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IloproroBka yuuresnei B KTaCCMY€CKOM YHUBEPCUTETE:
KeJiC fecATNIETHEN COBpeMeHHOoI1 ucropumn KOY

Vinpmat P. Tadypos
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B 2020 roxy Kasanckuil yHMBepcuTeT IOMYYMT NMEPBYIO 3HAUYMMYIO OLI€HKY CBOMX
IpeobpasoBaHmil B 06/1aCTU TIOATOTOBKM YIMTEIel, OCYLIECTB/ISABLUIYIOCS B TeUEHNUe He-
CKONBKMX TocnefHux neT. CormacHo Bepcum MeXIyHapOJHOTO PeTMHIOBOTO areHT-
cra Times Higher Education KOV Bomén B uncio 100 1yqimx yHUBEPCUTETOB MUpa
B IpenMeTHoI obnactu «ObpasoBanme». Ha cerogHALIHMII TeHb 9TO JIYYIINI OKa3a-
Tenb He TONbKO B Poccunm, HO u B cTpaHax Bocrounoit Esponer 1 CHI. 3to ABnsercs
IIOATBEP)KeHYEeM IIPAaBIIPHOCTY CTPATEIMN YHUBEPCUTETA B 06/IACTH NeiarOruyecKoro
06pasoBaHIis, KOTOPYIO [IOCTIE[OBATENbHO BHEAPSIIN B IIOC/IEAHNE ecATh teT. 2020 rof
ABJISIETCSI OCOOCHHBIM B MCTOPUM YHUBEPCUTETA, IIOTOMY YTO IIOBOAMUT UTOrH 10-7€T-
Hell TpaHchopMaIyy yaeOHOTO 3aBefieHNs B CTaTyce (efiepalbHOTO YHUBEPCUTETA, CO-
3paHHoro YkasoM Ilpesupgenta Poccuiickoit @epgepaunn. Ha ceroguamnmit fenp KOY
BXOZIUT B YMCJIO IECSATHU KPYIHEHMIINX YHUBEPCUTETOB CTPAHBL, 3[1eCh 00ydaeTcs HOpsiaKa
50 TBICSY CTYHZEHTOB M aCIMPAHTOB I10 OOJIBLIMHCTBY HAllpaBIeHWIT IOJTOTOBKM BBIC-
1Iero 06pasoBaHms COBpeMeHHOI Poccun. YHMBepCUTeT y4acTByeT BO MHOTUX TOCYAap-
CTBEHHBIX HayYHBIX 11 00pa30BaTe/IbHbIX IPOrpaMMax, B TOM 4MCJIe B TOCYAApPCTBEHHOM
IpOeKTe, HAIIPABIEHHOM Ha IOBbIIIEHNE MeXX/[YHAPOIHOI KOHKYPEHTOCIIOCOOHOCTY Be-
IYIIMX POCCUIICKUX BBICIINX Y4eOHBIX 3aBefIeHMIL.

I[Temarormyeckoe o6pasoBaHe SBSETCS OFHUM 13 BOKHENIINX HAPABIEHNIT fesi-
tenbHOCT KOY. C 2015 rofy oHO omnpefiendeTcs KaK OfUH U3 IPUOPUTETOB PasBUTUA
yHuBepcuTera. KasaHCKMIT YHMBEPCUTET CTal OfHUM U3 BeNYIIMX MMPOBBIX MYIbTU-
KY/IbTYPHBIX ¥ MY/IbTHIVHIBaJIbHBIX HayYHO-00PA30BaTENIbHBIX LIEHTPOB IIO[TOTOBKM
BBICOKOKBaIM(UINPOBAHHBIX [IEATOTMYeCKNX KapOB /st BCeX YPOBHelt 06pasoBaHMs:
TOUIKOJIbHOTO, ITKOJIBHOTO, BBICILIETO U TIOC/IeBY30BCKOro. Ha ceroqHAIIHNMII feHb TONb-
KO /IBa POCCUIICKMX By3a — MockoBckmit 1 KasaHckmit yHMBEPCUTETHI — IPe/iCTaB/Ie€HbI
B [IBYX BeIyLIMX Me>XAyHaponHbIx peiitiHrax QS u Times Higher Education.

Poccmitckne u sapybesxHble 9KCIepTbl paccMaTpuBaioT KasaHckuit yHMBepcuTeT
B Ka4yeCTBe OJHOTO M3 MEXAYHapORHBIX JIMAEPOB B 00/IACTM IIeJarOrM4eckoro obpa-
sosanusa (Menter, Valeeva, & Kalimullin, 2017). 910 cBs3aHO, B 4aCTHOCTHU, C T€M, 4TO
YHMBEPCUTETY YAAIO0Ch CO3[JaTh CUIbHYIO KOMaH/y 3 aBTOPUTETHBIX MEXIYHaPOJHBIX
U OTeYeCTBEHHBIX MCCTIefl0BaTeNell, 00beINHEHHBIX COBMECTHBIMM ITPOEKTAMIL.

OpHMM V3 TaKUX NIPOEKTOB ABJIAETCA TPAJUIMOHHDI Me>XIyHapoRHBbI GopyM 1o
neparornyeckomy obpasosannmio (IFTE) (http://ifte.kpfu.ru/ru/glavnaya/). B 2020 roxy
B HeM IIpUHsIN y4yacTue 6oree 860 ydeHbIX 13 275 HaAyYHBIX U 0OpasoBaTe/IbHbIX Opra-
HU3aLuUi, B TOM 4ucjie us 79 3apy6e>i<Hblx YHUBEPCUTETOB, B YaCTHOCTU, U3 Benmnko6-
puranuy, CHIA, Vpnangun, ABctpanun. IlaptHepamu Popyma BoicTymuam Poccmii-
cKasi akafeMusi 0OpasoBaHNs U Ps MEKIYHAPOAHBIX HAyYHBIX accoruaruit. KoMmmanms
Microsoft mogpepsxana IFTE-2020. 3a 10 gHeit Ha 136 BUPTYalIbHBIX caiiTax ObUIO Ipef-
CTaB/IeHO 536 paboT, OCBETUBILX TYYIINIT ONBIT TOATOTOBKM IIperofiaBaTeseit B Poccun
u mupe. OpranusaTopaM yJanoch Ha BLICOKOM ypOBHE ITPOBECTY MEPBbIii BUPTYaIbHbIN

6 Creative Commons by the Authors is licenced under CC-BY
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¢dopym 1o negarorndeckomy obpasosanuio B Poccuu. Vsbpanusie Matepuansr ®opy-
Ma-2020 npeJcTaB/IeHbl B JAHHOM CIIELMaJIbHOM BBIITyCKe XKypHaIa.

3a cBoro 6onee yem 200-71eTHION UCTOpUI0 KasaHCKMIl YHMBEPCUTET TIePeXUT He-
CKOJIBKO peopraHM3allNil, HO HM OffHa 13 HMX He CPaBHMMA C MACIITaOHBIMU M3MEHe-
HISAMU TIOCTIEHUX NECSATH JleT: oObefHeHne 7 He3aBUCUMbIX y4eOHBIX 3aBefjeHMNIT,
MEIVUMHCKUX KINHUK, HAYYHO-MCCIeIOBATENIbCKNUX LIEHTPOB, TUIIEEB 3aBEPLIN/IOCD CO-
3[aHNEM YHMBEPCUTETCKOTO XOJIIMHTIA, KaKUM celiyac ABAercsa KasaHckuii demepaib-
Hb1i yHuBepcuter (Gafurov, Safiullin, & Elshin, 2017). Brarogapst BKIOYeHUIO B €ro
COCTaB [IByX CIIEIVaIM3MPOBAHHBIX Ieflarorndeckux By3oB KOV cran ogHUM M3 Tpex
KPYIHENIINX LIeHTPOB MOATOTOBKY Y4MTeENIEl B CTPaHe.

[MoguepkHeM Takxe, 4To KasaHckuil yHMBepCUTET ABJIAETCA ONHUM M3 CTApeNIINX
B Poccun B atoii cepe. C 1812 ropa B cTpykrype KasaHcKoro MMnepaTopckoro yHuBep-
cutera JierictBoBai Ilegarornyecknii MHCTUTYT, KOTOPBIN B T€Y€HME JUINTEIHHOTO Bpe-
MeHM OBUI MPAaKTNYECK! eMHCTBEHHBIM IIO IIOATOTOBKE YUMTeNeil A1 3HAUUTeNbHOI
JacTV TEPPUTOPUN CTPAHBI K BOCTOKY OT Mocksbl. CrycTs fiBa ctoneTns Kasanp BHOBb
3aHsA/IA Ba)KHOE MECTO B IeJarorM4ecKoM 00pasoBaHMM CTPaHBI, IPeX/e Bcero 6aro-
Zapst COOCTBEHHBIM ITOAXOfaM K pepOpMUpPOBaHUI0 06pa3oBaTeIbHON crcTeMbl Poccun
(Gafurov, 2013).

Bxiouenne Kasanckoro yHumsepcurera B cdepy IMearorndeckoro o0pasoBaHIs
ObIIO TIPOJIVIKTOBAHO, C OJHON CTOPOHBI, Mpo6IeMaMy CIlelNanu3NpOBaHHBIX BY30B,
a C Ipyroii — 0611eMIpPOBBIMY TPEHAAM, CBSI3AHHBIMU C YIaCTUEM YHIBEPCUTETOB Pas-
yy4HOoTOo Tua B moarotoske yunreneit (Ellis & McNicholl, 2015; Elstad, 2010; Fancourt,
Edwards, & Menter, 2015; Beauchamp & Clarke, 2016; Menter & Hulme, 2011). Bce aTo
CHeNano aKTyalbHOJ 3ajjady NOATOTOBKM BBICOKOKBaTM(MUIMPOBAHHBIX KafpOB IJIA
COBPEMEHHON POCCUIICKOI NIKOJIBI B aKaJleMUYECKOM BY3€.

Cpeny BBICIINX Y4eOHBIX 3aBeIeHNIT, peaTi3yIOLIMX IPOTPaMMBbl OTOTOBKY yUUTe-
neit, Kasancknii gefiepabHblil YHUBEPCUTET — 9TO 0COOBII peHOMEH, KOTOPbIL chopmu-
POBaJIcs B TeU€HME HECKOIbKUX TOCeNHuX 1eT. KOV ABnsgeTcs mepBbIM KIaCcCUYeCKUM
YHUBEPCUTETOM B COBPEMEHHOIT Poccui, co3faBIinM COOCTBEHHYIO MOJENb [Iearori-
4ecKOro 06pa3oBaHMsA, OTINYHYIO OT TeX, YTO IPVMHATHI B IIefJarOTMIECKUX YHUBEPCHUTE-
Tax M OCTAIOTCS HEM3MEHHBIMI Ha IPpOTsDKeHnn MHOTUX gecsitunernit (Kalimullin, 2014;
Valeeva & Gafurov, 2017).

ITo orjeHKaM POCCUIICKIX 1 3apyOe>KHBIX 9KCIIEPTOB, CHCTEMA MeJAarorn4ecKoro 06-
pasosanya KOY geMoHCTpupyeT mpuMep yCIelIHOM MOJiepHU3ALUY 3TOT cepbl, 4TO
MOJKeT OBITD [IO/IE3HO U /IS IPYTUX BY30B.

[TpoaHanM3yMpoBaB NPUOOPETEHHBIN OIBIT, MbI BBIABMIN JBE TPYIIIIBI IO3UTUBHBIX
¢axropos. [TepBas rpymma BKIodaeT Te 3¢ (eKTsl, KOTOpble BOSHUK/IN OT 00be M HEeHIIS
KIaCCUIECKOTO U IEeJarorn4ecKoro YHMBEPCUTETOB, YTO MO3BOMM/IO 3aKPBITh MHOTHE
0071eBbIe TOUKN B CHCTeMe TIOATOTOBKM yunTeseil. CuibHas MaTepuaIbHO-TeXHUIeCKas,
nmabopaTopHasA U Kafiposas 6asa yHUBepPCUTETa [IO3BOJIMIIA YIYYIIUTD COflep>KaTeTbHYI0
CTOPOHY IIefJarOrMIecKOro 06pasoBaHNs, a TPALULNOHHbIE IPENMYI[eCTBA IIearoru-
YeCKIX BY30B — ITyOOKas MeTOAMYEcKas ITOATOTOBKA 1 BOCIMTATENbHASA paboTa, 4TO
B II€/IOM MOYXHO Ha3BaTb I1earOrNIecKoll aTMoCc(epoil, — OpueHTHpoBatu mpodeccuo-
HAJIbHYIO IIO/ITOTOBKY CTY/IeHTOB Ha IPaKTUYeCKYIO AeATeNbHOCTD. Tak Mosienb mefaro-
rudeckoro obpasosauns B KOV Bxmounia B cebst Bcé camoe jrydiiiee 1 HeOOXOAMMOe AJLst
KayeCTBEHHOIT pealnsalyy 06pasoBaTeIbHBIX IIPOTPaMM.

[TpucoenuHeHNe ClIelMaNN3MPOBAHHBIX ITe/JaTrOTMYeCKUX By30B K KPYITHOMY MHOTO-
IpoUIBHOMY YHUBEPCUTETY HO3BOINIIO PELINTD ¥ MHOTVIE SKOHOMIYECKIe TPOOTeMBI.
Peun uper He TO/MBKO 006 MHPPACTPYKType (COCTOsIHME 3[aHNUIL, HAMM4ne COBPEeMEeHHO-
ro o60pyfOBaHUA, JOCTYN K MH(OPMAIMOHHBIM pecypcaM, KaueCTBeHHble 00pa3oBa-
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Te/IbHbIE 11 OBITOBbIE CEPBUCHI /IS CTYAEHTOB U fIP.), HO 11 O KOHKYPEHTHOII 3apaboTHOII
I/TaTe, O BO3MOXKHOCTSAX IPUBJICUYEHNUA BBICOKOKBAMM(UIMPOBAHHBIX IIPeIoaBaTeneit
U YYEHBIX, TAJIAHT/IVBBIX MOJIOJBIX UCCIEOBaTeNIel, 06 yCIOBUAX A/t UX mpodeccuo-
Ha/IbHOTO COBEPLIEHCTBOBAHMA.

Bce 9TO 03BONMMIIO CAEIaTh HAIy CUCTEMY II€arormueckoro obpasoBaHms ca-
MOJI BapMaTUBHON M PasBETBIEHHON B cTpaHe. B Hacroamee BpeMa Kasanckuit yHnu-
BEPCUTET ABIAETCSA ONHMUM M3 HEMHOTUX POCCUIICKUX YHMBEPCUTETOB, MMEIIINX BCe
YPOBHU IIOAATOTOBKM y4MTeElN 10 BCEM JUCHUIIIMHAM COBPeMEHHON WKoblL. ITo mpo-
rpaMMaM IeJarornIeckoro 00pasoBaHus B yHIBEpCUTeTe 00yIal0TCst 04T 10 ThICSY
CTY[IeHTOB, YTO cocTaBnAeT 18 % Bcex crymenToB KOY. Kpome Toro, 6omee 10 ThicAY
MPaKTUKYOIMX YIUTENell eKeroJHO MPOXOAAT Yepe3 IPOrpaMMbl IIOBbIIIEHNA KBa-
MUKaINY, YTO CIOCOOCTBOBAIO CO3[JAHMIO PeabHON CUCTEMBI HeIIPePBIBHOTO ITefa-
TOTMYECKOTO 0OPa30BaHMsL.

Hamu cospaHbl Tpy OCHOBHbBIE MOJeNN IOATOTOBKM yumreneil. B ¢puwmane KOV
B ropoge Emabyra 6pu1a coxpaHeHa TpafUIIMOHHAs MOJE/Ib IOATOTOBKY yunTerneil. OHa
HpefIonaraeT Hajmuaue Ipo@UIbHBIX (HaKynbTeToB ((PUSMKO-MaTeMaTHYeCKoro, MHO-
CTPaHHBIX A3BIKOB I JIP.), KOTOPbIE CAMOCTOATE/IbHO FOTOBSAT YIUTE/Iell B TOI MM MHOM
obmacTyt, HO U BOBJIedeHbI B 06mmyo cucremy KOV 6marogapsa Bo3MOKHOCTAM UCHOIb-
30BaHMA €T0 CEPBUCOB, PECYPCOB, a TAKXKe aKaJleMUIeCKOM mobunbHOCcTH. C 2011 roma
B Enaby>xckuit ¢pumvan 6b1m cielaHbl 3HAUNTEIbHbIe (PYHAHCOBbIE BIMBAHIIA, HAIIPaB-
JIeHHBIE Ha MOBBIIIEHNE KBATUPUKALNU IPOPECCOPCKO-IIPENOoAaBaTeNbCKOTO COCTABA,
IpUBJIeYeHNe TEePCIIeKTUBHBIX MCCIefoBaTeNell, OCHalleHIe TabopaTopHOIl 6asbl, 06-
YCTPOIICTBO U IPHOOpeTeHIe COBPEMEHHBIX Y4eOHBIX KOPIIYCOB, O0LIeXXnTnii 1 ip. B pe-
3y/lIbTaTe MOBBICMIACH SKOHOMUYECKasA CTaOMIBHOCTb y4eOHOTO 3aBefieHVs, BBIPOCIN
Hay4Hble ITOKa3aTe/My, CpefHMIT 6al MOCTynMBIINX 110 pesynpTatam EI'D u momynsap-
HOCTb cpefiyi abuTypyeHToB. Emaby>kckmil MHCTUTYT CTal M3BECTEH 3a PyOeXoM, U ce-
ropHs mopsigka 40 % ero CTyfieHTOB — MHOCTPAHIBL. 31ech GOPMUPYETCsI COBPEMEHHBII
IIKO/TbHO-YHMBEPCUTETCKII KOMIITIEKC, KOTOPBII BKIIOYAaeT B CBOIO CTPYKTYpY 061ieo-
OpasoBaTeIbHYIO MIKOTy. 3afada He TOIbKO B COBEPLICHCTBOBAHMY 00Pa30BATE/IbHOTO
¥ BOCIIMTATeNTbHOTO Mpoljecca B 3TOM CpeflHeM Y4eOHOM 3aBe[leHNN, HO U B OTpaboTKe
TEXHOJIOTHI PasBUTHsI IOJOOHOTO THUIIA IIKOJI.

B Kasanm — B IIaBHOM KaMIIyce — CO3JlaHa paclpefie€éHHasA MOJENb IOATOTOBKM
yuanrereit. Kaxpput npodunbhbii nHCTUTYT KOV CTas y3/moBbIM 3BeHOM pabOTBI € yui-
Te/IAMU B COOTBETCTBYIOLIEN peMeTHOIT obmactu. IlorpyxeHne B IpeIMETHYIO CPEfy,
Korpa Oyayuive yunrtenst GusnKu (XMMUM, MaTEMATUKU U IP.) TOTOBSITCSI BMECTE CO CTy-
IeHTaMM KIacCMYeCKUX HAllpaB/IeHUI! MOATOTOBKY, SABIAETCA BaKHENIIMM (aKTOpOM
MIOTy4eHM s IPEIMETHBIX KOMIIeTeHIINIA.

3HaHMUA 110 MeJarOTMYeCKUM, ICUXOMTOTNYECKIM AVCIUIUIMHAM J TEXHOJIOTVAM 006-
Y4eHMs CTYEHTbI OTTAYMBAIOT B VIHCTUTYTe IICUXOIOrNNU U1 0OpasOBaHUS, SIB/LIOIIEMCS
KOOPJMHMPYIOIUM AJPOM HaIllell CHCTeMbI IOATOTOBKM ydmresneil. [lonnmas sHaum-
MOCTb He TOJIbKO (pyHAMEHTA/IbHOI, HO I METOAIYIECKOII IOTOTOBKY OYAYIero yum-
TeJlA, MBI yensAeM 0coboe BHMMaHNe METOAMKAM IperofaBaHys yIeOHbIX TUCIUIIINH.
Meroanyeckast IIOATOTOBKA OCYIIECTB/ISIETCS U B 6a30BBIX MHCTUTYTAX, 1 B L]enTpe mpa-
KTMYECKMX KOMIleTeHIMII VIHCcTUTyTa ncuxonoruu n o6pasoBaHis, Iie 000pyHTOBaHbI
HOBeIIIIIIe IIKO/IbHbIE TabopaTopun U KabuHeTsl 0 psfy avcuumvH. Co3gaHHbIE 110
IPUHIUITY MOJIeTbHBIX (B KaKOJ-TO CTeNeHM MeaNnbHbIX), OHM aKKYMY/INPOBaJIM COBpe-
MeHHOe yuebHOe 060pyIoBaHIe, KOTOPOE ICIIOIb3yeTCst B COBPEMEHHOIT LIKOJIE.

Ha 6ase JHcTuTyTa Icuxonorum u 06pasoBaHMs YCIIELIHO alpoOupoBaHa ellle OffHa
HOBAIVsI — eAVHbI LIeHTp Iefarornveckoi MarucTpaTypsl, 06beaMHUBIINIT GOJIBIIYIO
9acTh MAarMCTEPCKMX IIPOTPAMM II0 TIefJarOrn4eckoMy 06pa3oBaHmio (OOBIYHO OHM IIPH-
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KpemieHbl K Kadegpam). TO MO3BOMMIO HAM HE TONBKO YCTPAHUTDH AyOIMpOBaHIE
Y IPOBECTY ONTUMM3ALMIO, HO M YCTAaHOBUTDH €VHBIN MEHEIPKMEHT, KOHTPO/Ib Kade-
CTBa 1 BOCTPeOOBAHHOCTY IporpaMM. Takoil MOAXOf MO3BOIIII 3HAYNTENIBHO OBICTpee
pearnpoBaTh Ha IIOTPEOHOCTI AVHAMUYHO MEHSIOMIENCA KOHBIOHKTYPBI PBIHKA TPyHa
(Gafurov, Valeeva, Kalimullin, & Sakhieva, 2018).

B nocnepguue rogpt 8 KOY aktusHO Qopmupyercs HoBas 1udpoasd MHPPACTPYK-
Typa y4eOHOro Ipoliecca 1 UCCIefoBaHmii B cepe obpasoBanusi: OTKpbIT «LleHTp -
poBbIX 06pasoBarenbHbIX TexHonmornii EduTech», mpakTudeckn Bo BceX MHCTUTYTAX CO-
3IaHbI AyJUTOPUI MIPOEKTHPOBAHY [1M(PPOBBIX 00PA30BATEIbHBIX CPell, BUAEOCTYANN
PasHBIX TUIIOB, cpOpMMPOBaH VIHCTUTYT MepejOBBIX 06pa3oBaTEIbHBIX TEXHOIOTHIL, 3a-
HAIOLVIT TEHAEHIMIO HA AUCTAHIMOHHOE 00ydeHNe I IPOeKTUPOBaHME OHJIAIH-KyPCOB
B PaMKax BCEro y4eOHOTO 3aBefIeHN.

PasButre fanHO MHQPACTPYKTYpPhI 0OeCIIednBaeT YCIOBUSA AJIsI YCIIEIIHO pabOThI
MCCTIeflOBATENbCKIX TPYIIII IT0 TeMaTHKaM, CBA3aHHBIM C IV poBu3alyeli 06pasoBaHms.
OpHOBpPEMEHHO MBI IIPUBJIEKaeM KPYITHEIINX OT€YeCTBEHHbIX I 3aPYOeIKHBIX IIPOM3BO-
IuTesNell MPOrpaMMHBIX U allllapaTHBIX PelleHNiT B 00pa3soBaHNN K IIPOIIECCY MTOATOTOB-
KI1 VI TOBBIIIEHV KBaMMPUKAIVM YIUTeNIbCKNUX KafipoB. [lokasatenem adpdexTnBHOCTI
TAKOJI IOJIUTUKY B STON OOJIACTHU CTaJl JOCTATOUHO OBICTPBIN U 3(DPEKTUBHBIN IEPeXOf
Ha AMCTaHIMOHHOe oOydueHne B MapTe 2020 rofja B yC/IOBIUSX HMAaHAEMIUU KOPOHABUPY-
ca. YacTp Hammx 06pasoBaTENIbHBIX IPOTPAMM K 9TOMY BPEMEHM YrKe IIPeIofiaBanach
B pe)X/IMe CMEIIAaHHOTO 00YYIeHIsI, I09TOMY U IIPEOfjaBaTe/IN, ¥ CTYeHTbI MIMeNn Heo0-
XOZMMbIe KOMIIETEHIINN JJI y9acTusA B 06pasoBaTeNbHOM Mpoliecce B yIaeHHOM (op-
mare. OrpagHo, 4To 607ee 90 % HALIMX CTYAEHTOB IOIOKUTEIBHO OLIEHIIN KaIeCTBO
OpraHM3aIM y4e6HOTo Ipoliecca B AUCTAaHIIMOHHOM QopmaTe. BompImMHCTBO 13 HUX
chenmanu craBKy Ha mwiaTdopmy Microsoft Teams. Mbl HaMepeHbI IPOJO/DKUTD COTPYH-
HIMYECTBO C 9TOJ KOMIIaHMell, IJIA 4ero B OmpKaiiliee BpeMsA IPeJIIoaraeTcsl Co3farh
LlenTp KOMIeTeHI[MN (LIEHTP MPEBOCXOACTBa) KoMmaHuu Microsoft, KOTOpbIit BO3BMET
Ha cebsA QyHKIMM afMVHUCTPUPOBAHNUSA, METONUYECKOTO CONPOBOXKIEHMA, OOYIEHIA
U TIePeTIOATOTOBKM IIpeIIofiaBaTesell M METO/MICTOB.

Jna yuammnxcsa obmeo6pasoBarenbHbix mKon B KOY paspaborana 6asa MHHOBa-
LMOHHBIX MY/IbTUMEUITHBIX 00pasoBaTeNbHBIX PECYPCOB IO (PUSNMKe U CUCTeMa-KOH-
CTPYKTOpP Y4eOHBIX 37IeMeHTOB «YdeOHas cpefa XXI+», KOTOpas MMPOKO UCIOb3yeT-
Cs IJIsL CO3[AHNSI My/IbTUMEUITHBIX 00OpasoBaTe/IbHBIX pecypcoB. [IIsi M3pgaTenbcTBa
«BVIHOM. JIaboparopus sHaHMI» ObUT pa3paboTaH My/IbTMMEIUIHDIN yaeOHuK «Du-
3mKa. 10 K1acc», K KOTOPOMY ObUI OTKPBIT CBOOOLHBII HOCTYII B EPUOJ MAHEMUN KO-
poHaBupyca. B mpoljecce peanusanuy — MpoeKThI IO CO3JAHNIO MHTEPAKTUBHBIX y4eb-
HMKOB 110 pusuke ¢ 7 o 11 xiace, mo acrpoHoMun (6a3oBblil 1 yrIy6IeHHbIIT yPOBHN),
a TaxKe My/IbTHMeUITHOTO pecypca «I'eorpadus us kocMocar.

TpeTbst MOeNIb TIOATOTOBKM YUnTe/Nel — MHTeTpaTuBHasA. E€ peannsann:a Bo3sMoxHa
TOJIBKO B YCTIOBMAX MHOTOIIPO(MIIBHOTO YHUBEPCHUTETA. DTa MOJIeNb MOfIpasyMeBaeT Ha-
jm4ne rubKUX yaeOHBIX ITAHOB [/Is1 6aKa/IaBPOB KIACCHYECKMX HAIIPAB/IeHMII TIOATOTOB-
KU C L[eIbI0 BO3MOYKHOTO IIepexo/ia Ha 00ydeHue 110 MeflarorimyeckuM npoduiaM mocie
IepPBOTO WM BTOPOTO rofa o6ydeHus. [JONOMTHNTENPHO B paMKaX 9TOM MOJE/IN Pean-
3yI0TCA pa3HOOOpasHbIe IPOTPaMMBI ITPOdecCUOHANTbHOI IEePeIIOArOTOBKM I TeX, KTO
ob6y4asicst Ha KIaccudecKux mpoduisax ($pusuka, XuMusi, 61OIOTHS U AP.). ITOT IMOAXOS,
COOTBETCTBYeT npefnoxennto [Ipesunenrta Poccurickoit ®enepanyu Bragumupa Brnagn-
muposnda [TyTnHa, BoickasanHoro 15 ausaps 2020 roga B ITocnmanun k @efepanbHoMy
COOpaHUIO O IPeJOCTaBIEHNI BO3MOXXHOCTH CTYAEHTaM IIOC/Ie BTOPOTO Kypca BhIOMpPATh
HOBOE HAIIPaB/IeHNe WU IIPOrPaMMy 00yIeHMs.
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Eije ofHMM IIpeMMYyLIeCTBOM PasBUTH MefaroriM4ecKoro 06pasoBaHMsi B COCTaBe
KPYITHOTO YHUBEPCUTETCKOTO KOMIUIEKCA CTaIO0 CO3/IaHMe YHUKAIbHOI (POPMBI IIIKOJb-
HO-YHVUBEPCUTETCKOTO MapTHepcTBa. [IoMMMO e1aby)XCKOro ombITa, TakKe 1 B Kasanu
YHUBEPCUTET MMeeT [Ba XOPOILIO 3apeKOMEHJO0BaBIIMX cebs 06Ieo6pasoBaTeIbHBIX
nMLesi, C KOTOPBIMIU COTPYIHMYAIOT IIPeIofiaBaTe/l YHUBEPCUTETA. DTH JIUIEN BXOAAT
B TOP-100 my4mux poccmiickux mxona. OHM perMoHanbHbIE TMAEPHI IO YUCTY mobe-
AuTesNell OJIMMINAJ PA3TNIHbIX YPOBHell. B aToM rogy HaumHaer paboTy meTCKuMil caf
IS IeTell C pacCTpOIICTBaMy ayTUCTUYECKOTO CIIEKTPA, OPMEHTMPOBAHHBIN B TOM YMCTIE
U Ha aKTMBHYIO MCCTIEOBATE/IbCKYIO [IeSITENIbHOCTD He TOIbKO MelaroroB I IICMXO0JIOTOB,
HO U 1epeKTOIOTOB, MEIMKOB, (PM31OTIOTOB, T€HETUKOB, (hapMalleBTOB.

Bce Hamm o6pasoBare/IbHbIE YIPEXK/EHMS JOLIKOTBHOTO, HAYA/IBHOIO U CPEHEro
3BeHa MBI pacCMaTpPUBaeM, C OJTHON CTOPOHBDI, KaK BBICOKOKa4eCTBEHHYIO 6a3y I Ipa-
KTHKI CTYJEHTOB, a C APYToil — KaK IUIOM[AAKY /I NCCIIE0BATeIbCKOI pabOThI, KOTOpast
MO>KeT OBITh HeJIOCTATOYHO IPEJICTAB/ICHA B TPAVILIMOHHBIX IIe/JarOTMYeCKUX YHIBEPCH-
TeTax. B 9T0il 06/1acTM MBI aKTMBHO COTPYAHMYAEM C Bemyleii B Poccuu HaydHOII opra-
Hy3anueil B obmacty obpasoBanns — Poccuiickoit akaeMueit oopasosanus. B 2016 roxy
OHa co3flajla B HallleM YHUBEpPCHUTEeTe CIeLMalM3/MPOBAHHBIN HAyIHO-JMCCIETOBATENb-
CKUII LIeHTpP, KOTOPBIil TIOCTOSIHHO HapallyBaeT CBOI noTeHnyan. Tonbpko B 2019 roxy
B cTpyktype [IpuBomxckoro Pernonanbproro Hayunoro nerrpa PAO 6bumit cosgans! Tpu
HOBBIe Tabopatopun: «[udpposrie 06pasoBaTenbHbIE pelleHNsA», «KorHuTuBHbIE NCCTe-
IoBaHMsA B 00pasoBaHmm», «YIpasjeHre obpasoBannem». [Togo6Has oprannsauoHHas
CTPYKTYypa I03BOIN/Ia KOHCOMMANPOBATb PECYpPChl U TeMaTHYeCK) 0ObeIMHUTD IIPOBO-
numble B KasaHckoM (enepabHOM YHUBEpPCUTETe HAyIHbIE MSBICKAHIIA.

