUXOIOTNY 1 0OPa30BAHNA
Kasanckoro ¢efepanbHOro yHUBEpCUTETA
(Kasaub, Poccnsa)

elasaf@mail.ru

Hapbsa XaHonaiiHeH

Hayunbii corpynauk VHcTnTyTa
IICHXOJIOrUY 11 06pa30BaHIsL

KazaHckoro defiepaTbHOTO YHUBEPCUTETA
(Kasaub, Poccust)
khanolainen@gmail.com

OnbBupa l'abpenpbaposna Famumosa
BeinycKarommit pegakTop,

HOLIeHT Kadeppl MeJaroruKu

BBICILIE! IIKO/IbI VIHCTUTYTa ICUXOMIOTUN

u obpasosanus KasaHckoro depepanbHOTo
YHMBEpCHUTETa

elyagalimowa@yandex.ru 8 843 29240 10

Murat Tchoshanov

Doctor of Education (Ph.D.), professor

of the Department of Advanced Mathematics
and Teacher Education Department

at the University of Texas at El Paso (USA)

Biilent Ozdemir

Doctor, Professor, Dean of Pedagogical
Department at Balikesir University, Turkey
BO@fabplace.com

Leonid Popov

Doctor of Psychology, professor, Head

of Psychology of Personality Department,
Institute of Psychology and Education,
Kazan Federal University (Kazan, Russia)

Aleksander Prokhorov

Doctor of Psychology, professor

of the Department of General Psychology,
Institute of Psychology

and Education, Kazan Federal University
(Kazan, Russia)

Vera Zeleeva

Candidate of Pedagogy, associate professor
of the Department of Pedagogics, Institute
of Psychology and Education, Kazan Federal
University (Kazan, Russia)

Elena Asafova

Candidate of Biology, associate professor
of the Department of Higher School
Pedagogy, Institute of Psychology

and Education, Kazan Federal University
(Kazan, Russia)

Daria Khanolainen

Research Associate, Institute of Psychology
and Education (Kazan Federal University)
Kazan, Russia

Elvira Galimova

Commissioning editor, associate professor
of the Department

of Higher School Pedagogy,

Institute of Psychology and Education,
Kazan Federal University (Kazan, Russia)



Education and Self Development. Volume 16, Ne 4, 2021

Editorial: Reflections on learning online
Nick Rushby

Deputy Editor, Education & Self Development
ORCID: http://orcid.org/0000-0002-2379-1402

DOI: 10.26907/esd.16.4.01

A long time ago and in a galaxy far away, my first degree was in electrical engineering.
This was over fifty years ago, at a time when many people believe that technology-based
learning had not been invented. This of course, is not true and is a consequence of amnesia
in the education technology community (Rushby, 1983; Romiszowski & Rushby, 2015).
However, it was not until the 1970s that viable systems to manage the learning process
became available. By the late 1970s, Plato (developed by the University of Illinois) was
supporting several thousand graphics terminals distributed worldwide, running on nearly
a dozen different networked mainframe computers (Smith & Sherwood, 1976). So, my
undergraduate course was wholly class-room (and laboratory) based. To be honest, the
quality of the teaching was not good: I recall one lecturer who spent each lecture copying
the course textbook onto the chalkboard with chalk in one hand and an eraser in the other
to make space for the next paragraph , while another talked in an impenetrable accent
that none of us could decipher. Of the 100 students who started the course, only 60 made
it to the second year and fewer than 30 sat the final examinations . On average, each
year two students on this undergraduate course attempted suicide.

This was one of the factors that started my interest in ways of improving the quality
of university teaching. My postgraduate research examined the application of artificial
intelligence to technology-based learning (TBL) and so set my course for the next fifty
years. As a strong advocate of TBL, I always believed that it should form part of a media
blend, arguing that there should a strong interpersonal element in the process which could
not easily be replaced by technology. That was before the costs of video-conferencing fell
to a point where it was accessible to everyone with a connected PC or portable device.
Now, not all of the interpersonal activities in which students want to engage can be
achieved through Skype, Zoom or Teams, but those applications go some way to bridging
the gap in tutoring.

The Covid pandemic has forced us all to move education on-line far quicker than we
might have imagined three years ago. The tools are available but the majority of teachers
(at all levels of the education system) have experienced a very steep learning curve.
It also requires new competences from our learners. Study skills are being (or should be)
transformed. Journals in our field (including Education & Self Development) have been
deluged with submissions on the impacts of the pandemic. Perhaps it is too soon for
meta-analyses to determine whether the impact on learning outcomes has been beneficial
or not. We need research involving very large samples (thousands rather than tens of
learners) across multiple disciplines to draw significant conclusions.

What is clear is that many students do not like it! They feel that their university
experience has been compromised and that an important part of their personal
development is missing. How much of this is true and how much is perception is not
clear to me. It depends on how you view the balance between academic studies and social
recreation. Regardless, many students feel that that the new higher education process is
not delivering value for money and they want their money back! Balanced against this

6 Creative Commons by the Authors is licenced under CC-BY
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of course, iS the reality that on-line learning ‘at scale’ implemented on a short time-
scale requires significant investment in infrastructure and training.

We should also look at continuing professional development (CDP). For economic
reasons much CPD has been delivered by distance means rather than face-to-face. Over
the past two years, most of my own self-development has come from courses (often free)
from the UK Open University and other universities around the world, and resources
on You-Tube. The new study skills needed by our students may ease their transition to
making effective use of CPD resources.

In parallel with the move to on-line learning, the world of work is also changing.
Many countries have asked people to work from home where possible and, although
some are now encouraging a return to the office, people have found that working from
home for all or part of the week, is preferable to the daily commute. It can help work-life
balance and can reduce travelling costs. The environmental impact is complex but less
travelling and smaller office buildings can reduce carbon emissions. Covid may become
an endemic disease (rather than an epidemic) but it is here to stay for many years to come.
It could be argued that, in this respect at least, a move away from face-to-face teaching is
helping our students to prepare for the changing world of work and for their CPD.

I suggest that we need more research into the wider education and self-development
impacts of Covid-19.
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9To 6BUIO HACTONMBKO JaBHO, YTO MOXKET ITOKa3aThCsA HENPABJIOil, HO CBOE IepBoe
obpasoBaHIe 5 OTYIM/T B 06TaCTH SMeKTPOTEXHNIECKON MHKXeHepUu. TO MPOU3OMITIO
6oree 50 et Hasaf, ¥ MHOTHE [YMAIOT, YTO TEXHUUYECKIe CPEfICTBA OOyIeHMsA B TO BPeMs
emé He cymiecTBoBany. KoHeYHO, 3TO HeNpaBa 1 00BSICHAETCSI HEKOTOPOTT aMHe3Mell
B coobiecTBe o6pazoBarenbHbix TexHonmormii (Rushby, 1983; Romiszowski & Rushby,
2015). Xorst addpeKTUBHbBIE CUCTEMBI yIIPaBIeHNsi 00Pa30BATE/IbHBIM IPOL[ECCOM IIOsI-
BU/IMCH JeVICTBUTENIBHO TONBKO B KOoHIe 1970-x romos. Torma cucrema Plato, paspa6o-
TaHHas VUUIMHOJICKUMM YHUBEPCUTETOM, COCTOSAIA M3 HECKOJIBKO THICAY IpaIyecKux
TEPMIHAJIOB, PACIIONIOXKEHHBIX 0 BCEMY MUPY, M JIeCATKA PasIMYHBIX MelHppeiiMOB
(Smith & Sherwood, 1976). Moii kypc o6y4enns Ha 6akanaBpuare COCTOSIL U3 AyFUTOP-
HOIT 1 1abopaTopHoit paboThl. YecTHO NMpM3HATBCA, KAYeCTBO MpeNnofaBaHus He ObIIo
XOPOLINMM: OIVH IIperofaBaTe/lb KaKAYI0 JIeKIMIO IIPOCTO 3aIMChIBa/I Ha JOcke MHOp-
MaIMIo U3 Y4eOHNKa, a APYTOii TOBOPUII C YXKACHBIM aKIIEHTOM, KOTOPBIl HUKTO M3 Hac
He MOT MOHATD. VI3 100 3a41C/IEHHBIX CTyIEHTOB TONbKO 60 9eI0BEK EPEBEINCh Ha BTO-
poii Kypc 1 MeHee 30 YeloBeK C/la/i BBITYCKHBIe 9K3aMeHbl. KaXX/Iblil oz B cpefiHeM JiBa
CTyHeHTa, 00YIaomuXCcsl 0 9T0I 06pa3oBaTeNbHON MPOrPaMMe, IIBITAINCH IIOKOHYNTb
¢ coboit.

39T0 cTas0 OfHNM 13 (PAKTOPOB, BBI3BABLINX MO MHTEPEC K CIOCOOAM YIydIIeHsI
KayecTBa 00pasoBaHMs B YHMBepCUTeTe. B paMKax IOCIEIMUIZIOMHOTO 0OpasoBaHMNA
A MICCTIENIOBA/I BO3MOXKHOCTU MCKYCCTBEHHOTO MHTE/UIEKTa B XOfie 00y4eHMs, VICIIOb-
soBaHue TBL, 1 3To ompefennno MO0 [eATeTbHOCTb Ha IPOTSKEHUM MOCIeRYIONINX
50 net. Bygyun akTuBHBIM cTOpoHHUKOM TBL, 51 Bcerna Bepw, 4TO HaHHAA TeXHOJIOTUA
00beIVHNUT PasIMYHbIe CPefiCTBa KOMMYHMKAIIMY, TIPY 9TOM B IIpoliecce 0OydeHMs Co-
XPAHWUTCS 9IEMEHT MEeX/IMYHOCTHOTO OOI[eHsI, KOTOPOe HEIETKO 3aMEHUTh YeM-1ubo
Apyrum. OTo 6BIIO 10 TOTO, KaK CTOMMOCTD BU/IeOKOH(EPEHIICBA3Y yIaja 0 TaKOl CTe-
IIeHN, 4TO CTajIa IOCTYIIHA BCeM, Y KOTO eCTb IIO[IK/TIOUeHHBIN K VIHTepHeTy KOMIbIOTEp
WM IOPTAaTUBHOE YCTPOMCTBO. B HacToAIee BpeMs He BCe BUJIbI AeATENIbHOCTH, B KOTO-
PBIX y4YaIIMecs: XOTST MPUHSATD YIacTue, MOTYT OBITh PeanmnsoBaHbl ¢ IIOMoIIb0 Skype,
Zoom nnu Microsoft Teams, HO 3TU IPUIOXKEHNA B HEKOTOPOII CTETIEH) TIOMOTAIOT I0-
BBICUTb Ka4eCTBO 00ydIeHNsI.

[Tangemus COVID-19 sacraBuima Hac IepeiiTy Ha OHJIAiiH-0Opa3oBaHue Topasfo
OBICTpee, YeM MbI MOI/IN Cebe IPefCTaBUTh TPU rofa Hasad. Bo/IbIIMHCTBO Iefaroros
BCEX YPOBHell MpOIIN TOBOIBHO KPYTOil IyThb OOYy4YeHMsI, XOTS UM JOCTYIIHBI BCE pe-
cypcsl 1 MHCTpyMeHTHI. [lepexop K OHIaH-00y4eHNI0 TpeOyeT HOBBIX KOMIIETEHIIWIT 1
ot ydanxcs. CerofjHs HaBbIKM 00yueHNs TpaHCPOPMUPYIOTCA WM, IO KpaliHeil Mepe,
IOJDKHBI OBITH M3MEHEHBI. B HayuHble xypHa/IbL, BKIodast «O6pasoBaHme u caMOpas3Bi-
THE», TOCTYIINIO OTPOMHOE KOJIMYECTBO PYKOMMCEN, M3yJaIONIMX IIOC/TIefCTBIA MaHfle-
My, BO3MOXXHO, ellje CIMIIKOM PaHO MPOBOAMTD MeTa-aHa/IN3 C IIe/TbI0 ONpefieieHNns
ee BIMAHMA Ha Pe3y/lbTaTbl 0OyUeHNs — OBIIO OHO MOTOXKUTETbHBIM WM HeT. YToObI
IenmaTh 060CHOBAHHBIE BBIBOJIBI, HEOOXOMMBI MCCIE[OBAHN C IIPUBJIEIeHIEM OOIBIION
BBIOOPKM (TBICAYM U COTHY THICSY YYAIIMXCA) IO Pa3HBIM JYICHMIUIHAM.

8 Creative Commons by the Authors is licenced under CC-BY
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Bronue o4eBUAHO, YTO MHOTUM CTYAEHTaM He HPaBUTCs HOBBI popmar. OHuU cun-
TalOT, YTO MX TEKYIIMIi YHUBEPCUTETCKIIL OTIBIT OCHOBAH Ha KOMIIPOMVCCHOM peIleHNN
M YTO Ba)KHAs YacTb MX JMYHOCTHOTO PasBUTUA OTCYTCTBYeT. Hackonmbko 3To mpaspa,
MHe CJIO)KHO CYIUTb. TO 3aBUCUT OT TOTO, KaK OCYIIECTB/IAETCA GalaHC MeX[y aKafe-
MIYECKON Harpyskoi u oTppixoM. Ho MHOIMe CTyIeHTBI CYMTAIOT, YTO HOBbIE Peannu
BBICIIIEr0 06pa3oBaHMA He 00eCIIeuNBaIOT ero KaueCTBa M XOTAT BePHYTb CBOY JICHBTL.

CrieiyeT OTMETUTB, YTO OH/IAMH-00yUeHMe «Ha JO/DKHOM YPOBHE», OCYIIeCTBILIEMOe
B KOPOTKME CPOKIM, TpeOyeT 3HAUNTEeTbHBIX IHBECTUIINII B PasBUTHE UHPPACTPYKTYPHI
U IIOArOTOBKY IpernofasaTesneil. OQHAKO CYILeCTBYET U HelpephIBHOE MPOdeCcCHOHAb-
Hoe pasButue (CPD), u 60onbias yactb KypcoB CPD raxoke IpOBOAVUTCS FUCTAHIVIOHHO.
Ecnu roBoputh 0 COGCTBEHHOM OIIBITE, TO 3 IIOC/IEAHIE [BA TOAA 51 IPOCIYIIAT KyPChI
(B ocHOBHOM 6ecrmarHble) OTKPBITOTO YHUBepcUTeTa BemMko6puTaHuy u Apyrux yHu-
BEPCUTETOB II0 BCEMY MUPY, @ TaK)Ke BOCIO/Ib30BAICA PecypcaMy, BbIIOXKEHHBIMY Ha
You-Tube. 9Tu BO3SMOXXHOCTI CIIOCOOHBI O0O/IETYNUTD NEPeX0f, CTYNEHTOB K 3 peKTuB-
HOMY UCIO/Ib30BaHuI0 pecypcos CPD.

[TapamnenbHo ¢ pa3sBUTHEM OH/IAITH-00y4eHN A MEHACTCSA ¥ PHIHOK Tpyza. Bo MHOIMX
CTpaHax oAy paboTaIOT U3 JOMA, 11, XOTsI HEKOTOPbIe KOMITAHUY BCE-TaK1 BBIBOZIAT I1ep-
CoHas B 0MCHI, paboTa Ha JOMY B TeUeHUe BCell Helle/ VIV YacTU Hefle/I CTAHOBUTCS
HpeANOYTUTeIbHEee eKeJHEBHBIX II0e30K Ha paboTy. ITo momoraer cHalaHCHPOBATH
paboTy M OT/ABIX, @ TAKXKe COKPATUTh TPAHCHOPTHBIE pacxoxbl. Kpome Toro, pucraHnm-
OHHasl OPTaHM3ALMs TPY/A yMEHbIIAeT S9HePreTudecKe 3aTpaTsl B 0rcax u BHIOPOCHI
YTJIEKUCIIOTO Tasa, CBA3aHHbIE C MepeBo3kamy coTpymHMKoB. COVID-19 MoxxeT cTaTh
9HAeMUYeCKUM 3ab0/ieBaHreM (a He sMujeMimelr), KOTOpoe OCTAHeTCsI C HaMI Haf[OJIro.
Ho a1y HOBBIE yC/TOBMA >KM3HM TOMOTAIOT HAIIMM CTY/IEHTaM TOTOBUTHCA K IIOCTOSHHO
MEHSIOMEMYCSI MUPY TPYAA U K HEOOXOLMMOCTU HEIPEPHIBHOTO MPO(eCcCHOHATBHOTO
pasBUTHA.

S cumraro, 9TO HaM Heo6X0OAMMO GOJIblile MCCTEJOBAHNUIT, MSYYAIOIINX MINPOKIUIL
criexTp BospeiicTBuit COVID-19 Ha o6pasoBaHye 1 caMOpasBUTHE.
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Abstract

A portfolio is a document describing skills, experience, interests or knowledge of an individual.
Recently, the conventional paper-based portfolio has been no longer able to keep pace and therefore,
some researchers have suggested e-portfolios overcome this weakness. It is rare to find research on
e-portfolio for managing certification of professional competence. Considering that developing an
Education Teacher Performance Assessment (edTPA) teaching e-portfolio helps teachers to become
more reflective in their teaching, the present study tried to merge this issue by exploring the effects
of developing edTPA teaching e-portfolios on pre-service and in-service teachers’ self-reflection in
a teacher preparation program in the Iranian EFL context. The researchers employed a sequential
explanatory mixed methods approach. A self-reflection survey was administered to 100 EFL pre-
service and in-service teachers. The participants developed edTPA teaching portfolios with three
specific types of tasks (planning, instruction, and assessment) in their classrooms. After the teaching
classroom, a self-reflection survey was administered as a posttest. Then six of the participants were
surveyed using a follow-up interview. The results of the study showed that there was a significant
improvement in the EFL teachers’ self-reflection in both groups through developing three types
of edTPA and underlying five factors of reflection in their teaching. Research on edTPA as a
tool measures teacher readiness and reflection. Further research efforts should focus on edTPA
performance, teacher evaluation and student performance to add to the professional discourse on
teacher preparation, teacher quality, and policy making.

Keywords: teacher education performance assessment; in-service and pre-service program; self-
reflection; teaching E-portfolio.
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AHHOTAIMSA

IToprdonuo mpencraBaseT co60i JOKYMEHT, OTPaXKalOLMil HaBbIKM, OIBIT, MHTEPECHl U 3HAHMSA
MHAVMBUAA. B HacTosmee BpeMs Kraccuyeckye GyMaskHble TOPTGHOINO YTPATUIN CBOK aKTyaslb-
HOCTD, B CBSI3J C 4eM DSl MCCTeoBaTeiell PeKOMEH/IyeT MCII0/Ib30BaTh 97IeKTPOHHbIE TOPTHOIIO.
Ha maHHBII MOMEHT OTMeYaeTcs He[OCTATOK MCCIeJOBAHNUIL, TOCBAIICHHBIX BOIPOCaM BeIeHI
9/IEKTPOHHOTO MOPT(OINO, HEOOXOANMOTO /ISl IIOATBEPXKACHIS TOKYMEHTOB, YIOCTOBEPSIOIINX
B/IafieHe IPOpecCHOHATbHBIMU KOMITeTeHIUAMY. Pa3paboTka a7eKTpOHHOro mopTdonuo yunre-
1 Jy1s oneHKM addextnBHOCTY npenofasanysA (edTPA) ciocoOcTByeT OBBILEHIIO YPOBHA ped-
JIeKCUU y4uTeNA. B HacToAIeM MCCIeoBaHNM U3YIAeTCs BIMSHUE 3TIEKTPOHHOTO YIUTETbCKOTO
nopTdonno Ha pedIeKCUI0 MPAHCKIUX IperofiaBaTeell, obyJaromyxcs mo nporpamme «IIpemopa-
BaHIe aHIJIMIICKOTO sI3bIKa KakK MHocTpanHoro» (EFL). B mccnenoBanuy 6bU1 IpUMeEHEH IIOAXOX,
OCHOBAHHBIT Ha cMeIaHHbIX MeTofax. Cpeny 100 O6yayimx u feiicTBylomux npenogasateneir EFL
6bUT ITpoBefieH oImpoc. VIcIbITyeMble B KadecTBe caMoaHam3a mpepcraBuwi B ¢popmare edTPA
mopTd oo, BKIIYAOIee TPY KOHKPETHBIX THIIA 3aiaHuil (pa3paboTKa IIAaHOB, IIPENofjaBaHIe
U OLieHUBaHIe) B CBOUX KiaccaxX. ITo OKOHYaHMM 3aHATUII B KaueCTBe UTOTOBOTO TECTUPOBAHIA
6611 TIpoBefieH caMoaHamy3. 1llecTh y4acTHMKOB NPOLUIM TaK)Ke OINPOC B GpopMe KOHTPOILHOTO
MHTEPBbBIO. Pe3y/bTaThl MCC/IEOBAHNA BBIABUIN 3HAYNTEIbLHOE yIydlleHre camopediekcnn mpe-
nopaBateneit EFL 6marogaps paspa6otke Tpex tunos edTPA 1 1cronb30BaHMIO IIATY IPYHINIIOB
pednexcun. Heobxopmyumo npoBecty fabHeiie nccinesoBanns sapdexrusaoctu edTPA, onenn-
BaHIA YYMUTe/Iell ¥ yCIIeBaeMOCTH YIEHUKOB, C LIe/IbI0 PacCIINpeHns MpodecCHOHaIbHOTO AUCKYP-
ca, MOCBANIEHHOTO OJITOTOBKE Y4MTesNell, KaueCTBY MperofaBaHya U GOPMIPOBAHNIO TIOTIUTUKI
B 9TOJ 06/IacTy.

KiroueBble croBa: orjeHKa 9 QeKTUBHOCTH MEeAarorin4eckoro 06pasoBaHIs; IporpaMMa B IepUO,
710 HavajIa U B IIpoLjecce paboTsl; pedieKcust; s1eKTPOHHOE MOPTQOINO YINTEIA.
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Introduction

Providing experiences to gather evidence of readiness to teach, developing confidence
in teachers’ abilities to teach, and the quality of education is affected by the quality of
teachers’ work. The importance of qualified teachers in educational systems provides
insights into the importance of the characteristics of pre-service and in-service teacher
education programs (Cochran-Smith & Fries, 2005; Hagger & McIntyre, 2006). Various
performance assessments have emerged, which can provide feedback to teacher education
programs about the strengths and weaknesses of their candidates as well as evidence for
teacher licensing and certification. Education Teacher Performance Assessment (edTPA)
was designed to provide information for program improvement through the use of a
common set of performance assessments for teachers and has also been adopted by states
and districts for summative evaluation purposes (Knight et al., 2014).

Portfolios have been used in educational purposes and spaces for a long time. For
instance, they have been used in enhancing students' learning and guiding self-assessment
(Darling-Hammond, 2012; Lam, 2018). More recently, ithas been claimed that e-portfolios
can foster a new approach to thinking about digital literacy. The online curriculum has
replaced the traditional way of developing and collecting one’s work (O’Rourke, 2016).
Teacher preparation programs can collect evidence of pre-service teachers’ pedagogical
skills, reflections, and their confidence of teaching decisions and practices by requiring
them to develop a teaching portfolio (Lyons, 1998; Shulman, 1986). The edTPA addresses
one teaching portfolio that affords teachers the space to intentionally select authentic
artifacts that represent their decisions and practices from the context of classrooms in
which they are student teaching. Furthermore, through the development of the edTPA
teaching portfolio, teachers are provided with opportunities to reflect on their artifacts
(e.g., planning, instruction, and assessment decisions).

Through the reflective space provided within a teaching portfolio, teachers are able
to explain, describe, justify, and analyze their teaching decisions and practices (Stanford
Center for Assessment, Learning & Equity, 2020). Reflective practice is used in teacher
education to empower pre-service EFL teachers to learn from their experiences. At the
point when reflective practice is employed in teaching practice, it is believed it can
advance professional development by integrating theoretical knowledge and professional
practice (Yalcin Arsalan, 2019).

Dewey (1933), the established father of the idea of reflection, considers reflective
practice as an “active, persistent, and careful consideration of any belief or supposed form
of knowledge in the light of the grounds that support it, and the further conclusions to
which it tends” (p.6). Another significant idea which extensively contributes to teachers’
effectiveness and achievement is self-reflection.

The purpose of this study was to investigate the effects of developing edTPA as a
teaching e-portfolio on pre-service and in-service teachers’ self-reflection, specifically
their perceptions of confidence related to the edTPA’s constructs of planning, instruction,
and assessment within a tied-to-licensure state. In the mid-1980s, the notion of teaching
portfolio explored by teacher preparation programs as a summative performance
assessment to show their readiness to teach and their ability to successfully consider
their teaching practices. Shulman (1986) defines a teaching portfolio as an assortment
of authentic artifacts such as lesson plans and learners work samples which purposefully
chosen by the teacher to reflect on their teaching and their effects on learners’ learning.
Pre-service teachers can clarify, describe, explain, and analyze their teaching intentions
and practices through reflective practice provided within a teaching portfolio (Stanford
Center for Assessment, Learning & Equity, 2020).
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Additionally, to reflect on and assess teachers’ decisions and practices, teachers need
an assigned space to do so, and the chance to self-reflect should be given and valued as a
part of her academic and pedagogical knowledge (Frunzeanu, 2014). Teacher education
performance assessment (EdTPA) develops a teaching portfolio in which pre-service
teachers have the opportunity to reflect on their teaching through three components of
EdTPA (planning, instruction, and assessment).

Review of the Related Literature

Teaching portfolios and Professional Development

A teacher portfolio is a factual description of a teacher’s strengths and teaching
achievements (Seldin, Miller, & Seldin, 2010). It can also stimulate reflection upon
improvement. Teacher portfolios not only provide teachers with the tools for self-
assessment, but also serve as tools for teachers’ own professional development (Seldin et
al., 2010). Teaching portfolios have become commonplace in 1980s with the growth and
cumulative development of individual teachers and teaching profession. Various claims
have been made about its benefits for teachers (Bird, 1990). It has been claimed that
teaching portfolios encourage student teachers to pay more attention to their teaching
and think more deeply about theories that help their practices. Teaching portfolios
provide a situation for teachers to become more self-confident about their teaching,
coming from three ideas of (a) constructing (b) mentoring and collaboration that
are associated with portfolio construction , and (c) the feedback provided on the
portfolio (Darling- Hammond, 2010; Wolf, 1994).

A fuller description of the nature and quality of portfolio use will empower teachers
to increase their understanding in the future of the relationships between the way in
which the teaching portfolio is conceptualized and implemented and its value as an
assessment and/or professional development tool. The two most significant purposes of
teaching portfolios are the learning portfolio in pre-service teacher education and making
standard based assessment of prospective teachers’ readiness for their teaching license
(Wolf & Dietz, 1998).

Portfolios are progressively being utilized to stimulate teachers’ reflections.
Frameworks for reflection on teaching often emphasize abilities and practices. However,
there are other important aspects of teacher functioning, such as the teaching environment
and individual teachers’ beliefs, professional identity and mission.

EdTPA Teaching E-portfolio and Teacher Reflection

According to Garratt (2011) e-portfolios are digitalized collection of artifacts that
represent an individual, group or institution’s demonstrations, learning, resources, and
achievements. Abrami, and Barrett (2005) stated that the e-portfolio is an instrument
to capture, compare and develop skills, competence of human resources, and lifelong
learning. They can store all kinds of information in digital form to provide a flexible self-
evaluation tool. Some researchers believe that the greatest value in teaching e-portfolio
development is reflection (Strudler & Wetzel, 2012). Samaras and Fox (2013) noted that
e-portfolio without reflection is just a multimedia presentation, or a fancy electronic
resume, or a digital scrapbook.

Through a process of reflection student teachers are able to identify and take
responsibility for their own learning (Orland-Barak’s, 2005) and change their idea of what
reflection in the e-portfolio entails, the purposes of reflection, and their own significant
parts throughout the process (Simatele, 2015). Reflection as a special type of thought and
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e-portfolio as a tool for reflection provide an important condition for teachers to use
process function and effective assessment instruments for their learning purposes and
professional development (Slepcevic-Zach & Stock, 2018).

Some researchers such as Imafuku et al. (2018), and Cowan and Peacock (2017),
believed that e-portfolios in teacher education are influential tools for encouraging
reflective thinking when followed by good developmental values. They enhance
reflective options such as self-managed experiential learning and self-directed feedback.
Furthermore, they support the development of higher-level abilities among all pre-service
and in-service teachers.

Using e-portfolios can enhance educative teacher performance assessment tasks
which should be contextualized, and lead to enhance self-reflection and professional
development. Farrell (2018) mentioned various types of activities that can enhance EFL
teachers’ reflection such as, teaching metaphors, teacher’ beliefs, action research and
written journals.

Reflective practice greatly reshapes teachers’ knowledge of teaching and learning
throughout their teaching process. These teachers can compose their thoughts of teaching
and talk about them with other teachers (Farrell & Kennedy, 2019). For the purpose of
this research, the researchers reviewed and used written journals and enhanced three
tasks of edTPA recommended to be used to investigate EFL pre-service and in-service
teacher’s reflective abilities by using teaching e-portfolios as a tool.

Many researchers have reported contributions of reflection to teaching and teacher
development. Babaei and Abednia (2016) examined the relationship between reflective
teaching and teachers’ self-efficacy beliefs. The result showed that reflective teaching and
self-efficacy beliefs were found to have a significant positive relationship. Moreover, the
result also showed that incorporating a focus on (metacognitive) reflection into second
language teacher education and professional development helps improve teachers’
pedagogical competencies and efficacy beliefs.

Zahid and Khanan (2019) examined the effect of reflective teaching practices on
prospective teachers * performance and have supported the notion of previous
researches that reflective thinking improves quality of teaching skills. It was found that
the training had improved the skills and performance of teachers during training as
they revised and modified their teaching strategies through reflective practice.

Zhang, Hawk, and Zhao (2016) directed a study with pre-service teachers in
the phase of teacher education. The outcomes indicated that pre-service teachers’
professional identity impacted program performance by affecting their task value
belief and extrinsic learning motivation. Zhao and Zhang (2017) also emphasized the
influence of field teaching practice on pre-service teachers’ professional identity. The
results from their quantitative data showed that, pre-service teachers’ professional
identity increased after the field teaching practice; specifically, intrinsic value identity
increased, but extrinsic value identity did not significantly change. The results validated
and elaborated the results of quantitative data in more detail with regard to changes in
professional identity.

Tasks of EATPA Teaching E-portfolio

The most striking component of edTPA is represented within portfolio of three
tasks illustrated in figure 1 (Stanford Center for Assessment, Learning & Equity, 2020)
is as follows:
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Figure 1. EDTPA Tasks (Stanford Center for Assessment, Learning & Equity - SCALE, 2020)

o Planning for Instruction and Assessment. In this task, teachers submit artifacts that
incorporate lesson plans and materials for students to create and develop knowledge of
content; differentiation of learning tasks to attend to students’ diverse learning needs and
personal, cultural, and/or community assets; opportunities for students to learn and use
academic language; and assessments to monitor and support students’ learning.

o Instructing and Engaging Students in Learning. In the instruction task, teachers
submit video evidence that exhibits the following issues: A positive, safe learning
condition; engagement of students when learning the content; consideration of higher-
order questioning; demonstration of pedagogical skills (e.g., modeling an essential literacy
strategy and providing opportunities for students to practice), investigating teaching
effectiveness (i.e., reflecting);

o Assessing Student Learning. In the final assessment task, teachers provide evidence
for the analysis of their students’ learning by describing trends and patterns for the whole
class and individual students; specific, content-related feedback for their students,

Based on Stanford Center for Assessment, Learning and Equity (2020), each pre-
service and in-service teachers’ edTPA teaching e-portfolio is assessed with 15 rubrics,
and each rubric has five levels. The levels indicate:

Level 1: represents unsatisfactory for a beginning teacher;

Level 2: represents emerging for a beginning teacher;

Level 3: represents satisfactory for a beginning teacher;

Level 4: represents accomplished for a beginning teacher; and

Level 5: represents highly accomplished for a beginning teacher

One of the most important challenges facing public education is to be sure that the
inexperienced teacher is prepared to meet the academic needs for all students. The edTPA
can be perceived as a teaching portfolio to increase pre-service teachers’ assurance to
develop strategies based on students’ needs, problems, and develop their abilities to reflect
on their lesson plans, instruction, and assessment. This study investigated the effects of
developing edTPA (educative teacher performance assessment) teaching e-portfolio on
in-service and pre-service teachers’ self-reflection in a teacher preparation program in the
Iranian EFL context. The development of teaching e-portfolios has been shown to increase
in-service and pre-service teachers’ confidence to solve classroom-related problems,
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develop strategies to meet their students’ needs, deepen their abilities to reflect, and
have professional conversations with others. The edTPA can be recognized as a teaching
portfolio in that in-service and pre-service teachers are collecting evidence of their lesson
plans, instruction, and assessments. Furthermore, edTPA provides the space for teachers
to intentionally reflect on their planning, instruction, and assessment decisions and
practices. Currently, little empirical research has been conducted to investigate the effects
of developing the edTPA teaching portfolio on teachers’ reflection, specifically their
confidence of competence regarding to the edTPA constructs of planning, instruction,
and assessment.

There is little empirical evidence to indicate the effects of successfully developing
a teaching portfolio for teachers situated within a state in which their performance
on the teaching portfolio is tied to licensure. It is of utmost importance for language
educator to discover, signify, and analyze research concerned with language learning and
teaching in order to develop and employ effective methods to promote students’ language
achievement. As Partovi and Tafazoli (2016) pointed out, EFL teachers’ professional
experience is related to many features including self-regulation, resilience, previous
teaching. Reflective teaching is one of such variables.

The problem of this study can be formulated in terms of the following research
questions:

1. To what extent does developing the EDTPA teaching e-portfolio affect in-service
and pre-service teachers’ self-reflection in teacher preparation program in Iranian EFL
context?

2. Is there any significant difference between the developing educative teacher
performance assessment teaching e-portfolio of EFL teachers’ self-reflection in the in-
service and pre-service teachers?

3. How do in-service and pre-service teachers perceive their experiences after
completing the EDTPA teaching e-portfolio?

Methodology

It was assumed at the outset of this study that developing an edTPA teaching portfolio
would enhance pre- and in-service teachers’ self-reflection in a teacher preparation
program in the Iranian EFL context. To investigate this assumption, the researchers
agreed on a mixed method study which allowed the participants to write their own
reflections upon a semi-structured interview, various issues pertaining to their teaching,
learning, students, etc. Furthermore, in qualitative phase, data was gathered to elicit the
respondents’ assumptions and allowed them to express their beliefs and assumptions
underlying the best teaching practice (Farrah, 2019). The research employed a mixed
methods sequential explanatory design. A sequential explanatory design is one that allows
the researcher to collect quantitative data over a period of time, along a continuum, with a
follow-up collection of qualitative data.

Participants

The sample in this study consisted of 100 EFL pre-service and in-service teachers
in the quantitative phase, who were selected into two groups of 50. Six active teachers
from the overall sample volunteered for the qualitative data collection . They were
interviewed about their reflection on the designed e-portfolio for one semester . They
were aged 23-35, both male and female, from teacher preparation programs in different
cities in Iran, and with an English educational background . All participants were
selected non-randomly based on availability sampling (Farhady, 1995), that is, those
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learners willing to participate in the study were selected . They developed an edTPA
teaching e-portfolio during their student - teaching experiences on teachers ’ self-
reflection, in a teacher preparation program in the Iranian EFL context. The participants’

first language was Persian.
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Figure 2. Population and Sampling

Instruments

Self-Reflection Survey: The English Language Teaching Reflective Inventory
(ELTRI), a reflective teaching questionnaire consisting of 42 items, developed by
Akbari, Behzadpoor, Dadvand (2010), with six-component models of second language
(L2) teacher reflection, such as practical, cognitive, meta-cognitive, affective, critical
and moral reflection, was used to measure the participants’ degree of reflectivity. The
aim of the Self-reflection Survey was to investigate whether the dependent variable,
pre-service and in-service teachers’ self-reflection, changed over time after developing
the edTPA teaching portfolio. Time was identified as the independent variable, and the
edTPA teaching portfolio was identified as the intervention that was developed over
time. The researchers used it to see how reflective those EFL teachers were before the
project commenced. It was one of the most fundamental instruments used to identify
the level of reflection that participants had before using e-portfolios. Hence, it helped
to determine if the teachers’ reflection was enhanced through using e-portfolios
(Al-Qutaiti, 2011; E1-Okda, 2009).

Self-assessment. Pre-service teachers used 15 edTPA rubrics to self-assess their
planning (teachers learn and know about the students and institution’s community),
instruction (participants provide evidence that shows their ability to actively engage
students in learning academic content or skills), and assessment (they analyze student
learning by summarizing the results of the planned assessments and describing patterns
oflearning) by completing three edTPA tasks which represented 5 levels of unsatisfactory,
emerging, satisfactory, accomplished, and highly accomplished for a beginning teacher
(Stanford Center for Assessment, Learning and Equity, 2020). It provides a comprehensive
framework for assessing reflection in EFL student teachers’ e-portfolios. This may be
due to the rarity of real attempts to prescribe good frameworks for assessing teachers’
reflections in general and the EFL teachers’ reflections in particular.

Semi-structured Interview. The semi-structured interview questions were developed

as a valuable instrument in the qualitative phase for follow-up questions with pre-service
and in-service teachers to determine if the experience for developing edTPA as a teaching
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e-portfolio affected their self-reflection (Ahmad, 2017). The interview process involved
two stages: pre-interview, and post-interview stage. Before the start of the interview
session, the researcher decided on the participants for a pilot of the test interview
session and the interview structure to be used. This pilot test was carried out to validate
the semi-structured interviews that would be used later when conducting the actual
interview research. There is a limitation in this pilot test which involved a small number
of participants to ensure that the research data collected was not saturated. Despite this,
the study satisfied the requirement for validity and reliability in the qualitative method as
it followed sequentially the pre-interview, during and post-interview protocol mentioned.
The semi-structured interview questions were:

1. Explain your experiences when developing the edTPA teaching portfolio.

2. Talk about your experiences with planning, instruction, and assessment.

3. Reflect on your self-assessment.

4. Follow-up Questionnaire, to determine students’ views, feedback and reactions to
the reflective practices of their teachers in English classes Akbari, et al (2010).

Data Gathering and Procedure

The researchers applied the mixed method research design together with statistical
analysis. In the qualitative phase the researchers described the experiences and teaching
ideas of participants in genuine teaching accounts and conditions, as they voluntary
demonstrated their thoughts and ideas on their e-portfolios. Since the participants had
e-portfolio accounts, the researchers arranged two groups on Skype. One for pre-service
and in-service teachers who wanted to participate in quantitative research and the other
for six participants in qualitative group for online interviews. The researchers explained
how to use this program.

At first, teachers were given the opportunity to participate in the study by completing
the online questionnaire to see their initial reflection before the commencement of
the research. This was the quantitative phase of data collection. To understand the
participant’s reflection and experiences, the researchers gathered the EFL teachers’ data
by asking them to develop e-portfolios by doing three edTPA tasks throughout the study
period, and then answer the interview questions posted on their e-portfolios at the end of
the study. Throughout the development of the edTPA teaching e-portfolio, the pre- and
in-service teachers self-assessed their edTPA tasks, using the official edTPA rubrics, after
completing each edTPA task. Participants completed the Self-Reflection questionnaire at
the end of research to determine their improvement. They completed the edTPA teaching
portfolio’s Task 1 commentary for planning, followed by the second task for instruction,
and, in the third and last step, they completed edTPA teaching portfolio’s commentary
for assessment using the EDTPA official rubrics. After this stage, they submitted their
edTPA teaching e-portfolios for official scoring. The researchers analyzed pre- and in-
service teachers’ responses to determine if there was a change in teachers’ self-reflection
and whether there was significant between pre- and in-service teachers (pre- to post-).

The researchers allowed participants a semester to complete the three tasks. They
could see what was done throughout the study period as they had access to all participants’
work. In the qualitative research the data was analyzed by thematic analysis. Thematic
analysis is widely used in qualitative analytic method and is recognized for its flexibility
(Farrah, 2019).

The levels of reflection on the challenges were checked during the semester. Six EFL
teachers volunteered to participate in the interview. They reflected on their ideas for their
teaching environment such as teaching techniques, methods, ideas, assessment, critical
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incidents and the students. The researchers used the edTPA tasks rubric for assessing
teaching diaries (Stanford Center for Assessment, Learning and Equity, 2020) in order to
assess and analyze the participants’ work in terms of how reflective they were.

Results

The quality of the sets of scores was checked further before choosing the appropriate
statistical techniques. This was necessary since if the assumptions on the basis of which
statistical models were built were not met, the application of statistical formulae might
have proved misleading.

Nevertheless, the application of parametric formulae was subject to several conditions,
the most important of which was normality of the data. Consequently, normality of
the results of the pre- and post-test of pre- and in-service teachers’ self-reflection was
subjected to both Kolmogorov-Smirnov and Shapiro-Wilk tests before verifying the
hypotheses proposed earlier. As the findings of normality of the data indicate, the sets
of scores representing results of the pre-test and post-test of pre- and in-service teachers’
self-reflection were not normally distributed because the respective asymptotic two-tailed
levels of significance are larger than the standard .05 level. Thus, nonparametric formulae
were employed in the analyses involving the results of the pre-test and post-test.

Table 1 shows an increase in the teachers’ self-reflection since the mean of the posttest
of two groups are slightly higher than that of the pretest. However, significance of this
differences is to be statistically tested.

Table 1. Descriptive statistics of pretest and posttest of pre-service and in-service teachers’ self-reflection

N Mean Std. Deviation Minimum Maximum
In-pre service 100 64.6500 8.87440 36.00 81.00
Pretest
In-pre service 100 1.5000 50252 1.00 2.00
posttest

In order to answer the research question "To what extent does developing the edTPA
affect pre- and in-service teachers’ self-reflection in teacher preparation program in the
Iranian EFL context?" and "Is there any significant difference between the developing
educative teacher performance assessment of EFL teachers’ self-reflection in the in-
service and pre-service teachers?" the results of the reflectivity of teachers for pretest and
posttest were compared. Consequently, the significance of the difference between the pre-
test and post-test of two groups were checked with a Mann-Whitney test. The results are
presented in table 2.

Table 2. Mann-Whitney test of pretest and posttest pre-service and in-service teachers’ self-reflection

N Mean Rank Sum of Ranks
Pretest Negative Ranks 502 49.03 2451.50
Positive Ranks o° 51.97 2598.50
Ties 0°
Total 100
Posttest
Negative Ranks 50 48.74 2437.00
Positive Ranks 0 52.26 1613.00
Ties 0
Total 100
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It is evident from Table 3 that the asymptotic two-sided level of significance of
the related -samples Mann -Whitney test is smaller than the standard level of
significance (a=.05). This proves that the improvement observed in the performance
of the teachers based on teaching portfolio on their reflection in teaching was
statistically significant. Thus, developing edTPA had significant effects on pre-service
teachers’ self-reflection in teacher preparation program in the Iranian EFL context.

To answer the research question "How do pre-service and in-service teachers
perceive their experience after completing the edTPA teaching e-portfolio on their self-
reflection,” an interview was conducted with six teachers in order to achieve detailed and
specific views and opinions in terms of EFL teacher’s reflective approach and experiences
based on edTPA teaching e-portfolio tasks (planning, instruction, and assessment).
The researchers analyzed the data gathered from online interviews.

In summary, a framework of assessing reflection achieving tasks is described and
then the participants’ e-portfolios are assessed accordingly. Moreover, the data gathered
from the survey was analyzed quantitatively, to complement the qualitative dominating
evidence. To give the whole picture of the six participants” experiences of the reflection
enhancing tasks and e-portfolios the researchers supplied a descriptive qualitative
approach.

The interview was open ended, conducted in a conversational style, and completed
in one session. The participants were offered as much time as necessary to respond each
question. All interviews were recorded and the interview time was expected to vary
from 15 to 20 minutes. To analyze the qualitative data gained through interviews, all
audio-recordings were transcribed and the answers were classified regarding three tasks
of teaching portfolio and reflective constructs as practical factor, cognitive factor, meta-
cognitive factor, and affective factor (Akbari, et al., 2010).

The results of interview analysis showed that, at first, teachers thought it was
significant for their program to be offered an edTPA support course in the term prior
to student teaching, to set them up for success. In their reflection they came to an
understanding that it was not a troublesome process. They described their experiences
with developing the edTPA teaching portfolio as having some challenges, too. In some
ways, it made them think more and sometimes it stressed them out more than it helped.
In addition, they agreed that the process of developing edTPA influenced their reflective
practices. Furthermore, they believed that it is really useful for reflection on their teaching
in regard to the reason for doing this, how do we help our students, and what exactly are
we doing and why? Reflective practice also could support them in developing strategies
and learning tasks which were useful for student’s achievement and needs.

Pre-service teachers also referred to this process as being effective especially in terms
of reflection by clarifying that it really made them think about “the reason that we teach
in the way we teach” (Darling-Hammond, 2010). Another emerging result suggested
that pre-service teachers perceived their relationships with cooperating teachers and
students as they developed their edTPA teaching portfolio. They developed creative
teaching strategies and learning tasks while considering their students’ needs, interests,
and developmental levels related to the affective aspect of reflection. Furthermore, the
pre- to post- self-reflection results showed an increase in the teachers' confidence related
to planning for students. Furthermore, task 1 (planning) helped them to know their
students’ prior knowledge and interest, and so help their students become engaged in the
tasks that they planned.

Asall pre-service teachers wanted to improve their teaching quality and achieve their
teaching knowledge, they used different tasks and tools to reflect on their performances. In
line with the practical aspect of reflection, pre-service teachers cooperated with their

20 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

colleagues to share their experiences of providing feedback and their expectations in
developing teaching portfolios. Also, they observed their colleagues’ classes for efficient
practices and wrote up their experiences after every session. As a result, they reflected on
their own action.

During developing edTPA teaching portfolio tasks, pre-service teachers also
participated in different teaching workshops offered by their colleagues, and they shared
some theoretical books related to teaching and learning issues that they declared to be
effective and useful. This demonstrated the useful cognitive aspects of reflection.

In the instruction task, more than half of the teachers talked about their goals and
the outcomes of their teaching by emphasizing their weak and strong points of teaching,
and by reflecting on their behavior and attitudes throughout the teaching course. This
could affect their teaching and learning strategies to improve teaching objectives and
make them reflective thinkers. They became aware and eager to learn from their mistakes
and prior experiences, which is what the meta-cognitive aspect of reflection strives for.
All the reflection factors and edTPA teaching e-portfolio tasks of planning, instruction,
and assessment are related to each other since they can increase reflectivity of pre-service
teachers.

The findings of this study were consistent with previous research results.
Some researchers in their studies mentioned that the participants see the reflection
as what they did in their classroom without paying attention to the reasons, beliefs
or how to apply reflective practice correctly (Cowan & Peacock, 2017; Farrell, 2018).
Farrell and Yang (2019) view reflection as self-awareness rather than correcting
mistakes. The results showed that teachers attained high level of reflections on their
teaching. Also, motivating teachers through developing e-portfolios is really significant
in helping them to become more reflective teachers. Some researchers suggested
scaffolding reflection by using reflection framework for teachers to improve their
teaching process (Hegarty, 2011; Hall, 2017).

Developing an e-portfolio by completing the three edTPA tasks is useful for EFL
teachers to become more autonomous and self-directed and in the area of self-reflective
learning and teaching in their practices and decisions. Enhancing self-reflection also
generate learning. This study is an example about edTPA and developing e-portfolio and
reflection for teachers and their professional improvement (Cowan & Peacock, 2017).
Furthermore, e-portfolios advance engagement and motivation because the teachers are
free to choose the artifacts and the timing of their reflection (Tosh, et al, 2005). One of
the key points of this study is that the readers can find the descriptive reflection and
edTPA’s rubric, and learn how to implement it to reach a high level of self-reflection on
their practices.

Researchers in many countries have begun to examine the usefulness and effectiveness
of edTPAs for teacher performance assessment. They found correlation between candidate
scores on the edTPA and their potential to enter the teaching profession (Goldhaber,
Liddle & Theobold, 2013). They defined that the potential of edTPA to impact the
quality of teaching of all candidates “likely depends on the ability of [teacher educator
preparators] to create feedback loops that allow candidate performance on the edTPA to
influence the training they provide” (p. 30).

Teacher performance assessments for practicing teachers, such as National Board
certification, have been shown to improve formative assessment practices for certification
candidates (Sato, Wei, & Darling-Hammond, 2008). In addition to experienced
teacher performance assessment having a positive impact on teacher practices, teacher
performance assessments for pre-service teachers such as PACT have been shown
to positively impact growth in skills such as using assessment to modify lessons and
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attending to content standards or outcomes (Whittaker & Nelson, 2013). Research on
perceptions of the edTPA also indicates that teachers improved their practice in the areas
of reflection, planning, and assessment (Bacon & Blachman, 2017).

Conclusion

In summary, the results of this study indicate that teacher educators can raise the
reflectivity of teachers by developing edTPA teaching e-portfolio as a valuable tool for
improving teaching practices, student learning and process of teaching. The result also
provides insights that the Ministry of Education in Iran should apply using e-portfolios for
its teachers and supervisors in order to access to each other’s thoughts and practices easier
for better teaching. Moreover, the use of e-portfolios for enhancing teachers’ reflectivity
should be seen as relevant as an assessment system in higher education, institutions, and
learning environment as well as to collect experiences and reflect on teachers which leads
to better teaching and learning.

The findings also suggest that teachers placed with cooperating teachers who have
received edTPA e-portfolios can benefit from increased cooperating teacher knowledge
about the edTPA tasks of planning, assessment, and instruction. Additionally, the
findings have implications for EFL teachers in Iran. The results from this study will benefit
teacher educators, stakeholders, and pre-service teachers. Teacher educators must collect
evidence from pre-service teachers indicating their readiness to teach prior to being
recommended for teacher licensure and teaching process (e.g., artifacts and reflections
within the edTPA teaching portfolio) (Darling-Hammond, 2010). Teacher preparation
programs across the country are faced with increasing pressure to adopt rigorous and
high stakes performance-based assessments that provide data-based evidence that their
teachers are prepared to instruct upon program completion. One of the limitations of this
study was selecting teachers who participated in language institutes in Iran, not university
teachers. The research was done in one semester of education, and however, with careful
selecting participants, there may be a conflict with their personality, styles of teaching
and so on.
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Abstract

This study investigated international students’ adaptation experience in a higher education
institution. A sociological survey was conducted among one hundred and seventy Indian students in
their firstand second year of medical studies at West Kazakhstan Marat Ospanov Medical University,
Aktobe, the Republic of Kazakhstan. Against the background of many studies in this field, this topic
is contextualized within the higher medical education system in the western region of Kazakhstan.
The study helps to improve understanding of such phenomena as international students’ dimensions
of psychological, sociocultural, and academic adaptation. The differences in the various dimensions
of adaptation from the gender perspective and the year of study were investigated. The impact of the
adaptation level on the students’ study achievements was assessed.

The study results demonstrated challenges in psychological adaptation in the first-year international
students, which decreased over time. The differences in the psychological, sociocultural, and academic
adaptability between girls and boys were not statistically significant. Second-year international
students felt more emotionally comfortable and psychologically safe in the group, and this reflected
their high grades GPA. Based on the findings, the authors propose recommendations on how to
improve the international students’ comfortableness in the Kazakhstani university setting.
Keywords: international students, psychological adaptation, sociocultural adaptation, academic
adaptation, medical education.
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AHHOTAI[USA

CraTbs [IOCBAIeHA M3YYEHUIO afalITallNyl HOCTPAHHBIX CTYAEHTOB B BBICLIEM y4eOHOM 3aBefie-
Hym. CoIMONIOrndecKuit onpoc 6bUT IpoBefieH cpefy 170 MHAMIICKUX CTYHAEHTOB, O0YYaIoIIXCA
Ha [epBOM I BTOPOM Kypcax aky/abrera 00Ieit MeguiHel B 3amagHo-KazaxcTaHCKOM Mefu-
LIHCKOM yHMBepcuTeTe uMeHr Mapata OcmaHoBa, I. AkTobe, Pecrry6nuka Kasaxcran. Ha done
MHOTHX JICC/IElOBAHNUIT B 9TOIT 06/TaCT! JaHHAs TeMa KOHTEKCTYa/lM3MPOBaHa B CVCTEME BBICIIETO
MeJUIMHCKOTO0 00pa3oBaHNs B 3amafHOM pernoHe Kasaxcrana. VccremoBaHye BHOCUT SCHOCTb
B Pas/MYHBIE aCIIeKTHI afJalITallMy MHOCTPAHHBIX CTY/IEHTOB, 8 IMEHHO IICHXOJIOTMYECKOI, COIIVO-
Ky/IbTYPHOJ 1 aKaJileMIYeCKOll afjanTaluy. bblv Mccme[oBaHbl pas3Indns B pe3y/IbTaTax MCCIeo-
BaHNA C TOYKY 3PEHN II0JIa MHOCTPAHHBIX CTYAEHTOB 1 rofia ix obydenns. OLeHNBaIoCh BINAHNIE
YPOBHA afIaNITaIlMy Ha aKaJleMITIeCKYI0 YCIIeBaeMOCThb CTY[€HTOB. PesybTaThl McceoBaHmsA mpo-
IEeMOHCTPUPOBA/IY Y MHOCTPAHHBIX CTY[,EHTOB IIePBOrO Kypca 3HAUMTe/IbHble TPYJHOCTU B IICU-
XOJIOTIYECKON afjalTalyy, KOTOpbIe CO BpeMeHeM YMEHbIIaIUCh. Pasmransa B ICHXOIOTITIECKO,
COLMOKY/IBTYPHOIL 11 aKafeMIIeCKOI afaIlTal{iIi AeBYILIEK U IOHOLIel He ObIIN CTATUCTUYECKI 3Ha-
YUMBIMIL. VIHOCTpaHHBIE CTYAEHTHI BTOPOTO Kypca YyBCTBOBA/IM Ce0s B IpyIiIie 60/Iee SMOLVIOHAIIb-
HO U TICKXOJIOTMYeCK) KOM(MOPTHO, 11 3TO MOB/NMSIIO HA X BBICOKME orieHKn. Ha ocHoBaHwn momy-
YEHHBIX Pe3y/IbTaTOB MOIYT ObITb IIPEeIO>KEHBI PEKOMEH/ AL IO TIOBBIIICHIIO Ka4eCTBa KU3HU
7 00y4eHNs MTHOCTPAHHBIX CTY[I€HTOB B Ka3aXCTAHCKOM YHIBEPCHUTETE.

KnroueBble cmoBa: MHOCTPaHHbIE CTYHEHTBI, COLMATbHO-IICUXONOTMYeCKas afjalTalus, COLMO-
Ky/IbTypHasA afjaliTallys, IIeflaroruyeckas afalTalus, MeIUIMHCKOe 06pasoBaHiue.
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Introduction

One of the priorities in the development of modern higher education in Kazakhstan
is the expansion of international cooperation in the field of education and science
(Abdiraiymova et al., 2013). The accession of Kazakhstan to the Bologna Process in 2010
contributed to the involvement of many universities in the country in the international
education space, promoted HEIs to international standards, and European ones in
particular (Bischof, 2018). Enrollment of international students at the University is
evidence of the country's authority, the international status of the University, and one of
the ways to integrate into the global intellectual community.

Kazakhstani higher medical education is popular among the representatives of the
Republic of India, and the number of Indian students at the medical universities of
Kazakhstan grows every year. It is explained by lack of access to high-quality education in
India as the demand for education in the country is not met by supply. As the Research
Editor of WENR Trines states, having nearly the largest tertiary-age population in the
world, the tertiary gross enrollment rate (GER) in India stands at only 25.8 percent,
despite the opening of ever-more HEIs. Large and growing numbers of aspiring youth
remain locked out of the higher education system (Trines, 2018). These factors force
young Indian people willing to take higher education, especially in medicine to apply
for Kazakhstani universities and higher education institutions of other countries. Thus,
Indian students studying at the Kazakhstani university for a certain time become part of
Kazakhstani society.

Yang, Zhang, & Sheldon in their research (Yang et al., 2017) state challenges for
international students that are “brought by such experience as they leave their familiar
world behind, and try to adjust to a new physical, cultural, and linguistic location (Smith
& Khawaja, 2011). Due to difficulties in communication, lack of social support, and
unsettling cultural differences, foreign students sometimes report a profound sense of
isolation (Brislin & Yoshida, 1994), intense feelings of depression (Ying & Liese, 1991),
and plummeting levels of subjective well-being (i.e, lower satisfaction, lower positive
affect and also higher negative affect) (Chirkov et al., 2007). Moreover, some international
students even suffer from the experience of “culture shock.” (Oberg, 1960: 177) first
described culture shock as “precipitated by the anxiety that results from losing all our
familiar signs and symbols of social intercourse”. Recent literature described culture
shock as maladaptive psychological reactions and mental disorders that occur in response
to the transition from one cultural setting to another (Harvey & Park, 2012). Research has
demonstrated that the experience of culture shock also negatively impacts international
students’ psychological and sociocultural adaptation (Presbitero, 2016).

Adaptation of international students to local cultures is a necessary condition and
a way of socialization. It allows them to actively join different elements of the social
environment, and respond to dynamic changes in the external environment (Biyekenov,
2012: 36). An international student needs to get used to the new climate and living
conditions, the new system of education, the new language of communication, the
international character of the student body, and another culture.

In this respect, we propose that international students’ adjustment to the new
environment may be meaningfully divided into three domains: psychological,
sociocultural, and academic. Psychological adaptation refers to emotional comfortableness
and psychological satisfaction (Ward & Kennedy, 1999: 660) of international students
in a foreign setting. Sociocultural adaptation denotes the acquisition of “culturally
appropriate skills and negotiating interactive aspects of the host environment” (Ward
& Kennedy, 1999: 660). Unfamiliarity with the new academic system often generates
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difficulties for international students (Lin & Yi, 1997). The new educational system, with
a completely new design, new assessment methods, and having different demands lead
international students to a variety of difficulties. Fulfilling the demands of new academic
systems, international students face numerous challenges including assessment, course
selection, understanding lectures, communication with teachers and home assignments,
etc. (Hussain & Shen, 2019).

Due to the increasing population of young Indians among international medical
students in Kazakhstan, it is important to investigate how they are adapted to the target
culture, language, climate, setting, etc. In total, 294 foreign students from India study
at West Kazakhstan Marat Ospanov Medical University, Aktobe city, the Republic of
Kazakhstan (WKMU): 50 students in the first year, 99 students in the second year,
92 students in the third year, 46 students in the fourth year, and 7 students in the
fifth year. Of these, 44 are girls and 250 are boys. From our observations, foreign
students represent a rather closed community with limited cultural contacts with the
environment.

In this respect, this study was adopted to determine international students’ state
of adaptation among Indian students currently studying at WKMU. Three dimensions
of international students’ adaptation, i.e. psychological, sociocultural and academic
adaptation will be considered in the study. We hypothesize that successful adaptation of
international students results in their high GPA scores. Differences in adaptation between
groups of girls and boys, first-year and second-year students, and impact of the state of
adaptation on the overall study achievements were measured.

Methodology

A sociological survey was carried out between January and June 2019. The survey
questionnaire was aimed at assessing the level of adaptability of international students on
social, cultural, psychological, academic, and professional issues.

The study focused on the international students who arrived in Kazakhstan within
the last year and a half, as the length of residence may also influence the adjustment
difficulties (Hsiao-ping et al, 2015). Participants included 170 (142 males and
28 female) Indian students (mean age=20.0 years) studying at WKMU. The sample
inclusion criteria were participants in their first and second years of medical studies.
One hundred and seventy completed questionnaires were returned (a response rate
of 89%). This was convenience sampling since all the returned questionnaires were
included in the sample.

The participants completed a 19-item survey containing questions on various
dimensions of adaptation. We consider three sub-dimensions of international students'
adaptation: psychological, sociocultural, and academic adaptation. The development of
the Adaptation Scale was inspired by the 101-item Rogers-Diamond methodology (1954),
Wardand Kennedy’s (1999) 41-item Sociocultural Adaptation Scale (SCAS),and Pascarella
& Terenzini’s study (1980). The Rogers-Diamond methodology (1954) is a personality
questionnaire aimed at identifying the personality characteristics of the person being
tested and the degree of socio-psychological adaptation. We modified integral indicators
of the methodology to evaluate the level of students' socio-psychological adaptation
(Items 1-6). The SCAS is a flexible instrument and can be easily modified according to
the characteristics of the sample at the time (Ward & Kennedy, 1999: 662). Questionnaire
statements 7 to 12 were extracted from the SCAS related to students’ sociocultural
adaptation. Statements 13 to 19 were selected from Pascarella and Terenzini’s scale of
academic adjustment of students.
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A seven-point Likert scale was used to measure the students’ adaptation levels.
The survey data were used for identifying students’ challenges and struggles in various
dimensions of adaptation. Data analysis, descriptive statistics, and correlation statistics
were used for the survey data. The reliability of the instrument was established using
Cronbach's alpha in SPSS Statistics and was estimated on the total (n=167) sample.

