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Abstract

Research problem. There is a big demand for high level competencies in an increasingly knowledge
driven society. Ensuring that each individual has an equal opportunity for educational progress is a
challenge worldwide; inclusive education is a question of equity and a premise for active contribution
to society by all people, included the weakest. Inclusive schools work to ensure full participation and
access to quality learning opportunities for all learners, respecting and valuing diversity, and fighting
discrimination in and through education.

The aim of this paper is to study and select the best strategies for empowerment, talent development
and raising achievement of all students, including the students with disabilities and special education
needs. It explores the area of educational measures both for talented learners, and for upskilling staft
to address a heterogeneous student population.

Research methods: The methodology implies the use of authoritative studies and of official documents
from national, and the International Bodies, linking them to the author’s personal experience in
teaching and in project management, especially keeping in mind the inclusive tradition in Italy. The
UN Convention on the Rights of Persons with Disabilities (art.24) stipulates that countries must
take steps to ensure that persons with disabilities can access an inclusive primary and secondary
education on an equal basis with others in the communities in which they live.

Conclusions and recommendations. We need to understand the importance of inclusivity, to widen
the empirical research, to develop, and implement measures to capture the learners’ potential, their
academic, and personal development, improving teaching strategies, and guidance. Families and
society also make a contribution. It is a challenging task, where teachers play a key role in innovative
school systems. The results of the study can be used in policy making, curricula development,
teaching programs, and improving the quality of education for all learners.

Keywords: inclusive education, talent development, quality teaching and learning, teacher training.

Vuknro3uBHOE 00pa3oBaHNe U €T0 peann3alus:
MEXYHapOJHas MPaKTUKa

Onbra bombappenmm !

! Tpenmcxuti ynusepcumem, Tpenmo, Vimanus
E-mail: olga.bombardelli@unitn.it
ORCID: https://orcid.org/0000-0003-0617-5488