MBI OCyIIIeCTBIIAEM TeCHOE B3aMIMOJIEICTBIIE C PETMOHAIbHBIM MUHMCTEPCTBOM 06-
pa3oBaHsI M HAYKUY, SIB/LIIOLIMMCS OCHOBHBIM PabOTO/aTe/IeM [i/isl BBILTYCKHIKOB IIefja-
TOTMYECKMX IporpaMM yHuBepcuteTa. COBMECTHO ¢ HUM MbI cosfianu KoopamHamuon-
ublit CoBeT 110 Iefarorndeckomy obpasosanuio B Pecriy6mke Tatapcras.

Bropas rpynma 671aronpuATHBIX (aKTOPOB, OKa3aBIINX ITO3UTMBHOE BIVAHNE Ha
ycreinHoe pasButue keiica KOY B obmactu meparorndeckoro o6pasoBaHims — 3T0 Opu-
eHTauysA nefaroros KOV Ha akTHMBHOE MEXIYHAPOLHOE COTPYIHIYECTBO, M3YYEHNE Tyd-
IINX IIPAKTVK BEAYIINX 3apyOexkHbIX yHyBepcutetoB. C aToit nenpio B KOV 6bu1n cospa-
HbI CIIEIVaTbHBII CUTYAIMIOHHO-aHAIUTIYECKIUIT IIEHTP U PN, HAyIHBIX 1a60paTopuiL.

B 2015 rogy KOV cran tem yuyactaukom IIpoexra 5-100, KoTOpbIi yBUzEN B Hefa-
TOTMYEeCKOM 00pasoBaHNM OJHY 113 CBOMX ITTABHBIX COLMATbHBIX MICCHIT, U TOATOTOBKA
yuuTenei CTana OJHMM M3 IIPMOPUTETOB HAILIETO YHMBEPCUTETAa. DTO [AN0 HaM BO3-
MO>XHOCTb CKOHIIEHTPMPOBATh PECYPChI ¥ HAPACTUTD MICC/IEOBATE/IbCKIUI OTEHIIATL.
B 2019 rogy B 3 pasa Bo3pocio puHAHCHPOBaHNE HALINX MCCIELOBAHMII B chepe 06-
PasoBaHNA OT KPYIHENIINX HAI[OHA/IbHBIX HayYHBIX (POH/IOB M YACTHBIX KOMIAHUIL
MHorue npoexTsl yueHbXx KOV nMeT MeXXANCHUIUIMHAPHDIN XapaKTep, 00 beInHsIsI
McceioBaTesneit 13 06/1acTi MeJaroruKy, IICUXOI0TUY, MEIUIVIHBL ¥ KOMIbIOTEPHBIX
TexHo/Moruit. brnarogaps passutuio skcnepTHoll penyTtauun KOY axTmBusnposamich
Hay4Hble MCCIe[IOBAaHMA M SKCHEPTU3BI IO 3aKady YacTHBIX opraHmsaumit (SIHpmexc,
MTC u gp.).

KOY dakrideckn ABIsAeTCsA e[UHCTBEHHBIM POCCUIICKMM YHMBEPCUTETOM, IOCIE-
IOBATE/IBHO I MACIITAOHO IIPEACTAB/LIIOMM POCCUIICKOE TTeflarorndeckoe oopasoBanme
MMPOBOMY Hay4HOMY co0OIecTBy. MBI yUacTByeM B paboTe MHOTUX MeXX/[yHapOITHBIX
accoLanyit Mo 06pa3oBaHNIo0, KOH(EPEHINIL, IPECTABIIsAA IYUILINIl OIBIT OTOTOB-
KII y4mTeseil. BplcoKmil ypoBeHb MCCIeNOBaTeNIbCKO NeATEIPHOCTU Ka3aHCKUX yde-
HBIX [IO/Ty4II TIO3UTUBHYIO OLIEHKY B MEXIYHAPOLHOM 06pa3oBaTe/IbHOM COOOIIIeCTBe.
ITo Takum BefymuM KpUTEPUAM, KaK CpeJHEB3BELIEHHOE UTUPOBAHNE, LIUTUPOBAHME
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Kaxgoil mybmukaruy, h-index (xait-ungexc) nuruposanns, KOY suaunrensHo mpe-
BOCXOJMT BCE POCCUIICKME YHUBEPCUTETDI M MPUOIIDKAETCA K ITOKasaTeAM pedepeHT-
HBIX yHUBepCUTETOB XelbcuHKY, Pouecrepa m mp. B Oxcdopackoit sHUMKIONEANN
«Oxford Research Encyclopedia of Education» ony6mkosan paspen «Teacher Education
in Russia», moarorosnennsiit mpodeccopamu KOV P. Baneesoit u A. Kamumymmmasim
(Valeeva & Kalimullin, 2019).

Mesxpynapogroe npoasivkenne KOY B npenmernoit obmactu «ObpasoBanue» cka-
3aJI0Ch Ha MOBBIIIEHNY KOHKYPEHTOCIIOCOOHOCT MPOTPaMM IO HOATOTOBKE YUUTeIelL.
ITo ntoram npumemHoit kammannu 2019 roga Hanpasienne o6ydenus «Ilegarorndeckoe
obpasoBaHme» CTajo emé 6oee BOCTPeOOBAHHBIM Cpeiyt AOUTYPUEHTOB C BBICOKVIMMU
6aramu EI'S. JIpyruM BaXHBIM MHAMKATOPOM SIB/ISIOTCS MAcCIITAObl KOMMEPIECKOTO
Habopa, 10 KOTOPOMY Halll YHUBEPCUTET CTal 00IepoCCUiicKuM nuzepoM B 2019 ropy.

B KasanckoM ¢enepaJbHOM yHUBEpPCUTETe cO3haHa 3GdeKTUBHAA MOie/Ib IOATO-
TOBKU Y4YUTeJIel, KOTOpas I03BOJIAET He TONbKO pellaTh obIiye 3ajjaum, CTOSAIINE Ie-
per megarorimyeckuM ob6pasoBaHIeM, HO U CO3IaBAaTh MEXAaHM3MBI POCTA TAIAHT/INBOIL
MOTIOIEXM. Y COTPYIHMKOB YHMBEPCUTETA €CThb IUIAHBI IO JanbHeIell MOJepHM3a-
LUy 9TOI Cephl U MO PaCIPOCTPAHEHMIO IPUOOPETEHHOTO OIBITA, YTO KpailHe BaXKHO
B YC/IOBUAX ITIOOATbHBIX, HAIVOHAbHBIX JI PETYOHAIbHBIX BBI3OBOB, CTOSAIIMX Iepes
CHCTEMOJT IIKOTIBHOTO 00pa3oBaHmsi COBpeMeHHOI Poccum.
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In 2020, Kazan University received a notable token of recognition for its work in
teacher education in the past five years. According to the Times Higher Education, our
university is now among the top one hundred in the Education subject rankings. Currently,
this is the best position among the universities of Russia, CIS, and Eastern Europe. This
validates the strategy in teacher education that the university has been implementing
over the past years. 2020 is also a special year because it marks ten years of our federal
status — the status granted by an executive order of the President of Russia. Currently,
KFU is among the ten largest Russian universities; we have about 50,000 students in the
majority of the existing higher education specializations. The University collaborates in
many scientific and educational programs, including a federal project for boosting the
international competitiveness of Russian universities.

Teacher education is one of the most important parts of our activities. In 2015, we
positioned it as one of the university's priorities, and we have been moving towards
making Kazan University one of leading global multicultural and multilingual scientific
and education centers for teacher training of all levels, including preschool, secondary
school, tertiary and postgraduate education. That was our response to the challenges of
a fast-changing world.

Thanks to this ambitious goal setting, productive efforts, and active cooperation, we
have managed to increase our potential and international reputation in teacher education.
Notably, only two Russian institutions — Moscow State University and Kazan Federal
University — are represented in Education subject rankings in QS and Times Higher
Education.

A number of Russian and international experts consider Kazan University to be
one of the emerging global leaders in pedagogical education (Menter et al., 2017).
This is a direct result of creating a strong team of renowned Russian and international
researchers, both based in Kazan and at other institutions, and with whom we work on
joint projects. One of these is the International Forum on Teacher Education (IFTE,
2020). In 2020, more than 860 scientists participated, representing 275 universities,
scientific and educational organizations, 79 of whom were from abroad. Key reports
were made by well-known international researchers from leading universities in Russia,
the UK, USA, Ireland, Australia and other countries. The partners of the Forum were
the Russian Academy of Education and a number of international scientific associations
and it was supported by Microsoft. Over ten days, 536 papers on the best experiences
in teacher training in Russia and the world were presented on 136 virtual sites. The
Forum participants and organizers achieved a first virtual forum in the history of teacher
education in Russia, of the highest quality.

In its 200 years of history, Kazan University has lived through several transformations,
butnone has been so large-scale as the one we have gone through in these past ten years. The
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history of higher education in Russia has no precedent to this merger — seven independent
higher education institutions, as well as medical centers, research centers, and secondary
schools were united in a vast university holding — Kazan Federal University (Gafurov,
Safiullin, Elshin, 2017). Thanks to a merger with two teacher education universities, we
became one of the three largest teacher training centers in the nation. Interestingly, we
are also one of the oldest in this regard. Since 1812, Imperial Kazan University included
a pedagogical institute, which for a long time was basically the only such institution on
the vast Russian territory to the east of Moscow.

Two centuries later, we are once again a sizable force in the Russian pedagogical
education, mostly due to creating our own organizational and content approaches
to teacher training aimed at solving pertinent tasks of educational reform in Russia
(Gafurov, 2013).

This return to teacher education was caused by, on one side, problems of the
traditional specialized university model, and on the other side, by global trends of teacher
education at various universities (Ellis & McNicholl, 2015; Elstad, 2010; Fancourt,
Edwards, Menter, 2015; Beauchamp, 2015; Menter & Hulme, 2011). All this made the
objective of teacher training more interesting.

Among the types of teacher education institutions, Kazan Federal University stands
as a unique phenomenon, one that has been gradually taking shape in the past few years.
KFU was the first classical university in Russia to propose its own teacher education
model, different from the one offered by specialized pedagogical universities (which
remained basically unchanged through most of the 20th century) (Kalimullin, 2014;
Valeeva & Gafurov, 2017).

According to Russian and international experts, KFU’s teacher education system is
a successful local example of modernization. We hope that our experience can be of use
to other Russian universities.

While analyzing our work, we have found two groups of factors contributing to the
formation of our system. The first group unites synergistic effects of the strong suits of a
federal university and a pedagogical university, which helped alleviate some of the problems
of the existing teacher training system. Here, I would like to draw your attention to the
technological infrastructure, our labs, and our staff, all of which contributed to increasing
the fundamental nature of pedagogical education. That was organically supplemented
by the traditional advantages of pedagogical institutions — professional targeting, deep
methodological training, preparedness for instructional work, - which, taken in total, are
the pedagogical atmosphere necessary to educate future teachers. In our model, we tried to
incorporate everything of the best and most necessary for quality education.

Merging pedagogical university with a multidisciplinary university also helped solve
their financial problems, which, if we are being honest, were quite serious for this category
of higher education institutions in Russia. I am not only talking about infrastructure
(such as building, access to information resources, educational and everyday services
for students, etc.), but also about competitive remuneration, opportunities to attract top
talent, and conditions for professional growth.

All this contributed to making our pedagogical education the most variable and
the most diverse in the country. Currently, Kazan University is one the few Russian
universities preparing teachers in all the levels of higher education and in all the subjects
of the standard secondary school curriculum. In total, we have 10,000 people enrolled in
teacher education programs, amounting to 18% of the total student body. Furthermore,
over 10,000 practicing teachers receive advanced training at our university every year,
which contributes to establishing a functioning system of continuous pedagogical
education.
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We have implemented three different teacher education models. In our Yelabuga
Institute, we preserved the traditional model of pedagogical training. This means that
we have subject-oriented faculties (such as physics and mathematics, foreign languages,
etc.), which prepare teachers to work in this or that subject area. The Yelabuga branch
is fully integrated in the general teacher education system at the university, using all of
its services, resources, and academic mobility. This is where I started my teaching and
research career in the 1980s as a teacher of physics at what was then an autonomous
pedagogical institute. That is why I am especially pleased to see how this institution has
reshaped itself. Since 2011, we have made sizable investments in the Yelabuga Institute
to improve the professional skills of employees, attract research talent, refurbish the labs,
renovate and acquire new facilities and dormitories. As aresult, its economics sustainability
has grown, as well as its research output, entrance exam averages and popularity among
enrollees. Yelabuga Institute has become internationally recognized, and now 40% of its
students come from overseas. We are currently incorporating a secondary school into its
structure. Our objective is not only to improve educational and instructional processes in
that secondary school, but also to streamline development technologies for such schools,
by which I mean those which show below average results and which, unfortunately, can
be found in any city and in any country.

At our central campus in Kazan, we established a new distributed model of teacher
education. Every specialized institute has become a focal point for teacher training in its
own subject area. We think that future teachers can receive better professional education
if they spend a bulk of their time with students of respective subject areas (such as
chemistry, mathematics, and so on).

Then, the students hone their pedagogical and psychological knowledge at the
Institute of Psychology and Education, which serves as the coordinating center for
teacher training. Understanding the importance of both fundamental and methodological
training, we pay special attention to techniques of subject teaching. These are learned,
both at specialized institute and the Center for Practical Competences of the Institute of
Psychology and Education, which is equipped with model classrooms and laboratories
in a number of secondary school subjects. These model classrooms comprise the most
advanced equipment currently used by the best Russian schools.

At the Institute of Psychology and Education, we have successfully tested another
innovation — the Center for Pedagogical Master Studies, which unites the majority of
postgraduate programs in teaching. Usually, these programs are not assigned to specific
departments at universities. This helped us eliminate overlap and optimize our structure,
as well as established unified management and quality control and increase the demand
for programs. Furthermore, this approach enables us to be more adaptable to the changing
conditions of the job market (Gafurov, Valeeva, Kalimullin, Sahieva, 2018).

Lately, we have been steadily shaping our digital infrastructure for education and
research in teacher training. Kazan Federal University now has EduTech (Center for
Digital Education Technology). Almost all institutes have their own digital planning rooms
and video recording facilities. The University also established the Institute of Advanced
Educational Technology tasked with determining the ideology of distance learning
and planning online courses across the whole university. This infrastructure provides a
backdrop for our groups working in digital transformation of education. Simultaneously,
we attract Russian and overseas suppliers of software and hardware to assist in the process
of teacher training. As a result of our productive policies in digitization, we experienced
a relatively seamless shift to distance learning in March 2020 amid the coronavirus
pandemic. Part of our programs were already taught online and offline, so students and
educators had the necessary skills to move to distance learning. Notably, 90% of our
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students gave positive feedback about distance education. The majority of classes use
Microsoft Teams. We plan to continue our cooperation with this software powerhouse
and to open the Microsoft Center of Excellence at our university.

For secondary schools, KFU is offering a multimedia database in physics and a
course construction tool called “Educational Environment 21+”, one that is widely
used to create multimedia educational content. For the BINOM Publishing House, we
completed a multimedia textbook in physics for 10th grade, which is freely available
for the duration of the anti-pandemic measures. We are currently working on interactive
physics textbooks for grades seven through eleven, an astronomy textbook (general and
advanced courses), and a multimedia resource called Geography from Space.

Finally, the third model of teacher training is what we call an integrative model. This
is only really feasible in a multidisciplinary university. The model enables sophomores
or juniors of classical subject majors to shift to teacher education if they so choose.
Additionally, within this model we implement various programs of professional retraining
for those who received research-oriented instruction (in physics, chemistry, biology,
etc.). This approach is in line with what President Vladimir Putin said in his Address to
the Federal Assembly on 15th January 2020, namely, the need to provide opportunities
for students to change their major before the start of junior year.

Another advantage of developing teacher education at a large university is the
emergence of a unique type of school-university partnerships. In Kazan, the university
already has two high-quality in-house secondary schools, whose employees are a part of
the university faculty. Both of these lyceums are among the top one hundred secondary
schools in Russia. They are consistently leading the region in the number of winners in
contests at various levels. And their employees are real mentors for the pupils. Also, this
year we are going to launch a kindergarten for children with autism spectrum disorders.
This kindergarten will be heavily research-oriented. We plan to involve not only our
teachers, psychologists, defectologists, but also physicians, physiologists, geneticists,
and pharmacists. All our preschool and secondary education entities are, on one hand,
wonderful practice platforms for our students, and on the other hand, bases for research
activities. This contributes to the research focus of teacher education, something that has
historically been lacking at specialized pedagogical universities. In that, we have a deep
partnership with a leading research organization in Russia — the Russian Academy of
Education. In 2016, the Academy established its research facility at our university, and
it has been growing since then. In 2019 alone, the Volga Regional Center of the Russian
Academy of Education saw the opening of three new laboratories — Digital Educational
Solutions, Cognitive Research in Education, and Educational Management. Such
a structure allows us to consolidate resources on the most important topics of research at
the University.

We are in close cooperation with the Ministry of Education and Science of Tatarstan —
the primary employer of our graduates in teacher training. Together with the Ministry, we
founded the Coordination Council on Pedagogical Education in the Republic of Tatarstan.

The second group of favorable factors contributing to the development of this area
at Kazan University is the orientation of our researchers towards wide international
cooperation and best practices of leading international universities. To boost this activity,
we established the Situation Analysis Center and a number of labs.

In 2015, we became one of the few Project 5-100 participants with a focus on
pedagogical education. As a consequence, teacher training, as well as medical training,
has become one of our development priorities. This helped us concentrate resources and
increase our research potential year on year. In 2019, we saw a three-fold growth in
research funding from national foundations and private clients. Many of our projects
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are interdisciplinary in nature and unite pedagogy, psychology, medicine, and computer
science. Our expert reputation helped us continue and increase research for large
companies, such as Yandex, MTS, and others.

Kazan Federal University is a rare institution representing Russian teacher education
to the global community. We are members of a number of international educational
associations. During these past years, Kazan University has become the most visible, and
sometimes the only, representative of Russia at major international conferences, spreading
information about teacher education expertise in the country. Our high research output
has received positive feedback from the international community. In weighted citations,
total citations, H-indices we are significantly ahead of other Russian universities and are
closing in on our reference institutions — Helsinki, Rochester, and some others. A growing
trend of 2019 is our participation in monographs published by leading international
publishing houses. For example, the Oxford Encyclopedia of Teacher Education now has
a chapter on teacher education in Russia, co-written by our professors Aydar Kalimullin
and Roza Valeeva (Valeeva & Kalimullin, 2019).

International recognition in Education subject rankings has increased the
competitiveness of our teacher education programs. In 2019, we saw a significant
growth of interest in teacher education from highly-ranked secondary school graduates.
Moreover, KFU also became the national leader in enrolment to paid programs in teacher
education in that same year.

Thus, despite all the difficulties, we have managed to create an effective model of
teacher training at Kazan Federal University. Not only does it facilitate solutions to a
number of problems facing teacher education, but also creates the mechanisms to foster
young talent who then continue their studies at our university and other universities
across the country. That is why we are keenly interested in further modernizing this
sphere and hope that our experience will be in demand on a national scale. Large
university complexes can make meaningful contributions to quantitative and qualitative
improvements of teacher training. I must reiterate that this is very important in light of
global, national and regional challenges facing contemporary school education in Russia.
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Abstract

Reading comprehension is thought to be a very challenging skill for L2 (second language) learners, and
definitely the role that feedback has in enhancing reading achievement is undeniable. To shed more
light on the issue, this study aimed to investigate the types of feedback utilized by EFL teachers in L2
reading comprehension classes at the intermediate level. The study took a step forward and explored
the role of years of teaching experience in the provision of feedback. The study also examined the
frequency of different types of errors that EFL learners committed in reading comprehension classes.
To this end, an observational and descriptive study was conducted. Six EFL teachers along with their
L2 learners at the intermediate level participated in the study. Three of these teachers were novices
and the other three were experienced. The data were drawn from transcripts of audio recording of
the selected teachers’ reading comprehension classes. Following the analysis, the corrective feedback
types and the errors were coded using the coding categories identified in Lyster and Ranta’s (1997)
model. Two other corrective feedback types were added - translation and multiple feedback. The
frequency count and percentage were used to analyze the data. The results indicated that recasts were
the most frequently used feedback type in both groups of teachers. Moreover, both experienced and
novice teachers preferred to use varied corrective feedback types at different distributions which
may suggest that there is a significant difference between novice and experienced teachers’ use of
corrective feedback types. Regarding the error types, the analysis of the data showed that among four
types of errors, the phonological errors were the most commonly errors committed by EFL learners
in reading comprehension classes. The implications are discussed in the study.

Keywords: Corrective feedback, reading comprehension, experienced and novice teachers,
oral errors
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AHHOTAIMA

[TonyMaHMe NPOYUTAHHOTO TEKCTA CUMTAETCA OY€Hb CI0KHBIM HABBIKOM JIA BCEX, KTO M3y4yaeT
MHOCTPAHHBIII s3bIK. PO/Ib 0OpaTHOIT CBsI3M B IOBBILICHNI BOCIPUATI TEKCTa Heocrmopuma. [l
IO/Ty4eH1sA 60Jlee YeTKOTO IpefiCTaBIeHNs 00 9TOiI IpobieMe HacTosAllee CCIefoBaHe ObUIO Ha-
[IpaBJIeHO Ha M3y4eHNe TUIIOB OOPATHOI CBS3M, MCIIOIb3yeMBIX YUUTEIAMI aHIIMIICKOTO sI3bIKA
B paboTe C y4eHNKaMM, BIafICIONIMMI NHOCTPAHHbBIM A3bIKOM Ha CpefHeM ypoBHe. VccienoBaHa
POJIb OIIBITA IIPEIO/jaBaHNs C IIPeJOCTaB/IeHeM 00paTHOI CBsA3M. ABTOpaMi IPOAHAIN3MPOBAHA
JaCTOTHOCTb OMIMOOK pasIM4HbIX THIOB. C 9TOII Ie/IbI0 MPOBEfEHO 0OCepBALIIOHHOE U OINCa-
TelIbHOE MCCTIeloBaHMe. B yiccmeoBanyuy NpUHAIM ydacTye 1IeCTb IperojaBaTeneil U uxX y4eHu-
K1, BIIafieloliyie aHIJIMIICKIM Ha CPefHeM ypoBHe. Tpoe yIacTHIKOB ObUIN MOIOSBIMI YIUTETAMIL,
OCTaJIbHble — OIBITHBIMY Ilefilaroramiu. JJaHHbIe [/ aHa/Iu3a B3ATHI U3 pacindpoBOK ayA1o3aIi-
ceit 3aHATHIT, 0TOOPAHHBIX yuuTersiMit. TUITBI KOPPeKTHPYIOLIieit 06PAaTHOI CBA3M 1 OMMOKYL OBIIN
3aKOIMPOBAHBI C MCIONb30BAaHMEM KaTeropuil KOAMpPOBaHMA, IPe/ICTaBIeHHbIX B Mofenu Lyster
n Ranta (1997). B o6aBieHbI IBa APYIMX TUIIA KOPPEKTHPYIOIIeil 06paTHOII CBA3M: IEPEBOT,
7 MHOXXeCTBEHHAsI 00paTHast CBsI3b. [/ aHa/I3a JaHHBIX MCIIONIb30BAINCH CBEEHIISI O UX JacTOTe,
BBIBEJICHO ITPOLIEHTHOE COOTHOIIeHNe. Pe3y/IbTaThl IOKa3asIl, YTO HarbojIee 4acThIM TUIIOM 00paT-
HOJT CBSA3M B 00€NX TPYIIIAX YIMTeNel ABISETC TeXHIKA UCIIPABIEHNS OMNOOK, XOTS KaK OIIbIT-
HbIe, TaK ¥ MOJIOJIble YYUTe/A MPeIoYnTaIN UCTIO0/Ib30BaTh pas/IM4yHble TUIIBI KOPPEKTUPYIoLLeit
06paTHOII CBA3M. AHA/INM3 MOTYYeHHDIX JAaHHBIX ITOKa3aJl, YTO CPeIM YeThIpeX TUIIOB OMMO0K 00-
yYAIOLIVIecsT Jallle BCero coBeplany GOHOIOrMIecKye omnbKi. B crarbe IpuBoanTCs 00CyXaeHne
BO3MOYXHOTO BJIVIAHVA Pe3y/IbTaTOB MCCIIEOBAHN Ha IIPOLiecC 00ydIeHNA.

KiroueBbie cmoBa: KoppeKTupyoias o6paTHas CBs3b, HIOHUMAHIE IPOYNTAHHOTO TEKCTa, OIIBIT-
HbIe U1 MOJIOfbI€ YIUTE/Ls, YCTHbIE OMIOKI

Introduction

With regard to the role language plays in the construction of social, economic and
cultural systems, reading comprehension has gained a growing attention. In the last few
decades, considerable attention has been directed towards reading in English as a Foreign
Language (EFL) context due to its relevance to the personal and professional development
of students and professionals in several areas. Browder, Trela and Jiménez (2007) stress
reading to be the most significant skill in the academic programs where English is taught,
since it helps learners to expand the knowledge of the language and of the universe in
general. This means that learners do not merely learn about language structures but they
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also learn to reject and/or approve assumptions, concepts and interpretations made
by others in a foreign language. In order for this to happen, according to Irwansyah,
Nurgiyantoro and Sugirin (2019), teachers’ practical consideration of students’ needs and
language proficiency are also critical factors in deciding the best materials for reading
activities provided by the teacher. Khonamri and Roostaee (2014) asserted that no matter
what type of activity accompanies reading, its effect is observable in students’ reading
development.

On the other hand, learning something new like a foreign language always means
that errors are made. Corder (1974) stated that learner’s errors in the process of language
learning are crucial for teachers since they demonstrate the amount of information
acquired by the learner, so that teachers can adjust their instruction based on students’
needs. Similarly, Hendrickson (1978) argued that language errors are an inseparable part
of the learning process, and that systematically analyzing the errors can assist researchers
and teachers to understand the process of language acquisition better.

One way to achieve accuracy in the target language is through corrective feedback
provided by teacher, directed at errors that the learners have made in their output. In
other words, although in learning a foreign language, making errors is a natural part
of mastering a new language, some researchers put emphasis on pertinent corrective
feedback since correcting inaccurate language forms may help learners notice the
structures that have not been mastered and help teachers to prevent fossilization.

In literature on second language (L2) acquisition, learners’ errors have been widely
discussed by most of the researchers in terms of negative evidence, repair, negative
feedback, corrective feedback and as a focus on form (Ellis, Loewen & Erlam, 2006;
Loewen, 2004; Lyster & Ranta, 1997; Sheen, 2004). In this respect, feedback which can be
regarded as responses to students’ behaviors, tasks, assignments, and outcomes, has been
attracting more and more attention among teachers, theorists and researchers.

Corrective feedback occurs whenever “negative or positive evidence” is provided
to learners in order to help them to restructure the correct and precise form of the
erroneous utterance (Lyster & Ranta, 1997; Suzuki, 2004). Chaudron (1997) has defined
corrective feedback as the teacher’s reaction to the erroneous form which obviously leads
learners to their utterance. Lightbown and Spada (1999) described corrective feedback
as indicating to learners that their use of the target language is not correct. Moreover,
corrective feedback is considered to enhance accuracy in language production (Lyster
& Ranta, 1997).

Researchers such as Dekeyser (1993), Brooks, Crippen, & Schraw, (2002) and Pawlak
(2013), asserted that corrective feedback plays an important role in L2 acquisition and
that the provision of corrective feedback on learners’ errors is one of the main hallmarks
of foreign language teaching in the vast majority of instructional settings. What that
means in practice is that once learners walk into the classroom they expect to be corrected
on their inaccurate utterances and some teachers feel that reacting to learners’ errors is
one of their main responsibilities. How teachers correct second language learner’s errors
is a topic that attract enormous interest from researchers and teachers alike.

In spite of the fact that corrective feedback is a commonly used teaching tool in all
types of EFL classroom it has long been the response of teachers in productive skills such
as writing and speaking. A quick look at the research studies on corrective feedback, shows
that it has focused mostly on written errors (Sheen, 2007; Ellis 2008; Bitchener & Knoch
2010), whereas the oral errors on which the researcher tended to focus usually seem to
have had less concern. The main reason behind this is that the oral corrective feedback
strategies seem to offer a more challenging task for researchers as well as teachers. As
Pawlack (2013) pointed out, since there is no danger of conveying meaning for teachers,
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they may quite indiscriminately apply red ink to students’ paragraphs, compositions
or essays, either only underlining the incorrect forms, using symbols to identify the
nature of the errors, or immediately crossing them out and providing the correct version.

In Iran, a context where reading is the main means of learning English for EFL
learners, few studies have directly investigated corrective feedback strategies provided
by EFL teachers. Because foreign language learners do not have enough exposure
outside the classroom and the input they receive is through reading comprehension,
reading plays a critical role in language learning (Stranovskd, GadusSovd, & Ficzere,
2019). In the past decade, there has been sustained interest in promoting reading
as a significant and viable means of language development for second and foreign
language learners (Day & Bamford, 1998; Krashen, 2004). Moreover, reading as an
effective skill has received a special attention in Iran. This can be verified by examining
high school books and EFL course books which are generally developed by focusing
mainly on readings. Despite this fact, the majority of Iranian EFL learners are not
that competent in reading skills and they usually admit having different difficulties.
This lack of investigation brings about the necessity of further investigations into the
type(s) of corrective feedback which EFL teachers provide to their L2 learners during
reading comprehension classes.

In addition to this, few studies consider the possible role of teaching experience in
provision of corrective feedback. According to Gotbonton (2008, p. 21) studying both
experienced and novice teachers together in a comparative study “allows one to compare
them on very specific points and identify more clearly how they differ or how they are
similar to each other”. Studies in this field are rare, perhaps because investigation into
teachers’ experience is still relatively new, in contrast to investigation in, for example,
teachers’ competences (Gadusova, Haskova, & Jakubovska, 2018; Gadusova, Haskova, &
Predanocyova, 2019; Pushkarev & Pushkareva, 2019).

In order to address the gap in literature, this study seeks to determine the association
between teachers’ teaching experience and the type and frequency of different corrective
feedback strategies they provide in reading comprehension classes. In other words, it
attempts to investigate whether teachers of foreign language choose different types of
corrective feedback to correct L2 learners’ errors (phonological, grammatical, lexical and
unsolicited use of L1) and which type of corrective feedback is most frequently practiced
during teaching reading comprehension. The study also aims to investigate the most
common error types, L2 learners commit in reading comprehension classes.

In this respect, the present study, intends to shed light on the field by examining
two areas of research. First of all, it emphasizes the lack of studies directly investigating
the most frequently used feedback types provided by EFL teachers while teaching
reading comprehension. In the light of what is collected and studied, the objectives of
this study are, to describe the types and the frequency of corrective feedback used by
a group of Iranian teachers of English as a foreign language (EFL) in teaching reading
comprehension and to identify the dominant type of corrective feedback used by these
teachers. This line of research is motivated due to the outstanding place of reading
comprehension in language syllabus at schools and English language institutes in Iran.
Furthermore, this study attempted to compare the role of Iranian EFL teachers’ years
of teaching experience and choice of corrective feedback types at the intermediate
levels. Almost all studies done in this field have been conducted in immersion and ESL
contexts, and so it is crucial to investigate the significant differences of experienced and
novice teachers’ reaction to students’ errors in EFL settings, like Iran, to find out any
differences and similarities, if there are any. These two purposes establish the grounds
for conducting this study, targeting English language teachers in the field.
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Research questions:

This observational study attempted to answer the following research questions:

1. What are the most frequent types of corrective feedback employed by the Iranian
EFL teachers in reading comprehension classes?