Results

The research findings demonstrated that the International Students’ Adaptation
Scale is a reliable and valid measurement of sociocultural and academic adaptability in
international Indian students at WKMU. The overall Cronbach Alpha coefficient for the
19 items was .874 (Table 1).

Table 1. Reliability Results of Dimensions of International Students” Adaptation

Ttem Smle Mean if S'a'zle Variance SD if item Corrected item— Cr'or'Lbach’s Alpha
item deleted | if item deleted deleted total correlation |  if item deleted
Q1 96.38922 207.5671 14.40719 0.368947 0.872555
Q2 96.04790 206.0217 14.35345 0.429693 0.870587
Q3 95.71856 213.5316 14.61272 0.214388 0.877278
Q4 95.71856 209.3519 14.46900 0.354316 0.872866
Q5 95.10180 211.3848 14.53908 0.303233 0.874309
Q6 96.51497 208.7767 14.44911 0.281241 0.876232
Q7 95.04790 203.4947 14.26516 0.569808 0.866691
Q8 95.67066 203.4185 14.26249 0.493874 0.868509
Q9 95.70060 204.9642 14.31657 0.402265 0.871613
Q10 95.46706 203.3986 14.26179 0.565144 0.866759
Q11 95.54491 204.6432 14.30536 0.453721 0.869802
Q12 95.21557 204.8038 14.31097 0.501683 0.868498
Q13 96.12575 202.1459 14.21780 0.480883 0.868841
Q14 96.22156 188.9150 13.74463 0.679547 0.860509
Q15 96.23952 194.0504 13.93020 0.562654 0.865649
Q16 96.08982 190.6207 13.80654 0.645360 0.862049
Q17 96.23952 191.7031 13.84569 0.558894 0.865996
Q18 96.19162 188.7298 13.73790 0.647343 0.861835
Q19 95.98802 190.5986 13.80575 0.637497 0.862366

(Source: authors’ elaboration based on statistical analysis)
The questionnaire consisted of three dimensions: psychological adaptation (items

1-6), sociocultural adaptation (items 7-12), and academic adaptation (items 13-19)
(Table 2).
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Table 2. Descriptive Analysis of Survey Responses

Items M SD
1. Emotional comfort 4.77 1.33
2. Psychological safety in a group 5.44 1.31
3. Self-esteem 5.10 1.30
4. Self-rating 5.43 1.25
5. Respect for others 6.04 1.25
6. Interest in others 4.63 1.52
7.1 can follow the rules and regulations at the University 6.15 1.12
8.1 can deal with the administration at the University 5.52 1.27
9.1 can deal with people of higher status at the University 5.49 1.39
10. I understand what is required from me at the University 5.69 1.16
11.1 can cope with academic work 5.64 1.28
12. I can express my ideas in class 5.96 1.17
13.1 am satisfied with the extent of my intellectual development 5.07 1.38
since enrolling in this University
14. T am satisfied with my academic experience at this University 4.94 1.71
15. Few of my courses this year have been intellectually stimulating 4.92 1.70
16. My academic experience has had a positive influence on my 5.08 1.70
intellectual growth and interest in ideas
17.1am more likely to attend academic events now than I was 4.92 1.85
before coming to this University
18. My interest in ideas and intellectual matters has increased since 4.98 1.79
coming to this University
19. T have performed academically as well as I anticipated I would 5.17 1.72

(Source: authors’ elaboration based on statistical analysis)

Analysis of three dimensions of international students’ adaptation showed the
following results: psychological adaptation 5.2294 (mean for items 1-6), sociocultural
adaptation 5.7343 (mean for items 7-12), and academic adaptation 5.0100 (mean for
items 13-19). Thus, sociocultural adaptation showed a higher level (Table 3).

Table 3. Descriptive statistics of Adaptation Dimensions

Sum | N Mean | Median | Min | Max | Lower quartile | Upper quartile | Std. Dev.

1-6 170 | 31.3765 | 32.0000 | 0.00 | 42.0000 29.00000 35.0000 5.41415
7-12 | 170 | 34.4059 | 35.0000 | 0.00 | 42.0000 32.00000 38.0000 5.37416
13-19| 170 | 35.0706 | 37.0000 | 0.00 | 49.0000 32.00000 41.0000 9.58585
Total | 170 | 100.8529 | 102.0000 | 0.00 | 133.0000 95.00000 111.0000 15.50059

(Source: authors’ elaboration based on statistical analysis)
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Differences in international students’ adaptation between groups of girls and boys
were tested by Mann-Whitney U-test (Table 4). Results showed that there were no
statistically significant differences in the parameters from groups 1 (girls, n=28) and
2 (boys, n=142).

Table 4. Correlation of Students Adaptation and Gender

Sum rank - | Sum rank -
Item | group 1 group 2 U z P V4 p 2-tailed
(girls) (boys)
Q1 | 2211.500 | 12323.50 |1805.500 |-0.76461 | 0.444504 | -0.79556 | 0.426288 | 0.445299

Q2 | 2121.000 | 12414.00 |1715.000 |-1.14482 | 0.252286 | -1.18733 | 0.235099 | 0.253785

Q3 | 2107.000 | 12428.00 |1701.000|-1.20363 | 0.228732 | -1.25169 | 0.210682 | 0.230085

Q4 | 2195.000 | 12340.00 |1789.000 |-0.83393 | 0.404321 | -0.86262 | 0.388348 | 0.406337

Q5 | 2237.000 | 12298.00 |1831.000|-0.65748 | 0.510872 | -0.70477 | 0.480953 | 0.512887

Q6 | 2015500 | 12349.50 |1637.500|-1.19714 | 0.231254 | -1.22903 | 0.219062 | 0.231830

Q7 | 2369.000 | 12166.00 |1963.000 |-0.10293 | 0.918020 | -0.11153 | 0.911195 | 0.918472

Q8 | 2410.500 | 12124.50 |1971.500| 0.06722 | 0.946408 | 0.06993 | 0.944249 | 0.945041

Q9 | 2567.000 | 11798.00 |1787.000| 0.78860 | 0.430347 | 0.81792 | 0.413406 | 0.432388

Q10 | 2671.000 | 11864.00 |1711.000| 1.16162 | 0.245390 | 1.22001 | 0.222464 | 0.246848

Q11 | 2281.500 | 12253.50 |1875.500 |-0.47053 | 0.637977 | -0.49271 | 0.622219 | 0.638213

Q12 | 2333.500 | 12201.50 |1927.500 |-0.25207 | 0.800987 | -0.26594 | 0.790285 | 0.800431

Q13 | 2071.000 | 12464.00 |1665.000 | -1.35487 | 0.175458 | -1.39805 | 0.162100 | 0.176402

Q14 | 1979.000 | 12556.00 |1573.000 |-1.74138 | 0.081618 | -1.80158 | 0.071613 | 0.081599

Q15 | 2194.000 | 12341.00 |1788.000 |-0.83813 | 0.401957 | -0.86216 | 0.388602 | 0.403971

Q16 | 2358.500 | 12176.50 |1952.500 |-0.14704 | 0.883100 | -0.15331 | 0.878155 | 0.882091

Q17 | 2205.500 | 12329.50 |1799.500 | -0,78982 | 0.429634 | -0.80992 | 0.417986 | 0.430447

QI8 | 2327.500 | 12207.50 [1921.500 |-0.27728 | 0.781568 | -0.28369 | 0.776650 | 0.781115

QI9 | 2191.500 | 12343.50 |1785.500 |-0.84863 | 0.396085 | -0.87917 | 0.379308 | 0.396921

* Marked correlations are significant at p <0.05
(Source: authors’ elaboration based on statistical analysis)

The Mann-Whitney U-test showed statistically significant differences (Table 5) in
such parameters as year study (group 1 - first-year, n=90, and group 2 - second-year,
n=80). Q1 and Q2 were statistically significant when compared to other parameters
which were non-significant (p <0.05).

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 31



Education and Self Development. Volume 16, Ne 4, 2021

Table 5. Correlation of Students Adaptation and Year of Study

Item Sz;rr):);;nlk Sz;rz):;nzk U 7 » z »
Q1 7004.000 7531.000 |2909.000 | -2.15571 | 0.031107 -2.24297 0.024900
Q2 6916.000 7619.000 |2821.000 | -2.43044 | 0.015081 -2.52069 0.011713
Q3 7324.500 7210.500 |3229.500 | -1.15512 | 0248041 -1.20125 0.229656
Q4 | 7562.500 6972.500 |3467.500| -0.41210 | 0.680268 -0.42627 0.669909
Q5 | 7594.500 | 6940.500 |3499.500| -0.31220 | 0.754892 -0.33465 0.737889
Q6 | 7297.000 | 7068.000 |3202.000| -1.11068 | 0.266705 -1.14027 0.254174
Q7 | 7785.000 | 6750.000 |3510.000| 0.27941 | 0.779927 0.30277 0.762066
Q8 | 7740.000 | 6795.000 |3555.000| 0.13893 | 0.889508 0.14453 0.885080
Q9 8139.000 6226.000 |3066.000 | 1.53920 | 0.123756 1.59642 0.110395
Q10 | 8054.000 6481.000 |3241.000 | 1.11922 | 0.263047 1.17547 0.239806
Q11 | 7268.000 7267.000 |3173.000 | -1.33151 | 0.183021 -1.39427 0.163236
Q12 | 7813.500 6721.500 |3481.500 | 0.36839 | 0.712582 0.38866 0.697526
Q13 | 7162.000 7373.000 |3067.000 | -1.66244 | 0.096426 -1.71541 0.086270
Q14 | 7373.000 7162.000 |3278.000 | -1.00371 | 0.315520 -1.03840 0.299083
Q15 | 7485.500 7049.500 |3390.500 | -0.65249 | 0.514087 -0.67119 0.502099
Q16 | 7982.000 6553.000 |3313.000 | 0.89444 | 0.371087 0.93256 0.351046
Q17 | 8092.500 | 6442.500 |3202.500 | 1.23942 | 0.215193 1.27096 0.203743
Q18 | 7569.500 6965.500 |3474.500 | -0.39024 | 0.696356 -0.39927 0.689697
Q19 | 7549.500 | 6985.500 |3454.500 | -0.45268 | 0.650777 -0.46897 0.639089

* Marked correlations are significant at p <0.05
(Source: authors’ elaboration based on statistical analysis)

Spearman's Rank Correlation was used to test for the possible relationship between
the level of students’” adaptation to the university and their study achievements (GPA
scores). Research results demonstrated a statistically significant relationship between the

second-year international students’ adaptation level and GPA scores (Table 6).

Table 6. Relation of Students’ Adaptation to GPA Scores According to Years of Study

Variables Year of study | N Spearman r t(N-2) P
Total Sum & GPA 1 90 -0.053611 -0.503643 0.615771
Total Sum & GPA 2 80 0.308880 2.868205 0.005308

* Marked correlations are significant at p <0.05
(Source: authors’ elaboration based on statistical analysis

Within three dimensions of adaptation - psychological adaptation, sociocultural
adaptation, and academic adaptation, the latter was related to high GPA scores of

international students of the second year of study (Table 7).
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Table 7. Relation of Students’ Adaptation Dimensions to GPA Scores

Variables o fii‘ft;ly N | Spearmanr t(N-2) P
Psychological adaptation & GPA 1 90 0.036817 0.34561 0.730460
Sociocultural adaptation & GPA 1 90 0.037415 0.35123 0.726255
Academic adaptation & GPA 1 90 -0.133952 -1.26801 0.208140
Psychological adaptation & GPA 2 80 0.147554 1.317582 0.191501
Sociocultural adaptation & GPA 2 80 0.160033 1.431825 0.156189
Academic adaptation & GPA 2 80 0.221834 2.009245 0.047970

* Marked correlations are significant at p <0.05
(Source: authors’ elaboration based on statistical analysis)

Discussion

This study is among the first to explore international students’ adaptation from the
perspective of three dimensions of adaptation: psychological, sociocultural, and academic
adaptation. Of the three dimensions, sociocultural adaptation scored the highest in
the international students at WKMU showing their ability to demonstrate culturally
appropriate skills and negotiate interactive aspects of the host environment (Ward &
Kennedy, 1999). These results contradict the claims of Yang et al. (2017) that international
students struggle to adjust to a new location as they leave a familiar background; Ying &
Liese (1991), Oberg (1960), and Brislin & Yoshida (1994) that students feel depressed
and isolated due to difficulties in communication and unsettling cultural differences. The
study results on academic adaptation which was scored the lowest compared to other
dimensions agree with previous research (Lin & Yi, 1997; Hussain & Shen, 2019). The
main reasons for this finding might be related to unfamiliarity with the new academic
system, a completely new design, new assessment methods, understanding lectures and
methods of teaching, and/or communication with teachers, and home assignments.

The study sheds light on gender perspectives in international students’ adaptation
to a university setting, which has not been the subject of previous research in this field.
The results indicate that there were no differences in international students” adaptation
between girls and boys. From the perspective of the year of study, the data showed that
psychological safety in the group and emotional comfort of the international students
were higher during the second year.

We aimed to study the influences of three dimensions of international students’
adaptation on their study achievements” growth (GPA scores) over the first two-year
period of the university. Thus, the relationship between international students’ adaptation
level which was in general higher than average, and their grades was not noticed in the
first-year students. Contrary to the hypothesized association of students’ adaptation and
grades, their GPA scores remained low despite the normal level of adaptation dimensions.
Based on the model comparison, it was discovered that international students’ academic
adaptation significantly and positively influenced students’ study achievement over some
time. These findings are in line with the studies of Syroid (2009), Merkulova (2010),
Kaidalova & Cherkashina (2014), Danhui et al. (2018).

Some limitations of this study should be noted. Our conclusions are based on self-
assessment of international students from the same medical university and therefore, the
results may be biased (overestimation and/or underestimation). However, comparison
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with objective results as students’ study achievements results (GPA score) helps to
confirm our findings.

The study results offer implications for instructors and university administrative staff
to help international students gain academic success. For a better adaptation to a foreign
university reality, we suggest that the host institution should engage international students
in the university social life and various academic activities which make international
students easily adjust to the new environment and gain academic success in their field.

Conclusion

The results of the study demonstrate that Indian international students at the West
Kazakhstan Marat Ospanov Medical University face challenges at different levels.
The focus of the study was on three dimensions of international students’ adaptation:
psychological, sociocultural, and academic adaptation; gender differences in adaptation;
and impact of adaptation on the students’ study achievements results (GPA score).

The findings show that challenges in psychological adaptation are the greatest upon
entering a new culture and decrease predictably over time. There were no statistically
significant differences in the psychological, sociocultural, and academic adaptability
between girls and boys.

But the relationship between the academic adaptation and international students’
academic achievements was noticed in two issues. In the second year of their studies,
international students felt more emotionally comfortable and psychologically safe in the
group and this reflected their high grades GPA.
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Abstract

The COVID-19 pandemic represented a shift from face-to-face to online and distance learning.
Teaching methods and assessing strategies changed, as well as grading standards. The focus of
this paper is to address the differences between pre- and post-COVID-19 pandemic mathematics
grades and, in particular, to investigate the possible differences between mid-term and end-term
grades in Italy. To this end, 231 Italian middle and high school students’ grades were analysed.
Using the Wilcoxon rank test (a non-parametric statistical test) the results showed a statistically
significant difference in pre- and post-COVID-19 quarantine grades. End-of-year grades were
higher than those before the COVID-19 confinement. Furthermore, the results indicated that
more than half of the students in the sample achieved a higher grade at the end of the school year.
Gender differences in mathematics grades were examined, since the literature about gender gap
in mathematics achievement is not coherent about whether boys outperform girls or vice versa.
Statistically significant differences at the end of the first semester were reported, in favour of female
students although gender differences were not detected at the end of the school year. The findings
suggest that greater caution should be paid in interpreting students’ grades pre- and post-COVID-19
confinement, since it cannot be excluded that such students’ achievements are inflated. Excessively
high students” grades that do not represent their actual knowledge and competencies could give
educators and legislators misleading and even false information about the quality of distance
learning and students’ knowledge.

Keywords: mathematics, COVID-19, evaluation and assessment, distance education.
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AHHOTAIIUA

IMaupemnsa COVID-19 croco6cTBOBaa epeXofy OT OYHOTO 0Opa3oBaHVA K OHJIAIH U AMCTaHIIN-
OHHOMY 06pa3oBaHNMI0. VI3MeHeHNs IIPOM3OIIIN He TOTTbKO B METOaX IIPEIOfaBa s, HO U B CTpa-
TEeryAX ¥ CTaHJApTaX olleHMBaHuA. VcceoBanye Halle/lleHO Ha CpaBHEHMeE OlJeHOK 110 MaTeMaTuKe,
MOJTyYeHHBIX YYaIMMUCA B Iepuof fo 1 noce nagemun COVID-19, u, B 4acTHOCTH, Ha M3ydeHMe
pasnnm4mii B IPOMEXXYTOYHBIX ¥ UTOTOBBIX OLleHKaX yJamuxcs Vtanunm. 11 nocTmkeHns mocTaB-
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JIEHHOI1 11e/TM GBI/ IIPOBEJIeH aHA/MN3 YCIIeBaeMOCTH 231 yueHNKa CPeIHNX ¥ CTAPIINX K/TACCOB IITKOTT
Wrtamu. Pe3ynpTaTel, IOTy4eHHbIe ¢ ToMolbio T-KpuTepus BunkokcoHa (HemapaMeTpuuecKoro
CTaTHCTUYECKOTO TECTa), CBUAETENbCTBYIOT O CTATUCTIYECKU 3HAYMMOJL pasHUIle B OI[eHKAX, I10-
JTy4eHHBIX B TIepMOJ] IO U IMOC/Ie NOKAayHa, BeisBaHHOro COVID-19. [TonyyeHHble B KOHIIE TOfla
MUTOTOBbIE OLIEHK) OKa3ajMCh BBbIIIE, 4YeM OLIeHKMU B IepuoJ o JoKgayHa. Kpome Toro, cormacHo
HOHy‘IeHHI)IM pesyanaTaM, 60)166 IIO/IOBMHBI yqamnxcg n3 BI)I6OPKI/I II0 OKOHYaHUN Y‘Ie6HOI‘O
rofia TaxKe IoIy4nmy 6osee BLICOKUIL 6a/U1. B xozie ncceoBanms U3y4anich reHaepHble OTINYI
B YCIIEBAEMOCTH 110 MaTeMaTyKe. B Hay4yHOII 1uTepaTtype, IOCBAIIEHHOI JAHHOM TeMaTuKe, 10 CUX
HOP He CYH_[eCTByeT €QUHOI'0 MHEHUA O TOM, CyII.[eCTByeT m reH,uepHoe HpeI/IMyH.[eCTBO Majib4umn-
KOB Hajl leBOYKaMI B M3Y4eHNNU MaTeMaTUKU WIn Haobopor. ITo utoraM mepsoro cemecrpa Ob1n
HO]IY‘IeHbI CTAaTUCTUYECKM 3HAYMMBbIE pasnmqml, COIJIaCHO KOTOPI)IM IIKOJIbHUILIBI HpeBOCXOJII/UII/I
IIKOBbHUKOB. [Ipy 9TOM B KOHIIe y4eOHOrO rofja IeHAepHbIX pasnnduii o6HapyxeHo He Obu10. ITo-
JTydeHHbIe Pe3y/IbTaThl CBUETETbCTBYIOT O TOM, YTO IIPY aHA/IM3€ OLIEHOK YYalIXCs, ITOMTyYeHHBIX
VMU JI0 ¥ BO BpeMs IOKzjayHa Bo BpemsA manzemuyu COVID-19, crefyer nposBaATh 0cobyio ocTo-
POXXHOCTD, TOCKO/bKY HeJlb3sl MICK/II0YAaTh BePOATHOCTD 3aBbILIEHN YCIIeBAEMOCTH yYaIUXcs. 3a-
BBIII€HHbIE OLICHKN, HE 0Tpa>1<a10mme peaanme 3HAaHMA M KOMIIETEHII NN CTyJIeHTOB, MOI‘yT BBeCTU
IpernofiaBaTesnell U paboTofaTenell B 3a0/Iy>KieHIe, TaK KaK MOTYT COfIep>KaTh JIOXKHYI0 MHpOpMa-
LIMIO0 O KaueCcTBe 3HAaHMII BBIITYCKHUKOB.

KiroueBble cmoBa: MaTeMarnka, COVID-19, ananus 1 olieHuBaHe, ZUCTAaHIIMOHHOE O0yYeHIe.

Introduction

The COVID-19 pandemic has had an important impact on both teaching and
learning. The emergence of COVID-19 meant a transition from face-to-face to online
teaching (Brown, 2020; Daniel, 2020; Gilles & Britton, 2020; Zhao et al., 2020; Sahu,
2020; Istenic¢, 2021a, 2021b). As far as mathematics education is concerned, current
studies in the field highlighted that mathematics lessons are less formal and, hence,
could improve students’ learning by creating a more relaxed learning environment
(Mulenga & Marban, 2020).

The transition from face-to-face to online learning has also changed the way teachers
have to assess their students. Tests and examinations have been suspended by several
institutions (Daniel, 2020) and new assessment methods have been used (see Rahim, 2020;
Tuah & Naing, 2021). Shifting from face-to-face lessons to online or distance learning led
teachers to assess students through open-book exams, assignments, and portfolios (Khan
& Jawaid, 2020; Tuah & Naing, 2021). Consequently, differences in students’ grades are
expected (Schramm et al., 2021). For instance, Gonzalez and colleagues (2020) found that
the COVID-19 confinement had some positive effects on students’ performance. They
compared students’ grades in the year 2019/2020 with two control groups in the previous
two years, finding that students after the pandemic had better results than those control
group students had in the years before the confinement. The authors argued that higher
scores are expected due to the COVID-19 confinement. However, they attributed these
differences both to the new learning methodology and the new assessment processes.

Similarly, Garcia Pefialvo and colleagues (2021) conducted a longitudinal study in
which one area investigated the trend in college students’ final grades. They considered
the generation from the 2019/2020 academic year and the previous three academic years
as control group. The researchers found a statistically significant increase in students’
achievements after the pandemic, thus indicating that after the pandemic students
tend to have higher grades than before it. Similar conclusions were drawn by Pdcsova
and colleagues (2021), who compared students’ achievements from the academic
year 2019/2020 and 2020/2021 with those from previous years. The results show that
distance learning had a significant impact on the improvement of grades in the students’
evaluations. They found that while more students passed the final exams in the academic
year 2020/2021, distance education did not affect excellent students.
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Moreover, greater caution needs to be taken while interpreting students’
achievements, since cheating represents a threat to the validity and reliability of students’
grades. Some authors highlighted the problem of cheating as one of the issues of online
assessment (Khan & Jawaid, 2020; Nguyen et al., 2020; Bilen & Matros, 2021; Gamage
et al., 2020) and specific programs are used to detect cheating during online tests (Lee
et al,, 2020). Hence, the problem should be examined by comparing students’ grades
before and after the COVID-19 quarantine (Basilaia & Kvavadze, 2020), since unreliable
students’ grades harm the whole educational system. In particular, excessively high and
inflated grades are believed to give educators, students, families, and policymakers false
and unreliable information (Felda, 2018). Whether is this the case with students’” grades
after the COVID-19 isolation, greater caution in interpreting students’ grades should be
taken. Students might get a false feeling that they mastered the covered material, despite
lacking formal knowledge (Chowdhury, 2018; Butcher et al., 2014).

At present, the effects of distance learning on students’ grades in Italy have not yet
been investigated. Hence, addressing such question is important for two reasons: firstly,
that it could provide a clearer understanding of the real achievement/understanding of the
subject, and secondly, the comparison of students’ grades before and after the COVID-19
isolation (Basilaia & Kvavadze, 2020) could provide an additional method to detect grade
inflation and raise questions about the reliability of teachers’ grades at the end of the
quarantine. This, in turn, could shed some light on student’s false expectations about their
own knowledge and achievements.

Another important issue which relates to academic achievements pre- and post-
quarantine periods, is the gender gap (Isteni¢, 2021a). For instance, Elzainy and colleagues
(2020) found an increase in the mean of students’ grades in female students in both face-
to-face and online learning environments. However, the aspect of gender gap, especially
in mathematics, has not been thoroughly investigated by international literature which
has focused primarily on gender gap in mathematics under normal circumstances.

Various research studies have shown that there is a significant gender difference in
grades. The literature, however, is not homogeneous, since some studies highlighted that
boys have higher grades than girls (Ross et al., 2012; Weis et al., 2013), while others state
the opposite (O'Dea et al., 2018; Devine et al., 2012; Hyde et al., 1990). Some researchers
claim that gender differences in mathematics achievements might be the consequence of
gender stereotypes in mathematics, which state that mathematics is more a male domain
(Alan et al., 2018; T'sui, 2007; Cvencek et al., 2011). In addition, some researchers did not
find any gender difference in math achievement (Else-Quest et al., 2010; Hyde et al., 2008;
Penner & Paret, 2008). Hence the question about whether the isolation period helped
reduce gender differences in mathematics achievement has no empirical or theoretical
answer, and so this research attempts to provide a preliminary answer to this question.

In this paper, we address the question whether students’ mathematics grades changed
significantly before and after distance learning. We conducted a study involving 231
students with the aim of investigating whether there are any differences in students’
mathematics grades before and after the pandemic. We argue that significantly higher
students’ grades at the end of the quarantine period could provide evidence of grade
inflation and cheating, hence making students’ mathematics grades unreliable. The
question about whether there are gender differences in mathematics grades before and
after distance learning is also considered, since distance learning could represent either a
possible solution to normalize grades among genders, or an issue for students of a specific
gender.
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The Italian context and objectives of the study

Due to the spread of the COVID-19 disease in Italy, the Government decided to
close all schools at the end of February 2020 (DPCM, 2020; MIUR, 2020a; MIUR, 2020D).
The Government suggested that educators adopt distance learning methods in order
to guarantee an almost regular and “normal” continuation of the learning activities for
students. Teachers were invited to use different online platforms and apps for synchronous
and asynchronous teaching, and a virtual contact with students was suggested: teachers
were asked not to send only homework and material to students, but also to interact with
them, providing explanations and important feedback information (MIUR, 2020b).

Moreover, the Italian Ministry of Education invited teachers to adopt new grading
standards, which needed to be approved by the Class councils and based on new
criteria (MIUR, 2020a). In particular, for secondary education (that is, middle and high
schools), the Ministry stressed that teachers had to continue their regular assessment
and grading procedures, using, as usual, grades from 1 to 10, where 6 is the first passing
grade, 10 represents excellence and grades lower than 6 are failing grades (MIUR, 2018).
Furthermore, students who did not have the possibility of being assessed, due to technical
or other verified issues, such as unstable internet connection or lack of technological
tools, were nevertheless evaluated by the council of all teachers teaching in that class, to
determine whether or not they should pass (MIUR, 2020a).

The Italian Ministry of Education stressed the importance of developing new grading
standards and assessment methods (DPCM, 2020; MIUR, 2020a). However, little is known
about the distribution of grades in Italy before and after the COVID-19 health emergency.
In particular, it has been shown that in other countries students’ grades increased after the
coronavirus confinement (Gonzalez et al., 2020). However, there were several questions
about the validity and the reliability of students’ grades after the COVID-19 pandemic
(Khan & Jawaid, 2020; Nguyen et al., 2020). Basilaia and Kvavadze (2020) suggested that
students’ achievements should be compared before and after the isolation due to the
spread of the coronavirus in order to get a clearer picture about the quality of students’
learning. Following this idea, this paper addresses a similar question, namely whether
students’ mathematics grades increased during the period of the COVID-19 confinement
from February 2020 to June 2020.

Since the problem has not yet been studied extensively, gender differences in
mathematics grades before and after the coronavirus confinement are also included.
The research also aimed to verify, whether students’ achievements at the end of the first
semester correlated to those at the end of the second semester. The aim of the research was
to investigate students’ mathematics grades before and after the COVID-19 quarantine
in Italian schools. In particular, we wanted to answer the following research questions:

RQI1: Is there any difference in mathematics grades at the end of the first
semester and at the end of the school year, i.e., before and after the
coronavirus health emergency?

RQ2: |s there any difference in grades between males and females?
RQ3: Are students' grade at the end of the first and second semester correlated?

RQ4: Which grades did students get at the end of the school year?
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Methods

Methodology

A non-experimental quantitative cross-sectional research method was used. The
nature of the research is descriptive. Descriptive and inferential statistical methods were
used.

Sample

The simple random sample consisted in 231 Italian students who attend a middle or
high school with Slovene as language of instruction in North-Eastern Italy. There were
121 (52.4%) male and 110 (47.6%) female students. The average age of the participants
was M=15.9 (SD=1.49; min=13; max=23). There were 16 (6.9%) middle school students,
51 (22.1%) 1% year high school students, 73 (31.6%) 2™ year high school students,
55 (23.8%) 3™ year high school students, 24 (10.4%) 4™ year high school students and
12 (5.2%) last year of high school students.

Procedure and data analysis

In order to answer our research question, we examined both the students’ mathematics
grades in their January’s report card, and in their June’s report card. After obtaining
students’ (or their parents’, if the students were minors) signed informed consent and the
school principals’ approval, we collected the students’ grades in mathematics at the end
of the first and second semester directly from the schools’ official registers, avoiding self-
reported data, which permitted us to obtain valid and reliable data. Despite all students’
grades in Italy being public data (MIUR, 2021), we nevertheless asked students (or their
parents) for a written informed consent, in order to follow ethical standards (cf. Cooper &
Coetzee, 2020). We collected data about students’ gender and mathematics grades at the
end of the first and second semester. Data was anonymized using a coding scheme, such
that anonymity and objectiveness were assured in every step of the research. The collected
data were accessible only to the researcher (OECD, 2021).

The gathered data was analysed using the Jamovi statistical software. Firstly,
demographical data was analysed using descriptive statistical methods. Secondly,
inferential statistical methods were used. In particular, the assumptions of normality and
equality of variances were checked using the Kolmogorov-Smirnov test and the Levene’s
test respectively. A non-parametric Mann-Whitney U test and the Wilcoxon signed rank
tests were used to answer the RQ1 and RQ2. In order to answer RQ3, the Spearman’s p
correlation coefficient was used. Furthermore, descriptive statistical methods were used
to answer RQ4.

Results

Firstly, we investigated possible differences in mathematics grades at the end of
the first semester and at the end of the second semester. The mean students’ grade in
mathematics at the end of the first semester was M=7.61 (SD=1.47; min=3; max=10;
Mdn=8). The absolute and relative frequencies are presented in Table 1. The Kolmogorov-
Smirnov test showed a violation of the assumption of normality (KS=.120; p=.003), while
the Levene’s test for the equality of variances showed that there is no violation of such
assumption (F(1,229)=1.39; p=.239).

The average students’ mathematics grade at the end of the school year, i.e., in June,
was M=8.14 (SD=1.37; min=4; max=10; Mdn=8). Final mathematics grades were not
normally distributed (KS=.162; p<.001), with equal variances (F(1,229)=3.86; p=.051).
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Table 1. Frequencies of students’ mathematics grades.

First semester Second semester
Grade f % f %
3 1 0.4 0 0
4 2 0.9 1 0.4
5 16 6.9 5 2.2
6 38 16.5 26 11.3
7 44 19.0 44 19.0
8 47 20.3 60 26.0
9 49 21.2 69 29.9
10 21 9.1 39 16.9

Comparing the students’ mean grades at the end of the first semester (i.e., in January)
with those at the end of the second semester (i.e., in June), a difference of .528 (SE=.068)
might be observed and the statistical significance of this difference was tested. Due to
the violation of the assumption of normality (KS=.191; p<.001), the differences between
first semester’s and second semester’s grades were checked using the non-parametric
Wilcoxon signed rank. The test results indicate a statistically significant difference
between the grades at the end of the first semester and those at the end of the school
year (W=9156; p<.001). The results showed that grades at the end of the school year are
statistically higher than those at the end of the first semester.

Our second aim was to investigate possible grade differences between genders. At the
end of the first semester, males had the mean grade M=7.98 (§D=1.42; min=5; max=10),
while females had an average of M=8.31 (SD=1.29; min=4; max=10). At the end of the
second semester, i.e., at the end of the school year, boys’ mathematics grade was on average
M=7.45 (§D=1.49; min=4; max=10), while for girl it was M=7.79 (SD=1.43; min=3;
max=10). Due to the violation of the assumption of normality, the non-parametric Mann-
Whitney U test was used to check the differences between men and women for the grade
at the end of the first semester and second semester. Firstly, the test showed a statistical
significance (U=5698; p=.054) at the end of the semester, indicating that girls tend to have
higher mathematics grades than boys. Secondly, the non-parametric Mann-Whitney U
test showed no statistically significant differences in mathematics grades between boys
and girls (U=5753; p=.069) at the end of the second semester, which indicates that boys
and girls had similar final grades for mathematics.

Furthermore, we found that the differences in mathematics grades before and after
quarantine are statistically significant both for males (W=2679; p<.001) and females
(W=1957; p<.001). In particular, both boys and girls had final grades that are statistically
higher than grades in their first report cards.

Our third aim was to verify whether there was a correlation between the students’
grades at the end of the first and second semester. Using the Spearman’s p correlation
coeflicient, we found a positive and statistically significant correlation (p=.750; p<.001),
indicating that students with higher grades at the end of the first semester also had higher
grades at the end of the second semester.

Our last aim was to understand the students’ grades at the end of the second semester.
In order to verify the distribution of grades at the end of the first semester and at the
end of the school year, a contingency table was constructed (see Table 2). At the end of
the first semester, there were 19 students (8.2%) with a grade lower than 6, i.e., with a
failing grade. At the end of the school year, 4 students (1.7%) had an insufficient grade.
In particular, the only student with the grade “3” at the end of the first semester got a “7”
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at the end of the second semester. Furthermore, the number of excellent students rose
from 21 (9.1%) to 39 (16.9%). In particular, among the 49 students with a “9” at the end of
the first semester, 19 (38.8%) got an excellent grade at the end of the school year. Overall,
31 students (13.4%) got in their final report card a grade lower than at the end of the first
semester, 81 students (35.1%) got the same grade, while 119 (51.5%) students got a higher
grade at the end of the second semester.

Table 2. Comparing grades at the end of first semester with those at the end of the second semester.

June
January 4 5 6 7 8 9 10 Total

3 0 0 0 1 0 0 0 1
4 1 0 0 1 0 0 0 2
5 0 3 7 5 1 0 0 16
6 0 1 10 14 10 3 0 38
7 0 0 6 12 16 10 0 44
8 0 1 9 15 29 3 60
9 0 0 23 19 49
10 0 0 0 4 17 21

Total 1 5 26 44 47 69 39 231

Discussion

The COVID-19 pandemic had a significant impact on education worldwide (Brown,
2020; Daniel, 2020; Gilles & Britton, 2020). In respect to students’ grades, higher grades
after the coronavirus confinement are expected (Gonzalez et al., 2020), not only because
students might feel more comfortable at their homes (Mulenga & Marban, 2020), but also
because some of them might cheat during online tests and assessments (Khan & Jawaid,
2020; Nguyen et al., 2020; Bilen & Matros, 2021; Gamage et al., 2020). In this paper, we
addressed the question as to whether there are significant differences in mathematics
grades before and after the confinement in the school year 2019/2020. Other research
questions investigated in depth the phenomenon of grade distribution in Italy before
and after the COVID-19 confinement, including if there are differences in mathematics
grades between genders, whether there was a correlation between grades at the end of the
first and second semester, and the grades students obtained.

With our first research question, we aimed to verify whether there are statistically
significant differences between students’ mathematics grades before and after the
quarantine. In order to verify the reliability of students’ math grades at the end of the
school year, we considered the suggestions made by Basilaia and Kvavadze (2020). The
findings indicate that there is a statistically significant differences between grades pre-
and post-quarantine. In particular, students at the end of the second semester had higher
math grades.

We found that our results are in agreement with the claims of several researchers
(Gonzalez et al., 2020; Garcia Penalvo et al., 2021; Pdcsovd et al., 2021), who found
statistically significant improvements in students’ grades before and after the COVID-19
confinement. Such improvement could be the result of students’ being more relaxed and
at the comfort of their homes (Mulenga & Marban, 2020), an overall improvement of
the teaching and learning methods (Gonzalez et al., 2020), but also because of cheating
during online assessments (Khan & Jawaid, 2020; Nguyen et al., 2020; Lee et al., 2020;
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Bilen & Matros, 2021; Gamage et al., 2020). Dealing with the question, whether there is
evidence of grade inflation before and after the COVID-19 distance learning isolation, is
important for different reasons.

Firstly, mathematics grades should express the students’ real competencies and
abilities, and are used by educators to improve their teaching methods and students to
modify their learning strategies (Felda, 2018). Unreal and distorted information about
students’ knowledge could give legislators and teachers false information about the
quality of the instruction (Chowdhury, 2018; Felda, 2018; Butcher et al., 2014). Moreover,
inflated grades could consequently lead educators and legislators to provide insufficient
help and resources for those students who fail to master the national programs, since their
grades do not represent the real knowledge and competencies.

Secondly, statistically significant differences between grades in the first and second
report cards might indicate that students cheated. Gonzalez and colleagues (2020)
showed that students’ grades increased in the last year. However, they do not exclude the
possibility that students cheated. Other researchers hypothesized (Fuller et al., 2020) and
found (Bilen & Matros, 2021; Balderas & Caballero-Herndndez, 2020) that some students
have cheated during online assignments and tests. Hence, higher grades are expected
(Gonzalez et al., 2020), but they are not completely reliable (Tuah & Naing, 2021; Elsalem
etal., 2021).

Thirdly, unreliable and excessively high (inflated) grades could create an unfair
environment, which would give college entrance staff false information about students’
knowledge. Furthermore, it could lead universities to invest more time, energy and
resources to adequately prepare their future students. McManus and colleagues (2020)
report the example of the United Kingdom abolishing all A-levels, GCSE and SQA
assessments for summer 2020. Such examinations were replaced by calculated grades:
teachers were asked to estimate the grades students would attain. Universities in the
UK relied on the students’ achievements on such exams in order to select their future
students. In such case, inflated grades could lead to unfair opportunities for students,
since they could not be assessed objectively.

This last scenario is only partially relevant to Italy, as university admission does
not rely solely on student achievement. On the other hand, there are some faculties that
consider students’ grades as part of their entrance requirements. Thus, excessively high
and inflated students’ grades could lead to an unfair selection. Similarly, where employers
rely on students’ final achievements, high school grades that are based on unrealistic
achievements might lead to unfair job opportunities.

Our second research question regarded possible differences in mathematics grades
between boys and girls. In the international literature there is no consistent answer to
this question. Some researchers found that girls tend to have higher school grades than
boys (O’Dea et al., 2018; Devine et al., 2012; Hyde et al., 1990); other researchers found
the contrary, i.e., that boys tend to have higher school grades in mathematics (Ross
et al., 2012; Weis et al., 2013). Furthermore, some studies found little or no gender
differences in mathematics achievements (Else-Quest et al., 2010; Hyde et al., 2008;
Penner & Paret, 2008).

Our research considered students’ mathematics grades as they appear in their
report cards. At the end of the first semester, girls tended to have higher grades in
mathematics than boys, however at the end of the school year, differences between
genders were not statistically significant . Thus, our findings partially support results
from previous research in respect of the students’ grades at the end of the first semester
(e.g., O’Dea et al., 2018; Devine et al., 2012; Hyde et al., 1990), but not at the end of the
school year (e.g., Else-Quest et al., 2010; Hyde et al., 2008; Penner & Paret, 2008). Hence,

the presented phenomenon

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 43



Education and Self Development. Volume 16, Ne 4, 2021

cannot be fully understood by solely considering previous research studies. Additional
studies are needed. In particular, the question as to whether distance learning could help
to equalize students’ achievements in mathematics and reduce gender gap in mathematics
(see also Armah et al., 2020), especially due to gender stereotypes in mathematics (Stoet &
Geary, 2012), needs to be considered in future research studies.

With our third research question, we aimed to verify whether there was a correlation
between students’ grades at the end of the first semester and at the end of the semester.
We found a strong positive and statistically significant correlation between the two
grades. This means that students with higher grades at the end of the first semester also
had higher grades at the end of the second semester.

We analysed the grades obtained by comparing the grade distribution at the end of the
first semester and those at the end of the school year. Our findings suggest that more than
half of the students had a higher grade in mathematics at the end of the school year, while
little more than 13% of the students received a lower grade in their final report card. Also,
the number of excellent students rose and those of underachieving students diminished.
If, however, grades at the end of the second semester were inflated or obtained through
cheating, educators would not only struggle with unobjective grades that do not represent
students’ real knowledge and competencies, but students would also be deprived of the
extra help they would have receive during the summer through support lessons, which
were provided by the schools (MIUR, 2020c).

Limitations and future research

The present work is not without limitations. The aims of the research were to
understand the phenomenon of grade distribution before and after quarantine, and hence
no other variables that could influence students’ grades were considered. In particular,
the questions about whether students cheated during the COVID-19 distance learning
assessment, or whether teachers inflated students’ grades, remain unanswered by the
present research. Furthermore, students’ motivation, their satisfaction with the new
teaching methods and effort during the COVID-19 could be further investigated. Further
analysis is required, for a clearer picture about the phenomenon described.

Nevertheless, this paper provides some preliminary insight about the distribution
of math grades before and after the pandemic in Italy. In particular the students” grades
being higher in the second semester, requires greater caution in interpreting students’
achievements. Finding that students’ mathematics grades are higher during the pandemic
that they were before it, we argue that it represents a possible evidence of grade inflation,
where students receive incomplete or even false information about their actual knowledge
and competencies. Legislators and educators should thus interpret students’ achievements
with additional attention. Moreover, we found that there are no statistically significant
differences in mathematics grades between genders after the pandemic. Additional
research is required to fully understand, whether distance learning could help to reduce
the gender gap in mathematics, thus leading to a decrease in gender stereotypes.

Future research is needed, in order to fully understand the scenario depicted and to
evaluate the influence that variables, such as motivation, students’ satisfaction with the
teachers’ methods, anxiety and other factors, may have on students’ achievements during
distance learning.
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Abstract

The study explores Iranian English teachers' perceptions of the importance of critical thinking
skills and the extent to which they practice their beliefs in real classroom setting. As a secondary
purpose, the study discovered the possible hindrances in the way of implementing critical thinking
in reading classes. Using a sequential mixed-methods design, data were collected through survey
questionnaire, interviews and class observations from 4 universities and several English language
institutes. Fifty participants took part in the study. A questionnaire with 16 closed-ended and two
open-ended questions was utilized to collect data about the teachers' beliefs. For the next phase
of the study, one teacher from among 10 teachers who showed strong beliefs was conveniently
selected for class observation and interview. The results of one sample T-test and independent
sample T-test indicated that teachers believed critical thinking was important and that there was
not any significant difference between male and female regarding critical thinking. Qualitative
analysis of the data showed that despite the teachers' strong beliefs about the importance of critical
thinking, they did not implement it much in their classroom practices. The hindrances as well as the
implications of the study are fully explained in the paper.

Keywords: critical thinking, hindrances, qualitative analysis, perception, reading course.
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AHHOTAI[USA

B HaCTOAILEM MCCIENOBAHNN U3YIACTCA BOCHIPUATIE UPAHCKMMU YIUTEIAMN BaKHOCTU KpUTNYE-
CKOTO MBIIUIEHNUS U TO, KaK UX YOEK/IeHMA OTPaXKaloTCA Ha IPAKTUYECKOI eATebHOCTH; KPOMe
TOT0, CCIIE[OBAHNE HAIIPAB/IEHO HA BBIABICHVIE€ BO3MOJXHBIX HpeHHTCTBI/HZ B q)OpMI/IpOBaHI/H/I Kpu-
TMYECKOTO MBIIIJIEHVA Ha yPOKax uTeHus. JlaHHbIe ObUIM COOPAHbI ITyTeM aHKeTMPOBAHN, cobece-
JOBAHMIT ¥ AyAUTOPHBIX HAOMIONEHNII B 4 YHUBEPCUTETAX M HECKOIbKMX MHCTUTYTAaX aHIMIMIICKO-
ro sA3biKa. B nccneposanuy npunsamm yyactue 50 4enoBeK. AHKeTa C MIE€CTHA/ATIO 3aKPBITbIMU
U IByMS OTKPBITBIMY BOTIPOCAMI MICIIO/Ib30BA/IACh /I COOpa JAHHBIX 00 yOeXKIeHMAX yUnTeseil.
Ha cnepyronem arame oaus u3 10 ydnTeseit, MoKa3aBIUIMX Hanbonee 3HAYNTEIbHbIE Pe3y/TbTATHI,
6b171 BHIOpAH /1A HaO/MIONeHNA B Kacce U cobecejoBaHMA. Pe3ynbTaTbl OHOTO BBIGOPOYHOTO
T-Tecta 1 He3aBUCUMOTO BbI60pO‘IHOI‘0 T-recta TIOKa3any, 4TO YINTENA CUUTA/IN KPUTUIECKOE
MBIIIJIEHMEe BaYKHBIM U YTO B OTHOIIEHMM K KPUTUYECKOMY MbILITIEHUIO 3HAYUTETbHON PasHMUIBI
MeXTy My>XYMHAMM U JKEeHI[MHAMU HeT. KauecTBEHHbIII aHa/IN3 JaHHBIX MOKa3aJl, 4TO, HECMOTPS
Ha TBepHoe YOeXIeHIe YIuTeeil B HeOOXOAMMOCTI KPUTHIECKOTO MBIIIICHISI, OHY HE[JOCTATOYHO
UCIIO/Ib30BA/IM €T0 B CBOEII IPaKTHUKe. B 3aKIioueHue aH aHAIU3 MPENATCTBUI U MOCTeCTBIUIA,
COTIPOBOXK/IAIOIIMX JaHHbII TIPOIIecC.

KimoueBble coBa: KpUTHYECKOE MbIIIEHNE, YOKICHUA YIUTENA, BOCIPUATIEC YUUTE/I, IPEIIAT-
CTBUS, KypC YTEHMUA.

Introduction

Critical thinking and teacher's beliefs have been discussed and investigated by

numerous researchers and in different areas of study. Belief is an “unobservable cognitive
dimension” (Borg, 2003, p. 81) of teaching and learning; similar dimensions are thinking,
knowledge, perception, cognition. Teacher's belief has been receiving increasing attention
during the last few decades in the field of teacher education (Nuthall, 2004; Calderhead,
1996; Pajares, 1992).
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Teacher education has gone through different stages due to the shifts in general
trends of teaching and learning languages. As pointed out by some researchers including
Borg (2006), during the 1960s the focus was on teachers' observable behaviour because
of the impact of behaviourism at that time. Thus, learning was considered as the product
of those effective teaching behaviours. Consequently, programs and courses for training
teachers focussed on those effective teaching behaviours that were believed to lead to
successful learning. However, later in the 1970s, this view was questioned for ignoring
the relationship between thought and actions, and it came to be realized that teachers'
thought would affect the way they behave in the classroom. Some teachers did not always
follow what they were trained for, even after teacher training courses.

The concept of belief has become a common characteristic of inquiries by mainstream
researchers (Borg, 2001, 2003, 2006; Freeman, 2002; Pajares, 1992) in language teaching
and learning for the past decades. It is a mental state that guides individuals’ thinking
processes and their activities and it also has a significant effect on individual’s behaviours,
classroom practices, and instructional choices. Therefore, attention to the beliefs of
individuals, particularly to the teacher's, should be a focus of educational researchers.

A large number of definitions are suggested by numerous professional researchers.
Freeman (2002, p. 1) introduces belief as “hidden side” of individuals’ mental lives.
According to Borg (2003), what teachers “think, know, believe and do” refers to their
beliefs.

Another definition of the term is “understanding, propositions, and premises” which
are known to be true about the world around us (Richardson, 1996, p. 103). Beliefs can
change over time because of the different contexts an individual faces, for instance, the
experiences that a person gains can promote and change the kind of that person’s beliefs.
Pajares (1992), drawing from Nespor (1987) expresses the view that beliefs are far more
effective in specifying how people create and organize tasks and issues and in fact they
can predict behaviours strongly. Outside the classroom, teachers' behaviours are affected
by their beliefs while during the class time, beliefs are affected by their behaviours. In
another section, Pajares (1992), drawing from Rokeach (1968), contends that individuals
are not able or willing to state their true beliefs and it is difficult to observe or measure the
beliefs. Instead, it is necessary to infer their underlying beliefs, from “what people say,
intend, and do.” Moreover, Pajares (1992) describes that revealing teacher's beliefs is a
necessary factor to promote teacher's development and practices in teaching.

In recent years, educational researchers (Allen, 2013; Basturkmen, 2012; Borg, 1999,
2003; Brown & Conney, 1982; Calderhead, 1996; Larenas et al., 2015; Pajares, 1992) have
concentrated on the role of teacher's beliefs in the educational systems all over the world.

As cited above, teachers' beliefs affect their behaviours, classroom practices and
instructional choices. In other words, behaviours affect teacher's beliefs outside the
classroom and vice versa. Their beliefs have a great impact on their behaviours inside the
classroom. In teacher training, teachers' success and behaviours in the classroom contexts
are affected by their beliefs. Although various definitions exist for teacher's beliefs, in
general it expresses an internally “conscious or unconscious” state of mind (Borg, 2001,
p- 186).

On the other hand, today we live in a fast-pacing world which is changing rapidly and
these changes are leading to situations which are complicated and subject to development
that happen in the context of all modern globalization processes (Ennis, 2011; 2018). In
order to deal with these changes, individuals require the capabilities and qualifications to
act effectively. One of the competencies identified decades ago, was being able to think
critically. Critical thinking (CT) is a questioning state of mind which is able to criticize
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more than the simplistic features of a situation or context. Critical thinking could lead
to worthwhile changes in an individual’s daily life that affect their action, beliefs, and
thought (Ennis, 2011).

In general, a critical thinker attempts to ask appropriate questions, seek relevant
information, reason out in an organized way, make comprehensive conclusions, reflect
on the information, and assess the creditability of information and so on. It is a mode
of thinking in which the thinker controls his/her thinking processes and attempts to
improve the quality of thinking, furthermore, critical thinking ability is a core academic
skill which has a key position in the educational system.

Critical thinking ability and teacher's beliefs are two key variables in the present study
which are investigated together with various constructs examined by many researchers.
These include: critical thinking ability and reading strategies (Mohammadi et al.,
2012) , EFL learners meta cognitive strategies and their critical thinking (Weda, 2016;
2018), the relationship of CT and meta cognitive strategies, the role of metacognitive
skills in developing CT (Magno, 2010), study of CT and meta cognitive awareness in
students (Kathiravelu et al., 2004), measuring CT skills (Ennis, 1985), the nature of
CT (Ennis, 2011), and assessing the effectiveness of CT instruction (Halpern, 2001).
Additionally, teacher's beliefs are investigated along with numerous topics by several
researchers such as teacher's beliefs in teaching grammar (Borg, 1999), teacher cognition
in teaching grammar, (Borg, 2003), teacher beliefs and technology integration (Kim et al.,
2013), teachers' beliefs and educational research (Pajares, 1992), the role of beliefs in the
practice of teaching (Nespor, 1987), and links between teacher's beliefs and practices and
research on reading (Kuzborska, 2011).

Moreover, as Shell (2001) stated, individuals meet with some hindrances and
difficulties while implementing CT instructions. In a classroom context, a teacher should
sufficiently be aware of the barriers concerning the implementation of CT and seeking
techniques and strategies in order to overcome those barriers. The result would be the
development of methods, approaches and techniques which can be beneficial and practical
for both teachers and learners to promote their instructional skills. Several studies in the
literature have investigated the inter-relationship between teacher's beliefs and various
variables (Shell, 2001).

Some barriers have been recognized to the implementation of what teachers believe.
Forinstance, according to Fani (2011), “lack of proper assessment, vague conceptualization
of CT, lack of organized sequence in teaching CT, the threatening nature of CT practice
and lack of teacher training” (p. 1) are some common barriers in CT implementation.
Shell (2001) also has referred to lack of time, size of the class, learner’s features, and lack
of knowledge and other factors and as some barriers toward implementation of CT.

Despite the numerous studies in each of these areas, there is paucity of research
on teachers' beliefs towards the importance of CT in reading classes and the possible
hindrances to its implementation. Prompted by these facts, the present study is intended
to investigate teacher's beliefs regarding CT ability in teaching reading, with a focus on
possible hindrances to the implementation of CT.

Review of the Literature

The Notion of Beliefs and Its Origin

For the past four decades, behaviour was the prominent factor in teaching and teacher
education. The teacher should be trained how to behave in a classroom context that leads to
success. This was a simplistic approach towards language teaching, and generated several
view and research. Borg (1999) noted that a sole focus on teachers’ behaviours had been
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in question in 1970 and shortly thereafter (in 1975) investigation started into “belief” in
teacher education. Views changed and feelings and ideas become more prominent. Allen
(2013) notes that investigations on the beliefs of second and foreign language teachers
started to appear in the mid-1990s. It should be noted that in addition to the teacher's
behaviour, their ideas, preferences, perceptions, expectations, their personal strategies
and so on are significant and should be discussed.

Teachers’ beliefs or perceptions have a significant role in second language learning.
They refer wholly to what they think, know, believe and do. Borg (2003. p.1) states that
teacher's belief refers to “an unobservable cognitive dimension of teaching.” Teacher's
belief plays a major role in their lives, and their actions and decision-making are also
affected by their beliefs. However, Borg (2003) and some other researchers believe
that there are some “situational constraints” that hinder teacher in putting their beliefs
into practice (Basturkmen, 2012, p. 284). Allen (2013) also stated that learner’s needs,
contradictory beliefs, time constraints, assigned curriculum and some other elements
can stimulate teachers to develop classroom instructions in a way that is not totally in
agreement with their beliefs.

Belief can be held “consciously” or “unconsciously”, it can also act as a guidance for
one's thinking processes and actions during classroom instruction (Borg, 2001).

Teacher's Belief

In recent years, the research into the role that belief and teacher's beliefs play in
second or foreign language learning has increased considerably and teachers’ belief has
been investigated by many researchers in different areas. A substantial body of literature
on teachers' beliefs exists, both, in education in general (e.g., Calderhead, 1996; Pajares,
1992; Richardson, 1994; 1996) and in language teaching in particular (e.g., Borg, 2003,
2006; Freeman, 2002).

Sources of confusion about the concept of beliefs are investigated by some researchers
(Pajares, 1992; Zacharias, 2003). Additionally, teachers' stated beliefs and practices were
studied by Basturkmen (2012) and the links between teachers' beliefs and practices by
Kuzborska (2011). Considerable attention has been given to teachers’ beliefs in respect
to teaching grammar (Borg, 1999), teacher cognition in teaching grammar (Borg, 2003),
teacher beliefs regarding the instruction of English grammar (Underwood, 2012), and
teacher beliefs and technology integration (Kim et al., 2013). Research has also been
conducted on in-service teachers' beliefs toward teaching methodologies (Farmanlu
& Abdolmanafi-Rokni, 2014), and pre-service teachers' evolving beliefs about and
perceptions of themselves (Ng et al., 2010).

It is evident that teacher's beliefs are an important construct to study, and that they
play a significant role in how they teach in their classes (Kuzborska, 2011; Basturkmen,
2012). Furthermore, these areas of research have received considerable attention, while
little attention has been paid to the role and perception of teacher's beliefs regarding CT
ability, especially in an EFL context.

The Notion of Critical Thinking and Its Origin

Over the last few decades, a vast number of definitions have been offered for the
term “critical thinking”. According to Ennis (2011) critical thinking is the ability to
think clearly and logically. Critical thinking is one of the new models in recent years in
education systems to help the improvement of this system. CT ability is regarded as a
core academic skill which is paid less attention. In other words, researchers believe that
CT is a construct which is accepted in theory but not implemented in practice. It is a
mode of thinking in which the thinker controls his/her thinking processes and attempts
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to improve the quality of thinking. According to Wallace (2003, p.27), “critical readers
are able and willing to critique not just the micro features of a text,” but also “search for
hidden assumptions, notice various facets and evaluate what is most significant” (Barnet
& Bedua, 2011, p. 3). Teaching students to think critically can influence and improve their
daily activities. The concept of critical thinking has been about for many years and has
been identified as a significant educational purpose. It is a concept which was introduced
by Socrates, who offered “deep questioning and analysis of concepts as main concepts”
(Bagheri & Nowrozi, 2015, p. 43).

Ennis has contributed to the mainstream definitions and interpretations of CT
(1985, 2011). He recognized that CT consists of three important components: “problem-
solving process, reasoning process and decision-making process” (Ennis, 1985, cited in
Runpagaporn, 2007, p. 42).

In another definition by Paul, Willsen and Binker (1995) CT was identified as a
systematic and goal-oriented pattern of thought. They argued that CT is a considerably
“systematic process” that promotes awareness thinking process, and reasoning
(Rumpagaporn, 2007, p. 43).

In general, a critical thinker attempts to ask appropriate questions, seeks relevant
information, reasons in an organized way, makes comprehensive conclusions, reflects on
the information, and assesses the creditability of information and so on.

Hindrances to the Implementation of Critical Thinking

Although most teachers probably accept that critical thinking is necessary in education
systems and is a requirement for improvement, teaching and applying CT strategies does
not seem to be an easy task. There are various obstacles in achieving this aim.

Aliakbari & Sadeghdaghighi (2013) investigated teachers’ belief of the barriers in
implementing CT. They examined 100 English educators with different degrees and
concluded from respondents' reports that the highest barrier was related to students’
characteristics. The second was self-efficacy while lack of knowledge was the third highest
barrier. Moreover, a large number of participants reported that CT was not a necessary
element for student’s success and it is not the primary goal of their teaching.

Fani (2011) identified a number of barriers to CT implementation including: lack
of proper assessment, vague conceptualization of CT, lack of organized sequence in
teaching CT, threatening nature of CT practice and lack of teacher training. She set out
some strategies to overcome those barriers such as assessing CT, specific teacher training
courses, infusion approach, continued practice, using critical challenges, encouraging a
positive attitude toward CT, and considering different levels of CT.

In a similar vein, Kowalczyc, Hackworth & Case-Smith (2012) conducted a study of
692 program directors in Radiologic science. The results of responses from 317 sample
participants revealed that CT is an essential factor in course curricula and students should
be encouraged in this process. This study mentioned some key barriers including lack of
time, lack of knowledge, insufficient motivation, were identified as the reasons for the lack
of implementing CT in classroom.

Shell (2001) revealed that among nursing faculty the most important perceived
obstacles to CT strategies were student’s characteristics, lack of time and content coverage.
Kowalczyk, Hackworth & Case-Smith (2012) examined radiation science educators’
perceptions of barriers to the implementation of CT. They concluded that educators
regard CT skills as a key element for students’ improvement and identified some barriers
in CT implementation including: content coverage, time constraint, and support from
administration.
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CT ability was investigated in numerous areas of educational research (Choy & Cheah,
2009; Torft, 2006), butin the Iranian context there seems to be lack of research into teachers’
beliefs regarding CT ability. To some extent, teacher' enactment and implementation in
enhancing and promoting strong critical reading has been ignored, while teachers’ beliefs
regarding CT in reading comprehension has been poorly investigated. Teachers are
certainly incapable of promoting critical thinking if their perception of such skill is inept.

Despite widespread studies investigating the relationship between teacher's
beliefs and other constructs such as grammar instruction, technology integration,
also the relationship between CT and other variables such as metacognitive strategies,
metacognitive awareness, there are few studies which consider both teacher's beliefs and
CT in teaching reading in Iranian educational context and focusing on the barriers to CT
implementation. In this light, the following research questions were posed:

1. What are teachers' perceptions towards critical thinking ability?

2. What factors hinder teachers to promote critical thinking ability in reading
comprehension courses?

Methodology

Research Design

A sequential mixed-method design was used to address these research questions.
A quantitative design was used. A questionnaire including some closed as well as open-
ended questions were administered to English teachers in universities and English
language institutions to discover their beliefs about CT. This also focused on the possible
barriers to the implementation of CT reading classes. To triangulate the data collection
process, class observation and face-to-face semi-structured interviews were conducted to
collect qualitative research data which was interpreted to get the final results. The purpose
of conducting interviews and observations was to establish whether teachers who have
reportedly believed in CT, implement it in their reading instruction.

Participants

A sample of 50 English teachers from university and other institutions in Mazandaran
province, Iran was conveniently selected to conduct a survey. Among these universities
were the Islamic Azad University of Qaemshahr, the Islamic Azad University of Ayatollah-
Amoli, Mazandaran University. A number of institutions such as the Rooz Language
Academy, Simin Khazar, Mahan, and two branches of the Iran Language Institute, were
also involved. Firstly, the teachers' perception questionnaire was administered to 50 EFL
teachers to gain an understanding of the status of the issue amongst these teachers and
to collect the numerical data. Its purpose was to obtain fair, unbiased and generalizable
data. Of the fifty, 19 were male, and 24 were female while 7 teachers did not complete the
personal information part. Schools were not considered because reading in schools is still
taught in the traditional method where reading, and regurgitating the given information
is the optimal goal. The participants differed from each other in age, gender, teaching
background and years of experience.