DOI: 10.26907/esd15.3.03

AHHOTAIMA

B o6ijecTBe, B 3HAYNTENBHOI CTENEHN OPMEHTMPOBAHHOM Ha 00pasoBaHIe, yesercs ocoboe
BHUMaHMe BBICOKOMY YPOBHIO KoMIlereHImit. ObecriedeHne paBHbIX BO3MOXHOCTeN /I BceX 06-
YYAIOLIMXCA ABNACTCA IPO6IEMOI /A BCero Mypa. VIHKI03MBHOE 06pa3oBaHie — OfHA U3 HOIbI-
TOK peluTh 3Ty npobaemy. OHO HallelleHO Ha (OPMUPOBaHME OOIIECTBA, B KOTOPOM aKTMBHOE
ydactue OyIyT IPUHUMATD BCE JIIOAM, BKII0Yas CaMbIX Ca0bIX. VIHK/IIO3MBHBIE IIKOJIbI, IIPU3HABASA
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7 yBa)kasl LIeHHOCTb pasHO0Opasns u 60psCh ¢ AUCKpUMMHALEN B chepe obpasoBaHms, paborta-
10T Hajj ofecrieveHneM JOCTYIIa K KaueCTBEHHOMY OOY4eHII0 Beex ydaumxcs. Llenbro Hacrosmert
paboThl sABJIsIETCS M3y4eHMe U BBIOOP HAWIYYLIMX CTPATErVii paclIMpeHNMs IPaB ¥ BO3MOXKHO-
CTeﬁ[, pa3BI/ITI/I$I CHOCO6HOCTC]Z VI TIOBBILICHIMA yCHeBaeMOCTI/I BCEX CTyI[eHTOB, BK/IIO49aA Y‘-IaH_U/IXCH
C OrpaHMYEHHBIMI BO3MOXKHOCTAMMU U 0coObIMu oTpeGHOCTSAMI. B pabore paccMoTpeHs! 06pa-
30BaTe/IbHBIE MEPBI KaK A/Isi 00ydIeHNsI OfapEHHBIX [ieTell, TaK 1 /sl HOBBILIEHNS KBaINpUKALI
y4uTeIeit, paboTaoIMX ¢ Pa3HOPOJHBIM COCTaBOM YYALMXCs. B METORO/MOINYeCKOM 060CHOBAHIN
paboThl MCIONIb30BAHbI ABTOPUTETHDBIE UCCIEAOBAHNA U ODULMAIbHBIE JOKYMEHTHI HALlMOHA/Ib-
HBIX 1 Me>1<,uyHap0)1Hbe OpFaHOB. KpOMe TOrO, HpI/IBTIeKaeTCﬂ JINYHBIN OTIBIT aBTopa B r[peno,ua—
BaHMY U YIPABIEHNUN [IPOEKTAMH, @ TAKXKe VHKI3UBHble Tpaguuyu Vramm. Konseruns OOH
0 IpaBax MHBATNJOB (CTaThs 24) MpeyCMaTPUBAET, YTO CTPAHDI ZO/DKHBI IPUHUMATD MEPBI /IS
obecrieyenys MHBAIUAM HapaBHe C APYTMMI OCTYIA K MHK/IO3MBHOMY HA4Ya/IbHOMY U CPEHEMY
06pa3oBaHuMIO B MeCTax UX IPOXXMBaHMs. PykoBonurenm B cdepe 06pasoBaHis JO/DKHbI IOHMMATb
BOXHOCTb VIHKJIIO3MY, PAaCIIVPSTh SMIMPUYECKIe UCCIefOBaHNs, Pa3pabaTbiBaTh U Peann30Bbl-
BaTh MepBI ISl BBIAB/IEHMS TIOTEHIMA/A YIAIVXCS, UX AKaIEMUYECKOTO U IMYHOCTHOTO PasBUTHS,
yIydieHus cTpaTernit o6ydennst u yupasyenns. CeMeiiHble ¥ 0OIeCTBEHHBIE MHCTUTYTHI TaKKe
JOJDKHBI y4acTBOBATh B 9T0i1 paGore. Ocobast pojib B pelIeHnI 9TOi CJIOXKHOI 3ajiady B COBpe-
MEHHBIX 00pa30BaTe/IbHbIX CUCTEMAX NPUHAJIEKNUT YIUTET0. Pe3yIbTaThl MCCIELOBAHUS MOTYT
6BITH MCIIONB30BaHbl B pa3spaboTKe 06pasoBaTe/NIbHON IIONUTHUKY, yIeOHbIX UIAHOB 1 IIPOrPAMM,
B [OBBILIEHNY Ka4eCcTBa 00PasOBaHNUs Ha BCEX YPOBHSIX.

KiroueBble coBa: MHK/IIO3MBHOE 06pa30BaHue, PasBUTIE CIIOCOOGHOCTEI!, Ka4eCTBEHHOE IIPerofia-
BaHMe 1 00y4eHe, HOATOTOBKA YIuTener

Introduction

There is a big demand for high level competencies in an increasingly knowledge
driven society. Every child has the right to quality education and learning; however,
people with disabilities are one of the most marginalized and excluded groups.

School inclusion has been considered in most countries around the world in the
last 30 years, especially since the Salamanca Statement (UNESCO, 1994). In 2006, the
Convention on the Rights of Persons with Disabilities (CRPD) was adopted by the U.N.
General Assembly. Article 24 asserts the right of people with disabilities to education
and states that part of this right includes that children with disabilities “can access an
inclusive, quality and free primary education and secondary education on an equal basis
with others in the communities in which they live” (UN, 2006).

Inclusion is a question of equity and a premise for quality contribution to the society
by all people, included the weakest. Equity is at the core of the Sustainable Development
Goals (UN SDGs) 2030 it lies at the heart of the target 4.5 SDG on Education.

Although 160 countries are signatories to the CRPD, progress toward an inclusive
education that promotes meaningful access to, and progress for, learners with special
education needs (SEN) in the general education curriculum has proceeded slowly. Students
with extensive support needs tend to lag significantly behind their peers academically
(Ryndak, Jackson, & White, 2013). Such exclusion has long lasting impacts because
education is the gateway to full participation in society, for employment, and engagement
in their communities.