2. Is there any difference between EFL teachers with different years of experience in
terms of the types of corrective feedback they provide in reading comprehension classes?

3. What are the most frequent types of errors Iranian English language learners
commit in reading comprehension?

Methodology

Participants

In order to conduct the study, two groups of participants were needed: teachers
currently involved with teaching English as a foreign language along with their current L2
learners. Shank (2002) indicates that selection of study participants depends on research
topic, questions, availability, and other study characteristics. For the purpose of this study
convenience sampling was used to select the participants. Convenience sampling as a
non-probability sampling technique was used, focusing simply on conveniently available
subjects (Dornyei, 2007; Mackey & Gass, 2005). Therefore, those who were available were
selected because it was difficult and time-consuming to select participants with specific
characteristics. Six Iranian EFL (male & female) teachers who were coded as T1, T2,
T3, T4, T5 and T6 with the age range of 24 - 45 participated in the present study.
These teachers participated willingly and consented to be observed and tape recorded.
In addition to the English teachers, the intermediate L2 learners with the age range of
14-25 years who were taught by these teachers participated in the study.

The participants’ years of teaching experience in this study varied from less than three
to more than 15 years. T1, T2, and T3 had less than 3 years of teaching experience or had
just started to work as an EFL teacher were labeled as novice; T4, T5 and T6 with more
than 10 years of teaching years of experience were deemed experienced.

The participating teachers had different educational backgrounds. The teachers’
demographic information is provided in Tables 1 & 2.

Table 1. Demographic information of the Novice Teachers

Degree EFL Teachzng Age Gender Code name
qualification experience
Literature BA 1 24 Male T1
Translation MA 1.5 26 Male T2
TEFL BA 2 33 Male T3
Table 2. Demographic information of the experienced teachers
Degree .EFL . Teachzng Age Gender Code name
qualifications experience
TEFL MA 20 45 Male T4
TEFL MA 13 39 Male T5
Literature BA 10 36 Male T6
MA: Master of Arts
BA: Bachelor of Arts
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Data collection instrument

According to Seedhouse (2004), between five and ten lessons are reasonable for
analysis. The present study used a corpus of 18 sessions (nine sessions for experienced
teachers and nine sessions for novice teachers), as an acceptable sample size so as to
generalize and draw conclusions.

For the purpose of exploring EFL teachers’ actual practice in using corrective
feedback strategies in reading comprehension classes across intermediate levels, the data
were drawn from two sources. The main method for data collection in the current study
derived from classroom observation and audio-recordings. After determining the EFL
teachers and their classes for the present study, the researcher obtained their consent
and agreement. The observation and audio-recordings were used in order to observe the
teacher’s actual classroom practices of corrective feedback strategies. Neither the teachers
nor their L2 learners were made aware of the focus of the study to explore the frequent
corrective feedback types they provide to their learner’s errors in reading comprehension
sessions in order not to affect their tendency on error correction. They were just told that
the data would be used for a study and they only knew they were being recorded and
observed. The idea was that they acted as naturally as possible in order to gather authentic
data.

Data collection procedure
As the focus of the current study was on reading comprehension, three sessions of
reading comprehension classes of the selected teachers each of which lasted approximately
50 minutes or more were observed and audio recorded over the course of one semester.
Since the researcher assumed that audio-recording might not be adequate to retrieve
reliable data, observation was used as a complementary method for making data more
accurate. An audio recorder (MP3 player) was placed close to the teacher in each class
both to capture all the utterances by the teacher and to record teacher’s voice more clearly.
All instances of the learners’ errors and the teachers’ use of different corrective
feedback strategies in response to their erroneous oral productions in all reading sessions
were recorded as carefully as possible. Having recorded the six English language classes for
three sessions, they were observed in order to determine the corrective feedback strategies.
These data were later analyzed qualitatively in order to obtain the different corrective
feedback types used in the classroom, as well as quantitatively since the frequency of
corrective feedback types had to be quantified according to Lyster and Ranta’s (1997)
model. Before the observation, a checklist was made to help the researcher stay focused on
aspects that needed to be investigated. The checklist consisted of the different corrective
feedback types (classified by Lyster and Ranta, 1997) that were expected to occur during
the class, such as recast, metalinguistic feedback, paralinguistic signals, elicitation,
repetition, clarification requests, and others that might occur but that were not included
in the list.

Research Design

Based on the nature of the research questions, this study is qualitative in nature with
supplementary quantitative methods to address the frequency of different corrective
feedback types.

Research ethics

The EFL teachers in the present study participated on a voluntarily basis and
each gave their individual consent. All participants were clearly informed that their
participation and interactions were being audio recorded and analyzed for the research.
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All participants understood the procedures in which they were engaged. They were all
promised anonymity. Only anonymity can protect the participants and is thus an ethical
demand for researchers” (Kvale 2009:56).

Results

Research question 1

The first research question asked in this study sought to identify the most frequent
types of corrective feedback employed by Iranian EFL teachers to L2 learners during
reading comprehension sessions at intermediate levels. In order to answer the question
the researcher analyzed the transcribed data and computed the number of occurrences
of each types of corrective feedback strategies. The total distribution of each type of
corrective feedback strategies provided by all six EFL teachers were determined and the
results were presented.

Table 3 illustrates the total distribution of corrective feedback types provided by all
six teachers in reading comprehension sessions.

Table 3: Frequency and percentage of corrective feedback types provided by experienced and
novice EFL teachers

Feedback types Novice experienced total percentage
Recasts 42 51 93 29.80%
Explicit correction 33 18 51 16.34%
Elicitation 10 36 46 14.74%
Clarification request 13 23 36 11.53%
Metalinguistic feedback 18 9 27 8.65 %
Multiple feedback 11 15 26 8.33%
Translation 15 7 22 7.05%
Repetition 6 5 11 3.52%
Total 148 164 312 100%

As Table 3 shows, EFL teachers used different corrective feedback strategies with
varied frequencies to correct ill-formed utterances. A total of 312 corrective feedback
strategies were identified in the 18 sessions of reading comprehension classes taught by
six Iranian EFL teachers (3 novice, 3 experienced). Examining the percentage of provision
of different corrective feedback types, it seems that across the six Iranian EFL teachers
(novice and experienced), recast (29.80 %) was the most frequently provided corrective
feedback strategy in reaction to EFL learners’ errors in reading comprehension classes.
The other most frequently feedback type used by the teachers was explicit correction with
16.34 % of the total number of teacher’s use of corrective feedback. Elicitation (14.74 %)
was the third most frequent type of corrective feedback. Repetition (3.52%) was the least
favorite type. Figure 3 shows these results in graphical form.

Research question 2

Classroom observation analysis identified preferences for different types of oral
corrective feedback for the teachers. It also examined the relationship between types of
oral corrective feedback and teaching years of experience of EFL teachers. The question
raised by this study was concerned with the existence of any differences in the EFL
teachers’ experience and their use of corrective feedback types in reading comprehension
classes. As explained before, the teachers in this study were coded in terms of their years
of teaching experience into two groups: experienced (n=3) and novice (n=3). According
to Freeman, (2001) novice teachers are those having less than three years of experience
and experienced teachers are those having five or more years of experience.
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Figure 3: Corrective feedback distribution

Tables 4 and 5 provide the frequency and percentage of corrective feedback types that
were employed per group. More specifically, it shows whether the novice and experienced
teachers differed in providing corrective feedback to their L2 learners. It shows what kind
of corrective feedback were used when L2 learner errors were pointed out.

Table 4: frequency of Corrective Feedback types employed by experienced EFL teachers
(T4, T5, and T6)

Corrective feedback type Number percentage
Recasts 51 31.09%
Elicitation 36 21.95%
Clarification request 23 14.02%
Explicit correction 18 10.97%
Multiple feedback 15 9.14 %
Metalinguistic feedback 9 5.48 %
Translation 7 4.28%
Repetition 5 3.04%
Total 164 100%

As shown in Table 4, in total 164 corrective feedback strategies were identified in
nine sessions of reading comprehension classes taught by experienced EFL teachers. The
experienced teachers’ most favorite type of corrective feedback was recast which accounted
for 31.09%. The second most used feedback type was elicitation which accounted for
21.95%. Clarification request (14.02%) was another type of corrective feedback welcomed
by experienced teachers in reading comprehension classes. The remaining 32.91% was
related to the other types of corrective feedback as follows: Explicit correction (10.97%),
multiple feedback (9.14%), and metalinguistic feedback (9.14%). The percentages of the
use of translation (4.28) % and repetition (3.04) % were of minor significance in this
data (5.12%). Obviously, the most frequently used type of corrective feedback utilized
by experienced EFL teachers in reading comprehension classes at intermediate level was
recast. Another prominent corrective feedback strategy was found to be elicitation. It is
also noted that, experienced teachers were less eager to use translation and repetition in
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reaction to their learner’s ill formed utterances. Table 5 displays the percentages as well as
frequencies of corrective feedback type used by novice teachers to cope with L2 learners’
errors at intermediate level.

Table 5. Frequency of Corrective Feedback types employed by novice EFL teachers (T4, T5, and T6)

Corrective feedback types Number Percentage
Recasts 42 28.37 %
Explicit correction 33 22.29%
Metalinguistic feedback 18 12.16%
Translation 15 10.13%
Clarification request 13 8.78%
Multiple feedback 11 7.43%
Elicitation 10 6.75%
Repetition 6 4.05%
Total 148 100%

The table shows that 148 corrective feedback strategies were identified in the
nine sessions of reading comprehension classes taught by novice teachers. The novice
teacher’s most favorite feedback type among all eight corrective feedback types was recast,
accounting 28.37% of all teacher feedback. The next prominent corrective feedback type
welcomed by novice teachers was explicit correction (22.29%). Their preference for
explicit correction maybe due to their intention to use more straightforward treatment
to correct L2 learner errors so as to avoid ambiguity. The third most used feedback by
novice teachers was metalinguistic feedback, accounting for 12.16%. The distribution of
other feedback types showed a decreasing frequency: translation (10.13%), clarification
request (8.78%), multiple feedback (7.43%), elicitation (6.75%), and the least used type,
repetition (4.05%).

It is worth mentioning here that the transcribed data of novice teachers showed
that in EFL reading comprehension classrooms, apart from the eight types of CF, some
new types of feedback, which were not included in Lyster and Ranta’s taxonomy, were
identified through observation. These new types of corrective feedback were called positive
feedback. This refers to type of feedback that teachers give to the L2 learners when they
answer correctly. According to Ferreira, Moore, and Mellish (2007), positive feedback can
be divided into four categories: acknowledgement, acceptance, repetition and rephrasing.
Two of these positive feedback types — repetition and acceptance - were used by novice
teachers. Ellis (1997) defines repetition as a kind of positive feedback in which “the
teacher repeats the student’s correct answer. According to Sinclair & Coulthard (1992)
acceptance is realized by a closed class of items like ‘yes’, ‘good’, and ‘fine’, all with neutral
low fall intonation. Its function is to show the learners that the teacher has heard or seen
and the provided reply by the learners was appropriate.

Extract 11
T: what does sentimental mean?
S: emotional
T: Emotional, YES ... that’s right (repetition, acceptance)

Comparison of novice and experience teachers

Asitcan be seen in Tables 4 and 5, there are some differences between the experienced
and novice teachers concerning the frequency of the types of corrective feedback provided
in reading comprehension classes. With regard to the overall frequency of corrective
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feedback type, the frequency of corrective feedback types provided by experienced teachers
is more than that for novices. In general, experienced teachers provided 164 instances of
corrective feedback types while novice teachers provided 142. Figure 1 shows a breakdown
of the number of corrective feedback types provided by each group of teachers.

W Novice Experienced

Novice

47%

Figure 1. Corrective Feedback Types Distribution in Reference to Teachers Experiences
Figure 2 illustrates the number of corrective feedback strategies employed by each

group of the teachers and shows a clear difference between the provisions of corrective
feedback strategies by each respective group.

H Novice Experienced

Novice

47%

Figure 2: distribution of corrective feedback employed by both groups

As shown in Figure 1, EFL teachers use different corrective strategies with different
frequencies. Differences were found among teachers' experience and their use of corrective
feedback types. The types and frequencies of corrective feedback vary on the basis of the
teachers’ teaching experience (novice and experienced).

Regarding the overall frequency of corrective feedback types, the results of the
analysis showed that both experienced and novice teachers teaching EFL learners in
reading comprehension classes used recasts more than other types of feedback in reaction
to L2 learner’s errors. All of the teachers in two groups were less eager to use repetition
(novice teachers: 4.05, experienced teachers: 3.04) in reaction to their L2 learners’ ill-
formed utterances.
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Concerning other corrective feedback types, the results suggested that experienced
and novice teachers display different frequency patterns of corrective feedback in reaction
toL2learners’ errors. Explicit correction was another type of corrective feedback welcomed
by novice teachers while experienced teachers, on the other hand, prefer to use elicitation
as the second most frequent corrective feedback type. Moreover, experienced teachers did
not apply any ‘positive feedback’ in their classes. This suggests that experienced teachers
are different from novices in terms of type and frequency of corrective feedback types
they use in their classes.

Research question 3

In order to answer the third research question, the frequency of different types of
committed errors by L2 learners in reading comprehension classes were computed. As
pointed out in the procedure section, an observation and audio recording were used
to gather data for investigating the most frequent types of errors Iranian intermediate
EFL learners commit in reading comprehension classes. From analysis of the data, four
types of error including phonological, lexical, grammatical and unsolicited use of L1 were
recognized.

Table 6 below describes the distribution of errors the L2 learners had in their reading
comprehension classes. Data analysis yielded 317 error sequences containing at least one
error, coded as grammatical, lexical or phonological and L1. Table 6 presents the raw
frequency of different error types counts.

Table 6: Frequency of overall error types in reading comprehension classes at intermediate

Error types Novice experienced total percentage
Phonological 70 60 130 41%
Grammatical 50 32 92 29.2%
L1 20 15 35 11.04%
Lexical 40 20 60 18.92%
Total 154 168 317 100%

It should be noted that the classroom observations revealed a variety of error types
in the L2 learners’ reading comprehension classes. During the six classes observed and
audio-taped, a total number of 317 erroneous utterances were produced by the L2 learners.
Phonological errors occurring with almost 41% of the total errors produced by EFL learners
got the highest rate of other error types followed by grammatical error (29.2%), then lexical
error (18.92%) and unsolicited use of L1. This is shown graphically in Figure 3.

m]l 2 3 4

Figure 3: The percentage of each error type
1: Phonological; 2: Grammatical; 3: Lexical 4: L1
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Among these four types of errors, phonological errors were the most frequently
committed by L2 learners and unsolicited use of L1 was least frequently used (41% and
18.92% respectively).

Discussion of the results and conclusion

The findings demonstrated that two groups of EFL teachers with different years of
experience tried to provide corrective feedback immediately for most of the erroneous
utterances although several were ignored during the lesson. It is difficult to determine
whether this was done intentionally or not. The results showed that six EFL teachers
with different years of experience in the current study used eight different corrective
feedback types as follows: Recast (29.80%), Explicit correction (17%), Elicitation (15%),
Clarification request (11.5%), Metalinguistic feedback (8.65%). Multiple feedback and
metalinguistic feedback were used to nearly equal extent (8%) and repetition which
accounted for (3.52 %) was the least used. Almost all corrective feedback types were used.
It was also noticed that the teachers did not manage to correct students all the time. As
far as the percentage of corrective feedback types are concerned, the results revealed
that 29% of the corrective feedback aimed to provide learners with correct form of the
utterance. The findings suggested that recasts were the first most frequently provided
corrective feedback among all other feedback types either in the entire data base or for
each group in the observed reading classes with repetition as the least frequent feedback
type (5%).The fact that teachers in this study used recasts a lot more than the other types
of corrective feedback was predictable and confirmed the seminal study conducted by
Lyster and Ranta (1997) who found that the teachers in their study provided corrective
feedback using recasts over half of the time (55%).

Findings of the same kind of results seem not to be alone in SLA literature. Recasts
were the most frequently used feedback type across the previous studies Lyster, Saito,
& Sato, (2013); Lyster & Panova 2002; Panova & Lyster 2002; Tsang 2004; Sheen 2004),
and the present study supported those results by showing a clear preference for the use
of recasting of learner error. The table below displays the distribution of feedback types
in their study.

Table 7: Distribution of Corrective Feedback for Lyster and Ranta (1997)

Corrective feedback type Number and percentage

Recasts 375 (55%)
Clarification request 73(11%)
Elicitation 94(14%)
Repetition 36(5%)
Explicit correction 50 (7%)
Metalinguistic feedback Total 58 (8%)

Total 686(100%)

The findings of the current study were consistent with Lyster and Ranta’s (1997)
study in which recast was reported to be the most frequent type of corrective feedback
(55%) and the least was repetition (5%).

The highest usage of recast by Iranian EFL teachers might be attributed to their desire
to save time and at the same time encourage L2 learners to continue speaking without
explicitly correcting their errors. Recast is the least risky interaction since it provides L2
learners with more input and does not ask anything of them. Indeed, EFL teachers use
recast so often, so as not to harm interaction. In the case of recasts, regardless of whether
learners are given the opportunity to repeat or not, they are not actively engaged. There
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is also little evidence that recast is a helpful way of letting learners notice the gap between
their use of incorrect forms and the teacher’s correction.

Ahangari and Amirzadeh (2011) explained that a reason recasts were often the
most frequently used correctional feedback type might be due to teachers’ concern of
interrupting the flow of communication in the classroom.

However, the preference of recast in this study seemed to be in contrast with
Tabatabaei and Banitalebi (2011) who found explicit correction as the most frequently
provided corrective feedback in reading comprehension classes. One possible reason
for this contrast maybe because they did not consider the teachers’” level of teaching
experience in their study.

Consequently, the results demonstrated that explicit correction was the second
most frequent used type of corrective feedback after recast which was in contrast with
Lyster and Ranta (1997). A possible explanation for this contrast may be learners’ level
of proficiency. As Lyster and Ranta (1997) argued, learners’ proficiency level is a critical
factor that should be taken into consideration by teachers when they engage in corrective
feedback. Sometimes the learners may not have the required knowledge to correct
themselves.

The next reason might pertain to the nature of errors, as teachers are likely to vary
their corrective feedback strategies based on the nature of different errors. The reason
maybe lies in the values EFL teachers see in explicit correction. There are some benefits
in using explicit correction. First, it is a clear identification of a learner-error that she/
he used the linguistic forms incorrectly. L2 learners certainly notice the signal which
indicates their answer may contain errors. Furthermore, they may pay more attention to
the teacher’s correction, which may help them to understand the correct form of a certain
expression. In addition, explicit correction saves class time because the learner can figure
out the problem immediately. It eliminates the need for several rounds of negotiation,
which may ultimately leave the learner confused and not understanding what the teacher
wants to convey implicitly.

Moreover, the results showed elicitation as the third most common corrective
feedback type after explicit correction in contract to with Lyster and Ranta’s finding
(1997). The reason might lie in the fact that teachers want to allow opportunities for L2
learners to self-correct their errors at intermediate levels.

In Lyster and Ranta’s (1997) study, the findings showed that repetition was the least
frequent corrective feedback, so both studies reached similar conclusions. Moreover, this
is in line with Tabatabaei and Banitalebi, whose study showed L2 teachers did not use
repetition at all. According to Tabatabaei and Banitalebi (2012), the reason for the limited
use of repetition might be because L2 teachers did not want to expose L2 learners to ill
formed language.

In respect of the other corrective feedback types, the results of the current study
indicate that, the order of the frequencies of other corrective feedback types are different
from that of Lyster and Ranta. One of the possible explanations for the differences between
the present study and the previous corrective feedback studies might be attributed to
classroom setting. The major part of the research conducted in the area of oral corrective
feedback is done in ESL or immersion settings. The interest in error treatment originated
in these contexts and it is understandable that in content-based instruction the treatment
of error is different and possibly more complex than in more language-based instruction.
In Lyster and Ranta’s (1997) study participants were in immersion classes, where students
learned general subjects in the target language as well as the language itself. Compared
with an ESL classroom setting where the main focus is on students’ improvement in use
of English, immersion classrooms focus on learning general knowledge as well as the
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French language. When learning general knowledge, the class should be focusing on
content, rather than the accurate or fluent use of French.

Aside from the comparison with Lyster and Ranta’s study, the characteristics of
the six EFL teachers in the present study might be worth considering in relation to the
way they gave corrective feedback to their English classes. The second research question
addressed how teachers’ years of teaching experience affect their provision of corrective
feedback has attracted attention by various researchers whose results can be considered
congruent with those of the current study.

This question was concerned with the existence of any differences in the EFL teachers
teaching years of experience and their use of corrective feedback types in reading
comprehension classes at intermediate levels. As explained before, the teachers in this
study were categorized into two groups in terms of their teaching years of experience:
3 experienced and 3 novices. As predicted, individual differences related to the EFL
teacher’s years of experience affected their use of corrective feedback strategies. The
comparison of each group of teachers showed that some differences existed between the
two. The frequency counts of data from these two groups of teachers showed that there are
many more indications of types of corrective feedback used by experienced teachers than
novice ones in reaction to their L2 learner’s errors. The findings of the present study are
consistent with Mackey, Polio, and McDonough (2004) study who found that experienced
ESL teachers’ techniques were more focus-on form type than inexperienced teachers. In
a related study, Samad and Nursus (2015) also showed that teachers with more years of
experience rely a lot more on corrective feedback compared to the novice teachers. The
reason might be lie in the fact that novice teachers do not have enough knowledge or
confidence to give corrective feedback therefor they use less corrective feedback in their
classroom (Viteckovd, Prochdzka, Gadusovd, & Stranovskd, 2016). Moreover, the data
indicated that the ways of providing corrective feedback can vary greatly across teachers.
It was quite evident that the ways of providing corrective feedback to L2 learners’ errors
differed considerably between the two groups of novice and experienced teachers.

The total results of the study showed some similarities with Lyster and Ranta’s (1997)
study which may testify the reliability and applicability of the error treatment sequence
in the present study.

Between the two groups of teachers (novice and experienced), recast was the most
frequently corrective feedback. However, the amount of recast provided by experienced
teachers was slightly higher than that was provided by novice teachers.

In line with the above discussion another apparently important difference between
the two groups in terms of supplying corrective feedback is the higher frequency of the
use of elicitation in experienced teachers’ classes compared to novice ones. The novice
teachers did not hesitate to correct ill-formed utterances directly while the experienced
teachers often gave the learners a chance to self-correct. In other words, novice teachers
prefer to use explicit correction to correct their L2 learner’s errors. The reason might be
lie in the fact that experienced teachers want to allow opportunities for L2 learners to
self-correct their errors and elicit responses from the L2 learners. This may reflect the
novice teachers’ teaching style, namely a teacher center approach through which they
think explicit correction is more effective in awareness raising as related to the corrected
feature in the learners. According to Ellis (1997) to help acquisition to occur, learners are
required to notice the gaps, and receive the feedback. Therefore, the explicit correction
used by novice teachers may have the reason to push the learners to notice the target
feature, as well as to create a situation in which they can compare the noticed feature and
consequently be able to incorporate it into their inter-language.
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The results of this study showed that the types of corrective feedback used by
experienced teachers in reading comprehension classes differ from those provided by
novice teachers. It was observed that apart from eight corrective feedback types, novice
teachers used positive feedback in many instances. There are some examples that EFL
novice teachers repeated L2 learner’s flawless utterances so frequently which was rare
in experienced teacher’s classes. This type of corrective feedback referred as positive
feedback. The reason may be related to the fact that teachers intend to enhance L2 learners’
exposure to the target language, as Krashen (2004) introduces comprehensible input to be
the only necessary variable in SLA.

However, even though the experienced teachers used more corrective feedback
strategies than the inexperienced teachers, it was not possible to explore the reason
behind teachers’ contrasting degree of feedback use as related to their level of experience.
One possibility is that the teachers’ contrasting level of education also contributed to
the observed differences. It seems that EFL teachers with a TEFL degree used corrective
feedback more frequently than those teachers with degrees in literature or translation.
The reason maybe lies in the fact that in TEFL major teachers have more awareness of
corrective feedback techniques.

The third research question addressed the distribution of different error types made
by Iranian EFL learners in reading comprehension classes at intermediate level. Four
different types of error were detected in the data. These were grammatical, phonological,
lexical, and unsolicited use of L1. A total of 317 erroneous utterances were produced by
L2 learners in the reading comprehension classes. The results showed that phonological
errors formed the majority of the errors in the entire database (41%) and lexical errors
were the next frequent categories with frequency of (29.2%). The other error types were
at lower frequency.

One possible reason for the large number of phonological errors might be because,
obviously, the focus was on reading skills and it must be taken into account that L2 learners
in the reading comprehension lessons were required to read passages from their English
books. When L2 learners were reading they did not commit grammatical or lexical errors:
the only possible errors were of the phonological type.

It is also essential to state that different amount of errors was identified with different
teachers. In other words, it was found that learner errors depended on the extent to which
the teachers ask or encourage their learners to talk in English. For example, T3 as an
experienced teacher asked questions in pre reading stage which required long sentences
and therefore many errors were made.

The findings of the current study on the frequent L2 learner’s error types were
contradictory to Kennedy's (2010) findings. In Kennedy's study, grammatical errors were
the most frequent errors by English learners while lexical errors and phonological errors
did not occur as frequently. Contrarily, the Iranian L2 learners in this study frequently
made phonological errors followed by lexical errors. These contradictory findings could
be attributed to the fact that L2 pronunciation errors are often caused by the transfer of
a well-established L1 sound system. In other words, the sound patterns or structures of
Iranian L2 learners can affect the speech or production of their L2 language. These different
findings could be attributed to the important role of first language in leading foreign
language learners to overgeneralize the phonological system of their mother tongue to the
second language (Stranovska, Hvozdikova, Munkova, & Gadusova, 2016). This finding
implies that language learners might make certain types of errors more than other types
due to the influence of the native (L1) languages. Based on the findings, it seems that
the notion of field experiment, training and awareness raising, which was suggested and
investigated, by Khonamri and Ahmadi (2105), and in a different approach by Mahrik
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et al. (2018), Tavilla et al. (2019), Kardis and Val¢o (2018), Ambrozy et al. (2018), Valco
and Sturak (2018) are also relevant and could be a helpful way to shed further light on the
issue under investigation in this study - that is, the practice of corrective feedback.

As with every empirical study, this one is not without problems and weaknesses since
the reality surpasses each descriptive concept and goes beyond methodological frames. It
is therefore important to identify some of the emerging issues that might be of significance
with regard to the perception of reality when conducting similar future research. The
number of participants in this small-scale study and the amount of classroom interaction
analyzed though limited, conveyed the core elements of researched phenomenon.
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Abstract

Research problem. There is a big demand for high level competencies in an increasingly knowledge
driven society. Ensuring that each individual has an equal opportunity for educational progress is a
challenge worldwide; inclusive education is a question of equity and a premise for active contribution
to society by all people, included the weakest. Inclusive schools work to ensure full participation and
access to quality learning opportunities for all learners, respecting and valuing diversity, and fighting
discrimination in and through education.

The aim of this paper is to study and select the best strategies for empowerment, talent development
and raising achievement of all students, including the students with disabilities and special education
needs. It explores the area of educational measures both for talented learners, and for upskilling staft
to address a heterogeneous student population.

Research methods: The methodology implies the use of authoritative studies and of official documents
from national, and the International Bodies, linking them to the author’s personal experience in
teaching and in project management, especially keeping in mind the inclusive tradition in Italy. The
UN Convention on the Rights of Persons with Disabilities (art.24) stipulates that countries must
take steps to ensure that persons with disabilities can access an inclusive primary and secondary
education on an equal basis with others in the communities in which they live.

Conclusions and recommendations. We need to understand the importance of inclusivity, to widen
the empirical research, to develop, and implement measures to capture the learners’ potential, their
academic, and personal development, improving teaching strategies, and guidance. Families and
society also make a contribution. It is a challenging task, where teachers play a key role in innovative
school systems. The results of the study can be used in policy making, curricula development,
teaching programs, and improving the quality of education for all learners.

Keywords: inclusive education, talent development, quality teaching and learning, teacher training.
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AHHOTAIMA

B o6ijecTBe, B 3HAYNTENBHOI CTENEHN OPMEHTMPOBAHHOM Ha 00pasoBaHIe, yesercs ocoboe
BHUMaHMe BBICOKOMY YPOBHIO KoMIlereHImit. ObecriedeHne paBHbIX BO3MOXHOCTeN /I BceX 06-
YYAIOLIMXCA ABNACTCA IPO6IEMOI /A BCero Mypa. VIHKI03MBHOE 06pa3oBaHie — OfHA U3 HOIbI-
TOK peluTh 3Ty npobaemy. OHO HallelleHO Ha (OPMUPOBaHME OOIIECTBA, B KOTOPOM aKTMBHOE
ydactue OyIyT IPUHUMATD BCE JIIOAM, BKII0Yas CaMbIX Ca0bIX. VIHK/IIO3MBHBIE IIKOJIbI, IIPU3HABASA
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7 yBa)kasl LIeHHOCTb pasHO0Opasns u 60psCh ¢ AUCKpUMMHALEN B chepe obpasoBaHms, paborta-
10T Hajj ofecrieveHneM JOCTYIIa K KaueCTBEHHOMY OOY4eHII0 Beex ydaumxcs. Llenbro Hacrosmert
paboThl sABJIsIETCS M3y4eHMe U BBIOOP HAWIYYLIMX CTPATErVii paclIMpeHNMs IPaB ¥ BO3MOXKHO-
CTeﬁ[, pa3BI/ITI/I$I CHOCO6HOCTC]Z VI TIOBBILICHIMA yCHeBaeMOCTI/I BCEX CTyI[eHTOB, BK/IIO49aA Y‘-IaH_U/IXCH
C OrpaHMYEHHBIMI BO3MOXKHOCTAMMU U 0coObIMu oTpeGHOCTSAMI. B pabore paccMoTpeHs! 06pa-
30BaTe/IbHBIE MEPBI KaK A/Isi 00ydIeHNsI OfapEHHBIX [ieTell, TaK 1 /sl HOBBILIEHNS KBaINpUKALI
y4uTeIeit, paboTaoIMX ¢ Pa3HOPOJHBIM COCTaBOM YYALMXCs. B METORO/MOINYeCKOM 060CHOBAHIN
paboThl MCIONIb30BAHbI ABTOPUTETHDBIE UCCIEAOBAHNA U ODULMAIbHBIE JOKYMEHTHI HALlMOHA/Ib-
HBIX 1 Me>1<,uyHap0)1Hbe OpFaHOB. KpOMe TOrO, HpI/IBTIeKaeTCﬂ JINYHBIN OTIBIT aBTopa B r[peno,ua—
BaHMY U YIPABIEHNUN [IPOEKTAMH, @ TAKXKe VHKI3UBHble Tpaguuyu Vramm. Konseruns OOH
0 IpaBax MHBATNJOB (CTaThs 24) MpeyCMaTPUBAET, YTO CTPAHDI ZO/DKHBI IPUHUMATD MEPBI /IS
obecrieyenys MHBAIUAM HapaBHe C APYTMMI OCTYIA K MHK/IO3MBHOMY HA4Ya/IbHOMY U CPEHEMY
06pa3oBaHuMIO B MeCTax UX IPOXXMBaHMs. PykoBonurenm B cdepe 06pasoBaHis JO/DKHbI IOHMMATb
BOXHOCTb VIHKJIIO3MY, PAaCIIVPSTh SMIMPUYECKIe UCCIefOBaHNs, Pa3pabaTbiBaTh U Peann30Bbl-
BaTh MepBI ISl BBIAB/IEHMS TIOTEHIMA/A YIAIVXCS, UX AKaIEMUYECKOTO U IMYHOCTHOTO PasBUTHS,
yIydieHus cTpaTernit o6ydennst u yupasyenns. CeMeiiHble ¥ 0OIeCTBEHHBIE MHCTUTYTHI TaKKe
JOJDKHBI y4acTBOBATh B 9T0i1 paGore. Ocobast pojib B pelIeHnI 9TOi CJIOXKHOI 3ajiady B COBpe-
MEHHBIX 00pa30BaTe/IbHbIX CUCTEMAX NPUHAJIEKNUT YIUTET0. Pe3yIbTaThl MCCIELOBAHUS MOTYT
6BITH MCIIONB30BaHbl B pa3spaboTKe 06pasoBaTe/NIbHON IIONUTHUKY, yIeOHbIX UIAHOB 1 IIPOrPAMM,
B [OBBILIEHNY Ka4eCcTBa 00PasOBaHNUs Ha BCEX YPOBHSIX.