The questionnaire was distributed to over 80 teachers, but only fifty completed and
returned the questionnaires. Most of the principals and many teachers showed reluctance
and refused to fill in the questionnaires. A sample of fifty questionnaires was collected and
analysed. Only one teacher was selected according to convenience. A formal classroom
observation was undertaken to collect qualitative data about types of questions he asked,
to show whether he actually practiced the CT which he had reported to believe in through
the questionnaire data. An individual face-to-face interview of this teacher was conducted
and audio-recorded with his consent.
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Questionnaire

A questionnaire is a self-reporting instrument to obtain data economically and
speedily from a large number of respondents (Mohammad 2006). The questionnaire
was designed to measure teachers’ beliefs regarding CT ability, consisting of 16 closed
questions and two major open-ended questions assessing teacher's CT ability. These
open-ended questions were included for more extensive written responses from the
teachers.

To ensure the validity and reliability of the questionnaire, the researchers
conducted a pilot study to check the survey language, to decide whether the study was
feasible and whether it was worthwhile to continue. The first copy of the questionnaire
was piloted with 30 student-teachers from the University of Mazandaran who were
teaching in institutes. The respondents offered some helpful suggestions and feedback
to determine if any modification of the survey’s statements were necessary to ensure
they would be understandable. At the same time, the questionnaire was analysed by two
experts to assess the statements in terms of their wording and relevance of the items
to the study, and to review the content for accuracy of the statements. The researcher
calculated the reliability analysis of the questionnaire by SPSS (22). The Cronbach’s
Alpha of 0.87 presented the degree of internal consistency of the questionnaire’s
items. Ultimately, the questionnaire was determined to be valid, reliable, and ready for
distribution to the study’s sample.

The demographic measures examined in this study included name, age, date, and
gender. The items used in the questionnaire were mostly selected from several researcher’s
and professional’s explanations of the features of CT.

Interview

Interviewing is one of the most powerful instruments employed to understand
people’s ideas, beliefs and attitudes. Interviewing has numerous benefits over the other
kinds of data collection strategies (Creswell & Creswell, 2019). A semi-structured
interview which included a set of questions designed to access information relevant to
the study was conducted. Questions highlighted key issues related to the research topic.
Items were often modified or added based on the open-ended responses of the teachers.
The interview had the form of a conversation. The interviewees were already informed
about the nature and purpose of the study. All interviews were recorded and transcribed
in order to maximize both the depth and precision of data analysis.

Classroom Observation

Gebhard (1999) recognized classroom observations as “non-judgment description of
classroom events that can be analysed and given interpretation” (p. 35). The purpose of
the observations was not to evaluate the teachers' teaching, but rather to assess the extent
to which the teachers' beliefs and reported practices corresponded to what actually the
teachers do in their classes.

From among the participants who completed the questionnaire, nine were chosen
for the second phase of the study. But only one agreed to be observed. As a result, the
researcher had the opportunity to observe five sessions of this teacher’s classes. Detailed
descriptive data about what took place in the establishment was gathered and used to
answer the initial questions about the class layout and the nature of the activities that were
presented in classroom setting.
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Procedure

For the first part of the study, the perception questionnaire was administered. Only
50 teachers accepted the invitation to participate in this educational research. Before the
administration, the researcher attempted to inform the participants about the purpose
of the study and the significance of the research. They were notified that its findings
would help teachers at least to assess themselves regarding critical thinking ability in their
teaching curricula. There was no time limitation for completing the questionnaire; some
teachers completed the questionnaire through e-mail.

In the second part of the study, teachers' instructional practices were observed
and recorded for further analysis of whether they implemented the variables under
investigation and to what extent or in what ways. A Semi-structured interview was
also conducted with one teacher to discover the barriers or hindrances that he reported
on the implementation of the skills under investigation.

Results

A series of pertinent calculations and statistical routines were conducted in order to
test the hypotheses and answer the research questions. Likert data seem ideal for survey
items, but there is a huge debate over how to analyse these data. The general question
centres on whether you should use a parametric or nonparametric test for the analysis.
One-sample t-test is a parametric test of means. Parametric analyses can produce reliable
results even when your continuous data are non-normally distributed. You must be sure
that your sample size meets the requirements for each analysis. For one sample t-test the
sample size should be greater than 20 (Pallant, 2007). The data analysis and the related
results are provided and discussed comprehensively.

The test of normality was run to ensure that the data is normal and the results are
shown in table 1:

Table 1. Test of Normality of the Scores

Kolmogorov-Smirnov* Shapiro-Wilk
Statistic Df Sig. Statistic df Sig.
.091 50 .200° 983 50 .668

This shows that the distribution of the scores is normal as the sig values on both
Kolmogorov-Smirnov (20) and Shapiro-Wilk (66) tests are more than .05 significance
level. Therefore, it is possible to use parametric test to evaluate the research hypotheses.

The first research question was concerned with the teacher’s perceptions and beliefs
regarding CT. To this end, in order to determine the significance of the differences
between the mean scores of our sample and the population’s, a one-sample t-test analysis
was conducted. The result of this analysis is presented in Table 2.

The mean value of the Likert scale (1-5) was used as the test value to compare the
mean of the sample. When the sample mean is compared with 3, using a one-sample
t-test, it indicates whether there is a significant difference between the sample mean and
the test value. According to Table 2, the mean scores of the questions were significantly
higher than that of population (p<.05). In other words, the great majority of the teachers
believed in the importance of critical thinking.
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Table 2. One-sample t-test Analysis of Teachers’ Perception of CT

Test Value = 3 Mean Sig

. daf >
Teachers’ Perception of CT differences (2-tailed)

1. Asa teacher, I try to help my students to identify unstated .98 49 .000*
information from the stated ones

2. Ttry to begin asking comprehension questions and move .96 49 .000
towards inferential questions

3. When a part of a reading text is difficult to understand, or 42 49 .006
questionable I try to ask my students to make use of note-taking

4. In teaching reading, I assign my students to reflect on 46 49 .002
reading text outside the class.

5. In teaching reading, I do not rely just on the textbook and I .38 49 .002
try to use other sources teaching.

6. In a reading course, I check my students’ comprehension by .59 49 .003
engaging them in making comprehensive conclusion.

7. Ttry to help my students to set goals for their reading and .89 49 .005
make reading purposeful.

8. Itry to help my students to identify hidden assumptions in .80 49 .000
a text.

9. T usually ask my students to make connections between what 1.16 49 .000
they read in a text and their own personal experiences.

10. I believe that for students to capture a better understanding 1.24 49 .000
of a text they need to analyse it in terms of main ideas given by

the author.

11. I encourage my students to evaluate the information pre- 1.1 49 .000
sented in a text by looking for evidence in passage.

12. Task my students to reason out in an organized way by 1.04 49 1.04
providing evidence in passage.

13. I try to promote problem - solving skill among my students. 1.08 49 .002
14. Ttry to improve the decision-making skill among my 1.00 49 .000
students.

15. I teach my students how to assess the creditability of the .88 49 .000

information presented in a text

The Qualitative Results - Beliefs about Critical Thinking Ability

This section presents an analysis of the beliefs that a teacher in this study held about
the importance of critical thinking ability in learning English as a foreign language.
Information about these beliefs is primarily gained from preliminary semi-structured
interview. Data from the interview showed that the selected teacher attached great
importance to critical thinking in language teaching. He believed that critical thinking
was the foundation for tertiary education, and he did not think that learners could reach
achievements in English effectively and accurately without a good knowledge and practice
of critical thinking.

The interviewee attempted to answer the questions, beginning from explaining the
term critical thinking and then further clarified this by explaining that teachers who
are critical thinkers show this ability in their behaviours and actions. He added that "if
a teacher believes in ideational function of language, which has the critical view of the
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world, then he will involve critical thinking in the classroom context and promote critical
skills among learners. For the first question, he also stated that “artificial teaching based
on predetermined materials will hinder CT skills”.

The next question asked this teacher's opinion about the effects of some factors
that some scholars such as Shell (2001) identified as barriers to CT implementation. He
disagreed with this claim that for example “content coverage or time constraint” could be
barriers to CT skills. He also suggested that a teacher, with a purpose to teach CT, should
manage and organizes the time in classroom, spend little time on mechanical language
and put more energy on developing CT skills. Thus, he stated, the time constraint and
content coverage could not be real excuses.

The third question was related to the kinds of questions that a teacher should ask
to promote CT skills. He answered this question by referring to asking about “hidden
aspects of a text which could be dropped up”.

When asked about teachers who had a tendency to promote CT ability but were
incapable of implementing it in class, he referred to one of the most important aims of
tertiary education which is developing CT ability. He believed that CT is a potential in
everyone that should be realized, and that trainee teacher should be trained by supervisors
to develop this ability. He also cited that "doing pre-reading activities make students
curious about what is in the text, and asking questions that it is needed to read the text to
answer the questions”.

In general, the interviewee believed in promoting CT ability and that a teacher
should make his/her students analyse and synthesize the information and evaluate the
creditability of a text and the claims made by the author. He stated that a teacher should
start with asking questions whose answers involve “quick scanning” and move towards
questions whose answers require in-depth understanding.

Observation was another qualitative data collection instrument in this study.
According to Borg (2006), observation is a valuable strategy in the study of language
teacher cognition because it provides evidence of what happens in the classrooms. In fact,
classroom observation helps a researcher to understand the consistency between what a
teacher stated and reported about his beliefs and what he does in class.

In order to explore how teacher’s beliefs about CT were transferred into their
classroom practices, five sessions with teachers who scored higher than the mean score
were observed in practice. It was an unstructured observation which lasted for 2 hours,
and it was recorded using a mobile phone.

The observation of the classes was done to find whether teachers who believed
so highly in the importance of CT, implemented it in their classes and whether there
was any correspondence between teachers’ stated beliefs about critical thinking in the
questionnaire and their classroom practices. As noticed through observation, the teachers
asked some questions that made students to think deeply and then answer. But they limited
themselves to a single way of making learners think more deeply. For a teacher with such
strong beliefs regarding CT, and a class in which discussion, criticism, and evaluation was
the key to students' success, sticking only to a simple approach such as posing a question
to ponder on seems naive. Therefore, we concluded that despite their strong stance and
belief regarding the importance of CT, these teachers did not implement it fully in their
class. Of course, more observation of the same teacher's class may have shown different
results. Unfortunately, this was not possible in this study. Further research with more
teachers and more observation sessions of each teacher's class is needed to shed more
light on the issue.
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Discussion

The study aimed to investigate teachers’ beliefs regarding the importance of critical
thinking. The results of the quantitative study indicated that the participating teachers
had a high perception about critical thinking. However, classroom observation as well
as interview with a volunteer teacher showed that there are possible hindrances to the
teaching and practice of critical thinking.

The results show that Iranian EFL teachers perceive they are teaching critical thinking
to their students. Their responses to the questionnaire revealed the degree of their
understanding of the features of CT and imply that they believe that critical thinking
provides intellectual stimuli that can facilitate students' learning and make it deeper.
For instance, their perception that students’ ability to connect the reading to their own
experiences is evidence that they are thinking critically. As Black (2005) aptly noted,
critical thinking requires students to take their own thinking apart: to analyse their own
thinking according to standards of clarity, accuracy, relevance, logic, and fairness and one
way to do so is to be able to relate what we read to what we already know about the topic.

In a study conducted by Demirhan and Koklukaya (2013) in which the critical
thinking dispositions of the prospective science teachers was evaluated, the critical
thinking dispositions of prospective science teachers were generally at medium and low
levels. The results of this study were in contrast with the results of the present study which
teacher's beliefs regarding CT ability was higher than the mean score.

One of the purposes of classroom observation and interview in the present study
was to find out whether the teachers' beliefs and reported practices corresponded to what
actually teachers do in their classes. This issue accords with that of Kuzborska (2011) in
which the relationship between the beliefs of eight teachers and their practices in the
teaching of reading to advanced learners, first-year undergraduates were explored. Using
a qualitative approach, they found a strong relationship between the teachers' beliefs and
their classroom practices.

The findings of this study were consistent with the findings of several others
(Allamnakhrah, 2013; Alwehaibi, 2012) in terms of teachers failing to teach critical
thinking skills to learners due to their own lack of knowledge of critical thinking and how
to implement it in the learning environment. Researchers claim that a lack of academic
and applied knowledge of critical thinking and practice impedes students’ critical thinking
relating to their developmentally appropriate level of challenge (Kowalczyk, Hackworth
& Case-Smith, 2012; Lauer, 2005; Paul & Elder, 2008; Stedman & Adams, 2012).

In terms of teaching methods and classroom structure as obstacles to foster
elementary education students’ critical thinking abilities, this study supported the Al-
Qahtani (1995), Fisher (2007) and Kowalczyk, Hackworth and Case-Smith (2012) studies
that found improvement of critical thinking could be hindered by a teacher's confusion
in distinguishing between teaching organization and teaching approaches. A teaching
approach focuses on the methods of conveying knowledge to the students and the
framework of the subject matter. Teaching organization focuses on how the lesson is
arranged in order to help students easily engage.

Moreover, it concurred with Ozkan-Akan’s (2003) study that found educators
have a difficult task in improving students’ critical thinking skills effectively in crowded
classrooms. This study’s findings were consistent with Al-Qahtani (1995) and Alwehaibi
(2012) who found Saudi teachers are often disappointed and discouraged to teach critical
thinking in classrooms that are not designed to function as schools.
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Conclusion

This mixed-methods study examined teachers’ perception of and beliefs about
critical thinking and how these were applied in classroom practice. The first research
question addressed teacher knowledge of critical thinking and its significance. The results
indicated that the respondents had two ways of perceiving critical thinking. A majority
perceived that critical thinking was a method of thinking that would help students enjoy
the learning process. This implies that critical thinking can be a tool to stimulate students’
thinking and help them obtain better learning outcomes. The other respondents thought
of critical thinking as involving reasoning which helped students analyse their learning.
Observations of teacher classroom practice and teacher interviews illustrated that the
teacher’s knowledge does not necessarily translate to classroom instruction of and use of
critical thinking. The possible hindrances were reported.

Research findings on teacher perception towards different constructs have revealed
that there was no congruence between teachers’ stated beliefs and their classroom practices.
Such discrepancies could originate from different sources that need to be explored in
further depth. Richardson (1994) argued that the relationship between teacher beliefs
and practice are interdependent and influence each other. Moreover, these beliefs and
practices are context-dependent. Most researchers have investigated the most immediate
classroom context. However, to explore how a teacher’s belief might change or to relate
belief to a particular classroom practice, or the lack of one, future studies should consider
the role of contextual factors taking a social contextual perspective.

In summary, teachers’ beliefs about the role and importance of critical thinking
become more meaningful when they are explored across various contexts. For instance,
teachers may decide to demonstrate contradictory beliefs due to institutional and political
pressures. This needs to be investigated in further depth.

Improving teacher’s practice of critical thinking needs to be accomplished through
instruction and other types of professional development for both pre- and in-service
teachers. Teachers trained in these skills become better teachers, which in turn can lead
to training student who become critical thinkers. Findings from this research suggest
teachers know of the importance of critical thinking and to some extent, are willing to
engage in it for their teaching. Nonetheless, in order to enrich their practice of using and
teaching critical thinking to their students, they require additional training and practice.
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APENDIX: Teachers' Beliefs Regarding Critical Thinking Questionnaire

Questionnaire to investigate teacher’s beliefs regarding critical thinking
implementation in a reading course.

Directions: For each item, indicate whether you 1) strongly agree (2) agree (3)
neither agree nor disagree (4) disagree or (5) strongly disagree.

Items 1 2 3 4 5

1. As a teacher, I try to help my students to identify unstated
information from the stated ones.

2.1 try to begin asking comprehension questions and move
towards inferential questions.

3. When a part of a reading text is difficult to understand, or
questionable I try to ask my students to make use of note-taking.

4. In teaching reading, I assign my students to reflect on reading
text outside the class.

5. In teaching reading, I do not rely just on the textbook and I try
to use other sources.

6. In a reading course, I check my students’ comprehension by
engaging them in making comprehensive conclusion.

7.1 try to help my students to set goals for their reading and make
reading purposeful.

8.1 try to help my students to identify hidden assumptions in a
text.

9. T usually ask my students to make connections between what
they read in a text and their own personal experiences.

10. I believe that for students to capture a better understanding of
a text they need to analyse it in terms of main ideas given by the
author.

11. I encourage my students to evaluate the information present-
ed in a text by looking for evidence in passage.

12.1 ask my students to reason out in an organized way by pro-
viding evidence in passage.

13. I try to promote problem - solving skill among my students.

14. 1 try to improve the decision-making skill among my students.

15. I know the value of being aware of my thinking processes and,
I encourage my students to be aware of their thinking processes
as well.

16. I teach my students how to assess the creditability of the infor-
mation presented in a text.
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Abstract

One of the priorities of European language policy is to maintain linguistic diversity, cultural identity
and, last but not least, to promote effective foreign language learning. French language has a long
tradition in the Slovak geographical area, whether in a historical, cultural or economic context. In
the educational context over the last decade, however, it has become a second foreign language,
which has begun to be reflected in particular in the declining numbers of pupils studying French.
Quantitative indicators in the form of statistical yearbooks show a sixty to seventy-five percent
decrease in the number of pupils learning French at different levels of education. The lower numbers
of lessons, normally allocated for a second foreign language, affects the quality of the knowledge and
language skills that the pupil has to acquire in order to be able to communicate at the required level
in French.

Based on the current position of French language in the Slovak school environment and the
requirements that are placed on the language level of students, our goal was to design an effective
tool that would take into account the various factors affecting the acquisition of foreign language
competence of students in French. The main aim of our contribution is to present to the professional
public a tool in the form of an intervention program, which specifically focuses on the development
of one of the key language skills included in the Common European Framework of Reference
for Languages, namely reading comprehension in French language. The degree of difficulty of its
acquisition depends on several factors. The mastery of the linguistic, sociolingual and intercultural
specifics typical for French language plays an important role in this process. In a broader sense,
however, it is a much more complex process, which is also conditioned by cognitive, social and
personality variables. These variables can also be called predictors or factors that significantly affect
the understanding of a foreign language text.

The overall concept of the intervention program is based on pre-research associated with
measuring the level of reading comprehension and determining the predictors affecting students'
comprehension of the text. Considering the pre-research carried out to determine the achieved
level of pupils in reading comprehension, the proposed intervention program can be regarded
as a preventive, but also a corrective tool for the development of language competence in French
language. The compilation of an intervention program in the form of ten model intervention units
for the development of reading comprehension in French has a precise structure and takes into
account the ontogenetic specifics of the target group (third-year students of secondary education).
The ambition of the intervention program is to include various possibilities and ways of working
with text in French with regard to the development of the relevant predictor, and thus contribute to
improve the quality of language education of students and last but not least to be an inspiration for
teachers (as well as future teachers) of French language in a new original way.

Keywords: intervention, program, reading comprehension, measurement, French language,
predictors.
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AHHOTAI[USA

B umcIo MpUOPUTETOB €BPOTIENICKON A3BIKOBOI MOMUTUKY BXOJUT COXPAaHEHe A3BIKOBOTO Pa3HO-
06pasus, KyNIbTypHOI caMOOBITHOCTHU 1 9 (EeKTUBHOTO M3ydeHNs MHOCTPAHHBIX A3bIKOB. Ha Tep-
putopun ClIOBaKmy JJONIroe BpeMs COXPAaHAMNCH TPAJUILMN U3YYeHNUs PPaHI[y3CKOTO A3bIKA KaK
B ICTOPUYECKOM, TaK ¥ B Ky/TbTYPHOM, ¥ B 9KOHOMIYeCKOM KoHTeKcTe. OIHaKO B IOCIefjHee /lecs-
TreTyie QPaHITy3CKIIT A3BIK CTA/T 3aHMMATD IIO3UIINIO0 BTOPOTO MHOCTPAHHOTO A3BIKA, YTO IIPUBETIO
K yMEHbBIIEHMIO Y)C/Ia YIEHNKOB, er0 U3yJalolX. ExKerojHas cTaTUCTIKa CBUIETENIbCTBYET O 3Ha-
YNTENTLHOM, Ha ITeCTheCAT-CeMbIECAT MATh MPOIIEHTOB, CHIDKEHNY KOTMIECTBA YIeHNKOB, N3yJa-
1o1yX QPaHITY3CKUIT A3BIK HAa PA3HBIX CTyIeHAX o6pasoBanus. CoKpalaeTcs 1 KOMMYeCTBO YacoB,
OTBOJMMBIX Ha M3y4eH)e BTOPOTO MHOCTPAHHOTO A3BIKA, YTO OKA3bIBAET B/IVAHINE HA Ka4eCTBO 00-
pasoBaHms. B 9Tux ycmoBusax 6bla ocTaBIeHa Ljeb — pa3pabotarh 9 QeKTHBHbIN HHCTPYMEHTa-
puit, KOTOPBIiT OyZieT YUNTHIBATD BIMAHUE PA3TNYHBIX PaKTOPOB Ha (GOPMUPOBAHIE IHOASBIYHOM
KOMMYHUKATMBHOJ KOMIIeTeHI[MH obydaroumxcsa GppaHIfysckoMy A3biKy. OCHOBHAA Lie/Ib MCCIefo-
BaHIIA 3aK/II0YAETCSA B IPEJOCTAB/ICHNM CIIEIMaINCTaM TAKOTO MHCTPYMEHTa, KaK IIPorpaMMa BMe-
IIaTe/TbCTBA, HAIIPAB/IEHHOTO Ha PAa3BUTIE OJHOTO U3 KTIOYEBBIX A3BIKOBBIX HABBIKOB — TOHMMaHIA
CoJlep>KaHA IIPOYNTAHHOTO TEKCTA HA MHOCTPAHHOM sA3bIKe. TPYJHOCTD YCBOCHISA 9TOI KOMIIETeH-
LIV CBA3aHA, B YACTHOCTH, C IMHIBUCTUYECKON, COIMONMMHTBUCTUYECKON I MEXXKYIbTYPHOI CIle-
1udukoit Gppanirysckoro Asbika. Ha moHnMaHme MHOA3BIYHOTO TEKCTA BIMAOT M KOTHUTHBHBIE, CO-
I[Mia/IbHbIe U IMYHOCTHBbIE (PaKTOPhI (IPeANMKTOPEI). B 0OCHOBE MPOrpaMMBI BMEIIATeIbCTBA JIEKUT
UCcceioBaTeNbckas pabora, B paMKax KOTOPOJ M3MepAeTCsA YPOBEHDb MOHMMAHNA MHOA3BIYHOTO
TEKCTa 11 OIPEe/AITCA MPeAUKTOPBI, OKa3bIBAIOIIIe BO3/EICTBIE Ha 9TOT Tpolecc. IIpeanarae-
Masl IPOTpaMMa BMeNIaTelTbCTBA MOXKET PACCMATPUBATHCA KaK IIPEBEHTUBHAA Mepa, a TAakKe Kak
MHCTPYMEHT KOPPEKIUI Pa3BUTVA MHOA3BIYHOI KoMieTeHInu. [Iporpamma paspaborana B popme
[eCATY TUIIOBBIX MOJIyIelt, 06/1afjaeT YeTKOI CTPYKTYPOII ¥ yIUTHIBAET OHTOIeHEeTUUeCKIe 0COOeH-
HOCTY Ije7IeBOII TPYTIIbI — YIEHNKOB TPEThero Kacca cpefiHeil mkombl. OHa BK/TIOYAeT Pas/midHbIe
Croco6bl M MeTOfbI PabOTHI € PPAHKOAZBIYHBIM TEKCTOM C Ie/IbI0 Pa3BUTHUA COOTBETCTBYIOIIETO
IIPEIKTOPA, YTO CIIOCOOCTBYET ITOBBLIIIEHNIO KauecTBa 0Oy4eHV MHOCTPAHHOMY A3BIKY, a TaKXKe
CTY>KUT MCTOYHMKOM MHHOBAIIMOHHBIX U/l [/Is TIperofaBatesneit (1 OyAyIIuX mperogaBaTeeii)
¢paHITy3CcKOro A3bIKa.

KmroueBble CToBa: BMeNIaTeNbCTBO, IPOTPaMMa, MOHMMAHNe COflePyKaHNsA MPOYNTaHHOTO, $paH-
Ly3CKIMIT A3BIK, IPEJUKTOPDI.
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Introduction

Today, students and teachers are confronted with pressures that did not exist several
decades ago, or were not as frequent as today. According to statistics, 10 to 15% of
children worldwide face behavioural or learning disorders (Lynch, 2019). For this reason,
teachers are forced to take an active approach to identifying the specific educational needs
of pupils before their pupils lag far behind. The effective use of educational interventions,
methods and strategies can help a teacher to identify the weaknesses of his pupils, to
prevent or to address a problematic area of education in time.

What is meant by an intervention? Kolar et al. (2012) define an intervention as an
action, mostly from the outside, influencing internal affairs e.g., groups or personalities.
It is the input of another person in order to help solve a problem, master a certain process
and understand the context. It specifies the pedagogical intervention as the input of the
teacher or educator into the processes of learning, mastering the content of education
and the processes of managing problems. Teacher interventions are planned in advance,
but may also result from the situation. These are positive inputs aimed at helping the
student, as well as inputs of an inhibitory nature. Pedagogical intervention is proactive,
i.e. it addresses the specific needs of pupils before they become a serious obstacle to their
further education. The intervention is intentional, i.e. it concerns a specific area in which
it seeks to consolidate or develop a remedy. In addition, the intervention is characterized
by a degree of flexibility, which adapts the selected methods to the needs and progress
of the pupil (Lynch, 2019).

Intervention programs are not, in principle, a new phenomenon. They belong to the
group forms of education with the possibility of using various methods. They are based
on the basic principles of interpersonal learning, group cohesion and dynamics. Their
strength also lies in experiencing authentic emotions when processing the experience.
The principle of learning lies in personal experience and its reflection. Therefore, the
intervention program can also be called a variant of experiential and self-regulatory form
of learning. In addition to interpersonal learning, we also develop individual work, which
is very important in processing information and emotions (Lalinskd et al. 2020, 2021).
The intervention program focuses on optimizing one area through intervention, that is,
it always focuses on one process, which is strengthened or developed by the technique.
An intervention is defined as acting on an individual through a process, technique or
method that aims to modify, change or strengthen a process.

In connection with our intervention programs, we focus on intervention in the
teaching of French, Spanish and Italian in secondary schools for students with the level
A2. This intervention should have a preventive but also corrective character. The aim of
the preventive approach to the intervention is to strengthen the optimal state; it applies
to more language-skilled students or students who have cognitive processes developed at
a higher level. The aim of the corrective approach is to optimize and develop cognitive
processes so that there is understanding; it concerns less language-skilled students and
their understanding and cognitive processes at a lower level. The intervention in the
programs we propose is applied in the form of three complementary lines: predictor
development (stimulation and support of cognitive and metacognitive processes), work
with the text (educational activities carried out before, during or after reading the text,
development of communication competence (language, sociolingual and intercultural
component).

Measuring reading comprehension in French language

Before creating an intervention program aimed to develop reading comprehension
in French, we carried out pre-research in which we focused our attention on two starting
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areas. The first was to measure the overall level of reading comprehension in French.
The second large area was the measurement of students' cognitive processes in relation
to language processes, which were mainly related to the mastery of morphosyntactic
and lexical language resources with regard to students' sociolingual and sociocultural
competence. The aim of our measurements was to identify the factors influencing the
text comprehension at the level of interaction of linguistic and cognitive variables in
the process of intensive and extensive reading and to create a reliable measurement tool
that could be used in later experimental verification of the intervention program. The
whole research apparatus was used to identify individual phenomena, within which the
following research tools were used:

- a test to measure reading comprehension in French (level A2) together with a
short questionnaire focusing on the pupil's reflection / self-reflection, language skills and
reading preferences,

- a test to measure the level of proficiency of language tools (grammatical, lexical,
sociolingual and cultural) in French at A2 level,

— a scale of Personal Need for Structure (PNS) (Thompson, et al, 2001),

- Tolerance of Ambiguity Scale.

The aim of these research elements was to create a comprehensive picture of the
quality of reading comprehension in French language. The research tools were adapted to
the target group with regard to their age and level of education. Due to the limited space,
we will only present the relevant results that have become the research platform for the
framework structure and the creation of the intervention program. These are mainly the
following research areas:

* assessment of the level achieved by pupils in reading comprehension in French

¢ finding out the relationship between reading comprehension and:

o Mastering language tools, specifically grammatical, lexical, sociolinguistic or
sociocultural language use,

o Need for cognitive structure,

o Tolerance for ambiguity.

The subjects of our research interest were high school students, for whom we
assumed the achievement of the reference level A2. For this reason, we carried out the
measurement at the end of the second year, or at the beginning of the third year of a
secondary school (grammar school, secondary vocational school), when it is possible
to assume the achievement of foreign language competence of pupils at reference level
A2 in accordance with The International Standard Classification of Education ISCED 3
(EuroStat, 2020) and the concept of foreign language teaching in primary and secondary
schools. In addition, it is a period when high school students begin to profile themselves
and choose the subjects of seminars to prepare for the school leaving exam (called
Maturita).

Achieved level of students' reading comprehension in French

We were looking for an answer to the initial research question:

Are students at the end of their second year of high school able to read the text in French,
understand it and answer the items designed for level A2 in accordance with applicable
school legislation?

To answer this question, we used a test to measure reading comprehension in French,
which we subjected to a comprehensive analysis in terms of CTT - Classical Test Theory
(concept of reliability test) and item analysis in terms of IRT - Item Response Theory
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(concept determining the cognitive ability of the student in relation to the probability
of his correct response to the item with some difficulty). The test was administered to
131 pupils from seven different secondary schools (including grammar schools and
vocational secondary schools).

By analysing the test in terms of classical theory, we came to the conclusion that
the reliability rate (Cronbach a, Kuder-Richardson coefficient) reached a relatively good
value of Ca (FJ) = KR (FJ) = 0.83. This is the value of the reliability of a measuring tool
with a very low degree of chance impact. The test can be seen as one of the basic tools that
will serve to decide whether or not the student has the particular competence (in our case,
the skill to read with understanding).

To assess the language level of reading comprehension of the students in our research
sample, we used the Schulz method, which is based on combining IRT models. The
main aim of Schulz's method is to calculate the probability of the correct answer of each
student with a certain cognitive ability to each test item with a certain difficulty. From
the probabilities of the correct answer to individual items, their arithmetic average is
then calculated for each student. This means that for each student we get his average
probability of a correct answer to the items from the given reference area.

Decision about mastering or not mastering the language at a given reference level (in
our case at A2 level), was taken on the basis of a comparison of the average probability of
each pupil with a pre-selected criterion. If we adhere to the original theoretical principles
of this method, Schulz sets the value of this comparison criterion of average probability
at 0.80 (Schulz, Kolen, Nicewander, 1999). This means that if a person has an average
probability of a correct answer to items from a given area greater than or equal to 0.80,
then it can be stated that he/she has the required competence at a given level. If its average
probability is less than 0.80, the person does not speak the language at the given reference
level. In connection with the measurement of language competence using homogeneous
tests, psychometrists who are intensively involved in measuring language levels under
the CEFR (for example, the French CIEP in Paris) set this benchmark less strictly and
recommend using 0.65 to assess the language competence. If the test consists of a very
small number of items with different degrees of difficulty, it is worth considering reducing
this comparison criterion even further, for example to 0.50 (Butasova & Lalinska, 2014).

We first compare the summary results of the Schulz method with respect to the
various comparison criteria (0.80, 0.65 and 0.50) in the form of table 1.

Table 1. Assessment of reading comprehension in French at A2 level

Comparison criterion > 0.80 (Schulz) | 0.65 (CIEP) 0.50
The number of students who reach the required
level of reading comprehension
The number of students who do not reach the
required level of reading comprehension

72 96 119

59 35 12

The table above shows that the pupils passed the test to measure reading
comprehension in French relatively well. With the strictest comparison criterion,
more than half of the tested students reached the required level (55%). With our milder
benchmark of 0.65 (CIEP), 73.3% of students reached the required level and 26.7% of
students did not reach the expected level in reading comprehension. The intervention
program created by us will therefore also serve as a preventive, but also a corrective tool
for developing reading comprehension in this target group.
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Factors influencing text comprehension

Another important aspect of the performed measurements in the field of reading
comprehension was the identification of factors that could affect the comprehension of
texts in French by the students of our research sample. In this context, we sought answers
to the following question: What factors (variables) are related to students' success in
reading comprehension?

To find the answer to this research question, we again used a reading comprehension
test in French, but this time we also took into account the results obtained using other
measurement tools, namely:

— a test to measure the level of command of language tools (grammatical, lexical,
sociolinguistic / sociocultural) in French at A2 level,

— Personal Need for Structure scale (PNS),

- Tolerance of Ambiguity Scale (TA).

From these, we selected the most important conclusions related to the factors
influencing reading comprehension in French. In our research, we assumed that we
can predict students' performance in reading comprehension of foreign language texts
according to certain variables. Thus, we admitted the existence of such factors that could
have a significant impact on reading comprehension. We could divide these variables into
two basic groups:

— variables related to the level of language proficiency (morphosyntactic, lexical,
sociolingual / sociocultural),

— variables related to psychological, or personality characteristics of students.

The test for determining the level of language proficiency was designed to include
all of the above attributes, i.e. morphosyntactic, lexical and sociolingual / sociocultural
items. The measurement of psychological characteristics of students was the subject of
measurement using a scale to determine the ability of cognitive structuring of stimuli and
a scale of tolerance of an individual to ambiguous situations. Both of these psychological
phenomena also play an important role in the process of learning a foreign language.
Several studies suggest that people with higher levels of cognitive structuring have better
communication skills. On the other hand, tolerance of ambiguity in a foreign language
represents the ability to work independently with new stimuli, while language users engage
in communication in a new creative and often intuitive way (Stranovskd & Ficzere, 2020).

The relationship between reading comprehension and language tools (LT), the need
for cognitive structure (PNS) and tolerance for ambiguity (TA) was determined through
correlation analysis and Pearson Correlation coeflicient p). The individual variables
represented the gross scores in the individual tests and questionnaires (scales). Table 2
presents the evaluation of this correlation analysis. Significant correlations at the level of
statistical significance a = 0.01 are indicated by two stars (**).

Table 2. Relationship between reading comprehension in French and the predictors (LT, TA,
and PNS)

Predictors LT TA PNS
Reading Pearson Correlation p) 0,679** -0,203 -0,355**
comprehension
Significance level / Sig. (2-tailed) 0,000 0,087 0,003
Statistical significance at the level a = 0,05 (*), a = 0,01 (**), a = 0,001 (***)

Based on the data presented in Table 2, it can be stated that the pupils' performance in
reading comprehension of French texts was significantly related to their performance in
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the language test. We also noted a significant correlation between reading comprehension
and the personal need for structure variable (PNS). A statistically significant relationship
was not confirmed in the case of the relationship between reading comprehension and the
degree of tolerance for ambiguity.

Identifying reading comprehension predictors

The process of reading comprehension can be explored on several levels. In the
Common European Framework of Reference for Languages, reading comprehension is
characterized as an activité de récéption - receptive language activity. In this regard, the
reception of a text can be defined with respect to cognitive processes acting in parallel,
such as perception, comprehension and memorization. In this context, the interaction
of linguistic and cognitive processes in text comprehension is particularly interesting in
the scheme of Cibakova (2015), which reflects cognitive processes (cognitive functions
according to the revised Bloom's taxonomy) at various levels of text comprehension.
Stimulating cognitive functions provides a prerequisite for creating a more effective
text comprehension. These levels of text comprehension can be related to the cognitive
variables of our intervention program arranged hierarchically from the lowest processes
to the highest cognitive processes (Table 3).

Table 3. Relationship between levels of text comprehension and predictors of reading comprehension

Cognitive variables of the intervention
programme (predictors)

The ability to identify information in the text attention, concentration, memory

processes, perception, cognitive

structuring (language tools)

Levels of text comprehension

The ability to deduce, i.e. derive information that inferential thinking

is not formulated explicitly in the text (inference

processes)

The ability to interpret and integrate information divergent thinking, tolerance for
from the text with previous knowledge and ambiguity

experience, i.e. to construct meaning beyond the text

The ability to critically analyse and evaluate the critical thinking (reflection and
text from the viewpoint of content, composition and | self-reflection)

language , as well as in terms of the implemented
communication objective

Developing a predictor means stimulating and supporting individual cognitive and
metacognitive processes (Stranovska & Ficzere, 2020). In each model intervention unit,
one or two consecutive predictors develop by deliberately concentrating our activities
and procedures on a given cognitive process. We proceed from lower processes to higher
ones, i.e. attention, concentration, memory, perception, cognitive structuring, inferential
thinking, imagination, fantasy, divergent thinking, tolerance of ambiguity, critical thinking
and self-reflection. For example, in the first intervention unit, we start with the simplest
cognitive process, with attention and concentration. We develop it by simultaneously
concentrating on the development of the given predictor in the intervention unit when
working with the text. In the next unit, we add memory and proceed to the final work
with critical thinking.

The intervention program for reading comprehension for French is specific, it is
a support program that develops understanding of the French text being read. It was
compiled with the intention of helping teachers in preparing the student to understand
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the text and work with the text in French, in developing the student's reading skills such as
understanding the main idea, searching for specific information, deducing the meaning
of implicit information in the text, evaluation of the text and the like (Rusnakovd &
Kucerkova, 2021). We pay considerable attention to metacognitive processes: knowing
the limits in the process of understanding the text, awareness of your strategy of working
with the text, identifying problems that require solution, creating plans and strategies,
evaluation, self-evaluation and self-reflection.

The framework structure of the intervention program

The framework structure of the intervention program for the French language has
been designed to cover sufficiently the range of texts that would be suitable for developing
the established predictors affecting reading comprehension at the A2+ reference level.
The intervention program consists of ten model intervention units, which are designed
in the form of 45-minute lessons . The program includes texts for intensive and
extensive reading, literary (artistic) texts, factual texts (journalistic, newspaper,
professional, popular, administrative ) and user texts, which can be further classified
as linear public texts (announcements , instructions, advertisements , leaflets), linear
private texts (SMS messages , e-mail, chat, letters, blogs) and non-linear texts,
which most often occur in the form of graphs, tables, pictograms , programs ,
brochures and various types of infographics . The framework structure of the
intervention units takes into account the gradual development of predictors (from
lower cognitive processes to higher ones) with regard to the appropriate type of text. It

is designed as follows:

1. attention and concentration + factual text;

2. attention, concentration and memory processes + public user texts (e.g.
advertisements, menus, itineraries, announcements, instructions);

3. perception and language tools + private user texts (e.g. letters, e-mails, SMS
messages);

4. perception, cognitive structuring and language tools + factual / professional text;

5. perception, cognitive structuring and language tools + factual / professional text;

6. inferential thinking + user popular text (e.g. rap, slam);

7. inferential thinking + user text;

8. divergent thinking and tolerance of ambiguity + literary text;

9. divergent thinking and tolerance of ambiguity + literary text;

10. critical thinking, reflection and self-reflection + literary text.

Each intervention unit consists of three stages - introductory, intermediate and final.
In the introductory stage (a group warm-up), a warm-up or motivational activity occurs.
Warm-up activities are not always directly related to the topic of the text (often giving
the impression that they are detached from the context), but subconsciously support the
development of a given predictor (cognitive and metacognitive process), link language
and cognitive processes, activate the affective level of students by removing the fear from
a foreign language and naturally direct them to work with a text or topic. The intermediate
stage (group productivity) consists of pre-reading activity, assignment during reading
and post-reading activity, which also focus on developing a defined predictor in a given
intervention unit. The purpose of this stage is to link the work with the text with the
development of understanding at a certain level, which is developing gradually towards
more complex processes. The final stage (dissolution of the group) contains mainly the
techniques inducing relaxation (relaxation techniques), activities aimed at finishing the
theme, closing emotional themes (music and reading a foreign language text, e.g., a poem,
a short story or a description of nature, pictures, storytelling, etc.). The main aim of this
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stage is reflection and relaxation of students in the cognitive, emotional and social areas,
with which the student works intensively throughout the intervention unit.

Discussion

The initial research platform for the research study is represented by grant tasks
associated with the development of literacy in the mother tongue which are Slovak
for the majority and Hungarian for a minority living in the south of the country, and
development of reading comprehension in the first or second foreign languages. The
first or the second foreign languages in Slovakia as it is in the European Union, are
English, German, French or Spanish. The Intervention programs were designed for
all of these languages. The central theme of the research tasks was the study of reading
comprehension as a process that depends not only on language, but also on cognitive,
cognitive-personal, social and affective variables of pupils; called predictors or factors of
reading comprehension in the intervention. Based on the theoretical framework rooted
in psycholinguistics, our goal was to design an effective tool that would appropriately
stimulate, optimize and consolidate individual aspects of reading comprehension process
in mother tongue and foreign languages, thus developing not only students’ reading
literacy but also multilingual awareness, which can be considered as the key competences
for lifelong learning.

As the research results showed, the main category of the predictors for successful
language learning are: memory, attention, concentration, memory processes,
perception, cognitive structuring, inferential thinking, tolerance of ambiguity, critical
thinking represented by self-reflection. All of these were identified as crucial for overall
comprehension of reading competence development. A strong correlation was found
between the factors of Tolerance of ambiguity and Personal need for structure, as well as
a moderate relationship was identified between the overall performance in the test and
the achievements in the category reading comprehension within the same test. The items
of the test were measuring the language means or tools, represented by the ability to use
an appropriate grammar unit or a structure in a context. The results showed how tight
these two phenomena are. Students whose performance in French was poor, also received
lower scores in the category of reading comprehension. Therefore, it is important to
develop also linguistic competence alongside the other competences in foreign language
education.

Conclusion

In this research paper, we presented the Intervention program of reading
comprehension in French and then pointed out its contribution to the teaching of French
in the Slovak school environment. The theoretical basis of reading comprehension is
essential for the subject studied. It touches on a very important area of the principles
of operation of the intervention program, namely the mutual interaction of linguistic,
cognitive and personality variables in the reading process. In the research study we
introduced the Intervention programme for development of reading literacy in mother
tongue and foreign languages, whether it English, German or French. In this specific
study we introduced the programme for development of French language in the Slovak
educational setting, specifically the selected research sample was the secondary school
students from various regional parts of Slovakia. This area is mainly related to the
identification of predictors of reading comprehension, which we substantiated with the
performed measurements within the preliminary research. Based on this, not only the
framework structure of the intervention program but also individual intervention units
were designed. The results showed significant correlations between selected personal
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factors of Tolerance of ambiguity and Personal need for structure as well as the factors of
Language proficiency, especially the ability to use various selected grammatical structures
and sociocultural aspects of French as a second foreign language appropriately.
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AHHOTAIIUSA

CeMbst KaK He(pOpMa/IbHBIII MHCTUTYT OKa3bIBA€T Pa3HOCTOPOHHEe B/IUSIHIE HA peGeHKa, B TOM 4N~
CJIe Ha ero aKajieMI9ecKylo yCIeBaeMOCTh. B IeTCKOM BO3pacTe 9TO BIMSHNUE SIPKO BHIPAKEHO, M0~
TOMY YTO peGeHOK He CAaMOCTOATE/IEH 1 3aBUCUT OT poauTerieit. [1o Mepe ero B3poc/ieHns BIsIHIE
ceMbJt TPaHC(OPMUPYETCs, M XapaKTep STOTO BIVSHIUS MOXKET U3MEHNUThCS.

Ilenpto paboThI sB/IsETCA 0030p 3apyOe)XXHBIX SMIMPUYECKNX JICCIEZOBAHMII /IS paspaboTKu
[IPOrPaMMBbl JQJIbHEHIINX MCCIeL0BAHNSI TOTO, KaK B/IMSIOT CeMeiiHble (paKTOPbI Ha YCIIEBAEMOCTb
POCCHIICKIX IIKOBHIUKOB ¥ CTYAeHTOB. Kak mpaBmio, B CyIeCTBYOINX MCCTeSOBAHNAX aBTOPDI
KOH]_IeHTpI/IpyIOT BHIUMaHIE Ha yCHeBaeMOCTI/I O,[[HO]“/I prHHI)I 06y‘{aIOIHI/IXCﬂ - ]'II/[6O IIKOJIbHMKOB,
760 CTyIeHTOB. B maHHOIT paboTe paccMaTpUBAETCs BOIIPOC O TOM, COXPAHSIETCsI /M BIVSIHNUE Ce-
MeTHbIX (aKTOPOB Ha YYAIMXCS YHUBEPCUTETA.

HoBu3Ha IpejicTaB/IeHHOro 0630pa 3aK/II0YAeTCsl B PACCMOTPEHNUM TPEX KaHAIOB BO3JEICTBIS Ce-
MBI Ha yCIIeBaeMOCTb OOYJAIOIIMXCS: COLMATbHO-9KOHOMIYECKOTO CTaTyCa CeMbH, COLIMATbHOTO
KalyTazia ceMbll, BOBJIEYeHHOCTY POJUTENel] B y4eGHblIi Ipoljecc. [lepBble iBa KaHa/Ia JOCTATOYHO
LIVPOKO M3y4eHbI IIPY MCCIeZOBAHNIN CeMEITHBIX (PaKTOPOB YCIIEBAEMOCTH, B TO BPEMsI KaK BOBJIe-
YeHHOCTb POJMTEIENl YaCTO PACCMATPUBAIOT KaK 3HAYNMMBbIil (PaKTOP YCIeBAEMOCTH LIKO/IbHIUKOB,
HO HeJJOOLIeHIBAIOT KaK (PaKTOP yCIIeBAeMOCTH CTY/E€HTOB.

O630p MOATBEPAN, UTO CeMeliHble (PAaKTOPBI OKA3BIBAIOT 3HAYNMMOE ITO/IOKUTENbHOE BINSHIE Ha
aKaHeM]/I‘-IeCKyIO yCHeBaeMOCTb KaK IIKOJIbHUKOB, TaK 1 CTYJICHTOB. HaHﬂoe BIMAHUE 3aBUCUT OT
XapaKTepa B3aMOOTHOIIECHWIT MeX/y POANTE/SIMI 1 0OYJAIOIIMIMICS M MOXKET MEHSTBCS C Tede-
HIEM BPEMEHI.

TTosy4eHHBIe pe3y/IbTAaThl MOTYT OBITh MHTEPECHBI I MIOJIE3HBI KAK MCCIe0BATe/sIM B 00/1acTIt 06-
PasoBaHMs U IICUXOIOTUN OOyUeH s, pabOTHNKAM 00pasoBaTebHBIX YUPEXKIEHMIL, TaK M POSUTE-
IAM 06yqalommxc51. Bo3MoXHBIM HaHpaBHeHI/IeM ,uaaneI?[mero UICCIEeNOBAaHMA MOJKET CTaTh I/I3y‘{e-
HIe 0COOEHHOCTENT BIVSIHUSI CeMbI Ha YCIIeBAeMOCTD B PA3/IMIHbBIX CTPaHaX.

KiroueBble croBa: akajieMiudecKkas yCreBaeMOCTb, IIKO/IbHUKN, CTY/\eHTbI, ceMeliHble PaKTOpbI, CO-
L[M/IbHO-9KOHOMIYECKUIT CTaTyC CeMbH, COLIMA/IbHBIIL KAIINTAJI CEMbI, BOB/IEY€HHOCTD POJNTEIEIL.
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Abstract

The family is informal institution that has a strong influence on the child and on his or her academic
performance in particular. Family influence is more essential in childhood, because at a young age
children depend a lot on their parents. The nature of relationships between children and parents as
well as the role of family in general can change as children grow up.

This is a literature review of foreign empirical studies leading to further development of a research
program of the influence of family factors on the performance of schoolchildren and students in
Russia. In most of the cases, the authors focus on the performance of one group - either schoolchildren
or students. This paper considers the research question of whether family factors, which have proven
their impact on schoolchildren academic performance, retain their impact on the performance of
university students.

The novelty of the review lies in its consideration of three ways in which the family impacts on
student’s performance: the socio-economic status of the family, the social capital of the family,
and the parental involvement in the educational process. The first two ways have been extensively
studied in the research, while parental involvement is often considered as a significant factor in
school performance. However, it is underestimated as factor in a university student’s performance.

The review confirmed that family factors have a significant positive impact on academic performance
for both schoolchildren and students. This influence depends on the nature of the relationship
between parents and children and can change over time.

The results are of practical interest for the researchers in the field of education and psychology,
educational institutions as well as for parents. The empirical analysis of parental involvement
influence on the academic performance of university students may be one of the possible research
themes.

Keywords: academic performance, schoolchildren, students, family factors, socio-economic status,
family social capital, parental involvement.

BBenmenue

TpapuuyonHo cpeny paKTOPOB, BIUAIOLINX Ha aKaleMI9eCcKylo YCIIeBaeMOCTb, pac-
CMaTPUBAIOTCS MHAMBIAYaTbHble XapaKTePUCTUKY IIKOIbHUKOB I CTYIEHTOB, XapaKTe-
PUCTHKI ceMbH, pepepeHTHOII IPYIIIILL, a TAKXe y4eOHOro 3aBefieHus. Bee aTu pakTopsr
OKa3bIBaIOT KOMIIJIEKCHOE BO3JIe/ICTBIE Ha YueOHbIe HOCTIDKEHNUS 00y IO X S

CemeitHbple (DaKTOPBI UTPAIOT BAXKHYI0 POJIb B aKaJleMU4ecKOl YCIIeBaeMOCTU
IIKOJIbHMKOB, TaK KaK MMEHHO B CeMbe peOeHOK IPOXOAUT MEPBUYHYIO COLMAIN3ALINIO
U TIOJTy9aeT MepBUYHble 3HAHN. [ToKa peOeHOK YIUTCs B MIKOTIE, €f0 BO3MOXKHOCTH II0
IPUHATIIO CAMOCTOSITe/IbHBIX PellleHNIT OTPaHMYeHHBI: OH 3aBUCUM OT poputerneit. Cty-
IeHTBI 60JIee He3aBUCUMBI Y CAMOCTOATEIbHBL B CUJIy CBOETO BO3PACTa, OIHAKO Ha CErof-
HAIIHWIT feHb HeT efVIHOTO MHEHMS O TOM, TaK >Ke JIJ COXPaHsIeTCs BIMAHIE CeMeTHBIX
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(aKkTOpoB Ha yCIIeBaeMOCTb CTY[EHTOB, KaK Y IIKOIbHUKOB. Ilogo6HOe mpoTHBOpete
00YC/IOB/IEHO CYI[eCTBOBAHMEM IBYX KOHKYPUPYIOLIMX TEOPUIl — TEOPUY OTHE/ICHUA-VH-
musupyannu (Mattanah, Hancock, & Brand, 2004; Pedersen, 2017; Savage, 2003) u Teo-
pun npussasanHoctu (Avdeeva, 2017; Cutrona, Cole, Colangelo, Assouline, & Russell,
1994; Kenny & Donaldson, 1992).

Teopus otmenenusa-uHAMBUAyaunu chopmuponanacs B 1970-e rognl. VIHguBuaya-
s TIOHMMAETCS KaK pasBuUTHe pebeHKa, KOTOpOe HAYMHAETCS C OTHE/IEHNUS OT POLH-
Tejlell I OCTVDKEHVSI MM CaMOCTOATEe/IBHOCTI U camoolnpenenenns (Mattanah et al.,
2004). B paMKax JaHHOI TeOpMM CyLIeCTBYeT MHEHNe, YTO CIMIIKOM BBICOKas POLU-
Te/IbCKasi BOBJIEYCHHOCTb MOJKET OTPaHNYMBATh CAMOCTOSTeIbHOCTD CTYZIeHTOB (Savage,
2003). B TO >ke BpeMs1 caMOCTOATE/IbHOCTD CTY[IEHTOB SABJIACTCS BaXKHOI IPEAIIOCHUIKON
YCIIEIIHO afanTanyy B yHuBepcutere. CaMOCTOATENbHbIE CTYAEHTDI 60JIee IPUCIIOCo-
671eHBI K BBIIIO/THEHNUIO HOBBIX 3a/1a4, TIOSIB/LIIOIIVXCS B CBSI3Y C 00y4eHMeM B YHIBEPCHU-
TeTe, TAKMX KaK HaJaXK/MBaHle HOBBIX cOlManbHbIX cBaselt (Mattanah et al., 2004).

Teopus IPUBSA3aHHOCTYU B KOHTEKCTE BBICIIETO 06pa3soBaHMs BO3HMK/IA KaK KOH-
KypUpYIOLIas TeOPUM OTHe/eHUA-UHAUBUAYanM B 1990-X romax m yxke HOpsfKa
30 ;eT ocTaeTcA OJHON U3 BelyLMX TEOPUII COBPEMEHHBIX MICCTIEJOBaHMIA, IIOCBAIIEH-
HBIX B3a¥IMOOTHOILIECHMIO MEX[Y CTyAeHTaMy U uX poputensmu. C IOMOLIbIO TeOpun
[PUBSA3aHHOCTU aBTOPBI 60jIee TOYHO MOTYT OIMCATH PA3BUTIE OTHOLICHUIT MEXY
CTyAeHTaMyl YHUBEpPCUTETa M MX POSUTEIAMM, a TaKXKe XapaKTep 3TUX OTHOIICHMI
U CTelleHb BIVMSIHMS PORMTENIel Ha [eTell BHE 3aBUCUMOCTHU OT UX Bo3pacTa. Teopus
IPUBA3AHHOCTU IIpeAIIONaraer, YTO AJIA CTY[EHTOB, IIOCTYIAIIINX B YHUBEPCUTET,
MOZIIEP>KKA POIUTENEN MOYKET BBICTYIIaTh HaJEXKHOI OIOPONM M B HEKOTOPOI CTelle-
HJ 3aIUTOJ, YTO B CBOIO O4Yepe/b Be[eT K PasBUTUIO KOMIIETEHTHOCTH M aBTOHOMMMI
(Kenny & Donaldson, 1992).

CTOPOHHUKY TeOpUY NPUBA3AHHOCTY IPU3HAIOT 3HAYMMOCTD (aKTopa POLUTE/Ib-
CKOI1 BOBJIEYE€HHOCTY BHE 3aBUCUMOCTH OT BO3pacTa pebeHka. [Ipy 9ToM BOBIEYeHHOCTD
POZMTeIelt pacCMaTPUBAIOT KaK 3HAYMMBII (PaKTOP YCIIeBaeMOCTH IIKOIbHUKOB, OJHAKO
HefJOOL[eHNBAIOT KaK (paKTOP YCIIEBaeMOCTH CTY[EeHTOB. JJaHHBII 0630p cHCTeMATU3N-
PYyeT IpenbIayLIye YICCTIefOBaHVs BIUAHNSA CeMeIHbIX (aKTOPOB Ha YCIEBAeMOCTDb 00-
YYAIOI[UXCS, YA/ 0c060€e BHIMaHIE BOB/ICIEHHOCTHU POAUTETIEN B 00pasoBaTeIbHbII
nporecc. VIHBIMU CTIOBaMy, [e/aeTcsl aKIeHT Ha TOM, Kak HepOpMaIbHBII MHCTUTYT 06-
pasoBaHs (CeMbsI) MOXKET B/IMATH HA YCIIEBA€MOCTD LIKOIBHUKOB U CTY/I€HTOB.

YcreBaeMOCTb SIB/IAETCS XapaKTEPUCTUKON CTEIeHY, IOMTHOTHI, ITyOUHBI U IIPOY-
HOCTM 3HAHWIl, YMEHUII ¥ HABBIKOB, YCBOCHHBIX U€/IOBEKOM B Pe3y/IbTaTe OOyIeHII
(National Psychological Encyclopedia). Hapspy ¢ 911M, ycIieBaeMOCTb MOXXET ABJIATbCS
MHAMKATOPOM CIIOCOOHOCTel oby4atomuxcs. Kpome Toro, nccnegoBatenn yaemsor aka-
IeMMYIecKOl YCIIeBaeMOCTH ITOBBIILICHHOe BHYMAaHME B CBA3M C TeM, YTO OHA sIBJLIETCA
B)XHBIM (PaKTOPOM SKOHOMMIECKOTO U COL[MATIBHOTO PasBUTMs CTPaHBI. AKafemumde-
CKasl yCIIeBaeMOCTb TeCHO CBsi3aHa ¢ GOpPMUPOBaHMEM KauyeCTBEHHBIX 3HAHMII M KOMIIe-
TEHIINII BBITYCKHUKOB, KOTOPbIE, BBIXOIsI Ha HAI[MOHA/IbHBII PBIHOK TPY/Ad, PEaln3yioT
CBOJI IOTEHIIVAII, TEM CaMbIM 00ecIieunBas COLMaNIbHO-9KOHOMIYECKOe Pa3BUTIE CTpa-
ubl (Ali, Jusof, Ali, Mokhtar, & Salamat 2009; Singh, Malik, & Singh, 2016).

AxapfeMnyeckas yCIeBaeMOCTb HAaXOIMT CBOE€ BBIp@KeHNUe B OLCHOYHBIX Oasax.
B xavecTBe Mepbl yCIIeBaeMOCTI YYAI[UXCSI PACCMATPUBAIOTCS TaKye [TOKA3aTen, Kak
cpenumii 6amn no BceM npepmeraM (GPA) (Azhar, Nadeem, Naz, Perveen, & Sameen,
2014; Fan & Chen, 2001; Pedersen, 2017), oLleHK) 32 KOMIUIEKCHBIE TECTBI 110 MaTe€Ma-
tuke u ckopocty yrenus (Hill & Tyson, 2009), oreHka 110 MaTeMaTuKe 3a Y4eOHBIIL IO
(Yang, 2017), peifTVMHT, BBICTaBJLAEMBINl y4MTeNIeM, XapaKTepU3yIOLINil CII0CO6HOCTD
Y TOTOBHOCTbD fieTeil K 06y4denuio (Loughlin-Presnal & Bierman, 2017).
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Lle/pr0 AaHHOI CTATBU SIB/LSIETCST 0030p 3apyOEKHBIX IMIMPUIECKUX HCCTeLOBAHNIT
I pa3paboTKM IIPOTPaMMBbI JalbHENIINX MCCIeTOBaHMIl TOTO, KaK BIMAIOT CeMeilHbIe
(axTopbl HA YCIIEBAEMOCTb POCCUIICKIX IIKOJIBHIKOB U CTYE€HTOB.

CymecTByeT KaK MUHMMYM TPY BO3MO>KHBIX KaHajIa BO3JENCTBMA CEMbY Ha ycCIle-
BAeMOCTb 00YJAOLIUXCsL. Bo-1epBbIX, Yepes colMaTbHO-9KOHOMUYECKIIT CTATyC CeMb,
3a CYeT KOTOPOTro GOPMMPYIOTCA LIEHHOCTY BBICOKOJT YCIIEBAEMOCTH, @ TAK>Ke CO3TAI0TCSA
BO3MOXXHOCTH /IS YCIIELIHOTO 00ydIeHNsI, HAIPUME, B BUJie OIUIATHI JOIOTHUTEIbHBIX
KypPCOB U 3aHATUI C PeNeTUTOpaMi. Bo-BTOPBIX, Yepes COLMANbHBIN KallMTaA CEMbMU,
KOTOPBIiT 0becredrnBaeT COLMaIbHO-TICUXOIOTMIECKUIT KINMAT, CIIOCOOCTBYIONINIT 06-
Y4eHMI0, HaIlpuMep, 61arofaps HalInuno o60UX POAuTeNell, 6paTheB I CecTep B ceMbe.
B-TpeTbux, Yepes BOB/IEUEHHOCTb B YIeOHDIN IIPOLIECC POAUTEIEN, HAIPUMED, KOHTP-
ONMPYIOIVX BBIIONHEHNE JOMAIIHMX 3a[JaHMil WIM YYaCTBYIOIMX B CAaMOYIIPaBIEHUN
o6pasoBaTe/bHOrO yupesxeHusi. HoB1M3HOI paboThl SIBIsIETCS aHAIU3 TPEX OIMCAH-
HBIX KaHA/IOB BJIVAHNA CeMeIHbIX (PaKTOPOB Ha yCIIeBaeMOCTb 0OYJaIOMINXCA B IIKOTIE
U B YHUBEPCUTETE.

Bnusanue ceMeiiHbIX (paKTOPOB Ha YCIIeBaeMOCTb

HeCMOTpH Ha TO, YTO MHOTVIE MCCIIENOBATE/IN TOBOPAT O IIOJIOXUTETPHOM BIINAHUN
0606LLI€HHIJIX PECYpPCOB CEMbY Ha yCIIEBAEMOCTb, aHA/IN3 BIVAHMA OTAE/IbHbBIX XapaKTe-
PUCTUK CEMbBU MOJXXET IPUBOINTDH HcceoBaTesnien K IIPOTNBOPEYIVIBBIM pE€3ynbTaTaM.
PaCCMOTpI/IM AE€TAIbHO TpM KaHaIa BOS,[[eI?ICTBI/IH CEMbI Ha yCII€EBAEMOCTD.