Teaching inclusively enables all students, whatever their circumstances, to enjoy the
fullest possible learning experience; it is considered the most effective way to give children
a fair chance to go to school, learn and develop the skills they need to thrive. Ensuring that
each individual has an equal opportunity for educational progress remains a challenge
worldwide.

Student population is more diverse than ever. The definition of “disability” varies
depending on the circumstances and context of the evaluation. Despite the range of
definitions, disability evaluation is based on the criteria of the bio-psychosocial model of
the International Classification of Functioning, Disability and Health (ICF) adopted by
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the World Health Organisation (WHO), or according to the Diagnostic and Statistical
Manual (DSM).

Different students learn best in different ways and progress at different rates. Besides
disabilities, there are special needs (specific learning disabilities like dyslexia) and
disadvantages due to different reasons: migration status, poor economic or/and cultural
background, belonging to minority groups as Roma children (UNICEF, 2011). The social-
ecological perspective defines disability as a mismatch between personal competencies
and environmental demands (Schalock et al., 2010; World Health Organization, 2007).

An estimated 93 million children worldwide live with disabilities (Save the Children,
2020). They face persistent barriers to education stemming from discrimination, stigma
and the routine failure of decision makers to incorporate disability in school services.
Nevertheless recently, according to UNICEEF, there has also been a shift in the attitudes of
teachers and school administrators towards enrolling children with disabilities in regular
schools (UNICEF, 2017).

Purpose and objectives of the study

—To discuss the importance, the concept and the strategies of inclusion at school, from
an international view, gathering relevant information from national and international
sources (literature, work of international bodies) on inclusion, the principles that
underpin inclusive education, the various definition of inclusion, looking for existing
examples developed in the international scenario,

- To take one of the countries with long lasting experience: Italy, as a case study, to
study and select good practices, developing proposals for successful inclusive education,
for the empowerment and talent development of all students, especially at the secondary
school level; it explores the area of educational measures both for talenting learners, and
for upskilling staff to address heterogeneous student population, to raise the achievement
of all learners.

Situation and literature review

Within the international view, there are ambiguous definitions and multiple
interpretations ofthe term “inclusion”itself,as widely discussed in theliterature (Goéransson
& Nilholm, 2014). On the other hand, each country implements education for disabled
and disadvantaged children differently, according to many aspects related to its social and
political context, as well as its school system structure and tradition.

There is a rich production of research and publications in the field of inclusive
education, referring to students with Special Educational Needs (Amor et al., 2018; Van
Mieghem et al., 2018), and to students without Special Educational Needs (Dell’Anna,
Ianes, & Pellegrini, 2019). International and national Institutions, Universities, Research
Centres, bodies like UNESCO (United Nations Educational, Scientific and Cultural
Organization), UNICEF (United Nations International Children's Fund), Save the
children. Uncountable centres and agencies as the EASIE (European Agency for Special
Needs and Inclusive Education), the Centre for Studies on Inclusive Education (CSIE),
NGOs like the European Association of Service Providers for Persons with Disabilities
(EASPD), or the European Dyslexia Association (EDA), as well as national bodies are
very active in awareness raising, research and support for inclusion. They promote
information, coordination, host events and other forms of outreach geared towards
policymakers and the general public, and in capacity-building by training teachers,
administrators and communities.

The answer to inclusive education does not lie in building more special schools for
children with disabilities. This would only serve to isolate them further and is unlikely to
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be sustainable in the long-run. Instead, we should share resources that already exist in
educational systems.

Inclusive education is when all students, regardless of any challenges they may
have, are placed in age-appropriate general education classes that are in their own
neighbourhood schools to receive high-quality instruction, interventions, and support
that enables them to achieve success in the core curriculum (Alquraini & Gut, 2012).