KiroueBble coBa: MHK/IIO3MBHOE 06pa30BaHue, PasBUTIE CIIOCOOGHOCTEI!, Ka4eCTBEHHOE IIPerofia-
BaHMe 1 00y4eHe, HOATOTOBKA YIuTener

Introduction

There is a big demand for high level competencies in an increasingly knowledge
driven society. Every child has the right to quality education and learning; however,
people with disabilities are one of the most marginalized and excluded groups.

School inclusion has been considered in most countries around the world in the
last 30 years, especially since the Salamanca Statement (UNESCO, 1994). In 2006, the
Convention on the Rights of Persons with Disabilities (CRPD) was adopted by the U.N.
General Assembly. Article 24 asserts the right of people with disabilities to education
and states that part of this right includes that children with disabilities “can access an
inclusive, quality and free primary education and secondary education on an equal basis
with others in the communities in which they live” (UN, 2006).

Inclusion is a question of equity and a premise for quality contribution to the society
by all people, included the weakest. Equity is at the core of the Sustainable Development
Goals (UN SDGs) 2030 it lies at the heart of the target 4.5 SDG on Education.

Although 160 countries are signatories to the CRPD, progress toward an inclusive
education that promotes meaningful access to, and progress for, learners with special
education needs (SEN) in the general education curriculum has proceeded slowly. Students
with extensive support needs tend to lag significantly behind their peers academically
(Ryndak, Jackson, & White, 2013). Such exclusion has long lasting impacts because
education is the gateway to full participation in society, for employment, and engagement
in their communities.

Teaching inclusively enables all students, whatever their circumstances, to enjoy the
fullest possible learning experience; it is considered the most effective way to give children
a fair chance to go to school, learn and develop the skills they need to thrive. Ensuring that
each individual has an equal opportunity for educational progress remains a challenge
worldwide.

Student population is more diverse than ever. The definition of “disability” varies
depending on the circumstances and context of the evaluation. Despite the range of
definitions, disability evaluation is based on the criteria of the bio-psychosocial model of
the International Classification of Functioning, Disability and Health (ICF) adopted by
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the World Health Organisation (WHO), or according to the Diagnostic and Statistical
Manual (DSM).

Different students learn best in different ways and progress at different rates. Besides
disabilities, there are special needs (specific learning disabilities like dyslexia) and
disadvantages due to different reasons: migration status, poor economic or/and cultural
background, belonging to minority groups as Roma children (UNICEF, 2011). The social-
ecological perspective defines disability as a mismatch between personal competencies
and environmental demands (Schalock et al., 2010; World Health Organization, 2007).

An estimated 93 million children worldwide live with disabilities (Save the Children,
2020). They face persistent barriers to education stemming from discrimination, stigma
and the routine failure of decision makers to incorporate disability in school services.
Nevertheless recently, according to UNICEEF, there has also been a shift in the attitudes of
teachers and school administrators towards enrolling children with disabilities in regular
schools (UNICEF, 2017).

Purpose and objectives of the study

—To discuss the importance, the concept and the strategies of inclusion at school, from
an international view, gathering relevant information from national and international
sources (literature, work of international bodies) on inclusion, the principles that
underpin inclusive education, the various definition of inclusion, looking for existing
examples developed in the international scenario,

- To take one of the countries with long lasting experience: Italy, as a case study, to
study and select good practices, developing proposals for successful inclusive education,
for the empowerment and talent development of all students, especially at the secondary
school level; it explores the area of educational measures both for talenting learners, and
for upskilling staff to address heterogeneous student population, to raise the achievement
of all learners.

Situation and literature review

Within the international view, there are ambiguous definitions and multiple
interpretations ofthe term “inclusion”itself,as widely discussed in theliterature (Goéransson
& Nilholm, 2014). On the other hand, each country implements education for disabled
and disadvantaged children differently, according to many aspects related to its social and
political context, as well as its school system structure and tradition.

There is a rich production of research and publications in the field of inclusive
education, referring to students with Special Educational Needs (Amor et al., 2018; Van
Mieghem et al., 2018), and to students without Special Educational Needs (Dell’Anna,
Ianes, & Pellegrini, 2019). International and national Institutions, Universities, Research
Centres, bodies like UNESCO (United Nations Educational, Scientific and Cultural
Organization), UNICEF (United Nations International Children's Fund), Save the
children. Uncountable centres and agencies as the EASIE (European Agency for Special
Needs and Inclusive Education), the Centre for Studies on Inclusive Education (CSIE),
NGOs like the European Association of Service Providers for Persons with Disabilities
(EASPD), or the European Dyslexia Association (EDA), as well as national bodies are
very active in awareness raising, research and support for inclusion. They promote
information, coordination, host events and other forms of outreach geared towards
policymakers and the general public, and in capacity-building by training teachers,
administrators and communities.

The answer to inclusive education does not lie in building more special schools for
children with disabilities. This would only serve to isolate them further and is unlikely to
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be sustainable in the long-run. Instead, we should share resources that already exist in
educational systems.

Inclusive education is when all students, regardless of any challenges they may
have, are placed in age-appropriate general education classes that are in their own
neighbourhood schools to receive high-quality instruction, interventions, and support
that enables them to achieve success in the core curriculum (Alquraini & Gut, 2012).

Inclusion is a process that ensures full participation and access to quality learning
opportunities for all learners, respecting and valuing diversity, and eliminating all
forms of discrimination in and through education. Talent development for all should
be part both of the school policy and of the Initial and continuing teacher training.
The term inclusion represents a commitment to making preschools, schools, and other
education settings, places in which everyone is valued and belongs, and diversity is seen
as enriching. The European Agency for Special Needs and Inclusive Education studied
the link between inclusive education and social inclusion, finding evidence to suggest that
there is a link between inclusive education and social inclusion in the areas of education,
employment and living in the community. At the same time, the review suggests that
attending segregated settings minimizes the opportunities for social inclusion both in
the short term and the long term (EASNIE, 2018). Bringing students of all backgrounds
together in the same classrooms and in the same schools allows them to learn and grow
side by side. It is not only equality, it means reducing barriers for all (CAWI, 2015). ‘An
inclusive setting refers to education where the child/learner with SEN follows education
in mainstream classes alongside their mainstream peers for the largest part -80% or more-
of the school week’ (EASIE, 2018).

It is recognized that positive attitudes toward inclusion are also among the most
important for creating an inclusive classroom that works, supported by reasonable
accommodation and teaching strategies tailored to meet their individual needs (Hagiwara
et al, 2019). Successful inclusive education happens primarily through accepting,
understanding, and attending to student differences and diversity, which can include
physical, cognitive, academic, social, and emotional elements. This is not to say that
students never need to spend time out of regular education classes, because sometimes
they do for a very particular purpose. But this should be the exception.

The driving principle is to make all students feel welcomed, appropriately challenged,
and supported in their efforts. Individualized supports play a central role (Schalock,
2013) in the education context. Supports are defined as “resources and strategies that aim
to promote the development, education, interests, and personal wellbeing of a person
and that enhance individual functioning” (Schalock et al., 2010). Types of support are
seemingly innumerable. Thompson et al. assert that there are three broad categories
of supports relevant to general education contexts, including curricular adaptations,
instructional supports, and participation supports (Thompson, Walker, Shogren, &
Wehmeyer, 2018). It is an ongoing challenge for individual teachers, pupils, parents,
principals and the system as a whole.

The Italian case study

A comprehensive account of the situation in Italy is given in a Eurydice report
(EACEA, 2020), to which the following section shows basic similarities. Education at
all levels is open to everyone - Italian citizens as well as foreign minors from both EU
and non-EU countries, and from minority groups (Roma children etc.). The integration
of learners with disabilities started in 1971, and in 1977 special classes were abolished.
The offer of education for pupils with special educational needs is totally included in
mainstream education; it is mandatory for the State as well as for local authorities and the
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National health system, each within its own competences (EASNIE, 2016; Anastasiou et
al., 2015).

Integration and support measures for special needs are addressed to pupils with
disabilities as defined in the frame law no. 104/1992 on care, social inclusion and
rights of persons with disabilities. Law no. 170/2010 recognised dyslexia, dysgraphia,
dysorthography and dyscalculia as specific learning disabilities (Bombardelli, 2006).

In TItaly, pupils with disabilities are defined as pupils with stable or progressive
physic, psychic or sensory disabilities, causing learning and working difficulties that
can produce social detriment and social exclusion. The most recent definition of the
target group ‘special education needs’ extends the concept of disadvantage at school, not
only to impairments. A new pedagogic-didactical category of SEN pupils with “specific
developmental disorders” is defined in addition to disabled pupils and pupils with
diagnosed specific learning disorders. This new category includes problems in language,
nonverbal skills, movement coordination, attention deficits and hyperactivity disorder,
socio-economic, linguistic and cultural disadvantage.

The State also guarantees the right to education to students who are unable to attend
school because hospitalized, detained or at home for a long illness. Pupils with special
educational needs deriving from proven socio-economic, linguistic, personal and cultural
disadvantage (e.g., reported by social services) can temporarily follow personalized
learning paths, through a personalized teaching plan, and can adopt compensative tools.

The local Medical committee of the National health system can provide a document
that certifies the disability and the consequent right to benefit from the support measures
foreseen by the legislation in force. Following the disability evaluation, a Functioning
Profile is released according to the criteria of the bio-psychosocial model of the
International Classification of Functioning, Disability and Health (ICF-WHO).

The support measures for pupils with disabilities are then selected on the basis of
the Functioning Profile and the Individualized Education Plan, identifying also the
professionals, the types of support measures and the necessary structural resources for
school inclusion. School staff also include ‘support teachers’ who have received a specific
initial training focused on support teaching activities for pupils with disabilities. Classes
with disabled pupils have a maximum of 20 pupils, provided that the reduced class size is
necessary to assure education to these pupils. Teachers, support teachers, the class council,
in collaboration with parents, specific professionals (speech therapist etc.), jointly draw
up and approve the Plan.

In every school there are measures to overcome architectural barriers, and a working
group for inclusion is established, made up of teachers, support teachers, administrative
staff, specialists of the local health authority, chaired by the school head. Schools can
use compensatory educational tools and exempt pupils from some activities acting on
decisions taken by the class council on the basis of the clinical documentation. Support
measures for foreign minors focus on language learning with the presence of language
and cultural mediators to help teachers and school staff communicating with pupils and
their families.

Recurrent and final assessment of students with specific learning/developmental
disorders is consistent with the pedagogic and didactic measures adopted. In particular,
schools should adopt assessment measures that allow students with such disorders to
demonstrate the level attained. For example, oral tests are preferable, in particular for
assessing foreign languages and compensative didactic tools or exemption from specific
activities are recommended, if suitable.

Assessment of pupils with certified disabilities focus on their Individualised
Educational Plan. Pupils who do not sit the final exam receive a document attesting the
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credits obtained and allowing their enrolment in regional vocational training courses.
The upper secondary education leaving exam can be carried out with the help of special
didactic tools. Pupils who followed a differentiated study plan and who have not obtained
the final qualification, receive a document attesting the course of study, the subjects, the
length of studies as well as competences acquired and the relevant credits obtained at the
final exam.

Methodology

Authoritative studies and official documents of the national, and the international
institutions, were used to explore the numerous ways in which different groups are
not to be excluded from equal opportunities and achievements, in the daily routines of
schools, and to link the scientific findings to the author’s personal experience in teaching
and in project management (Erasmus Plus project PREDIS, 2015-2018).

Results

The results of the study are the selection of the best educational strategies, which
are measures in the school system, in the teaching curricula for differentiation (careful
observation, motivation, non-standard evaluation, counselling, portfolio and personal
development plan), paying attention to human relation, identity and self-esteem (Huysse-
Gaytandjieva, Groot, Pavlova, & Joling, 2015; Booth, & Ainscow, 2018), caring for
social contacts among learners (well organized group work, mutual support, solidarity),
seeing students as persons, training of teachers, education of parents (educational styles,
examples, media-management), to prevent under-achievement and early school leaving.
Positive expectations and a supportive school environment can greatly improve the
learning experience of children.

Inclusive teaching means not discriminating against students, directly or indirectly,
creating an inclusive education climate in order to capture and strengthen the competences
of the learners, their academic, and personal development (learning to learn, portfolio),
improving teaching strategies (re-engineering educational programmes, assessment
forms), and guidance. It is teaching in a way that respects the diversity of all students,
and enables them to take part in learning and fulfil their potential, regardless of their
backgrounds, learning styles or abilities, removing any barriers that prevent students
from learning, using a variety of instructional formats (whole-group instruction, flexible
cooperative grouping, paired learning, peer tutoring, and student-led demonstrations).

To ensure access to academic curricular content, teachers create accessible lessons,
that include multiple ways of representing content to students and for students to
represent learning back, such as modelling, images, objectives and manipulatives, graphic
organizers, oral and written responses, and technology, caring for curricular adaptations
(use of large print, headphones, calculators, draw a picture instead, or just to have extra
time), instructional supports and participation, ensuring that all handouts, presentations
and online course materials are accessible and meet the accessibility criteria (for example,
using high-contrast text/background colours, legible fonts, and ensuring the text can be
read correctly by screen-reading software).

Schools provide instruction in a wider range of learning modalities (visual,
auditory, and kinaesthetic), which benefits their regular students as well, ensure access
to appropriate learning materials and resources, including textbooks. Contents can be
presented in interactive and practical ways (for example, using objects, images and video),
not only having text-based materials. For example, children with vision impairments can
use Braille texts, and sit at the front of classrooms; students with auditive impairments,
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use hearing aids. Of course, support in the physical environment of schools is needed,
overcoming movement barriers, making ramps for wheelchair users (accessible
classrooms and toilets), etc.

Assessment and evaluation methods should help students to understand the standard
of work they are expected to produce; participatory assessment forms facilitate self-
evaluation and recovery plans, because they encourage learners to find their strengths
and weaknesses and to look for improvement strategies.

There is a definite need for teachers to be supported in implementing an inclusive
education. For there to be true long-term success necessitates formal training, starting
from the pre-service curriculum, in general and special areas of competence necessary to
be effective in inclusive classrooms (EASIE, 2012; EDA, 1997).

According to EASNIE (2012), the Profile of the inclusive teacher includes: valuing
learner diversity, considering learner difference as a resource and an asset to education;
supporting all learners, with high expectations for all learners’ achievements. Promoting
the academic, practical, social and emotional learning of all learners through effective
teaching approaches in heterogeneous classes; working with others, collaborating in
teamwork, with teachers, parents and families, other educational professionals; personal
professional development, taking responsibility for the own lifelong learning. Teachers
are reflective practitioners and initial teacher education provides a foundation for ongoing
professional learning and development.

School systems are expected to plan, implement, monitor and evaluate their
approaches to inclusion on a daily basis: governments must regularly collect and analyse
data to ensure children are reached with effective services.

Inclusive systems require changes at all levels of society. Adopting a holistic model of
inclusion means viewing it as a dynamic system that encompasses schools, and the wider
community. Besides policy-makers and practitioners, parents and society have a big part
to play; feelings and attitudes of parents of regular and impaired students influence the
educational process. At the community level, stigma and discrimination must be tackled.
Real inclusion is possible when communities and mass-media cooperate in this task,
through acceptance, and inclusive behaviour.

Discussion

The potential of inclusive education has to be studied further, to widen the research
basis. First, international agreement on definitions and on concept clarification is necessary
to support comparability, the advancement of research, and synergy of educational
measures. Secondly, detailed empirical studies have to be carried out in inclusive settings
in such a complex field, especially to enquire about the impact of different support models
on the main variables: quality learning by both regular and impaired students, the possible
advantages of inclusion to counter early school leaving of all learners, the effectiveness of
inclusive education in mainstream schools for students with severe and complex learning
difficulties (Imray & Coley, 2017), socialization, the contribution of society, and of the
world of work.

According to most authoritative experts, both students with and without disabilities
learn more in inclusive settings (Alquraini & Gut, 2012). For students with disabilities,
this includes academic gains in literacy, math, and social studies, better communication
and social skills. There are even critical opinions. Inclusion works when it is quality
inclusion, otherwise it can foster negative effects, such as marginalization of students with
disabilities in mainstream schools (Nes, 2017; Nes, Demo, & Ianes, 2017), aiming at the
implementation of research-based interventions and practices in inclusive schools.
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Conclusion

Like all persons, children with disabilities and disadvantages have ambitions and
dreams for their futures, they need quality education to develop their skills, realize
their full potential, and make their contribution to the common development. In our
information society high qualification is needed for all, keeping in mind both the human
rights and the social costs of illiteracy. The ability to read and write, and to understand
plays a vital role in the process of social progress and personal development.

To close the education gap for children in need, we must understand the importance
of inclusivity, and we should implement measures to strengthen the competences of
all learners, and their personal development, improving the organisation of the school
systems, the teacher training, and the social commitment.

This issue is open to future directions in research and implications for the practice.
For greater legitimacy based on empirical data, we need further efforts regarding different
aspects of inclusive schools. Ongoing work can challenge and explore successful access
to general education in inclusive settings preventing school failure in school policy
worldwide. Respecting differences benefits all students because it values their individual
strengths and contributions and makes the learning experience richer for everyone.
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Abstract

Currently, psychological support for gifted primary school children requires specialists not only to
have a high level of psychological and pedagogical, but also other professional competencies for the
effective correction of negative experiences.

The purpose of the article is to develop methodological techniques and organization of professional
activities of psychologists using modern technologies. The leading method for studying this problem
is the modelling method, which allows us to consider this problem as a purposeful and organized
process for improving professional and special competencies. The structure of the article includes
the target, content, organizational procedural and effective components.

Optimization of the model of differentiated approach for overcoming negative experiences in
gifted children of primary school age due to dis-synchrony using the method of interdisciplinary
interaction, will not only overcome negative experiences, but also prevent possible negative
emotions, as well as improving the professional skills of specialists working in this field.

Keywords: adverse experiences, primary school, dis-synchrony development, gifted children,
teaching and learning activities.
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AHHOTAIIUSA

Ha coBpeMeHHOM 3Talle IICUXOJIOrNYecKast O/IeP>KKa OffapeHHbIX MIaAIINX IIKOJIbHIKOB TpebyeT
OT CIIeLVA/IVICTOB BBICOKOTO YPOBHsI CpOPMIPOBAHHOCTH He TOIBKO IICHXOJIOrO-TIelarornyecKux,
HO U pyrux npogecCuoHaIbHbIX KOMIIETeHIIT 1/ist 9 eKTUBHOI KOPPEKIIMI HEraTHBHBIX Ilepe-
SKUBaHUIA.

Ilenp cTaThy 3aK/II0YAETCS B paspaboTke (¢ IprMeHeHVeM COBPeMEeHHbIX TeXHOIOTNIT) MeTOfde-
CKUX HPUEMOB U OpraHu3auuy IpodeccOHANIBHON JesTe/IbHOCTY [ICUXO0/IOroB. Beaymum B uc-
CIIefIOBAHUM SBJISIETCS. METOJ MOJIe/VPOBAHNS, MO3BOJIAIONINII PACCMOTPETh JAHHYIO IPobIeMy
KaK Lie/leHallpaB/IeHHbll I OPTaHM30BAHHBII IPOLECC COBEPLIEHCTBOBAHMS MPOQECCHOHANTBHBIX
U CIIenyaIbHbIX KoMieTeHmit. CTPyKTypa IIpefcTaB/lIeHHO paboThl BKIIOYaeT B ce0s LeIeBoit,
COfiepyKaTe/bHbIIT, OPTaHM3ALIOHHO-IIPOL[eCCYa/IbHbII 11 Pe3y/IbTATUBHBLI KOMIIOHEHTBI.
Vicnionb3oBanne andQepeHIMpoBaHHOrO IIOAX0AA K OfAapeHHBIM AETSAM MJIA/IIETO LIKOIbHOTO
BO3pacrta ¢ GeHOMEHOM JVICCUHXPOHUM B COYETAHNN C METOLOM MEXAUCLUIUIMHAPHOTO B3aNMO-
HeJiCTBYUSL TIO3BOJIsIET He TO/NBKO [IPEOf0/eBaTh X HeraTVBHbIE HEPeXMBAHMA, HO U IIpefyIpe-
JKIATh y HIX BO3MOXKHbIE OTpuLaTe/IbHble sMonun. KpoMe Toro, Takast MOieib IIOBBILIAeT Ipodec-
CMOHA/IbHbIE HABBIKY CIIELVIA/IIICTOB, PAGOTAIIIVX B JAHHOI 06/TaCTIL.

KiroueBble c1oBa: HeraTuBHbIE IIePEXIBAHNSI, 0COOEHHOCTI BO3HVMKHOBEHVIsI HETATVBHBIX IIepe-
JKMBAHMI Y MIaAIINX MKONBHUKOB, JUCCHHXPOHNUS PasBUTHUS OfAPEHHbIX, y4eOHas 11 BHeydeOHas
HeATeIbHOCTD, IPOsiB/IeHNs (peHOMeHA JVICCUHXPOHMUM Y OfAPEHHBIX MJIA/ILINX LIKOIbHIKOB

Introduction

Assimilation of the system of norms of relations to the world and to each other, is
determined by the personality property of intelligence - in particular social intelligence.
This allows a person to build different versions of their "picture of the world". The criteria
for the level of the intellectual development of a person are related to how a person
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perceives, understands and explains reality. This determines the features of intellectual
mastery of the situation, and accordingly, behaviour in this situation. But this does not
mean that intelligence is solely a mechanism for adapting to the environment. On the
contrary, gifted people, as a rule, are maladaptive because, due to the specifics of the
organization of their mental experience, they see what is happening in a different way,
and their behaviour corresponds to deep, situational patterns, while coming into conflict
with actual situational requirements (Burganova, 2011).

This research relates to the socialization and psycho-emotional support of gifted
children of primary school age, as more and more attention is being paid to non-medicinal
means. These psychological tools are successfully used in the correction and prevention
of functional (social, communicative and psycho-social patterns of dis-synchrony.
However, the use of these methods for social interaction is difficult and ineffective. They
are ineffective because the paradigm of direct support of younger students does not take
into account their emotional state. The phenomenon of dis-synchrony of the emotional
state in gifted primary school children is manifested directly through negative experiences.

Psychological and internal dis-synchrony is the basis for the emergence of a tense
and uncomfortable socio-psychological situation in the school. Thus, Sibgatullina (2020)
notes that for these reasons, a gifted child's interest in learning dies. The child becomes
distracted, plunges into his or her own development scenarios, shows aggression, or
withdraws into him- herself.

In this paper, we report on studies of younger students with different predictors
of high achievement (giftedness) in terms of the manifestation of negative experiences
during academic and non-academic activities.

Purpose and objectives

To understand the pedagogical process, it was necessary to verify methodologically
correctly all the main components, including an understanding of phenomenon nature of
dis-synchrony and forms of educational motivation. An essential aspect of our scientific
interestsis the assessment of the mental development of the intellectually talented children,
in terms of the presence of psychological obstacles that impede its manifestations and
lead to dis-synchrony. The article explores the experience of the Institute of Psychology
and Education of Kazan Federal University.

Literature review

The analysis of the literature showed that, in highlighting the possibility of overcoming
negative experiences of talented children in a didactic system, researchers consider the
process in a holistic context from the perspective of historicism. However, modern
science approaches require constant adaptation to changing conditions (Biktagirova &
Valeeva, 2015; Valeeva, R. A., & Valeeva, L. A., 2014).

In the 1990’s, many scientists began actively developing specific technologies to
overcome negative experiences of talented (Silverman & Kearney, 1989; Tomlinson,
1997). A number of studies note that the main trends characterizing the image of modern
education is the organized process of improving the professional and special competencies
of teachers in their work with talented children (Nazarova, 2001).

According to Nazarova (2001), integration is the most important means of educating
children in the aspect of the phenomenon of dis-synchrony. It modifies the organizational
structure of the general educational process and can be regarded as its systematizing factor
as it performs the specific function of changing the learning technology (Nazarova, 2001,
p- 28). Assessing the significance of this statement, it should be noted that the integration
process brings its own innovations. To effectively solve the problems in training and
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education of a talented primary school pupil, it is necessary to reflect these innovative
technologies in the field of pedagogical practice.

The solution to this problem is in the postgraduate education of specialists. Dis-
synchrony is a state of an intellectually talented child who has difficulty in contact with
his environment (Zakirova, & Shulaeva, 2013). Usually, dis-synchrony reveals itself at the
social and mental levels. The first level is expressed by the gap between the child and his
environment - the speed of his/her intellectual development and the average (or low) rate
of development of other children. Internal dis-synchrony is revealed in the inconsistency
of the development of individual mental functions of the child him/herself, for example,
a very fast pace of reading can be accompanied by psychomotor difficulties. Difficulties in
writing or rapid intellectual development are related to a slow emotional development of
the psyche (Sibgatullina, 2020).

As a rule, social and internal dis-synchrony is the basis for the emergence of a very
tense and uncomfortable socio-psychological situation in school and class.

Thus, Sibgatulina (2020) notes that for these reasons, the talented child faces the lack
of interest in learning, becomes absent-minded, immersed in their own developmental
scenarios, shows aggression or withdraws. In general, the child remains defenceless, since
teachers often do not accept such children. The child is compelled to build the whole
system of psychological defences both from school, from parents and from the teacher.

It should be noted that our observations and studies have shown that there is no
mandatory relationship and connection between marginal status and personality
disorders of described talented children (Taber, 2007; Sibgatullina, Khamitova, Zakirova,
& Komarova, 2019).

Methodology

The research employed analysis of normative documents and outcomes of activity
using forecasting, systematization and generalization of facts and concepts, the study and
generalization of experience, and diagnostic methods:

The experiment was conducted in the primary classes of secondary schools. A total
of 248 respondents participated in the study at various stages. The sample consisted of 60
students of grades 1-3 in the schools of Naberezhnye Chelny.

The study was conducted in three stages. The first preparatory stage analysed the
current state of the problem in psychological theory and practice using cross-sectional
diagnostics, covering the traditional hierarchy of negative experiences in younger gifted
students. At the second main stage, diagnostics of features of negative experiences in
younger gifted students were applied during educational and out-of-school activities.
At the third and final stage, systematization, understanding and generalization of the
research results were carried out. The theoretical conclusions were clarified and the
results of the study were processed and formalized.

Results

The work developed approaches for the practical activities of future specialists
including:

o The target (goals, tasks),

o Methodological (approaches, principles),

« Content (features of negative experiences in gifted primary school children with
different levels of cognitive abilities),

o Organizational and procedural (organizational and pedagogical conditions,
scientific and methodological support) and

o Effective components (performance indicators).

50 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

 The implementation of diagnostics: gnosis, praxis, speech status, assessment of
emotional state using the self-assessment test and the Spielberger-Khanin test, the method
of assessing the emotional manifestations of schoolchildren by Stepanov (performed
jointly with students).

« Additional components of assessing the mental state of primary school children:
neurodynamic processes (Schulte's method), attitude to test performance (diligence,
carelessness, passivity, indifference), the method of assessing the current psycho-
emotional state of the child (determining the indicator of deviation from the auto-norm).

At the development and implementation of scientific and methodological support of
practical bases stage, the pilot test was carried out for the implementation of the project
for supporting children of primary school age with gifted children during academic and
non-academic activities. This examined

« correspondence of texts of methods to the age characteristics of gifted primary
school children;

« compliance of the diagnostic situation with the diagnostic goals.

Diagnostics were performed and 248 respondents were examined. Of these, the
sample consisted of 60 students in grades 1-3 (control and experimental group: 30 people
with gifts and 30 people with a high level of cognitive development). Negative experiences
in the form of anxiety were shown in 98.2 % of respondents, both in the control and
experimental group period of study and outside of study activities. As a result of the
assessment of the overall emotional state, the following results were obtained:

o The state of General anxiety was 82% in the control group and 80% in the
experimental group.

« The number of complaints about anxiety is 44% in the control group and 49% in
the experimental group, respectively.

o The desire for home protection and solitude, which was also noted by almost all
respondents, as well as vegetative regulation, was mainly due to sympathetic dominance.
The main indicators are presented in Table 1.

Table 1. Indicators of psycho-emotional state at the beginning and end of the experiment (M+m)

Indicators The experimental group (n=18/ The control group
9:9) (n=18/ 9:9)
Before After Before After
State of emotional tension 53,9+3,4 53,8+4,2 53,9+3,6 54,4+4.1
(fear, anger, demonstrativeness,
detachment)
A state of well-being 172,6+5,8 176,8+6,1 136,8+6,4 137,1+5,6
Mood 149,6%5,7 156,5+6,8* 173,9+6,2 184,3+7,1**
Adequate self-esteem 67,8+4,3 81,2+4,8* 68,2+4,7 90,4+5,1**

** - confidence of differences (p<0.01), * - confidence

There were no significant differences in the state of the psycho-emotional profile in
the control and experimental groups at the beginning of the study.

At the formative stage of the experiment, scientific and methodological support
of the project was developed and implemented. This included a scientific-theoretical
(leading ideas and main provisions the use of modern technology in the practice of the
psychologist), content (selection and structuring of the content of psychological support
of children of primary school age with talent) and methodological levels (guidelines).

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 51



Education and Self Development. Volume 15, Ne 3, 2020

The following tasks were implemented during the project:

1. Creating conditions for providing psycho emotional psycho-emotional support for
primary school children during academic and non-academic activities:

o formation of an initiative group of student volunteers who are able to participate in
the work of the creative platform;

o organization of art therapy master classes of joint creativity of children of the
experimental group and volunteers with subsequent presentation of works;

o diagnostics of the communicative component of the emotional background in
children involved in the project, to record the dynamics of results.

2. Creating conditions for the implementation of the accumulated potential of gifted
primary school children, through their involvement in the work of the creative platform
through:

« support and development of intellectual and creative abilities of primary school
children;

« conducting diagnostics;

o formation of positive attitudes in order to prevent negative experiences in younger
students with predictors of high achievement.

3. Accumulation and dissemination of methodological material on the possibilitiesand
prospects of conducting a modelling method that allows us to improve the psychological
and pedagogical process of supporting younger gifted students during academic and non-
academic activities. Optimization of the model of differentiated approach in overcoming
negative experiences in gifted children of primary school age caused by dis-synchrony
using the method of interdisciplinary interaction will allow practitioners not only to
overcome negative experiences but also to prevent possible negative emotions, as well as
improving the professional skills of specialists working in this field:

o organization of thematic events (exhibitions of works, monthly and final
exhibitions of artistic works of participants of the creative platform) that help to attract
public attention to the project;

« accumulation of methodological base for the issues of supporting younger gifted
students through the use of art therapy techniques;

« establishing contacts with psychological offices in the cities of the Republic of
Tatarstan in order to transfer the accumulated experience and gain new knowledge.

Experimental verification of the effectiveness of the proposed content of the
psychologist's work

Our research revealed the positive impact of rehabilitation measures on the process
of preventing negative experiences and psycho-emotional state in younger students with
giftedness within the framework of dis-synchrony.

The number of selected test tasks did not exceed the time limits for working with
younger students, who usually have limited personal time (especially during the period
outside academic activities).

We identified additional components for assessing the emotional state of
primary school children (state of emotional tension, fear, anger, demonstrativeness,
detachment; state of well-being, mood, self-esteem). The student's criterion was used to
evaluate intergroup studies (at the beginning and end of the study in the control and
experimental groups), and the nonparametric Friedman's criterion was used to assess the
neuropsychological status.