CoyuanvHo-9KOHOMUUECKUL CIMAMYyc cemMobu

ConnanbHo-3KoHOMugeckuii craryc (COC) onmcpIBaeT 9KOHOMMUYECKIE Y COLMAIIb-
Hble YC/TOBYSI JKM3HNU CEMbIL U BK/IIOUAeT B ce0s1 ypPOBEHD JOXOJia CEMbH 1 YPOBEHDb 0Opa-
30BaHNA POANTEIIEI.

Ix. Koynman (Coleman, 1988) ogHuM u3 mepBbIX 0OpaTii BHUMaHNUe Ha TO, YTO
B CeMbAX C 60Jiee BHICOKVMM yPOBHEM JOXOJia CyIIECTBYeT BO3MOXKHOCTD CO3JaHNA JO-
HOTHUTE/IbHBIX YCTIOBUIL, MOJIOXKNUTENIBHO BIMSIOLUINX Ha aKaJeMMUdecKye pes3yIbTaThl
IIKOJIbHMKOB. B Iocienyomniye roypl MccIefoBaTeIu U3 Pa3HbIX CTPaH U3Yy4da/i JAHHYIO
B3aMMOCBS3b 1 TIOATBEPAVIN HAIMYNE TOJIOXKNUTEIBHOI 1 3HAUMMOI KOPPEIALIUMI MEX-
Iy YPOBHEM JIOXOJa POUTENIeN M ycIeBaeMOoCTbIo KonpHuKoB (Dahl & Lochner, 2005;
Duncan, Morris, & Rodrigues, 2004; Morrissey, Hutchison, & Winsler, 2014; White, 1982).
OpHO 13 00'BSICHEHNIT TAKOJI B3aMMOCBSI3M 3aK/II0YAETCS B TOM, UTO JIOXOJ| OTIpefiensieT
BO3MO>KHOCTb CEMbJ HECTU TIPsIMble V1 KOCBEHHBIE U3[IEP)KKIL, CBSI3AHHBIE C MIOTyIeH-
eM 00pa3oBaHNs, a IMEHHO: OIUIa4MBaTh JOIOTHUTE/IbHbIE YCIYTH LIKOJIBL, IOATOTOB-
TeJIbHBIE KYPCBI, HOIIOMTHITEIbHbIE 3aHATIS 1 PEIIETUTOPOB 10 OCHOBHBIM IIPEIMeETaM,
a TaKke copepskaHme pebeHka Bo BpeMs obydenns (Roshchina, 2012). Bercoxuit goxopn
CeMbJ IaeT BO3MOXKHOCTD MaTepH He paboTaTh 1 YAE/ATH O0/IbIile BpeMEeH!U BOCIIUTAHIUIO
u ycreBaeMocTy fierelr. akTop HoXofa CBA3aH Y C MOBEJEHYECKUMY OCOOCHHOCTAMMU
ponuTenelt, a HOBeJeHUeCKIe XapaKTePUCTUKI CeMbI ONIPERE/IAIOT CUCTEMY IIPeAnoyTe-
HWIT Ipu BbI6Ope obpasoBatenbuoli Tpaekropun (Prakhov & Yudkevich, 2019).

Henocratox ¢puHaHCOB B ceMbe MOXKET SBJISITHCS IPUYNHOIN MOMyYeHUsT peOeHKOM
MeHee KadeCTBEHHOTO HIKONMbHOTO obpasoBanms (Davis-Kean, 2005). «BosmorxHOCTH
HoMTyveHrst 06pasoBaHus y feTelt 13 6efHBIX ceMell OKa3bIBAIOTCS OTPAHNYEHHBIMI YKe
B JIOLIKO/ILHOM BO3pacTe, U lajiee OHY, KaK IIPAaBIUJIO, YYaTCA B IIKOJIAX, HAIOIIMX MeHee
KauecTBeHHOe 0OpasoBaHMe, NMEIT 0ojiee HUSKME OL[eHKM, He MOTYT 3aHMMAThCs O-
HIOJIHUTEJIBHO, ITOCEIATh pas/IMuHble KYPChI M KPY>KKM M B pe3y/IbTaTe VIMEIOT CYIeCT-
BeHHO 00J1ee HU3KMIT YPOBEHb COOCTBEHHOTO YeJIOBEUECKOTO KAITasIa, YeM UX CBEPCT-
HUKM 13 obecriedeHHBIX 1 6omee o6pasoBaHHbIX ceMeli» (Roshchina, 2012, p. 258).
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CrieiyeT OTMETITD, YTO CaM 0 cebe YPOBEHb TOXOHO0B He BCer/a sIB/eTCs (PaKTOPOM
ycnepaeMocTy ydamuxcs. CoIIacHO pesy/ibTaTaM MCC/IeS0BaHNIA, IOXOJ] OKa3bIBaeT B/IN-
sIHUE Ha L[eHHOCTHbIE YCTAaHOBKI B CeMbe, HO He HaIpsIMyIo Ha ycreBaeMocTsb (Teachman
1997; Tovar-Garcia, 2013). ITomy4eHHBIII pe3y/IbTaT MOATBEPKaeT KOCBEHHOE BIMsAHNE
TOXOfla Ha YCIeBAeMOCTD YYalXCA.

Takxe Kak 11 Ipy 0Oy4eHNM B IIKOJIE, MaTepuaabHOE MONOXKEHNEe CeMbY OKa3bIBa-
eT B/IMsAHNE Ha yCIIeBaeMOCTb CTYIE€HTOB YHMBepcuTeTa. B mccnemosanum M. Axapa ¢
coaBTopamu (Azhar et al., 2014) BbIAB/IeHA MOMOXNTENbHASA CTATUCTUYECKM 3HAYMMAs
CBSI3b JJOXOJA C YCIIEBAEMOCTBIO CTyHeHTOB. Huskmit f0Xo/ ceMby BBIHY)X/Ja€T POAIUTE-
7ejt 60sIblle BpeMEHM TPATUTD Ha YIOBIETBOPEHMe 6a30BBIX HOTPEOHOCTEN BCell CeMbH,
CliefloBaTe/IbHO, BPeM: Ha IOfiiep>KaHMe JieTell M KOHTPOJIb 3a UX YCIIeBaeMOCTbIO OTpa-
HirdeHo. To ecTb 6efHOCTD HANIPAMYIO BINMAET Ha YCIIeBAeMOCTD YYAIIUXCS U3-3a HeXBaT-
Ku pecypcoB. Huskne goctikeHnst 06y4aolXCcs B YHUBEPCUTETE TECHO KOPPEIUPYIOT
C HEXBATKOJI peCYPCOB, ¥ HEKOTOPbIE UCCIEIOBAHMA MOATBEPKIAIOT B3aIMOCBA3h MEX-
Iy HM3KVM COLMA/IbHO-9KOHOMIYECKIM CTaTyCOM U HMU3KOII ycreBaeMocTbio (Lacour &
Tissington, 2011). 9T0 MOXXHO OOBACHUTD TEM, YTO HEOCTATOK (PMHAHCOBBIX BO3MOXK-
HOCTel BBIHYXK/JA€T CTYAEHTOB pabOTaTh 1 MEHbIIle BPeMEHU YAe/IATh O0YIeHNIO, YTO
B IIe/IOM HETaTMBHO CKa3bIBAeTCs Ha YCIIEBAEMOCTI.

BnusHue moxosa Ha ycleBaeMOCTb MOKHO IIPOVJITIOCTPUPOBATDh CAeAyIoIell cxe-
moit (Pucynox 1).

Hoxon »  YcnesaemocThb

- Y
L Iosenenyeckne 0COOEHHOCTH
- IIeHHOCTHBIE YCTAHOBKHM B CEMbE
POOHTENECH

Boamonnocts marepy He paborars W GoJikIIe BPEMEHH YIRIATH
BOCIHTAHHKD

h 4

Bo3M0OKHOCTE AOMOMHHTENLHBIX HHBECTHLIHIT B oﬁpamnaﬁﬂe
[Kp}')l(l(ld, KYPCLL, J0CTYI K JONONHHTCIEHBIM TCXIIOJ’IOF}{HMJ

Pucynox 1. Mexanusmvl 61UAHUS 00X004 CeMbl HA YCNEBAEMOCHIb 00YHAOUSUXCS

CrenyoomuM 3HaYMMBIM (DAKTOPOM COLMATBHO-9KOHOMUYECKOTO CTATyca CeMbl
sABJsIeTCsT 06pa3oBaHue popuTeneil. MHOTO4YMC/IEHHBIE MCCIeNOBAHMS TOATBEP)KIAIOT,
YTO CYILIECTBYET TeCHAs B3aMMOCBSI3b MEXIY 00pasoBaHIEM POAUTEINEN I JOCTVKEHs-
MU UX JeTell, B TOM 4ICIle akafieMudeckoit ycreBaeMoctbio (Egalite, 2016; Fruehwirth &
Gagete-Miranda, 2019; Kaushal, 2014; Roshchina, 2012; Tovar-Garcia, 2013).

ABTOpBI IIpefyIaraloT pasnnyHble oOBsSCHEHMs JaHHOU B3amMocBssu. Hampumep,
Egalite (2016) moxasasa, 4To IeT! U3 ceMeil, B KOTOPBIX POAUTE/IN UMEIOT BhICIIee 00pa-
30BaHNMe, 00IafAI0T TaKMMI IIPEUMYILIeCTBAMI [Iepel JeTbMIU U3 MeHee 00pasoBaHHbIX
ceMell, Kak 60/ree OCHOBATENbHBIN BBIOOD IIKOJIBI, BBIOOP IIPEIofiaBaTesisi, BBIOOp [Is
pebeHKa JOOTHUTENBHBIX KYpcoB 1 mpoyee. ABTop pabots! (Kaushal, 2014) npuxoput
K BBIBOJly, YTO OOpa3oBaHMe POAMTeNIell ycuiuBaeT AUQQepeHINManio MKOIbHIKOB.
ety 607ee 06pa3oBaHHBIX POAUTEIEN IPUKIALBIBAIOT OOIbIIIe YCUIMIL B O0YIeHNM, TaK
KaK M3HAYA/IbHO OPMEHTPOBAHBI Ha IIOJIyIeHIe BBICIIEro 0Opa3soBaHIisI, UTO BIMsET HA
X YCIIeBaeMOCTb.

Takum 06pa3oM, pe3ynIbTaThl MHOTUX MCCIE[OBAHNUII OKA3bIBAIOT, YTO 00pa3oBa-
HIe POJJITeIel TECHO CBS3aHO C JOCTVDKEHMAMI B yuebe 1 ypOBHeM 00pasoBaHMs AeTell.
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Boree Toro, HauBBICIINE OL[EHKH 110 BCEM TIPEAMETAM IIOTy4al0T MIKOIbHUKY, Y KOTOPBIX
ob6a popuTens uMeloT Boiciee obpasosanme (Roshchina, 2012).

B mccmenoBaunsax ycreBaeMOCTH CTY[EHTOB YHUBEPCUTETA TAK)Ke Y/e/sIeTCsl BHU-
MaHue ¢paxkTopy obpasoBanusa pogureneil. Tak, M. Axap ¢ coaBropamu (Azhar et al,
2014) poxasamu, YTO CTYHEHTBI, POANTENN KOTOPBIX MMeNN BbIClIee 0OpasoBaHIe, He-
MOHCTpUpoBanu 6onee Boicokuit cpegnuit 6amn (GPA). Bo3sMoXHO, 9TO CBA3aHO C TeM,
4TO, C OAHOI CTOPOHBI, OXXMIAHMS POLUTETIEN C BBICIIMM 0OpasoBaHMeM OT 00ydeHus
JeTeil BIMAIOT Ha GOPMMUPOBAHUE OTBETCTBEHHOCTU CTY/IEHTOB M T€ YCUIIVSA, KOTOPbIe
OHYV TOTOBBI IIPUK/IA/{BIBATH BO BpeMst yueObl. C ApYrot CTOPOHBI, POAIUTENN, NMEIOLIIe
BBICIIee 0Opa3oBaHNe, ABJIAIOTCA JOCTATOYHO KOMIIETEHTHBIMM J/I OKa3aHVA TOMOIIN
IeTsIM BO BpeMsi 00ydeHusI.

HerpusnanbHblit BbIBOZ 6511 TomydeH A. I'odeHOM, KOTOPBIIL MCCIeoBaN yCIeBae-
MOCTb CTYAEHTOB I1ePBOTO MOKOJIeHIsI. ABTOP IIPMILET K BBIBOAY, YTO U BBICOKOOOPaso-
BaHHbIE, I HE[JOCTATOYHO 06pa30BaHHbIE POAUTENN MOTYT CIIOCOOCTBOBATD MOBBIIIEHNIO
HpecTroKa 06pasoBaHus B I/1asax jeTell. BblcOkooOpasoBaHHbIE OTIBI I MATEPU BBICTY-
HAIOT B PO/M «0bpasiia», a MeHee 06pasoBaHHbIE — B PONIU «IIOXOTO MpUMepa I HOf-
pa)KaHUA», YeM CTUMY/IUPYIOT feTeil Ha pogonkeHne obydenus (Gofen, 2009). U ecn
POIMTENN «eTeil IIePBOTO IIOKOJIEHNI» BHYIIVIN IM He0OXOAMMOCTD XOPOLINX OLI€HOK,
TO aKafleMMYeCKIe Pe3y/IbTaThl yIalNXCsl OYAyT PacTil.

Takum 06pasoM, TOXOJ CeMbl OKa3bIBaeT BIIUAHME Ha YCIIEBAeMOCTb KaK IIKOJIbHN-
KOB, TaK U CTYIEHTOB, HO 9TO OIIOCPEJOBAHHOE B/IMsHIE 3a CUeT (POPMUPOBAHMS L[eH-
HOCTell ¥ CO3JaHVsA YCTOBMII /I JOCTVDKEHVA JTYYIINX aKaZeMU4eCKUX Pe3y/IbTaToB.
Ob6pasoBaHue poauTeneil TaKXKe SIB/IAETCA MPESUKTOPOM YCIIeBAeMOCTV 00eyX IpyII
obydaromuxcs. IIpy aToM HM3KMIT ypOBeHb 00pa3soBaHMA POANTENENl MOXET CITyXKNUTbh
HETaTHBHOI MOJE/IbIO Ik CTYAEHTa M MOTMBATOPOM Jyisi 60/lee BBICOKMX aKafjeMude-
CKMX Pe3y/IbTaTOB.

Coyuanvruiii kanumarn

TpaguIMOHHYIO CTPYKTYPY COLIMATbHOTO CeMeITHOTo KammTasna npeanoxnna k. Ko-
ynmaH. OHa COCTOUT U3 IIATY (PaKTOPOB: HAMMYNE IBYX POJNTENEI B CeMbe, YMCIO0 6paTh-
€B U cecTep, 06pasoBaTeIbHbIE OKIAHNUS PORUTEIEI], YaCTOTa OOCY KIEHNUIT C pPORUTELs-
MM IIKOTBHOM XM3HU 1 O/IM3KUe OTHOLICHN:A C POANTENAMM ipy3elt fieteil. Vcmombsys
9TU epeMeHHble, [x. KoynMan 06Hapy>1<1/m, YTO CEMEVHBIN COLMaTbHbIN KaIlUTaJl IMe-
eT 3HAUMMYIO0 OTPUIIATe/IbHYIO B3aMMOCBA3Db C BEPOATHOCTDIO BBIOBITIA/OTUNCICHNUSA U3
mkosel (Coleman, 1988). Yairie Bcero mccefoBateny yiesioT BHUMAaHNE ABYM IEPBBIM
(dakTopaM aTON CTPYKTYPBL

BonpIIMHCTBO COBpEMEHHBIX MCC/IEOBAHMII MTOKAa3blBaeT, 4TO CTPYKTypa CeMbH
OKa3bIBaeT 3HaUMTe/IbHOe BINAHMe Ha obpasoBanue (Ilesanmi, 2015). B cpaBHeHnu c ce-
MbSIMU C ABYMsI POILUTE/LSIMI, A€TU U3 CeMell C OFHIUM POLUTEIEM JeMOHCTPUPYIOT bortee
BBICOKMIT YPOBEHb OTYNMCIIEHNIT, 60JIee OIBEeP>KEHDI IABTIEHNIO CO CTOPOHBI IPYTUX Je-
Tell 1 AeMOHCTPUPYIOT 60jIee HU3KYIO ycreBaeMocTsb (Majoribanks, 2002; Schlee, Mullis,
& Shriner, 2009).

Hecmotps Ha TO, 4TO psAfL MCCIE[OBAHNIT ITOATBEPIKIAET, YTO IPOXKMBAHME C JBYMS
poputensaMu obecreunsaer 6ojee BLICOKNE aKaleMIYecKye pe3y/IbTaThl B IIKOJIe, CyIIe-
CTBYIOT CC/IeNOBAaHNA, B KOTOPBIX JaHHAA B3aUMOCBA3b He cunTaeTcs 3HaunMolt (Bjorn
& Kyttald, 2011; DeLeire & Kalil, 2002). OtcyrcTBre BIMAHUA MOXKET OBITb, €C/IU IIPK
HA/IMYUY ABYX POJMUTEIIEl KeHIIHA OKa3bIBaeT BIIVsIHIE Ha BOCIIMTAHNE IeTeil U UX 06-
ydeHue B IIKOJIE, a My>K4/Ha HeT.

Cy1ecTByeT MHEHIE, YTO CTPYKTypa CEMbJ OKa3bIBaeT BINMAHNIE HA aKaJeMIIeCKyI0
yCIIeBaeMOCTh He HalIPsIMYIO, a OTI0OCPeloBaHHO — yepes goxoy ceMbl (Israel, Beaulieu, &
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Hartless, 2001). Korga B ceMbe TOIBKO OAVMH POAUTENb, OH BBIHYXX/EH paboTaTh, 4TOODI
06ecreyyThb CeMbI0, I0ITOMY CPAaBHUTE/IBHO MAJIO BpEMEHN U BHMMAaHMS MOXKeT Ye/ATh
yCIIeBaeMOCTH CBOero peberka. VI Hao60poT. BbICOKMIT JOXON CeMblt OIIpefieisieT COLy-
aJIbHOE OKPY>KeHMe, Yyepe3 B3alMOJIEVICTBIE C CEMbsIMM C TaKMM >Ke YPOBHEM JOXOfa,
4TO, B CBOIO OYepenib, GOPMUPYET COLMATbHBIN KAUTAI U IIOTOKUTEIbHO BIMsIET Ha
yCIIeBaeMOCTb.

CrnenyromuM (GaKTOpOM CeMeITHOTO COLMATIbHOTO KAIlMTa/la SIB/IAETCS KOMUIeCTBO
OpartbeB u cectep. OH mpepcTaBysgeT coboit GopMy pacipeneneHns pecypcoB, TO eCThb
1yeM 6osIblite GpaTheB U CeCTEp B CeMbe, TeM MeHbIIIe OOIINX CeMeITHBIX PeCcypcoB (IeHer,
BpeMeHM U Ip.) MPUXOAUTCS Ha Kakporo pebenka (Sandefur, Meier, & Campbell, 2006).
Taknum 06pa3oM, KONMIECTBO GPATHEB I CeCTep OKa3bIBaeT 3HAYMMOE HETaTUBHOE BIIVISI-
HIIe Ha aKafieMI4ecKyo ycreBaeMocTb (Israel et al., 2001).

EnmHCTBEHHBIE [IeTH OKAa3bIBAIOTCS, KaK MPaBmio, obmagarensiMyu 6oee BBICOKOTO
VIHTEJUIEKTa, JOCTUTAIOT HAVIYYIINX YCIEXO0B B 00y4eHMH, UMEIOT OOJIblile IIAHCOB I10-
JIy49UTD BBICIIIee 00pa3oBaHue 10 CPABHEHNIO C JeTbMU, MMEIOLINMI CUOIMHTOB. A cpefin
IeTell, Y KOTOPBIX eCTb OpaTbs MM CeCTphl, B Hanbojee 6arONpUATHOM IIOJIOXKEHUN
B OTHOIIEHNM KOTHUTMBHOTO Pa3BUTHsI HAXOAATCs cTapume (mepBbie) metn. ExmHcrT-
BEHHBIE JIeTH IPeMYILeCTBEHHO OOLIAI0OTCS CO B3POCTIBIMIUA WICHAMI CEMbM, OMTy4Yas OT
HMX 3HAHUS, yCBaMBasl [OJ/IE3HbIE YMEHMsI VI HABBIKM, YTO 0OOraIaeT 1X KOTHUTUBHYIO
cepy. Ob1eHMe MIARLINX JeTell ¢ PORUTENIAMY OTPaHNYEeHHO, OHY OOJIblIIe OOIAI0TCsA
¢ cubIMHTaMu, TO3TOMY VX COL[VI/IbHBII KAIIMTa/I MEHee Pa3BUT.

Ba>kHO OTMETHUTD, YTO MOIOKMUTENbHOE BIMAHE COLMATbHOTO KalliTala Ha yCIeBa-
€MOCTb IIKO/IbHIMKA 3aBICUT TAKXKe I OT MOL[MOHA/IbHOI OKPACKI B3aVIMOCBSISV MEX/Y
YIEHVKOM M popuTensamy. TecHas B3aMMOCBS3b OTKpBIBAeT JOCTYI LIKOJIBHUKY K ce-
MEITHOMY COL[Ma/IbHOMY KallUTaly, a fajleKue, OTCTPAaHeHHbIe OTHOLIEHNS [IPENATCTBY-
10T TakoMy pgoctymy (Crosnoe, 2004).

Tak e KaK U Ha YCIEeBAeMOCTD IIKOJIbHUKOB, CTPYKTYpPa CEMbU OKa3bIBAeT CUJIb-
HOe BIIMsHNE Ha OTHOIIEHME K y4ee 1 yCIIeBaeMOCTb CTY[IeHTOB YHUBEPCUTETa. DTOT
BBIBOJ, MO>KHO OODBSACHUTDH TEM, YTO [ETU, BOCIMTAHHBIE B HEIOJIHON CEMbE, 4acTO
CTPajaloT OT HEKOTOPBIX SMOLMOHANBHBIX IP06/IeM, UMEIOT NPOOIeMBbI ¢ AUCIIMIIIN-
HOIJI, YTO MOJeT IIOMelLIaTh uX ycreBaeMoctu. C IPYroil CTOPOHBI, IeTH, BBIPOCLINE
B IIOJIHOJ CeMbe C [IByMA POIUTENIAMU, SMOLMOHATBHO CTAOMIbHBI ¥ MCIIBITBIBAIOT
MeHbIIle 9MOLMOHANbHBIX IPOOJIEM, CTUMYIMPYS UX CTPeM/IEHNEe K aKaIeMUIeCKIM
pesynbratam (Uwaifo, 2008).

ITpu ncceOBaHNY CTYEHTOB YHUBEPCUTETA OBUIO BBISIBIEHO OTCYTCTBIUE KOPPEJIsi-
LV MEeX[y KOIMYeCTBOM [eTell B ceMbe U ycreBaeMoctbio (Downey, 2001). ABTOp 06-
palaeT BHMMaHUe Ha TO, YTO OOJIBLIMHCTBO YIACTBYIOLINX B MCCIETOBAHNI CTYIEHTOB
uMenu He 6ojee BYX OpaTbeB WM cecTep. BO3MOXXHO, TaHHAs B3a¥MOCBSI3b U3MEHUTCS
[PV PACCMOTPEHNM CeMelt ¢ 6ObIINM KOMNIeCTBOM fieTelt (6omee Tpex). Takxe MOXHO
OOBACHUTD OTCYTCTBIE B3a¥MOCBSI3M TeM, YTO CTYAEHTBI, TOCTYIIasl B YHUBEPCUTET, Ya-
CTO HAYMHAIOT KUTD OT/E/IHO OT CEMbI U He BOBJICYEHBI B IIPOL[ECC YXO/a 32 M/IA/[IINMI
OpaTbhsAMU U CECTPAMIL.

Pe3y/pTaThl MCC/IENOBAHMNsA, OCHOBAHHBIE HA BBIOOPKE CTY[EHTOB C HU3KUM JOXO-
IOM, YKa3bIBaIOT Ha TO, YTO SMOLIMOHA/IbHAA ITOALEP>KKA CeMbI AB/ISETCS BXKHDIM II0Ka-
3aTeJleM yCIIeBaeMOCTI CTYAEHTOB, BK/IIOYasl OLIEHKY U HAaKOIUIEHIE YIeOHBIX KPeaUTOB
(Roksa & Kinsley, 2019). OMounoHanpHas IOAep>KKa CeMbY CIIOCOOCTBYET IICUXOIOT -
4ecKoMy 0/1aronosy4nio 1 60Iblell BOB/ICYeHHOCTH B 00pa3soBaTe/IbHbII IIPOLiecc.

O60611eHHbIe Pe3y/IbTAaThl aHA/IN3a BIMAHIA COLMATbHOTO KaIlTa/la CeMbl Ha yCIle-
BaeMOCTb IIpeJICTaB/IeHbl Ha Puicynke 2.
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Pucynox 2. Mexanusmvl 67USHUSA CeMeH020 COUUANILHOZ0 KANUMANA
Ha ychesaemocmp demeti

Taxum o6pasoMm, [ yCIieBaeMOCTY CTYyAEHTOB YHUBEPCUTETA, TaK >Ke KaK M I
IIKO/IbHIKOB, 3HAYMMBIM SIB/ISIETCSI HAIM4Me 000UX POAMTENIell U MIPOXKXMBAHNE B HOJI-
HOJI ceMbe, B TO BpeMs Kak (akTop Hammums OpaTbeB U cecTep He MOATBEP)KaeT CBOIO
3HAYMMOCTD.

Bosneuennocmo podumerneii 6 06pazosamenvHulii npoyecc

B pomojiHeHMe K TPajMIVIOHHBIM II€PEMEHHBIM COLMAJBbHOTO KallMTana I03[Hee
6b1a mobaByIeHa elfe OffHa — BOBJIEYEHHOCTb ponuteneit. B monorpapun (Wartman &
Savage, 2008) aBTOpBI OIpefe/A0T BOBIEYEHHOCTh PORUTENIell B y4eOHbII MIPOLiecC KaK
3aMHTEPECOBAHHOCTb POAUTENIEN B MONydeHur nHpopmannum o6 yieOHOM 3aBeleHNUN,
0 KVI3HM CBOMX [I€Tell BO BpeMsl 00ydeHVs, B TOHMMAHNMY, KaK U KOria obecrednBarsb
HOJI/IeP>KKY CBOUM JIETSIM, B TOM YIC/Ie TOCPEACTBOM YIaCTVsi BO BHYTPEHHIUX IIPOIIeccax
y4eOHOTO 3aBeleHI.

Ha BoBie4eHHOCTh poamTesneil B OOydeHMe feTeil OKa3bIBaeT BAMSHUE COLMAIIb-
HO-sKoHOMM4eckuit craryc cempyu (COC). Bricokast 3aHATOCTb M/MIM HUSKMIT 06paso-
BaTeJIbHBIIl YPOBEHDb POJUTETIENl MOIYT OTPAHIYNMBATD BBICOKOE KAYECTBO BOB/ICUEHISL.
Cembe MOXXET He XBaTaTh BPEMEHHBIX 1 (VHAHCOBBIX PECYPCOB IS OKA3aHMS [IOMO-
I U IICUXOJIOTMYECKOI IOAAEPKKM PeOeHKY, CTUMYIMPOBAHNS €r0 CaAMOCTOSTENb-
HOCTM, CTPYKTYpMpOBaHus u oboraiieHns gomarnHeli obydaromeir cpenpl (Antipkina,
Lyubickaya, & Nisskaya, 2018; Veas, Castejon, Minano, & Gilar-Corbi, 2019). Taxxe
Ha BOBJIEYEHHOCTb POJVITETIENl OKA3bIBAIOT BIIVsIHNE Takye (aKTOPbl, KaK KyJIbTYpHbIE
Tpaguuuy B obmectBe (Antipkina et al., 2018), TMYHOCTHDBIE XaPAKTEPUCTUKU POUTE-
neit (Hoover-Dempsey & Sandler, 1997) 1 oTHOIEHNA MeXITy YIUTEIAMN ¥ YICHUKAMU
(Kerr, Stattin, & Ozdemir, 2012).

Popurenyt OKasbIBAaIOT BIVsIHVE HA y4eOHYIO JKM3Hb pebeHKa He TOJIBKO 0Ma, HO
U B IIKOJIe. BOB/IEYeHHOCTD POAUTEIIElt JOMa MOXET IIPOSIB/IATHCS B TIOMOIIN B BBIIION-
HEHWJ JOMAlIHeil paboThI, YCTAHOBJIEHNN eXKeHEBHBIX 005I3aHHOCTEIT, 3ammcu pebeHKa
Ha JOIIOIHUTE/IbHBIE 3aHATNA U T. . BOBIEYeHHOCTb POMUTEIEN B IIKO/IE TIPOSIBIIAET-
Cs1 B IIOCELeHNH COOPAHMIL, B3aMMOJEICTBIY C TIPEIOfiaBaTe/sIMI, BOIOHTEPCKOII Jie-
ArenpHOCTY B mKose (Yang, 2017). Kpome Toro, aBTopaMu OT[e/IbHO OTMEYAeTCs POTIb
ponuTeneit B akafieMudeckoit conyanusanyu peberka (Hill & Tyson, 2009). ITox axape-
MIYeCKOIT COLMaMn3aIiyell IOHNMAETCsl Pa3BUTIIE HABBIKOB pa3peleH st IpoOIeM 1 ca-
MOCTOSITE/IBHOTO IIPVHSATISI PELleHNiT, a TAK)Ke Pa3bsiCHEHNE CBA3M MeX[y 00ydeHmeM
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B IIKOJIe 11 OyAyLMmu LeysiMu peberka. Takum 06pasoM, MOXKHO Cie/IaTh BBIBOJ, UTO Cy-
I[ECTBYET TPV OCHOBHBIX BU/Ia POAUTENIBCKOI BOBIIEYEHHOCTH B 00Pa3oBaTeIbHbII IIPO-
11eCC — BOBJIEYEHHOCTD I0Ma, BOB/IEYEHHOCTD B LIIKOJIE 1 aKaJileMIdecKasl COIamn3anys.

H. Xwmn u [. Tajicon (Hill & Tyson, 2009) 06061yyt pe3yabTaThl SMIMPUIECKIX
UCCTIe{OBAHNUI, OIyOMMKOoBaHHBIX ¢ 1985 mo 2006 rogsr (50 crateit). Buto BbIsIBIEHO
Ha/IM4ye IIOJIOKUTENDbHOM CTaTUCTUYECKV 3HAYMMONM CBASM MEX]Y YCIEBaeMOCTHIO
HIKOTIbHUKOB U JBYM: TUIIaMJ BOB/IEU€HHOCTY — BOBJICYEHHOCTBIO POZIUTENIEN B LIIKOTIE
U y4acTVieM pOfuTesell B aKkaleMUdecKoll conmanmsanyy peberka. OJHAKO CBA3b MeX-
Iy yCIIeBaeMOCTbBIO U BOBJIEUEHHOCTBIO POAMTEIEN foMa okasanach HesHaunmoit (Hill &
Tyson, 2009). ITo MmHeHmIo [I)x. @powmnanfa, KOra pOIUTENN MOAIeP>KUBAIOT PasBUTIE
CaMOCTOSITETIBHOCTH pebeHKa ¥ CHIDKAIOT CBOIO BOBJIEYEHHOCTD IOMa, IETH CTAHOBSAT-
cs 6oee MOTUBMPOBAHHBIMHU K OOYYEHMIO, TIOCKObKY CaMV HECYT OTBETCTBEHHOCTD 3a
cBon gericTBus u ycreBaemocts (Froiland, 2015).

Aprops! pabotsl (Fernandez Alonso et al., 2017) paccMOTpe/nu BIMsHME PORUTEND-
CKOJf BOBJIEYEHHOCTM C TIO3MLIMU CTWU/IA BOBJIEYEHHOCTM — KOHTPOJ/b M/IM KOMMYHMKA-
1y, PesynbTaThl McCIef0BaHNUsA TI0KA3a/IM, YTO CTU/Ib KOHTPOJIS, IIPeII0IaraloLiyii Io-
MOIIb POAUTENEN B JOMALIHMX 3a[JaHMAX ¥ KOHTPO/b 3a MX BBIIIOJTHEHMEM, HETATMBHO
B/IMSAET Ha YCIIeBaeMOCTh, @ KOMMYHUKATVBHBIN CTU/Ib, MPEeANOIaralomuii obIeHme 110
HIKOIbHBIM BOIIPOCAM, IMEET I10/I0KUTEeIbHOE B/IMAHME Ha YCIIeBAEMOCTD IIKOIbHIKOB.

CyllecTByeT MHEHMe, YTO B OOMbIIEI CTeNIeH! HYX/JAI0TCA B BBICOKOI BOB/IEYEHHO-
CTV POUTeIE! Te IIKO/IbHNKY, KOTOPBIM He XBaTaeT COOCTBEHHOI BHYTPEHHEll MOTIBA-
v K o6yuennio (Israel et al., 2001).

VHyI0 CTPYKTYPYy POJUTENbCKOIN BoBIedeHHOCTH paspaboramu Kc. ®an u M. Yen
(Fan & Chan, 2001). Pogurenbckas BOBIEYEHHOCTD IIPECTaB/IeHa aBTOPAMI YeThIPbMsA
He3aBJMICUMBIMY KOMIIOHEHTaMMI:

— KOMMYHUKaIVA C IPENojaBaTe/IAMuU U IIKOJION,

— OXUJAHMS POANTEIEll B OTHOIIEHUY 00ydeHus feTell (HalpuMep, Kakie OLeHKI
metu OyAyT MONy4aTh, IPOJOIDKAT IV OHM OOydeHMe B YHUBEPCUTETeE 1 T. [1.),

— aKTMBHOE y4acTye POJMUTENEN B NIKOIbHO YKU3HM,

— HaJ30p 3a BHIITOJTHEHNMEM IIKO/IbHMKOM JJOMAIIHNUX 3aaHNUI.

ABTOPBI [IeNIAI0T AKIIEHT Ha BAVSAHUY COCTAB/IAIOINX KOMIIOHEHTOB POJMUTENIbCKOI
BOBJ/ICYEHHOCT! Ha YCIIeBaeMOCTDb IIKOJIbHMKOB CTapIINX K1accoB. Tak, Hanbonee cnip-
HOe€, TIOJIOKUTE/IbHOE M YCTOMUYMBOE BIUAHNE OKA3bIBAIOT PONUTEIbCKME OXVUJAHMA.
JIpyrie KOMIIOHEHTbI BOBJICYEHHOCTU pOfuTesnell (KOMMYHMKAIVA, aKTUBHOE yYacTue
popuTeeit) He MPOAEMOHCTPUPOBAIN YCTONYUBBIX 3PPeKTOB mmbo HaKe MOKasaniu
IPOTVBOIIOIOKHDIN, HeTaTUBHBIN 9 (deKT (KOMMYHUKALVA C IPETIOaBaTe/IAMU U IITKO-
noir) (Fan & Chan, 2001).

Ba>xHO OTMeTuTb, 4TO pesynbrathl ABYX mccmepoBanmii (Fan & Chan, 2001; Hill
& Tyson, 2009) B OTHOLIEHN) BOBJICYEHHOCTV POAUTENEH B MIKOJIE POTHBOPEUVBBL.
H. Xwmn u [J. Taitcon (2009) roBopsAT 0 HONTOXUTENIbHOM BAVSAHMU Ha YCIIEBaeMOCTDb
POAUTENIbCKON BOB/IEYeHHOCTH B InKoje, a Kc. ®an u M. Yen (2001) BbIABMIN OTPU-
LjaTe/IbHOE B/IMAHME KOMMYHMKALMI POAMTENEl C IpenojaBaTelNAMM M IIKOJO Ha
ycIeBaeMoCTb. BO3MOXXHO, M3MeHeHMe XapaKTepa BIUAHUA POJSUTENbCKOI BOB/IE€YEH-
HOCTM B IIKOJIE CBSA3aHO C T€M, YTO B YKAa3aHHBIX JMICC/IENOBAHMAX IPVHMMAIN yIacTie
MIKOTIbHMUKM Pa3HBIX Bo3pacToB. CTapIleK/TacCHUKM B IIE€PUOJ, IMePeXOlHOTO BO3pacTa
CTPEMATCSA K HE3ABMICUMOCTH I CAMOCTOATEIbHOMY IPMHATHIO PELIEHNIT, II03TOMY KOM-
MYHUKAIIVJ PORMTeTIell C MPeNofaBaTe/AMM U IIKOJIO BOCHPMHMMAIOT HETaTUBHO, KaK
BMEILIATE/IbCTBO B IMYHYIO )KM3Hb.

VIsydeHne BIMAHNA POONUTEIbCKUX OKUIAHNIT KaK OTAE/IBHOTO (GaKTOpa POUTe/Ib-
CKOJl BOBJIEYEHHOCTM Ha YCII€BAEMOCTb HMIKONbHUKOB IIPUBJIEKAET BHUMAHME MCCIIEN0-
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BaTesieil 13 pasHbIX CTpaH. PORUTENbCKIE OXXIIAHNS BIUSIOT HA Pe3y/IbTaThl YIaIUXCs]
KaK HAIPsMYIO — Yepe3 B3aMMOJeICTBIe POUTEIENl C AeTbMH, TaK U KOCBEHHO — Yepe3
POAUTENbCKIE YOXKAeHVS ¥ BOCIPYHIMAEMYIO VIAIMMCS aKaleMIUIeCKYI0 HOePKKY
(Rubie-Davies, Peterson, Irving, Widdowson, & Dixon, 2010). Bonee Toro, MueHue po-
IUTesell MOXKeT OKa3bIBaTh BMsAHIE Ha BHIOOP peberkoM 6ymyieit mpodeccuu (Petrov,
Volodina, & Belyaeva 2019).

CoBOKyIIHBIE Pe3y/IbTaThl 0630pa BIVSHIUS POSUTEIbCKON BOBICIEHHOCTH Ha yCIIe-
BaeMOCTb LIKOJIbHVMKOB IIPeCTaB/Ie bl Ha PrcyHKe 3.

BosneuenHocTs B
OBJIEYEHHOC I;onomme.nbnc
HIKOae TPHMUATENBHD
Y
Boeneuennocts Bosneuennocrs
N - [——He snaummo—— - YCnesaemMocThb
POOHTEICH JOMa
Y )
AKajeMHyuecKkan
— ane ecka TNonosuTensH:
CONHATH3ALHA
Oskujianms
u MNonowurensho
POOHTEICH

Pucyrox 3. Brusnue 60671e4eHHOCU poOUmerneti HA yCne6aemMocy WKOIbHUKO0B

Taxym 06pa3oM, BIMAHUE POJUTEIBCKO BOBIEYCHHOCT) HA YCIIEBAaeMOCTD HeTell
B ILIIKOJIE IIVMPOKO M3y4eHO. Bo MHOTMX MCCIe[OBaHNUAX MIONTYYeHbl Pe3y/IbTaThbl, TOBOPSI-
I[JIe O TOM, YTO BBICOKNII YPOBEHb POAMTENBCKOI BOBIEYEHHOCTY HA BCEX JTAIAX 00-
y4eHMs B IIKOJIe OKA3bIBAET IIOJIOKUTE/IbHOE BO3/EIICTBIE HA IMYHOE PasBUTHE U yCIIe-
BaeMoCTh IIKonbHNKOB (HampuMep, Hill & Tyson, 2009; Hoover-Dempsey & Sandler,
1997; Wartman & Savage, 2008). C npyroit CTOpPOHBI, CYLLIeCTBYeT IIOJIOXKUTEe/IbHas B3an-
MOCBSI3b MEX/Iy ITOfIIeP>KKOIT POVTEISIMI CAMOCTOSITENIbHOCTI I€Tell U VX MOTVIBALIMelt
K 00ydennio, a Taxxe ycreBaemoctbio (Froiland, 2015; Su & Reeve, 2011).

BoBe4eHHOCTb pOAMTeNIell TaKKe pacCMaTpUBAETCA MCCIEJOBATe/IAMY Cpefiul ce-
MelHbIX (paKTOpPOB, BAMAIONINX Ha YCIIeBaeMOCTb CTyAeHTOB. B pabore (Wartman &
Savage, 2008) ObIIO OTMEYEHO, YTO BOBJICYEHHOCTD IIOMOTAeT POJUTEILAM OBITh B Kypce
IPOLeCCOB, IPOUCXOAAIINX B YHUBEPCUTETe, IOHMMATD TO, 3a YTO OHMY IUIATAT, 1 0bec-
HeYNBaTbh HEOOXOAVMYIO IIOAAEPKKY LeTAM, CTA/IKUBAIOIIVIMCS CO CTIOKHOCTAMM 00yde-
HIsI B YHUBEpCHUTETe.

B pamkax Teopuu MpMBSI3AHHOCTM HEKOTOPbIE aBTOPBI YTBEPKAAIOT, YTO BOBJIE-
YeHHOCTb POJMTENEell MOXET 3HAUMTETbHO PAa3IMYaThCA MO TeHAEPHBIM NPU3HAKAM.
CornacHo UX MHEHMIO, CTYAEHTBI )KEHCKOTO o/1a 60sIblie IPUBSI3aHbl K POAUTENSIM,
YeM CTyZeHTbI My>kckoro morna (Allen & Stoltenberg, 1995), mostoMy Teopust mpuBsi-
3aHHOCTY MOXXET TOYHee OTPAXKaTh OIIBIT HEIIOCPEACTBEHHO YKEHCKOII ITOJIOBUHBI CTY-
IeH4YeCKOro coobiecTBa yHMBepcuTera. OHAKO CIefyeT 3aMEeTUTD, YTO PsIi aBTOPOB
OTpUIIaeT 3HaYECHNUe TeHfiepa Kak (aKTopa, OIpefie/AIero CTeleHDb IPUBA3aHHOCTI
(Mattanah et al., 2004).

BoBieueHHOCTD popuTenell JOKHA OBITh pacCMOTPEHa M C TOYKU 3PEHUs BIIV-
SHUS Ha YCIeBaeMOCTb B YHUBEPCUTETe BO BpeMs HepBbIX JeT obyueHus. B cBoeit
pabore K. Kyrpona ¢ coasropamm (Cutrona et al., 1994) pokasanmu, 4To HOAJepKKa
CO CTOPOHBI POJIUTENIEIl CHIDKAET YPOBEHb CTPecca, KOTOPBII MOTYT UCIIBITBIBATD CTY-
JeHTBI IIepBBIX KypcoB. HU3KuiT ypoBeHb CTpecca, Mnb0 €ro OTCyTCTBUE BIIMsIET Ha
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ybexxaeHms, CBsI3aHHbIE C IMIHON caM09(P(PeKTUBHOCTBIO WM BepOil B CIIOCOOHOCTD
moctmkenus uenert. CamosHeKTUBHOCTD, B CBOI0 OY€PENb, ABISLETCS MPEIUKTOPOM
aKaJgeMIIecKoll yCIeBaeMOCTH CTYAEHTa, KOTOpPasi MOXKeT ObITh M3MepeHa Oa/ramu.
JlaHHOe MCccTefoBaHNe II0Ka3an0 Halu4Me MOMOXNATENbHONM B3aIMOCBA3Y MEXY Po-
IVTETbCKON MOJ/IEP)KKOI U OIleHKaMM CTY/IeHTOB U3 TeTePOreHHOI I'PYIIIIbI IIPeJiCTa-
BUTEJIEV Pa3HBIX CIEIVaTbHOCTEIL.

Taxoke ObUT OOHApyXKEH PsAZ IONTOKUTENbHBIX KOPPEIALMII MEXAY MOALePKKOI
CO CTOPOHBI POJMTETIEN B IEPBBIL rOf, 00y4YeHVsI B YHUBEPCUTETE I yCIIeXaMy CTYLEeHTOB.
Cpeny TIONOXXUTEIBHBIX PE3yIbTATOB, KOTOPbIE BIedYeT 3a cOO0I IIPUBA3AHHOCTD K PO-
IOUTEeNAM, aBTOPBI MCCTIeNOBAHNA BBILENVMIN Pa3BUTHeE TMYHOCTY, aJallTallMI0 B YHUBEP-
cutere u akafiemudeckre ycrexn (Wartman & Savage, 2008).

OpHako He BCerfia CyLIeCTBYeT MOIOXUTEIbHOE BMAHNE BOBIEYEHHOCTU POJUTE-
JIell Ha yCIeBaeMoCTb cTyfieHTOB. Tak, [x. lennnc ¢ coasropamu (Dennis, Phinney, &
Chuateco, 2005) onpenenuny, 4To IOAiePXKKa POJUTENIeil, KOTOPbIe He YIIINCh B YHI-
BepCUTeTe, He ABJAETCA 3HAYMMBIM IPEMKTOPOM YCIEeBaeMOCTM CTyAeHTOB. boree
3HAYVMMBIMM [T CTYZIEHTOB OKAa3a/INCh MOJ/IePKKa JPYIVX CTyAEeHTOB U IPUHATHE CTY-
meHueckuM coobiectBoM. CriefoBaTe/bHO, POJUTENbCKAsT BOBIEYEHHOCTh MOXKET He
OKa3bIBaTb CYJIHOTO ITOJIOKUTETHHOTO BIVMAHIA Ha YCIIeBAEMOCTb B TOM CiTy4ae, KOIzia
caMIl POUTE/N He ABJISAI0TCA JOCTATOYHO KOMIIETEHTHBIMY, TaK KaK caMy He 00/1afaioT
OIIBITOM OOYy4eHMs B YHMUBepCUTeTe. DTO, B CBOIO OYepenb, ellje Pa3 MOATBEPIKAaeT 3Ha-
YMMOCTDb PaKTOpa POANUTENHCKOTO 06pasoBaHMsL.

Kak 6p110 OTMeUeHO paHee, IPU PACCMOTPEHMM BIVMSHUS BOBIEYEHHOCTU POLU-
Tejlell Ha YCIEeBAaeMOCTb LIKONBHUKOB, OBHUM U3 (PaKTOPOB BOB/IEYEHHOCTHU POJUTE-
el B 06pa3oBaTeNbHBII MIPOILeCC SABSIIOTCA poauTenbckue oxnupanus. 1. Tasuc-Kun
(Davis-Kean, 2005) sMmupudecky foKasala BIUAHNE HA yCIIeBaeMOCTb CTY/IEHTOB JO-
XOJa CeMblt Yepe3 OXXMAaHMs poauTesneit. [loxon ceMbu pOPMUPYET Y POJUTENIEN OIIpe-
Te/leHHble OXKNUIAaHVA B OTHOLIEHUN JeTeil, B TOM YNC/Ie CBA3aHHBIX C YCIIEBAEMOCTHIO
B YHMBEpPCUTETe. B 3aBUCHMOCTY OT O>KMIaHMIT POJMTEIIN OIIpefie/IeHHBIM 00pa3oM BbI-
CTpaMBaIOT CBOE IIOBEMIEHIIE, OPYEHTUPYA JeTell Ha TOCTYDKEHNe JKe/TaeMbIX POANTE/LAMMI
pe3ynbratoB, GOPMMPYs Y HUX ONpefie/ieHHble LIeHHOCTY. TeM CaMbIM CTYAEeHT MOXKeT
CTpeMUTBCA K 60J1ee BBICOKOII YCIIEBAEMOCTH, YTOOBI OIPaBJaTh OXKUJAaHNS POIMUTETIEI.

B uccnemoBaHMAX aMepyMKaHCKOrO HeKOMMep4eckoro Hay4yHoro ueHTpa «Child
Trends» 611 OTy4YeHbI aHAJIOTUYHBIE pe3y/IbTATBL. VIcceoBaTen BbIABUIN CUIBHYIO
MOJIOKUTENIbHYI0 B3aMIMOCBA3b POAUTENbCKUX OXXUAHUI U YCIIeBaeMOCTY CTYHEHTOB.
ITpu aTOM camu O>XXUJjaHUA pOAUTesIell OKa3alnuCh 3aBUCHMBIMU OT YPOBHS JHOXOfa ce-
by (Child Trends, 2015).

Takum 00pasoM, OXXIAHUS POLUTETIEN B OTHOIIEHUN OOYYeHNs OKa3bIBAIOT 3HA-
YNTEe/IbHOE BIVIAHME Ha YCIIEBAEMOCTD CTYAE€HTOB B YHMBepcuTeTe. OTHAKO BIMAHIE PO-
IVTEeNIbCKOI BOBIEU€HHOCTH Ha YCIIEBAEMOCTD CTYINEeHTOB YHUBEPCUTETa HEOJHO3HATHO.

B Tabmmie 1 npencrasieHsl 00001IeHHbIE Pe3yTbTaThl 0030pa JIMTEPATYPHI BIINI-
HIIS CeMeNHbIX (PaKTOPOB Ha yCIIeBaeMOCTh IIKOJIbHIKOB U CTY[EHTOB.

Tabmiia 1okasbIBaeT, YTO yCIeBaeMOCTh CTYAEHTOB BBICIIMX y4eOHBIX 3aBefeHUI
BbI3bIBaeT 3HAYNTE/NbHbII MHTEpeC UCCIeNoBaTeNell, 0fHaKO, B CPABHEHUN CO MIKOTbHBIM
obpasoBaHeM, He Bce (aKTOPBI YCIEBAEMOCTM CTYAEHTOB M3y4YeHBI MCUYepPIIbIBAIOLIE.
B03MOXHO, 9TO OOBSCHAETCS TeM, YTO, COIIACHO TeOPUM OTHE/IeHNUA-MHAMBUAYALINN,
CTYJeHTbl — B3pOC/Ible, CAMOCTOATE/NbHbIE, OTBETCTBEHHbIE, 1 BIMUAHNE CeMbU Ha HUX
MMHMManbHO. OIHAKO MCCIeNOBaHNA, IPOBEJileHHbIe B PAMKaX TeOPUY NPUBA3aHHOCTH,
HOATBEP)KAAET, YTO CeMeliHble (PaKTOPbI IPOJO/DKAIOT BIUATD HA CTY[IEHTOB, B TOM YN-
C7ie Ha YCIIeBaeMOCTb, I IIOC/Ie UX IIOCTYIUIEHN: B YHUBEPCUTET. BblAB/IeHHbIE B JICCTIe-
TOBAHMAX OCOOEHHOCTV TOBOPAT O I[€7IECOOOPA3HOCTI MPOBENEHNSI TOTIOMTHUTETbHBIX
VICCTIEIOBAHNIT BIMSAHUSA CeMeiHBIX (PAaKTOPOB Ha YCIIEBAEMOCTDb B YHIBEPCUTETe.
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Ta6ﬂuua 1. Cpasuumeﬂbubzﬁ AHANU3 BTIUSHUST CeMeLIHbLX g6m<mop06 Ha ycnesaemocmo

06yuarouuxcs
Yenesaemocmo ukonvHUK08 Ycnesaemocmo cmydermos
CaC
Ioxop ITonmoxnTenbHas 3HAYMMAasi KOPPEJISIIs C YPOBHEM JI0XO0Ja POJVTeTIel
(Coleman, 1988; Dahl & Lochner, 2005; Davis- | (Azhar, et al., 2014; Lacour
Kean, 2005; Duncan et al., 2004; Morrissey et | & Tissington, 2011)
al., 2014; Roshchina, 2012; White, 1982)
OrnocpenoBaHHOE BIMSIHUE JOXO/A Yepe3
LIEHHOCTHbIE YCTAHOBKI (Teachman 1997;
Tovar-Garcia, 2013)
O6pasoBanue O6pasoBaHue poanTeselt XOPOIIO IPefCKasblBaeT JOCTIDKEHN B yaebe

0601X popuTeneit

(Egalite, 2016; Fruehwirth & Gagete-Miranda,
2019; Kaushal, 2014; Roshchina, 2012; Tovar-
Garcia, 2013)

(Azhar et al., 2014)

CeMeltHbIN COIM-
QIBHBIN KallMTa/l

[IpsiMast CBA3b MEX/Y CEMETHBIM COLMATbHBIM
KaIlNTaIoM U aKafieMIIeCcKOil YCIIeBaeMOCThIO
(Coleman, 1988)

ITono>xurenbHoOe BINsHUE COLIMA/ZIbHOTO KaIlm-
Taja Ha yCHeBaeMOCTb 3aBUCUT

oT 3MOIH/IOH3J'II)HOIV/I OKpaCKI/I B3alIMOCBA3U
Me)i(uy ITKOJIbHUKOM U pOJII/ITeJ'IHMI/I (Crosnoe,
2004)

OMOLMOHA/IbHASA T10]-
Iep>KKa CeMbU SBIIIETCS
BaKHBIM ITOKa3aTeneM
yCIIeBaeMOCTH CTYfIeHTOB
(Roksa & Kinsley, 2019)

Hannane o6onx
ponurenen

HeTy u3 cemeit C OTHUM POJUTENIEM JEMOHCTPUPYIOT

6oree HU3KYIO yCIIeBaeM

OCTb

(Majoribanks, 2002; Schlee et al., 2009; Yang,
2017).

(Uwaifo, 2008)

ITpoxuBaHMe C ABYMS POUTETISAMU He SBJISAET-
ca sHaunmbIM (Bjorn, Kyttald, 2011; DeLeire &
Kalil, 2002; Tovar-Garcia, 2013)

CTpyKTypa ceMbli OKa3bIBaeT BIIVISIHIE Ha aKa-
[EMIIECKYIO YCIIeBAEMOCTD OLIOCPeLOBAHHO
yepes oxon cembn (Israel et al., 2001)

KonnuectBo
OpaTbeB U cecTep

KosmuecTBo 6parbeB 11 cecTep OKasbIBaeT
3HAUMMO€ HeraTHBHOE BJIVSIHIE Ha aKaje-
Mudeckyto ycresaeMocts (Israel et al., 2001;
Sandefur et al., 2006)

OTcyTcTBME KOPPENALUN
MeXy KOIMYeCTBOM
JieTeli B ceMbe 1 yCIieBae-
Mmoctpio (Downey, 2001)

BoBneyeHHOCTH
ponuTeneii B
o6pasoBaTeNb-
HBIII Ipo1ecc

TlonoxuTenbHas CTaTUCTUYECK 3HAYMMAad
CBS3b C BOB/ICYCHHOCTDIO POJITETIEN B IIKOTIE
U y9aCTHEM POIMTENEN B aKaIEMIIECKO
conmanusanynu peberka. (Froiland, 2015; Hill
& Tyson, 2009; Hoover-Dempsey & Sandler,
1997; Su & Reeve, 2011; Veas et al., 2019)

[TonoxurenbHoe BAUsHIE
BOBJIEYEHHOCTH POJUTE-
neit (Wartman & Savage,
2008,)

He 3naunma BoBe-
YEHHOCTb pOfIUTENIEN,
KOTOpBIe CaMIl He YIMINCh
B yHuBepcurete (Dennis et

al., 2005)

ITonoxxurenpHoe n yCTOI‘/JI‘{I/IBOB B/INAHME Ha YCIIEBAEMOCTb OKa3bIBAIOT
POAUTENDBCKINE OXXVTAHA

(Child Trends, 2015; Fan & Chan, 2001; Rubie-
Davies et al., 2010)

(Child Trends, 2015;
Davis-Kean, 2005)

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY

85



Education and Self Development. Volume 16, Ne 4, 2021

O6cykaeHne pe3yIbTaToB

B 3aBucuMOCTM OT BO3pacTa peO&HKa, ero HaBbIKOB U CAaMOCTOSATENILHOCTHU CeMell-
Hble (h)aKTOPbI MOTYT OKa3bIBaThb PAas3MYHOE BIMAHNE Ha YCIIeBAEMOCTb OOYJYAIOIIMXCA.
MHoOTro4MCIeHHbIe JMCCTe[OBAaHN IMOATBEP)XAI0T 3HAYMMOCTb CeMEVHBIX (PaKTOpOB
I yCIeBaeMOCTU LIKOMbHUKOB. KomuuecTBo paboT, MOCBSAIIEHHBIX M3yYEHUIO CBSA3U
CeMeJIHbIX XapaKTEePUCTUK ¢ 00pa3oBaTeIbHBIMY pe3y/IbTaTaMI CTY[IeHTOB YHMBEPCH-
TETOB, CyI[eCTBEHHO MEHbIIle, KaK U caM Habop XapaKTePUCTUK CEMEIHBIX Pecypcos,
M3y4aeMbIX B TaKMX MccneoBaHuAX. OJHaKO CTOPOHHUKM T€OPUM MIPUBA3aHHOCTY Ha-
XOJAT BCE 6OTIblIIe apIyMEHTOB, HOATBEP)KAAIOIINX, YTO I/IsI CTY[JeHTOB YHUBEPCUTETOB
ceMeliHble (PaKTOPBI TAK)Ke VIMEIOT BBICOKYIO 3HAYMMOCTD.

[ToHMMaHMe 3HAYMMOCTY CeMeITHbIX (PAaKTOPOB JIAA CTYAEHTOB YHUBEPCUTETa MOXKET
Cr1oco6cTBOBATh (POPMIPOBAHNIO M YKPEIUIEHNIO B3aXIMOOTHOIICHUII MEXX/Iy PORUTEIIA-
MU U CTY[IeHTaMIi, YTO, B CBOIO OYepe/ib, COIIACHO MCC/Ie[JOBAHNUAM, BIMAET Ha aKafleMI-
YECKYI0 YCIIeBaeéMOCTb.

OrpaHudeHneM IPOBENEHHOTO 0030pa 3apyOe>KHbIX MCCIeTOBAHWII SBJIAETCS TO,
YTO IIpY aHa/lIM3e TPeX OCHOBHBIX KaHA/IOB BIMAHNA CEMbM Ha yCIIeBaeMOCTb 00y4alo-
IVXCS UM TIPY OOCYXK[eHUN TIPUYMH TaKOTO BIAMAHUA He MPUHMMAIOTCA BO BHUMaHIE
COLIMA/IbHO-KY/IbTypHbIe (PaKTOPBI pasHbIX CTpaH. JJaHHbIe (PaKTOPDI, BEPOATHO, MOTYT
IaBaTh OMONHUTENbHbIe OOBSACHEHNsI XapaKTepy ¥ CUIe BIUSAHNA CeMbl Ha JieTell pas-
HOTO Bo3pacTa. V3ydeHne conmanbHO-Ky/IbTYPHBIX (AaKTOPOB MOKET CTATh CIEYIOLIUM
3TANOM JICC/IEOBAHNSA BAMAHNUA POJUTENell Ha aKaJleMIYeCcKylo yCIIeBaeMOCTb HIKOJb-
HJKOB U CTY/IEHTOB B Pa3HBIX CTPaHaXx.

3akmroueHmne

Ha ocHoBe 0630pa 3apy0exKHbIX SMIIMPUIECKUX UCCTIEOBAHNIT B paboTe IpefICTaB-
JIeH CPaBHUTE/IbHBIN aHA/IV3 B/IMSHIS HA AKaeMIYeCKYI0 yCIIeBAeMOCTh 00yIaIOIIX s
TPEX KaHA/IOB BO3/IEJICTBMA CeMbU: COIIVATbHO-9KOHOMIYECKOTO CTaTyca CeMbH, COLH-
aJIbHOTO KaIlUTaJ/Ia CeMbJ, BOBJICYCHHOCTI POANTEIell B y4eOHBII IIpoLecc.

Bb1/10 BBIABIEHO, YTO COIMANILHO-3KOHOMMYECKUI CTaTyC CEMbM OKa3bIBaeT IOJIO-
JKUTENbHOE BJIVSAHNE HA aKaJeMUYeCcKyI0 YCIIeBaeMOCTb KaK IIKO/IbHUKOB, TaK U CTy-
menToB. CeMeJHBIN COLMANbHbIN KalUTaT MMeeT Crennduieckyie 0Co6eHHOCTI BIINsA-
HISL IIPY PACCMOTPEHNN PasHBIX KaTEropuil 00ydaouxcs. BoBedeHHOCTD popuTee
B y4eOHBDIIT IIPOIeCC OJMHAKOBO Ba)XKHA U /IS IIKOJIbHUKOB, ¥ JI/IA CTYAECHTOB, XOTS I
MIOC/Ie[IHNX M3y4YeHa B MEHbBIIEI CTeTIeHN.