Inclusion is a process that ensures full participation and access to quality learning
opportunities for all learners, respecting and valuing diversity, and eliminating all
forms of discrimination in and through education. Talent development for all should
be part both of the school policy and of the Initial and continuing teacher training.
The term inclusion represents a commitment to making preschools, schools, and other
education settings, places in which everyone is valued and belongs, and diversity is seen
as enriching. The European Agency for Special Needs and Inclusive Education studied
the link between inclusive education and social inclusion, finding evidence to suggest that
there is a link between inclusive education and social inclusion in the areas of education,
employment and living in the community. At the same time, the review suggests that
attending segregated settings minimizes the opportunities for social inclusion both in
the short term and the long term (EASNIE, 2018). Bringing students of all backgrounds
together in the same classrooms and in the same schools allows them to learn and grow
side by side. It is not only equality, it means reducing barriers for all (CAWI, 2015). ‘An
inclusive setting refers to education where the child/learner with SEN follows education
in mainstream classes alongside their mainstream peers for the largest part -80% or more-
of the school week’ (EASIE, 2018).

It is recognized that positive attitudes toward inclusion are also among the most
important for creating an inclusive classroom that works, supported by reasonable
accommodation and teaching strategies tailored to meet their individual needs (Hagiwara
et al, 2019). Successful inclusive education happens primarily through accepting,
understanding, and attending to student differences and diversity, which can include
physical, cognitive, academic, social, and emotional elements. This is not to say that
students never need to spend time out of regular education classes, because sometimes
they do for a very particular purpose. But this should be the exception.

The driving principle is to make all students feel welcomed, appropriately challenged,
and supported in their efforts. Individualized supports play a central role (Schalock,
2013) in the education context. Supports are defined as “resources and strategies that aim
to promote the development, education, interests, and personal wellbeing of a person
and that enhance individual functioning” (Schalock et al., 2010). Types of support are
seemingly innumerable. Thompson et al. assert that there are three broad categories
of supports relevant to general education contexts, including curricular adaptations,
instructional supports, and participation supports (Thompson, Walker, Shogren, &
Wehmeyer, 2018). It is an ongoing challenge for individual teachers, pupils, parents,
principals and the system as a whole.

The Italian case study

A comprehensive account of the situation in Italy is given in a Eurydice report
(EACEA, 2020), to which the following section shows basic similarities. Education at
all levels is open to everyone - Italian citizens as well as foreign minors from both EU
and non-EU countries, and from minority groups (Roma children etc.). The integration
of learners with disabilities started in 1971, and in 1977 special classes were abolished.
The offer of education for pupils with special educational needs is totally included in
mainstream education; it is mandatory for the State as well as for local authorities and the
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National health system, each within its own competences (EASNIE, 2016; Anastasiou et
al., 2015).

Integration and support measures for special needs are addressed to pupils with
disabilities as defined in the frame law no. 104/1992 on care, social inclusion and
rights of persons with disabilities. Law no. 170/2010 recognised dyslexia, dysgraphia,
dysorthography and dyscalculia as specific learning disabilities (Bombardelli, 2006).

In TItaly, pupils with disabilities are defined as pupils with stable or progressive
physic, psychic or sensory disabilities, causing learning and working difficulties that
can produce social detriment and social exclusion. The most recent definition of the
target group ‘special education needs’ extends the concept of disadvantage at school, not
only to impairments. A new pedagogic-didactical category of SEN pupils with “specific
developmental disorders” is defined in addition to disabled pupils and pupils with
diagnosed specific learning disorders. This new category includes problems in language,
nonverbal skills, movement coordination, attention deficits and hyperactivity disorder,
socio-economic, linguistic and cultural disadvantage.

The State also guarantees the right to education to students who are unable to attend
school because hospitalized, detained or at home for a long illness. Pupils with special
educational needs deriving from proven socio-economic, linguistic, personal and cultural
disadvantage (e.g., reported by social services) can temporarily follow personalized
learning paths, through a personalized teaching plan, and can adopt compensative tools.

The local Medical committee of the National health system can provide a document
that certifies the disability and the consequent right to benefit from the support measures
foreseen by the legislation in force. Following the disability evaluation, a Functioning
Profile is released according to the criteria of the bio-psychosocial model of the
International Classification of Functioning, Disability and Health (ICF-WHO).