The integral sum of the emotional state score after the project according to the above
criteria was statistically significant. For the reliability of this study, we used a research
scheme with assessment of neuropsychological and speech history. The study, based on

52 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

the principles of an individually differentiated approach, allowed us to assess the nature
of negative experiences in younger gifted students.

Table 2. Dynamics of emotional States during the project period, the pilot group during the training
period (Talented junior high school students)

Indicator (points) Stages of observation

MEm At the beginning of the study 3 weeks 5 weeks 3 months
Alarm 10,8 +1,4 10,3+0,5 * 9,8+0,4 ** 8,9£0,8**
Change of mood 16.1+1,5 13,8+0,4 10,1+0,7* 10,8+0,7**

Table 3. Dynamics of emotional States in experimental group during the period of non-academic
activity (younger gifted students)

Indicator (points) Stages of observation

Mtm At the beginning of the study 3 weeks 5 weeks 3 months
Alarm 11,8 +1,3 10,8+0,5 * 9,8+0,4 ** 8,9+0,8***
Change of mood 13.1+1,4 12,8+0,4 10,2+0,7* 10,1+0,7**

Negative feelings of a sensual nature prevailed in the form of manifestations of
anxiety and low self-esteem, and manifestations of capriciousness.

At the stages of catamnestic (the follow-up medical history of the subject) observation
before the project, there was a statistically significant increase in the number of negative
experiences in younger students.

Table 4. Dynamics of negative feelings in children with high intellectual potential during the period
of the training activities control group

Indicator (points) Stages of observation

M+tm 1 at the beginning of the study 3 weeks 5 weeks 3 months
Alarm 10,3 1,2 12,1+0,5 11,8+0,4 10,5+0,8*
Change of mood 12,1+1,3 11,8+0,4 10,9+0,7 9,8+0,7*

Dynamics of emotional manifestations - by the domain of anxiety (x 2 =3,386, n =3,
p <0,05) and mood changes X22 =4, 376, n =3, p <0,001). When comparing the scores in
the groups before the study and after the study, statistically significant differences were
obtained in both the level of anxiety and mood change (p<0.05).

Table 5. With high intellectual potential in the period outside of academic activities, the control group

Indicator (points) Stages of observation

M=tm At the beginning of the study 3 weeks 5 weeks 3 months
Alarm 11,4 £1,3 11,1+0,5 11,1+0,5 10,9+0,8%
Change of mood 12,8+1,4 12,3+0,4 11,6+0,7 9,9+0,7*

A subclinical alarm was detected, and the indicator is significant. In the comparative
study of ballroom scores in the study of smart, gifted school children, there is an
improvement in indicators of reducing the manifestation of negative emotions and a
statistically significant sharp change in mood: the level of anxiety (r=0.36) and mood
change (r=0.39). There was no correlation between the characteristics of giftedness and
the manifestation of negative experiences (r= - 0.19).
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Diagnostics and support during the project period were not limited to eliminating
negative experiences and were aimed at creating optimal conditions for the psychological
support of gifted children within the framework of the dis-synchrony predictor. At the
same time, we believe that this problem is of particular importance in modern conditions.
To date, there is no standardized and clinically tested compendium of social support for
gifted children of primary school age.

As a result of the project implementation we:

o organized the final opening day of the works by gifted students in Naberezhnye
Chelny, Institute of KFU created on the creative platform;

o contributed to the dissemination of information about opportunities to accompany
children with disabilities;

o withinthe framework ofthe Republican events, we created conditions for exchanging
views and developing progressive plans for the future in the work of psychological centres,
offices and educational institutions covering up to 15 municipalities of the Republic of
Tatarstan;

o created conditions for the development of intellectual and creative potential of
children.

Discussions

The peculiarity of the project is that children were not given any emotional and
volitional tasks aimed at transforming their own state in overcoming negative experiences.
The student was only asked to participate in the project. At the same time, we believe that
the modern concept of volunteer support has difficulties:

The need to clarify the methods and techniques of support for gifted younger students.

Creating a comprehensive and unified database of possible support techniques.

The creation of manuals, innovative support technologies for the purpose of
prevention and regulation of negative experiences.

Thus, it is no less important to enrich the concept of dis-synchrony of mental
development of gifted students and the study of motivation as a component of dis-
synchrony in a sample of gifted students. This in turn confirms the possibility of
describing the formula of the coefficient of dis-synchrony, which characterizes the degree
of dispersion of indicators of mental development in the range of age norms (during the
longitudinal study and beyond in accordance with the conditions of development).

Conclusion

The results of the research allow us to improve the clinical training of psychologists,
and optimize the process of accompanying gifted children. The research established
that the application of the project provides an effective means of overcoming the main
components of negative experiences in gifted primary school children, as well as solving
psychological, pedagogical and organizational and methodological problems, thereby
ensuring efficiency. This can be useful in practical terms for specialists and psychologists
in individual practice. Taking into account the results of this research, we can identify a
number of scientific problems and promising areas that require further consideration.
These include a more detailed expansion of some of the provisions set out above related
to the formation and accumulation of psychological and pedagogical experience.
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Abstract

The processes of internationalization and globalization are ubiquitous. The growing number of
international students in universities prompts the necessity of research into the best ways of teaching
and learning the language of a host country. Language is a connecting link of prime importance
in building up an efficient and suitable educational environment for an international student in a
foreign country. This qualitative study sought to identify the most effective practices of teaching
the host language as second language in leading universities of two countries: Germany and Russia.
We interviewed ten teachers in each university regarding the specifics of organizing courses to
teach the host country language as a second language. Our analysis revealed the difficulties teachers
usually face in their work with international students, as well as effective methods and models of
teaching international students. We interpret these findings using a framework for English Medium
Instruction proposed by Dafouz and Smit (2012).

Keywords: teaching host language, learning host language, internationalization, methods of
organization, multicultural education, international students.
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AHHOTAIMA

IIporiecchl MHTEPHAIMOHAIM3ALNY M [706a/IM3aLMK IIPUBONAT B YHMBEPCUTETAX K POCTY UMC/Ia
MHOCTPAHHBIX CTYZIEHTOB. SI3BIK /I MHOCTPAHHOTO CTY/leHTa AB/IAETCA YCIOBMEM IIepBOCTEIIeH-
HOJI BOKHOCTH B CO37laHUM KOM(OPTHOIT 06pa3oBaTeNbHON Cpefibl. TO BHI3HIBAET HEOOXOAMMOCTD
mocka Harbonee 9¢eKTHBHBIX METOL0B TIPENOfABAHIIS U CIIOCOOO0B M3y4eHs CTYAeHTaMI-IHO-
CTpaHIJaMy A3bIKA IPMHMMaOLIeil cTpaHbl. 1lenb mccnenosanms — BblABIeHMe Hanbosee sadex-
TUBHBIX METOJIOB IIPEIOfjaBaHNMA A3bIKa NMpeObIBaHMUA KaK BTOporo. VcciegoBanne IpOBOJUIOCH
B Be/lyIUX YHUBepCUTETaX ABYX cTpaH: ['epmanuu u Poccun. Boito onpomeno no 10 mpenogasaTte-
JIeil B Ka)KZ[OM YHVMBEPCHTETe Ha TIpefiMeT CHelMUKI OPTaHU3aLM KyPCOB IIPEeNofjaBaHMys A3bIKa
IIPUMHMMAIOIEl CTPaHBl KaK BTOporo. Hamr aHamms BBIABMI TPYAHOCTH, C KOTOPBIMU TIPEIIOfaBa-
TeJV CTAJIKMBAIOTCA IIPU paboTe C MHOCTPAHHBIMM CTYAHTaMI, a TakKe 3PGEKTUBHOCTD METO/I0B
u Mopieneli o6ydeHns MHOCTPAHHBIX CTY/IeHTOB. MBI MHTEpPIIPETUpPYeM 3T BBIBOAbI, UCIIOb3Y
CTPYKTYpy 06yueHMs aHTIMIICKOMY A3BIKY, IpefnoxenHyio Dafouz and Smit (2012).

KiroueBble cmoBa: CHCTeMHBII IIOJXO, K TPeNOoflaBaH1I0, KOHTEHTHO-A3bIKOBOE MHTETPUPOBAHHOE
obydeHne, MHOCTPAHHbIE CTY/,CHTbI
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Introduction

The courses for learning local language provide fertile soil for deeper learning of the
hosting country culture, and as a result, offer a safe space for intercultural communication
in class. That is why the teachers’ major initial purpose is cultural adaptation at large. The
level of interconnected and combined knowledge of language and culture of the hosting
country defines the quality of further education.

Presently, the internationalization of education is a distinctive trend in higher
education. The process of internationalization influences political, economic, and
ideological processes and culture (Maringe, 2010). The mobility of international students
around the world is growing. Now the level of internationalization is one of the major
indicators of a well-established, progressive and reputable university. In this article
we describe internationalization as an educational process, while stressing the prime
importance of good command of the hosting country’s language in connecting the foreign
student to the hosting country.

From the very beginning, poor command of language can be a major obstacle for
international students’ studies, and this is why it is very important to find some initial ways
of creating a hospitable educational environment. In this paper we examine different ways
suggested by teachers for implementing different kinds of cross-cultural communication
models in the educational process with international students in academic classes. The
research was conducted in the language preparatory departments of two German and
Russian universities.

In general, students in Germany learn the German language during the full five years
of their university studies. In Russia, particularly in the university where the research
was carried out, students have only one year to learn the local language. The goal of our
research study was to compare different systems of teaching the host country language as
a second language in order to improve our practice.

According to Smit and Dafouz (2012), using another language as the medium of
instruction can be analyzed through six basic components:

1. The role of English regarding another language. While Smit and Dafouz developed
their framework in relationship to English as a Medium of Instruction (EMI), the
framework is also relevant for analyzing the teaching of other languages as well.

2. Academic disciplines. Teaching academic disciplines in the language of the host
country is the main activity at the university; disciplinary practices of teaching and
learning are relevant.

3. (Language) Management. This dimension covers language policy in the sense of
‘direct efforts to manipulate the language situation’ (Spolsky, 2004). Language policy
determines the choice: which language will be used in a multilingual environment.

4. Agents. Teachers and administration of the university are faced with the need
to manipulate the language situation. This is manifested in the need to search for new
information. Each foreign student is a ‘peoples diplomat’ and represents his motherland
in a foreign country, and later becomes an intermediary between his state and country of
his study.

5. Practice and Processes. This component is central in higher education and defines
the ways of doing and thinking (Leung & Street, 2012). It is meant for discourses in the
class for agents to develop disciplinary knowledge jointly. Practice and processes help
thinking and self-realization of students, and ensure their level of mental health.

6. Internationalization and Globalization. This refers to measurement for
internationalization and globalization that enables universities to respond to the
challenges of the 21st century.
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In our opinion, the framework developed by Smit and Dafouz (2012) helps to improve
the teaching system and create conditions for the qualitative development of disciplines
through a holistic approach.

Internationalization and preparatory language courses in higher education

Knight (2008) defines internationalization as ‘the process of integrating an
international intercultural or global dimension into the purpose, functions or delivery
of higher education at the institutional and national levels’ (p. 21). The knowledge of
languages defines the scope of functional abilities. Language is a powerful tool of effective
study. The academic disciplines cannot be learnt through poor language (Jenkins, 2014).

We focused on improving teaching a new language as a medium of instruction to
international students. It is necessary clarify the role teachers in this process and how
the teaching process is linked with whole system of education, using the six zones. The
joint practice of studying a subject and a foreign language (Coyle, Hood, & Marsh, 2010;
Dalton-Puffer, 2011) differs from the practice of teaching a foreign language on its own. In
the practice of teaching foreign language, the focus is on achieving the level of knowledge
of the target language. Dafouz and Smit (2012) offer educational practice in the form
of classroom discourse. This is a platform for teaching and learning of teachers, where
the teacher comes to the fore as a central agent in the implementation of educational
approaches. Program documents in a foreign language can also act as a focus of study in
the implementation of a program (Kehm & Teichler, 2013).

The practice of integrated language teaching has proven itself, and is being used as a
research basis for applied linguistic interests in educational institutions that use a foreign
or additional language to teach the content of curricula. Integrated language teaching
means language integrated with subject content. It is important to take into account the
cultural, linguistic context of student (Mauranen, 2012). What is the difference between
the cultures of the host country and the student’s homeland? Does the language, customs,
traditions of the host country differ from the language, customs, traditions of the native
country? Does the student find himself in similar or different conditions?

The practice of integrated language teaching is applied in regional and national
contexts, as well as at all levels of education (Dafouz & Guerrini, 2009; Dalton-Puffer,
Nikula & Smit, 2010; Ruiz de Zarobe, Sierra & Gallardo del Puerto, 2011).

By examining the same questions in two different cultural contexts (Russia and
Germany), we tried to obtain the maximum information for the promotion of pedagogical
activity of teachers in a multicultural context. Previous studies have shown the importance
of the context of learning. Different results of training depend on voluntary participation
in educational programs, and the existing beliefs of students (Dafouz, 2014).

Researchers have found a negative correlation between student performance and
learning a second (foreign) language. In particular, this is due to a limited ability to ask
questions in English. Reduction of the number of questions and answers narrows the
interaction between the lecturer and the student (Airey & Linder, 2006).

At the lectures, students focus not on the lecture material, but on how trace out
and translate incomprehensible words. After the lecture, additional time is needed for
decoding of the content of the lecture. Before the start of the lecture, students have to read
background material for understanding the lesson. According to the results of the study,
the authors identified the following reasons that hinder the interaction of students and
understanding the lecturer (Airey & Linder, 2006):

1. Understanding the subject matter correctly

2. Fear of revealing lack of understanding to the lecturer

3. Fear of speaking English
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An important question for the administration of universities is this: Is it effective
to arrange teaching in the host language for local students well in advance, before the
students travel for studies? In our view, initial advance language preparation of students
to travel to a new country, as well as the study of the educational material by students in
the host language, makes work with foreign students easier and teaching more effective.
There is a need to identify what makes learning a foreign language easier and what hinders
the process.

Methodology

This qualitative study compares two universities of good ranking in Germany -
Technique Dresden University, and in Russia - Kazan Federal University.

Statistically, 4900 international students studied in Technique Dresden University in
2017 (14.7% of the total number of students). Teachers work with international students
only in German. German teachers note that the initial knowledge and understanding of
language by students is rather good, but not good enough. Most students are from China
but there are students from South America, Europe, India, China, Russia, Finland, the
Baltic countries, France, Spain, Syria, India, Himalayas, Taiwan, Madagascar, Indonesia,
Madagascar and Japan. There are no students from North America. By professional
orientation, the first priority students choose is engineering sciences (29.0%); further
choices include environmental ecology (26.8%); scientific directions (12.3%); humanities
(12.3%); teacher training (10.5%); medicine (8.3%). German is studied during the entire
period of university study. Language training in Germany is supported by the "European
Union" foundation, and there is an opportunity for the best 25 students to get into the
free-of-charge group.

4200 international students studied in Kazan Federal University in 2017 (11% of
the total number of students). Among them there were 71% from Central Asia, 15%
from East and South-East Asia, 6% from East and North Africa, 3% from Ecuador, 2%
from Latin America, 3% were Europeans. As a first priority foreign students choose the
Institute of Geology and Oil and Gas Technologies (27.7%); in second place, the Institute
of fundamental Medicine and Biology (25.7%); the third was the Institute of Philology
and Intercultural Communication (19.7%); and the fourth was the Institute of Economy
and Finance (19.3%). Russian as a second language is studied only the first year, then the
student studies it himself.

The data were collected by means of interviews undertaken directly in each university.
Weinterviewed ten teachersin Kazan Federal University from the Preparatory Department
(the department solves the problems of language preparation of international students,
adaptation to educational process and with gradual preparation to the undergraduate
program) and ten teachers in Technique Dresden University who teach German language
as foreign for first year students. In contrast to Kazan Federal University, the Technique
Dresden University does not have a Preparatory Department. Students in Germany study
German simultaneously with disciplinary subjects for five years. Since many teachers of
German know Russian and English well, the interview was conducted in both Russian
and English. For Russian teachers, it was conducted in in Russian.

The interview included 8 research questions that helped to identify strong points of
the teaching process. We wanted to know what works well and what does not work in
teaching foreign students, what are the difficulties faced by students and teachers in the
university education, and what could be useful and helpful for both teachers and students.
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Findings

Qualitative analysis of the data obtained through interviews helped to identify
similarities and differences in teaching of the host language as the second language in
the Russian and German universities. In what follows, we report our findings to each
interview question.

What does and does not work well for international students in your class.

Russian teachers noted that visual perception helps at the initial stage, so they
prepared good teaching aids in advance. The manual works effectively when every student
has in hand an exercise notebook in Russian. It can be in the form of a workbook with
presentations, pictures, role-play situations for example in a pharmacy or in a store (what
you need to buy). Parallel corresponding situational discussions of the cases are held in
groups of 15-17 people.

The German teachers believe that having a high level of self-supporting motivation
works well. Students choose on their own whether to take part in proposed events or not,
and can select interesting courses for themselves. German teachers said there were no
classroom problems with foreign students since they take part in all class assignments.
Groups are divided into subgroups of 5, in which interactive work is arranged, followed
by a summary discussion in a bigger general group. According to German colleagues at
large, this system works well, although there are certain small problems associated with
quiet, modest, inactive students.

In our research we discovered some immediate contradictions. One of them is
holding tests and interviews in English while all regular educational structures function
in German. Most of the information on tables, books, websites, colloquium, scientific
research discussions, and events is in German. Communication with staff during
internship by e-mail or directly is also done in German.

Difficulties encountered when working with international students and how the teacher
copes with them.

Both the Russian and the German teachers had a lot to say about students’ difficulties.
In Russia teachers complain about large classes. That is a big problem in work for study
groups that should not have more than 8 people. It is also difficult to teach students when
they arrive at different periods of time. Some join the group later and have to catch up,
and the total group has to repeat everything again and again. Further, Russian students
complain that some students take longer than others to learn the material, because
students with different levels of training are put together into one group and often have to
wait everyone to complete the assignment.

There are cultural differences in everyday conduct patterns. For example, Colombian
students are not always disciplined: they come late, they do not always listen attentively
to teachers. Chinese students attend classes wearing casual sports outfits and in general
disrespect the dress code. Students in dormitories have problems with their international
roommates. There are everyday misunderstandings and problems of miscommunication.
They wonder why psychologists do not help out in dormitories. These problems of
everyday life interfere with the learning process. Psychological follow up is arranged.
According to Smit and Dafouz (2012), it is necessary to shift the focus from the entire
system onto teachers and their training. In our opinion, concentration on the teacher’s
actions really helps in practice, since it is difficult to work with the entire system at the
same time.

In the Russian university, students sometimes complain that some classrooms are
not sufficiently equipped with audio visual equipment for learning. Or students living in
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distant dormitories are not happy that the road to school is long. At the Russian university,
travel takes about one hour from the dorms where they live to the university because of
traffic problems. Students prefer to live closer to the university just to save time.

Students are not happy spending a lot of time solving problems with visas and
registration. These are issues directly related to the work of the Department of Foreign
Affairs, which is a structural entity of the governance of Kazan Federal University dealing
with development of foreign academic and educational relations. Sometimes students
have to be at an examination at the same time as an appointment with the Department of
Foreign Affairs to settle the extension of their study visa.

In Germany, the initial problem is that in the first semester students do not know
much about the German education system and regulations. For example, that system
is very different in China. And it is difficult to adapt quickly to accepted local academic
rules. In Germany students have to act on their own. For example, the student needs
to find by himself/herself the complicated schedule of classes in different buildings. The
difficulty is that you need to know the requirements from the very beginning.

Special additional seminars and information events are organized by teachers, and
guidance is personal. Teachers arrange special classes on how the university functions
and the regulations. Students ask questions after classes face to face or by e-mail, such as:
“I did not understand the task; I did not understand the task correctly, please, give me
more information”. Each group has its own platform. The “Opal” platform is very helpful;
all important materials and information are placed there.

Although all students pass entrance examinations, still some students at first do not
understand anything at all. Moreover, they have the psychological stress of being far
away from their parents, or the stress of winter cold in case of those from warm climates.
Students often catch cold because nobody takes close personal care of their health.
Teachers say that this is the work of another separate department.

Plus, innumerable personal problems have to be solved on the spot, such as living
facilities, legal problems, medical insurance, and travel logistics; all these have to be solved
by students themselves. Teachers try to motivate them to self-support actions and focus
on self-motivation, which is important.

Teachers’ opinions about the difficulties that foreign students face in the process of
learning.

In Russia, groups were reorganized into strong and weak based on the previous
year. But that organization failed to eliminate immediately the problems of learning,
for it was very difficult for weak groups to catch up with standard requirements of the
program. Consequently, the experience was unsuccessful. There was success when groups
were organized around areas of further professional specialization. During the year of
this study, they decided to arrange groups on this basis, such as geology, physics, and
chemistry.

In Germany the general independence of students is greater. There is no tight personal
guidance. Attendance is free. That is why it is difficult for teachers to plan in advance
how many students they will have; there could be 10 or 25. The teacher has one more
plan, just in case only three students come. That creates difficulty in planning teaching.
German teachers note that it is necessary to act efficiently in the classroom depending
on the developing situation. Teachers use group work and the Opal system widely when
working with a mix of international groups. For example, Chinese students are mixed
with others especially looking for extra support from the German environment. Usually if
students miss classes they are referred first to the Opal platform in order to catch up with
learning materials and then are allowed to join the class.
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Interviews with teachers in both Russia and Germany revealed difficulties in language
misunderstanding when solving everyday life and organizational issues. The arising
difficulties lead to dropout of foreign students from the educational process. The role of
the teacher in the situation of language manipulations in subject teaching and in language
teaching separately from the subject is to be studied in future studies.

How teachers solve the emerging difficulties when working with foreign students and who
helps them in this.

In Russia, teachers solve their problems with assistance of other divisions, which help
as much as possible. For example, the Department of Adaptation of Foreign Students in
the Department of Foreign Affairs of the University helps with all everyday problems,
especially during initial days of study and living. The university arranges regular courses
of upgrading professional qualification of teachers working with international students.

In Germany, the upgrade of professional skills in language teaching is organized
by the university. Teachers also have a special organization to support the European
Union (official financial support for the language course) for a more successful learning,
‘Academia Ausland.” According to German teachers specialized conferences are very
helpful.

In our research we suppose communication system between students, teachers and
administration helps to ensure a safe environment, and to resolve quickly domestic issues
and visa issue.

Special preparation needed for foreign students.

In Russia, a training manual has been developed for teachers of foreign students.
There is a well-structured study paper for regular retraining, and teachers attend advanced
training and conferences. In Germany, teachers prefer to attend conferences, read articles,
and have discussions with colleagues. German teachers consider that it is very effective
to travel to other countries in order to feel themselves as foreigners, to become kind of
‘foreign student’ learning another culture and language.

Another form of special preparation is class design. The ideal model of class design
differs in Russia and Germany. Russian teachers stress the importance of better equipped
classrooms, especially interactive modern equipment. They believe that Russian as a
second language should be offered during the whole period of studies in the university.
That will empower students with ability to learn all special subjects better and be effective
in solving their everyday life problems on their own, which should result in better
adaptation. Currently, language is taught during the initial year and a half.

In Germany teachers require obligatory teaching of German for three years and
further to learn deeply special professional subjects in order to increase professional and
technical vocabulary. The gaps in knowledge are compensated by discussions in groups
of students. Before that, a student should translate and audio-study professional text and
discuss it with students.

If you could design or request preparation for working with international students,
what would you ask for? What would be helpful to you?

Russian teachers stressed the importance of computer classes, spatial furniture and
equipment for classrooms, teaching boards, air conditioners, shuttle buses, and extended
time of training. Russian language classes are not enough for adaptation for further
professional training.

German teachers focused on their obligations for the first three years to all students to
learn German every week, including professional German and depending on the research
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topic to accumulate professional vocabulary. If the student does not understand foreign
words in the professional text which he works on in advance, after the lesson he can listen
and discuss it with more advanced students and peers. There is strong recommendation
that foreign students prepare in advance for upcoming classes.

Discussion

Comparative research by interviewing teachers about teaching in Russia and Germany
revealed the importance of context and themes which are characteristic to teachers’
approaches in different cultural contexts. Teichler (1996) adapted a questionnaire for an
environment of cultural diversity. He found that research flows differently in different
cultural contexts, and showed distinctive features and characteristics, and various
connections to disciplines. The different roles were attributed to research in their activities.

The following difference in approaches to the practice of integrated language learning
of the Russian and German universities was revealed. In Germany, this practice exists for
all five years of study of foreign students. Subject training is done in German. In Russia, the
integration of subject learning occurs at the second year of study, and not in all subjects.
Despite the fact that the language in the study environment is Russian, some subjects are
taught in English, not in Russian. In Germany language preparation is integrated into
major subject of study itself. Students immediately get used to terminology and basic
theoretical issues. The German system does not adapt itself to an individual student. All
necessary information, textbooks, literature and recommended websites are in German.
The accent is on professional development and professional vocabulary expansion.
Teachers are more oriented to develop students’ self-motivation. They also actively use a
distance learning format. In Germany students solve the options and conditions for life
during studies for themselves: either in a dormitory or private flat. In Russian teachers
actively help international students to find best places for living. Though this paternal
approach sometimes takes away self-decision making.

Comparative analysis revealed a certain collection of complexities met by teachers
when working with foreign students. Correspondently, the practical methods of work at
the initial stage of their education in the two universities were revealed. Highlights of our
findings are:

1. The optimal efficiency of work is in small classrooms.

2. The teacher needs to have multi-level methods for working with different levels of
student preparation.

3. It is important to arrange continuous training during the entire period of study.

4. The experience of German teachers shows that passing from self-support to
independence is more efficient than the ‘maternal style’ of communication.

5. There is a necessity for preliminary preparation to give a quicker adaptation to the
country, i.e. in removing unnecessary beliefs, overestimated expectations.

6. Of great importance is the availability of information in English (sites, timetables,
methodological materials) that will help students in first stage to quickly enter into the
educational process.

Summarizing the difficulties that exist in both universities, first of all multi-level
classes are taken into account. Language mixed classes provide an opportunity for active
involvement in the development of the language of the host country. The results of the
research show that teachers have to work in a multi-level class, taking into account
different cultural contexts. Distant electronic educational resources give extra students
access to missed materials and enable students to return to misunderstood subjects.

Secondly, both in Russia and in Germany there are unstable sizes of study groups,
which creates certain difficulties for teachers in preparing and conducting classes. And
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third, in both countries, teachers have to work simultaneously with different number of
students and level of training.

In this study, we found the framework by Smit and Dafouz (2012) to be very useful
because it widens the scope of what one considers when planning the teaching of a host
language to foreign students. We conducted a comparative analysis of the difficulties of
Russian and German teachers when working with foreign students at the initial stage of
their education in universities.

The first zone concerns English, and it was not relevant to our study.

The second zone of their framework focuses on teaching the host language within the
academic disciplines. As a result of the study, we found a difference in language learning
approaches: discipline-integrated language training in Germany and separate study of
language and discipline in Russia.

The third zone of Smit and Dafouz’s framework is language management. This is
more difficult than the other five components in both Russia and in Germany.

In Russia and Germany, language policy initially involves learning in the language of
the host country. This helps students to quickly penetrate the language environment and
learn the subject in the language of the host. In Germany, the language policy builds up
the process of learning through the subject area; in Russia, first the language is taught, and
then the subject is learned in the language of the host.

The fourth zone is Agents, which is important in the implementation of educational
practices. Educational practice takes place in the form of a classroom discourse and is a
platform for both teaching and teacher training. The teacher comes to the fore in the form
of a central agent. Program documents in a foreign language can also act as a focus of study
during the implementation of a particular curriculum. In Germany, the development of
the education system for international students focuses on teachers as agents. In Russia,
the emphasis is shifted either on the psychologist or the administrators or to external
structures such as visa departments for instance. There is no fixed position on this issue.

Conclusion

The framework developed by Smit and Dafouz (2012) has helped to frame our
comparative analysis between the universities of two countries. Based on the six main
zones we have managed to set up a maximum ideal model of teaching foreign language.
The framework helps us to see the broad picture of helping foreign students learn the
host country’s language well enough to advance in the university and professional level
learning in that language. The systemic care of language training at the university provides
the necessary level of academic integrity, and improves studies in academic disciplines,
and interaction with the administrative staff of the university, with departments, and
with native local students. High-quality language training facilitates effective mastery of
academic disciplines, enabling students to learn terminology. Quality language training
helps students to manage the language situation independently in order to find optimal
solutions to difficulties. Language training makes possible involvement in university
social and academic life, and participation in conferences and cultural events. Active
involvement in the processes of scientific thinking helps students to immerse into
development of disciplinary knowledge.

Summarizing the conducted comparative research aimed at improving the teaching
of a foreign language for students, we have eight reccommendations for teachers:

1. Explain to students this is the second language of teaching.

2. Form groups of no more than 8 people. When the number of students goes up the
group should be divided into subgroups.
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3. Prepare auxiliary material in the form of visual slides and presentations, online
platforms

4. Understand that unresolved every day domestic and organizational issues have a
negative impact on the educational process.

5. Adhere to a single politics in choosing of language and material auxiliary to the
lesson.

6. Teaching of second language through teaching of subject will help accelerate the
preparation of a foreign student for bachelor’s and master’s programs.

7. Consider carefully the student's background, the cultural difference between the
country of arrival and homeland.

8. It is important for the teacher to understand the mutual influence of the six zones
in the learning process. Adhere to a systematic approach in teaching.

Limitation

This study has its limitations, since it based only in two universities. This, of course,
is not enough to make exhaustive conclusions.
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Abstract

Since the beginning of the 21*'century social media has expanded world-wide in all aspects of human
lives. Mainly for the youth they have been a natural part of their “digital ecosystem”. As the results
of the surveys of social media use by teens, carried by the Pew Research Centre, showed, in 2014 in
the USA 71 % of teens reported being Facebook users and no other platform was used by a clear
majority of the interviewed. In 2018, three further online platforms, other than Facebook, have been
reported by the significant majority of the teens. These were YouTube, Instagram and Snapchat. As
to Facebook, “only” 51 % of the respondents stated to be Facebook users. Furthermore, smartphone
ownership has become a ubiquitous element of teen life. Up to 95 % of teens have reported they have
a smartphone or access to one, and 45 % of teens have proclaimed they are online on a near-constant
basis. Even more important, they are becoming more and more used, in the time of the world-wide
corona pandemic and the need for connection in social quarantine.

As for teachers and their opinions on social media, on the one hand they are aware of their usefulness
as regards to sharing information or organizing school tasks. But on the other hand, they identify
social media as a reason for the pupils and students' low attention during classes at school. But
since the youth devote a lot of time to social media, there is no point of not using these means also
in education, as shown by the current efforts to organize education processes during the corona
pandemic.

At the Faculty of Education, Constantine the Philosopher University in Nitra, we have been aware
of the significance of the social media in relation to different aspects of education and pedagogical
communication. That is why for several years, attention has been paid to this new education
phenomenon. The paper presents the authors experiences with the use of Facebook as a mean of
support for education while the main focus is given to the results of a questionnaire survey which
examined students' opinions and attitudes towards Facebook (before the pandemic situation),
in comparison with Moodle, as a new phenomenon in university education.