Taxoke cpaBHUTENbHBIN aHAIN3 IIOKA3aJI, YTO BIIMAHME CEMbI OIIpeNe/AeTCA XapakK-
TEPOM B3aMMOOTHOIIEHUIT MEXIY POSUTESIMU U OOYIAIOIINMIUCS Y MOXKET MEHATHCS
C TeuyeHueM BpeMeHU. TaK, IIKOTbHMKM HEJOCTATOYHO CAaMOCTOATENbHBI B CUJIY BO3-
pacra, II09TOMY POANTENN BIUSIIOT HA HUX, KOHTPOIUPYSI IIPOLECC OOYUeHsI, TIOMOrast
C BBITIOJTHEHNEM JTOMAIIHNUX 3a[jaHUIl 1 PasBMBas UX CAMOCTOATENIbHOCTD. Bo Bpems 06-
y4eHUA B YHMBEPCUTETE POAUTENN IPOJIO/DKAIOT OKA3bIBATh BVIAHME Ha JieTell, HO Me-
HAIOTCA VX IIPMOPUTETHDBIE POJIU B CTOPOHY 3KCIIEPTHOI ITOMOIIM U TICUXOIOTMYECKOA
nopgepxku. CriefoBaTeNbHO, 4eM CTaplile pebeHOK, TeM y>Ke KPYT TOTO, B 4eM POSUTE/IN
BOCIIPMHMMAIOTCS MM KaK ICTOUYHVK 3HAaHMII ¥ KOMIIETEHIIMIA.

O630p 1cCIeToBaHMIL, TPOBEEHHbIX 3aPyOEKHBIMI YICHBIMI B Pa3/INMIHBIX CTpPa-
Hax MUPa, MOXKeT IOCTY>KUTb OCHOBAHMEM JiJ1s aHAJIOTMYHbIX MICCIeioBaHmit B Poccun
MEXIyHapOIHOTO CPABHUTEIbHOTO aHA/NM3a TAKMX MICC/IEOBAHNIA.
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AHHOTAI[USA

B Hamm {HM U3ydeHye PYCCKOTo A3bIKa B cepe [1eoBoii KOMMYHMKAINY AB/IACTCA OCHOBHOI Ya-
crbio mpodeccnoHanbHoOro obpasosanus. Ha npumepe aucuumumHel «Pycckuii A3bIK B 1€TOBOM
001eHN Iy TIPeCTaB/IALTCA BO3MOXKHBIM chopMupoBath ribkue HaBbiku (soft skills) y crymenTtos
BY30B. 3HAYMMOCTb JJAHHOTO MCCTIeOBAHNA 00yCIOBIeHa He0OXOIMMOCTbI0 GOPMIPOBAHNS, pas-
BUTHA ¥ aKTUBHOTO IPMMEHEHN YHUBEPCATbHOTO Habopa rMOKIUX HABBIKOB B 06Pa3oBaTe/IbHOM
TIpoliecce By30B I/ Ja/IbHelIIel afjanTalliy BbIITYyCKHMKOB Ha COBPEMEHHOM phIHKe Tpy#a. Vccne-
TIOBaHMe NIPOBOAIVTIOCH Ha 6a3e BIaMBOCTOKCKOrO roCy/lapCTBEHHOTO YHMBEPCHUTETa SKOHOMMKY
u cepBuca. B HeM mpuHsno yyactue 196 cTyfeHTOB IepBoro Kypca obydenns. IIpn mposeseHnn
OIIpOCa-aHKeTNPOBaHM:A ObITa IPUMeHEeHa MeTOMKA CyO'beKTUBHOTO IKA/IMPOBAHII, IOTyYeHHbIe
JaHHbIe ObLIV 06PaBOTAHbI C IOMOLIBIO METOLIOB CUCTEMATH3ALMK 11 060061eHNs. B pesynbrare yic-
C/Ie[JOBaHNs YCTAHOB/IEHO, YTO IPU U3YIeHUN AUCHUIIIMHDI «PyccKuil A3bIK B 1€T0BOM 061eHNI»
y cTyAeHToB GOpMUpPYeTCs CyObeKTUBHOE OTHOIIEHNE K IIPUMEHEHNIO TMOKIX HABBIKOB, IIOMOTa-
IOIIVX MICIIO/Ib30BATD IIO/TYY€HHDIE 3HAHVIA Ha IIPAKTUKE U ITIOBBICUTD MOTUBALMIO K IMYHOCTHOMY
IpoecCHOHATbHOMY POCTY ¥ Pa3BUTHIO. B X0fie McCIeloBaHNA OBIIO BBIABIIEHO, uTO 21 13 24 3a-
ABJICHHBIX TMOKMX HABBIKOB aKTMBHO (POPMUPYIOTCA y CTY[IeHTOB B Ipoliecce obydenns. Kpome
TOro, HpOBeHeHHbIﬁ AHA/IN3 JAaHHBIX aHKETMPOBaHMA [Tajl O6’beKTI/IBHOe IIpeAcTaBIeHNE O CHOCO6-
HOCTAX, MHTepecax ¥ CKIOHHOCTAX KaXKJOTO CTyJeHTa, HeOOXOVIMBIX /Il COBEPIIeHCTBOBAHIIA
y4e6HOTO Tpoljecca. YueT pe3yabTaTOB MCCIE[OBAHNA BHOCUT CYI[eCTBEHHDI BK/IaJ, B PasBUTHE
TEOPUM KOMIIETEHTHOCTHOI MOJIe/I COBPeMEHHOTO YCIINIHOTO BBITyCKHNUKA. [IpakTiyeckoe mpu-
MeHEHNe Pe3y/bTaTOB MCCIENOBAHNA COCTONT B BO3MOKHOCTH UX VCTIO/Tb30BAHNA By3aMI /I CO-
CTaB/IEHNA U COBEPIICHCTBOBAHNUA PAabOUMX YUCOHBIX IPOTPAMM B COOTBETCTBUM C TPEOOBAHMAMMI
HOBBIX 06pPa30BaTebHbIX CTAHAPTOB.

KiroueBble cmoBa: Boiciiee o6pasoBanue, soft skills, rubxme HaBbIKM, yHUBepCanbHbIE KOMIIETEH-
L[N, JIefioBasi KOMMYHMKAIVsA, COBpeMeHHbIe 00pa3oBaTe/IbHble TeXHOIOI MM, J/IeKTPOHHAsA 06pa-
3oBatenbHast cpefa (DOC), MMIHOCTHO-IPOdECcCHOHANTPHOE PAa3BUTIE.
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Abstract

Nowadays learning Russian in business communication is a major part of vocational education and
training and within this academic subject it is possible for university students to develop soft skills.
This research examined the formation, development and application of a universal set of soft skills
to help graduates adapt to the modern labor market. The study was conducted with 196 first-year
students in the Vladivostok State University of Economics and Service. A subjective scale technique
was applied using a survey-questionnaire. The data were processed using systematization and
generalization methods. The results showed that subjective attitudes to the application of soft skills
were developed in students studying Business Russian. The building of soft skills helps students
use knowledge in practice and to increase their motivation for personal professional growth and
development. The research revealed that 21 out of 24 declared soft skills are actively formed in
students in the course of teaching. In addition, the analysis gave an objective view of the abilities,
interests and tendencies of each student. This information is necessary to improve the educational
process. The results of the research play an important role in the development of the theory of
competence model of successful modern graduates. The research results can be used by universities
to develop and improve working curricula in accordance with the requirements of new educational
standards.

Keywords: higher education, soft skills, universal competencies, communication literacy, business
communication, self-development, modern educational technologies, Moodle, practical-oriented
approach, personal-professional development.

BBenenue

CoBpeMeHHOe COCTOSTHME POCCHIICKOTO OOIIecTBa MOKa3bIBAeT JJOCTATOYHO JKECT-
KU1 ypOBEHb KOHKYPEHIMI Ha PbIHKE TPY/a, KOTOPBIII He TONbKO MpPebsB/IAET BBICOKIIE
TpeOOBaHMA K BBIITYCKHMKAM BY30B KaK K IOTEHI[Ma/IbHBIM CIIeLIMAIICTaM, HO 1 popMu-
pYeT OIIpefie/IeHHYIO CPefy, B KOTOPOIt CLIOCOOeH paboTaTh U Pa3BUBATHCS C 9P PEKTIB-
HOJI OTHayYell TOMbKO PabOOTHYUK BBICOKOTO YPOBHA KBaaudukanym. Takoe IOmoXeHue
Iesn TpebyeT MOBBIIIEHHOI OTBETCTBEHHOCT BCeX 00pa30BaTe/IbHBIX K/IACTEPOB 3a Kade-
CTBO IIO[ITOTOBKJ COBPEMEHHOTO BBIITYCKHYIKA.

Ha ocnose getictBytomero ®PIrOC B poccmiickoit cucTeMe BBICIIETO0 00pa3oBaHMs
UieT aKTUBHaA TpaHchopManysa 06pasoBaTe/IbHBIX IPOrPaMM IIOTOTOBKM OaKaIaBpOB
BCeX HAIIpaB/IeHuit u npoduiell, HaleleHHas Ha (OPMUPOBaHME HOBBIX KOTHUTUBHBIX
Y YHUBEPCATbHBIX KOMIETEHIMII BMECTO PasBUTHA «IIPVBBIYHBIX» 3HAHMI, YMEHMII
U HABBIKOB, IIPMMEHsEMBIX paHee B IIPOLecce «Iepefadn» SHaHMil.

TpagVIMOHHBIN IOAXOX BBICIIETO 0Opa3oBaHMsA He BCerja IO3BO/AET COBPEMEH-
HBIM BBIIIYCKHVMKAM BY30B B IIO/THOI Mepe pean30BaTbCs Ha PBIHKE TPY/A, IIOCKOIBKY
nprobpeTeHHbII Habop «TBepAbIx HaBbIKOB» (hard skills) 3a roppr y4ebsr B Byse cra-
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HOBUTCSI MaJIOBOCTPeGOBAHHBIM, TaK KaK [OCTATOYHO OBICTpO ycrapeBaeT. Ilomaraem,
YTO pasBUTHE COIMYMa, OPMEHTMPOBAHHOCTD €r0 Ha HOBYIO I[eHHOCTHO-00Pa3yIoIIyI0
Mofie/b IPO(eCcCHOHATBHBIX OTHOLICHNMII, CTPEeMUTeIbHAS Hepefada MHPOPMALUML, MO-
OMJIBHOCTD IepCOHaNa, KIMEHTOOPMEHTHPOBAHHOCTD — BCe 3TN (DaKTOPHI CTAHOBATCA
aKTya/IbHBIMI CETOLHS U JUKTYIOT MHbIE TPeOOBAHMS K COBPEMEHHOMY CIIEI[Ia/INCTY.
Takum 06pasom, 1esIb UCCIeOBaHNA — 060CHOBATh HEOOXOAMMOCTD U POPMBI pas-
BUTS TUOKUX HABBIKOB Y CTY/IEHTOB By3a Ha IpUMepe U3ydeHns Kypca «Pyccknmii si3bIK B
Ie7I0BOM OOILIEHNI» C YIeTOM CyO'beKTUBHOI OL[eHKN MOTpebuTeseil 06pasoBaTeIbHBIX

yciyr.

O630p muTeparypsI

Kak nokassiBaer aHanmm3 my6amKanmii, mpobieMa BHeAPEHsI, allpoOarLiyist 1 PasBy-
THe TMOKMX HAaBBIKOB B COBPEMEHHOII Cpefie BbICIIeN CTyIeH) 00pa3oBaHMsI HAXOAUTCS
B CTQjIV aKTMBHOI Pa3pabOoTKIL.

Kak oTMeualoT MHOTMe HCCIefloBaTeNN, B XO/e peannsaluy MOJAepHI3aII BBICIIel
IIKO/TBI pOpMUPpYeTCst HOBasi 00pa3oBaTe/IbHAS CPefja C BBIPAKEHHOI IPUK/IAFHON Ha-
npasreHHOCThI0 (Khutorskoy, 2019). Pesynbrat ocBoeHMs 06pa3oBaTeNbHOI IPOTpaM-
MBI OIIpefie/sIeTCsT KaK CIIOCOOHOCTD 1 TOTOBHOCTH BBIITYCKHUKOB BY30B K OCHOBHBIM
BUJaM IPO(eCCHOHAIBHOI AesATeIbHOCTH 0 BhIOpaHHOMY npodumo. OcHOBOMIOMAra-
IOII[el [[eHHOCTBI0 HOBOJ 00pa30BaTeIbHOI IAPAJUTMbl B CHCTEME BBICIIEIT [IKOIbI CTa-
HOBWTCS OTBETCTBEHHOCTD CTY/IEHTOB 33 CBOE INYHOCTHO-IIPOdECCHOHATbHOE Pa3sBUTIE
(Borzova, 2018).

Apanranuy cOBpeMeHHBIX BBIITYCKHUKOB BY30B K IMHAMIYHOMY PasBUTHIO NH(OP-
MAI[IOHHOTO COLMyMa CIIOCOOCTBYIOT MHTEPAKTMBHBIE TEXHOJIOIMN, KOTOpPbIE BEChMa
IeliCTBEHHO TIPUMEHSIOT BO3MOXKHOCTI 97IEKTPOHHOIT 06pasoBaTenbHoil cpefsl (OC),
pasBuBaloLIell MHTe/UIeKTyaabHyI0 akTuBHOCTD (Kondakova & Latypova, 2013).

Ha snextpoHHOIT 06pasoBaTenbHOI IIaTGopMe BIannBoCTOKCKOTO TOCyfapCcTBeH-
HOTO YHUBepcuTeTa 9KOHOMMKM 1 cepBuca (BI'YDC) ycmemno ampobuposana u ad-
(eKTUBHO IPUMEHAETCs 37IEKTPOHHAs AMHAMU4Yeckas ydeOHas cpefja Ha ocHoBe LMS
Moodle xax cBOOOZHOI CMCTeMbI 00YYeHNUA VY AUCTAaHLMOHHOTO YIpaB/lIeHUA y4eOHO-
06pa3oBaTeIbHBIMI pecypcaMi. BOMbIIMHCTBO y4eOHBIX JUCHNIUIVH, HpPernofiaBaeMbIX
B YHMBEpCHUTETE, PasMellleHO IMEHHO Ha 9TOJ I1aT(opMe, B TOM IMCTIE U KypC «Pycckit
A3BIK B IETTOBOM OOI[EHNUII».

B 90C Moodle mocTaTo4HO MMPOKO MCIIONB3YIOTCA VHCTPYMEHTBI )i BUPTYa-
m3anuy y4eOHO-METOAMYECKNX MaTepyasoB Kypca, AUCTAHLMOHHOTO YIIPAaBIEHUS
VHAVBUYAIBHOI U TPYIIIOBOI PAabOTOI CTYEHTOB B peXXJMe MHTEPAKTMBHOIO B3a-
umopeiictBust (Noskova, Pavlova & Yakovleva, 2017). VicionbsoBaune D0C Moodle
IeMOHCTPUPYeT IPENMYIeCTBa 3TOTO pecypca B 00pasoBaTe/NbHON Cpefie Bysa: B3am-
MOJIeIICTBIIe MEXIy BCEMU y4aCTHMKaMIM 00pPa3oBaTeIbHOTO IIPOIIECCa, CBsI3b C Mperto-
JaBaTesieM, OTKPBITBHII JOCTYI K TEOPETHYECKNM Vi IPAKTUIECKIM 0/T0KAM AVCI{UITINHBI,
BO3MOYXHOCTD BBINIOIHEHNS 33/JaHUll B yIOOHOE A/ CTy[ieHTa BpeMs, JIeTKOCTb U JO-
CTYIIHOCTH MHTep(eiica, IPaBO pefaKTUPOBATh paHee pasMelleHHOe B CUCTEMY 3afjaHIe,
tectsl 1 fip. D90C Moodle o6magaer 60mbInm HAGOPOM CPeCTB KOMMYHMUKALIN: KOPIIO-
paTMBHAsI 9/IEKTPOHHAS [10YTa, GOPYMBI, YaTbl, 0OMEH COOOIIEHISIMM, AHKETUPOBAHIIE,
YTO IO3BOJIAET OIEPATUBHO MOANEP)KMBATh OOPATHYIO CBSI3b MEX/y IperofiaBaTeneM
u yqamymcsa. B 30C Moodle ecTb BO3MOXKHOCTb ONITMMA/IBHO COYETaTh BCE BUMIBI y4eb-
HOIT IesATe/IbHOCTY: TTOUCK ¥ BBIOOP MH(OPMAINY, 3aIOMIHAHNE, OCMBICTIEHNE, ITPUMe-
HeHIle, aHa/IN3, CUHTE3 I OLeHKa, YTO SIB/LIETCS JOCTATOYHO 3¢ (EeKTUBHBIM MOTVBAL-
OHHBIM CPeJICTBOM IOBBIIIEHISI MHTEPeca YYaI[erocs K 13y4aeMoMy IIpefiMeTy.
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CoBpeMeHHbIe 00pa3oBaTeNIbHbIe TEXHOIOTHUI ITO3BOJLIIOT PACIIVPUTD BO3MOXKHO-
CTVM 00pa3oBaTeIbHON CUCTEMBI U ONTUMAIBHO BHEPUTb HaBBIKM, KOTOPBIE TIO3BOJIAT
COBPEMEHHOMY CIIELIUA/INCTY CTATh «3PPEKTUBHBIM 1 BOCTPeOOBAHHBIM KOMMYHIKATO-
pom» (Shipilov, 2016).

T. A. SIpkoBa cuuTaer, YTO B HACTOsILIEE BPeMsi «HEOOXOAMMBI TBOPYECKIIE JIIOAML,
Ipeofio/eBaolie TPAaHNIIBI CPEIHNX BO3MOXKHOCTEN, aKTMBHBIE 1 TIPEIPUMUINBBIE»
(Yarkova & Cherkasova, 2016, pp. 222-223). ITo muennio V. MuieBcKy, yCIEUIHOCTD
B COBPEMEHHOM COIIIyMe — «3TO He TOJIBKO TO, YTO JIF000I1 U3 HaC IOTydaeT IPY POXKe-
HIH, Ha [IEBSIHOCTO IPOLIEHTOB 9TO YCWINS U TPYH, BIOXKeHHbIe B cebst» (Milevski, 2013).

be3 MO/DKHBIX TMOKMX HaBBIKOB JOOMTBHCA yCIleXa 3a4acTyi0 HeBO3MOXXHO. Dddek-
TUBHOCTb IPO(ECCHOHANBHOI [esATebHOCTI COTPYAHUKA 3aBUCUT OT YPOBHs (popMu-
POBaHNA y Hero TMOKVUX HAaBBIKOB, KOTOPbIe MOKAa3bIBAIOT, YeM OT/INYAIOTCA «yCIIeIl-
Hble CIIEL[MA/NCTbI OT HeyCIeUIHbIX, 3 peKTUBHbIe OpraHn3anyu oT Hea(PHeKTUBHBIX»
(Goleman, 2009; Goleman, Boyatzis, & McKee, 2011). Benen 3a T. 5. SpxoBoit, Mbl Ho-
JIaraeM, 4TO «KPUTUIHBII XapaKTep MBIIUIEHISI M aKTUBHOCTD; OTKPBITOCTb BCEMY HOBO-
My U yMEHMe B HeM OPVMEHTHMPOBATbCsA; KOMMYHUKATVBHBIE HaBBIKI; YMeHIE HaXOUTh
u 06pabaTeiBaTh MHGOPMALINIO; JKEeTAHMe VM CTPEeM/IEHNME [TOCTOSHHO CaMOCOBEPIICHCT-
BoBaTbcs» (Yarkova & Cherkasova, 2016, p. 230) sAB/IAIOTCS OCHOBHBIMM YMEHVISIMM TNY-
HOCTJ HACTOSIIIETO BPEMEHIL.

B coBpeMeHHBIX paboTax 110 IeJarOTHKeE M IICHXO/IOTHY BeCbMa aKTMBHO 00CYKIAI0T-
Cs1 BOIIPOCHI OpefierieHust rpannty moHATus «soft skills», uro onpepenénHo ykasbiBaer Ha
aKTyalbHOCTD M3y4aeMoro sABaeHNs. Tak, HanpuMep, A. V. ViBaHnHa u [ip. paccMaTpuBa-
10T KOHTeHT-aHa/mm3 geduunnun «soft skills» u ompegensior ee kak «coluanbHO-TPYHO-
BYIO XapaKTepUCTVUKY 3HaHMI, yMeHMII 1 HaBbIKOB» (Ivonina, Chulanova & Davletshina,
2017, p. 2); B cBoro ouepenp, C. H. banyHoB 1 Ap. paccMaTpyUBaIOT HaHHYIO KaTeTOPUIO
KaK «MHTETPaTUBHOE CO-[ieliCTBYe B KOMMYHMKAaTUBHOM IIOJIe, IIPY KOTOPOM IIOSIBIISA-
ercst co-ObITuIIHAS UAEeHTUUKALMI BHYTPEHHETO HMOTEHIMana delioBeka» (Batsunov,
Derecha, Kungurova, & Slizkova, 2018, p. 199); JI. H. Crenanosa u 9. ®. 3eep 00bsc-
HSIOT Pas/MIHble MTOAXOABI K IIOHMMAHMIO ITMOKMX HABBIKOB B 3apPyOeXXHOIT 11 OTeYecT-
BEHHOII HayKe U ompefe/sioT «soft skills» kak «kmo4yeBble IpeAKTOPHI IpodeccuoHaIb-
HOro pasButys» (Stepanova & Zeer, 2019). Takum 06pa3oM, TOYHOTO, YHIBEPCAIBHOTO
OIIpefie/IeHNst ITOHATHS «TUOKIe HABBIKI» Ha COBPEMEHHOM 3Talle PasBIUTIA [efjarOTMKI
He CyliecTByeT. B Haueit paboTe Mbl pyKOBOZCTBYeMcs onpezeneHneM A. V. VIBoHnHo
U [ip., KOTOpasi IpUiep>KMBAETCs TOV TOUKM 3peHns, 4To soft skills — ato ciennduyeckas
XapaKTepUCTUKA HEKOTOPBIX YHUBEPCAIbHBIX KOMIIETEHINI GyAylLero BBITYCKHMKA,
HeoOXOIMMBIX JI/IA ero JajlbHelIel! afanTaluy B KOMMYHIKATYBHOM IIOTIE, Y «MATKIE
KOMIIETEHI[!I1», 00513aTe/IbHbIE «[I/IsI YCIEIIHOTO BBITOTHEHNSI paOOThI» ¥ COITIACYIOIIN-
ecsl ¢ «TpeOOBaHMAMM JOTDKHOCTY VM CTPaTerMYeCKIMI LielsIMU opranusanym» (Ivonina
etal, 2017).

Takum 06pasoM, IpoaHaTN3NPOBAB PA3NINYHbIe B3TIIAMBI MICCIENOBATENEl Ha COOT-
HOIIIeHIIe TIOHATHI! «YHUBEPCATbHbIe KOMIIETEHI[MI» 1 «TUOKIE HABBIKI», MBI IIPUIIIIA K
BBIBOJIY, YTO JaHHBIE IIOHATHA, 6€3yC/IOBHO, CBA3aHBI MeXAy coboit. Soft skills sBmsaiorcs,
Ha Hall B3IJIS/], CBOETO POfia COCTAB/ISIOLIVIMY, C/TATA€MbIMY YHUBEPCATbHBIX KOMIIETEH-
mit. VIMeHHO T16K1e HaBbIKM IT03BOJIAIOT OPTAHM30BATh U OLIEHNUTD Te WM VHbIE KOM-
[eTeHIINN B IIOTTHOM 00beMe.

Benen 3a C. H. BaifyHOBBIM 1 [ip. MBI IIO/IaraeM, YTO I'MOKMe HAaBBIKY IEATCA Ha
C/IefyIolIyie TPYIIIBl: KOMMYHUKAT/BHbIE HABBIKY, HABBIKI OIIEPATHBHOTO MbIILIIEHN,
yIIpaB/ieHYeCK)e HaBBIKM 1 HaBBIKM CaMOMEHE[PKMeHTa. PasBuTme rmOKMX HaBBIKOB
paccMaTpmBaeTcsi KaK KOMIUIEKCHOE COAENICTBIUE B IIO/IMKY/IBTYPHOIL Cpefie, IIpU KOTO-
POM BO3HMKAeT «COOBITUIIHAA» MAEHTU(UKALNA BHYTPEHHETO MOTEHIIMAa YelOoBeKa»
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(Batsunov et al., 2018). XoTs mccmegoBaTent pacCMaTpuUBaIOT TMOKMe TOMIBKO HaBBIKI
CTY/IeHTOB IeJJarOTMYeCKOTO BY3a, YTBEP)K/JaeM, 4TO 9TU >Ke HAaBBIKM ABJIAIOTCA 3HAYM-
MBIMI U AJIsI CTYAEHTOB APYIVX HAIIPaB/IeHNUIT IIOATOTOBKY OakamaBpuara. Tak, B yTBep-
JKJIEHHOM IlepedHe IPOoQecCHOHaTbHBIX KOMIETEHIINIT IO HAaIlPaB/IeHUAM MOATOTOBKI
6axamaBpuara «OpraHusarus paboTsl C MOTIOAEXbI0», « MeXX/[yHapOIHbIe OTHOIICHN»,
«Typusm», «Cepsuc» u «Ilemarornmyeckoe ob6pasopanme» Bo BIYIC snHavarca cnepyro-
1[ye: «CIIOCOOEH YIIPAB/IATh CBOMM BPeMEHeM, BBICTPANBATh U PEaIN30BbIBATH TPAEKTO-
PMIO CAaMOPA3BUTHA Ha OCHOBE IIPUHIIUIIOB 00pa30BaHMA B TeUEHME BCENl XKU3HI»; «CIIO-
CobeH OCYILeCTB/IATD IIOMCK, KPUTUIECKUIT aHA/IN3 U CUHTe3 NH(OPMALNH, IPUMEHATH
CUCTEMHBIIl TIOAXOJ /IS PeIIeHNs ITOCTaBIEeHHBIX 3aJau»; «CIIOCOOEH OCYIeCTBIATH
COLMa/IbHOE B3aMMOJIEIICTBYE U Pealn30BbIBATh CBOIO POJIb B KOMaHZe» 1 fp. Taxum
o6pasoM, B JaHHOM IIepeyHe y)Ke IpefiCTaB/IeHbl TMOKIe HaBbIKM KaK HeoTheMIeMble
COCTaBJLAIOIME YHIBEPCAIBHBIX PO(eCcCHOHANTbHBIX KOMIIETEHINIT OY/AYIINX BBIIYCK-
HJKOB BY3a.

Jlanee 06paTHMCsI K OIMCAHNIO BO3MOXKHOTO (pOpMUpPOBaHIsS B By3e HabOpa rHOKIX
HaBBIKOB Y CTY[IEHTOB IIepPBOTO rofia 00y4eHNs Ha IpuMepe Kypca «Pycckuir A3bIK B fe-
JIOBOM OOLLIEHNI».

Meroponorus

JaHHbI Kypc paspaboraH Ha kadenpe pycckoro A3bika BIYOC u ycnenrso ampo-
6uposar B 90C Moodle B 2019-2020 yue6HOM romy. OcBOeHMe PYCCKOTO s3bIKa Kak
OIHOTO U3 PEery/IATOPOB JIeJIOBOI KOMMYHVKALIMY IIPEOCTABIIACT BO3MOXKHOCTY Pa3HO-
06pasHO JCIOIb30BaTh MEXIIpeMeTHbIe CBsA3U. KpoMe Toro, mpeficTaBieHHbI MaTe-
pUaI Halle/IeH Ha Pa3BUTIE JIMYHOCTHOTO IIOTEHIMaMA O0YJaIOIMXCA M UX afjallTalllIo
B COBpPEMEHHOM 00I1[eCTBe.

CoBeplIeHCTBOBAHME YHIUBEPCATTbHBIX KOMMYHJKATUBHBIX HAaBBIKOB CIIOCOOCTBYET
(GOpMIUPOBAHMIO TIPEMETHOTO MBIIUIEHNS, UCCIEOBATeIbCKO-aHATUTUYECKIX HaBBbI-
KOB, YMEHIIO KPUTUYECKV OLIEHNMBATh CUTYALMIO, CTPOUTH ¥ IPUMEHSTh Pas/IMIHbIe
BU/IbI KOMMYHUKALIUMY, TVTAHVPOBATH CBOIO IEATeIbHOCTD 1 KOJUIEKTUBHYIO paboTy, Ipu-
HVMATh B3BElIEHHBIE PEIIeHNS U T. II.

Bompocs! pa3BuTyist TeMbl «TMOKMX HABBIKOB» IIPVBJIEKAIN BHUMaHIe MCCIefoBaTe-
JIell pa3HBIX 06JacTell HayKi: IICUX0J/IOrOB, IIeflaroroB, COLMOJIOrOB, MAPKETOIOTOB 1 JIp.
OpHaKo 3TM aBTOPBI B CBOUX paboTax 0OpaljaloT BHIMaHUe Ha pOpMUPOBaHIE «ITMOKUX
HABBIKOB» Y CTY/[I€HTOB TOJIBKO OIIpe/ie/IeHHBIX HAIIPABJIEHMII TOATOTOBKM GaKamaBpua-
Ta, HanpuMep «JIunrBuctrka» (Pavlova, 2018), «Pexama u cBsi31 ¢ 0011[eCTBEHHOCTHIO»
(Bukharbaeva, 2018), «Oprammnsanus paborsl ¢ Monopéxbio» (Lyskova & Beresneva,
2019), «Counanpuas pabora» (Avchinnikova, 2018), «[usaita» (Khrustalyova, 2018)
u gp. wmm xe texHmdeckoit (Glazunova, Voloshyna & Dorosh, 2017; Menshenina &
Labzina, 2019), meguunnckoit (Motorina & Motorin, 2018), negarornyeckoii (Shatunova
& Gizatullina, 2019) HanpaBneHHOCTI. MBI Xe IOTaraeM, 4TO JaHHbII [TOJXOJ SBJISIETCS
Y3KIM, TaK KaK CaMo NOHATHE «TMOKMe HaBBIKM» IO[pasyMeBaeT X YHMBEPCAIU3M 1
TpeOyeT MX aKTMBHOTO BHEIPEHV B 0Opa3soBaTe/IbHBIN IPOLeCC He3aBUCKMO OT IIPO-
(eccroHaIbHOI OPUEHTUPOBAHHOCTH BY3a.

Yro6bl oneHUTb 9¢(HeKTUBHOCTb NMPUMEHEHNs 3aJaHuUll Kypca, CIIOCOOHBIX dop-
MIPOBATh Ty WIN UHYI0 KOMIIETEHIINIO, ObUI BBl IIPOBEieH OMpoC B (hopMe aHKe-
TUPOBAHNS CPEAY CTY/JEHTOB IIEePBOrO Kypca 00y4eHNsI IO HAIPAB/IEHNSM ITOATOTOBKI
6axamaBpuara «OpraHusarus paboTsl C MOTIOAEXbI0», « MeXX/[yHapOIHbIe OTHOIICHNS»,
«Typmam», «CepBuc» n «Ilemarormyeckoe obpasoBaHme». B skcmeprmeHTe MpUHAIM
yuaactue 196 crymeHToB. PecrioHfeHTaM B ceHTs16pe 2019 roga 6bII0 MpeyIoXKeHO aHO-
HVMMHO OLIEHWUTH 110 IATHOAIBHOIN LIKale IMOKye HaBbIKM, KOTOPbIE OHM MO ObI
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puobpecTy B Xofie y1ebHOro Kypca «Pycckuil si3bIK B Z€/I0BOM OOILeHNUN», @ B SIHBApe
2020 roja — OL€HUTD T€ HABBIKYM, KOTOPbIE OHY JEICTBUTE/ILHO CMOIJIN IIOJIy4YUTh B IIPO-
1jecce 0OyUeHNsI IO 9TON AMCUMIUIHE. PecrionieHTaM TpeboBaIoCh OlleHNTh Habop Ha-
BBIKOB, IIOCTaBMB Oa/IIBL: 1 6/ — «s1 MeHbIIe BCEro IMOJIy4Yy 9TOT HaBbIK», a 5 6aI/I0B —
«sI TIOJIy4y 9TOT HABBIK B OOJIBIIIEN Mepe».

JlaHHas MeTonVKa, METOAVIKA CYOBEKTVBHOTO IIKAIMPOBAaHN, OblIa IpefIoXKeHa
amepukaHckuM 1cuxonorom 4. Ocrymom. OHa «XapakTepusyeTcs 3HAaUMTENIbHOI TPYy-
moéMmKocTbIo» (Petrenko, 1988), Tak kak mpepmonaraeT MHOTOMEPHBII CTaTUCTIYECKUI
aHanu3 gaHHbIX. [loo6HbIE egarornyecKye M3MepeHs, MPefCTaBIAIIINE CBOeOOpas-
HBIJI COOp CyObeKTUBHBIX OLIEHOK, IMEIOT, Ha Halll B3I/IAL, 0COOYIO IIeHHOCTD, TaK Kak
Mpo1lecC IpUOOpeTeHNs U PA3BUTISI T€X MIN MHBIX HABBIKOB OCMBICISIETCSI HE CO CTOPO-
HBI 9KCIIEPTOB, IIpeIIofaBaTeseil, a CO CTOPOHBI caMuX 00y4daromuxcs (CyobeKToB yuebd-
HO-TIPO(eCCHOHAIBHOI KOMMYHMKAIINN), BOBJIEYEHHBIX B 00Pa30BaTe/IbHBII IPOLieCC.

PeSY]I]:TaTbI HNCCIEeTOBAHNA

Omnmpasacy Ha faHHbIE, NIPEACTABJICHHbIE HAa CaliTaX KaJpOBBIX areHTCTB pPOCCUII-
CKMX IHTEPHET-PECYPCOB, a TAK)Ke Ha NMPeAIIOYTEHNsI COBPEMEHHBIX paboToaTenell, Mbl
OIIpefie/IIM OLTVMaIbHOE KOMMYECTBO I'MOKUX HaBBIKOB, KOTOPBIE TPeOYIOTCA COBpe-
MEHHBIM BBIITyCKHMKAM By3a.

PesynbTaThl aHKeTHPOBaHMA aHAIM3MPOBANNCH 110 KaXK0¥l OT/I€IbHON O3V, TO
€CTb 10 KOHKPETHOMY I'MOKOMY HaBBIKY B OIpefie/ieHHOIT yuebHoI1 rpymie. VTor obpa-
OOTKM aHKeT II0KAa3aJI, 4YTO Pe3y/IbTaT OLIEHKM I'MOKMX HaBBIKOB CTyIEeHTaMM He 3aBUCUT
OT HaIpaBjIeHNsI UX IPOPeCCHOHATTBHOTO OPMEHTHPOBAHNIA.

[Tonmy4eHHBIE B XOfle 9KCIIEPMMEHTA JJAaHHbBIE TO3BO/IV/IN PaCIIPeIe/INTh 3asABIEHHbIE
B JICCTIEfOBAHNM TOKYe HABBIKM Ha TPYU IPYIIIIHL.

I[TepByIo IpyIIIy COCTaBIIN HaBBIKY, KOTOpPbIe ObUIM OLleHEHBI CTYIeHTaMU IIpUMep-
HO OJJIHAKOBO 1 B ceHTs10pe 2019 roza, 1 B ssHBape 2020 roga (42 % ot obiero Kommde-
CTBa 3asBJIEHHBIX TMOKUX HaBbIKOB) (Tabmmia 1).

Tabnuya 1. Ananus ouenxu eUOKUX HA6bIK06 (0xUdaHUe = pe3ynvmam,)

I aman onpoca - | I aman onpoca -

[ubtue nasvicu cenmsabpy 2019 e. | saHeapv 2020 .

1. [lemoBas aTuka 4,37 4,39
2. CaMoIIpe3eHTaIA 3,44 3,43
3. TonepaHTHOCTD U 3HaHME HAIIMOHA/IbHBIX 3,55 3,51
0COOEHHOCTEN MTOBEeHs

4. YMeHMe BBICTYIIaTh Ha rly6m/u<e 3,64 3,62
5. YMmenne pa60TaTb B KOMaH]Ie 3,77 3,75
6. TOTOBHOCTD BBINOJIHATD PYTUHHYIO paboTy 3,50 3,52
7. JutmoMatus 3,60 3,59
8. YMeHme BujieTh ¥ pelaTh npobnemy 3,68 3,64
9. YMeHue aHamM3upoBarh 6osblIve 06beMbI 4,29 4,30
nHpopmaiyn

10. Xyno>KeCTBEHHBII1 BKyC 2,90 2,94

Bo BTOpYyIO IpyIIITy 6bUIM BKIIOYEHDI HABBIKI, KOTOPbIE BO BXOJHOM aHKETUPOBAHMUM
OIIEHVMBA/IVCh HIDKE, YeM B UTOTOBOM (46 %) (Tabm. 2).
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Tabnuya 2. AHanus ouenKuy 2UOKUX HABbIKOS (0xUdaHUe < pe3ynbmarn)

Tubxue nasvix I aman onpoca - II sman onpoca -
ceHms6py 2019 . ansapv 2020 a.
1. 'pamMoTHas ycTHas U MuCbMeHHas pedb 3,50 4,25
2. KOMMyHI/IKa6eJIbHOCTb 3,62 4,17
3. CaMOCTOAITENIbHOCTh 3,15 4,10
4. YMenme cneoBaThb MHCTPYKIMAM 3,16 3,98
5. YrpapjieHyie BpeMeHeM 2,41 3,67
6. VIHUIIMaTUBHOCTD 3,03 4,15
7. OTBETCTBEHHOCTD 3,56 4,35
8. Y6enurenbHOCTh 3,46 4,77
9. YMeHMe MOTMBMPOBATh 3,03 4,56
10. KpeatuBHOCTD 3,45 4,74
11. O6y4yaemMoCTh 3,67 4,88

3aMeTMM, 4TO IPOIIEHTHOE COOTHOLIEHNE MPOAYKTUBHBIX, 10 MHEHUIO CTY/IeHTOB,
rMOKMX HaBBIKOB, BOLIEAIIVX B IIePBble IBe IPYIIIBL, COCTAaBIIIO 88 % (42 % 1 46 % cooT-
BETCTBEHHO) OT 00111er0 KOIMYeCcTBa YMEHNIT, 4YTO TOBOPUT 06 apexTuBHOM IprMeHe-
HVIJ M1 Pa3BUTUM B 00pa3oBaTeIbHOM IIPOLiecce JOCTaTOYHO 0O'beMHOT0 CIIVICKA aKTyajIb-
HBIX Ha CeTOMIHALIHMNI IeHb HaBbIKOB.

B TpeTblo rpymmy BOIIM HaBBIKY, KOTOpPbIEe B ceHTAOpe 2019 roga 6bUIM OLieHEHDI
CTyJeHTaMU Bbilile, 4eM B stHBape 2020 roga (12 %) (Tabnuua 3).

Tabnuua 3. Ananu3 ouenku eubKUX HA6bIK06 (0xudanue > pesynomarn)

Tubxue nasvixu I aman onpoca - II sman onpoca -
cenmsa6pv 2019 a. Ansapov 2020 e.
1. Ymenue fenernpoBaTh OTHOMOYMSA 3,32 3,00
2. YMeHMe IPUHUMATD PelleHNs 3,33 3,03
3. YMeHMe nmcaTh OTYETHI U TOK/IA/IbI 4,34 3,53

Takast oljeHKa THOKMX HaBBIKOB PECIIOH/IEHTAMIL II0OYXK/JaeT aBTOPOB Kypca BHECTH
KOPPEKTHPOBKYU B TeMaTudeckue 6JIOKM AUCHUIUIMHDL, YTOOBI aKTUBU3MPOBATD U BHE-
IPUTh HABBIKU TPETbell IPYIIIbI, KOTOPble OYAYT CIOCOOCTBOBATH MPOQECCIOHAIBHOI
afanTanuy OyaymuX BBITYCKHUKOB By3a BO BHEIIHEI cpefie.

Takum 06pasom, ZaHHbIE 9KCIIEPUMEHTA [I0KA3a/IN, YTO TPAMOTHO IIOf00OpaHHbIe
3alaHMA Kypca MO3BOJAIT 3((eKTUBHO pasBUBATh I'MOKIE HABBIKM B Ipoliecce 00-
yUIeHNsI B COOTBETCTBUY C TPeOOBAaHMAMIU HOBOTO 06Pa30BaTENbHOTO CTAHAAPTA U 3a-
IpOCaMI COBPEMEHHOTO COLMyMa. B OCHOBY BbIJie/IeHIsI KOMIIETEHIINI OMDKEH OBITH
IIOJIOXKEH 1[eJIOCTHBII KOHCTPYKT, OT 97IEMEHTOB KOTOPOTO 3aBUCUT UX COJEP>KaTe/lb-
HOe HaIlOTHeHNe.

Kypc o6yuennst pycckomy s3bIKy B A€/I0BOI KOMMYHUKAL[UY OPMEHTUPOBAH HA VC-
nons3oBanne I0C Moodle, xotopas 3¢ dekTBHO UCIIONB3YeTCA B 00pa3oBaTeIbHOM
nponecce Bo BI'YOC. IlpencrapneHHblil aBTOpaMt Kypc NpeRycMaTpUBaeT MCIOIb30-
BaHUe TaKUX BUJIOB 3a[JaHNIT: MUKPOBUJICOTIEKIINY, TIPe3eHTALINY, M3ydeHMe YIeOHOI I
CIIPABOYHOII IMTEPATYPBl; IOATOTOBKA K IIPOBEPOYHBIM PabOTaM U KOHTPOJIbHBIM Te-
CTaM IO TeMaM ¥ pasjieniaM y4eOHOTO Kypca; HallMCaHMe 3Cce 1 B3aMHOe PelleH3MpoBa-
HIf€; COCTAaBJIeHNE [I0CCAPIsE, MEHTA/IBHBIX KapT; paboTa B MajIolt TPyIIIe Hajl CUTyalu-
OHHBIMU IIPOEKTaMI, HaIIpaBIeHHAA Ha IPUHATHE KOMaHIHBIX Y IMTYHOCTHBIX PelleHNI
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U pa3pabOTKy [OKYMEHTAl[UM ITOTEHIMAIbHOV KOMIIAHUM (OpPTaHM3ALUN); OPTaHN3a-
IIMIOHHO-/IeATEeIbHOCTHBIE WIPbI, MOJENMPYIOIIUe CUTYAIMIo O(MUINATbHO-ET0BOTO
061IeHNs; yIpaKHEHsI, 3aKPEIULAIOLe 3HAHUS HOPM COBPEMEHHOTO PYCCKOTO SI3BIKA
U pasBUTVE HABBIKOB I'PaMOTHOJ KOMMYHMKALMM; OATOTOBKA, IPOBEJIeHNE VI aHA/IN3
IIyO/IMIHBIX BBICTYIUIEHMIL.

O6cyxnenne

Copepxxanue Kypca «Pycckuil A3bIK B Ie/IOBOM OOLIEHNMN» OXBAaThIBaeT BOCEMb TeM,
BBICTPOEHHBIX COIZIACHO pabodeil mporpamMMe OT TeOPMM SI3BIKO3HAHUA K IIPAKTHUKe
peun. IlepBas momoBmHa Kypca IOCBAIIEHA Pa3BUTHIO A3BIKOBOI COCTABIIAIOMIIEN KOM-
MYHMKaTMBHOJ KOMIIETEHIIMN B [enoBoli cdepe, BTOpast — COBEPIIEHCTBOBAHNIO pede-
BBIX YMEHUI ¥ HABBIKOB KOMMYHMKAIUY (B IIMCbMEHHOI 1 YCTHOI popMe) B Ipodeccu-
OHaJIbHOII Cpefie.

Martepuan Ka)Koi TeMbl IPefCTaB/IeH COITIACHO IPUHLIMITY CUCTEMAaTUYHOCTH U T10-
CTIe[l0OBAaTENbHOCTH, KOTOPBIiT ObUT IpenoskeH 5. A. KoMeHCKUM 1 BITOC/IEACTBIM pas3pa-
6otan K. [I. YummacknuM. [TaHHBI TPUHIUI TPEACTaB/sieT cOO0i MOJIeNb «OIepesKaro-
1ero 00ydIeHsI»: KaXX/0e 3aHATHUE SBJISIETCS MCTOYHNKOM Mocenyoiero. Takas mogada
MaTepuana HOCUT [TOC/IeJOBATeIbHbIN XapaKTep. 3ajlaHysl IPaKTUIeCKOTo 6/10Ka /JaHbI B
IBYX BapMaHTaX, C yI€TOM BBIOOpA OOYUAIOLUIVIMIUCS OCO3HAHHON TMYHOCTHO-3HAYMMOI!
MHJVBYUIYaJIbHON obpasoBaTenbHOl Lemy. OHa MOXKET Y4MTBIBATD: MHAVBYYa/lIbHbIE
CIIOCOOHOCTI M 0COOEHHOCTH CTYIEHTOB; IPeOCTaB/IeH e BO3MOXKHOCTI CAMOCTOSTE Ib-
HOTO BBIOOpaA PasHbIX I10 CTIOXKHOCTM 3a/IaHNIT; Pa3BUTHE CAMOCTOSATETbHOCTI, OTBETCT-
BEHHOCTU U pedIeKCUI0 00YIaoInXcs. ITO JaeT CTyLeHTaM BO3MOXKHOCTb OCBaBaTh
MaTepual Ha TOM ypPOBHe, KOTOPBIl COOTBETCTBYET UX CIIOCOOHOCTAM, IOTPEOHOCTAM
u uHTepecaM. [IpuyeM KaXXAblil BapMaHT ONpeRensieTcsi GUKCUPOBAHHBIM KpUTEpUeM
OI€HKI.

[TpogemoHcTpupyeM hopMMpoBaHMe IMOKIX HAaBBIKOB Y cTyaeHToB BI'YOC B mpo-
Ijecce U3y4eHms yue6HOro kypca «Pyccknit A3bIK B JeTIOBOM OOILCHUN».

CTONUT OTMETUTD, YTO M3ydeHMe KaXKIOil TeMbl IpeAIosaraeT aHaau3 TeopeTuye-
CKMX BOIIPOCOB U BBIIIOJIHEHME IPaKTUYECKUX 3aflaHMil. B TeopeTmdeckoil yacTu mpu
IpelbsABIeHNM MaTepuaa B BIJie MUKPOBUIEONIEKIUN 1 ITpe3eHTaI[U IJIeT BHe[peHue
TaKMX IMOKMX HaBBIKOB, KaK: 0MEemCceeHHOCb — CTYLeHT CaMOCTOSATE/IbHO OCBanBa-
eT TeOpeTUIeCKIII MaTepya, KOTOPBII OyeT OTpabaThIBaThCs Ha ayAUTOPHOM 3aHATUN
C IIperiofiaBaTesieM; CHOCOOHOCb C1e006amMb UHCHMPYKUUAM — OOYIAIOMIMIACS JOIDKEH
O3HAKOMUTDHCS CO BCEMU METORMIECKMMY PEKOMEHAALVISIMMA TI0 YIIPaB/IeHUI0 00pa3oBa-
TeJIbHBIM IIPOLIECCOM KYypCa; ynpasseHue epemerem — 3alaHNA I U3y4eHN TeopeTnye-
CKOTo 6/10Ka OTpaHIYeHbl BpeMEHHBIM MHTEPBA/IOM.

B pamkax usydenns tembl «OCHOBHBIE IIVICbBMEHHBIE YKaHPBI Ie/T0BOI KOMMYHMKA-
L¥V» 00YJaIoIIMMCsI TPefIaraeTcs: 00 befMHUTHCS B MUKPOTPYILIBI 10 4-5 4e/10BeK, 4To-
ObI COBMECTHO Y4acTBOBATb B IPYIIIOBOM IIPOEKTe, KOTOPLIl IPeAIosaraeT co3fganue
KOMIUTEKTa [IelI0OBOJI ZOKYMEHTAlMM IOTeHIManbHol Kommaunn (opraumsanuiu). Cry-
TeHTaM IIpefijlaraeTcs aTh Ha3BaHMe UX YIPeXIEeHNUAM, YKa3aTb BUJ UX JIeATETbHOCTH,
pacmpenennTb MeXAY «COTPYyAHMUKAMM» CBOEI KOMITAHUY UX POJIN/FO/DKHOCTH (PYKOBO-
INTeNb, HAYa/IbHUK OTJeNa, I0PUCT, OYXranrep U T. [i.), IOATOTOBUTb HECKOJIBKO BUIOB
BHYTPEHHUX J BHELIHMX JOKYMEHTOB/TICeM 1 pasMecTuth ux B popyme 0C Moodle
«Pyccxuil A3bIK B 1e7IOBOM OOLEHUN», YCTHO IIPEeACTaBUTD 3afaHye B ayguropun. ITo-
IZo6HOe yIpakHeHNe B PaMKaX KOHTEKCTHOTO 00y4eHMsI COBMeIaeT B cebe ZeMOHCTpa-
LMI0 IPAaKTUIeCKN BCeX TMOKMX HaBbIKOB, pacCMaTpMBaeMbIX HaMM B cTaThbe. [loMumo
6a30BbIX KOMMYHMKATMBHBIX HaBBIKOB 3TM 3a[jaHMsI MO3BOJAIOT CTYAEHTaM pasBUTD
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BaKHBIE YMEHIS: pabomamv 6 komarOe, 8Udemy U peuiams npoobsemy, NpuHUMAamo pe-
weHUs, Oenezuposamy NOIHOMOUUS, C1e006ANb UHCHPYKYUAM W T. IL.

OpHa 13 TeM Kypca IOCBsIIEHA pedeBbIM IIpyeMaM YOeKIeHMs 1 apryMeHTaINL.
B mpakTudeckoit 4acTu JaHHOJ TeMbI B IIepBOM BapMaHTe 33/JaHUsA — HaIlMCaHUe 3Cce —
HPOSIB/IAIOTCS U OTPAbGATHIBAIOTCS TaKue TMOKIe HABBIKIL, KaK: ePAMOMHASL NUCOMEHHAS
petv — CTy[IeHTy HeoOXOIMMO 3HATh MIICbMEHHBIE HOPMBI PYCCKOTO IUTEPATYPHOTO SA3bI-
Ka; yMeHUe MOMUsUposamn u Ovito yoeoumenvHviM — MPEIJIOXKEHHBII CIIMCOK TeM A
acce («[I711 gero B 1e7I0BOM OOLIEHMI HY)KHBI apTYMEHTBI?», «B KaKuX cuTyanusax «pabo-
TaeT» HeJloKa3aTe/IbHas ApIyMeHTalMsA?», «[J0KasaTh — He 3HAUUT YOeRUTH?», «BposkuéH-
Hble V1 IPMOOPETEHHDIE PeaKIMN B HeIOBOM OOIeHMI: KaKue OHM?», «B kakoit cutyarnym
MoseT yoenutb "apdexT beckopbicTys'?», «[loueMy He Bcera JeCTBYIOT YOeXKIeHNUs
Ha BO30Y>X/IEHHOTO YeToBeKa?», «BIsAHMe ICUXOIOTMYeCKIX TUIIOB Ye/I0BeKa Ha BBIOOD
Oynyuert mpodeccum» 1 fp.) IpeAIoIaraeT pacKpsITue TeMbl B TOTHOM obbeMe. IIpen-
BAPUTENTbHO CTYJEHTaM CIeflyeT O3HAKOMUTLCA C COJEp)KaHMeM CTaTeil, pa3MelleHHBIX
B 90C Moodle, KoTOpBIE TOMOTYT BBIOPATH TEMY [/Ls HAIIMCAHYS 3cce. 37ech OTpabaThI-
BAETCS TaKOIl HABBIK, KaK CAMOCHNOAMENbHOCHD.

Bropoit BapuaHT NMpaKTUYECKOTO 3ajaHuA IO JJaHHOI TeMe ITpeJJlaraeT U3ydeHue
BupeodunbMa «/IMHUA apryMeHTalMu» U BBIIOMHEHME NMUCbMEHHOTO 3aflaHNs, OTpa-
JKAIOIIEr0 YCBOEHHBII I0C/Ie IPOCMOTpa MaTeprall. B JaHHOM cirydae oTpabaThIBalOTCs
TaKMe HaBbIKM, KaK: 00y4demMoCctb — CTY[eHT HO/DKEH IOMTHOCTBIO YCBOUTD MaTepuan u
BBIJIe/IUTD U3 HETO IJIABHOE; yMeHue 6U0ernb U peuarms npobuemy, Ovimo yoeoumenvHoim
U KOMMYHUKAOe/IbHbIM — TaHHBbIE HaBBIKJ OTPAbaTBIBAIOTCA B YCTHOM TPEHMHTe, KOTZa
IIape CTYAEHTOB AeTCs OfMH Te3C I IIPEJJIAraeTcsl KKIOMY OTCTOSATD IPOTUBOIIONIOXK-
HYIO MTO3UIIVIO; yMeHUe Obimb yOeOUmenvHbiM 1 KpeamusHo ce6s npe3eHmosams — CTy-
IeHTY [aeTCsl BOSMOXKHOCTb PACKPBITh CBOI TBOPYECKUIT TOTEHIINAI ¥ BBIOPATh MIMEHHO
TOT apryMeHT, KOTOPBIN Oy/ieT OTBeYaTh 3alpocaM ayAuTOPUM, YTOOBI 3aBOEBATD ee pac-
HOJIOXKEHe HECTAHAAPTHOCTHIO M OPUTUHAIBHOCTBIO CBOETO CYIXKIEHMA.

OTMeTNM, 4TO OCHOBHAS YaCTh IIPAKTUYECKMX 3aHATUI IPOXOAUT B popMe [IeN0BOII
UTPBI, KOTOPAsi «CIIOCOOCTBYET PACKPBITUIO MHAVBULYATbHOCTI, TNIHOCTHBIX PECYPCOB
B KOHTEKCTe IIPO(ecCHOHAIPHOTO pasBUTKA» OyAyIIMX BHINYCKHMKOB (Stepashkina,
2017).

TecroBble 3a/jaHusA, KOTOPbIE ABIAIOTCA MTOTOBOI COCTABIIAIIIEI BCEX TeM Kypca,
OTpabaThIBAIOT HABBIKU CAMOCHOSIMENILHOCINY, OMMBEMCMBEHHOCU U YNPAB/IEHUS Bpe-
MeHeM. DU 3a[JaHVSA BBIOTHAIOTCA UHAVBULYANbHO KaXKbIM CTYIEHTOM B CTPOTO OT-
BeJIeHHOE BPeML.

IIpencrapneHHas upes BO3MOXKHOCTY CHOPMUPOBATD y CTYIEHTOB OIpefe/EHHbIN
HaOOp TMOKMX HABBIKOB B PaMKaX KOHKPETHON AMCLUIUIMHBI HECET OIpefe/éHHBII
PUCK, TaK KaK B OTEYeCTBEHHOI! ITe[larOrMKe TI0Ka He CJIOXKIOCh ACHOE OTHOIIEeHME KaK
¢ caMmM ImOKMM HaBBIKaM, TaK U K ux GopMupoBaHnio. B Hayke He pelreHa npobiema,
KaKJie HaBBIKM MOTYT OBITb CQOPMUPOBAHBI, @ KaKue cpopMMUPOBATh MPAKTUIECKU He-
BO3MOXKHO.

Bornee Toro, ecTb pasHble CY>KIEHUA IO TIOBOAY TMOKMX HAaBBIKOB: K HUM OTHOCAT
(IIOMMMO OINCAHHBIX B MCCIELOBAHNUN) 9MOLMOHAIbHBI NHTE/UIEKT, YMEHUE COTPYH-
HMYaTb APYT C IPYTOM, KOTHUTVBHbBIE CIIOCOOHOCTM, MeAMarpaMOTHOCTb, MH(pOpMal-
OHHYIO TUTUEHY U [ip.

Bmecre ¢ TeM AVHaAMIYHO MeEHSIOI[AsCsA COBpeMeHHas Ou3Hec-cpefa TpebyeT OT
BBIITYCKHNMKOB BY30B PasBUTH KOMIIETEHIIIIT, ITIOKPBIBAIOLINX IIPOKNUIL CIIEKTP 06pa-
30BaTE/IbHBIX MOTPEOHOCTENT YeloBeKa Ha MPOTSKEHUY BCeil KM3HU B YCTIOBYAX MHOTO-
MEPHOTO IPOCTPAHCTBA, II09TOMY OfpallieHIie aBTOPOB CTATbU K BOIIPOCY O BO3MOXKHO-
cty cpopMMpoBaTh HEKUIT HA6Op IMOKMX HAaBBIKOB B PAMKAX OIPEe/IeHHOIO y4eOHOTo
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Kypca HOYepKIBaeT CBOEBPEMEHHOCTD M aKTya/IbHOCTb UCC/IeNOBAHNA JAaHHO TeMbI 1
MOTMBUPYET UCCefoBaTeNneil Ha 00CyX/eHe JaHHbI ITPO6IeMbI.

3akmoueHne

[ToTpe6HOCT COBpPEMEHHOTO OOIIecTBA AMKTYIOT IIOSIBIEHNME BBICOKOOOpPA30BaH-
HBIX, I'MOKVUX (KIMEHTOOPUEHTUPOBAHHBIX) OYHYIIMX CIIELMaNUCTOB (BBITYCKHUKOB
BY30B) B CIIEKTP€ Pa3TMYHBIX HAIIPAaBI€HWIT TOATOTOBKY, YMEIOLINX aJalTPOBATHCS K
M3MEHAIOIVIMCS YCTIOBYAM Ha KOHKYPEHTOM pPBIHKE TPY/a.

I[Tpu ycrentHoM OCBOEHMY AUCHUIUIMHDI «PyCCKMIT SI3BIK B 1e/I0BOM OOIEHUN» CTY-
IEHTBbI CMOTYT OCYIIECTBIIATh pellleHue IPO6IeM B MITIOCTPATUBHBIX, @ BIIOCIECTBIN U
B peabHBIX YCTIOBUSIX; TPOAYKTYBHO Pab0TaTh B KOMaH/ie; OPraHu30BaTh paboTy, mpef-
CTaBUTD ¥ 3aLINUTUTD IPOEKT; OCYLIECTB/IATh CAMOCTOATEeIbHOE U 9(p(PeKTMBHOE yIIpaB-
7eH1e BpeMeHeM U fip. [mOKe HaBbIKY HeOOXOAMMBI [/Is1 YCIIEMHOTO pasBUTHS Tpodec-
CMOHAJIPHON Kapbepbl OYAYILINX BBITYCKHIKOB.