The support measures for pupils with disabilities are then selected on the basis of
the Functioning Profile and the Individualized Education Plan, identifying also the
professionals, the types of support measures and the necessary structural resources for
school inclusion. School staff also include ‘support teachers’ who have received a specific
initial training focused on support teaching activities for pupils with disabilities. Classes
with disabled pupils have a maximum of 20 pupils, provided that the reduced class size is
necessary to assure education to these pupils. Teachers, support teachers, the class council,
in collaboration with parents, specific professionals (speech therapist etc.), jointly draw
up and approve the Plan.

In every school there are measures to overcome architectural barriers, and a working
group for inclusion is established, made up of teachers, support teachers, administrative
staff, specialists of the local health authority, chaired by the school head. Schools can
use compensatory educational tools and exempt pupils from some activities acting on
decisions taken by the class council on the basis of the clinical documentation. Support
measures for foreign minors focus on language learning with the presence of language
and cultural mediators to help teachers and school staff communicating with pupils and
their families.

Recurrent and final assessment of students with specific learning/developmental
disorders is consistent with the pedagogic and didactic measures adopted. In particular,
schools should adopt assessment measures that allow students with such disorders to
demonstrate the level attained. For example, oral tests are preferable, in particular for
assessing foreign languages and compensative didactic tools or exemption from specific
activities are recommended, if suitable.

Assessment of pupils with certified disabilities focus on their Individualised
Educational Plan. Pupils who do not sit the final exam receive a document attesting the
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credits obtained and allowing their enrolment in regional vocational training courses.
The upper secondary education leaving exam can be carried out with the help of special
didactic tools. Pupils who followed a differentiated study plan and who have not obtained
the final qualification, receive a document attesting the course of study, the subjects, the
length of studies as well as competences acquired and the relevant credits obtained at the
final exam.

Methodology

Authoritative studies and official documents of the national, and the international
institutions, were used to explore the numerous ways in which different groups are
not to be excluded from equal opportunities and achievements, in the daily routines of
schools, and to link the scientific findings to the author’s personal experience in teaching
and in project management (Erasmus Plus project PREDIS, 2015-2018).

Results

The results of the study are the selection of the best educational strategies, which
are measures in the school system, in the teaching curricula for differentiation (careful
observation, motivation, non-standard evaluation, counselling, portfolio and personal
development plan), paying attention to human relation, identity and self-esteem (Huysse-
Gaytandjieva, Groot, Pavlova, & Joling, 2015; Booth, & Ainscow, 2018), caring for
social contacts among learners (well organized group work, mutual support, solidarity),
seeing students as persons, training of teachers, education of parents (educational styles,
examples, media-management), to prevent under-achievement and early school leaving.
Positive expectations and a supportive school environment can greatly improve the
learning experience of children.

Inclusive teaching means not discriminating against students, directly or indirectly,
creating an inclusive education climate in order to capture and strengthen the competences
of the learners, their academic, and personal development (learning to learn, portfolio),
improving teaching strategies (re-engineering educational programmes, assessment
forms), and guidance. It is teaching in a way that respects the diversity of all students,
and enables them to take part in learning and fulfil their potential, regardless of their
backgrounds, learning styles or abilities, removing any barriers that prevent students
from learning, using a variety of instructional formats (whole-group instruction, flexible
cooperative grouping, paired learning, peer tutoring, and student-led demonstrations).

To ensure access to academic curricular content, teachers create accessible lessons,
that include multiple ways of representing content to students and for students to
represent learning back, such as modelling, images, objectives and manipulatives, graphic
organizers, oral and written responses, and technology, caring for curricular adaptations
(use of large print, headphones, calculators, draw a picture instead, or just to have extra
time), instructional supports and participation, ensuring that all handouts, presentations
and online course materials are accessible and meet the accessibility criteria (for example,
using high-contrast text/background colours, legible fonts, and ensuring the text can be
read correctly by screen-reading software).

Schools provide instruction in a wider range of learning modalities (visual,
auditory, and kinaesthetic), which benefits their regular students as well, ensure access
to appropriate learning materials and resources, including textbooks. Contents can be
presented in interactive and practical ways (for example, using objects, images and video),
not only having text-based materials. For example, children with vision impairments can
use Braille texts, and sit at the front of classrooms; students with auditive impairments,

42 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

use hearing aids. Of course, support in the physical environment of schools is needed,
overcoming movement barriers, making ramps for wheelchair users (accessible
classrooms and toilets), etc.