Keywords: use of social media in education, Facebook, tertiary education, students' opinions
on Facebook as a mean of education support, comparison of the use of Facebook and Moodle in
education
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AHHOTAIIUSA

C navana XXI Beka BO BceM MIpe OTMEYAeTCA POCT IPOHMKHOBEHNA COIMA/TbHBIX Mefiia BO BCe ac-
TIEKTBI KU3HI. J[7IA MOIOIEXY OHM ABJIAIOTCA eCTECTBEHHOI JacThIO X «IM(PPOBOIT SKOCUCTEMBI».
ITo aHHBIM KCCIeROBaTeIbCKOTO HeHTpa Pew Research Centre, 8 2014 rogy B CIIIA 71 % mogpoct-
KOB Obu monb3oBateamu Facebook 11 60NBIIMHCTBO He HOIb30BANUCh APYIUMHU IIATHOPMaMIL.
B 2018 ropy 3HaunTenbHOE GOBIIMHCTBO OMPOLIEHHBIX COOOIMIN 00 MCIIOMB30BAHUM, TOMUMO
Facebook, eme tpex onmaitn-mnardopm: YouTube, Instagram u Snapchat. 51 % pecrnonjeHTOB
3aABWIM, YTO OHM ABJIAITCA monb3oBatenamu Facebook. Kpome Toro, cMaprdoH cram mmpoxo
PacIpOCTpaHEeHHBIM aTpUOYTOM MOAPOCTKOBOI Xx13HI. OKOIO 95 % MOFPOCTKOB COOOLMIN, YTO
Y HUX eCTb CMapT(OH WM JOCTYI K HeMy, a 45 % IMOAPOCTKOB 3asABUIIN, YTO OHJ HOYTY IIOCTOSHHO
HaXOomATCA B CETU. Hp]/[ 3TOM BO BpeMA BCeMI/IpHOﬁI TIaHIEMUY KOPOHAaBMpYycCa NCIIO/Ib3OBAHNE Ta/l-
JKETOB PAaCcTeT B CBSA3Y C HEOOXOAUMOCTDIO MIOAEP>KAHIS CBA3Y Ha KapaHTUHE.

Yuwurens, ¢ OfHOI CTOPOHBI, 0CO3HAIOT 3QPEKTMBHOCTD COIMATbHBIX ceTell B obMeHe nHdopMany-
eit win opranusanyy o6ydenust. C [pyroit CTOPOHSDI, IEAArOry CYNTAIOT, YTO COLMAIbHBIE Mefya
SABJIAIOTCA IPMYMHON HU3KOTO BHYIMAHNA YYEHNMKOB U CTY[ECHTOB BO BPeMs LIKOJIbHBIX 3aHATMUIL.
Tem ne MEHee, HOCKOHI)KY MOJIOLE€Xb IPOBOJAUT MHOTO BPEMEHMN B COLIMIA/IBHBIX CETAX, HET CMBIC/IA
He JCII0/Ib30BATh 9TY CPEACTBA I B 00Pa30BaHMM, KaK IOKA3bIBAIOT HbIHEIIHIE YCIINA [0 OPTaHM-
3a1u 06pa3oBaTeIbHOTO IIPOIecca B AVICTAHIIVIOHHOM (opMarte.

Ha neparornyeckom ¢akynprere yHusepcutera uM. Korncrantuna ®unocoda 8 Hurpe moHnmaror
3Ha4yeHMe COLMAIbHBIX Melua B 00pa3s0OBaHUM U IIEATOTMYeCKO)l KOMMYHMKALIMY 11 Ha IPOTSKe-
HJU y’K€ HECKO/IBKUIX JIET YO ENAIOT 3TOMY oco6oe BHIMaHMe. B cratbe TIIPEeACTaBJIEH OIIBIT aBTOPOB
o ucronb3oBanuio Facebook B xauecTBe cpeficTBa MOAAEPXKKM 00pasoBaHysA. BEIBOBI cle/TaHbl
110 pe3y/IbTaTaM OIIPOCa, HAIIPAB/ICHHOTO Ha BbIsAB/ICHNEe MHEHMIT cTyAeHToB 0 Facebook (o mampe-
M1H) Kak HOBOM (eHOMeHe yHUBEPCUTETCKOro obpasoBanus (B cpaHenynu ¢ Moodle).
KimroueBble cloBa: MICIIOIb30BaHMe COLMATBHBIX Mefia B obpasosanuy, Facebook, Briciiee o6pa-
30BaHIe, MHeHIe CTyfieHTOB 0 Facebook kak cpeicrse mopepsxku 06pasoBaHus, CPABHUTETbHBII
aHamus3 ucnonb3osannsa Facebook 1 Moodle B o6pasoBanun

Introduction

Since the beginning of the 21* century social media has expanded world-wide in all
aspects of human lives. Mainly for the youth they have been a natural part of their “digital
ecosystem”. The results of the surveys of social media use by teens undertaken by the Pew
Research Centre, showed that in 2014 in the USA 71% of teens reported being Facebook
users and that no other platform was used by a clear majority of respondents. In 2018,
a further three online platforms, other than Facebook, were reported by the significant
majority of the teens. In particular, these were YouTube, Instagram and Snapchat. As
for Facebook, “only” 51% of the respondents stated they were Facebook users (Anderson
& Jiang, 2018). Furthermore, smartphone ownership has become a nearly ubiquitous
element of teen life. Up to 95% of teens reported they have a smartphone or access to
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one, and 45% of teens have proclaimed they are online on a near-constant basis. This has
nearly doubled from the 24% who reported this fact in the 2014-2015 survey. Another
44% say they go online multiple times per day. Even more important, they are becoming
more and more used, in the time of the world-wide corona pandemic and the need for
connection in social quarantine.

As for teachers and their opinions on social media, on the one hand they are aware of
their usefulness as regards to sharing information or organizing school tasks (Tandale &
Raman, 2016). But on the other hand they have identified social media to be a reason for
the pupils and students' low attention during classes at school (Hodal, 2016). But since
the youth devote a lot of time for social media, there is no point of not using these means
in education, as shown by the current efforts to organize education processes during the
corona pandemic.

Research problem

A lot of modern digital technology-based learning and teaching tools have been
used in university education systems environment (Kostolansky et al., 2019). One of the
most frequently used system is the LMS Moodle system. At Constantine the Philosopher
University in Nitra, LMS Moodle is also often used in teaching practice, as this system has
undoubtedly many advantages and is well configured for education. At the Department
of Technology and Information Technologies of the Faculty of Education we have had
many years of personal experience with it. But despite the indisputable advantages of
LMS Moodle, we missed better feedback from students and a faster way to communicate
with them.

Facebook is an environment that is very well known to students. Moreover, students
do not perceive this environment as an educational one, but as a common one in which
they move absolutely naturally. That is why we decided to use just this environment as
a supporting tool for educational purposes to make the communication with students
easier. Further reasons for this decision were the following ones:

- Facebook is more common software environment for students than LMS Moodle,
it is less stressing and more motivating for them;

- most of the student population has created their accounts on Facebook;

- as most of the student population uses Facebook services, there is no need to
organize any introduction training for students, as it is in case of LMS Moodle;

- neither a server nor any additional maintenance is necessary as it is in case of LMS
Moodle (this means zero costs to operate and maintain this system).

Unlike LMS Moodle. the social network Facebook is not intended for education
purposes and so cannot be used for complex e-learning education (Sebo, 2013; Manca
& Ranieri, 2013; Dillingerovd, 2007). Our intention was to use it as a supporting tool for
blended learning because, despite the fact that it is not intended for education purposes,
it has several functions which enable it to support maily tertiary education effectively. We
rank these function as follows:

— creation of a Facebook page of the taught subject (the possibility to create and
continually update the subject page which will be usable for several years (Rouse, 2010));

— creation of a Facebook group (In one Facebook group for one lesson/subject, the
teacher uploads all necessary teaching and learning materials for students in form of texts,
figures, videos, documents or links to other web pages Student can also be contributors
(Hejl, 2012));

- sending messages and chat forums (predominantly for fast communication
between the teacher and the students, but as well among the students. This means of
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communication is very efficient as the students are almost constantly on-line, with this
application in their mobiles, as is mentioned in the introduction);

- immediate sharing of different content (information, texts, audio records, video
records, photos, etc.).

Concept and methodology

We had two possibilities how to use Facebook as a means of supporting education
processes. One possibility was to create a web page on Facebook and hold information
there for students. The main advantage of this possibility was uploading of all the
important materials only once. Then all students would have access both to this web site
as well as to the information uploaded there for a long time (in terms of years). On the
other hand, one of the disadvantages was that the content would be accessible to anybody,
what was not what we wanted. Another from the disadvantages was the impossibility of
communicating only with selected students (e.g. with a group of students or with only one
particular student). But the most significant disadvantage for us was the fact that students
could not effectively submit different projects and completed assignments by means of
this system. That was why we decided for the other alternative solution which was to
support education processes by means of a Facebook group.

Once created, a Facebook group fulfils different tasks and assignments:

- projects and home works (given to the group by the teacher);

- files and documents (different files as documents, publications, textbooks, lecture
presentations, seminar assignments processed by students, ae uploaded for the whole
group both by the teacher as well as by the individual students);

- photos and videos;

- references to different web sites (to either interesting pages or pages with information
relevant to the particular subject matter);

— events (the teacher creates in the group different events concerning excursions,
dates of tests, exams, assignment deadlines, etc.);

- communication (for information transfer among the members of the group, i.e. for
both types of the communication either teacher — student or student — student);

- inquiry (serves to monitor opinions of the group members).

At the beginning of the term closed Facebook groups were created for specific taught
subjects. For several years we have been using this supporting tool and it only sometimes
occurred that somebody did not have a Facebook account.

To have a feedback how students perceive this support of their education, whether
or not they appreciate it, there was an inquiry on students' approaches to this form of
education support. Research data were collected by means of a questionnaire which
consisted of 21 items of both types (closed as well as open questions). The research sample
consisted of 228 respondents. The processing the collected data we tried to find answers
to two research questions. One research question was how the students perceive the
educational support created through the social network Facebook. The second question
was how they perceive this support tool in comparison with education carried out through
LMS Moodle.

Research results and their discussion

Because of the limited scope hereinafter we do not deal with all 21 questionnaire
items and there are presented only the main findings resulting from the inquiry, i.e. those
which are the most relevant to these two research questions.

Figure 1 shows in a graphical form results of the responses to the question on which
purposes the respondents use Facebook. As it is clear from the results, the dominating
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answer is communication (97%). The next two most frequent purposes are significantly
less (63% and 54%, respectively): getting news (pushed to them) and education. That
is, half of the students use this social network for educational reasons. This finding has
proved our assumption that Facebook should be a suitable support to enhance pedagogical
communication between the teacher and student, and among the students themselves.

Apart from the purposes presented in Figure 1, respondents also identified several
further purposes. These were to monitor/follow friends, to follow appointment dates,
work, maintenance of Facebook fanpage, university groups, and business. However,
numbers of those who declared these purposes were very small. None of these six
purposes scored over 1%. What was very surprising for us was that such small percentage
of respondents (<1%) mentioned, monitoring/following friends as a purpose for which
they use Facebook.

Purposes for which students use Facebook
100% 97%
90%
80%

70% B Communication

63%

60% H Entertainment

54%

M Education
50%
News

39%

40% 33% B Common interests with friends

. 23% H All information on one place

Figure 1. Results of the inquiry question for which purposes students use Facebook in general

30%

20%

10%

0%

Those respondents, who stated that they use Facebook also because of education
reasons, were asked to specify the particular purposes. The results are presented in
Figure 2.

As Figure 2 shows, the situation reflects that presented in Figure 1. Again, in this
case the dominant reason with 93% of respondents, is communication, this time mutual
communication of students. Communication with the teacher is the third most frequent
reason of the use of Facebook (68%). The second purpose is for homework elaboration
submission (76%). It is interesting that also in this case of the “educational purposes” of the
use of Facebook, there is similar gap between the first-ranked purpose and the following
two (97% - 63% - 54% vs. 93% - 76% - 68%). For respondents it was very common (56 %)
to use Facebook to upload information relevant to the taught subject. They saw it a great
advantage that they had all information they needed for the subject in one place - in
the created Facebook group. If the subject finished with an exam, the students collected
basic materials there for the exam (reported by 42% respondents). In general, Figure 2
clearly shows that the students lay stress on mutual communication, as well as on their
communication with the teacher, and on gathering important information (materials)
necessary to pass exams, or to complete the subject.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 71



Education and Self Development. Volume 15, Ne 3, 2020

Purposes for which students use Facebook in the area of education

100%

93%

B Communication with the teacher
90%

76%

80%

B Communication with classmates

68%

70%

60% 56% B Submission of homework elaboration
0

50% .
42% Upload of relevant information to the

40% taught subject

30%

22% H Download of relevant information to
the taught subject, uploaded by the

1 I 14% teacher
i | M Creation of materials to exams
M Creation of materials to state exams

Figure 2. The education-related purposes for which students use
Facebook (as a percentage of those using it for education

20%

10%

Within personal questioning done during administration of the questionnaire,
students very often expressed that they liked this kind of teaching support and many
of them liked it so much that they created their own Facebook groups for some other
subjects.

The results mentioned above prove a positive perception of Facebook as an education
support by students. This conclusion answers our first research question. But there have
been also some further, additional findings in favour of this statement.

In a further question, the respondents were asked whether it was difficult for them
to become familiar with working with Facebook. This question was not focused on the
fact whether they knew to use Facebook but whether or not it was difficult for them to
learn the methodology of education with the support Facebook. According to the survey
results, for 40% of the respondents it was very easy, 50% considered it to be easy, for 9%
it was of an average difficulty and only for a negligible number of 1% of the respondents
was it difficult. Nobody stated that it would be very difficult.

These numbers correspond to the results obtained for the question on how the
respondents liked the education support offered by the Facebook mans. 14% of the
respondents responded that they liked it even very much, a half (50%) liked it, a third
(32%) considered it in a neutral way (neither liked it nor disliked) and only (negligible)
4% stated they did not like it. Strong dislike was not recorded.

More heterogeneous answers were recorded for the question on whether the
respondents would use this kind of educational support (i.e. support offered by Facebook
means) to support other subjects (other than taught by us). Definitely yes was stated by
30% of the respondents, rather yes by 22% of them, may be yes or may be no by 20%, rather
no by 22% and definitely no by 6% of the respondents. Respondents answering positively
were additionally asked to state which subjects they would propose to support in this way.
The most frequent response to this item was that they would appreciate to have support
for all subjects in this way (39% of the answers). While the answers support the positive
perception of this education support by students in a direct way, this result proves it in an
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indirect way. Due to a high heterogeneity (in terms of their study fields) of the students,
this views were strengthened by a very large scope of the subjects which teaching they
would like to have supported in this. Foreign languages and mother tongue (both above
10%) and subjects connected with the ICT issue (7%) scored highly.

With respect to further improvement of the created education support system the
students were asked on the one hand to state the disadvantages of Facebook education
support system, and on the other hand to propose what or how the system should be
improved.

As to the disadvantages, 54% of the respondents had not been aware of any
imperfections of the system based on Facebook. But they see a problem in that not every
student has a Facebook account (stated by 10% of the respondents). Almost 10% of the
respondents would welcome more teachers having their Facebook profiles. Another
problem stated was the disturbing influence or impact of Facebook during the education
processes. This was stated by the students but also perceived by teachers, too (and not
only by the authors, but by teachers in general. See the note in the introduction on the
social media as the reason of the students' low attention during classes at school). As
Facebook is not intended for education purposes, some disturbing influences can have
negative impacts on education processes. But this is considered to be a problem only by
8% of the respondents: not a markedly significant number in this context.

As to the students’ proposals how to improve or what should be improved in the
education support system that was created, 40% of the respondents would not change
anythingand 26% offered no views. But the disadvantages mentioned here were suggestions
to increase the numbers of teachers on Facebook and at the same time to broaden mutual
pedagogical communication with the teachers (12% and 11% respectively).

As the results of the inquiry on the education system created on the basis of Facebook
show, students appreciate very much the aspect of mutual communication, mainly
pedagogical communication with teachers (Teclehaimanot & Hickman, 2011). They
wish that more teachers were in contact and communicated with them through such
a system. In our opinion this results from the fact that communication through social
nets is completely normal for students, and quite logically they appreciate this way of
communication with teachers. But on the other hand, currently there are still not too
many teachers, who would prefer this new communication mean over e-mail.

Our second research question was how the students perceive Facebook as an
education support tool in comparison with education support carried out through LMS
Moodle.

Not all the respondents participating in our inquiry on students’ approaches to the
education support system created by us on the Facebook platform had had previous
experiences with education support based on the use of LMS Moodle. That was why
the respondents of the inquiry were asked whether they had or had not such previous
experiences and only those who had were asked to compare some selected aspects of
the work with these two systems, i.e. the education support system based on Facebook
and the education support system based on LMS Moodle. From the total number of 228
respondents to the inquiry 139 had no experiences with Moodle while only 89 had some.
These 89 respondents were asked to express a level of their agreement or disagreement
with following statements:

- Moodle is easier to use than Facebook.

— Facebook is more transparent than Moodle.

- To learn to work with Facebook was faster than with Moodle.

— There are more possibilities/ways to use Moodle than Facebook.

— to support education, Facebook is better.

- In most of the taught subjects Facebook as an education support would be sufficient.
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To express the level of their agreement or disagreement, following scale was used:
- I totally agree

—Tagree

- Neither agree nor disagree

- I disagree

- I totally disagree

Results of this part of the questionnaire survey are presented in Figure 3.

Comparison of particular aspects of the use of Moodle and Facebook in education

50% sk 46%
41% 399 41%
40% 36% 0
30% = 26% S 95%
23% 23% [0 24% 23% oo
. . 20% 21% 21%
o 17% S 6, o - ]
20% 14%
11% 11%
10% 5% 1 % Lo 7% 1
2% . . ™ 3% 2%
0% -,,,.,,I - - EEE _ EEE = !,,,!,,,,-
Moodle is easier touse  FBis more transparent  To learn to work with FB There are more To support education,, FBis  In most of the taught
than FB than Moodle was faster than with  possibitilies/ways to use better subjects FB as an education
Moodle Moodle than FB support would be sufficient
M| totally agree M lagree M Neither agree nor disagree | disagree M| totally disagree

Figure 3. Comparison of particular aspects of the use of Moodle and Facebook in education

As Figure 3 shows, there is a significant group of respondents for which it does not
matter whether they work with a system based on Facebook or Moodle (each statement
evaluation neither agree nor disagree). But aside from this group and its neutral statements,
the rest of the total measures of agreement (total sums of I totally agree + I agree) or
disagreement (total sums of I totally disagree + I disagree) are in favour of Facebook.

Conclusion

Social networks have become one of the most important communication means.
However, many teachers and teacher educators have remained uncertain about how
to meaningfully integrate this technology into education or how to assess its impacts
(Greenhow, 2011; Halverson, 2011). Paradoxically the horrible pandemic, which we
are facing, also helps us to discover different possibilities and the real potential of these
means. We all are forced to transform our pedagogical activities, and according to our
previous (pre-pandemic) experiences Facebook is a tool which can be used as an addition
to formal educational settings (Kolychalov & Pushkareva, 2018). A primary reason to
adopt it is because it is familiar to almost everybody and also because it does not cost and
requires minimal training.

Our experiences with the use of Facebook as a mean of support for education in
higher education institutions prove that this tool mainly supports communication, but
here it is important to stress that we mean pedagogical communication. At the beginning
the intention was only to simplify communication of teachers with students to enhance
the transfer of study sources to the target groups of students with no need to instruct
students how to utilize the support systems we created. That was why we decided to use
Facebook as a platform for the system. For all students Facebook is more or less a natural
environment in which they are used to move and moreover in which they feel comfortable.
Thus, they get accustomed to use the Facebook environment as a support tool to education
very quickly. An added value was that the students also get accustomed to use Facebook
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environment as a support tool with respect to their own education activities, either
individual (personal) or group activities. Some might argue that our intention could also
have been achieved by implementing another application into the developed system. As
to this, the findings presented in connection to the second research question speak in
favour of our choice of Facebook as a platform for the education support system.
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Abstract

Research problem: Today’s education system must adapt to the digital revolution and use it to
best advantage. One of the most critical paths to pursue is to develop digital skills among student
teachers. Many Russian researchers have focused on practices of digital technology integration in
foreign language teaching, but, few among them have formulated systematic teaching strategies.
The aim of the study: To elaborate the pedagogical strategies for developing digital competence
among students on the basis of the complex approach and scientific achievements in this field.
Research methods: The research is based on the statistics obtained during an online survey among
university and school teachers, students. While conducting the interviews additional information
appeared and teachers’ opinions were specified. The participants included 100 university foreign
language teachers as well as 120 students from Central Russia.

Results: The analysis revealed how the professors organized their digital learning spaces. Among
others, the findings highlighted on which aspects they spent more Internet time, and the factors
that limited digital use in class. The analysis of the students’ responses revealed some problems in
using digital tools while learning a foreign language. The results can be used in developing students’
competences and in elaborating syllabus and teaching materials.

Conclusions and recommendations. On the basis of recent achievements and collected data, the
complex of pedagogical strategies to form digital competence among students during the foreign
language learning have been elaborated. With the appropriate pedagogical accompaniment, digital
technologies allow the development of student teachers’ digital competence to meet the demands
of the modern society. Thus, it can increase the efficiency of foreign language teaching and will
contribute to students’ personal development.

Keywords: foreign language teaching, digital competences, pedagogical accompaniment,
information technologies.
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AHHOTAIMA

IIpo6nema uccnenopannsa. CoBpeMeHHOe 06pa3oBaHIe JO/DKHO aflaliTHPOBATLCA K TPeOOBaHUAM
BpEMEHN I ICIIOIb30BATh IPENMyIecTBa 11 poBoit aBomonny. OFHNUM 13 BaXXHEMIINX HAIIPaB-
JIEHWII pean3aIiy 3TOTO IPUHIUIIA AB/IAETCA HOCIe0BaTebHOE Pa3BUTIE IM(PPOBBIX KOMIIETEH-
1yt 6yaymmx yuurteneii. MHOrMe mperofaBaTenu-ucciefosaTeny, paboraomue B By3ax Poccu,
TIOCBANIAIOT CBOY MCC/IEOBAHMA KOHKPETHBIM MPAKTMKAM MCIIO/Ib30BAHNA IIM(PPOBBIX TEXHOOT ML
B IIPETNOlaBaHMI MHOCTPaHHBIX A3b1K0B (VIS]). CylecTBeHHO MeHBIITe TeX, KTO 3aHMMAeTCH X CHC-
TeMaTVI3aL[MeI}’I u O6OCHOBaHI/IeM IIe€Jarorn4eCcKx IMoaxoa0B X peanmn3annn.

Ienb MccemoBaHms 3aK/II0YAETCA B Pa3paboTKe MeflarorMIecKnX CTpaTeruil i GopMupoBaHILA
1 POBBIX KOMIIETEHINIT Y 00YIaOLINXCsl HA OCHOBE KOMIUIEKCHOTO ITOAXO/A JI C YI€TOM HaYIHBIX
Pesy/IbTaToOB ¥ JOCTVDKEHMIT B 9TOI 06/1aCTI.

Metopnpt nccnegoBanudA. Viccnemosanye onmmpaeTcss Ha CTAaTUCTUYECKME JAHHBIE, TOTy4eHHbIE
B pe3y/bTaTe OH/IAIH ONPOCa IpenoyjaBaTeeli Mefarornyeckux By30B, YUUTeeil KOJ, yIaIiXCA.
B xope mHAMBMAyambHBIX cobecejoBaHNMIT ObI/Ia ITOTyYeHa JOTIOMHNTeTbHASA MHPOPMAIVA U KOH-
KpeTH3MpOBaHbl MHEHNA Ipenofasareneii. beino onpomeno okono 100 mpenopasarenest n 120 cry-
TeHToB By30B llenTpanbHoll Poccuu. AHanmM3 MOMTy4eHHbIX Pe3yIbTaTOB I103BOJIM/ HOHATD, KaK
OpTaHM30BaHO IMPPOBOE NMPOCTPAHCTBO TIpemofiaBartenelt VS, KakmM acmekTaM OHM YHENAIOT
6OI'II>LLIe BpEMEHU, pa60Taﬂ B MHTepHeTe; BbIABJIEHDI IPUYMHDIL, OrpaHNYNMBAOINE ICIIO/Ib30OBaHE
11pPOBBIX TEXHOMOTMIT HA 3aHATUAX, TMYHOE MHEHNE YYaCTHMKOB onpoca o6 ypoBHe ux nud-
POBBIX HABBIKOB 1 JIp. AHA/IN3 OTBETOB YYALMXCSA OOHAPYXKM MX OTHOIIEHNUE K MCII0/Tb30BaHMIO
1M POBBIX TeXHOMOTHIT B u3ydenun VIS, cioco6sr nx paboThl ¢ 1POBBIMI HOCUTENAMMU HA 3a-
HATHAX, AITOPUTMBI To¥cKa MHopMayu u T. A. Pesynbrarel nccneposannsa. C ydérom mony-
YE€HHDbIX NaHHDIX, a TAK)XE€ Ha OCHOBE ITIOC/IEMHMX HAayIHBIX HOCTI/I)KEHI/IﬁI A1 IPpOBENEHNA 3aHATUN
10 MHOCTPAHHOMY A3bIKY ObII pa3paboTaH KOMIUIEKC [eJarOriM4ecKuX CTpaTeruii, KOTopble MOTyT
6BITD MCIIO/TB30BAHBI 1t GOPMIPOBAHNS 11POBBIX KOMITETEHIVI YIAIIMXCS U IIPY COCTABICHNN
y4eOHBIX IpOrpaMM ¥ y4e6HO-MeTOMYecKUX KoMIiekcos. O6cy:xmenne. IIpu ycmoBum rpaMoT-
HOTO IeJJaroriM4ecKoro COIPOBOXKEHNA MHPOPMALOHHBIE TEXHOIOI U IIO3BONAT CPOPMUPOBATD
11 POBYIO KOMIIETEHIMIO OY/YIIMX yUUTesell B COOTBETCTBIM C 3aIIPOCAMI COBPEMEHHOTO 0011e-
CTBa, 4TO TOBBICUT 3P PEKTUBHOCTD NIPENOfjaABaHNA U M3YYEeHNA MHOCTPAHHbIX A3BIKOB B IMPPO-
BYIO 910Xy U Oy/IeT CIOCOOCTBOBATH TMYHOCTHOMY POCTY YUAIIMXCA.

KimoueBble coBa: NperojaBaHne NHOCTPAHHOTO A3bIKA, IMPPOBbIe KOMIIETEHIINM, TIeflarornye-
CKO€ CONPOBOsK/ieHNe, MHGOPMAIMOHHBIE TEXHOMOTHIA.
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Introduction

The issue of research related to the integration of digital technologies in education is
becoming more and more widespread among Russian researchers. This process reflects
the ground-breaking changes that enhance massive usage of new technologies in the
educational process. In our view, special place in this research should be attributed to
the formation of digital competences among pre-service teachers since in most cases the
future of social achievements depends on them.

The massive shift to distance education due to Covid-19 has demonstrated once again
the weaknesses in the formation of digital competences among university and school
teachers. The current situation is similar to an iceberg where people use only a small
number of a wide range of accessible digital technologies and their opportunities.

That is why a special significance is attributed to research aimed at solving the
concrete problems that occur while implementing digital technologies in the teaching
process, and that are designed at revealing those difficulties that university and school
teachers of foreign languages face in the digital environment. Thus, to understand the
situation objectively this study examined the forms of teaching and learning activity while
using digital technologies in foreign language teaching.

While conducting the research we noticed that certain technical difficulties that
occur in the teachers’ activity could hide even more important aspects related to the
pedagogical accompaniment of digital technologies integration into the classroom. In this
respect, the approach of using digital technologies is not always complex. As a result, the
consequences of such situation can reflect on the entire process of digital competences
formation among students - and student teachers in particular.

The teachers” workload does not always allow them to be able to follow all latest
innovative achievements and their colleagues’ advanced experience in this field.

All these aspects have determined the direction of the present research.

Purpose and objectives

The purpose of the study was to elaborate the pedagogical strategies for developing
digital competences among students on the basis of the complex, integrated approach and
scientific research and achievements in this field. To address this aim we identified the
following research objectives. To:

o Collect factual data on the use of digital technologies in foreign language teaching
at schools and universities;

o Study the opinions on this issue of all participants in the educational process
(university teachers, school teachers and student teachers);

o Define main directions of the work on the development of digital competencies
among students;

o Elaborate the list of digital competences for student teachers and pre-service
teachers of foreign languages.

Literature review

At present, the studies conducted into teachers’ digital competences are shifting
their focus from just applying technologies in teaching process to the role of information
and communication technologies (ICT), in contemporary society. This is oriented, in
its turn, on the acquisition of new knowledge, skills, competences and attitudes towards
the concept of life-long learning (Bennett, Maton, & Kervin, 2008; Janssen et al., 2013;
Voogt, Erstad, Dede, & Mishra, 2013). The authors hold that digital competence allows
teachers to provide students with the possibilities of expressing their capacities in terms
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of studying a discipline with help of digital skills in the twentieth century. This situation
has led to significant changes. Educational frameworks and models have been created
(European Commission, 2007; Ferrari, 2012; Ferrari, 2013). For example, in the official
document of educational reform in Norway (Ministry of Education and Research, 2006),
digital competence was identified as the fifth important competence together with reading,
counting, writing and oral skills. However, some researchers note that, despite a big interest
to these notions and a range of studies, still there is a “gap between technical knowledge
and knowledge on how to employ technology in a learning context” (Haugerud, 2011, p.
227). On the basis of the research conducted among Norwegian teachers and students,
Krumsvik (2008, 2014) underlines the positive influence of the introduction of digital
competence on the results of the educational process. Moreover, Kay (2006) concludes
that an ICT-competent teacher has a positive impact on the process of subject study by
students and thus, contributes to the development of critical attitude to the construction
of the structure and approaches to the integration of digital technologies in the learning
process. Similarly, some researchers emphasise the fact that the integration of digital
technologies into the educational process in a reflective manner could greatly contribute
to the efficiency of their usage in terms of teaching foreign (French) language.

Dwelling on the questions of competences, it should be noticed that this term is quite
changeable and many researches propose different terms such as ‘information literacy’
(Zurkowski, 1974), ‘computer literacy’ (Tsai, 2002), ‘media literacy’ (Hobbs, 2011), ‘multi-
modal literacy’ (Heydon, 2007), ‘digital literacy’ (Grusczynska, Merchant, & Pountney,
2013) and others. All of them associate this term with the effective integration of digital
resources into teaching and learning processes. Falloon asserts that this situation happens
due to ‘evolving technological, cultural and societal landscapes’ (Falloon, 2020).

Concerning the concept of general digital competence, Janssen emphasises that a
‘sensible and healthy use of ICT requires particular knowledge and attitudes regarding
legal and ethical aspects, privacy and security, as well as ... balanced attitude towards
technology...” (Janssen et al., 2013, p.480). In this way, a teacher’s role is not only to
introduce digital technologies to students but also to demonstrate the broader vision and
its impact on the society.

Other scientists consider digital competence as a way of using digital technologies and
understanding their influence on the digital world via optimal integration of technologies
into education (NMC, 2017). According to Navarro et al. (2016) and Ananiadou and
Claro (2009) digital competence is the integrated use of knowledge, skills and attitudes
towards digitalization.

Likewise, Lakkala et al. (2011) consider this notion as the ability to use digital
technology and software. The pedagogical digital technologies have influence on the
relationship, knowledge, and didactic usage of teachers (From, 2017).

Specifically, according to Lazaro-Cantabrana et al. (2019) pedagogical digital
competence is “a set of skills, abilities and attitudes that the teacher must develop to
incorporate digital technologies into their practice and professional development”. Rivera-
Laylle et al. (2017) noticed the digital competence implies both technological knowledge
and didactic usage. Therefore, the teacher’s digital competence includes the responsibility
in two dimensions: to improve the level of digital competence and contribute to the
development of digital competence among their students (Instefjord and Munthe 2017).
The European Commission (EC 2017) created a project called DigCompEdu where
the digital competence is determined as the ability of a person to have safe, critical and
creative approach in the use of ICT. The National Institute of Educational Technologies
and Teacher Training (INTEF, 2017) created their dimensions based on the systems
of dimensions, indicators and levels of the development of their skills in teachers’ digital
competence.
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One of the most significant issues of digital competences formation is models. The
most famous models in this way were created by UNESCO (2011), TPACK described by
Mishra and Koehler (2006), ISTE (2017).