Amnpob6anyst Kypca «Pyccknii S3bIK B [1e7IOBOM 001eHI» TI03BOJIIIA HAPSIAY C ITOJI0-
JKVUITe/IbHBIMI pe3y/IbTaTaMU BBIABUTD Y HEKOTOPBIE «CTabble MeCTa» B IIO00pe MaTepu-
aj1a [0 OT/e/IbHBIM TeMaM Kypca. [10 MHeHIIO OIPOLIeHHbIX CTYAEHTOB, TaKue «TUOKue
HaBBIKI», KaK YMeHUe NPUHUMAMb PelleHUs U OelecupoBamo NOTHOMOUUS, yMeHUe Nu-
camv omuemot 1 00K7A0bL, OLIEHEHBI B KOHIIE 00yUIeHIsI HIDKe, 4eM B Havaste. ITO II03BO-
JIsIeT TOBOPUTD O TOM, YTO IIPaKTUYeCKIe 3a[JaHNA Kypca He B IIOJIHOJ Mepe HallpaB/IeHbI
Ha pasBUTHMeE JaHHDBIX HAaBBIKOB. CunTaeM Ije/1eCO0OpasHbIM pa3spaboTaTh BapUaHThI 3a-
IaHUIl, KOTOpbIe ObI TIOMOI/IM B MIOJTHON Mepe Pa3BUTh M TY BaKHbIe, Ha HAII B3IJIAN,
HaBbIKI 1, COOTBETCTBEHHO, YTOYHUTD KPUTEPUY OLIEHKY NPY X OTPAbOTKe B MPAKTH-
4ecKoM O/I0Ke M3y4aeMOoll JUCIUIUIVHEL

ABTOpBI Kypca CYMTAOT, YTO TIpernofaBaHe JaHHON AVCLUIIIMHBL Ha IIEPBOM TOLY
00y4eHVs CTYIeHTOB-0aKa/lIaBpOB CIIOCOOCTBYET PasBUTUIO YHUBEPCAIbHBIX KOMIICTeH-
1uit, 9 PeKTUBHOI cOLMaNN3aLMy TMIHOCTI B YCIOBMSX COBPEMEHHOI ITI00aI3aiui.
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AHHOTAIMSA

B ycmoBusAX BBICOKON KOHKYPEHIMM MEXJy By3aMu 3a abMTYPHEHTOB aKTyaJTbHBIM CTaHOBHT-
CA MICCTIefloBaHNe MOTVMBOB MOBEJIeHNA MOCNeHUX. B KayecTBe METOOB MCC/IeOBaHNA ObII BbI-
6paH onpoc (aHKeTUpPOBaHNeE), Pe3yIbTAThl KOTOPOTO MOABEPTHYTHI KOPPEIALMOHHOMY aHa/IN3Yy.
B ompoce yuacTBoBanmm CTyfeHTbl 4-X MOCKOBCKUX BY30B, OTIMYAIOLIMXCA KaK 110 PEMTUHIY, TaK
u 1o KauecTBy mpuema. OCHOBHBIMM TIPUYMHAMM BbIOOpA abMTypueHTaMy Bysa CTa/M Haaumdye
6I0/I)KETHBIX MeCT I CTOMMOCTb 00ydYeHNs. Ba)KHbIM OKa3a/icsi MCTOUHMK MOTydeHys nHdopmarmu
o Byse. CoBpeMeHHas MONOAEXD (KaK 1 poauTenu) B GONbIIMHCTBE CBOGM OPMEHTUPYETCs Ha MH-
TepPHeT-CaiThl Ji/I a0UTyPIEHTOB, CajiT By3a 1 COLMAIbHbIE CETH. B anbHerieM pob MHTEpHET-
pecypcoB 6yzieT TO/IbKO MoBbIMAThCsA. TpaauinoHHbIe GOPMBI IPUBJICYEHNS AOUTYPUEHTOB, TaK1e
KaK JIHV OTKPBITBIX IBEPeil ¥ OTIMMIIMAJIbI, TOKe He CTOUT COpachIBaTh co cueToB. OHM IPMBIEKAIOT
He MeHee YeTBepTH OT HOCTYNUBLINX. B paboTe ObI/I0 BBIABIEHO, YTO BBITYCKHUKM KO/, KOTOPbIE
IeICTBUTENIbHO OPUEHTVPOBAHBI Ha IOJTyYeHMe BBICIIEro 0Opa3soBaHMUsA, BeCbMa Cepbe3HO TOTO-
BATCA K 9K3aMeHaM. bosiee IByX TpeTeil OMPOLIEHHBIX CTY/IEHTOB OTMETHU/IN HECKONIPKO BAPMAHTOB
noprotosku K ciade ETD. Ho Hemb3sa ckasaTh, 4To ¥ BceX cHOpMMpPOBAHA TBEP/as KM3HEHHAs 110~
3UILA OTHOCUTEIBHO Oyaymelt mpodeccuy. MHorue BEIGPaIy Te IpefMeThl, KOTOPBIE JIerde CaTh.
OnHMM U3 BOXHBIX (AKTOPOB IIPK BHIOOPE By3a M HAIPAB/ICHMA IOTOTOBKY SABIACTCA VMUK
Bysa. [IpydeM yeM Bblllle PEJITHHT By3a, TeM 60JIbllle MOTMBMPOBAHHBIX A0UTYPUEHTOB OH IIPUBIIe-
kaet. Kak crneficTBue, ypoBeHb NOATOTOBKY BBIITYCKHUKOB TaK)Keé CTAHOBUTCs Bblle. B kauecTse
PeKOMeH/IAINY IIPEIOKEHO Pa3BUBATh AMUCTAHIIMOHHBIE (POPMBI PAGOTHI By3a C HOTEHIIMATbHBIMI
abuTypreHTaMIL.

KioueBble cmoBa: IpuuiHbI BIOOpa By3a, MoAroTosKa K EI'D, BbI6Op HaIpaB/IeHMs OATOTOBKI,
CTYAEHTBI-OI0KETHUKIY, CTY/IeHThI-KOHTPAKTHIK.
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Abstract

When there is high competition between universities for applicants, research into the applicants’
motives becomes relevant. This research used a survey questionnaire, the results of which were
subjected to correlation analysis. The survey involved students from four Moscow universities,
differing in both rating and quality of admission. The main reasons why applicants choose their
university were the availability of budget places and the cost of training. The source of information
about the university is also important. Modern youth (and also their parents) focus mainly on
Internet sites for applicants and on the university’s website social networks. The role of Internet
resources will only increase in the future although traditional forms of attracting applicants, such as
open days and Olympics should not be discounted. They attract at least a quarter of the admissions.
The research revealed that school graduates who are strongly oriented toward higher education
prepare for exams very seriously. More than two-thirds of all students surveyed noted several options
for preparing for the exam. However, not all applications had a solid life position with regard to their
future profession. Many have chosen those courses that are easier to pass. One of the important
factors in making a choice and in preparation is the image of the university. The higher the rating
of the university, the more motivated applicants it attracts and as a result, the level of training of
graduates also increases. It is proposed that distance forms of participation in university events are
developed so as to expand coverage.

Keywords: choosing a university, examination preparation, students-state employees, students-
contractors.

BBenmenue

Jo mocienHero BpeMeH) KOINYeCTBO OIO/KeTHBIX MECT B POCCUIICKIX By3aX COKpa-
manoch: B 2018 roxy mx 6110 597 ThICAY, B 2019 romy - 518 Teicsu. B 2020 rogy, yum-
TBIBasl YC/IOBUA IaHAeMUY, OIOJPKETHBIX MECT OCTaloch 509 ThIcAY. DTO YMCIEHHOCTD
BCEro KOHTMHIEHTA CTYJEHTOB-OIO/PKETHIKOB IO BCeM YPOBHAM HpOrpaMM: OGakaas-
puaty, criequannuTeTy U Marucrparype. IIpy sToM KOMM4YeCTBO BBITYCKHMKOB CpeJHEN
IIKOJIBI yBenmnuuBaetcs: B 2019 roxy EI'S cpaBanm 750 Toicsa yenmosek (Bulanova, 2017;
Bulanova, 2018; Ucheba.ru, 2019), u3 Hux Tonbko 88 % - Boimyckuuku 2019 ropa (Reznik
& Chernikovskaya, 2019). BolHyXeHHbIII Tepexof; Ha AUCTAHIMOHHOE O0yYeHe 1 ca-
MOM3O/IANV He U3MEHWIN TeHAEHIVIO: )KemaHne caapath EI'D nsbasmmm 692 Toicsun
BBIITYCKHMKOB 2020 rojia, @ BMeCTe ¢ BbIIIYCKHUKAMU IIPEXHUX JIeT — 797 ThIC. YeTIOBEK.
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To ecTp Ha IepBbIT YPOBEeHb 00pPa30BaHMs Ha OIOJXKETHON OCHOBE IOCTYIN/I TOJIBKO
Kaxaplit ATt aburypuent (Nikiforov, Avdonina, Dikova, Bagdasarian, & Ilina, 2020).
KonmndaecTBO BBIIIYCKHUKOB IIKOJL, JKEAIOIIUX ITOTyInTDb BbICIIee 00pa3oBaHye, 3HAUNU-
TE/IbHO IIPEeBbILIAeT KOTMIECTBO OIOJPKETHBIX MECT, U BBIMYCKHMK BBIHY)XIEHBI IIOCTY-
[aTh B BY3bl Ha IVIATHOI OCHOBE, YYUTHCS II0 KOHTPAKTY.

B ycnoemax yxecrouaromiericsi KOHKyPeHI[M By3aM IIPUXOAUTCSA GOPOTHCS 3a MO-
TUBUPOBAHHBIX, HanboIee MOATOTOB/IEHHBIX U B TO XK€ BPeMsI IIATeXXeCIIOCOOHbIX abu-
typuentoB (Maloshonok, Semenova, & Terentyev, 2015). B mouckax myTeii pelieHus
YKa3aHHOII 3ajlauyl BO3HMKAET HEOOXOAMMOCTh OOpaTUTh BHMMAHNE Ha aHAINM3 [OBe-
IeHYeCKUX 0COOEHHOCTel abUTYypUEHTOB: Ha JUHAMUKY ¥ I depeHINaIi0 MOTUBOB
U IPEATIOYTEHNIT AOUTYPUEHTOB U Ha (PAKTOPBI, KOTOPBIE HA HIX BIIMAIOT.

Bysam Heob6XofyuMoO IpefiaraTb CBOM YCIYIM, YUUTBIBas HMOTPeOHOCTH OymymIVX
crypentoB (Kabanova & Vetrova 2018): MOTMBBI aOUTYpHEHTOB, BbIOVMPAIOLIMX BY3
U HaIlpaBJIeHMe TOJTOTOBKY, UCTOYHVKI TOTydeHns MHpopMaym. Bricime yde6HbIe
3aBefIeHNs JO/DKHBI paspabaTbIBaTh CTPATErnu MPOABIDKEHIsI 0O0Pa30BaTEIbHbIX YCIYT,
OPMEHTMPYsACh IIPU 3TOM He Ha CpefHecTaTHCTUdecKoro abmrypueHnra (Sharonova,
2018), a Ha BCIO LIeJIEBYIO ayAUTOPUIO.

OueBUHO, YTO MOTMBBI BHIOOPA By3a 1 HAaIPaBJIeHNA IOATOTOBKY Y OYAYIIVX CTY-
IeHTOB, IOCTYMAIIINX Ha OIOKET, OT/INIHBI OT TeX, KTO IIOCTyIIaeT Ha KOHTPAKT. BpLsic-
HeHMe OT/IMYMIT B MOTVMBAIIMY MOCTYTAIOIIVX Ha OI0KeT ¥ Ha KOHTPAKT JIET/IO B OCHOBY
JAQHHOTO MCC/IeSOBAHMS 1 00YCIIOBIIIO €T0 aKTyaIbHOCTb.

Llenpro JaHHOTO MCCIEOBAHNUA ABIAETCA paspaboTKa KOHKPETHBIX PeKOMEHIAIINI,
KOTOpBbIe [I03BOJIAT PYKOBOZCTBY BY30B Hanbosiee 3p(HeKTHBHO IPOABUTATH CBOM 0Opa-
30BaTe/bHbIE YOTYTHU. VIMes 06beKTUBHbIE JaHHbIe O MOTVBALUY aOUTYPUEHTOB, aiMM-
HICTPALs YIeOHBIX 3aBeeHIIT CMOXXET CKOPPEKTUPOBATb CBOIO MMUIXKEBYIO CTpaTe-
o0, cpOpMMUPOBATD IMPEATIOCHUIKY JJIS YCIIELUIHOTO MPOBEJeH Vs IPUEeMHOI KaMITaHUN
u obecriedenns Habopa HanuboIee MOTUBIPOBAHHBIX AOUTYPIEHTOB He TOIBKO Ha 6107 -
JKETHBIE, HO U Ha KOMMepUecKle MecTa.

MO>KHO NPEeAIIOIOXUTD, YTO OCHOBHBIMIU (paKTOpaMu Ipy BeIOOpe Bysa AJISL CTY-
IeHTOB-OI0/PKeTHNKOB ABJACTCA HalN4Me OI0/PKETHBIX MeCT U MpoxXofHble 6amnsl EI'D.
JI/1s1 KOHTPAKTHMKOB — HU3KUeE LIeHbI Ha 00yUeHIe, a TAK)Ke MHEHIE POJITEIell, KOTOpble
OymyT mwiatutb 3a ux obydenne (Goshin & Mertsalova, 2018).

OCHOBHBIMU MCTOYHUKAMIU MHGOPMALUK O By3e A/ OIOKETHNUKOB SBJISIOTCS
IHU OTKPBITBIX ABEPET B By3e M OIMMIINANDbI, a /I KOHTPAKTHUKOB — MHTEPHET-CaliThl
U COLICeTN.

Ckopee Bcero, Ho-pasHOMY FOTOBATCA K Cllade e[THOTO FOCYAapCTBEHHOTO 9K3aMeHa
Te, KTO IIPeIIoJIaraeT MOCTYIATh Ha OI0[KeT, U Te, KTO TOTOB IIOCTYIAaTh Ha KOHTPAKT:
HepBbIe TIOCEMA0T KYPCH, YIAaCTBYIOT B ONMMIIMAJIAX, 3aHUMAIOTCA C PEleTUTOPaMIL,
a BTOpBIE Yallje BCETO TOTOBSITCS K 9K3aMEHAM CAMOCTOSITE/IBHO.

Hampasnenue moaroToBky Oymylie OIOMKETHUKM BBIOVPAIOT IO YKPYIHEHHO
TpyIIIle U MOCTYIAIOT TYAQ, KyA4a XBaTUT 6a/UIOB, HOMydeHHBIX 3a EI'D, npu atom oHu
HepeiKo CAaloT He OfMH 9K3aMeH 110 BbIOoOpy, a gBa (Volkov & Dneprovskaya, 2017).
Bynyiine KOHTPaKTHUKY UMEIOT O0JIee Y3KyI0, KOHKPETHYIO IOATOTOBKY, I03TOMY Y HUX
BBIOOp 60Iee OTpaHMYEHHBDII: OHY IUTATAT 33 00y4eHMe U XOTAT IOTyYNTb IPECTIDKHYIO
npoeccuio, OfHAKO BHIOOP HAIIPAB/IEHNMS IOATOTOBKY 3aBYCUT OT CLAHHDIX IIPEMETOB
Ha EI'D.

Bce atu npenmonoxeHnst HEOOXOANMO USYUINUTb, IPOBE/S UCCTIE[OBAHNE.
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Mertoabr

VccnenoBanye mpoBOANUIOCH MTOCPEICTBOM aHKETMPOBAHMA METO/IOM aHOHMMHOTO
3a04HOTO orpoca. Lle/b aHKeTHPOBaHMSA 3aK/II0YANIACH B TIOTy4eHNN 0600IIEHHOTO MHe-
HIUA CTYJIEHTOB MOCKOBCKIX BY30B, 00Y4YaloIVIXCsA KaK Ha OI0JKEeTHOL, TaK 11 Ha IVTaTHOM
ocHoBe. KoHIlenms aHKeThl OIpefiennia XapaKTep, H0C/Ie0BaTeTbHOCTD U COflepKaHme
BoIpocoB. ITepBble Ba BoIpoca ObUIN HAIpaBIeHbl Ha BbIACHEHVE MHPOpMaLNy O pe-
CIIOHJIEHTe 11 IIPeyCMaTpUBaIN YKazaHUe Bysa 1 GopMbl 00ydeHsI (6101 KeT/KOHTPAKT).
OcHOBHaA YacTb aHKETHI COfiepKaa MATh BOIPOCOB, KOTOpPbIE IIpefycMaTpUBaIy Kak
BAapMAHTBI OTBETOB, TaK ¥ BO3MOXKHOCTb CAMOCTOSITE/TbHOTO OTBETA, IPM 3TOM MOYKHO
ObUIO BBIOpAaTh HECKO/IBKO BapMAHTOB. BOIPOCH! aHKeTBHI Kacaalich YCIOBMIL IIOCTYILIE-
HIsA B BY3: MICTOUYHMKOB MH(OPMALINY O By3e, IPUUNH, KOTOPBIE TIOB/IMSIN Ha Pe3y/IbTa-
o1 EI'D, Ha BBI60D By3a (Ryabokon, 2016) n Hampasnenns noarotokn (Urzha, Kataeva,
Evstratova, Zhukova, & Ilina, 2018).

Il mpoBefeHNA aHKeTVPOBaHMA ObUIO BBIOPAHO YeTbIpe MOCKOBCKUX By3a: Moc-
KOBCKMIT TOCYAApCTBEHHDBIN TeXHMUYecKuil yHuBepcuteT uMm. H. 3. baymana, MIPOA -
Poccuiickuit TeXHONMOTMYECKMIT yHUBEPCUTET, Poccmilckmil rocyjapCTBEHHBIN COLM-
a/IbHBIVI YHMBEPCUTET ¥ MOCKOBCKUII TOCYJapCTBEHHDII YHUBEPCUTET TEXHOIOTUI U
ynpasnerna uM. K. I'. PasymoBckoro. Pab6oTta mpoBoamIack TONMBKO CO CTyfIeHTaMM, 06-
YYAIOIMMUCS OYHO.

CormacHo ganabiM HIY «Bpicinas nikona skoHoMukn» (Dobryakova & Kuzminov,
2018), mo KauecTBy IpyeMa By3bl MOXKHO Pa3fe/lUTb Ha YeThIpe IPYIIIIbL:

— € Ka4eCcTBOM IIpJeMa BBbIllle CPeJHeTO YPOBHA KaK Ha OIOIKET, TaK U Ha KOHTPaKT
(nampumep, MOCKOBCKUIT (PU3MKO-TEXHUUECKMIT MHCTUTYT, MOCKOBCKUIT TOCYHapCT-
BEHHBIJ MHCTUTYT MEXIYHaPOJSHBIX OTHOIIEHNI], HaloHanbHbIi nccnefoBaTenbCKuii
YHUBEPCUTET «BbIcITas IIKo/1a 9KOHOMUKIM», MOCKOBCKMIT FOCYapCTBEHHDII YHUBEPCH-
teT M. M. B. JlJomoHOCOBa, MOCKOBCKMII TOCYJapCTBEHHBIN TEXHNYECKNI YHUBEPCUTET
um. H. 9. baymana n jip.);

— C BBICOKMM (WM CpefiHee) KadyeCTBOM IIpyeMa Ha OI0JKeT U CPeJHMM Ha KOHTPaKT
(nampumep, Poccuiickast akageMnsi HAPOJHOTO XO3SICTBA Y TOCYAAPCTBEHHON CITY>KOBI
npu Ilpesnnente PO, HanmoHanbHbIA MCCef0BaTeNbCKNI TEXHOMOTMYECKNI YHUBEP-
cuter «MMCuC», Poccuitcknit rocygapcTBeHHbIN TyMaHUTApHBIN YHUBepcUTeT, Moc-
KOBCKMII TOCYlapCTBEHHBIN YHUBEPCUTET TexHOmorui n ynpasnenns uM. K. I'. Pasymos-
CKOTO 1 JIp.);

— C Ka4eCTBOM ITpMeMa HYDKe CpPeJJHETO YPOBHS 1 Ha OIOJIKeT, M Ha KOHTPAKT (Hampu-
Mep, MOCKOBCKasi MeXyHapofHast BbIcHIast mKoja 6usHeca « MVPBVIC», MockoBckuii
TeXHUYECKUII YHUBepCUTeT CBA3M U MHOpMaTuKy, Poccuiickuii rocyiapcTBEeHHBII CO-
LMAJIbHBI YHUBEPCUTET, MOCKOBCKUII ITOIMTEXHUYECKNII YHUBEPCUTET, MOCKOBCKIIL
TOCY/JapCTBEHHBII YHUBEPCUTET IMIeBBIX IPOM3BOACTB I JP.);

- CO CpefiHUM (MM BBICOKMM) KauecTBOM IIpueMa Ha OIOIKeT U HIDKE CPeHero
Ha KOHTpaKT (Hampumep, Poccmitckuil rocygapcTBeHHbII YHUBEPCUTET IIPaBOCYANA,
l'ocynapcTBeHHDIN YHUBEPCUTET yIIpaBlaeHns, Poccuiicknii rocyjapcTBEHHbII YHUBED-
curer Hedptu u rasa um. V. M. I'y6xuna, Poccuiicknit yHUBepcUTeT PY>KObI HAPOLIOB,
MUPOA - PoccuificKuil TeXHOTOIMIECKIIT YHUBEPCUTET U Jip.).

I yno6cTBa mpoBeieHN A aHKeTVPOBaHMA aHKeTa OblTa cocTasieHa B Google dop-
Me, CChIIKa Ha KOTOPYIO IlepeflaBanach CTy[eHTaM [JIA IMPOXOXKAeHus omnpoca. Ompoc
IIpOBOAMIC B OKTAOpe 2019 ropa.

B onpoce mpunsino yaactre 403 cryzenTa: 168 (42 %) cTyAeHTOB, 00yJaONIMXCs Ha
OI0/KeTHOIT OCHOBe, 1 235 (58 %) CTYIEeHTOB, 00y4aIomMMXCs 10 KOHTpakTy. [TockonbKy
9Ty UMGPBI CUIBHO OTINYAIOTCA, IPU aHA/IM3e MONTYYeHHBIX Pe3y/IbTaTOB YUUTHIBATACh
Tosd (B IIPOLIEHTaX) OT KOJIMYECTBA OIPOLICHHBIX CTYLEeHTOB.
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Jly1s1 06paboTKM OTBETOB € BO3MOXKHOCTBIO COIIOCTABJIEHVSI OTBETOB OTHE/IbHBIE Pe-
3ynbrathl U3 Google ¢popmMbl ObUIN CBeleHbI B efuHylo Tabnuiy Excel, Ha ocHOBe KOTO-
PoIt BTN IOCTPOEHBI AUATPAMMEBL.

JlONOMTHNTENbHBIT METON, IMPUMEHAEMbIl B JAHHON paboTe — KOPPeNAVIOHHBIIN
aHA/IN3, CyTb KOTOPOTO 3aK/II0YAETCs B BBIYMCIEHNN KO PUIMEHTa KOPPEIALNMN, YTO
HI03BOJIAET OIIPefIeNINTD CTETIEHb 3aBUCUMOCTI MeX/y TToKasaTenssMu. Eci MoTussI mo-
BeJleHMsI CTY[AEHTOB PAa3HBIX BY30B I XapaKTep IOCTyIUIeHNs: (OI0/PKeT MIM KOHTPAKT)
UJCHTUYHBI, TO 3aKOHOMEPHO HPENION0XKeHNe O BBICOKMX K0adduUIMeHTaX Koppes-
1y (cBoiie 0,7). B mporuBHOM citydae K09 duIjmeHTs! Koppe/siunu OyAyT CyIiecTBeH-
HO HIDKe.

KoadduimenTsr koppensanun Boaucasuincs mo ¢opmyne Iupcona (IuHeiHbli
K09 PULMEHT KOoppersunun) Ipy IMOMOIM 3/IeKTPOHHON Tabmuusl Microsoft Excel.
[TpumMenHeHe KOPPEIALMOHHOTO aHA/NM3a [T03BO/IIIO IPOBEPUTD BBIABIHYTbIE HIPEf-
TIOJIOKEHUA.

PesynbTaThI

Ananus gaxmopos, nosnusBUIUX HA 6bIO0P BY3a

YToObI M3YYUTD U CPAaBHUTH IPUYNHBI, I0YEMY CTYAEHTBI BBIOpaIN TOT WM MHOM
BY3, B aHKeTe OBUI IPefycMOTpeH BOIpoc «[[pMumHBI, 0 KOTOpbIM BeI pemmu mocry-
IaTh B yKa3aHHBI By3». CTyIeHTbl MOIIM BBIOpPATh OAVH WIN HECKOJIBKO BapUaHTOB
IIPeIOKEHHBIX OTBETOB M/IM YKa3aTh CBOIA.

CaMmble nony/spHble oTBeThl: «TouHo mpoxopmn no 6amwtam EI'9», «Xovy yunrbcs
MMEHHO B 9TOM BY3e», «Huskue 1eHs! Ha 06ydeHne» u «BbICOKUIT PEIITIHT By3a».

Ecnu cpaBHUTD 0TBeThbl AndPepeHIPOBAHHO IO OIUIaTe 0OYYeHN, TO BUIHBL OT-
mmuans (Pucynok 1). Tak, cTyeHTbl, oOy4aomiyecs: Ha 6I0/pKeTHOI popMe, OTMETHUIN B
Ka4yeCTBe OCHOBHBIX IPUYMH BBICOKYIO BEPOATHOCTD ITOCTYIINIEHNUA, TOCKONbKY CPaBHM-
Ba/m 6awtel ET'D 1 pesynbTaThl 3a4MC/IeHNs] MIPOIITIOTO FOfIa, JKelaHNe YIUThCS MIMEHHO
B 9TOM BY3e, @ TAK)Ke BLICOKIUII PeIITUHT JaHHOTO y4eOHOro 3aBefieHu. [Ipudem BoIcoKas
BEPOSITHOCTD IIOCTYIUIEHMsI CTa/la OCHOBHBIM (D)aKTOPOM IPAKTUYECKV HJisI IOTOBUHBI
OIIPOIIEHHBIX CTYAEHTOB-00/PKeTHUKOB. Crefyomye 0 IONY/IAPHOCTI YeThIpe (ak-
TOpa — 6/IM3KOe PACIIONOXKEeHNe, Hal4me OOIeXNUTIs, COBET 3HAKOMbIX M POJIUTEIEL.
Taxme orBeTsI BcTpevyaoTcA y 13-15 % OIpoOIIeHHBIX.

CryneHTsl, 0Oy4alomiyecs IaTHO, CAMbIM IOIY/IAPHBIM (GaKTOPOM Ha3Ba/y «HU3-
KIe LieHbl Ha 00y4eHye». DTOT BapUAHT OTBeTa 3HAYUTE/IbHO IIPEBBIIIAeT IO HOMY/LAp-
HOCTM BCe OCTajIbHble U cocTaBsieT 42 %. Takue ¢hakTopbl, Kak IPOXOKIEHNUE M0 HajTam
ET'9, )xemaHne y9nTbCsA IMEHHO B 3TOM BYy3€ I €T0 BBICOKVI PEIITIHT, OKa3a/IMCh BayKHBI-
MU 1715t 22-25 % CTY[,eHTOB, 00Y4YaIomMXCs Ha IVIATHOTT OcHOBe. VIHTepecHO, 4To 67m3Koe
PAacIIONIOXKeHNe U COBET 3HAKOMBIX UI'PAIOT JJIA IaHHBIX CTY[EHTOB OOJIblliee 3HAYCHIE,
4eM /IS CTYAEHTOB, 00yJalomuxcs Ha OIofKeTe. Y JUBUTENbHBIM Pe3yIbTaTOM CTajIo TO,
YTO IIPUMEPHO OfIMHAKOBAsA JJO/IA ONPOLIEHHBIX CTYAeHTOB (12,5-13,5 %) meiicTBOBaIN
10 HACTOSTHMIO pofuTeeit. Takum o6pasoM, MOXHO CJie/IaTh BBIBOJ O TOM, YTO BHE 3a-
BJCHMMOCTH OT TOTO, OIUIAYMBAIOT POAMTE/IN OOydeHVe WM HeT, IX OJMHAKOBO BOJIHYeT
cynbba cBoux gmereir (Skalaban, Osmuk, Kolesova, & Cherepanov, 2020).

OcrajbHbIe OTBETBI, KOTOPbIe CPOPMYIMPOBAIN CAaMU CTYHEHTDI, ObUIM eIMHIYHBI-
MIL: TI0 [iBa CTyfleHTa-0I0/PKeTHIKA OTMETIWIN, YTO HMOCTYIIIN, IOTOMY YTO B JaHHOM
BY3€ JIETKO YYUTbCA, B BY3€ €CThb HY)KHO€ HallpaBJ/ieHNe ITOITOTOBKH, a TAK)Ke ITPeeMCT-
BEHHOCTb IIOKO/IEHUIT (POfjHbIE YUMINCh UMEHHO B 9TOM By3e). Tpu crymeHTa, obyda-
IolyecsA 0 KOHTPAKTy, OTBETIN, YTO IIOCTYIIIN B B3 CIy4aliHO, YTO OODBACHAETCA
HM3KOI1 CTOMMOCTBIO 00yUIeHMs M HeOOXOIMOCTBIO 00YIaThCs OYHO.
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Pucynox 1. CpasrumenvHbolii aHAnu3 NONYIAPHbIX NPUUUH NOCIYNIEHUS 6 63

YTOOBI BHIABUTD OT/INYNSA B VICTOYHUKAX IONMydeHNA MHPOPMAIMN O BY3e, CTyJeH-
TaM OBI/IO IIPEIOXKEHO OTBETUTH Ha Bompoc «OTKyaa Bol ysuamu o Byse?» (PucyHok 2).
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Pucynox 2. Pasnu4us 6 UCHOYHUKAX NOMYHEHUS UHPOPMALUL O BY3e

Ananus PE3Y/IbTATOB IIOKAa3bIBAE€T, UYTO BHE 3aBVICMMOCTU OT OIUIaThl O6Y‘IeHI/IH
VICTOYHVIKY TOTY4€HNA I/IH(l)OpMaIH/H/I O By3€ OJHU U T€ XKe€. Camblit HOHyHHprIﬁI MUCTOY-
HUK — I/IHTepHeT-Caf/inI 1A a6I/ITypI/IeHTOB, KOTOpPbI€ ITO3BOJIAIOT I'[O,E[O6paTb BY3 B 3a-
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BUCUMOCTHI OT CAAHHBIX npegMeToB EI'D n KommdecTBa MOTy4eHHBIX 6aIoB. ITOT xKe
pecypc HO3BOJIAET MOA00PaTh He TOMBKO By3, HO U HAllpaB/IeHUe IOATOTOBKM. Takum
00pasoM, abUTypUEHT MOXKeT BBIOMPATh BY3 MCXOA 13 cyMMbl 6amnos ET'D. Bropoit o
HONYTAPHOCTU ICTOYHMK — OQUIIMAIBHBIN CailT By3a. [laHHDIIT OTBET BIIOTHE OO'BACHUM,
IOCKOJIbKY O(UIIMAIbHBIN CAIIT By3a COEP>KUT HOAPOOHYI0 MHPOPMALMIO O HAIPaB-
JICHUAX TIOATOTOBKM, KOMMYECTBE OIOKETHBIX MECT, CTOMMOCTM 00ydeHus, rpapuxax
paboTsI mpreMHOI KoMuccuu u T.11. Ilepef mpoBefeHeM OIpOoca IPefIIoIaraaoch, 9YT0
OCHOBHOJI MCTOYHNK IOTy4eHUs MHPOPMALUM O By3e — IpPOBeJeHMe THell OTKPBITHIX
IBEpeIi, OTHAKO 3TO JINIIb TPETUI 10 MTONYIAPHOCTI OTBET, KOTOPbII 3HAYUTENHHO YCTY-
HaeT ABYM NpenbAyuM. TombKo okomo 20 % OIPOIIeHHbIX CTYIeHTOB OTMETIIIN €To.

Hekoropble BapuaHTbI OTBETOB, KOTOPbIE CTYHEHTbI HA/IM CAMOCTOSITEIbHO, ObUIN
o6 benyHeHbI B OTBET «J]py3bs, 3HAKOMBIE, POJCTBEHHNKI», KOTOPBIII IIPe/IIoNaraeT mo-
nydeHue MHGOPMALNYU OT POSHBIX U OMM3KuX ceMby. OCTanbHbIE BAPUAHTHI CAMOCTOSI-
Te/IbHBIX OTBETOB CTYIEHTOB eVHIYHBI, OJTHAKO BCE OHV HOCAT XapaKTep CIy4aifHOCTI:
«YBUIEI 3[JaHIIe», «KUBY PSLOM», T/ OYKIIET», <YBUET PEKIAMY».

Amnanus BpI60Opa NpeMeTOB U IIOATOTOBKY K crade ET'D

Jna BpIACHeHMS, KakuM obpasoM moaroroBka k EI'D y crymeHToB, obydaromuxcs
Ha OI0JKeTe, OT/IMYAIACh OT CTYHEHTOB-KOHTPAaKTHUKOB, HEOOXOAMMO OBUIO IMpoOaHa-
TM3UPOBATh Pe3yAbTaTHl OTBETOB Ha BOIIPOC O CIIOCOOAX MOATOTOBKM K eMHOMY TOCy-
JapcTBeHHOMY 9K3aMeHY (PucyHok 3). JlaHHBII BOIIPOC IIpeycMaTpUBaI BO3MOXXHOCTD
yKa3aTb HECKOJIbKO BApMaHTOB OTBETOB.
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3aHumanca Ha 3aHumanca c Moparotoska kK CamocToATeNIbHO  YyacTBOBan B
Kypcax npv By3se penetutopamun Er B wkone roToBMACA K Onvmnuagax
caave EM

“:broger W KoHTaKT
PucyHo;c 3. Pacnpebeﬂeﬂue NONYNAPHLIX APUAHINOE 0116€1108 0 noozomosxke k EI'D

B 1eroM camble momyisipHble CliocoObl ofroToBky K EI'D He 3aBucAr ot popm 06-
yuenns. [Togasstiomee 60IbIINHCTBO 1 OIOKETHUKOB, I KOHTPAKTHUKOB TOTOBUINCD
K EI'D B 11kosie, OKOJIO MOIOBMHBI ONpoIeHHbIX (47 %) roroBunuch K EI'D camocTosi-
TeNbHO, U 6osee 40 % OMPOIIEHHBIX 3aHUMANCh C PeleTUTopamn. ITo Tpu Hauboee
HOINY/IAPHBIX OTBeTa. YeTBEPTHINl U IATBIN OTBETHI MIMEIOT HEKOTOpble oTnnuns. Tak,
HOPUHSIN y9acTye B ONMUMITHAfiax 17 % OIPOIIEHHbIX CTYEHTOB, 00yJaIO[UXCs Ha 6107 -
JKeTe, B TO BpeMsA KaK TONbKO 6 % CTY/IeHTOB-KOHTPAKTHMKOB OTMETU/IN JaHHbIN Bapu-
anT. Ha Kypcax npu Byse saHMMamuch 11 % cTyeHTOB-610[)KeTHUKOB 11 8 % CTY[IeHTOB-
KOHTPAaKTHUKOB.
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B xauecTBe caMOCTOATENBHO JAaHHOTO OTBETa 110 1,5 % 13 KayK/[0¥i TPYIIIIbI OIIpaIlBa-
eMBIX HaIlJICa/ly, YTO HUKAK He TOTOBIIICH K chade EI'D. Taxoke ObUmM CTYIEeHTBI, KOTOpBbIe
CaBasmy BHyTpeHHMI 9k3ameH. OTBeThI Ha CIEAYIOLIIT BOIIPOC 9TO MOATBEPAVIINL.

Taxym 06pa3oM, MOXKHO CHe/IaTh BBIBOJ, O TOM, YTO HET CYLIECTBEHHBIX OT/IMYNI
B CII0CO0AX MOATOTOBKM aOUTYPUEHTOB K CAjade 9K3aMeHa: CTY/{eHTbI, KOTOPbIe ITOCTYIIN-
JIL B BY3, Cepbe3HO MOROLUIN K IIPOLeCCY OATOTOBKI.

YBupeth, eCTh I OTINYNA B BEIOOpE MpefMeToB Ais cradn EI'D mosBosster aHanms
OTBETOB Ha COOTBETCTBYIOLINII BOIIPOC, IIPEACTAB/ICHHBIN Ha PyCyHOK 4.

Hamu 65010 BBIABUHYTO MPEAIIONIOKEHNUE, YTO IIPeAMEThI BBIOMPAIOTCS UCXOMA X
VIHTepPeCOB 1 CIIOCOOHOCTEN OyRyIero cryfeHTa. JefiCTBUTe/IbHO, Pe3y/IbTaThl aHKeT-
POBaHNsI IOKA3a/IN, YTO [O/IOBMHA CTY/IEHTOB, 0OYUAIOIINXCsl Ha OI0[KeTe, IIPY BBIOOpe
IpefMeTOB MCXOAWIa 13 COOCTBEHHBIX MHTepecoB. Tak >xe orBeTmnn 42 % CTYHLEHTOB,
obyuaromuxcst Ha KoHTpakre. OKo1o 40 % Bcex OMPOLIEHHBIX CTYAEHTOB OCYIeCTB/LIN
BBIOOP IIPEMETOB B COOTBETCTBMY C T€MM, KOTOPble HY>KHBI /ISl TIOCTYIIEHVSI Ha BbI-
OpaHHOe HaIlpaB/IeHe IOfTOTOBKIL

OcHoBHo1
OcHoBHOW
OcHoBHoOW
OcHoBHoW
OcHoBHoW

OcHOBHoO

OcHOBHoO
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nocTynieHus B HYXHbI ANA MHe MHTepecHb! MHe nerye caaTb

KOHKPETHbIV By3 HAa  MOCTYNNeHUa Ha
Bbl6paHHOe BblbpaHHOE
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Pucynox 4. Omnuuus 6 evi6ope npedmermos 0ns coauu EI'D

3aMeTHBI OT/IMYUA B CAEAYIOWIMX ABYX MONMYIAPHBIX OTBeTax: 29,2 % CTy/eHTOB-
O0IKeTHNKOB 1 23,8 % CTYIEeHTOB-KOHTPAaKTHUKOB 3apaHee ONpeie/liIN HallpaB/ieH1e
U BY3 JIA TIOCTYIVIEHNA ¥ OPMEHTUPOBANCH IPY BBIOOpPE TIPeIMETOB VIMEHHO Ha 3TO;
23,8 % cTyneHTOB-0I0IKEeTHUKOB 11 29,4 % CTY[eHTOB-KOHTPAKTHUKOB PYKOBOJCTBOBA-
JIMCB JIETKOCTBIO CIAYM 5K3aMeHa.

OcTanbHble BapUAHTBI OTBETOB OBUIN €HNYHBIMIU: KTO-TO CTy4alfHO BBIOpA, KO-
MY-TO IIOCOBETOBA/IV POANTENN, KTO-TO BBIOMPAT MCXOISA M3 IIMPOTHI HAIIPaB/IeHUI TOf -
TOTOBKI, I7i€ HY>KHBI JAHHbIE ITPEMETBI.

HexoTopble BBITYCKHUKY BLIOMpAIN IPefMETh ICXOHA U3 TOTO, 4TO UM OyieT jierde
CHATb, ¥ JINIIb 3aTeM, ¢ yI€ToM pesyabratoB EI'D u Habopa claHHBIX IPEIMETOB, BBION-
pau HallpaB/IeHNe TOATOTOBKY I BYS.

[TpyymHBI BHIOOPA HANIPAB/IEHUS IOATOTOBKM Y PECIIOHJCHTOB OTIMYAIOTCA B 3a-
BUCHMOCTM OT opMbl 06yuenHus (Prcynok 5). CaMblil momynapHbIi otseT «VHTepec
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K IAHHOMY HaIlpaB/IeHNIO IIOATOTOBKI» Jamu 52 % CTy[eHTOB, 00yJaOIXCsI Ha OI0fKe-
Te, 1 49 % CTYIEeHTOB, 00YYaIOIMXCs II0 KOHTPAKTe.

42 % cTyneHTOB-0I0/KETHNKOB U 45 % CTYAEeHTOB-KOHTPAKTHIKOB OO'BSICHIUIN BBI-
60p HampaB/IeHNs IOATOTOBKY J/Is OOY4YeHIIs XKelaHIeM MOTYIUTh BOCTPe6OBaHHYIO I
BBICOKOOIUIAYNBAEMYIO Ipodeccuio. JJaHHBII Pe3y/IbTaT BIIO/IHE IOTHYEH: CTYLEHTbI IO-
TOBBI OI/IAYVBATh OOyUYeHIe, eC/IU MOMTydeHHOe 06pa3soBaHye rapaHTUPYET BHICOKYIO 3a-
paboTHYIO IIaTy 1 BOCTpe6OBaHHOCTD Ha pbIHKe TpyAa (Vetrova, Kabanova, Medvedeva,
& Jukova, 2019).
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PuC)fHOK 5. Omauuus 8 6bl60p€ Hanpaezzeuuﬁ nod2omosKu

Ocra/ipHble BapMAHTBL OTBETOB HE OBUIM OAMHAKOBO IOIY/LSIPHBIMIU CPEAM OIPO-
IIEHHBIX CTYAEeHTOB. Tak, 0komo 40 % CTymeHTOB, 0OYJIaOUIMXCS 3a cueT pefeparbHOro
610/)KeTa, OTBETMIIN, YTO BOKHBIM (DaKTOPOM IIpM BBIOOpPE HAIPABIEHUS ITOATOTOBKI
SIBJISUIOCH Hamu4uyie OI0KeTHBIX MeCT, U TOBKO 3,5 % CTYHEHTOB, 00yJIaIoLINXCsI Ha KOH-
TpaKTe, OTBETW/IN VMEHHO Tak. ITo Bceil BUAMMOCTH, JaHHbIE CTY[EHTDI IIbITAINCH MO-
CTYINTD Ha OI0JKET, a IIOTepIIeB Heyady, OCTaBIIN SOKYMEHTHI 1 OIUIATIIN OOy4YeHue.

IMonmoxxmnuce Ha crydait 30 % u 32 % OIPOIIEHHBIX OIOKETHNKOB ¥ KOHTPAKTH-
KOB COOTBETCTBEHHO, OTMETMB, YTO BBIOpanM HampasjleHMe IIO[TOTOBKM, IIOTOMY YTO
OO CIaHHbIe 9K3ameHbl 10 EI'D, a st 17 % u 14 % coOTBETCTBEHHO BBIGOD CBA3aH
C TIETKOCTBIO MOCTYI/IEHNA.

Tombko 11 % cTyaeHTOB, 06y4aOIINXCsT HA OIOKETHOI OCHOBe, u 15 % obydaro-
IMXCS [T0 KOHTPAKTY, Cepbe3HO MOJOLUIN K IIPOLiecCy BbIOOpa HampaByeHNs 00ydeHms
U CIIELMa/IPHO TOTOBWINCD, YTOOBI IOCTYIIUTD IMEHHO Ha 3Ty CIEeLaTbHOCTD.

JycKyccnoHHbIe BOIIPOCHI

B ocHOBe 06Cy>XeHMs pa3ndmil B OTBETaX PECIOH/IEHTOB V3 JBYX LjeJIeBBbIX I'PYILI
(cTyneHTBI-OI0KETHUKY ¥ CTYAEHTHI-KOHTPAKTHIUKIL) JIEKUT KOPPEALIMOHHBII aHa/N3
pesynbTaToB uccnefnopanuA. OH NMO3BOJAET NOATBEPANUTD UM ONPOBEPTHYTh TUIIOTE3y
00 MIEHTVYHOCTU MOTUBOB Y aOUTYPUEHTOB, OCTYAIOIINX B Pa3Hble BY3bl I HA PasHbIe
00pa3oBaTenbHbIe HATIPABIEHNS.
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KoppenAuyoHHbIi aHaINM3 Hanl CAefyIolle Pe3ynbTaThl:

Tabnuua 1. Mampuua kosgpduyuenmos xoppensuuu no sonpocy «IIpuuunot svibopa 8y3a»

uM.AI/SISY;\i;Ha UM. Pﬁgxiz:mm MIPIA prey
6 K 6 K 6 K 6 K

MITY 6 1,00
uM. baymana X 0,86 1,00
MIVTY 6 0,72 0,65 1,00
nm. PazymoBckoro X 0.32 0.41 071 1,00
MIIPOA 6 0,79 0,59 0,91 0,63 1,00

K 0,36 0,59 0,73 0,74 0,48 | 1,00
PICY 6 0,55 0,32 0,84 0,55 091 | 0,42 1,00

K 0,20 0,40 0,66 0,75 0,43 | 0,93 0,46 1,00

Kak BrupHO 13 Tabmigst 1, BRICOKMIT KOI(PQUIMEHT KOPPE/LILNU UMEETCSI TOIBKO
MEXJy CTyleHTaMM-OI0)KeTHUKAMI U CTyAeHTaMu-KoHTpakTamu MI'TY um. baymana
n MI'YTY um. PasymoBckoro. Y Ipyrux ByX By30B OH cocTapisAeT MeHee 0,5. To ecTpb
MoTuBBI abutyprentoB MI'TY nm. baymana u MI'YTY um. PasyMoBCKOTO CXOKU MEXIY
coboit, a BoT npuunHsl Beibopa PTCY u MVIPOA y 6101>KeTHUKOB ¥ KOHTPAKTHUKOB
pasHble. OTO MOXKeT ObITh CBA3aHO C PA3IMYHBIM KauecTBOM ITpueMa (II0 pesyabTaTaM
EI'D) B paHHbBIE BY3HL.

TecHas cBsA3bh HabOMIOLAETCS MEXAY OI0I>KETHIKAMU BCeX 4-X By30B (K0adduiimeHT
Koppesnun He MeHee 0,72). VICKII04eHIe COCTAB/IsIET pacIpefieieHne OTBETOB Y 6107 -
xeTHuKoB PTCY u MI'TY um. baymana (koadummenTt koppensauyu He MeHee 0,55),
9TO MOXKeT OBITh 0OBSCHIMO Kak peitTuHroM Bysa (Education in Russia, n.d.; TOP-100
universities in Russia, 2019), Tax u xagectBoMm npuema (Dobryakova & Kuzminov, 2018;
HSE, 2019a; HSE, 2019b).

Bonpumit pasébpoc sHaueHnit koapduiuenta [InpcoHa MMeeT MeCTo B pacIpefierne-
HIY OTBETOB CTY[EHTOB, 00yJaloIMXCcA Ha KoHTpakTe. C1abas cBA3b 0OHApY)KMBaeTCA
Y CTyleHTOB-KOHTpakTHNKOB MI'TY M. BaymaHa u ocTanmbHBIX By30B (K03 QuIeHT
koppenanuy ot 0,2 5o 0,36). Y ocTanbHBIX BY30B K09 (UIMEHT KOpperALuy BBICOKII
(ne Menee 0,74). JlaHHOE OOCTOATENBCTBO OODBACHAETCS, BEPOATHEE BCErO, BHICOKUM
nmupxeMm MI'TY nm. baymana.

Yr0 KacaeTcs BBIOOpA MIPEMETOB, TO B 9TOM CITy4ae TaK)Ke BBICOKIIT K09 ULIMEHT
KOppeIALUY MeX/y OTBeTaMM OIO[KETHIKOB ¥ KOHTPaKTHUKOB (He MeHee 0,8), cm. Ta-
6muiyy 2. CylecTBeHHOI pasHUIIBL HeT.

CBs13b MEX]Iy OTBETAMIU CTYI€HTOB-6I0/PKETHIKOB OIVChIBAEMbBIX BY30B He OUEBI-
Ha: 3HaYeHus He Bbllle cpegHero Mexxay MI'TY um. baymana u MIYTY um. Pasymos-
ckoro (0,64), mexxgy MVIPOA u MI'YTY nm. Pasymosckoro (0,56) n mexxgy MI'YTY nm.
Pasymosckoro u PI'CY (0,67). B octanbHBIX cydasx cBsi3b TecHas (He MeHee 0,89).

ITo ocranbHBIM 67I0KaM BOIPOCOB K09((ULIMEHTbI KOPPEIALUA BBICOKIE, TO eCTh
HOBefIeHNe CTY/IEHTOB CXOXee, II09TOMY 3/eCh ONMCHIBAThCA He Oy/eT.

VHTeprpeTanys pe3ynbTaTOB KOPPE/SILMOHHOTO AaHAIN3A IPUBOAUT K CIIEAYIOLIUM
BBIBOJIAM.

Heo6x0a1M0 OTMETITb, YTO HOBEEHNE CTYAEHTOB-0I0/)KeTHIKOB BCeX BY30B IIpa-
KTIYECK!U OJMHAKOBO, YTO CBUIETEIbCTBYET O CXOJICTBE UX MOTUBOB.
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Tabnuya 2. Mampuya koapduyuenmos koppenauuu no eonpocy «Kak evibupanu npedmemot»

uM.Aggfz\i;Ha um. Pfs?}iﬁixoeo MIPIA prey
6 K 6 K 6 K 6 K

MITY 6 1,00
uM. baymana K 0,97 1,00
MIYTY 6 0,64 | 0,65 1,00
M. PasymoBckoro K 0,73 0,76 0,80 1,00
MIP3A 6 0,89 | 0,88 0,56 0,89 1,00

K 0,87 | 0,94 0,80 0,90 0,88 1,00
PICy 6 0,93 | 0,97 0,67 0,87 0,94 0,97 1,00

K

0,86 | 0,94 0,56 0,82 0,91 0,96 0,98 1,00

Pasnuune B MOTMBAX IIOBefieHNsI IIPU BBIOOPE By3a y KOHTPAKTHUKOB 11 OIOfKETHY-
KOB HaOJIIofaeTcs He y BceX By3oB. ¥ aburypuentoB MI'TY yum. baymana pasnnane mu-
HMMajIbHOe. TaKKe MpeNCTaB/seTCs MOOOMIBITHBIM, YTO MOTUBBI BBIOOPA By3a CUIBHO
OT/IMYAIOTCA Y aOUTYpUEeHTOB-KOHTpakTHUKOB MI'TY um. Baymana, uto o6bsacHseTcA
BBICOKMM MMUJKEM 1 PEIITUHIOM By3a.

Cpeny MOTMBOB TP BBIOOpeE IPEAMETOB /I IOCTYIUICHM A MOTYBBI IIOBefIeHNA abu-
TYPUEHTOB-OI0/)KETHIKOB BBIIE/IAIOTCS Y ipyroro Bysa - MI'YTY um. PasymoBckoro.

3akmroueHne

ITpoBeneHHOE MCCIEOBAHNE BBISB/ISIET IPEAIIOYTEHIST AOUTYPIEHTOB, AnddepeH-
LMpoBaB uX 10 Gopmbl 06yUeHNs (OIOMKET MM KOHTPAKT); JA€T OLCHKY MMMUIXKEBbIM
XapaKTepUCTUKAM By3a KakK (akropaM (pOpMMPOBAHNS MPEANOUTEHNIT aONTyPIEHTOB;
YCTaHABIMBAET 3aBMCUMOCTb MEXJY BBIOOPOM HAIIPABIEHMII HOATOTOBKY M MaTepy-
QIBHBIMI BO3MOXXHOCTSIMU CeMell abMTYpPIEHTOB; BbIe/sieT (PaKTOPBI, OTIPefeIsIIole
BBIOOP IIpenMeToB st craun EI'D u, Kak ciefcTBue, HaIpaBjIeHe TIOATOTOBKY B BY3e.

B pesyibrare mpoBefeHHOTO VMCCIELOBAHNS YCTAaHOBIEHO, YTO IMPUYMHBL BBIGOpa
BY3a y CTY/IeHTOB, 00yJaIOIIXCs Ha OI0/KeTe, ¥ CTYILEeHTOB, 00YYaoLMXCsl 10 KOHTPaK-
Ty, pasmunbl (Reznik & Chernikovskaya, 2019). 55 cTynenToB-610mKxeTHIKOB (33 % OT
YMCITa OIPOILEHHbIX) OTMETIIN B KadecTBe (dakropa mocryrwieHus «IIpoxommt no 6an-
nmam E'D», a B KauecTBe IPUIMHBI BBIOOPA HATIPaB/IeHNs IOATOTOBKY ~ «Hammane 6107-
JKETHBIX MeCT». JIIsl KOHTPaKTHUKOB [IPUOPUTETHBIMIU SIB/ISIIOTCS HU3KME 1I€HbI Ha 00-
ydeHne - Tak 0TBeTIIN 42 % OT YNC/Ia OIPOIIEHHbIX. [JaHHbIe BEIBOJIBI IOATBEPIKAAI0TCS
U pe3y/IbTaTaMi KOPPe/LIOHHOTO aHaIn3a: TONbKO cTyfeHToB MI'TY nm. baymana He
PYKOBOJCTBOBA/INCD AAHHBIMU (PAKTOPAMII, @ UX >KeJIAHIe YIUThCS IMEHHO B 9TOM By3e
OIIPe[Ie/IOCh €r0 BHICOKMM PEIITUHIOM U He 3aBUCENO0 OT POpMbl 00yIeHNSL.

He BBLIB/IEHO 3HAUNTEIBHBIX OTINYUIT MEXAY OIO/KETHUKAMI U KOHTPAKTHUKAMI
B VICTOYHMKAX MOTydeHus: nHpopManum o Byse. Bysam cront o6patuth BHUMaHUE Ha
MHTEPHET-CAIITHI /i1 dbUTYPUEHTOB, YTOOBI pasMeliaTh KOHTEKCTHYIO peKIaMy 1 aKTy-
a/m3upoBaTh MHGOpMaLio o Byde. Ocob60e BHUMAHIE CIIEYeT YAeIUTb OPULMATbHOMY
CailTy By3a, IIPOBECTH €r0 AYAUT C TOYKI 3PEHSI II0/Ib30BAHNS AONTYPUEHTAMI I UX PO-
IUTELSIMI: He [TOTY9UB HY)XHOI MHGOPMALNY, HAPUMeP O HAIIPaB/IEHVSX IOTOTOBKM,
KOJINYecTBe OIOMKETHBIX MECT, CTOVMOCTY OOydYeHMsI, KOHTAKTaX, aOUTypPUEeHTbl MOTYT
BOOOLIe MCK/IIOYNTD JAHHBI By3 M3 paccMoTpeHns. Henmb3ssi 3a6bIBaTh O TOM, Kakie
OT3BIBBI O By3€ OCTaB/LSIIOT CTY/IEHTHI I BBIIYCKHMKI B COLICETSIX, TAK KaK, IIPEXIE YeM
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[IOCTYIIaTh, MHOTME CTAPAIOTCs COOPATh KaK MOXKHO 60JIblile MHPOPMALN, OCOOEHHO
ecrmu pedb ujeT o KoHTpakTe. O4eBUAHO, YTO POJIb MHTEPHET-PecypcoB (0dUIIMaTbHBIN
CailT, CaliThl AjIst abUTYPUEHTOB, COLMATIbHBIE CeTH) OYAET TOIbKO MOBBIIIATHCS. TeM He
MeHee, He CTONT 3a0bIBaTh PO THY OTKPBITBIX [iBEPell M OPraHM3aINIO0 OVMIINAL, KO-
TOpBbIe IPUBJIEKIN 28 % OT YMC/Ia OMPOIIEHHBIX CTyAeHTOB-010/pKeTHIKOB (Ryabokon &
Chernomor, 2017). BysaM cTOUT paccMOTpeTb ¥ BO3MOXKHOCTDb AVCTAaHIIMOHHOTO yda-
CTUsI B OOOHBIX MeponpuaATUsX. TeM 6oree 4TO OH/IANH B3aUMOJEIICTBIE B YCIOBISIX
CaMOM3OJIAIIMY CTAaHOBUTCA eIMHCTBEHHO BO3MOXKHOI (POPMOII OpraHM3aLUy IIpUeM-
HOIT KammaHuy. KoHe4HO, maH/eMIst paHO VM TTO3HO 3aKOHUYNUTCS, HO IPENMYIecTBa
Takoro opmMara B 1060M ClIydae HeOOXOIMMO VICIIONIb30BATb.

AHanus crioco6oB MOArOTOBKM K cmade EI'D He BBIABMI 3HAYMTENbHBIX OTIMYMI
MeXJy OIO/PKeTHMKaMJ M KOHTPaKTHMKaMM, YTO HOATBEP)KHAETCA M pe3ylbTaTaMu
KOPPE/IALMOHHOIO aHalMu3a. ITO TOBOPUT O TOM, YTO T€ BBITYCKHUKIL, KOTOPBIE [eIICT-
BUTEIbHO OPMEHTVPOBAHBI Ha IOJTyYeHIe BBICIIEro 06pasoBaHIisA, Cepbe3HO TOTOBATCA
k ak3amenaM (Kozyrev, Bogacheva, Jukova, & Palekhova, 2019). Bonee aByx Tpereit Bcex
OIIPOLIECHHBIX CTYHeHTOB (68,7 %) OTMEeTMIIN, YTO TOTOBWIVCH K HECKOIbKIM BapUaHTaM
cmaun ET'D.

B BrI60pe mpenmeToBs mnA ciauy EI'D ecTh HeKOTOpbIe OTINYNA B OTBETAX OIOIKeT-
HMKOB ¥ KOHTPAKTHMKOB. HecMOTps Ha TO, 4TO MHOTME BBIOMPA/IN IIPESMETBI MCXOHs
U3 IMYHOTO MHTepeca ¥ HeoOXOAMMOCTY I BLIOPAHHOTO HAIIpaB/IeHusA 00pasoBaHNuA,
Or0mKeTHUKY O0JIbllle OPUEHTNPOBAINCD Ha BY3, B TO BPeMs KaK KOHTPAKTHUKIY [je/Ia/Ii
YIIOp Ha TIpefiMEeThbl, KOTOPble UM JIeTde C/laTh. Pe3y/lIbTaThl KOPPEIAIMOHHOTO aHaIN3a
CBIUJIETE/IBCTBYIOT O TOM, YTO CYIECTBYeT PAasHUI[A B OTBETAX CTY[EHTOB-OI0IKETHIKOB,
06y4JaroIxcs B pasHbIX By3aX. Hanpumep, 0KoJI0 TpeTy OIpOIIeHHbBIX CTyIeHTOB-610]-
xeTHUKOB MVIPDA 1 PTCY oTBerin, 4T0 BBIOpaIu IpeaMeTbl, KOTOPbIE jIerde CAaTh.

Takum 06pa3oM, IpeAToNnoKeHe OTHOCUTETBLHO BbI6Opa HAaIlpaB/IeH A HO/TOTOBKY
Iist 06ydeHust OBUIO ITONHOCTBIO HOATBEPIKIEHO: OI0[PKETHUKOB MHTEPECYET B IIEPBYIO
odepelb HaNlpaB/IeHNe MOATOTOBKY, BBICOKOOITaYMBaeMas U IPECTIDKHAA Mpodeccns,
HO 11 KO/IMYeCTBO OIOMKETHBIX MECT, U BbICOKast BepositHOCTD nocryivienns (Filonenko,
Mosiyenko, & Marganov, 2020). A KOHTPaKTHMKM XOTAT IOTyYUTh Ipodeccuio, BOCTpe-
OOBaHHYI0 Ha PbIHKE TPYMa, M B COOTBETCTBUIU C 9TUM BBIOMPAIOT IIPEAMETDIL, II0 KOTO-
poM cpator EI'D (Ilina, Vinichenko, Melnichuk, Kozyrev, & Lobachev, 2020).

HemanoBaxHsiM (akTOpOM Ipy BbIOOpE BY3a 11 HAIIPAB/IEHMs IOATOTOBKH SIBJISIET-
cs mmupx Bysa (Nadtochiy & Budovich, 2018). Kak mmoxasan KoppenanyiOHHbI aHaIu3
[IPOBEJEHHOTO JICCIeNOBAHMsI, CTYAE€HThI CAMOTO IPECTIDKHOTO By3a CPey OIIpaIlnBa-
embix, MI'TY uM. baymaHa, MOTMBMPOBaHBI IPYMEPHO ONMHAKOBO BHE 3aBMCHMOCTH
OT HeoOXOAMMOCTH OIIaThl 00yueHus. Takum o6pasoM, YeM BBIIIe UMUK BY3a, TeM
MeHbIIIe OT/IMYINI MeKy OI0KeTHUKAMIY VI KOHTPAKTHUKaMM 9TOTO BY3a, I TeM 60JIbIle
OT/INYMIT Y HUX IIO CPABHEHUIO CO CTY[IeHTaMI MeHee IIPECTIDKHBIX BY30B WU BY30B,
IIOKa3bIBAIOIINX He TaKOe BBICOKOE KayecTBO MpyeMa. TOT BBIBOJ MOTMBMPYET afMU-
HICTPALIMIO BY30B IIPOJIBUIATh MWK CBOETO YIeOHOTO 3aBefeHNsI, HAlpUMep C Ipu-
MmeHeHueM Digital-mapkerunra.

ITo pesynbTaTaM MCCIE[OBAHMS MOXKHO CHEIATh BBIBOJ, YTO B YCTIOBMAX BO3pacTa-
Iolell KOHKYPEeHIIMN By3aM HeoOXO[VMO BBICTpanBaTh Bcé 6omnee ah(eKTUBHYIO Map-
KETMHTOBYIO CTpaTernio (popMMUpOBaHMsI KaueCTBEHHOTO KOHTVHIEHTA CTY/EHTOB, JC-
HOJIb3Ys, HAIIPUMeP, MaKCUMaJIbHO afIPECHBI MIOAXO0N, K IPYUBJICUYEHUI0 abUTYPUEHTOB,
paciimpenne 1 COBEPUIEHCTBOBAHIIE CICTEMBI IIPEACTABIEHNII O Pas/IMIHBIX CerMEHTAX
HOTEHI[MANTbHBIX a0UTYPUEHTOB, KOPPEKTUPOBKY UMMIKEBOI CTpaTerny. ITU eiiCTBILA
[I03BOJISAT YCIEIIHO IPOBECTH IPMEMHYI0 KaMIIaHNIO 1 obecriedntsh Habop Hanbosee Mo-
TMBMPOBAHHBIX AU TYPHEHTOB He TOJIBKO Ha OI0KEeTHBIE, HO 1 Ha KOMMepYecKue MecTa.
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brarogaprocrun

ABTOpCKI/Iﬁ KOJUIEKTVB MICKpEHHE 6nar0;[apMT BCE€X CTYHEHTOB, KOTOPbI€ IIPUHAIN
y4acTie B oIpoce. bes Bac He TIO/Ty4INI0Ch 651 IIPOBECTYU JAHHOE MCCIENOBaHIE U IIONTY-
9UTDb TaKJ€ MHTEPECHDbIE PE3Y/IbTATDI.
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AHHOTAIIUSA

B ycmoBmAX HeraTMBHBIX ileMOrpadMyecKux TeHIeHIMII i CTAPEHNA TPYAOBBIX PeCypCoB B 60/b-
IITHCTBE PETMOHOB Poccuim akTyanbHO cfiep)KMBaHue B HUX yde6Hoi Murpanum. IToatomy nsydve-
HIIe MeXaHU3MOB IIPO(ECCHOHANTbHOTO CAMOOIIpefie/IeHNs IIKONbHUKOB BBIXO/IUT U3 KPyTa Iefia-
TOrMYecKMX 3ajau B 06/1aCThb 3a/1a4 TOCY/JapCTBEHHOTO YIIPAB/IEHVA U PEIrMOHANbHOI SKOHOMUK.
ITcuxomornyeckme MeXaHM3MBI BBIOOpA Kapbepbl U IIOCTPOEHMsA 0OpasoBaTeIbHON CTpaTerun
JI0OCTATOYHO IIMPOKO MU3YYaNUCh B TedeHne XX BeKa, OJJHAKO Ma/lOM3yYeHHBIM OCTaéTCA BOIPOC
O BIVIAHUM COIVA/TBHBIX YCTOBUIT KOHKPETHOTO PernoHa Ha mpodeccroHaabHOe CaMOOTIpesiene-
Hue Moonéxu. Pemenne npo6em npodeccuoHaIbHOTO CAMOOIIPeie/IeH 1A IKOIbHUKOB Tpeby-
eT CYHTe3a TMYHOCTHO-OPMEHTVPOBAHHOTO ¥ COL[MANbHO-OPMEHTUPOBAHHOTO TIearorMYecKmx
HIOJXOJ0B.