Assessment and evaluation methods should help students to understand the standard
of work they are expected to produce; participatory assessment forms facilitate self-
evaluation and recovery plans, because they encourage learners to find their strengths
and weaknesses and to look for improvement strategies.

There is a definite need for teachers to be supported in implementing an inclusive
education. For there to be true long-term success necessitates formal training, starting
from the pre-service curriculum, in general and special areas of competence necessary to
be effective in inclusive classrooms (EASIE, 2012; EDA, 1997).

According to EASNIE (2012), the Profile of the inclusive teacher includes: valuing
learner diversity, considering learner difference as a resource and an asset to education;
supporting all learners, with high expectations for all learners’ achievements. Promoting
the academic, practical, social and emotional learning of all learners through effective
teaching approaches in heterogeneous classes; working with others, collaborating in
teamwork, with teachers, parents and families, other educational professionals; personal
professional development, taking responsibility for the own lifelong learning. Teachers
are reflective practitioners and initial teacher education provides a foundation for ongoing
professional learning and development.

School systems are expected to plan, implement, monitor and evaluate their
approaches to inclusion on a daily basis: governments must regularly collect and analyse
data to ensure children are reached with effective services.

Inclusive systems require changes at all levels of society. Adopting a holistic model of
inclusion means viewing it as a dynamic system that encompasses schools, and the wider
community. Besides policy-makers and practitioners, parents and society have a big part
to play; feelings and attitudes of parents of regular and impaired students influence the
educational process. At the community level, stigma and discrimination must be tackled.
Real inclusion is possible when communities and mass-media cooperate in this task,
through acceptance, and inclusive behaviour.

Discussion

The potential of inclusive education has to be studied further, to widen the research
basis. First, international agreement on definitions and on concept clarification is necessary
to support comparability, the advancement of research, and synergy of educational
measures. Secondly, detailed empirical studies have to be carried out in inclusive settings
in such a complex field, especially to enquire about the impact of different support models
on the main variables: quality learning by both regular and impaired students, the possible
advantages of inclusion to counter early school leaving of all learners, the effectiveness of
inclusive education in mainstream schools for students with severe and complex learning
difficulties (Imray & Coley, 2017), socialization, the contribution of society, and of the
world of work.

According to most authoritative experts, both students with and without disabilities
learn more in inclusive settings (Alquraini & Gut, 2012). For students with disabilities,
this includes academic gains in literacy, math, and social studies, better communication
and social skills. There are even critical opinions. Inclusion works when it is quality
inclusion, otherwise it can foster negative effects, such as marginalization of students with
disabilities in mainstream schools (Nes, 2017; Nes, Demo, & Ianes, 2017), aiming at the
implementation of research-based interventions and practices in inclusive schools.
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Conclusion

Like all persons, children with disabilities and disadvantages have ambitions and
dreams for their futures, they need quality education to develop their skills, realize
their full potential, and make their contribution to the common development. In our
information society high qualification is needed for all, keeping in mind both the human
rights and the social costs of illiteracy. The ability to read and write, and to understand
plays a vital role in the process of social progress and personal development.

To close the education gap for children in need, we must understand the importance
of inclusivity, and we should implement measures to strengthen the competences of
all learners, and their personal development, improving the organisation of the school
systems, the teacher training, and the social commitment.

This issue is open to future directions in research and implications for the practice.
For greater legitimacy based on empirical data, we need further efforts regarding different
aspects of inclusive schools. Ongoing work can challenge and explore successful access
to general education in inclusive settings preventing school failure in school policy
worldwide. Respecting differences benefits all students because it values their individual
strengths and contributions and makes the learning experience richer for everyone.

References

Alquraini, T., & Dianne Gut, D. (2012). Critical components of successful inclusion of students with
severe disabilities: Literature review. International Journal of Special Education, 27(1), 42-59.
Amor, A. M., Hagiwara, M., Shogren, K. A., Thompson, J. R., Verdugo, M. A., Burke, K. M., &
Aguayo, V. (2019). International perspectives and trends in research on inclusive education:

a systematic review. International Journal of Inclusive Education, 23(12), 1277-1295.