Lund et al. (2014) points out that, while implementing technologies in the educational
process a teacher educator needs to show how to use it in their professional purposes
but also how to be ‘capable of using technology in productive ways,” calling it the
‘transformative competence’ (Lund et al., 2014, p.286).

A conceptual model describing competencies needed for teachers of today is
the TPACK model (Mishra and Koehler, 2006) which includes three dimensions:
technological knowledge, pedagogical knowledge and content knowledge. This model
demonstrates the integration of the different types of knowledge. However, TPACK was
criticized for not always being useful with various studies following the way it is being
used (Willermark, 2018).

We note that Digital Competency Framework developed by Quebecois Ministry of
Education and Higher Education (2019) promotes ethical citizenship and technological
skills. This document describes different dimensions that encompass innovation
and creativity, digital resources for learning, information literacy, collaboration,
communication, content production, inclusion and diverse needs, personal and
professional empowerment, problem solving, critical thinking.

As for the digital competence for language teachers, Sysoyev and Evstigneev (2015)
define it as ICT competence of language teachers in a digital environment and put forward
the idea that ICT competence comprises two essential components: knowledge about the
ICT that could be used in the teaching foreign languages; and the skills and abilities to
implement ICT in the educational process properly from the technological and didactic
points of view.

Skakunova V.A. (2017) states that ICT competence as the integrative active quality
of teachers” activity can be divided into several components: conceptual component
(awareness, positive and critical attitude towards the implementation of ICT into
the educational process); organizational and content component (which implies the
ability to systematize the educational material and to project the educational electronic
environment with the use of ICT); technological component (which presupposes the
technological skills and knowledge) and the evaluation component (the ability to analyse
the technological and didactic features of an ICT).

Methodology

Data was collected using a survey of university teacher educators of foreign languages
dealing with teaching staff, school teachers of foreign languages and student teachers of
foreign languages. The survey was conducted in the educational institutions of Central
Russia. In total 220 people participated in the survey.

University teachers were also interviewed in order to clarify and better understand
their perception of the problem. The data went through a comparative analysis and were
statistically processed.

Results

The results showed that neither at universities nor at school were lesson conducted
in which students study on the Internet during the whole lesson. There are individual
responses that show students use the Internet in their study during the half of the lesson.
A quarter of the pupils interrogated said that they use the Internet technologies for no
more than 10 minutes. For students at universities, this time increases to 30 minutes.
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The organization of the educational process in both schools and universities
presupposes that two thirds of the students use digital technologies in their classroom
work or homework. However, a third of students use the Internet only for work outside
the class. Half of the material that is offered by half of the language teachers within the
classroom is in digital format.

A quarter of students asked their teachers for advice on using digital technologies
in language learning. But only a third of these felt the advice was helpful; half of them
received a partial answer.

Over 60% of students consider the use of digital technologies makes the language
learning more effective and a third of them stated that it gives them confidence in their
study work. Nevertheless, half of the students could not provide concrete examples of the
application onto language learning.

Three years ago, 80% of teachers (Kozarenko, 2019) answered that they used digital
technologies in their work. The authors” survey found a significant increase in this
percentage. However, only 25% of teachers considers that they have their own well-
elaborated strategy of integrating digital technology effectively in the educational process.

Among the difficulties that hinder teachers from using digital technologies were:

« technical problems — 66% of the university teachers and 50% of school teachers;

« psychological problems that are connected with breaking traditional forms of the
teaching process;

« a high level of teachers’ workload (reported by 65%).

o A quarter of the teachers surveyed admit that they do not possess the sufficient
information to implement innovative forms of work with the use of digital technologies.

When organizing students” work, nearly 7 out of 10 teachers at universities use tasks
aimed at finding the information on the Internet and this was confirmed by the students’
answers with 90% of students at universities answering the question ‘Can you find the
information on the Internet on your own?’ positively. This percentage fell to 68% among
school pupils.

Half of school teachers pay attention to security issues in the digital environment.
According to the survey, 10% of university teachers emphasis this point among their
students.

The reliability of information found on the Internet is mentioned by half of university
teachers but only a quarter of school teachers mention this in the classroom.

Digital interaction between teacher and students is becoming more diverse every
year and covers all existing forms of communication. However, school teachers seem to
be more traditional in this way although more than 90% of them prefer email as a way
of communication with their pupils (Karsenti et al., 2020). Today the tendency to use
chat platforms as a way of communication is becoming highly popular among almost all
teachers. Yet, 60% of university teachers and 25% of school teachers prioritize face-to-
face communication with students.

In the authors’ opinion, during the period of total shift to online education due to
Covid-19, students have reconsidered their attitude towards traditional forms of delivering
lessons and towards the value of face-to-face communication with their groupmates and
a teacher. The survey indicates their desires to return to real classrooms are explained by
technical issues (problems with connection and the access to the Internet). On the other
hand, it is related to the necessity of real-world communication rather that in the virtual
one: “I miss my groupmates in reality”.

Approximately a quarter of university teachers and a fifth of school teachers prefer
not to communicate with their students via social nets, explaining this situation by the
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need to protect their privacy. However, half of those who use this form of communication
in their work tend to use only a foreign language for educational purposes.

Turning to the use of digital technologies in writing, only one third of the teachers
agreed that firstly, it is important to teach digital writing and the comprehensive use
of all digital technologies. Only a few people saw advantages of digital writing. On the
whole, Russian teachers’ attitudes towards the use of digital competences is rather critical
(Kozarenko, 2018).

The study found an insignificant amount of time in the use of digital technologies
in the classroom and little demand from teachers for the implementation of digital
technologies in foreign language teaching and learning, as a result of a low level of digital
competences among university and school teachers, major technical difficulties and
insuflicient equipment in classrooms

Teachers pay special attention to the development of information competence,
leading to the idea there is no complex approach in teachers’ perception of the possibilities
that digital technologies hold in terms of foreign language teaching and learning.

The high level of teachers” workload limits their possibilities of getting acquainted
with the increasing amount of knowledge in the field of digitalization of education. This
creates difficulties for elaborating recommendations for teachers in the context of using
digital technologies in their routine work. This demonstrate to students the advantages
of the usage of digital technologies in studying a discipline and in their professional
activity as well. Nonetheless, specific tips and recommendations cannot replace the
answers to general questions of implementation of digital technologies in education, their
possibilities and limitations.

One more aspect of note is the elaboration of a complex approach to interpreting
students’ digital competences; an approach that could take into account the contemporary
level of knowledge at this point.

Special attention is attributed to the elaboration of detailed recommendations on
the pedagogical accompaniment of ICT integration in foreign language teaching and
learning. In the context of the overload of work this could help to take advantage of latest
achievements in using digital technologies in teaching.

Basing on these results, we have elaborated a pedagogical approach to form students’
digital competences.

Discussions

Pedagogical strategies in the development of students’ digital competences in foreign
language learning

The formation of students’ digital competences in foreign language teaching and
learning presupposes the use of new technologies to communicate effectively in written
and oral forms in a foreign language within a digital environment, including situations in
their private, educational and professional life.

To make the process of competences formation more harmonic and effective, it is
important to observe all the dimensions. This research used the Digital Competency
Framework created by the Ministry of Education and Higher Education in Quebec
(Canada) as a base to elaborate the concept of digital competences in teaching foreign
language (Cadre de références de la compétence numérique, 2019).

While describing pedagogical strategies we firstly defined the student’s digital
competence and then specified main directions of the work to implement them.

1. While interacting in a foreign language on the Internet, students should be taught to
be responsible digital citizens.

a) Respect other users’ points of view observing ethical rules of communication.
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« Be able to see differentiate between linguistic registers in digital communication.

o Be able to express oneself in a foreign language, respecting ethical norms and
according to the type and style of the digital communication (professional, interpersonal
types of communication).

b) Pay attention to the presentation of personal data in a foreign language on the
Internet in order to avoid using them for commercial, publishing purposes etc. Learn
how to present personal information in formal communication (for example, to be
employed) and informal (for instance, for communication in social networks and also the
comprehension of the limits and ways of protecting personal data).

c) Learn to respect copyright while working with documents in a foreign language.

« While learning foreign languages it is important to quote the sources in order to
avoid unconscious plagiarism.

o Learn how to use linguistic ways to present others’ ideas in written and oral forms.

d) Learn to pay attention to the reliability of information in a foreign language.

« Stay informed of the criteria of identification of the sites with reliable examples in
a foreign language.

« Find recommended sites in foreign languages to check the authenticity of photos
and videos.

2. Know how to learn a foreign language with the help of digital technologies

a) Learn to organize a digital working space to learn a foreign language (be able to
maximise the use of smartphones educational platforms and for educational purposes;
be aware of communities of students learning a foreign language in the same institution
etc.).

b) To offer students some digital minimum from the beginning of the process of
foreign language learning (Karsenti et al., 2020).

¢) Over time the command of linguistic competences should evolve in terms of a
wider range of digital instruments (video creation, the use of corpus, the creation of
profiles in a foreign language, the animation of blogs in a foreign language, collective
writing, the usage of virtual reality etc.) (Karsenti, 2018, a, b; Karsenti, 2019; Karsenti,
2020; Karsenti et al., 2019, a, b).

3. Make students write in a foreign language with the help of digital technologies.

a) Learn the particularities and advantages of digital writing (Karsenti, 2018, a, b;
Karsenti, 2019; Karsenti, 2020; Karsenti et al., 2019, a, b).

d) Install some self-correction services and applications on devices (as recommended
by a teacher) while studying a foreign language.

c) Learn to use self-correction applications for spelling and grammar to support
digital writing (Bonpatron.com; Cordial.fr; Reverso.net).

d) Learn the particularities of different forms of digital writing (comments, posts,
publishing articles, SMS etc.) and the mobile communication (using smartphones, and
tablets).

e) Propose projects in collective writing.

4. Learn to translate with the help of digital support

a) Get recommendations for digital possibilities for translating texts, documents,
pictures in a foreign language (electronic dictionaries, data bases, encyclopaedias, sites of
professional translators, corpus etc.).

b) Pay attention to the applications for translation in their devices.

¢) Learn the features of machine automatic translation.
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d) Get acquainted, or work together with a teacher, on working with electronic
translation algorithms.

5. Learn to organize the educational communication in a foreign language in the digital
space

a) Choose digital ways of communication in a foreign language between a student and
a teacher (tchat, email, messages, social networks etc.), with groupmates in the institution,
and with native speakers in the electronic environment or inside digital communities
according to the learners’ interests.

b) Learn to regulate the timetable while communicating digitally in different time
zone.

c) Try not to be afraid of communication in a foreign language on the Internet, find
help or assistance (from a teacher) in order to feel self-confident.

d) Pay attention to the need to update their profile presented in a foreign language.

e) According to their preferences, create spaces for digital communication in a foreign
language on the Net (creation of pages in a foreign language in social networks or creation
of a site in a language they learn).

f) Take into account all the advantages of digital communication, remembering the
values of face-to-face communication.

6. Develop information competence in foreign language learning

a) Learn how to find, select, evaluate, secure, present, and share information in a
foreign language (Karsenti and Kozarenko, 2016).

b) Taking into consideration the increase of toxic information on the Internet, learn
to determine the validity and reliability of digital sources

c) Develop critical attitude to work with digital documents in a foreign language.

7. Learn to cooperate in digital and media environment in a foreign language

a) Teachers need to motivate students to search/create and use the forms of
cooperative work for studying a foreign language in the Internet space (e.g. Padlet for
posting joint projects; the use of wikis to create joint publications, pictures etc., the
creation of, and participation in, various joint educational, informational, entertainment
Internet platforms; collective work with documents in clouds etc.).

b) Learn to use principles of cooperative creation/writing documents in a foreign
language (parallel work in groups, individual writing of materials for collective project,
group work in sections, distribution of responsibilities in group while working on some
text etc.).

b) Elaborate and participate in joint projects.

d) Learn to use the Internet space to finding or delivering help in foreign language
learning (e.g. for translating difficult phrases, finding online consultation and advice etc.)

8. Make students participate in the development of their collective intelligence in the
world scope with the help of a foreign language

a) Develop confidence in oneself and in one’s knowledge while communicating in a
foreign language in the Internet space.

b) Develop motivation and their needs to share their knowledge and skills with the
help of a foreign language with native speakers.

c) Provide help in searching optimal forms of participation in a collective task (e.g.
being ‘editors’ in Wikipedia; posting their work in Tweeter, YouTube etc.).
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9. Stimulate students’ interest in selecting digital instruments and resources in a foreign
language so as to develop competences in the subject or in a professional field.

a) Demonstrate to the students the instruments for selecting resources in a foreign
language that could be useful for them in their future professions.

b) Motivate students to attend forums, sites of recruitment agencies, professional
social nets in a foreign language to facilitate their integration into professional field.

10. Exploit the usage of virtual reality in learning foreign languages

Adpvise students of different applications that they can use in virtual reality (for
example, Google Translate which can allow to see the translation of phrases during the
communication with a native speaker).

11) Explore the usage of artificial intelligence in the formation of linguistic competences

1) Advise students various digital applications, programs or platforms in order to:

a) Learn foreign languages (e.g. Duolingo, Mon Coach Bescherelle - an application
that adapts to the level of a user and helps to train spelling).

b) Correct written texts automatically.

c) Correct pronunciation.

d) Translate.

e) Use programs that can help to choose the most suitable educational course to study
online (MOOC) according to the demands and needs of a learner.

f) Evaluate the content of a text in the long view basing on the designated principles
(Wang, Chang, Li, 2008).

g) Detect the amount of plagiarism.

2) Learn to integrate functionality of different programs in order to improve the
content (e.g. it is possible to vote for the most successful translation).

Conclusion

Due to the rapid and dynamic changes in modern technologies, the questions of using
digital technologies in education (in particular, in foreign language teaching) require
regular monitoring of the situation. The later should include obligatory tracking of those
difficulties that occur while dealing with digital technologies in the educational process,
constant updating and instruction of teachers about new achievements in this field, and
cooperation to concentrate their joint efforts in order to gain the results.

The issues of the formation of digital competences of pre-service teachers require
special attention. Because of the specific features of their professions they need to be
aware of all innovative processes of education.

The efficiency of the educational process depends on how it is going to be organized
with the use of digital technologies and what pedagogical principles and strategies are
going to be used in order to help a student express their creative potential during the
educational process.
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Abstract

Digitization is a global, all-encompassing process, affecting all spheres of human life and society. In
this context education is not an exception, and the changes taking place in it are a natural result of the
rapid development, wide dissemination and accessibility of information technology and networks.
Understanding the methodological and philosophical foundations and principles of the process is a
necessary phase of the transition to the digital education, the digital society and the digital economy.
In the narrow sense digital education can be understood as a conversion of learning materials and
the learning process itself from analog to digital format (i.e. electronic textbooks, electronic libraries,
open online courses and webinars, video lectures, etc.), but this phenomenon can be considered
in broader terms as the complex changes of infrastructural, managerial, behavioral, cultural nature.
Recent events (quarantine almost all over the world because of the Covid-19 pandemic) have made it
clear that the broad approach to digitization is necessary for the translation of all education systems
across the world to an online format, since it refers not only to the form of presenting educational
and control materials but first and foremost to the aspects of general behavior, psychological,
cognitive and axiological issues. Studies have shown that in the process of transferring education
from the classroom to a distance form, all participants of the educational process (students, teachers,
education managers, parents) underwent a reassessment of views on education and its role in the life
of a person and society. Furthermore, the contradictions, implicitly or weakly expressed prior to the
forced and urgent transition to the distant form, were sharpened, and the problems related, for the
most part, not to the technical aspects (although these problems also exist), but to the components
of education such as communication, personal development, socialization and even physiology,
became most urgent. All this requires more in-depth study, a comprehensive and systematic
understanding of all the elements not only from the standpoint of functionality, but also axiological,
epistemological, ontological and anthropological meanings.

It has become obvious that the focus should be placed not on the technical tools with which digital
education is implemented, but on a humanitarian approach with its humanistic values, in the center
of which is a person: teacher - pupil /student - director - parent. As participants of the educational
process, they determine the goals, objectives and methods of activity, select the appropriate technical
means and evaluate their training, educational and development potential; they are the centrum
omnium that underlies education.

This article is devoted to the digital transformation of education in view of the humanitarian
approach based on the study of culture, values and history of mankind as a whole and of the people
in particular, supported by the pedagogical, psychological, sociological and communication theories
that focus on the person, the individual.

Keywords: digital education, humanitarian technologies, digital risks.
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AHHOTAIMA

B Hacrosiee BpeMst Lii)pOBU3ALsT HOCUT II0OA/IBHBII XapaKTep, 3aTparnsaeT Bce cepbl KIU3HM
JeoBeka 11 obijectsa. Tpanchopmanusa 06pasoBaHys B JAHHOM CIIydae He MCK/II0UeHe, @ 3aKOHO-
MepHO€ CIIefiCTBIE Pa3BUTISL, LIMPOKOTO PACIPOCTPaHeHNMs 1 OOIefOCTYITHOCTY MH(POPMAIIIOH-
HBIX TEXHOJIOIMII 1 ceTell. OCMBIC/IEHVIe METOJOMOTMYECKIX U PUIOCOPCKIX OCHOB I IIPUHINIIOB
JAHHOTO Ipoliecca — HeOOXOAMMBII TAll Ilepexofa K uudpoBoMy 06pasoBaHuio, uudppoBomy 06-
1[eCTBY U LPPOBOIT IKOHOMIIKE.

IIndposoe 06pasoBaHMe MOKHO TIOHMMATDb B Y3KOM CMBIC/IE KaK IIepeBOj, y4eOHbIX MaTepyaioB
U caMoro Iporiecca 06ydeHs U3 aHaJI0roBoro ¢popmara B unudpoBoit (3TO U /IEKTPOHHbIE yueb-
HVKH, U 97IEKTPOHHbIE OMOIMOTEKN, M MACCOBbIE OTKPBITbIE OHJIAMH-KYPCHI, M BeOVMHAPHI, 1 BH-
HeojieKiyy, U MHOTOe ipyroe). Ho 3To ke siB/IeHMe MOXXHO paccMaTpuBaTh 6ojiee LIMPOKO — KAk
KOMIIIEKCHbIE M3MeHeH Vsl MHPPACTPYKTYPHOTO, YIIPABIEHIECKOT0, TOBE/JeHIECKOT0, KY/IbTyPHOTO
xapakTepa. V mocegHme cobbITyiA (KapaHTUH IPAKTUYECKH 110 BCeMy MUDY 113-3a IIAaH/IEMUH B CBA-
3u ¢ Covid-19) HarIsAAHO JOKA3a/y, YTO IIPHU [epeBojie BceX CUCTeM 00Pa3soBaHs IO BCeMY MUPY
B OHJIalH-POpMaT TpebyeTcsl MMEHHO MVPOKIT IOAX0M K 1y POBM3aL{NIL, TAK KaK 3aTPAryBaioT-
Cs1 He CTO/IBKO (pOPMBI TIPeICTaB/IeH sl Y4eGHOr0 MaTepuaja 1 KOHTPOJIs, CKO/IbKO 6ojiee obuye
[IOBEJIeHIeCKIIe, IICHXOMOTIIeCKIe, KOTHUTUBHBIE I AKCMOIOTIIeCKe KaTeropun. ViccnenoBanust
[I0Ka3ajy, YTO B IIpoljecce MepeBofia 00pa3soBaHUsA U3 ayfUTOPHOrO B NUCTAHIMOHHBIA Gopmar
y BCeX y4aCTHUKOB 06pa3oBaTeIbHOTO Iporiecca (y4eHNKOB, yUUTeNel, YIIPaB/IeHIeB CUCTeMBI 06-
pasoBaHMsA, POAUTENIENN) IPOM3OLIIA MePeoljeHKa B3ITIAN0B Ha 00pa3oBaHue 11 ero POJIb B SKM3HU
JejToBeKa 11 00111ecTBa, 060CTPUIIICD IIPOTUBOPEYNsi, HESIBHO WU C/Ia00 BHIPAXKEHHBIE J{O ITOTO BbI-
HY)XZ€HHOTO U 9KCTPEHHOTO MePeX0ja B AUCTAHT, AKTYa/TN3NPOBATICH POOIEMBI, CBs3AHHBIE II0
6o71bIIelT YaCTU He C TeXHMYECKMMI CTOPOHAMM (XOTs 3TU IIPOO/IeMbI TOXe eCTb), a C KOMMYHHKa-
TVBHBIMY, Pa3BUBAIOIIVIMY, BOCIVTHIBAIOIVIMIA, COLMAITM3UPYIOLMMI U AaKe PU3MOIOrNIeCKUMI
cocTaB/IAIMY 06pasoBaHyst. Bee 910 Tpebyet 6omee IIy60KOT0 MCCIeTOBaHs, KOMIUIEKCHOTO I
CUCTEMHOTO OCMBIC/IEHNS BCEX 9/IEMEHTOB C IIO3UIIUIT He TONBKO (PYHKI[VIOHAIBHBIX, HO 1 aKCUOJIO-
TUYECKHX, THOCEOTIOTMYECKIX, OHTOIOTMYECKIX 1 aHTPOTIONOTIYECKIX CMBICIOB.

Crano O4Y€BMIHDBIM, UTO BO IVIaBY yI/Ia JOJIKHBI 6bITb IIOCTAaBJIEHbI HE TEXHNYECKNE MHCTPYMEHTDI,
C TIOMOIIBI0 KOTOPBIX peannsyeTcst 1udpoBoe o6pasoBaHme, a TYMAHUTAPHBIN IIOAXOJ, C €ro Iy-
MAaHUCTUYIECKNMU LIEHHOCTAMM, B IEHTPE KOTOPOrO0 HAXOAUTCA Y€/IOBEK: IEAAror — YIE€HNK (CTy-
JIeHT) — PYKOBOAUTENIb — POANTe/b. VIMEHHO cy6beKThl 06pa30BaTe/IbHOTO IIPOLECCa ONPeeIIT
Lie/IV, 3a/ja4M U CIIOCOOBI AEATENBHOCTI, OTOMPAIOT COOTBETCTBYIOIIE 9TOMY TEXHIMYECKIE CPefCT-
Ba I OLIEHMBAIOT IX OOYYaIOLINIi, BOCIMTATE/IbHBII I Pa3BUBAIOIINIT IIOTEHIINA/L, IMEHHO OHM TOT
centrum omnium, KOTOPBIIT IEXNUT B OCHOBe 06Pa30BaHIsL.

Hacrosmas craTbs mocssieHa npob6ieme 1udposoit TpaHcdopmaryii 06pasoBaHus C yIeTOM Iy-
MaHUTAPHOTO IIO/IXO/Ia, OCHOBAHHOTO Ha M3yYeHNN KY/IbTYPBI, LIEHHOCTEIT 11 ICTOPUY Ye/I0BEeYeCT-
Ba B II€JIOM 1 CBOETO HAapO/ja B YACTHOCTH, OIMPAIOIIEroCs Ha MefjarorimdecKie, ICUX0I0TIecKne,
COLIMOTIOrMYECKIe I KOMMYHUKATVBHbIE TEOPUM, B LIEHTPE KOTOPbIX HAXOAUTCS YEIOBEK.
KiroueBbie cnoBa: ndpoBoe 06pasoBaHue, ryMaHUTAPHbIE TEXHOIOTUI, IN(PPOBbIE PUCKI
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Introduction

The relevance of the humanitarian approach to digitization of education

The starting point for the transition to the digital era has been the possibility to store,
process and transmit data in a digital format. Since that time the amount of information
began to grow dramatically, and now in a few years, mankind produces more information
than for the entire period of its existence: this phenomenon is called information blow-up.
As with other areas of human life, education cannot remain unchanged in this ever-faster
information flow that changes not only our perception of the world, but also psycho-
physiological, cognitive, communication and social behaviors of the younger generation.
It (education) is no longer intended just to impart knowledge but should form the skills
of processing the array of information as well as of orientation in the world information
noise, fake, virtual personalities, etc.

The answer to all these and many other challenges of our time has been the global
digitization, including the digitization of education. However, this process faces a
number of objective contradictions: on the one hand, it is obvious that education must
meet the challenges of our time, prepare the child for life in the new digital society, and
on the other, the future in which today's students will live in 15, 20, 30 years’ time is quite
uncertain — what changes will occur in the scientific view of the world, in technological
progress, and what knowledge and skills will be useful to them.

Another feature of the digital transformation of education at this stage is the absence
of a uniform, even a rough model of the process and its final result, not to mention the fact
that there is still no well-established and generally accepted definition of digital education
and a clearly defined range of concepts associated with it or being integral part of it. One
person talks about digital didactics, another explores digital pedagogy.

In addition, digital education is usually reduced to the learning process, and the issues
of upbringing and socialization that affect the formation of a person’s value system are out
of sight, and the third component of pedagogy - personality development — appears to be
deformed because some development processes become hyperactive (polysensor activity,
multitasking, etc.) while others (memory, imagination, attention, speaking proficiencies,
etc.) are inhibited.

In our opinion, it is the humanitarian approach that is needed to solve the above-
mentioned problems, because it highlights the anthropocentric paradigm, where the
central place is given to the upbringing of a person, the development of his/her basic
mental functions, the formation of the worldview and values, as well as the cultural code
of the nation and other spiritual bonds (Danilova, 2008).

Analysis of the literature on the humanitarian approach to the digitization of education

The process of digitization of education throughout the world has been uneven and
phased. Initially, the prospects of converting the training process to electronic format
and transferring many operations to technological training platforms were associated
with the idea that teachers, having freed time from re-conducting the same lessons in
the classroom and from the routine work of scoring each assignment, would cooperate
more with each other using digital technologies, devote more time to “active learning”
of schoolchildren and students; students would be able to obtain knowledge not only
from their teachers working with them directly, but also from teachers of leading world
universities; the training would be adapted to the individual needs of each student on the
basis of a large array of data concerning personal interests, achievements and mistakes
(Bowen, 2015; Uvarov et al., 2019). But gradually disillusionment has set in, a number
of shortcomings were identified, and the ideas that some restrictions are needed to the
digitization process such as introducing the so-called “digital Shabbat” (the period of total
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refusal to use gadgets) and forming a digital minimalist philosophy (restrictions in using
gadgets) (Newport, 2019) have arisen.

These changes in comprehension of digital education are quite logical — from the
ideal image of the integral ecosystem of digital learning to the realities of the world
around, risks and their consequences. However, this problem associated with the
bipolarity of this phenomenon, which is a combination of both enormous educational
opportunities and equally serious threats, has not yet been resolved. On the one hand,
digital technologies make it possible to receive immediate feedback due to automatic
data processing and save time, to interact with students in a different way (interactive
tasks, the possibility of remote collaboration, etc.), to visualize training material
(multimodality), to receive information quickly, to plan training at an individual pace,
etc., which entails the introduction of digital skills in the list of civic skills in some
countries at the level of official documents (Digitaalinen Suomi, 2019). On the other
hand, analysis of the scientific literature has shown that the use of digital technologies for
searching and processing information leads to tremendous changes in the perception and
understanding of the world by children and teenagers (Palfrey & Gasser, 2008; Helsper
& Enyon , 2011), new psychological dependencies associated with the virtual world are
identified (Sieberg, 2011), other psychological problems appear that cannot be ignored
by the modern education system (Zelenin, 2019), the transformation of the traditional
values is going on at a frightening speed (Tapscott, 2009), the network communication
format itself undergoes metamorphoses (Lanclos, 2016; Sullivan, 2016), social skills are
being deformed (social autism), and physiological problems (physical inactivity, health
deterioration, etc.) become more common.

Developing into a large-scale sociocultural phenomenon that affects all spheres of
life today digital technologies largely determine the "cultural core" of the era, society,
and sociocultural time markers. The national traditional views of life that have evolved
over the centuries are now undergoing changes under the influence of virtual reality,
transforming the picture of the world, including the linguistic.

In order to neutralize the possible negative effects of the digitalized world there must
be comprehensive understanding of all elements of the system from the standpoint of not
only functionality, but also axiological, epistemological, ontological and anthropological
meanings (Gordienko, Sokolova, & Simonova, 2019).

Today it is clear that a complete rejection of digitization is impossible, but at the
same time the absolute digitization of education is also a utopia. Thus, a model that
combines all the possibilities of digital technology and traditional teaching seems to be
the most productive. In this model a blended learning technology can be used, based
on a combination of direct forms of interaction between the participants of educational
process (traditional classroom lessons) and virtual interaction through learning
environments (Andreeva, Rozdestvenskaya, & Yarmakhov, 2016; Daniluk & Faktorovich,
2019). According to a study conducted by American scientists in 2017 on the basis of six
universities, this technology is recognized as the most promising (Bailey, Vaduganathan,
Henry, Laverdiere, & Puglese, 2018). The use of the humanitarian approach as the core
in the construction of a blended learning model will allow us to reduce the risks and
threats that have already been objectively revealed and give reason for concern (Lubkov
& Morozova, 2019).

Methodological grounds

The purpose of this paper is to identify and describe the possible risks for digitization
of education in the case of a humanitarian approach based on anthropocentrism in
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relation to the value component and where the meaningful content and principles of the
digital transformation implementation, are not taken into account.

The methods of conceptualization of a humanitarian approach, analysis of the
scientific literature on the problem, the method of independent assessments, monitoring,
and the method of critical interpretation were used in the study.

Results

Where digital technology, is perceived and used without adequate analysis of the
positive and negative aspects of technologisation, regardless of humanitarian approach,
it becomes a real threat not only to education but to mankind as a whole. A risk analysis
of technocratic approach to digitization shows that axiological sphere will be affected
first of all, and this would have a negative impact on the epistemological (loss of value
of knowledge), the ontological (the person ceases to perceive himself in space, time,
movement, etc.) and other aspects important to humanity. These are some of the possible
risks that may arise if the humanitarian approach to digital transformation is ignored.

Let us consider the risks in terms of key values such as freedom, responsibility,
communication, cognition, development, equality and security, the deformation of which
is possible because of digitization, and also show some ways to solve these problems.

Freedom as a fundamental value becomes ambivalent in the digital format: on the
one hand, it is good, because there is an expansion of opportunities for communication,
cognition and creativity, but on the other, permissiveness (quasi-freedom) carries with
it a lot of internal and external risks. The notion of unlimited freedom in virtual reality
(a possibility to invent a name, biography, appearance, destiny or complete anonymity)
leads in real life to the fact that the scope and boundaries of freedom may be violated
by an individual, and the responsibility for the actions becomes unclear. As a way out,
the individual increases their virtual communications and eventually goes into escapism
(withdrawal from reality to illusion world). In this connection there comes the problem of
finding ways to neutralize these risks, instilling the sense of responsibility for the actions
in young people and transforming destructive understanding of freedom - "freedom
from ..." for a positive understanding - "freedom for ...".

Freedom in the network means the equality of all users: you are free within the
boundaries that do not violate the boundaries of the freedom of another person. The
hypertext basis of digital information allows every person to work and construct
information in his/her own logic, however, one should be responsible for an information
product. The problem of responsibility in digital society and digital education is also
associated with destructive tendencies (cyber vandalism, trolling, cyber bullying, etc.)
which are the result of the lack of restraining barriers in the network that impede the
commission of immoral acts or actions, that are much easier to do in the virtual world
than in the real life. The lack of a connection between freedom and responsibility can
lead to anarchy, so digital communication must be built on the basis of moral and ethical
values.

Digital technologies today are not only a tool for searching information, but also a
condition for the very possibility of cognition, which is being transformed by existing
super-saturated information field, where today’s man has not only to learn and work,
but also to live. On the one hand, digital civilization makes it possible to search for the
necessary information in a flexible way, to expand it to the necessary level of information
satisfaction, and on the other hand, there arises a hybridization and interference of
information flows, mixing and shifting the necessary emphasis to an uncontrolled area.
A quick look at different Internet pages does not create a holistic knowledge, it most
often remains eclectic, mosaic. As a result, a distorted, illusive idea of owning it is born
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(downloading, reproducing instead of creative reading and comprehension). A good
image of this was suggested by Shlykova (2015, p. 87) who compared the Internet network
to the library after the earthquake, which houses a lot of valuable and useful information,
yet only a person who has a basic knowledge and values is able to avoid getting lost in this
information chaos.