ITenb JaHHOJ CTaThM — aHANIM3 YCTIOBUIT M 3AKOHOMEPHOCTEN TPOodeCCHOHATBHOTO CAaMOOTIpefierie-
HMA CTapIIEK/TACCHUKOB, BO3MOKHOCTE BIMAHMA Ha MX 06pa30BaTeIbHYIO CTPATErNIO CO CTOPOHDI
PerMoHaIbHBIX YHUBEPCUTETOB.

IIpenmer mccnenoBanua — QaxTopsl, obycmasnmBawoiye NpodeccHoHaTbHOE CaMOOIpesieNieH e
BBIITYCKHIKOB IIKOJL.

I'mroTesa: mpy IearornueckoM COIPOBOXK/EHUN MPOPECCHOHATBHOTO CAMOOTIPe/Ie/IeHN IIKOIb-
HMKOB TPeOyeTCsA YIUTHIBATD KAK MX TMYHOCTHDBIE 0COOEHHOCTI ¥ MHAMBU/yaTbHbIe MOTHBBI BBI6O-
pa nmpodeccun, TaK U COIMANbHO-9KOHOMIYeCKIe GaKTOPBI PernoHa MX IPO>KMBAHA, 00yCIaB/IN-
BaroIye MPodeccHOoHaNbHbIE I/TAHbI, 00Pa30BaTeMbHYIO CTPATErNIo, BHIOOP By3a.

OCHOBOII MCCTIEOBAHNA CTA/IM METOABI CPABHUTENTLHOTO aHaNN3a, Kaaccuukarmu, 06001menns,
MEXVCIUIUTMHAPHbII 0030p IMTepaTyphl ¥ JAaHHBIX COIMATbHO-9KOHOMIYIECKOIT CTATUCTUKM, Me-
TOJI, COIMOIOTIIECKOTO OTIPOCA, METOT IKCIIEPTHBIX OI[eHOK.

OCHOBHBIE Pe3y/IbTaThl 3aK/MIOYAIOTCA B OMVMCAHNM MOJienIeil IIpodecCcOHaNTbHOTO CaMOOIIpefierie-
HMA CTapIIeK/TACCHNKOB Ha OCHOBe MX MH(OPMMPOBAHHOCTY, IIeHHOCTEN, OIleHKM camMoaddex-
TMBHOCTH, B 000CHOBaHMM MPUHINIIOB IIPOQOPUEHTAIMIOHHOI PabOThI cO MmKombHIKaMu. Ompoc
yuamuxcsa 11 kmacca Yiabasosckoit obmactyu 2018-2019 rr. (N = 2075) mokasan OTCyTCTBME IIPO-
(beccroHaNbHBIX ITAHOB Y 3HAYMTENbHOI YaCTY BBITYCKHMKOB, MX HEOCBEJOMIEHHOCTD O Pery-
OHA/IbHBIX BYy3aX ¥ By3aX JPYIUX ropofioB. B xoye mcceoBaHns BbIAB/IEHbI MPOpecCuoHaTbHbIe
MHTEePeChl CTAPIIEKTACCHIKOB U VX IUTaHbI y4eOGHOIT Murpanun us persosa. O60CHOBaHO, 4TO BbI-
60p Kapbepsl 1 TOCTPOeHe 06Pa30BaTEIbHOI CTPATErMM CTAPIIEKTACCHUKAMIU 00YCTIOB/IEHBI 1 NX
MHTEPecaMI, U JKe/laTe/IbHBIM YPOBHEM XXU3HM 110 OKOHYAHMY 00ydeHVA. Y CTAHOB/IEHO, YTO Kave-
CTBO 00y4eHsI B By3e He SIBJIAETCS /ISl TOTEHIMATbHBIX AU TYPUEHTOB ONpee/AoM GakTopom
BbIOOpa By3a. Opranusanmy NpoQeccuoHaTbHOr0 06pa3soBaHN, KaK aKTOPbI PerMOHaTbHOTO 06pa-
30BaTeILHOTO POCTPAHCTBA, MOIYT OKa3bIBaTh GO/Ibllee BIMAHME Ha IIPOLeCChl IPOdecCHOHaIb-
HOTO CaMOOIIPeie/Ie N CTapIIeK/TaCCHUKOB.

TTomydeHHbIE Pe3y/IbTAThl CBUIETENIbCTBYIOT O 3HAYMMOCTH COIMATbHO-9KOHOMIYECKMX YCIOBMIT
pernoHa s mpodecCHOHANILHOIO CaMOOTIPeie/IeHNs CTapIIeK/TACCHUKOB, TOCTPOEHMSA MM 06pa-
30BaTe/IbHON CTpATeruy U /i BbIOOpa MMM Bysa. ViccenoBaHye MOATBEPANIO, 4TO podeccno-
Ha/lIbHOE CaMOOIIpeiefieHIie CTapIIeKTaCCHUKOB IIPOMUCXOMUT B COOTBETCTBYM C MPUHIMIIAMI CO-
I[Ma/TbHO-KOTHUTUBHOI TeOPUI Kapbephl.

120 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

KmroueBpie cmoBa: mpodeccroHaTbHOE CaMOOIpefieNieHne, IpodeccnoHanbHas OpMeHTAINs,
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Abstract

Given the negative demographic trends and the aging of labor resources in most regions of Russia,
it is important to curb educational migration away from them. The study of the mechanisms of
professional self-determination of schoolchildren goes beyond pedagogical tasks in the field of
public administration and regional economy. Psychological mechanisms of career choice and
educational strategy building were widely studied during the twentieth century, but the question
of the influence of social conditions in a particular region on the professional self-determination of
young people remains poorly understood. Solving the problems of professional self-determination
of schoolchildren requires the synthesis of personality-oriented and socially-oriented pedagogical
approaches.

The article examines the factors that determine the professional self-determination of school
graduates and analyzes the conditions and patterns of schoolchildren’s professional self-
determination, together with the potential of their influence on educational strategy by regional
universities. The research hypothesis is that, when providing pedagogical support for professional
self-determination of pupils, it is necessary to take into account both their personal characteristics
and individual motives, as well as socio-economic factors that determine the choice of educational
strategy. The research used comparative analysis, classification, generalization, an inter-disciplinary
review of literature and socio-economic statistics, a sociological survey, and expert assessments.
The main results are the description of models of professional self-determination of school graduate
based on their awareness, values, self-eflicacy assessment, and the justification of the principles
of career guidance. A survey of school graduates in the Ulyanovsk region in 2018-2019 (n=2075)
showed that a significant number of graduates lacked professional plans and knowledge about
regional universities and universities in other cities. The study revealed the professional interests
of school graduates and their plans for educational migration from the region. School graduates
did not justify their choice of a career and educational strategies by their professional interests,
but rather on their desired standard of living upon graduation. It established that the quality of
education at the university is not a determining factor for potential applicants. As actors in the
regional educational space, professional education organizations can have a greater impact on the
processes of professional self-determination of high school students.

The results indicate the importance of regional socio-economic conditions for professional self-
determination of school graduates, their educational strategy and choice of university. The study
confirmed that their professional self-determination follows the principles of the Social Cognitive
Career Theory.

Keywords: professional self-determination; vocational guidance; career choice factors; socio-
economic conditions; education strategy.
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BBenmenue

ITpodeccronanbHOe caMOOIpefeeHe YIalXCsd ABJIAeTCA 3HAYMMBIM COLIMAIIb-
HBIM 3 PeKTOM [leATeTbHOCTI 06pa3oBaTeNbHOI Opranusaun. Eci Monozble oy He
MIMEIOT BO3MOXKHOCTM pea/lni30BaTh CBOJ IIOTEHIMAL, 3TO YCUIVBAET COL[MaTbHbIE PUCKY
(Hardgrove, Pells, Boyden, & Dornan, 2014), mostomy npoeccrioHanbHOe caMooIpee-
JIeHIe CTAaHOBUTCS 97IeMEeHTOM HaloHanbHoi nomutuky (Haug et al., 2016). Ha mexpy-
HAapOJHOM YpOBHe Pa3pabaThIBAIOTCS MPOTPaMMbl PasBUTHs Kapbepbl MOTOAEXM Kak
pecypca ycroitausoro passutus crpal (Nassar, Al-Qimlass, Karacan-Ozdemir, & Tovar,
2019). Yem Bbllile B rOCY[apCTBE YPOBEHDb MOAYLIEBOTO JOXO/a, TeM OOrblliee BIMsHUE
OHO OKa3bIBaeT Ha IpodeccronanbHyto opuentanuio (Tolstoguzov, 2015).

CopeprxaHne MOHATHIT «IIPOdeccusi», «IpodeccHoHanbHOe 00pa3oBaHye», «IIPO-
dbopuenransi» pasnuyaercss B pasHbix crpaHax (Brouzos, Vassilopoulos, Korfiati, &
Baourda, 2015), a oTeuecTBeHHbIe MCCIETOBATENN He TONBKO YKa3bIBAIOT HA MX MHOTO3-
HAYHOCTb, HO ¥ 0OOCHOBBIBAIOT HEOOXOAMMOCTD VIM MCKATh VIM 3aMeHY, WIM BKJIaJbl-
BaTb B Hux HoBbIe cMbIcibl (Nechaev, 2016; Pryazhnikov, 2018). Cerogus npodopueH-
TaIysi He CBOAUTCS K TOMY, YTOOBI «IIPMBSI3aTh Ye/I0BeKa K paboTe, KaK «KBaJPAaTHBII
KOJIBIIIEK K KBA/[PaTHOMY OTBEPCTHUIO», OH JEICTBUTENIBHO 00/IailaeT HEKOTOPBIMU CIIe-
UIYeCKUMI CIIOCOOHOCTAMM, HO 9TO IIOMOTaeT eMy BBIIIOJIHATb Pa3HOOOpa3HbIe BIUIbI
IesTeTIbHOCTH, a YCIIeX B paboTe 3aBUCUT OT CUCTEMATIYECKOTO POrpecca I afjalTalnn
B nporecce padotsl» (Thenmozhi, 2018, p. 21).

[TpenMeTOM COLMAIbHOI IEAOTMKM BBICTYNAET MPOLECC Mefarornyeckoro BIIN-
SAHUA Ha COLMA/IbHBIE B3aVMOJEIICTBUA 4YelOBeKa B TeYeHUe BCeX NepUONOB >KU3HU
(Zagvyazinsky, 2019). Ilpu atom npodeccroHanbHOe caMOOIpefeneHre YIammxcs
MOXXHO paccCMaTpyBaTh KaK pe3y/lIbTaT aKTMBHOI'O OCBOEHM MMM COLMAIbHO-IIpodec-
CHOHATIBHOTO TIPOCTPAHCTBA — CHEIMAIbHBIM 00pasoM OPraHM30BAHHOI Cpefibl, aKKy-
MYJIVpYIOLIEell YCIOBMSA M BOSMOXKHOCTH JJIA PasBUTUA M pealn3aliiy YeJI0OBEKOM CBO-
ero MOTeHIIMAIa B ONIpeJie/leHHOI podeccrnonanbHoll aesTenpHocTu (Trubina, Zeer, &
Mashchenko, 2017). Kpome o6pa3oBaTe/IbHbIX YYpe>KIEHNII B HETO BXOAAT IPeAIIpI-
THsI, peCypCHbIe LIEHTPBI, 6M3HeC-MHKYyOaTOPBI, 3aMHTePeCOBAHHbIE B IOATOTOBKE BBI-
COKOKBa/M(UIMPOBAHHBIX KaIpoB. PernoHanbHas cucreMa o6pasoBaHMs, BY3bl Kak eé
3JIEMEHTBI, TPEIIPHUATHUA 1 OPraHU3ALUM KaK CyO'beKThI COLIUANbHO-TIPO(eCCHOHATbHO-
IO IIPOCTPAHCTBA perroHa GOpMUPYIOT LIeHHOCTHBIE Y TPO(ecCHOHaIbHbIe OPUEHTALUN
MOTOREXN. YUéT crennuKy JaHHOTO IPOCTPAHCTBA B MPO(OPIUEHTAIMOHHOII paboTe
3HA4UM Jy1A e€ 9P PeKTUBHOCTI.

ITerp maHHOI CTaThM — MIPOAHATIM3UPOBATD YCIOBUS U 3aKOHOMEPHOCTH IIpodeccu-
OHAJIBHOTO CaMOOIIpefle/IeHNA CTapIIeKIaCCHIKOB, BO3MOXKHOCTH BIIVAHMA Ha UX 00pa-
30BaTE/IbHYIO CTPATETUIO CO CTOPOHBI PETMOHANTbHbBIX YHUBEPCUTETOB.

TeOpeTI/I‘leCKI/Ie OCHOBAaHMUA

[Tpobnema mpodeccroHaNTPHOTO CAMOOIIPENeNeHNsT YeMOBeKa HOCUT MEX/IUCIH-
IIMHapHBI XapakTep. E€ ocmbicienne ¢ Havyama XX B. cpOpMUPOBANIO CaMOCTOATENIb-
Hble HallpaBJIeHN VICCIIeJOBAaHUII B IICXO/IOT UM, IIeJarOTMKe, COLMOTOIUMN.

Icuxonoeuueckue uccnedosanuss caMOOIpefeneHts IPORO/DKAIOT Tpasuumu fug-
(bepeHLnaTbHO-AMATHOCTNYECKOTO IPOeCCHOHAIBHOrO KOHCynpTupoBanus ®. Ilap-
coHcoHa (1908). Bexamu ero passutus sansoTcs BBefeHue B. JI. IlltepHoM moHATHA
HarnpasieHHoCcTH maHocTy (1923), ommcanne O. KioHKeneM KaTeropmm «jenoBasi Ha-
IPaB/IeHHOCTDb» (1934), MccefoBaHys B3aMOCBA3Y HAIIPABICHHOCTH INYHOCTI, MOTH-
Bauuu n addexrusroctn Tpysa P. Xommoxka (1935-1975). OredecTBeHHbIE CIIELINATIVICTHL
paccMaTpuBalT IpoQeccHOHaTbHOE CaMOOIIpeie/ieHNe KaK 9JIeMEHT 1IeIOCTHOTO IIPo-
1jecca CaMOIIO3HAHNS, TMYHOCTHOTO M COIMATbHOTO CAaMOOIIPE/eNeH s, «ITOMCKa ceOsi»
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u cBoero mpusBanus (Aron, 2013; Dontsov, Dontsov, & Dontsova, 2011; Sharafutdinova
& Nizovskikh, 2019).

Couyuonoeuneckue uccne008arus IpoPeCcCHOHATIBHOTO CAMOOIIPee/IeHNIsT HaIlpPaB-
JIeHBI Ha TIOHMMaHMe ¥ IPOTHO3MPOBaHNe COLMATbHBIX IIPOLIECCOB Yepe3 aHa/INU3 IIIa-
HOB, [[eHHOCTeI1, IMYHOCTHBIX CMBIC/IOB Pa3HBIX KaTETOPUII HACETEHNsI, TIPEXK e BCETO
Mononéxu. [laHHas mpobieMa paccMaTpUBaeTCs B MCC/IESOBAHNUAX PasHbIX MacIITa0OB:

— HaLMOHA/IbHbIE WV MEXPETMOHATIbHbIE MCCIE[OBAHMSI, KOTOPbIe I03BOJIIOT 110~
HATb 3aKOHOMEPHOCTH COLANM3ALMI MOTOAEXM B KOHKPETHBII ICTOPUIECKIIT Iep-
OfI, KY/IbTypHbIe, 9KOHOMIYIECKIE, IOMUTHIeCKIIe TEHAECHI[UY PasBUTYSI CTPAHBI VN pe-
rnona (Andre et al., 2019; Beloborodova & Leontiev, 2019; Heim et al., 2017);

— MCCIIeNOBaHMsI OTHENbHbIX (PaKTOPOB, 00yCIaBINBAOIINX IIPO(ecCHOHaNTbHOE Ca-
MOOIIpefie/IeHIe: TPAULINIL, CCTEMBI 00pa3oBaHMsA, COLMATbHO-9KOHOMIYECKUX YCIIO-
Buit (Yousef et al., 2017; Kirko, Evseenko, Malakhova, & Koptseva, 2017; Khavenson &
Chirkina, 2018), Biusanus cembu u ceMeitubix 1enHocrei (Lee & Porfeli, 2015; Konshina,
Pryazhnikov, & Sadovnikova, 2018);

— JMICCTIeOBaHMs IPYUKIIAJHOTO XapaKTepa C LIe/IbI0 ONIPENe/IUTh OTHOIIEHME PeCIIOH-
IeHTOB K pasHbIM IIpodeccusim, BOCIPUATIE UMY By30B, IPOGuIer IpodeccitoHaIbHOI
HOATOTOBKI. PeclioHieHTaMu TPV 3TOM YacTO BBICTYIIAIOT aOUTYPUEHTDI MIN CTYHAEHTDI
(Zinurova, Tuzikov, Fathullina, & Alekseev, 2018; Sadilova, & Mushkina, 2017), Ha ocHo-
Be JIX OTBETOB JIe/TAI0TCSI BBIBOJBI O KOHKYPEHTHBIX ITO3UIIMAX BY30B WK Ipodureit 06-
yueHns, 06 apdexTuBHOCTN KaHATOB MHYOPMUPOBAHIS IOTEHIMATbHbBIX IOTpeduTe-
eyt 06pa3oBaTeIbHBIX YCIyT. TaKue COLMOMIOrNYecKe CCTIe[OBAaHNA 10 COJeP>KaHMIo
U [eJIsIM O/TM3KM K MAPKETMHTOBBIM MCCIIETOBAHUAM.

ITedazoeuneckue uccnedosanus npopecCuoHaIBHOTO CAaMOOTIPee/IeHNA TeTell U MO-
JIOREXN TPAAUIIOHHO COYETAIOT BHIMAHNE K MHANBUAYaIbHBIM MOTUBAM 1 K COLIMAIb-
HbIM (pakTOpaMm BbIOOpa Impodeccuy. DTOT IMPUHLMI BOCXOAUT K MCCIIELOBATENbCKIM
npoextaM o pykosozcrsom B.H. lly6kuua, HauatsiM B 1963 1. (Cherednichenko, 2013,
p. 65) M OTY4NT pasBUTHE B TEOPUM IPOGECCUOHAIBHOTO M IMYHOCTHOTO CAMOOTIpesie-
neunst H.C. IIpspxuukosa (Pryazhnikov, 2018), B ucciegoBaHmsx mpogeccroHaIbHBIX
u obpasoBarenpHbIx crpareruit Mononéxu [.JI. Koncrantunosckoro (Gasparishvili,
Konstantinovskiy, Meshkova, Popova, & Cherednichenko, 2017). BonbIuuacrso nccie-
TOBaHMII IIOATBEPXKAAIOT, YTO BBIOOP MOJIOJBIMMU MIOABMIU IYTU Pa3BUTHA, Ipodeccro-
Ha/IbHOI [IeATeNbHOCTIL, TMHNY XXVU3HU SIB/IAIOTCS IIO/IMKAY3a/IbHBIMU — IePeIIeTeHeM
BHYTPEHHMX 1 BHeIIHX npuyunH (Sergienko & Ejdel'man, 2015).

[Tcuxomornyeckie, COLMONOTIYECKIE U TTefATOTUYeCKIe 3aaun aHann3a npodec-
CMOHA/IPHOTO CaMOOIIpefie/ieHNsI HeM30eKHO MepeceKaloTCsl, eCu 00beKTOM MUCCIIefoBa-
HIIsI BBICTYIIAIOT L[eHHOCTHbIE OPMEHTALNM feTell 1 Mooféxi. Taxk, B oCIeHee BpeMst
IIPOBefieHbl MacCLITaOHble MICCTIe[OBAaHNs TPYROBBIX LieHHOCTell Monopé&xu Yexunm, Vc-
maHyy u Typunn (Stimer, Pauknerova, Vancea, & Manuoglu, 2019), cryzenros I'epma-
v v Gunyanpum (Lechner, Sortheix, Salmela-Aro, & Goéllner, 2017). B Hux oTpakeHbl
Ky/IbTypHBIE Pa3/n4us, BINUsAHIE 00pa30BaTe/IbHOI Cpelbl Ha GOPMUPOBAHNUE U U3Me-
HeHe TPYLOBBIX LIeHHOCTel! ¥ PO eCcCHOHAIbHO 3HAYMMBIX Ka4eCTB MOJIOZBIX /0N,
POJIb pOMTENElt KAaK MOEPATOPOB UX HOBELEHSI.

3HaunTeNbHAs OIS COBPEMEHHBIX 3apYOeXKHBIX MCCIELOBAHNUIT CaMOOIIPeieIeH
Momonéxu 6asupyercst Ha Teopun npodeccronanbHoro Boibopa k. Xomranga (1963,
1997) u coumanpHO-KOTHUTUBHOI Teopuy Kapbepsl (Social Cognitive Career Theory,
SCCT) P. VY. Jlenta, C. [I. BpayHa, I'. Xakerra (1994, 2002, 2013), KoTOpbIe OOBSICHSIIOT
npouecchl GopMUpOBaHNUA NPOdeCcCHOHAIBHBIX MHTEPECOB, (PaKTOPOB ycIlexa B 06paso-
BaTe/IbHOI 1 podeccronaabroil cdepax (Lent & Brown, 2008). Ha ocnose SCCT xa-
HaJCKye Y4€Hble BBIABIIN B3aMIMOCBA3b IPOQECCHOHATBHBIX MHTEPECOB U OIBITA IPO-
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¢eccuonanproil fearenpHocty mWKONbHUKOB. SCCT o6bsacHseT maHHbIT 3ddexT TeM,
YTO JIIOZY HAYMHAIOT MHTEPECOBATHCSA HEATETbHOCTHIO, KOTOPYIO, IO VX MHEHMIO, OHI
MOryT BbIIONHATH xopouio (Blotnicky, Franz-Odendaal, French, & Joy, 2018). Yuéusie
DpaHIyM JOKa3amu, YTO OTCYTCTBME CaMO3(pPEKTUBHOCTI IPOABIIAETCA B HEYBEPEHHO-
CTU B COOCTBEHHOIT CIIOCOOHOCTI PEIIaTh CIOXKHBIE TPOO/IEMBI 1 B TPYFHOCTH IPUHATHS
KapbepHbIx pemtenuit (Storme & Celik, 2018). VMccnenoBanus B XopBaTuy 060CHOBaIu
BO3JIeliCTBIE HA L[e/IM yYaluXcs oXnaanuii u onbita obydenns (Medugorac, Sverko, &
Babarovi¢, 2019), onucanu siBeHue «KapbepHas 3pe/IoCTb» KaK CIIOCOOHOCTD MHMBYA
CIIPaB/IATHCS € 3a/ja9aMyl IIOCTPOEHNSI Kapbephl, a «afalTHBHOCTD CTaPIIEKIACCHUKOBY
KaK pecypc IpUHATIS KapbepHbix pemennii (Sverko & Babarovié, 2019).

Xors mpobema mpodeccnoHaTbHOTO CaMOOIpee/IeH st IIKOTPHUKOB CTajla MHO-
TOACIEKTHOI 00/1aCThIO MCCIETOBAHMIT /I CIIEIATNCTOB PA3HBIX CTPaH, elllé Majo us-
y4eH BOIIPOC O BIIVSIHUY COL[MA/IbHBIX YC/IOBUIL PETMOHA Ha BBIOOP YIAIMMILCSI KapbepPhl
u By3a. CunTaeM HeOOXOMMBIM PacCMAaTPUBATh JaHHBI BOIPOC B ABYX PaKypcax: CXO-
51 U3 IMIHOCTHBIX CMBIC/IOB YYAIVIXCS I U3 MHTEPECOB PErMOHATIBHOTO PA3BUTH, YTO
OTBeYaeT IPVHIUIIAM COIVATbHOI MeJarOTUKIA.

Metompr

B 2018-2019 rr. B YIbsIHOBCKOIT 06/IACTI ITPOBOAMIOCH AHKETHPOBAHNUE YIAIINXCS
BBIITYCKHBIX KJIACCOB C II€/IbI0 aHaIM3a MX NMPOGeCcCUOHAIbHBIX HTEPECOB U MOTEHIN-
aJIbHBIX 00pasoBaTeNbHBIX CTpaTeruil. B mccnenoBaHuy MpuMeHeHa aBTOPCKas MeTo-
IMKa aHaIM3a PerroHaabHOrO pblHKA oOpasosanus (Zakharova, 2019), mo3Bosnsoas
OLIEHNUTD MOTEHLIMATbHBII CIPOC Ha 06pa3oBaTe/lbHble IPOAYKTHI PErMOHAIbHBIX BY30B.

ITpu ompoce yyalquxcs IpuMeHeHa KBOTHO-THe3IoBasA BbIOOpKa, nuddeperuupo-
BaHHas 10 reorpaduueckomy npuHiniy. CTpyKTypa BBIOOPKM COOTBETCTBYET AeMOrpa-
(udeckoil CTpyKType pervoHa: 13 1238 Tbic. 4es1. HacemeHus 51 % >KUBYT B 00JIaCTHOM
LIeHTpe, IPONOPIIMOHATbHO 3TOMY OIPOLIEHDbI BBITYCKHUKM 16 IIKOM I. YIbSHOBCKA
1 16 IIKOJI palfoHHBIX LIeHTPOB obyacTu (ropopa Jumurposrpan, Vu3sa, bapsir, Hosoy-
JIbSTHOBCK, ocenkyu KysoBaroBo, MaitHa, Yeppiakibr).

Boibopka 2018 roga (N=1010) m 2019 roga (N=1065) cocraBmia COOTBETCTBEHHO
19,4 % u 20,5 % reHepanbHOI COBOKYITHOCTH. BpIOOpKa OfHOpOIHAs IO BO3PACTY: B UC-
CTIefOBaHMM IPVHUMAIM yYacTue IIKOMbHMKM 11 Kmaccos, 16-17 mer. CooTHOIIEHME
MaJIb4YMKOB 1 ieBo4eK B 2018 1. 651710 46,2 % 1 53,8 % COOTBETCTBEHHO, B 2019 1. - 50,3 %
1 49,7 %.

J1OCTOBEpHOCTD TIOTyYEHHBIX PE3y/IbTATOB ObecIedyeHa MEeTOJ0MTOTNYECKIM TIPUH-
LIVIIOM IOBTOPHBIX JMCCIEOBAHMII C COOMIOfIeHNEeM eVIHbIX IIPOoLiefyp: O/IM3K0e KO-
4YeCTBO PECIIOH/IEHTOB Ha IIepBOM ¥ BTOPOM 3TallaX aHa/lN3a, OlH BPEMEHHOII Iepuoy
(c cenTs16pst O HO5IOPB), O/IM3KYE BO3PACT 1 COLMANbHOE TI0I0KEHNE PECITOHIEHTOB.

AHKera JIs1 CTapIIeKTaCCHUKOB BK/TI0Ya/Ia BOIIPOCHI OTHOCUTENIBHO UX IPOdeccro-
HaJIbHBIX 11 00pa30BaTe/IbHbIX IUIAHOB: O TOM, KaKJe BY3bI 3a IIpefie/laMyl Y IbsTHOBCKOI
06/1aCcTI IMIKOIbHYUKM PACCMaTPUBAIOT B Ka4eCTBe BO3MOYKHBIX MeCT ITPOJOJDKEHNUs 06pa-
30BaHNA, O IpUEeM/IeMBIX JyIA VX ceMell yCTIOBUAX 00ydeHuA. Bopochl OTKPBITOTO THIIA
HO3BO/IMIN OIPEfieIUTh MOTHUBBI BBIOOpA BBITYCKHUKAMU MecCTa OOyYeHUs, a Takxe
OIIOCPEeJJOBAaHHO OL[EHUTD UX JOMVHUPYIOLIVE IeHHOCTH, KOTOpbIe IPOSABIINCD B BBIOO-
pe 06pa3oBaTeNbHOl CTPATETUIL.

I 6omee TOUHON XapaKTepUCTUKM YCTIOBUI PO eCcCUOHAIBHOTO CaMOOIIpefierie-
HIsI CTAPLIEK/IACCHMKOB Y/IbsTHOBCKOI 06/1acTy IPOBEIEH 9KCIIEPTHBII OIIPOC IpefCTa-
BIUTeJIel IMIHACTPALIL LIIKOJI, y9aCTBOBABIINX B McCIeoBaHuy (27 derL.). ViMu onjeHe-
Ha JesITe/IbHOCTD ILSITU BY30B I TpeX (puInanoB By30B pernoHa Ha OCHOBE YHUIIOJISIPHOI

124 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

mkasbl P. Jlaitkepra (max = 5). 3agauaMu 9KCIEPTHOTO OMpoca OBUIO pelleHye TaKIUX
BOIIPOCOB, KaK BOCHPUATHUE [AEATETbHOCTY By30B 9KCIIEPTHBIM COOOIIECTBOM, MX BIIUA-
HIfe Ha [TOTeHINA/IbHBIX a0MTYPIEHTOB, COBIIfIeHIe MHEHMIT CTAPIIEK/TACCHIKOB U 9KC-
IIepPTOB O BY3aX Y/IbSHOBCKOII 06/IaCTH.

PesynbTaThI

AHkernpoBaHue yyamuxcs 11-X K1accoB YIbsHOBCKOI 06/1acTy ITO3BOJINIO OIIpe-
ZemuTb podeccroHanbHble cepbl, Hanbosee BOCTpeOOBaHHBIE Y BBITYCKHUKOB (Pucy-
HOK 1), manHble ompocos 2018 u 2019 IT. He MMEIOT CTATUCTUIECKN 3HAUMMBIX Pasyi-
uil. AHKeTa cofiepsKajia BOIIPOCHI OTKpBITOro Tuma: «B xakoit chepe fearenpHocTy Bol
wiaHupyere paborats?», «Kakne mpodeccun Bol xoTenn 6b1 mOMyIUTH?», TOMYCKAIOCh
yKasaHIe T000ro KomdecTsa podeccutt wim cdep feaTeIbHOCTI.
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Pucynox 1 - IIpogpeccuonanvivie chepol, Komopole 6bi6Upanu cmapuieknaccHuxu, %
Fig. 1 - Professional areas chosen by school graduates, %

Onpoc IpoXoauI B MEPUOL € CEHTAOPs 10 HOsAOph (KOTHA MIKOIBHMKI BbIOMpaIn
mycumuinebl Wi cpauy EID), u B 9TOM cuTyaumy 3Ha4MTe/IbHAs HOJA CTapLIeKIacc-
HJKOB He VIMena Y€TKMX HpodeccHOHanbHbIX ITaHOB. O6 3TOM CBUAETEIHCTBOBAIO
OTCYTCTBYE OTBETA Ha BOIIPOC O >KeJlaeMbIX IpodeccHAX WIN IPOTUBOPEUNBbIe, B3all-
MOVCK/TIOYAIOI/ie OTBEThI («y4MTeNb MIN BOEHHBIN», «CTOMATOJIOT WM >KYPHAIICT»).
B 2018 r. He onpepenmnucs ¢ npodeccueit 12,5 % pecrionzentos (10,16 % onporiieHHbIX
B I. Y/IbsHOBCKe 1 16,31 % B LIKO/TaX palloHHBIX LIeHTPoB), B 2019 1. — 27,1 % (22,22 %
u 29,64 % COOTBETCTBEHHO). DTO TOBOPUT O 3HAYMMOCTI IIPOOIEMBI TETATOTNIECKOTO
COIIPOBO>KAEHMSI IIOCTPOEHS IIKOIbHMKAaMY 00pasoBaTe/IbHOI CTPATETMIL.

VccnepoBanne moKasano, 4T0 6O/Ibliast ZOJISI LIKO/IBHUKOB IVIAHNPOBAIA yIeOHYIO
MMTPAIMIo U3 YIbAHOBCKOI obmactu: 31 % B 2018r., 34,5 % B 2019r. [Ipnuém ydyeHuKn
6BUIN MaJIO OCBEJOM/IEHBI O BYy3ax 3a npepenamu perrona. B 2018 r. cmorin HasBaTh Ka-
Kue-1160 BY3bI IPYIMX FOPOfioB 54,2 % pecroHAeHToB, B 2019 T. - 51,7 %. To ecTb mourn
y IIOJIOBVHBI BBIIIYCKHMKOB He OBIIO 46TKOII 00pa30BaTe/IbHOI CTPATETHIL.

VIupyuByayanbHble MOTUBBI BBIOOpA Kapbepbl IIPOCTIEXXMBATUCH B OTBETAX Ha OTKPbI-
Tble BOIPOchI: «[TodeMy Bbl XoTen Obl y4nThCs B By3e Halllero pernoHa?», «ITouemy Bor
He XOoTenu OBl yIUThCA B HalleM perroHe?». OMpoc UIKOTbHUKOB BBIABUI 29 MPUYMH
y4e6HOI MUrpaLuu, JecsTh Hanbosree pacIpOCTPAHEHHBIX IIPUYNH IPUBEEHbI Ha Pu-
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cyHke 2. Cpefiu HUX 3HAYUTE/IbHYIO IO/IIO0 3aHMMAIOT COLIMATbHO-9KOHOMMIYECKIIE MOTH-
BBl MUTPAI[VIOHHBIX IUTAHOB: IIKOJIBHUKY CYMUTAIOT, YTO B Y/IbAHOBCKOI 00/1aCTU Mo
[IepPCIIEKTIB, BO3MOYXHOCTEI [/Is1 Kapbepsl, TPYAHO HANTHU paboTy IO CIennaabHOCTH,
a B IPYIMX PerrMoHaxX KayecTBO KM3HY BBILIE.

10) axouy e 6onbLWON, pa3BHTBINH ropog»

9) @xouy nepemeH, yEMARTb HOBbIE FOPOAa»
8) «xouy s Bonee npecTHKHbIA By3»

7) «ryT TpyaHo HaiTh paboty nocne Bysa»

6) «nwobno Apyroi ropos, HPABMTCA APYFOH PeruoH»

5) HeraTMBHOE OTHOLUEHME K PETMOHY

4) «3aechb Mano BOSMOMKHOCTEN CAMOPEENM3E LMK, KaPbEpbIY

3) «B apyrux peroHax 6onee KauecTBeHHoe oBpazoBaHue»

2) «agecek HET Hy:KHOTO BYZa, NpedUAA NogroToRKKMY®

1) «B Hawem perMoHe HET (Mano) NnepenekTme? 15,15

[1 2018 W 2019

Pucynok 2 - Haubonee 3nauumvie npudunvl y4ebHoil muzpayuu, %
Fig. 2 - The most significant reasons for educational migration, %

Bei6op yuarumucs Bysa, popMbl 06ydeH1st BO MHOTOM OOYC/IOB/IEH YPOBHEM I0X0-
IOB UX ceMeil: 54 % peCIOHIEeHTOB He TOTOBBI OIIAYMBaTh 00y4eHIe, YIUThCs 3209HO U
COBMeIIaThb Y4é0y 1 paboTy mnannposamm 24,2 % MKoIbHUKOB B 2018 T, 26,7 % B 2019 T.

ITo cpaBHEHMIO C COLIMANBHO-3KOHOMUYECKMMY MOTMBAaMI OKUHYTD Y TbHOBCKYIO
061acTb, TUYHbIE IICUXOIOTMYECK/e MOTUBbI B MEHBIIEl Mepe BAUIIOT Ha BHIOOD yda-
myxcs. Tak, SMOLMOHa/IbHble BHICKA3bIBAaHMA «3[leCh OOLIECTBO MEHS He yCTpauBaeT»,
«BCe 3HAKOMbIe PEKOMEHAIYIOT YeXaThy, «XOUY UCIBITATDb Ce0s1», «XOIy CAMOCTOSATENbHO-
CTU» SIBJIAIOTCS €AVIHNYHBIMY, OTBETBI O CTPEM/ICHIN K IIepeMeHaM, K Iepee3ay B «00/b-
11071, 6OTaThIiT, Pa3BUTBII TOPOJ», B IIPECTVDKHBII BY3 IaBalu OKOJIO 2 % PeCHOH/IEHTOB.

O HeomnpefenéHHOCTY IPOQECCHOHATBHBIX IUIAHOB CTapIIEKIACCHUKOB TOBOPUT
TO, YTO HEKOTOpbIE 13 HUX YKA3bIBaIM OJHOBPEMEHHO U >Ke/laHMe IOCTYIIUTb B BY3bl
YIbAHOBCKOI 0071aCTH, U >KeJIaHNe yeXaTh, apryMeHTupys oba Beibopa. B 2018 r. fons
TAKMX COMHEBAIOLIXCS IIKONMbHUKOB Ob1a 8,5 %, B 2019 1. — 5,2 %. Cpenu npuduH, 1o
KOTOPBIM CTapLIEKIACCHUKI KeIAI0T IIPOJO/DKATh 00ydeHNe B By3aX CBOETO PErMOHa,
IPUOPUTETHOE MECTO 3aHMMaeT O/IM30CTb K ZOMY, YE0OCTBO X13HU ¢ poantenamu (Pu-
CYHOK 3), 4TO TaK)Xe TOBOPUT O PAlMOHa/IbHBIX, COLMATbHO-9KOHOMUYECKIX MOTUBAX
BBI6OPA 06PA30BATENBHOI CTPATETNH.

ITpuMeyaTenbHO, YTO Ka4eCTBO OOyUeHs B By3aX perMoHa He ABJIAETCA [JLA HIKO/Ib-
HIKOB OIIpee/ISIIINM (GaKTOPOM TOCTPOEHMsT 00pa30BaTENbHOI CTPATErNH: Ha IIEPBOM
U BTOPOM 3Talle ncciefoBanms 5,8 % u 5,5 % cTapiiieK/I1acCHUKOB BBIOVPAIU PernoHaIb-
HbI€ BY3BI, I0TOMY 4TO B HUX «IOCTOIIHOE, KAYeCTBEHHOE 00Pa30BaHMe», OFHOBPEMEHHO
6,53 % u 8,15 % ItaHMpOBaIM Y4eOHYI0 MUTPALVIO, TAK KaK «B IPYTOM TOpOJie Iydlle
obpasoBaHe».
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10} HpaBMTCA OAMH W3 BY30B YNbAHOBCKOW oBnactk

S)  BUYYHOM ropoAe CAOKHEE YCTPOUTHEA

8) «yuuTbea B YnbAHOBCKOMN 0BnaCTH BbITOAHEE,
AOCTYNHEE N0 JeHbramy

7) «3speco npole NocTynUTb,
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6)  KHET BO3MOMHOCTH yexaTb»
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Pucynox 3 - IIpuuunot 6b160pa WKONbHUKAMU 8308 YbsIHOBCKOTE 0611acmu, %
Fig. 3 - Reasons for choosing high schools in the Ulyanovsk region, %

OpHMM U3 3HAYMMBIX Pe3y/IbTaTOB OIPOCA CTApIIEKIACCHUKOB CTA/IO BbISABIICHUE
CMaboCTH COTPYAHUYECTBA KO, By30B U OPTAHUSALNIT CPEJHETO IIPOPeCCHOHATBHOTO
obpasoBanus YbsaHOBCKoi o6mactu. Ha Bonpoc «C KakyMu By3aMy B3aIMOZIEIICTBYeT
Ballla MIKOJIa?» He CMOT/IM OTBeTUTH 32,1 % pecronpentos B 2018 r. m 49 % B 2019 1.
B mikomax paitoHHBIX IIeHTPOB HEOCBE[OMIEHHOCTD CTAPIIEKTACCHUKOB O CBSI3AX IIKO-
7Bl € Bysamu jocturana 46,8 % u 48,8 % B mepBOM U BTOPOM Cpe3e COOTBETCTBEHHO,
9TO MOXKeT OOBACHATHCA TEPPUTOPUATBHON YAaTEHHOCTbI0. OJHAKO U OIPOC IKCIep-
TOB CBMIETE/IbCTBOBA/I O HEJOCTATOYHOM B3aVIMOJEIICTBUM PETMOHAIbHBIX YHUBEPCH-
TETOB CO LIKOJIAMM: BBICIINIT Oa/l/I IO JAHHOMY NapaMeTpy 9KCIEPThI IIOCTaBUIN Y-
I'TIY nm. V. H. YbsHoBsa (4,7 6amna, 0 = 0,53), MUHUMA/IbHYIO OLIEHKY HOTYIII unat
PAHXuI'C B r. YnbsHoBcke (2,78 6amra, 0 = 0,98) mpu MefuaHHOJN OLieHKe 8 BY30B
u ¢wmasnos 3,71 6ara. DKCIEPTHI TAKXKe OLIEHNBA/IN COLMAIBHYI0 aKTUBHOCTD BY30B
B PErMOHe, KauyeCTBO OOy4eHMs, COOTBETCTBME KadyecTBa M CTOMMOCTHM OOy4eHMs, BO-
CTpe6OBAHHOCTD BBIITYCKHUKOB By30B B Y/IbsTHOBCKOI 06/acTi. OLI€HKI BY30B CTaplIle-
KJIACCHMKaMM He HOCU/IM KOJIMYECTBEHHBIX 3HAUEHUIT, YTO He MT03BOJIAET COIIOCTAB/IATD
UX ¢ MHEHVEM 9KCIepToB. Ho MOXKHO yTBep K/jaTh: HA MOMEHT VICCTIeIOBAaHV IApTHED-
CTBO LIKOJI U PeryOHaJbHBIX BY30B KaK MeXaHM3M (pOpMMUpOBaHMs 00pa3oBaTeIbHON
CTpaTeruy MIKOIbHUKOB MCIIOTb30BA/ICS HEIOCTATOYHO.

HI/ICKYCCI/IOHH])IC BOIIPOCHI

ViccnepmoBaHue MOATBEPAWIO 3HAYMMOCTD COLMANBHBIX (PAKTOPOB B IIOCTPOCHUU
CTaplIeK/IacCHUKaMy 00pasoBaTe/IbHOI CTpaTerny, B BbibOpe uMu mpodeccun 1 Bysa.
Bepymimu pakTopamMy MO>KHO Ha3BaTb:

— Ka4yecTBO )XM3HU B PETUOHE;
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— COOTHOLIEHNME 3aTPAT Ha IOJIy4eHe IPOdeCcCHOHATbHOTO 0Opa3oBaHIsI U IIOTEH-
IIMAJIbHOJI OTIATBI TPYHia;

— BO3MO>KHOCTb TPYHOYCTPOJICTBA II0 IOIYYEHHO CIIeLNaTbHOCTI;

— MHEHME CEMbM, CEMEJHBIX LIEHHOCTEN U TPajiiLINIi;

— 6/1M30CTb MecTa 0OYUeHIIsT K MECTY )KIUTEIbCTBA, T03BOJIAIONAs MUHUMU3UPOBATD
HaK/IaJiHbIe PACXOIbl B TIepHOJ, 06ydeHN;

— 9MOLMOHAIbHASL O/IM30CTD C CEMbENL, IPY3bsIMIL, CBOUM PETMOHOM;

— LleJIeHaIIpaBjIeHHasA paboTa MIKOJIBI ITO BBIABIECHMIO 1 POPMUPOBAHMIO IIPOdeccr-
OHA/IbHBIX MHTEPECOB I CIIOCOOHOCTEN YIaIINXCs;

— HMapTHEPCTBO IIKON U BY30B, AKTVBHOCTD ITO3MI[MOHMPOBAHNSA By30B B PETNO-
Ha/IbHOM 00Pa3oBaTe/IbHOM IPOCTPAHCTBE.

Cxosxne GpakTopbl IPoPecCHOHATBHOTO CaMOOIIpe/ie/IeHNA BBIABICHBI CCTIE0Ba-
tenamu B Knrae: mKkoabHOe 06pasoBaHue, ceMeilHble OXXMUAHNUS, 0COOEHHOCTI MecTa
xxurtenbcra (Ashraf, Liu, Ismat, & Tsegay, 2017). 3Ha4MMOCTDb COLMaIBHO-9KOHOMMYE-
ckyx (akTOpoB Ipu BbIOOpe mpodeccun moKaszamyu Takxe ucciaefoBanus B bpasmmmn,
Ykpaune, B crpanax A¢puku (Binelli & Menezes-Filho, 2019; Lymar & Omelchuk, 2018;
Ozcan, 2017).

HeroToBHOCTD 3HaUNTEIBHOI YaCTY CTAPIIEKTACCHNKOB K BBIOOPY Tpodeccun, Bbl-
sIBTIEHHAsI B Y IbsTHOBCKOI 00/1aCTH, XapaKTepHa U [/isl APYrux pernonos Poccun. Ompoc
B Kapennu mokasai, 4To TOIbKO 45 % OIpemenuIuch ¢ >keaeMoli mpodeccueit, «iis
MHOTHX BaXKeH caM (PaKT IPOJO/DKEHNS 00pas0BaHMs, I 9aCTO He TaK BXXHO, 110 KAKOMY
HaIpaBJIeHNIo ToAroToBkm» (Terentyev, 2014), 4To CBUETENLCTBYET O NPVHINIINAID-
HOIT c11aboCTy TPOeCCHOHATBHOTO CAMOOIIPEieIeHNA.

IIpencrapsgeTcs MepCeKTUBHBIM MPOJO/DKUTD U3YYeHMe TICHXONTOTNIeCKIX MeXa-
HI3MOB, 00YC/IaBIMBAONINX IPO(ECCHOHAIBHBIN BBIOOP COBPEMEHHBIX LIKOIBHUKOB.
B coorsercrBun ¢ npunnumamu SCCT, Ha OCHOBe XapaKTepUCTUK MHPOPMIPOBAHHO-
CTY YYaIIMXCs, UX JOMUHVPYIOMINX LIEHHOCTEN 1 OLIeHKY CaM09(P(EKTUBHOCTI MOXKHO
HPEIIOKUTD CIEAYIIYI0 TUIIOIOTHIO Modesiell nPpodeccCuoHAnbHO20 camoonpedeneHus
KO HUKOB:

1) «uenmeycTpeMIEHHbIE» MIMEIOT BBIPAXXEHHBIN MPodecCHOHANbHbIN MHTEpeC, 3Ha-
H1ts1 (4acTO U TIPOEeCCHOHAIBHBII OIBIT) B Ke/IaeMoil cepe [esTeTbHOCTI, 3HAHUSA O
HeoOXOAMMBIX UM BY3aX U YC/IOBUAX MOCTYIUIEHM:, OTIMYAIOTCA BBICOKON caMoaddex-
TUBHOCTBIO ¥ 001N COLMaTbHONM aKTUBHOCTDIO;

2) «CTpaTery» He MMEIOT IBHOTO IPENIOYTEeHNA K OHOI chepe HeATeTbHOCTH, TOTO-
BBI K Pas/IMYHBIM BapUaHTaM IIPOeCCIOHAIBHOTO 00YIeHNsI U TPYAOYCTPOIICTBA, OCBe-
TOMJIEHBI O Pas/IMYHBIX By3aX ¥ IPOGUIAX ITOATOTOBKII;

3) «HMCKaTe» CTPEMSTCS K IIepeMeHaM, K 0OPeTeHII0 CAMOCTOTE/IbHOCTY OT POJYL-
TeJleil, X MHTePeCyloT HOBbIe BIIeYaTIeHNA, HOBbIe TOPOJia, OHY MOTYT VIMETH JOCTaTOY-
HO 3HAHMII O PAa3/INIHBIX By3aX, 0COOEHHOCTSIX IPOQeccuit, HO He NMEIT BBIPAXKEHHBIX
npodeCcCHOHANbHBIX CKIIOHHOCTET VIV MHTePECOB;

4) «(aTaMCThI» He MMEIOT BBIPXKEHHBIX MPOQECCHOHAbHBIX MHTEPECOB, INIAHUPY-
IOT IIOCTYIIATh «TYZQ, Kyfla XBaTUT IIPOXO/IHBIX 6a/ITI0B», OTIMYAIOTCSA BHELTHUM JIOKYCOM
KOHTPOJISI, HU3KOII caM09(P(HeKTUBHOCTDIO U IOBEPXHOCTHBIMI 3HAHISIMI O BO3MO>XKHO-
CTAX NpodecCHOHaNTBbHOTO 00ydeHNs U MPpodecCuOHANTbHON IeATeNbHOCTI;

5) «MamoobecIeYeHHbIe» OCBEIOM/IEHDI 00 YCIOBMAX 00y4eH 1A B Pa3HBIX By3axX 11 00
YCIOBMAX pabOThI B PasMMYHBIX TPOQeCcCHOHANbHBIX cepax, MMEIOT XOPOIINil yPOBEHb
IIKOJIBHOI IOATOTOBKY, HO BBIOMPAIOT By3 He IO CBOMM IIPO(ecCHOHaTbHBIM NHTepe-
caM, a II0 TIPMHIUITY «INIIb OBl Ha OIOKETHOE MEeCTO»; B 9TON MOSUIIMU OTPaKaIOTCA
MHAVBU/ya/IbHbIE Y CeMelTHbIe LIEHHOCTH MIKOTbHIKOB, P 9TOM peaibHOe MaTepUab-
HOE ITOJI0’KEHNE CEMbU MOXKET ObITh O/1aTOIIOTyYHBIM.
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Bepudukaius sTux Mogeneit Hy)XFaeTcs B JOIOTHUTE/IbHbIX IICHXOIOTO-IIeaTrOr -
JeCKIX MCCIefoBaHMAX. Bysbl 1 opranmsanum cpenHero mpodeccnoHanbHOro 06pasosa-
HIsI MOTYT B OOJIbIIIell Mepe BIMATD Ha IOTEHI[M/IbHbIX AOUTYPUEHTOB KaK BBICTpanBast
HMapTHEPCTBO CO IIKOJIAMM, TaK J aKTVBHO Y4acTBYs B COIMATbHOI XKI3HU CBOETO PETN-
OHa, HO3ULIMOHNPYsI CBOM 06pasoBaTe/IbHbIE IPOTrPAMMBL

Vsyyas BO3MOXXHbIE CpefCTBa IIOMOIIM IIKOIbHMKAM B HOCTPOEHMM OOpasoBa-
TE/IbHOI CTPATerny, MOXKHO BUJETb IIO3UTUBHBII OIBIT 3amafgHbIXx cTpaH. CayXO6bl M0
BOIIPOCaM MPOQeCcCHOHATBHOTO CaMOOIIpefieNIeHNA TaM paboTaloT U B CTaTyce TOCyAap-
CTBEHHBIX OPTaHU3aINIL, M KaK KOMMepuecK1e CTPYKTypbl. B crpanax CeBepHoit AMe-
PMKM KOHCYZIBTaHTBI IO MPOQOPUEHTAIINN UMEIOT CTelleHb Maructpa, B Kanage u EC
KOHCY/IbTAIIMIOHHbIE YCIYTM OKa3bIBAIOT B LIKOJIAX II€AarOry, KOTOpPble 3aKOHUYWIN [O-
IOJIHNTE/IbHbIE KYPChl 6aKaTaBpuara, ¥ 9TO «K/II0YeBble CIIELMa/IMCThI IKOJIbI, IIOCKO/Ib-
Ky OHI BBIIIOJIHSIOT 3afia4uyl, CHOCOOCTByIoI e obueMy passuruio y4amuxcs» (Nadon,
Samson, Gazzola, & Thériault, 2016).

B orevecTBeHHBIX IIKOTAX HMpeobIafaeT UHPOPMAUUOHHDLE 100X00 K TIpodopreH-
TaIVM y4YalluXcs, HA HEM OCHOBaHA M paboTa By30B cO IIKonbHMKamy. Ho 6ombImoit
06béM mHPpOpPMALMY, JOCTYIHON IIKOJIPHUKAM M3 PasIMIHBIX MCTOYHNKOB, HE CIO-
COOCTBYeT BBIOOPY, @ TONBKO 3aTpyAHseT ero. CunTaeM, YTO OesmenvHOCMHbLE 100X00
ABJIsI€TCsT HanbojIee IPOAYKTUBHBIM /L1 IPO(ECCHOHAIBHOTO CaMOOIIPeie/IeH s y4a-
myxcs. [Ipy aToM 3sHaUMMBI Takue GOPMBI pabOTBI BY30B, KaK «TeCT-IpaliB»: OHU JAIOT
BO3MOXXHOCTb HOTPY3UTHCsI B Ky/IBTYPHYIO CPefy BBICIIEN LIKOJIBI Yepe3 COBMECTHbIE
C YYeHMKaMM CIIOPTVBHbIE, TBOPUECKIIE, HAYYHBIE MEPOIPUATIA, COLMATbHBIE TPOEKTHI
¥ IPOTPAaMMBI, OTKPBITbIE 3aHATHS IIPEIIOfjaBaTesIell By30B.

JleATeNbHOCTh PErMOHANbHBIX BY30B CTPOUTCS VICXOMA U3 3afjad PEerMOHATbHOI
9KOHOMMKI, B PaMKaX 9TUX e 3a[a4 HY>KHO OPraHM30BbIBATH IPO(OPVEHTALVIOHHYIO
paboty By3oB. MbI Iofifiep>KuBaeM IpefinoxKeHne y4€HbIx [leTposaBoscka o Heobxomm-
MOCTY BHEJPUTDH B 00Pa30BaTEIbHYIO CUCTEMY IIPOTHO3HO-OPMEHTHPOBAHHYIO IPO¢O-
puentanuio (Kekkonen, Fedorova, & Simakova, 2016), y4uTbIBaIOIIyI0 He TONBLKO 00Opa-
30BaTe/IbHbIE CTPATEINU MOIOEXK, HO U [IEPCIEKTUBHBIE HY>KIIbI 9KOHOMMKIL.

PesymbraThl  yccmemoBaHMA TPOGECCHOHATBHOIO CaMOOIpele/IeHNA —CTaplle-
K/IQCCHVUKOB IIO3BOJIAIOT BBIENUTH Psif IPUHINIIOB HPO(OPMEHTALOHHO PaboThI
CO IIKO/TbHUKAMIU:

1) OpMHUMI COLMA/IBHOM OPMEHTHPOBAHHOCTY OOpPasOBATENbHBIX OPTaHMUS3ALVIL,
IpY KOTOPOM UX JIeATeTbHOCTb HAIPaB/IAETCA He TOMBKO Ha PasBUTHE TUYHOCTH yda-
[UXCSI, HO U Ha pOpMMpPOBaHNe MX 00pa30BaTe/IbHOI CTPATETUN C YIETOM aKTyaIbHBIX
HoTpebHOCTel 00I1ecTBa;

2) HPUHIUI NPAKTUKO-OPMEHTHPOBAHHOTO OOYydYeHMs B CTapLIMX KIACCaX, 4YTO
HpefIonaraeT co3iaHne yCIoBuit 1A GOpPMUPOBAHNA Y IIKONTBHUKOB MPOdecCHOHab-
HOTO OIIBITA B Pas/IMIHBIX Cepax;

3) IpMHINI MapTHEPCTBA LIKOJI ¥ By30B B OPTaHM3alNy IIPOPOPUEHTAIVIOHHOI pa-
60ThI;

4) TPUHIUII CHCTEMHOTO B3aMMOJENCTBMA ILIKOJ, BYy30B, OPTAaHM3AINIlI CPeITHEro
podecCHOHaTbHOTO 00pa30BaHMs PEroHa B 00pasoBaTeNbHbIX, TBOPUECKIIX, CIIOPTUB-
HBIX, HAYYHBIX MEPOIPUATHAX.

3akmoueHne

[TpodeccuonanpHOE caMOOTIpefiesieHie MOXKHO PAcCMaTPUBATh B Ka4eCTBe MH/MKA-
TOpA COLMAIBHOI 3PE/IOCTI BBIITYCKHMKOB IIKOJBL. [I/Is yCIIENIHOM COLMaIN3ayi y4a-
MXCs TpebyeTcs He TOJIbKO OCBOEHMe MMM 06pa3oBaTe/IbHBIX IPOTPaMM, HO I MOTHUBA-
IIVIOHHAA TOTOBHOCTD K IIpo(eccoHaIbBHOMY 00pa3oBaHMIO.
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BBIBOZIBI 1TO pe3y/IbTaTaM MCCIeLOBAHIIL:

1) mpodeccroHamTbHOE CaMOOIIpe/ie/ieHNe CTapIIeKIACCHUKOB He CBOIUTCS K BBI-
6opy mpodeccui, a BKIIOUYaeT MHOT0OOpasye LIeHHOCTHBIX OPVMEHTALNIT Ha IIPM3HAHIE,
caMopean3alnio, yCIexX B )KM3HY, 9KOHOMIYECKOe 6/Taromosrydne; mosToMy Ha BBIOOD
By3a U BBIOOP Kapbepbl BHLTYCKHUKOB LIKOJI B 3HAYUTEIbHOI Mepe B/IMAIOT COLMAIbHO-
9KOHOMMYEeCKNe (PaKTOPHI PETMOHA UX IIPOKMBAHUS;

2) ypoBeHb MOTHBALIIOHHOI TOTOBHOCTI K IIPOQeCCHOHATBHOMY BBIGOPY y yda-
myxcs 11 Kmacca ypesBbIYaiiHO HU30K JjaXke B IepUOJT BBIOOPA MMM AVMCLUIIINH JIA Cha-
un EI'9;

3) B MoTHBax BbI6Opa Impodeccuyt OTPaKaTCA JOMUHMPYIOIINE LIEHHOCTH LIKOJIb-
HIKOB, ITePHOAMIECKNII aHA/IN3 KOTOPBIX HeoOX0anM myst 3 QeKTUBHOI Hefarornde-
CKOJT TOATEPIKKM IIOCTPOEHS YYAIIMMUCA 00pasoBaTe/IbHOI CTpaTerny;

4) crepmyeT MpUSHATD HEJOCTATOYHO MCIIOIb3yeMBIM TAKOIl pecypc IMOMOIIY CTap-
IIeKTaCCHUKAM B IPodeccHoHaNnbHOM CaMOOIIpefie/IeHNN, KaK B3aMIMOJIE/ICTBYIE BY30B
U HIKOJL

OmncaHHbBle HAMM MOJeNU NPOQECCHOHATBHOTO CaMOOIIpeNie/IeHNA BBIITYCKHUKOB
IIKOJI HY)KHAIOTCS B 60JIee OCHOBATEIbHOM SMITUPUIECKOM I TEOPETIIECKOM 060CHOBA-
HII, OJTHAKO OTPAXKAIOT aKTyaJIbHbIE IIeHHOCTHbIE OPMEHTAINY U CIIEIVIPUKY TTIOBEIeHI
yuaiuxcst. [IpeaoskeHHble IPUHINIIBL TPOGOPUEHTALIIOHHON PAbOTHI CO MIKOIbHUKA-
mu copmynuposansl ¢ yaérom SCCT 1 0TBEYAOT UEOTOTHN COLVIATbHO-OPUEHTHPO-
BaHHOTO 0OPa30BaHUA.