Anastasiou, D., Kauffman, J. M., & Di Nuovo, S. (2015). Inclusive education in Italy: description and
reflections on full inclusion. European Journal of Special Needs Education, 30(4), 429-443.

Bombardelli, O. (2006). Possibilities to improve learning skills of pupils with learning difficulties.
In Reader Internationale Woche 2006 (pp. 91-108). Bremen: Universitaet Bremen.

Booth, T., & Ainscow, M. (2018). Index for inclusion: Developing learning and participation in schools.
Centre for Studies on Inclusive Education (CSIE).

CAWI (2015). Equity and Inclusion Lens Handbook. Ottawa: City of Ottawa.

DellAnna, S., Tanes, D. & Pellegrini, M. (2018). Effects of inclusive education on pupils and students
without Special Educational Needs: A systematic Review. Paper presented at ECER Conference
2018, Bolzano, Italy.

Diagnostic and Statistical Manual (DSM). Accessed August 6, 2020 at: https://www.psychiatry.org/
psychiatrists/practice/dsm

EACEA (Education, Audiovisual and Culture Executive Agency) (2018/19). Italy Overview. Key
features of the education system. Retrieved August 6, 2020, from https://eacea.ec.europa.eu/
national-policies/eurydice/content/italy_en

EACEA (Education, Audiovisual and Culture Executive Agency) (2020). Special education needs
provision within mainstream education. Accessed August 6, 2020 at: https://eacea.ec.europa.
eu/national-policies/eurydice/content/special-education-needs-provision-within-mainstream-
education-33_en

EASIE (European Agency Statistics on Inclusive Education) (2018). Methodology Report - Updated
2018. Accessed August 6, 2020 at: https://www.european-agency.org/sites/default/files/easie_
methodology_report_updated_2018.pdf

EASNIE (European Agency for Special Needs and Inclusive Education) (2016). Preventing school
failure country policy review and analysis Italy. Accessed August 6, 2020 at: https://www.
european-agency.org/sites/default/files/agency-projects/CPRA/Phasel/CPRA%20Italy.pdf

EASNIE (European Agency for Special Needs and Inclusive Education) (2012). Teacher Education
for Inclusion - Profile of Inclusive Teachers. Accessed August 6, 2020 at: https://www.european-
agency.org/resources/publications/teacher-education-inclusion-profile-inclusive-teachers

44 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

EASNIE (European Agency for Special Needs and Inclusive Education) (2018). Evidence of the link
between inclusive education and social inclusion: A review of the literature. Odense, Denmark.
Accessed August 6, 2020 at: https://www.european-agency.org/resources/publications/evidence-
literature-review

EASPD (European Association of Service Providers for Persons with Disabilities). Accessed August
6, 2020 at: https://www.easpd.eu/en/content/about-us

EDA (European Dyslexia Association) (1997). The guidance criteria for training teachers of dyslexic
students. Accessed August 6, 2020 at: https://www.eda-info.eu/guidancecriteria.html

EDA (European Dyslexia Association). Accessed August 6, 2020 at: https://www.eda-info.eu/

Erasmus Plus project European Commission PREDIS (Preventing Early Drop out through Inclusive
Strategies), 2015-2018. Accessed August 6, 2020 at: https://event.unitn.it/predis/en/

Fruth, J. D., & Woods, M. N. (2015). Academic performance of students without disabilities in the
inclusive environment. Education, 135(3), 351-361.

Goransson, K., & Nilholm, C. (2014). Conceptual diversities and empirical shortcomings - a critical
analysis of research on inclusive education. European Journal of Special Needs Education, 29(3),
265-280.

Hagiwara, M., Amor, A. M., Shogren, K. A., Thompson, J. R., Verdugo, Miguel A., Burke, Kathryn
M., Uyanik, H., Aguayo, V. (2019). International trends in inclusive education intervention
research: A literature review. Education and Training in Autism and Developmental Disabilities,
54(1), 3-17.

Huysse-Gaytandjieva A., Groot W., Pavlova M. & Joling C. (2015). Low self-esteem predicts future
unemployment. Journal of Applied Economics, 18(2), 325-346.

Imray, P.,, & Colley, A. (2017). Inclusion is dead. Long live inclusion. Routledge: Abingdon.

International Classification of Functioning, Disability and Health (ICF) https://www.who.int/
classifications/icf/en/

Nes, K. (2017). Inclusive education and exclusionary practices in Norwegian school. In F. Dovigo
(Ed.), Special educational needs and inclusive practices. Studies in inclusive education (pp. 63-78).
Rotterdam: Sense Publishers.

Nes, K., Demo, H., & Ianes, D. (2017). Inclusion at risk? Push and pull-out phenomena in inclusive
school systems: The Italian and Norwegian experiences. International Journal of Inclusive
Education, 22(2), 111-129.

Ryndak, D., Jackson, L., & White, J. (2013). Involvement and progress in the general education
curriculum for students with extensive support needs: K-12 inclusive education research and
implications for the future. Inclusion, 1(1), 28-49.

Save the Children’s (2020). Resource Centre. Accessed August 6, 2020 at: https://resourcecentre.
savethechildren.net/keyword/children-disabilities

Schalock, R. L. (2013). Introduction to the intellectual disability construct. In M. L. Wehmeyer (Ed.),
The story of intellectual disability: An evolution of meaning, understanding, and public perception
(pp. 1-18). Baltimore: Paul. H. Brookes.

Schalock, R. L., Borthwick-Duffy, S., Bradley, V., Buntix, W. H. E., Coulter, D. L., Craig, E. P. M., &
Yeager, M. H. (2010). Intellectual disability: Definition, classification, and systems of support (11th
ed.). Washington, DC: American Association on Intellectual and Developmental Disabilities.

Thompson, J. R., Walker, V. L., Shogren, K. A., & Wehmeyer, M. L. (2018). Expanding inclusive
educational opportunities for students with significant cognitive disabilities through personalized
supports. Intellectual and Developmental Disabilities, 56(6), 396-411.

UNESCO (1994). The Salamanca statement and framework for action on special needs education.
Adopted by the World Conference on Special Needs Education: Access and Quality (Salamanca,
Spain, June 7-10, 1994). Save the Children's (2020). Resource Centre. Accessed August 6, 2020
at: https://www.right-to-education.org/sites/right-to-education.org/files/resource-attachments/
Salamanca_Statement_1994.pdf

UNESCO (2019). Global education monitoring report. Save the Children's (2020). Resource Centre.
Accessed August 6, 2020 at: https://en.unesco.org/gem-report/

UNESCO Institute for Statistics (2018). Handbook on measuring equity in education. Save the
Children's (2020). Resource Centre. Accessed August 6, 2020 at: http://uis.unesco.org/sites/
default/files/documents/handbook-measuring-equity-education-2018-en.pdf

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 45



Education and Self Development. Volume 15, Ne 3, 2020

UNICEF (2011). The right of Roma children to education: Position paper. Geneva: UNICEF
Regional Office for Central and Eastern Europe of Independent States (CEECIS).

UNICEF (2017). Country Office annual reporting, Countries implementing key measures of
inclusive education. Save the Children's (2020). Resource Centre. Accessed August 6, 2020
at: https://blogs.unicef.org/blog/inclusive-education-children-with-disabilities/

United Nations (2006). The UN Convention on the rights of persons with disabilities. Save
the Children's (2020). Resource Centre. Accessed August 6, 2020 at: https://www.un.org/
development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities.html

United Nations (2015). Sustainable development goals (SDGs) 2030. Save the Children's (2020).
Resource Centre. Accessed August 6, 2020 at: https://www.undp.org/content/undp/en/home/
sustainable-development-goals.html

Van Mieghem, A., Verschueren, K., Petry, K., & Struyf, E. (2018). An analysis of research on
inclusive education: a systematic search and meta review. International Journal of Inclusive
Education, 24(6), 675-689.

World Health Organization (2007). International classification of functioning, disability and health:
Children and youth version. Geneva.

46 Creative Commons by the Authors is licenced under CC-BY-NC