[TepcrieKTUBHBIMY HAIPaBIeHMUAMM JICCIENOBAHMA MBI CUMTaeM aHaIM3 caMoad-
(eKTUBHOCTH CTAapLIEK/TACCHUKOB PAslMYHOTO COLMAIBHOIO CTATyCa, C Pas3/IMIHBIM
YPOBHEM y4eOHBIX TOCTVDKEHNI, a TAK)Ke POJIb PasIMIHBIX POPM OOI[eCTBEHHOI aKTVB-
HOCTM IIKOJIBHUKOB /IS UX IIPO(EeCCHOHAIBHOTO CAMOOTIPEje/IeHIs.
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AHHOTAIIUSA

B craTbe paccMaTpMBAaeTCS COLMATbHO-KOMMYHUKATUBHASA (PYHKLMSA MHOSSBIYHON ITOATOTOBKI
MH)XeHepa, CofiepyKaHue KOTOPOil JO/KHO OCHOBBIBATHCS HA MaTepyanaX O HOBENIINX MUPOBBIX
TEXHOIOTMYECKMX OTKPBITUAX 1 Ha IIOHMMAHMY CYTU KY/IbTYPbI IIPOM3BO/ICTBA B Pa3HbBIX CTPAHAX.
PackpbIBaeTcs CTPYKTypa 1 COflep>KaHNe MHOSA3BIYHON ITOATOTOBKY C Y4eTOM IOTEeHIIMana My/Ib-
TUA3BIYHOCTY, TEXHOKOMMYHVKAIIMM ¥ METaTMHIBUCTIYECKON KOMIIETeHTHOCTH. VIHOA3bIYHAA
IIOZTOTOBKA CIIOCOOCTBYET (GOPMUPOBAHUIO TIMHIBUCTUYECKIX, KOMMYHIKATUBHbIX I METAIlO3Ha-
BaTe/IbHBIX HAaBBIKOB M YMEHMII y CTyfleHToB. OOOCHOBAaHBI BHEIIHIE COBPEMEHHbIE TPeOOBaHNUA
K MIHOSI3BIYHOI IIOATOTOBKE CTY[€HTOB B MNH)KEHEPHOM By3e, OIIPefie/IeHbI ee IIPOTUBOPEUNs 1 0CO-
6eHHOCTH Iefjarornyecknx GopM, METOIOB 1 CPeACTB. BbLAB/ICHDI COfep>KaHue M CTPYKTYpa MY/Ib-
TUA3BIYHOCTH, TEXHOKOMMYHMKAIIMY ¥ METAIVHTBICTUYECKON KOMIETEHTHOCTU B VIHOA3BIYHOM
MIOATOTOBKE CTY[EHTOB B MH)KeHepHOM Byse. IIpencTaBieHa MeTOIMKA Pean3alyl MHOA3BIYHOM
TIO/ITOTOBKM B COYETAHNUM C MY/IbTUA3BIYHOCTDIO, TEXHOKOMMYHMKALIVEN I MeTaTMHI BUCTIIECKOI
KOMIIETEHTHOCTBIO. JloKasaHa 3¢ (PeKTHBHOCTD NPE/IOKEHHOII METOMVIKM dYepe3 peanusarjiio
IPYIIIOBBIX MEX/[YHAPONHbIX IOE3MI0K, Iie CTY[EeHTHI II0Ka3aIM IIOHNMaHIe COBPEMEHHBIX TeXHO-
JIOTMII OCPEICTBOM MHOCTPAHHBIX A3BIKOB U METANTMHTBICTNYECKON KOMIIETEHTHOCTH C YIeTOM
Ky/IbTYPHBIX TPafULUil PeriOHA ¥ JIOKATbHBIX OCOOEHHOCTEl! IPOM3BOACTBA. APryMeHTUPOBAH
OCO3HAHHBII IOAXOJ, K YITyOJIeHMIO TMHIBUCTIYECKUX IIO3HAHMIL, KY/IbTYp Pa3HBIX CTPAaH U TeX-
HOJIOTHII C y4€TOM BBICOKUX TPeOOBAaHMIT K A3BIKY U KOMMYHMKauy B cepe HayKu U TEXHUKI,
COeMHAIOLINIT IMHIBUCTUYECKOE U MH)XeHepHOe MbIIJIeHNe I/ 60JIee IIOTHOTO TOHMMAHMA CYTI
U COTlePIKaHMIs IH)KEHEPHOTO 00Pa3OBaHIIsL.

KnroueBble cmoBa: MeTaIMHIBUCTIYECKAs KOMIIETEHTHOCTD, TEXHOKOMMYHVKALUSA, MY/IbTHA3BIY-
HOCTb, MHOSI3bIYHAS TIOITOTOBKA.
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Abstract

The paper discusses the socio-communicative function of the engineer’s foreign language training
in which content is based on materials relating to the latest global technological advances and
understanding of the essence of production culture in different countries. It discusses the structure
and content of foreign language training taking into account the potential of multilingualism,
technical communication and metalinguistic competence. Foreign language training contributes
to the formation of linguistic, communicative and metacognitive skills. It sets out the modern
international requirements in an engineering university, identifies the contradictions and features
of pedagogical forms, methods and tools, and sets out the content and structure of multilingualism,
technical communication and metalinguistic competence. A methodology for the implementation
of foreign language training in combination with multilingualism, technical communication and
metalinguistic competence is proposed and proved through the realization of group international
study trips. Here, the students showed an understanding of technologies in foreign languages and
a metalinguistic awareness focusing on the cultural traditions of the region and local features of
production. The article argues for a conscious approach to deeper linguistic knowledge, cultures of
different countries and technologies with advanced language and communications requirements in
the field of science and technology, combining linguistic and engineering thinking in the human
mind for a more complete understanding of the essence and content of engineering education.
Keywords: Metalinguistic awareness, technical communication, multilingualism, foreign languages
training.

BBenenune

Taxne MeraBbI3OBbI, KaK VI3MeHeHNe KIMMata, ypoaHusauus, ColnaabHO-IeMorpa-
¢dudeckas o6CTaHOBKA, SHEPreTUYeCKasi M HalMOHANIbHasE 6e30MIaCHOCTD, KPU3MUC KOM-
MYHMKALVIY, C OFHOJ CTOPOHBI, U OOLeMIPOBbIE YCIOBMS 9KOHOMUYECKOTO PasBUTHA,
B TOM 4lC/Te TMobamM3alus, NHTepHALMOHAM3auus, qudposas TpaHchoOpManys, TU-
HNepKOHKypeHIMs, MHGOpMaTusaumsa, MHAYCTpUaIbHasA peBomoLysa 4.0, OKa3bIBalOT
BJIVIHNE HA )KM3HE[eATeIbHOCTD JIOfieil I BHOCAT M3MEHEeHNA B IIPOLIecC YAy4IIeHNA Ka-
YyecTBa HayKoeMkoro nmxuuyupunra (Osipov & Ziyatdinova, 2016). Ilenp HaykoeMKOro
MHXVHUPUHTA — YIY4IIUTDb 6/IarOCOCTOSHIE 1 Ka4eCTBO SKU3HI BCEX JIOfel, COXpaHsis
npu satoM skonoruio wraHers (Yushko, Galikhanov, & Kondratyev, 2019). I'mo6anpuas
HOTPeOHOCTD B Pa3BUTUY MHHOBAIVIOHHBIX IPOILIECCOB, HAKOIUIEHE IIPOPBIBHBIX TEXHO-
JIOTUI aKTUBY3MPOBAIN MeXIyHapOJHble HAYYHO-TeXHIYECKME CBA3Y U BO3MOXKHOCTH
TEeXHUYECKOJ KOMMYHUKauuu. VIHTepecHOe MHeHMeE BbICKa3ajl yYEHbIN YHMBEPCUTETa
MIT Crusen [Josun-®apuna (Doheny-Farina, 1992), yrBep>kparommuii, 4T0 TeXHUYECKUE
¥ KOMMep4ecKye IPOoLecchl IpeBpallleHys TEXHOTIOTWI B IPOAYKTHI AB/IAIOTCA B 3HAYM-
Te/IbHON CTeleH) KOMMYHUKAIIVIOHHBIMY IIPOL[eCCaMIL.
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CrpeMunTe/ibHbIEe M3MEHEHNST TeXHOC(EPDL U COBpeMeHHbIe (POPMbI HAYIHO-IKOHO-
MIYECKOTO COTPYJHIYECTBA TPeOYIOT N3MEHEHMIT BO BCell IPOM3BOACTBEHHOI NHppa-
CTpyKType. B mepByto ouepeqb M3MEHEHMs 3aTparuBalOT KaJ[pOBbBIN COCTaB, KOTOPbIN
paboraeT B pasHOOOPasHBIX OO/MACTAX SKOHOMMKM 3HaHWI. BHenpeHMe TexHOIOIMit
B COLMAIBHYIO U MMPOBO33PEHUECKYIO CYIIHOCTD Ye/I0BEKa CIIOCOOCTBYIOT MOSIBICHIUIO
MHOTO Habopa 6a30BbIX KOMIIETEHIINIA, OTIMYHBIX OT TeX, KOTOPbIe MHXXeHep VIMeJT B ap-
CeHasle ellle HeflaBHO. [103TOMY, IpKCTyMas K MPOQeCCHOHATIBHON [esATeNbHOCTH, I0-
MVMO TeXHUYECKMX U Y3KOIpPO]ecCHOHaTbHBIX HABBIKOB MH)KEHEPHI TO/DKHBI BIIaIeTh
JIMYHBIMU ¥ COLMA/IbHBIMY HABBIKAMM, TAKMMM KaK KOMMYHMKAIIVsS, TaiiM-MeHEIKMEHT,
3HaHIe 0COOEHHOCTelT MHXEHEPHOII IeATeTbHOCTU B PETMOHAX MPUCYTCTBIUA, COLUAND-
Hasl OTBETCTBEHHOCTDb U MH(OPMAIMOHHAs IPaMOTHOCTD. [Ipu 9TOM BO3pacTaer couu-
a7TbHO-KOMMYHMKAaTUBHAsA QYHKIVA MHOA3BIYHOI OATOTOBKY MHXXEHepa, COfep KaHMme
KOTOPOJT JO/DKHO OCHOBBIBATHCSI HA MaTePUaIaX O MIPOBBIX HOBEMIINX TEXHOIOTMIE-
CKMX OTKPBITUAX U Ha IMOHMMAaHUY CYTY KyIbTYpPbI IIPOM3BOJICTBA B PAa3HBIX CTPaHaX.
ITO HO3BOMUT CTYAEHTAM IIUpe aHAIN3UPOBATb COBPEMEHHBIE TIPOO/IEMBI, OLIEHNBATh
HOC/Ie[ICTBUA TEXHOJOTMYECKNX U COIMAIbHBIX M3MEHEHMI, IPeAyTrajiblBaTh U PacIos-
HaBaTh TEH/EHIIMN ¥ OCTABATLCs Ha IIAr BIIEPEINL.

Heo6x0a1MO OTMETUTD, YTO CO CTOPOHBI CTYIEHTOB U3MEHIIOCh OTHOLIEHME K 13-
YIEHMIO MHOCTPAHHBIX s3bIKOB. OCO3HaBas 3HAUEHNe KOMMYHUKALUY B COBPEMEHHOM
MIPpe, CTyIeHTbI MEHAIOT OTHOIIIEHE K MHOS3BIYHOI IIOTOTOBKE B BBICIIEN MIKOJIE. DTO
BBIpa)KaeTcsi B 60jiee BBICOKOI MOTHMBALMM CTYAEHTOB K M3yYeHUI0 HECKOJbKUX MHO-
CTPaHHBIX SI3BIKOB U TIOHMMaHMIO HEOOXOAVMOCTY a[JAlITAINY HOA3BIYHON MO/TOTOB-
KU K pealisiM COBPeMEHHOro obiiecta. Hasper mepexon oT MHOSI3BIYHOI MOTOTOBKY
B TPaiMIMIOHHOM popMaTe K 60s1ee I'Ty6OKOMY OCO3HaHMIO POIU MEKKYIIbTYPHOII M TeX-
HITY€CKOJl KOMMYHUKAL[UY Ha HECKO/IBKYX SI3BIKAX B COBPEMEHHOM KOHTEKCTE TeXHOJIO-
THYECKMX M3MEHEHMIL.

Heorpememoit 4acTbl0 HAayIHOTO-TE€XHOJIOTMYECKOTO IIpoliecca HApsifiy C M30-
OpeTeHMeM U IPOU3BOACTBOM ABJIAETCA TeXHMYECKas KOMMYHMKAIVA (TEeXHOKOMMY-
HuKaiyst). TeXHOKOMMYHUKALMsI — 9TO CIOCOOHOCTh CTY[EHTA MH>KEHEPHOTO By3a
K IpodeccnoHaNnbHBIM KOMMYHUKATYBHBIM CTPATETUAM C Ie/NbI0 Hepefiady TeXHMJe-
CKOIT MH(OPMALINY HA HECKO/IBKVIX S3bIKAX C YIETOM COLMIOKY/IbTYPHBIX 0COOEHHOCTE
CTpaH-TIPOU3BOIUTENIENl TEXHUYECKOTO IIPOAYKTa, BBIPAKEHHON B YMEHMAX IIOMCKA,
KPUTIIECKOTO aHa/IN3a, CUHTE3a, PACIIPOCTPAHEHIS, afaIlTalliy, BU3yanmusanun nugop-
Maly Ha HeCKOIbKMX MHOCTPAHHBIX fA3BIKAaX, B TOM YMC/Ie IJIA MIMPOKOI ayfUTOpPUN
mosb3oBaterielt. [IJIs1 yCIeNUHOro 3aycKa IpoAyKTa Ha I7I00aIbHOM 1 JIOKQTbHOM PBIHKE
OT MHXXeHepa TpebyeTcs MepBOCTeIIeHHbIN aHa/N3 0XKMJaHUIT KIMEHTOB Ha Hal[MOHA/Ib-
HOM I MEXX/[yHapPOJZHOM YPOBHSIX U IIOC/IEAYIOIee IMHTBICTUYECKOE U (PYHKIMOHAIBHO
obecredeHne ero Kauectsa. Peub mper 06 yrnpoleHHOM OIMCaHUM TIPYHIIUIIOB PabOTHI
IIPOAYKTa HA HECKO/IBKYX SI3BIKAX C YYETOM PErMOHAIbHBIX OCOOEHHOCTEN IOTEHIIMAIb-
HbIx orpeduteneit (de Jong, Neulen, & Jansma, 2019). Hecmorps Ha T0, 4TO 1111 pOBU-
31151 II03BO/IM/IA GOIBIIOMY KOIMYECTBY [I0/Ib30BaTe/IeNl HOAKIIOYNTHCS K VIHTepHeTY,
HOJaBIAoIIee UX GONBIIMHCTBO He BIafieeT aHTIMIICKIIM SA3BIKOM, TI09TOMY TaK BaXKHO
CpefiCTBaMM TEXHOKOMMYHMKALIVH 1 MY/IbTUSSBIYHOCTIL IMHIBUCTUYECKI U KY/IbTYPHO
JIOKa/IN30BaTh (aaNTHPOBATh) IPOAYKT I/ MEKIYHAPOIHBIX MO/Ib30BaTeIEl.

TeXHOKOMMYHUKALMS, 3HAHME HECKOIbKUX MHOCTPAHHBIX S3BIKOB (MY/IbTUI3BIU-
HOCTb), IIOHMMaHMe TIPYHINIIA UX GYHKIMOHNPOBaHMA (METaIMHTBUCTIYECKas KOMIIe-
TEHTHOCTD) — BCE 9TO 3HAYMTENIBPHO PACIINpsIET BO3MOXKHOCTY [JOCTYIA CIIEI[UA/TNCTOB
K Hay4JHO-TEXHUYECKOI MHGOPMALIUY B YCIOBUAX MEXXTOCYAAPCTBEHHBIX, MEXXIYHAPO-
HbBIX HAyYHBIX CBSA3€I M MEXKY/IbTYPHBIX KOMMYHUKALWIT. MyIbTUASBIYHOCTD paccMa-
TPUBAETCA KaK BJIafIeHUe Ha JII0O0M ypoBHe JIBYM:A M 6ojiee IHOCTPAaHHBIMM A3BIKAMM,
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HeOOXOAMMBIMY /IsI MEXKY/IbTYPHOIL, IPO(ECCHOHANIBHON M TEXHNIECKOI KOMMYHN-
KallWif, /I NeATEeNbHOCTM B MHOTOHAIMOHA/IBHBIX KOMAH/IaX C HOCUTEIAMM JIPYIUX
A3BIKOB JI HAIVIOHAIbHBIX Ky/IbTYp, AJIA IIOHMMAHVA HAallMOHAJIBHOTO U KyIbTYPHOTO
KOHTEKCTa CTPaH-IPOU3BOAUTENEN TEXHMYECKOTO IIPOAYKTA M CIelUPUKM paboThI
B VIH)KEHEPHBIX OTPAC/IAX APYIUX CTpaH. 3HaHUE HEeCKOIbKUX MHOCTPAHHBIX A3BIKOB
croco6cTByeT GOPMUPOBAHNUIO H0Iee OCMBICIEHHOTO OTHOIIEHNS K A3BIKY, TO €CTb Me-
Ta/IMHTBUCTUYECKO OCBEJOM/ICHHOCTH, KOTOPas BBIPAXKAETCSA B YMEHUAX KPUTUIECKU
BOCIIPMHMMATD YY>KyIO KyJIbTYPY M OIIBIT, CPABHUBATD 1 COIIOCTAB/IATD, aHA/TM3MPOBATh
JIMHTBUCTUYECKIE M COLIMOKY/IbTYPHBIE SIB/ICHIsI, CAMOCTOSITE/IbHO BEIOMPATD CTPATernn
U3Y4YeHMsI MHOCTPAHHBIX A3BIKOB M JIMHTBUCTUYECKON pedrekcuu. MeTalnHIBUCTIYE-
CKasi KOMIIETEHTHOCTDb B IIPOLeCCe MHOS3BIYHOI MOATOTOBKY II03BOJISIET YIIYOILATHCS
B TOHKOCTM I3bIKOBOTO U MH)K€HEPHOTO MBIIIEHNA.

B 3apy6e)xHOII paKTHKe BCTPEYAIOTCs pa3HOOOpasHbIe MOAXOABI K UCCIeOBAHNIO
MEeTaIMHTBUCTIYECKOI KoMIleTeHTHOCTH. P. CeppaHo Ipepnosiaraer, YTo MeTaJIuHIBI-
CTUYeCKasi KOMIIETeHTHOCTDb 0asupyeTcst Ha (yHAaMeHTaIbHBIX TMHTBUCTIYIECKIUX [Ipa-
BIJIAX M CTPYKTYpPax M 3aK/II0YAeTCA B YMEHUN MU «MaHUITYyIMPOBaTh». MeTasA3bIKOBYIO
CIIOCOOHOCTD OH aCCOLMMPYET C YMEHIEM JCIIO/Ib30BATh SA3bIK B A0CTPAKTHOM BUJE AL
noHUMaHMs ¥ HabmoneHus (Serrano, 2011). Hemenxwuit yuensiit P. Konexkosa orBogut
MeTasA3bIKOBOJ KOMIIETEHTHOCTV KIIOYeBYIO POJIb HJIS OBJIAfCHUA [PYTUMM A3BIKAMU.
B cBoeM mccenoBaHNMM OHa OKas3ana, YTO 3HAHNUE JBYX A3BIKOB (HEMEI[KOTO U aHITINII-
CKOTO) yIIPOLIAeT YCBOEHNe UCIaHCKOro si3biKa (Kopeckova, 2018). Vpanckuit TMHIBUCT
C. Anunyp BBIABUI YETKYIO 3aBUCHMOCTb MKy IMHIBUCTUYECKMM 3HAHMEM U MeTa-
JIVMHTBUCTUYECKON OCBeJOMICHHOCTDIO, IZle META/IMHIBUCTUYECKasd KOMIIETEHTHOCTD
BBIP)KAeTCSA B YMEHUN KOPPEKTUPOBATb, OMNCHIBATD U OOBACHATD (PEHOMEHBI A3BIKa,
u3beraTh U MCIPAB/IATH OMIMOKI I OCHOBBIBAETCSI HA XOPOIIEM YPOBHE BIaJ€HMUs IBY-
ms sa3pikamu (Alipour, 2014). M. HoBorpaper, paccMarpyBasi MeTaTMHIBUCTUYECKYIO
KOMIIeTeHTHOCTD, (POKYCUpPYyeTCsl Ha MeTaA3bIKOBOM OCO3HAHUM VIHAVBUAA, IICUXOTUIIE
CTYJIeHTOB, HOBM3He IIPe'bAB/IIEMOTr0 MaTepuasa 1 YaCTOTe UCIIOb30BaHMA U3ydaeMbIX
a3bikoB (Novogradec, 2019).

B oreyecTBeHHOI nMTEepaType ydeHble HEpelKO PacCMATPUBAIOT BO3MOYKHOCTU
METaKOTHUTUBHBIX KOMIIOHEHTOB, IIPOLIECCOB, CTPAaTeINil B IIPOLjecce MHOA3bIYHON IO -
rotoBki Kak ¢axrop ycrnemnocty (Tereshonok & Baksheeva, 2015), ynpasnenus camo-
CTOsITENIbHOI fesaTenpHocTbIo (Shulgina, 2017), pedeKcuBHO TOTOBHOCTU CTYEHTOB
(Evdokimova, 2018), camopassutus u ymenus yuntbes (Belenkova, 2014).

Mynvmusisbiunocmy BKIIOYaeT B cebst:

e 0CO3HAHUE A3bIKA KaK CUCTEMBI;

o IIOHMMAaHNe JIMHIBUCTUYECKMX XapaKTePUCTUK COLUATbHBIX I'PYII HaCeJIeHVS,
IpeficTaBuUTeNell Pa3HBIX TOKOJIEHNI, TT0/IOB, BEpOUCIIOBEJAHNA;

o yMeHNe JeMOHCTPUPOBATH ceOsI B Ka4eCcTBe MPeACTaBUTes HALMOHATIbHOI KY/Ib-
TYPBI;

o CHOCOOHOCTD OBITH MEOMATOPOM, TO €CTb BBIPXXaTh 001eCTBEHHbIE (PeHOMEHBI
OIHOJI KyZIbTypbl B TepMyHax fipyroii (Tsareva & Bogoudinova, 2017);

 yMeHMe paboTath ¢ 000 MHOA3BIYHOI NH(OPMALIMEIT ¥ CO3AaBATh HOBBLI TEKCT
Ha HECKOJIDKMX A3bIKAX;

* CIIOCOOHOCTD MCIO/IB30BATh OJMH SI3BIK AJIsI M3YUEHNsI VIV COBEPIIEHCTBOBAHNS
Apyroro.

TexHOKOMMYHUKAUUSL COCTONUT U3

 3HAHMUA COIMATBHO-KYIbTYPHBIX OCHOB OOIIeCTBa;

o YMeHNA IPOU3BOINTD TEXHIYECKUIL TEKCT 1 QIAIITUPOBATD €ro /LA IIMPOKOIL ay-
IUTOPUM;
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e CTpaTeruyu repefadyyi TEXHUYECKO MHPOPMALUY HA MHOCTPAHHDIX A3BIKAX;

 HABBIKOB y0eX[aTh, MOTMBIPOBATH IPY IOMOLIY TEXHIYECKOI MHPOPMALII;

e CIIOCOGHOCTY yYUTBIBATD COBPEMEHHBIE TEH/IEHIMI PA3BUTHS U JOCTVDKEHNS 3a-
PYOEKHOI HayKV, TEXHVKI U TEXHOJIOTUM B IIPOGECCHOHANIBHOI A€ Te/IbHOCTH;

o CIIOCOGHOCTM cOGMPpATh M aHAMM3MPOBATh HAYYHO-TEXHUYECKYI MHPOPMALIO
(Tsareva, Bogoudinova, Khafisova, & Fakhretdinova, 2020).

Memanunzeucmuueckas KOMNemeHmHoCcms BKIIOYAET B ceOs:

 HABBIKJ CAMOOPTaHM3ALMI I CAMOOOPa30BaAHNIS;

e JIMHIBMCTUYECKYIO PedIeKCuIo;

o peryaMpoBaHye COOCTBEHHBIX II03HABATEIbHBIX IIPOLIECCOB, B TOM YNC/IE€ HOBBIX
CII0CO60B MbILUIEHVSI — KPUTUYECKOTO, TBOPYECKOTO, HEJIMHEITHOTO U CUCTEMHOTO0;

e BJIaJieHI€e CTPATEIVSMY CAMOCTOSITEIbHOTO M3yYeHNsI MHOCTPAHHbIX SI3BIKOB;

¢ CIIOCOGHOCTD K SI3BIKOBOMY HAO/IIOfIEHIIO V1 JIMHIBUCTUYECKOI MHTYULIVN;

o yMEHNE UCIO/Ib30BaTh HECKOIBKO SI3BIKOB, [IEPEK/II0YASsICh C OJHOTO HA PYyroit
py HEOOXOAMMOCTL.

Metoabl UCCTETOBAHIA

Lenv uccnedosanus

Ilenpio JTAaHHOTO MCCIEOBAHNUSA SBIACTCs OIpefie/ieHNe COflep>KaHMUs, CTPYKTYPHI,
0COOEHHOCTeNl COBPEMEHHOI HOA3bIYHOI IIOITOTOBKI B MH>KEHEPHOM BYy3e C Y4eTOM
BBIAB/ICHNS MHTETPUPOBAHHOTO TIOTEHIMANIA MY/IbTUASBIYHOCTH, TeEXHOKOMMYHMKALINI
Y METQJITHIBUCTUYECKOl KOMIIETEHTHOCTIA.

Memoovt uccnedosanus

B paMKax ZaHHOTO MCCIeOBaHMsA ObUIM BBIOPAHBI CIefyIolIye 00lLleHayYHbIe MeTO-
IbI: aHA/IN3, CUHTe3 MHPpOpMaIN. B KadecTBe CIlel[aNbHbIX METOJOB JMCIIOIb30BANINCh
CIIefiyIolye: PeTPOCIEeKTYBHbI aHaIN3, aHAIUTIYECKOe MCCIeOBaHNe IICUXO0JIOr0-IIe-
JAroTrMYecKoli 1 COLMOTIOTMYECKOIl TUTEPaTyphl, HOPMATUBHOI JOKYMEHTALMN U HPO-
IYKTOB 00pa30BaTe/IbHON IeATe/IBHOCTI CTYEHTOB, @ TAK)XXe OIIPOCHDIE METOMBL.

Smanvt uccnedo8anus

Ha nepBoM sTane nccnegoBanus (2017) 6bU1a BbIABICHA CTPYKTYpa U COfepKaHue
MHOSI3BIYHOIT TIOATOTOBKM C YU4€TOM IIOTEHI[Va/la My/TbTUA3BIYHOCTH, TeXHOKOMMYHIKa-
LUV Y METa/IMHIBUCTUYECKO KOMIIETEHTHOCTIL.

[TpuHuMas BO BHUMaHIe TOT GaKT, YTO MHXeHepHOe 00pa3oBaHIe HEeBO3MOXKHO 6e3
podeccOHaIbHON MH)XXEHEPHOIT KY/IbTYPbI, KOTOpasd IIpefionaraeT I/TyboKoe IIOHMa-
HI{e COLIM/IbHBIX Y TYMaHUTaPHbIX OCTECTBAI TEXHOTOIMYIECKIX MHHOBALINII B IIIPO-
KOM COLIMOKY/IbTYPHOM KOHTEKCTe, MbI IIpefylaraeM B paMKaX HOS3bIYHO IIO/ITOTOBKMA
B MHXKEHEPHOM By3e PacCMaTpMBAaTh yueOHO-TI03HABATENbHbIN PeCypc My/IbTUA3BIYHO-
CTH, TEXHOKOMMYHMKALIUV ¥ METIMHIBYCTIYECKOI KOMIIeTeHTHOCTI. DOKycHpys BHM-
MaHIe Ha 9TUX TPeX XapaKTepUCTUKAX, MHOA3bIYHAS MO/ITOTOBKA OYeT CIIocOOCTBOBATh
($hOpMMPOBAHMIO TMHIBUCTIYECKIX, KOMMYHUKATUBHBIX /I MEeTAlIO3HABATe/IbHBIX HAaBbI-
KOB I YMEHUIL.

Boinenenne MyIbTUA3BIYHOCTY, TEXHOKOMMYHUKALIAY M META/IMHIBYCTIYECKON OC-
BeJIOM/ICHHOCTH B MHOSI3BIYHOII IIO[ITOTOBKE B IH)KEHEPHOM BY3€ OCHOBBIBA/IOCDH Ha:

— cospemeHHbIX Mpebo6aruax paboTomaTeNell K IOArOTOBKe OYAYIIX MHXEHEePOB,
K YPOBHIO TPAMOTHOCTH YCTHOI ¥ MMCbMEHHOJ KOMMYHMKAIIMM Ha IHOCTPAHHBIX SI3BI-
KaX, K BJIaJJleHII0 HeCKOJIbKVIMI MHOCTPAHHBIMM SA3BIKaMJ B y4eOHO-Hay4HOII 1 Ipodec-
CHOHAJIbHOI JIesITeIbHOCTH;

— npomusopedUsx MEXIY yBeIMdeHeM TpaHcdepa HayYHO-TeXHOIOTMYEeCKUX pas-
PaboTOK, pacHIMPSIOLMICA KOMMYHUKAIMAMI Ha MEXIYHAPOJHOM, MEKKYIIbTYPHOM,
HAy4YHO-TEeXHIYECKOM YPOBHAX VI HEJOCTATOYHOJ CTENeHbIO aflallTalli CTY/JeHTOB UH-

140 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopaspurue. Tom 16, Ne 4, 2021

JKEHepHBIX BY30B K IIPOQeCCHOHATBHON AeATeIbHOCTI B IIpOLiecce MOfIepPHMU3aLUNU CO-
L[Ma/IbHO-9KOHOMUYECKUX YCTIOBUIL;

— 0c06eHHOCMSX METOIOB, GOPM U CPECTB 00pa3oBaHMs B MPOLlECCe MHOA3BIYHON
MOJTOTOBKY CTY/IEHTOB IH)KEHEPHOT'O By3a.

AKIIEHT Ha BK/IIOY€HME B MHOSA3BIYHYIO IIOATOTOBKY B IH)KEHEPHOM BY3€ MY/IbTHUA-
3BIYHOCTY, TEXHOKOMMYHUKAIMU ¥ METTMHIBUCTUYECKO KOMIIETEHTHOCTU OOYCIOB-
JIeH OOLIVM HUSKUM YPOBHEM CIOCOOHOCTHU CTY[EHTOB OCO3HABATb COLMOKYIbTYpPHbBIE
OCOOEHHOCTM CTPaH, OCYLIECTB/IATh MEXKY/IbTYpHbIe KOHTAKTBI /I PellleHus o6paso-
BaTe/IbHBIX, KOMMYHMKAIL[MIOHHBIX, [IPe3eHTALMOHHBIX U IPO(PeCCHOHATIbHBIX 3a/lad, UX
yMeHus paborath ¢ MHGOpMaLMell HayIHO-TEXHMYECKOTO XapaKTepa Ha HECKOJIbKUX
MHOCTPaHHBIX A3BIKAX, TOTOBHOCTM K COTPYIHUYECTBY B MEXKHAIVIOHA/IBHBIX MEX/VC-
LVIUIVMHAPHBIX KOJUIEKTMBAX, UX CIIOCOOHOCTM K CaMOBOCIIMTAHMIO, CaMOpeann3ariun
u camopassuruio (Verbitskiy, 2016) Ha nporspxeHun Beeit sxusuu (Astafeva, Tsareva, &
Khafizova, 2020).

Ha emopom amane uccnedosanus (2018) ObUIM BbIAB/ICHBI COlep>KaHMe U CTPYKTypa
MY/IbTUA3BIYHOCTY, TEXHOKOMMYHMKAIIMM U METATMHTBUCTUYECKOV KOMIIETEHTHOCTHU
B MHOA3BIYHOI OATOTOBKE CTY/IEHTOB B IH)KEHEPHOM BYy3e.

Ha mpemvem smane (2019) 6bI1 OCyIecTBICH IIe[arOrMuecKuii 9KCIEePUMEHT 110
BHEJIPEHIIO METO/IOB, CPEAICTB U (OPM PAa3BUTIUS MY/IbTUASBIYHOCTI, TEXHOKOMMYHIKa-
UM M METATMHTBUCTUYECKOV KOMIIETEHTHOCT) B MHOA3BIYHYIO IIOATOTOBKY CTY[I€HTOB
B MH)KEHEPHOM BY3e.

Iopsdok nposedeHust uccnedo8anus

OKcIepuMeHTanbHas pabora ocyuectsisanach Ha 6ase PI'BOY BO «Kasanckuit Ha-
L[MIOHA/IbHBIII MCCIEOBATE/IbCKII TEXHOIOTNYECKIIT YHIBEPCUTET» C OaKasaBpaMu IO
HaIlpaB/IEHNMAM MOJTOTOBKY «JTIEKTPOIHEPTETUKA U 9TIeKTPOTEXHUKa» 1 «Brorexnmye-
CKM€ CUCTEMbI U TEXHOTIOTUM».

B xope akcriepuMeHTa 00yYeHVe MYIbTUASBIYHOCTI, TEXHOKOMMYHMKAIIMY U MeTa-
JIVIHTBYICTMY€CKOJ KOMIIETEHTHOCTH IIPOXOAN/IO B PaMKaX AMCUVIIIVHDI «/IHOCTpaHHBI
A3pIK». [Ipy 5TOM aKTMBHO NPUMEHANMNCH KaK TPaJUIMIOHHbIE, TaK )i MHHOBALVIOHHbIE
TEXHOJIOTHM 00ydeHs1. BegyImum MeTofOM CTaJl CPaBHUTENbHO-COIIOCTABUTE/IbHBII, KO-
TOPBIiT TO3BOJINII AHA/TU3MPOBATD KYNIbTYPY Heckonbkux crpaH (Tsareva, Fakhretdinova,
& Murtazina, 2020), paccMaTpyMBaTh HAIL[MOHAJIbHOEe KOMMYHMKATVBHOE IIOBEfICHNE,
BBIAB/IATb OCOOEHHOCTU M CXOJICTBA B Pas/IMYHBIX aClIeKTaX POJHOTO, HAIIVIOHAIBHOTO
Y MHOCTPAHHBIX A3BIKOB.

PesynbraThl

IKcnepuMeHTaNIbHasA paboTa ocymecTssviach Ha 6ase PI'EOY BO «Kasanckuit Ha-
IIMIOHA/IBHBII MCCTIEIOBATEbCKII TEXHOIOTMYECKNIT YHUBEPCUTET» C GaKalaBpaMi 110
HaIIpaB/IeHNAM MOJTOTOBKM «DTIeKTPOIHEPTETUKA U 3TeKTPOTeXHUKa» 1 «buorexHmye-
CKII€ CYCTEMbI U TEXHOTOT M.

B xope sxcriepuMeHTa 00y4eHye My/IbTUA3BIYHOCTY, TEXHOKOMMYHMKALIVIN U MeTa-
JIMHTBUCTNYECKOI KOMIIETeHTHOCTH IIPOXOAMIO B PaMKaX AUCLUIUIMHDI « IHOCTpaHHbII
A3BIK». [Ipy 9TOM aKTMBHO NPYIMEHINCh KaK TPafUIMIOHHbIE, TaK Y MHHOBALMOHHBIE
TEXHOJIOTUM OOydeHMsA. BemyliMM MeTOZOM CTal CPaBHMUTENTbHO-COIOCTaBUTEIbHBIN,
KOTOPBII ITO3BOJIMII aHANMM3MPOBATh KY/IbTYPy HECKONbKMX CTPaH, pacCMAaTpMBATh Ha-
IYIOHAIbHOE KOMMYHMKATIMBHOE IIOBeJIeHNe, BBIAB/IATD Pas/INyls U CXO[ICTBA B POTHOM,
HAIMOHAJIbHOM M MHOCTPaHHOM si3biKax (Gazizova, Siraeva, & Trofimova, 2015).

B xope skcmepuMeHTa 6bUT paspaboTaH M ampobOMPOBaH Y4eOHO-METORUYECKUIT
KOMIIIEKC, TIpe/fHa3HAYEeHHBIIT J/I1 M3YYeHVI ¥ COBEpPIIEHCTBOBAHMA HECKObKUX MHO-

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 141



Education and Self Development. Volume 16, Ne 4, 2021

CTPaHHBIX SI3BIKOB, a MMEHHO yuebHoe mocobue «Medical Engineering», Mmetopuueckie
ykasaHus «KpaTkuit MyIbTHASBIYHBIN CTTOBapb TEPMMHOB MO MEAMIIMHCKON MH>KeHe-
puM: PycCKO-aHITIO-(PPAHITY3CKIIT A3bIKI», «KpaTKuit My/IbTHASBIMHBII PYCCKO-aHIIO-
(bpaHIysckuii c1opapb TePMUHOB II0 MEULIMHCKON MHXKEHEPHI».

B aynuTOpHOIT, BHEAYANTOPHOI M CaMOCTOSITENIbHON paboTe MPUMEHSINCH MyJlb-
THUA3BIYHbIE DUAKTUYECKNE eAVHUILBI B COUETAHUM C KOHTPACTMBHBIMM 3aJaHMAMMI,
ayTeHTMYHBIMY TeKCTaMu B popMare, KOTOpPbIe CIIOCOOCTBOBAIN YITTyO/IeHMIO TOHMMa-
HMA 3HAYMMOCTY MY/IbTUASBIYHOCTH, TEXHOKOMMYHMKAIIMM UM METaTMHIBYCTUYECKOI
KOMIIETEHTHOCTY B 00pasoBaTe/NbHOI U MPO(eCCHOHANIBHON [eATeNbHOCTI CTYAEHTOB
(Polyakova & Karelova, 2018). B Tabnu1je 1 mokasaHsl Iefarorndeckiie MeTonbl, popmbl
U CPEeACTBA, UCIIONIb30BAHHBIE PV MY/IbTHUA3BIYHOI IIOATOTOBKE CTYAEHTOB MHXXEHEep-
HOTO By3a.

Tabnuya 1. ITedazoeuneckue memodvl, Gopmol U cPeocmea Paseumus MyIvMusg3oiuHOCUY, MeXHO-
KOMMYHUKAUUU U MEMATUH2BUCHUYECKOTE KOMNEMeHMHOCHU CHY0eHn08

Memanunesucmuueckas

MynemussviuHocmo

Texto KOMMYHUKAUUSL

KOMNemeHmHocmbv

e My/IbTUA3BIYHbIE CTIOBA-
pu 1 T7I0CCapuy;

e TIapajule/IbHble TEKCThI;
e couuopipama;

e MO3IrOBOII LITYPM;

e BUPTYya/lbHasd 9KCKypCUA

 COCTaBJICHNE TEKCTOB
JULSL Pa3/IMYHBIX aYAUTOPUIL;
o cxemarmsanus nHGOp-
Marm;

o Ipe3eHTALNS;

o 00BsCHEHNME IPUHIUIIA
paboThl yCTpOIICTBA IIPO-

e KOHTPACTUBHDBIEC 3aTaHNA;

e CAMOCTOATE/NIbHAA pa60Ta;

e 3aJaHVA 71 aHa//i3a KOMMYHI -
KaTUMBHOTO ITOBEICHA;

. pe(bHeKCI/IBHbIe I MOTUBAIIVIOH-
HbI€ BOIIPOCHI;

Pa3MbIIITIEHNA BCITYX

CTBIM A3BIKOM

OKCIePVMEHT PeaNn30BBIBATICA B IBYX 9KCIIEPVMEHTaMbHBIX rpynmnax (311 n 312).
9I'1 cocrostma us 25 CTYEHTOB IIePBOTO Kypca ¢ 6a30BBIMM 3HAHMAMYI aHIJINIICKOTO SA3bI-
Ka, KOTOpble IPUHANIN pelleH)e M3y4aTh HOBBIV HOCTPAHHDIN A3BbIK ((PpaHILIy3CKIIL).
9I'2 BKIOYa/Ia CTYE€HTOB, NPOO/DKAIOIIMX M3YYeHUe aHITIMIICKOTO A3bIKa B YHUBEp-
CUTEeTe ¥ HAYMHAIINX CAMOCTOSITE/IbHOE U3ydeHMe (PPAHIY3CKOTO sI3bIKA MTOJ HAOIIO-
IeHUeM IpernofaBarens (25 yenosek). Jlo 1 moc/e sKCIepUMeHTa IIPOBOAMIACH JIUar-
HOCTHMKa y4eOHOI MOTUBAL[MM CTY[EHTOB 110 MeTofuke A. A. Peana u B. A. fIxynuna.
[TonydeHHbIe JaHHBIE CPABHUBAJIVCD C IIOKA3aTe/IAMM KOHTPOJIbHO IPYIIIIbI CTYEHTOB,
KOTOpas 3aHMMajach II0 TPAgMIOHHON MeTOAVKe M3y4eHVS VHOCTPAHHOIO A3bIKa
B BbIcuIel mKose (Puc. 1).

o~z

WA/ /0

BbICOKMA
cpeaHui
HU3KNiA

P

KoanuecTso cTyaeHToB
.
w

Kl oo Kl nocne 3l 1 nocne 3l 2 nocne

3r1pmo

3l 2 no

YpoBHY cHOPMMPOBAHHOCTM y4eBHO MOTUBALMM CTYAEHTOB

FHHU3KUIA |1 cpeaHuid BbICOKUI

Pucynox 1. [luaznocmuxa y4e6HoT MOMUSAUUL CHIYOeHN06
UHIHEHEePHO020 8Y3a 00 U NOCTe IKCHEPUMEHMA
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Ob1iiee 4nCIOBOE BBIpAXKEHVE M3MEHEHNs JAHHBIX [IO 1 IOC/Ie SKCIEPUMEHTA CO-
craBuno B KI' - 3,6 %, B OI'l - 23,94 %, B 912 — 27 %. MaKkcuManbHBIX Pe3ylbTaToB
TOCTUITIN CTyfleHThI OI2.

ITocme okoHYaHMA TPOrPaMMbl MHOASBIYHONM MOATOTOBKM CTyAeHThl II'2 camocTo-
ATENbHO MOJIA/INM 3asIBKY Ha y4acTyie B IPAHTOBOII IporpaMMe «YdeOHas [Oe3[Ka CTy-
IeH4YecKoll rpynnbl B ['epMaHNIo» B paMKaX CTUIIEHAMANbHBIX IPOIpaMM TepMaHCKOI
cmyx6bl akameMudeckrux obmenos DAAD (2018) u B MeXAyHApOLHOI IPOUSBOJCT-
BeHHoI mpakTuke (Fepmanus, 2019). [l yyacTus B JaHHBIX IIPOTrpaMMax CTyAeHTaMM
OBLIO IIPUHSTO pelIeHIIe CAMOCTOSATEIbHO U3YIaTh HEMELKIIT A3bIK, XOTsI 9TO He ObIIO
HpenycMoTpeHo TpeboBaHuAMM. Ha 0CHOBe yKe MIMEIOIIerocs IMHTBUCTIYECKOTO OITBI-
Ta CTYAEHTHI BBIOPAIN CTPATETUIO COM3YUEHMsI MHOCTPAHHBIX SI3BIKOB OJHOM POMAHO-
repMaHCKOJ IPYIIIBL.

Bo Bpewmst moe3iku B xofie HaO/IIONeHNMIT 3 IMHTBUCTUYECKIM U KOMMYHUKAT/BHBIM
HOBE/IeHNEM CTY/IeHTOB OblIa BbIAB/ICHA ABHASA IOJIOXKNTENTbHAA JUHAMUKA B VX IMHTBU-
CTUYECKOM pasBUTUM. B Havyae moe3nky Ha GOPMaIbHBIX BCTPEUAX C af[MUHICTPALVel
BY30B, IIP€IIOflaBaTe/IAMM ¥ YYE€HBIMM CTY/IEHTbl IPUAEP>KUBAINCH TONTBKO aHIIMIACKO-
TO 53bIKA, HAIIPUMeP IIPK 0O6CYXKEHUN CUCTEMbI MH>KEHEPHOTO 0OPasOBaHIs B Pa3HBIX
CTpaHaxX M/IM BO BpeMs IIPe3eHTallMMi CBOETO YHMBEPCUTETA VI HAyYHOTO HaIpaB/IE€HNA
kadenpel. B HedopmanpHOM OOIIEHNN C MHOCTPAHHBIMY CTYAE€HTAMI KOMMYHUKALIVIS
OCYIIECTB/IATACh Ha HECKOJIBKYX A3BIKaX: Ha aHIINIICKOM, PPAHITy3CKOM U HEMEI[KOM —
B CBSI3M CO CHIDKEHUEM IICHXOJIOTMYECKUX JMHTBUCTUYECKUX OapbepoB, OTCYTCTBMEM
A3BIKOBOTO KOHTPOJISI CO CTOPOHBI IIpENoJaBaTeieil M OTCYTCTBMEM CTpaxa IIepef pe-
4eBBIMIU OLIMOKaMMU. B majbpHeriieM BHYTpPY CaMOli TPYIIIBL CTYEHTOB ObIIO OTMede-
HO yBe/IMYeHNe YaCTOTHI UCIIONb30BaHMA Ppas OBITOBOTO M TEXHIYECKOTO aHITINIICKOTO
M HEMEIKOTO SI3BIKOB, YTO OOBSICHSAETCS MHOTOKPATHBIM UX IIPOCIYLIMBAHUEM U BOC-
IpousBeleHNeM B 00CTaHOBKe TOBCEJHEBHOIT, [IEIOBOI M TEXHIYECKOT KOMMYHUKAIIVIN.

Ba)XHO OTMETHTD, 4TO HApAALY C IOTOXXUTENbHON JMHAMMKON JIMHIBMCTUYIECKOTO
YPOBH:A YIy4IINIOCh OCO3HAHME COIMOKY/IBbTYPHOTO cBoeobpasus ['epMaHuM, OCKOIb-
Ky CTYAEHTHI IIOJIydI/IN IpefCTaBIeHre 00 MCTOPUM, apXUTEKType CTPAHBI, BBIABIIIN
IPOMBIIITIEHHO-9KOHOMIYECKIe TIPUBIIETUY Ha IPOU3BOACTBEHHBIX O0BEKTaX, pac-
MIO3HA/IM XapaKTepHble YePThl KOMMYHMKATMBHOTO MOBENEHN 1 HAI[IOHA/IbHOTO MeH-
Ta/IMTeTa HEMIIEB — IYHKTYalbHOCTD, YECTHOCTD, OTKPBITOCTD, 9KO/IOTMYeCKasA Ky/IbTypa,
cobIofieHNe 3aK0Ha.

Bo Bpems moesaKy CTyIeHTbI OCO3HA/IN BaYKHOCTb MY/IbTUA3BIYHOCTY, TEXHOKOMMY-
HMKALMI ¥ METIMHIBYCTHYECKOT KOMIIETEHTHOCTH B XOJie TPeOBIBAHIIS B APYTOIL CTpa-
He U B OOIeHNN C IPeCTaBUTeIAMY [PYTUX HAIMOHATbHOCTel. B aTOM OHU ybenmmich
BO BpeM: 3aI/IAaHMPOBAHHBIX MEPOIPUATHIA, B TOM YMC/IE AMCKYCCMOHHOTO TPEHMHTA 10
npo6eMaM MCIIONb30BaHMA BO30OHOBIIAEMBIX MICTOYHUKOB SHEPTUM B YHMBEPCUTETE
IPUKIAJHBIX HayK, B KOTOPOM Y4aCTBOBa/IM IPEACTABUTEIN HECKONbKUX CTpaH. Ilpm
3TOM CTY/IeHTbI OIIPOOOBAIN JIEKCUUECKIe BBIPAKEHMA HECKONbKIX A3BIKOB M/ OMICa-
HIS TEXHOJIOTMYECKUX MHHOBAIMIA. DKCKYpCHs Ha MpeAnpuATe «Siemens» 03BoIMIa
MM He TOJIbKO 0OCYIUTDb HOBEIIIIIIe TeXHOIOT MY IIPOM3BOJICTBA, HO U IIPOAHAIM3MPOBATH
IIPOrPaMMY YCTOMYMBOTO Pa3BUTUsA, KOPIIOPATUBHYIO 3THKY, KOJIEKC IIOBEJieHNA M COLIM-
a/IbHYI0 OTBETCTBEHHOCTD IPEANPUATIA B PaMKaX IIPOU3BOACTBEHHOM Ky/IbTYpPBI, ICTO-
puM, HAYKM ¥ TEXHUKN.

B xopme sTOil MOE3NKM y CTY[EHTOB OBUIO BBLIABIEHO KAadeCTBEHHOE NM3MEHEHNe
YPOBHA TeXHMYECKOJ KOMMYHMKAIIMY Ha HECKO/NbKMX MHOCTPAaHHBIX A3BIKAX, KOTOpPOE
IPOSABUIOCH B YMECTHOM IPMMEHEHNY HAKOIUIEHHBIX 3HAHMUI M YMEHMI B CUTyalusax
IPAKTUIECKOTO MEXIYHAPOZHOTO MpOdecCnOHaNbHOTO O0IeH s, aleKBATHOM KOMMY-
HUKaTMBHOM IIOBEJIEHMM, TICUXOJIOTMYECKOI M TMHIBUCTUYECKON TOTOBHOCTH K MEX-
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KY/IBTYPHOII KOMMYHUKALUY B Cpepe HAYIHOTO U TEXHUYECKOro OOLIEHMs BO BpeMs
BCeX BCTPeY, CEMMHAPOB, [IPE3EHTALNII U «KPYIJIbIX CTOJIOB» B TEXHUYECKUX YHUBEPCHU-
TeTax 1 Ha NpeanpuATusax [epmanHun.

OO6y4asich 10 pacIIMPeHHON IPOrpaMMe MHOA3BIYHOI MOATOTOBKM C BKIIOYEHIEM
MY/IbTUASBIYHOCTY, TEXHOKOMMYHUKALIMY U METJTMHIBUCTUIECKON KOMIIETEHTHOCTH,
75 % CTY[EHTOB ABYX 9KCIIEPMMEHTAIbHBIX IPYII ObIIM MOTMBMPOBAHBI Ha M3ydeHNe
APYIUX MHOCTPAHHBIX S3BIKOB, U3 HMUX CAMOCTOSTEIbHO — 50 %, B [PYTUX YIPEXKAEHN-
Ax — 25 % (Shageeva, Bogoudinova, & Kraysman, 2018). K HacTrosamemy Bpemenn 60 %
CTYHEHTOB OTIPABWIN 3asBKM Ha JIMHIBUCTUYECKME CTAXMPOBKU U Ha OOydeHMe II0
[IpOrpaMMaM MaryuCTpaTypsl 3a pybexoM. Bce cTymeHTHI 9KCIepUMMEHTaIbHBIX IPYILI
BOBJIEUEHBI B MEXXIYHAPOSHYIO IESITe/IbHOCTh YHUBEPCUTETA, OXOTHO AELATCS IMIHBIM
OIIBITOM M3y4YeHMs S3bIKOB I Bble3]a 3a PyOex.

III/ICKYCCI/IOHHI)IC BOIIPOCHI

YdeHble pasHBIX 007IacTeil HepeAKo OOpalIaloTcsA K BOIPOCaM OZHOBPEMEHHOTO
U IOC/IEfJOBATe/IbHOTO OCBOEHMA A3BIKOB U KYIBTYpP, K IPOdecCHOHAIbHO-OPUEHTH-
POBAHHOI1 A3BIKOBOIT TIOATOTOBKE B IPOMIIbHBIX yIeOHBIX 3aBeJeHNAX 1 K aclleKTaM
METaKOTHUTVBHOM ¥ METATVHIBYICTIYECKOI KOMIIETeHIIVY B IPOIiecce M3y4eHN NHO-
CTpaHHBIX fA3bIKOB. OJJHAKO aHA/IN3 COBPEMEHHOI 3apyOeXKHOI M OTeYeCTBEHHOI IICHU-
XOJIOTO-TIeJJaTOTMYECKON U COLMOIOTNYECKOI TUTEPATYPhI II03BO/IAET KOHCTATUPOBATD
HeJIOCTaTOYHOE BHMMAaHME K IOTeHIL[MaTy MHTeTPalyyi MeTaIMHIBUCTUYECKO KOMIIe-
TEHTHOCTY, My/IbTUA3BIYHOCTY ¥ TEXHOKOMMYHMKanuy. Ha ceromHAmamit neHs npobie-
Ma OIIpefie/ieHNs MHTeTrPUPOBAHHOIO MOTEHIMaTa MEeTaTMHIBUCTIMYECKO KOMIIETeHT-
HOCTY, My/TbTUA3BIYHOCTY U TEXHOKOMMYHUKAI[UY OCTA€TCA OTKPBITOIA.

Hamu BbIAB/IEHBI TeopeTHdYecKye U MpaKTUIecKue IpobieMbl, CBsA3aHHBIE C 3asB-
JIEHHOJI IIp0671eMOIL. DTO YC/IOBUA MHTETPALIUY MY/IbTUA3BIYHOCTI B IIPOLIECC MHOA3BIY-
HOJl IOATOTOBKY, yCHMJIEHME 3HAUYMMOCTY TeXHOKOMMYHMKAIVM B MH)KEHEPHOM BYy3e,
y4eT 0COOEHHOCTENl OCBOEHMS MYIbTUA3BIYHOCTY, TeXHOKOMMYHUKALMU VM PasBUTHA
MeTaTMHIBUCTIYECKOIT KOMITeTeHTHOCTH. He B IO/THOI Mepe pellieHbl BOIIPOCH yueOHO-
II03HABATE/IbHOTO PeCcypca MEeTAMMHIBYICTIYECKON KOMIIETEHTHOCTH, MY/IbTVA3BIYHOCTI
¥ TeXHOKOMMYHUKAILINY, KOTOPBII IIPOABJIAETCA B IPUHINIIAX, IIOAXO0/AX, METO/laX, CO-
Tep>KaHUV MHOA3BIYHON MOATOTOBKY, XapaKTePHBIX J/IA IMHTBUCTUYIECKOI IIOITOTOBKN
B IH)KEHEPHOM By3e.

MynbTUA3BIYHOCTD, TEXHOKOMMYHMKAIIVA ¥ METAIMHIBUCTIYECKAasA KOMIIETEHT-
HOCTb B IIpOIlecce MHOSA3BIYHON IOATOTOBKM IPOABIAETCA KaK OCO3HAHHBIN MOJXOJ
K YITTyOIeHVIO IMHIBYCTUYECKMX II03HAHUI, KY/IbTYpP PasHBIX CTPaH U TEXHOJIOTUIL C
y4eTOM BBICOKUX TPeOOBaHMII K SA3BIKY I KOMMYHUKAaLUAM B cepe HAYKM U TeXHU-
k. ITofo6HBI MOAXON K MHOA3BIYHON IOATOTOBKE B MH)XXEHEPHOM By3e He TOJIBKO
BBIBOAMT Ha IEPBbIJ IIaH A3BIK B €r0 KIACCUYECKOM IMOHMMAHUMU, HO M COeUHAET
B CO3HAHMU CTYHEHTOB JIMHIBUCTUYECKOE VM VHXKeHepHOe MbIIIIeHNe I Oojiee MOJI-
HOTO TIOHMMAHMUA CYyTU U COAep>KaHMs MHXXeHepHoro obpasoBaHus. VHkeHep mocie
I10J0OHOI MHOA3BIYHOI HOATOTOBKY € CUCTEMHBIM BOCIPUATIEM MYIbTUA3BIYHOCTH,
TEeXHOKOMMYHMKAIIMM M METATMHTBUCTUYECKON KOMIETEHTHOCTU OyHeT crocobeH
IIepeBOANTD MHGOPMALNIO TEXHUYECKOTO ¥ eCTeCTBEHHOTro IpOoduIi Ha HECKOJIbKO
MHOCTPAHHBIX A3bIKOB, BHMKAA B CYTb TeXHOTOTMYECKNX IIPOILIECCOB Yepe3 A3bIKOBOe
KOMMYHMKATVBHOe MbIlIeHne. [1omoxxnTenbHas AMHaMIKa MOTUBALY CTyJJeHTOB Ha
U3ydeHNe HeCKOIbKMX MHOCTPAHHBIX fA3bIKOB B COYETAaHMM C TeXHOKOMMYHMUKaIUei
MIO/ITBEPIKAAET HAIIY TUIIOTE3Y.
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3akmroueHne

VHTErpMpOBaHHKII MOTEHIINAT METATNHIBYCTUYECKOI KOMITETEHTHOCTH, MY/IbTVA-
3BIYHOCTM M TEXHOKOMMYHMKALIMM Ka4eCTBEHHO PaclMpsieT TPaULMOHHYIO A3BIKOBYIO
TIOZITOTOBKY M Y/IOBJIETBOPSAET MMYHbIE A3BIKOBBIE ITOTpe6HOCTN CTyAeHToB. OH pasBu-
BaeT MHOTVE CIIOCOOHOCTHM CTYZIeHTOB, a MIMEHHO: CIIOCOOHOCTb BOCIIPMHMMATDb MEX-
KyJIbTypHOE PasHOOOpasye CTpaH, OCYIECTBIATh COIMOKYIbTYPHOE B3aMOJEICTBIIE
B IIpoliecce BBINOTHEHMA 00pa3oBaTeIbHbIX ¥ MPOMECCHOHANBHBIX 3a/jad, NPOABIATD
MMPOBO33PEHYECKYIO TTO3NINI0, TPUMEHATh CUCTeMHBIN MOMIXOJ J/IA PelleHNs 3afjad,
aHAIM3VPOBATh HAYYHO-TEXHMYECKYI0 MH(OPMALMI0 Ha HECKOJIbKUX MHOCTPAHHBIX
A3BIKAX, OCYIECTBIIATD JIeATeTbHOCTh B MHOTOHAIIMOHATbHBIX KOMaH/IaX, paboTy 1o ca-
MOBOCIINTAHNIO, CAMOPEAIN3ALINYU M CAMOPasBUTIIO. [IOMIMO 3TOTO, MHTETPUPOBAHHBII
TOTEHI[UAN CIIOCOOCTBYET MPUOOIIEHNI0 K STHONMMHTBOKY/IBTYPHBIM IIEHHOCTAM CTpaH
M3y4aeMbIX A3BIKOB, IPAKTHYECKOMY MCIIOJIb30BAHIIO HECKOIBKMX VIHOCTPAHHBIX A3BI-
KOB B CUTYaIlMAX MeXKYIbTYPHOTO B3aMMOZIEVICTBIUSA U Pa3BUTIIO CTPATEINI CaMOCTOS-
TE/IbHOTO U3YYeHMs NHOCTPAHHBIX A3BIKOB.

B nporrecce akcrepuMeHTambHOM PabOTHI OblTa JOKa3aHa yCIEITHOCTD MCIOIb30Ba-
HIA IIPEJIOKEHHBIX IIe[larOTMYeCcKIIX MeTO/I0B, GOPM U CPeJICTB /I Pa3BUTIA My/IbTUA-
3BIYHOCTH, TEXHOKOMMYHMKAIIUY VI METaTMHI BUCTIYECKOIT KOMIETEHTHOCTY CTY/IeHTOB.
B sKcrepuMeHTaIbHbBIX TPYIIIaX OblIa 0OHAPY>KeHa IIOI0XKNUTeIbHAA JMHAMMKA YPOBHA
copMupoBaHHOCTH y4e6HOI MOTUBAINN CTY/IeHTOB, KaueCTBEHHOE TTOBbINIEHNE MHTE-
peca K JMHIBUCTUYECKUM, COLMOKYIbTYPHBIM OCOOEHHOCTAM A3BIKOB M K BO3MOXKHO-
CTAM TeXHOKOMMYHUKAIVM Ha HECKOTbKMX MHOCTPAHHbIX A3BIKAX.

B cumy TOro 4TO MHOA3BIYHAA MOJTOTOBKA IIOJpasyMeBaeT YIayOleHHOe IIOorpyKe-
HIfe B A3BIKOBYIO chepy U KyIbTypy, OHa 0ObeAMHAET Mofell B paMKax obmiell couu-
QIbHOJ OTBETCTBEHHOCTH 332 COXPAHHOCTb 01OC]ephl ¥ TEeXHOTEHHYI0 6e30IacHOCTD.
CrienmanmicTel BCeX 06/1acTelt CBA3aHbI €VHBIM IUTaHEeTapHBIM MbIIITIEHVEM, I7ie 0CO0YI0
POJIb UTpaeT METAIMHIBUCTIYECKasA KOMIIETeHTHOCTb, OCHOBAHHAA HA 3HAHMV Pa3HBIX
A3BIKOB M KY/IbTYP, OCO3HAHVI COLIMATbHBIX TOCTECTBII TeXHOTOTMIECKIX MHHOBAIINIT
B Ka)Kf1o¥1 crpaHe. [TosAB/IeHNe B By3e TEXHMYECKMX KyPCOB Ha MHOCTPAHHBIX A3BIKaX He
TONBKO TIOfHMMAET MeKIyHapOJHbIE PEHITUHIY IPUBIEKATeTbHOCTY YHUBEPCUTETA, HO
¥ 67IarOIPYATCTBYIOT OPTaHM3ALMY KOMMYHMKALMM U B3aMMOJECTBIA MeX]y YHUBEP-
CUTETOM ¥ TIPOU3BOLCTBOM, OM3HECOM, TOCY/[ApCTBOM B IIpollecce TpaHcdepa 3HAHMIL,
yBEeIUYMBAA IIPY ITOM aKa[leMUYeCKyl0 MOOWIBHOCTb CTY[€HTOB U IIpeIofaBaTesell.
VHBIMM CcTOBaMU, B paMKaxX MMCCHM YHMBEPCUTETA MYNbTUA3BIYHOCTD, TEXHOKOMMY-
HMKALMIO ¥ META/IVHIBYCTIYECKYI0 KOMIIETEHTHOCTh HEOOXOIMMO pacCMaTpyBaTh Kak
BO3MOKHOCTD PeaNTn3aIiiy COfepP>KaHN OTIepeskaolero 00pasoBaHms.
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