The Internet is recognized by the younger generation as the absolute source of
information: “For generations, nurtured in the digital virtual space, the Internet with all
of Wikipedia, blogs, social networks, news channels, etc. speaks the ultimate truth - they
appeal to it, they cover their cultural nakedness by it, it is a shell of spiritual emptiness and
worthlessness of communication” (Prokudin & Sokolov, 2013, p. 89). Cognition, earlier
recognized as a cultural value, is losing its status, knowledge and scholars as the bearers of
cultural meanings are no longer valued, since an opportunity to find information on any
matter very quickly creates the illusion of a broad outlook, although connections between
different information vectors in this case, as a rule, do not arise. Humanistic meanings
of knowledge are lost, the idea of cognitive catharsis, when understanding happens and
the discovery of a new that uplifts a person, vanishes. Due to discrepancies between the
seeking and obtaining existing knowledge there may be a gap between the meanings,
values of real and virtual knowledge. Science as a basic value institute, based on a search
for answers to the universal questions, loses its value meanings for the younger generation
too, because of the phantom idea of the only right and ready answer to any question. In
this context leading researchers and acknowledged scientific authorities are perceived as
remnants of the past.

Among digital risks are inaccurate information as a result of poor-quality scanning
of sources, information hoaxes and misinformation (fake news), and information noise
due to the abundance of advertising, and manipulation of the conscience, intimidation
and coercion, and the lack of real socialization, as well as damage to health and the human
psyche.

Thus, it must be taken into account that digital technology causes substantial socio-
cultural transformations in the cognitive sphere. Introducing digital forms to education
requires a number of measures to neutralize these risks - purposeful training to work
with the information flow, strengthening value component knowledge and knowledge
in general.

In the digitization of education, interpersonal and group communications
carried out through electronic networks are recognized as equally important. Digital
technologies generate new cultural codes and ways of interaction and therefore, values
and communicative meanings are changing. On the one hand, new technologies allow us
to create a multifunctional dialogue between network users, expand and complement it,
to cooperate interactively through mobility, convergence (combining different services
on the same base), interactivity, multimedia, multisensory and other technologies. But
on the other hand, for the younger generation communication often turns into pseudo-
communication. This leads to the loss of communication as a value associated with the
expansion of the conceptual and semantic field, the displacement of meanings from
enrichment and the transfer of knowledge and emotions to generating simulacra (signs
beyond which there is no meaning), but which are nevertheless perceived and acted upon,
creating an imaginary and false picture of reality among the recipients of communication.
Such communication leads to a loss of responsibility for the words said, disorientation
in the social system of values. “Free” communicative actions, the anonymity of the
communicants, distant communication makes it possible not to take into account
the moral and ethical features, and the virtual classroom becomes an object of mass
information and communication influence and manipulation, with the active imposition
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of new values. This often fails to satisfy the spiritual, moral and universal human needs for
communication, and a person usually begins to experience frustration, to overcome which,
he/she increases the number of recipients of virtual communication and the duration of
communication sessions, but in the end often does not find meaningful life landmarks
or comes to their moral distortion. Freedom and responsibility in the communicative
sphere are associated with mastering the basic principles of communication, observance
of ethical and communicative norms. All these phenomena ultimately influence the
formation of the worldview.

Thus, the communication sphere's value also undergoes change, due to which the
education system puts to the forefront training on culture of interaction in the networks,
ethic norms compliance while placing reliable qualitative information, personal security
verification.

Conclusions and recommendations

Having recently lost some of its relevance, the humanitarian approach is still one
of the options for resolving the current prevailing contradictions between the declared
objectives of the preparation of a harmoniously developed personality and a digital
transformation, based on the cult of technology.

No doubt, today's children perceive the world and their place in this world differently,
but the adjustment of the educational system to the short-term needs and requirements
may lead to the situation when the development and education of the younger generation
become the quasi-characteristics. After all, in the absence of formed values a child is
not able to distinguish the good from the bad and the useful and harmful, good and
harmonious from a hostile and destructive. Today his/her upbringing and development,
socialization and the formation of a human personality occurs mainly in a virtual reality
(social networks, computer games, popular messengers), where information and activities
are not regulated by ethical, aesthetic and axiological norms. The child does not even
understand the difference between the real live communication and activity on the virtual
simulacra. He/she takes the Internet for the ultimate truth, searches there for answers
to the most important and innermost questions for him/her, exposing himself/herself,
without even knowing about it, to the risks and dangers of both spiritual and physical
character, and spiritual risks are no less dangerous than physical. Only the implementation
of a unified concept of education based on humanitarian approach with its main values
of the human person, lively communication, freedom and responsibility, knowledge and
security can protect the child from the negative impact of digital technologies. The same
approaches should underlie the digital transformation of education.

The pedagogical community must come to the understanding that digital technology
is not a panacea for all the problems of modern education, but only one of the instruments
that helps to achieve higher educational goals. Universal human qualities and values
(kindness, compassion, empathy, love, friendship, selflessness, etc.) remain unchanged as
long as man exists, and education and development of these qualities is the main purpose
of education. The displacement of the targets have already led to a deformation of the
characteristics: the man as the center of the universe and at the same time as the preserver
and the creator of a microcosm inside gives way to a “posthuman” essential qualities
which are the denial of traditional values, the pursuit of unlimited consumption and
personal success without any effort on his/her part.

Further ignoring the above trends, risks and threats in the construction of digital
educational will lead to irreversible changes in the inner world of the man. Recently,
philosophers, such as Keligov, Kutyrev, and Tchaikovsky, talk more and more often about
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the transition of Homo sapiens to a different species, and let us hope it will not be e-homo,
and the man created in the image and likeness of God, will not turn into a kind of robot.
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Abstract

This article reports on the development of a framework for university teachers’” organizational and
managerial competence. The work is based on the content analysis of scientific research in new
generation educational program management, ways for expanding the functions of university
teachers and transforming their activities with due regard to the modern reality of higher
education institutions. This competence is an integrative teacher's personality trait that reflects four
structural components: value and motivation-based component, cognitive component, design-
based component and knowledge-based component. Expert surveys were conducted in 2017-
2019 to provide empirical support for the structural components. The sample included over 280
respondents at Samara University. Means and methods for university teacher organizational and
managerial competence formation were assessed within the scope of an advanced training program
(ATP) named "Educational Program Management", implemented by the Professional Competence
Development Centre of Samara University. The content of the ATP’s sections was developed,
and teaching methods contributing to the development of indicators of the relevant competence
components were identified. Summative and formative assessments of the level of competence
development used self-evaluation by a sample of 140 teachers, organizing the educational process
at 35 departments of the University. A correlation analysis of summative and formative assessment
data was carried out to establish ties between the components of organizational and managerial
competence.

Keywords: higher education program, university teacher, organizational and managerial activity,
organizational and managerial competence, competence approach.
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AHHOTAIUA

KonTenr-ananms Hay‘IHbIX MCCHeI[OBaHI/II‘/‘I B O6}'IaCTI/I praB]'[eHI/[H 06pa3OBaTeHI)HI)IMT/[ HporpaM—
MaMI HOBOTO IIOKOJIEHN, Bbljie/leHlie OCHOBHBIX HAIIPAB/IEHNUIT PACIIMPEHNs TPYAOBBIX (PYHKINMIL
7 TpaHCHOPMALIMY BUIOB [EATEIBHOCTI IPEIOfaBaTe s By3a B COBPEMEHHBIX PEATsX BBICIIEN
ILIKOJIBI IIOC/TYKM/IV OCHOBAHMEM J/Isi Pa3pabOTKI aBTOPCKOIL CTPYKTYPBI OPTraHN3ALMOHHO-YIIPaB-
JIeHYeCKOJI KOMIIETEHTHOCTH IIpeIofiaBaresisi By3a. JlaHHAsl KOMIIETEHTHOCTD IIPefICTAB/sIET OGO
I/[HTCI‘paTI/IBHY}O XapaKTep]/ICTI/IKy JINYHOCTU r[peno;c[aBaTemI, HpeJICTaBHeHHyIO B COBOKYHHOCTI/I
YeThpeX KOMIIOHEHTOB - I[eHHOCTHO-MOTMBALIMIOHHOTO, KOTHUTUBHOTO, IIPOEKTHPOBOYHOIO
n akcreprHOro. C Ie/blo SIMIMPUIECKOr0 0OO0CHOBAHMS 3HAUMMOCTH IIOKA3aTe/Iell CTPYKTYPHBIX
KOMIIOHEHTOB opraHI/I3au1/[0HHo—ynpaB}1quec1<017[ KOMIIETEHTHOCTU HpeHOHaBaTe}IH BYSa B Ka-
4ecTBe PYKOBOZUTENIsI 00pasoBaTeNbHOI IIPOrPaMMBbl ObIIM [IPOBEEHbl 9KCIIEPTHbIE ONMPOCHI
(2017-2019 rr.). Ber6opky cocraBunu 6onee 280 pecrioHAeHTOB. AIpoOaIyisi CUCTEMBL CPEfCTB
U MeTO0B (POPMUPOBAHUsI OPTraHU3ALMOHHO-YIIPAB/IEHYECKOl KOMIIETEHTHOCTH IIpelojiaBaTe-
JIeil By3a IPOBOAM/IACH B PAMKaX JJOIOIHUTEIBHOI PodecCHOHATbHOIN MPOrpaMMbl «Y IpaBie-
H1te 06pa3oBaTeNbHBIMY IIPOTPaMMaMi», peanusyemoii B [leHTpe pasButus nmpodeccnoHambHBIX
komrerenimii Camapckoro yHuBepcurera. Lenbio GopMuUpyIOIiero u KOHCTATUPYIOLIETO 9KC-
[IePUMEHTOB OBIIO BBIAB/IEHNE YPOBHA CHOPMUPOBAHHOCTU KOMIIOHEHTOB OPraHM3AI[IOHHO-
yIIpaB/IeHYeCKOI KOMIIETEHTHOCTH IperofiaBareseil CaMapcKOro yHMBepcuTeTa IlyTeM CaMoO-
neHKi. Ber6opky cocraBmmn 140 mpencraBuTtesnert mpogeccopcKo-IpernofaBaTeIbckoro CoCTaBa,
obecreunBanIMX 06pasoBaTeNnbHbIN mporecc Ha 35 kadeapax yHusepcutera. Ha cremyromem
sTarne 6bUI IIPOBefieH KOPPEALMOHHbI aHAMN3 JAHHBIX (GOPMMPYIOIIEr0 M KOHCTATUPYIOLIEro
3KCHepVIMeHTOB C J€IbI0 yCTaHOB}IeHI/IH CBs3en Me)KI[Y KOMIIOHEHTaMM OpI‘aH]/I?,aLU/IOHHO-praB-
JIEHY€CKOJl KOMIIETEHTHOCTH.

KinroueBbie cmoBa: o6pasoBaTelbHasi IPOrpaMMa BBICIIETO OOPasOBAaHNUS, OPraHM3ALMOHHO-
yIIpaB/ieHdYecKast esiTe/IbHOCT HPENOfjaBaTe/si Bysa, OPTraHM3ALIOHHO-YIIpaB/IeHYeCKas KOMIIe-
TEHTHOCTb IIPEIOfjaBaTe/Lsl By3a, KOMIIETEHTHOCTHBIIT ITO/IXO/.

Introduction

Current trends in higher education (increased openness of education systems,
extension of externaland internal integration processes, educational space digitisation, shift
from mono- to inter- and transdisciplinary research, development of network interaction,
etc.) affect the approaches to assessment of educational programs’ competitiveness and
cause transformational changes in a university teachers’ job functions. Currently, such
processes as personal growth (self-development) and self-evaluation of scientific research
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work, introduction of novelties and innovations have been growing in significance.
The focus of the human resource policy of a modern educational institution is on its
competitiveness, achieved through improvement of professional competence of the staff,
as well as through building a highly skilled and resilient workforce.

At this stage of development in higher education, innovative strategies used in
educational program management acquire special urgency. It is through the prism
of functioning of the higher education program that one can form an opinion on
how efficiently the university attracts and spends resources, how management and
infrastructure of an educational institution respond to the stakeholders’ needs, and
how effective the HR policy is. The main aspects influencing the competitiveness of a
modern educational program that meets individual, regional and federal needs and the
requirements of international standards are:

« brand and public image of the university;

o education program quality;

o academic staff qualification;

» management and learning technologies;

« economics of education program.

In today's dynamic environment, educational institutions have been rearranging or
transforming their organizational structure, creating new types of employer-employee
interactions, enhancing organizational, human and educational capital, enabling social
initiatives, and building new working relationships.

Currently, educational institutions due to the standard nature of teaching, as
representatives of the professional bureaucracy - at least those involved in innovation-
based research - tend to adhocracy. A focus on convergent or deductive thinking while
performing monotonous cyclical activities does not contribute to innovation. Therefore,
when there is a need for conventional knowledge and skills, the professionals often
work independently, but to generate new knowledge and skills they have to be united
into multidisciplinary teams and work groups. Inequality in the external environment
of an institution encourages it to adopt selective decentralization to differentiated work
constellations, in other words, an administrative adhocracy structure.

Modern education management, according to researchers (Baranova, 2016; Chandra,
2015), implies a re-examination of the functions and activities of teachers, initiation of
their organizational and managerial activities as educational program managers, who are
competent in program design, implementation, quality assessment and competitiveness
assurance. As a result, the traditional activities of a university teacher (teaching,
research and procedure development, organization and planning) are complemented
by the need to design business processes, such as quality assurance in educational
program management, organizational and methodical activities to support students
as educational program consumers, monitoring the performance of the educational
program, and technical aspects of the marketing activities. Consequently, modernization
of the management of the higher education programs underlines the need for scientific
search for new means, techniques and methods, and the development of the teachers’
organizational and managerial competence.

Purpose and objectives of the study

The conceptual phase of the research had the objective of justifying and developing
the recommendations for research and practice aimed at upgrading the teachers’
competences. The purpose of the summative and formative assessments was to identify
the level of development of these competences in teachers at Samara University.
Correlation analysis was then used to evaluate the relationship between the components
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in the structure of teachers’ organizational and managerial competence to prove the
performance characteristic integrity.

Literature review

The findings of scientific research and practical experience accumulated to date create
certain prerequisites for the development and testing of practical models for promoting
university teachers’ organizational and managerial competence. Many scholars have
contributed to the understanding of such competences as an integral component of
teachers’ professional training (Zimina, 2004; Pedan, 2014; Sharipov, 2010; Blaskova
et al., 2015; Batrakova, Bordovsky & Tryapicyn, 2013). These scientists believe that this
integrated characteristic displays a complex of knowledge, skills and personal traits that a
teacher needs so as to organize and manage learning, projects, research and other types of
student activities. A modern university teacher should have a command of the “methods
of analysis and diagnostic techniques of results from the learning activities, project
activities, problem-solving activities, search activities, reproductive and productive
activities” (Zhukovsky, 2012, p. 180).

The awareness of effective management problem-solving tools, professional
knowledge and work-related leadership experience are important instruments for
the head of an educational institution or a structural unit (Berlim, 2007; Bozina, 2013;
Borovikova, 2010; Reznik, 2008).

The following scholars contributed to the comprehension of the competence-based
approach, which serves as the methodological basis of our study: Burgoyne (1989),
Prahalad and Hamel (1990), McClelland (1998), Woodruffe (1991), Spencer and Spencer
(1993), Hartle (1995), and Beaumont (1996).

In view of growing demands for qualitative programs of higher education with a
combination of key parameters that are significant and necessary for consumers, the
management system is faced with the task of staffing for on-going reorganizations.
Firstly, this applies to teachers, most of whom lack the organizational and managerial
competence that ensures educational program management, active participation in its
content, structure, concept development and further implementation.

It should be noted that there is no unique interpretation of the concept of a "university
teacher’s organizational and managerial competence” in the scientific literature.
Additionally, extra development effort is needed for the methodical and implementation
components of purposeful development, and further diagnosis of the teachers’ competence
when acting as an educational program manager. In our opinion, an effective means of
solving these tasks should be specially organized training that contributes to formation of
such skills as: content knowledge operation, activity design and modelling based on the
integration of knowledge from the different spheres that are part of professional activity
of a university teacher” (Kirsanov & Kondrat'ev, 2009, p.83).

Methodology

The authors used the content analysis of scientific research in new generation
educational program management, ways for expansion of functions of university teachers
and their activities transformation in the context of modern realities of higher education
institutions as the basis for the development of the organizational and managerial
competence framework. This competence is an integrative personality trait that reflects
four structural components — a value and motivation-based component, cognitive
component, design-based component and a knowledge-based component.
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The expert surveys were conducted between 2017 and 2019 to provide empirical
support for the structural components of these competences. Discussions and interviews
with the heads of structural subdivisions of universities showed that a modern institution
needs highly qualified specialists capable of self-assessment, ready for research, and
aiming at professional and personal growth. The following challenges were expected to be
met during the expert survey:

o empirically confirmation of the importance of organizational and managerial
competence of the university teacher for effective management of educational programs;

« Identification of effective methods for developing these competences as part of the
advanced training system offered at university.

The empirical justification for the importance of the organizational and managerial
competence of teachers was based on the analysis of opinions of four groups of respondents
(n=280):

« managers of educational programs of different higher education institutions in
Samara ("external evaluation");

o teachers of Samara University ("internal evaluation");

» managers of educational programs of Samara University ("internal evaluation");

« heads of departments and faculties of Samara University ("internal evaluation").

The study ensured that the first sample of respondents (managers of educational
programs of different higher education institutions in Samara) was representative, by
including educational institutions offering training in various areas, and by experts
having significant experience (n=42). The second sample included the teachers of Samara
University (n=105). The third group of respondents (n=101) included the managers of
educational programs of Samara University. The inclusion of the managers of educational
programs developed for different levels and fields of study ensured that this sample
was representative. The fourth group of respondents (n=32) included the heads of the
department of Samara University. The total number of responses exceeds 100%, because
following the survey methodology, respondents could mark several response options. The
survey results are presented in Table 1.

As shown in Table 1, the respondents put a high value on the practical skills
crucial for research. An analysis of the responses offered by the respondents of all
groups allowed us to conclude that the indicators of the greatest importance were:
awareness of the regulatory framework and innovative approaches to educational
process organization; delegation of authority and acceptance of feedback; adoption and
implementation of managerial decisions; activities aimed at conflict resolution during
educational program development; diagnostics of competitiveness and effectiveness of
educational programs.

These competencies refer to the main stages of the management cycle: planning,
motivation, support, monitoring and assessment of the results achieved. The analysis of
the survey results allowed us to analyse the distribution of all competencies in each area
of activity of the managers of educational programs and define the subject matter and
content of advanced training programs aimed at improving the level of organizational
and managerial competence.

The findings of the research allow us firstly, to confirm the importance of indicators
of structural components of teachers’ organizational and managerial competence, and
secondly, to prepare methodical support for developing organizational and managerial
competence within the Samara University advanced training system.
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Table 1. Findings of the expert survey conducted to assess the significance of indicators of organizational
and managerial competence of teachers

Degree of Manifestation (%)

Skills and Abilities of Educational Program Managers Group of Respondents *

1 2 3 4

Teamwork skills

520 51.2 48.2  45.6

Interest in managerial experience of other divisions of 225 278 242 215

educational institution

Creative initiative promotion and innovation in educational 342 350 341 337

program development

Adoption and implementation of managerial decisions 53.0 490 434 416

Awareness of regulatory framework and innovative approaches ~ 46.7 550 502  51.2
to educational process organization

Mediation for conflict resolution during educational program 559 542 57.7 532

development
Methodical issues in educational program planning 372 320 353 295
Delegating authority to solve tactical and strategic tasks and 47.0 468 482 420

receiving feedback

Document flow management

12.6 222 232 212

Educational program management evaluation 36.7 420 453  40.0
Diagnostics of educational program competitiveness and 56.0 556 547  56.7
effectiveness

Monitoring success of educational programs 39.6 388 342 313

* Groups of respondents: 1 — managers of educational programs of different higher educational
institutions of Samara; 2 - teachers of Samara University; 3 — managers of educational programs of
Samara University; 4 — heads of departments and faculties of Samara University

A modern university teacher should be prepared to solve organizational and managerial
problems in the design and implementation of competitive educational programs. The
study of this problem involves many research objectives among which is the formation of
university teachers’ organizational and managerial competence (Table 2).

Table 2. Structure of university teachers’ organizational and managerial competence

Component No.

Criteria

Value and motivation- 1
based component

Interest in creating innovative educational programs and
products

Need for teamwork

Need for communication and integration with colleagues

Interest in organizational and managerial activities

Cognitive component

Awareness of the regulatory framework of higher education

Awareness of the fundamentals of managerial theories

NG s W N

Awareness of the fundamentals of HR management and
conflict resolution

Awareness of the fundamentals of educational programs
economics

Awareness of the innovative methods and training
techniques
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Design-based component 10  Ability to design learning and teaching materials and
educational programs support

11  Ability to plan resource support of educational programs

12 Ability to determine the budget of the educational program

13 Ability to design the content and structure of the educational
program
(conduct marketing)

Knowledge-based 14  Ability to monitor and evaluate the quality of educational
component programs

15 Ability to evaluate the competitiveness of educational
programs

16  Ability to calculate the profitability of educational programs

17  Ability to conduct an examination of the compliance
of the educational program with the Federal State Educational
Standard

The level of development of the components of a university teacher’s readiness for
effective management of educational programs can be assessed through training seminars,
and interviews. It is extremely important, while teaching teachers the basic principles of
development and implementation of educational programs, to shape such qualities as
systematization, mobility, flexible thinking, and the ability to diagnose organizational and
managerial problems. The formation of a range of skills and abilities that are part of the
structure of organizational and managerial competence can be achieved through the use
of active and interactive teaching methods. The development of system analysis skills,
shaping of managerial decision-making skills, as well as training in effective intra-group
and interpersonal interactions can be achieved through employment of business games,
situation analysis, group discussions, and trainings.

The proposed structure of organizational and managerial competence of a university
teacher developed with due regard to the analysis of innovative activities has been used
as a content-related and methodological basis for the development of teacher advanced
training programs aimed at solving the strategic priorities of the university, improvement
of the efficiency of new generation educational program management, and involvement
of all stakeholders in the implementation of educational programs.

Results

The means and methods for developing a university teacher’s organizational and
managerial competence were assessed through the advanced training program (ATP)
“Educational Program Management”, implemented by the Professional Competence
Development Centre of Samara University. The purpose of the program was to prepare
students for effective interaction during the design and implementation of competitive
educational programs. Based on the proposed structure of organizational and managerial
competence (the value and motivation-based component, cognitive component, design-
based component and knowledge-based component), the content of the ATP’s sections
are the economics of education, educational program design, economics of educational
programs, management of educational programs, educational program quality and
competitiveness), and teaching methods contributing to the development of indicators
of the relevant competence components. Relevant applications of active and interactive
methods (training, organizational games, brainstorming, case study, group discussion,
problem-based lecture, round table, debate, etc.) and teachers’ personal experience were
developed.
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Summative and formative assessments, including self-assessment, were conducted
to determine the level of development of the value and motivation-based component,
cognitive component, design-based component and knowledge-based component of the
competences. This sample included 140 teachers, organizing the educational process in
35 departments of the University.

The students were assessed before and after they successfully completed the advanced
training program. When processing the survey findings, the mean index for self-
assessment (J) was calculated (a number between -1 and +1 inclusive, where "-1" is the
minimum value of the indicator, and "1" is the maximum value of the indicator). In order
to confirm the effectiveness of the proposed system, and to find correlation between the
four components of the competence structure, a correlation analysis of the findings of
summative and formative assessments was carried out. The Pearson correlation coefficient
was used as an indicator of the magnitude of the statistical relationship. The level of
statistical significance at 0.05 was used to assess reliability of correlation between variables.

According to the findings of the summative assessment, the mean index for self-
assessment of the value and motivation-based component is 0.31. It follows that the
teachers underestimate the importance of organizational and managerial work for
implementing competitive educational programs - the need for communication and
integration with colleagues (J=0.37), and interest in organizational and managerial
activities were low (J=0.26). In the findings of the formative assessment, the mean index
value for self-assessment increased to 0.74. This demonstrates positive attitude of teachers
to organizational and managerial activities, in particular to the creation of innovative
educational programs and products (J=0.81) - the dominant indicator.

The educational technologies used in the implementation of advanced training
programs enable the development of motivation for organizational and managerial
activities, for management of a team of like-minded people to design education tools.
Problem-based and debate-learning strategies contribute to the development of students’
self-assessment, to their understanding of the importance of their professional activities
with due regard to innovations, and the development of skills necessary for coordinating
teamwork while implementing educational programs.

According to the findings of the summative assessment, the mean index value of
the cognitive component of organizational and managerial competence of teachers
(J=0.31) showed the students' knowledge deficiency in management theories (J=0.30)
and economics of educational programs (J=0.26). This can be explained by the fact
that the fundamentals of HR management policy, education management and conflict
resolution theory, as a rule, are taught at the advanced training courses for managerial
staff of educational institutions. In addition, many students lack experience in structural
unit management.

The inclusion of such sub-units as “Financial Management in Higher Educational
Institutions”, “Academic Management of Educational Program”, “Administration
of Educational Program”, “Estimation of the Economic Efficiency of the Educational
Programs of the HEI’s Structural Unit” helps to overcome the cognitive barrier manifested
in the lack of knowledge of new aspects. At the same time, a high value of the indicator
“awareness of higher education regulatory framework” (J=0.4) confirms the judicial
competence of the teachers, which is important when working with an educational
program as a social norm. According to the findings of the formative assessment, the mean
index value of the cognition-based component has increased to 0.72, which demonstrates
the developed information potential.

Barriers to a teacher’s organizational and managerial activity are due to specifics of
the activity and lack of maturity of the design-based component of organizational and
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managerial competence, as evidenced by the mean index value (J=0.26), and in particular,
low-level skills in educational program budgeting (J=0.2), resource planning (J=0.24),
and design of HEIs educational program content and structure (J=0.26).

The findings of the formative assessment, showed that the mean index for the self-
assessment of an adult increased (J=0.71), which means that teachers are involved in
project activities, which contributes to the learning of the sub-units “Educational Program
Project Planning”, “Educational Program Design”, “Educational Program Financial
Responsibility Centre Establishment”, "HEIs Financial Management", etc.

The summative assessment, showed that the indicator for “the ability to design
teaching and learning materials and educational programs support” (J=0.32) has the
highest value. This is easy to explain, since teachers first of all are qualified to teach a
particular subject rather than to act as managers, and their standard activities do not
include educational program design. In the formative assessment, the option (J=0.78)
“to design the content and structure of the educational program” has the highest value,
and the “ability to determine the budget of the educational program” showed the greatest
increase (three times).

The summative assessment indicated that the expert-based component is insufficiently
structured. This is confirmed by the mean index for self-assessment (J=0.24). Such options
as “the ability to calculate the profitability of educational programs” (J=0.2), “the ability to
monitor and evaluate the quality of educational programs” (J=0.23) have the lowest values.

From the summative assessment, the mean value of the index for self-assessment
of the expert-based component increased significantly (J=0.64). This demonstrates the
effectiveness of the training methods and techniques. And if, based on the results of the
summative assessment, the ability to assess an educational program for compliance with
the Federal State Educational Standard dominates in the structure of the expert-based
component, then the ability to evaluate the competitiveness of educational programs
dominates according to the data of the formative assessment (J=0.7).

From a comparison of the findings of summative and formative assessments, the
dominant indicators of each component of the organizational and managerial competence
of a teacher and directions for their improvements can be identified (Table 3).

Table 3. Dominant indicators in the structure of university teachers’ organizational and managerial
competence

Component Mean index value Dominant Indicators
SA FA SA FA
Value and 0.31 0.74 | Need for communication and | Interest in creating
motivation-based integration with colleagues | innovative educational
component programs and products
Cognitive 0.31 0.72 | Awareness of the regulatory | Awareness of the
component framework of higher fundamentals of the
education educational program
economics
Design-based 0.26 0.71 | Ability to design teaching Ability to design the
component and learning materials and | content and structure of
educational program support | educational programs
Knowledge-based | 0.24 0.64 | Ability to conduct an Ability to assess the
component examination of the competitiveness of
conformity of an educational |educational programs
program with the Federal
State Educational Standard
Mean value 0.28 0.70
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In particular, the value and motivation-based component is characterized by
a noticeable increase in interest in creating innovative educational programs and
products. The cognitive component is marked by the awareness of the fundamentals of
the educational program economics. The design-based component is exemplified by the
change of the vector to the educational program budgeting. The dominant indicator of
the expert-based component is the ability to assess the competitiveness of educational
programs. The assumption of an increase in the indicators of the components of the
organizational and managerial competence of university teachers through the process of
implementing the “Educational Program Management” program was confirmed by the
formative assessment for different categories of students.

A comparative analysis of summative and formative assessments’ findings revealed
differences in the dominant indicators. So, the formative assessment unlike the
summative, showed the changes in the value and motivation-based component aimed
at increasing interest in innovative educational programs and products creation, the
cognitive component is marked by educational program economics, the design-based
component is characterized by vector changed to the budgeting of educational programs,
while the dominant indicator of the knowledge-based component is the ability to assess
the competitiveness of educational programs.

Correlation analysis was used to evaluate the relationship between the components
in the structure of organizational and managerial competence of a university teacher
to demonstrate the performance characteristic integrity. The relationships between the
components of organizational and managerial competence structure of the Pearson
correlation coefficient, which lies between -1 and 1, were analysed using the summative
and formative assessment matrices.

The findings of the correlation analysis of the summative assessment data, showed a
link between value and motivation-based component and cognitive component expressed
by “interest in creating innovative educational programs and products” (1), “need for
teamwork” (2), “awareness of the regulatory framework of higher education” (5). At the
same time, the self-development of a university teacher as a manager of an educational
program is related to the “interest in organizational and managerial activities” (4) and
“need for communication and integration with colleagues” (3). Thus, a university teacher
strives for continuous learning of the management theories and fundamentals of the
educational program economics.

At the same time, correlations between “ability to design learning and teaching
materials and educational programs support” (10) and “ability to monitor and evaluate
the quality of educational programs” (14) are quite weak. University teachers have
the potential to design qualitative educational programs but do not strive to create a
competitive educational product. We found no relationship between the cognitive and
the design-based components.

No correlation between the design-based component and the knowledge-based
components was identified. The “ability to design the content and structure of the
educational program (conduct marketing)” (13) and the “ability to evaluate the
competitiveness of educational programs” have a weak correlation. However, there
is a weak link with the “ability to conduct an examination of the compliance of the
educational program with the Federal State Educational Standard”. The greatest number
of correlation relationships refers to the following indicators: (5) “awareness of the
regulatory framework of higher education” - 8 links; (12) “ability to determine the budget
of the educational program” - 7 links and (13) “ability to design the content and structure
of the educational program (marketing)” -5 links (Table 4).
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Table 4. Relationship of components of organizational and managerial competence of a university
teacher (based on correlation analysis)

Component Summative Assessment Formative Assessment
Value and motivation-based component 1 1
Cognitive component v \ 4
Design-based component I v 4
Knowledge-based component ) v

Within the formative assessment, the correlation coefficients between the value and
motivation-based component and cognitive component have increased. The analysis of
the formative assessment correlation matrix revealed additional relationships between the
components as follows: cognitive and design-based (R=0.71); cognitive and knowledge-
based (R=0.56) as shown in Table 5.

Table 5. Correlation Coefficient Values

Correlation Coefficient Summative Assessment Formative Assessment
R slue and motivation - cognitive) 0.35 0.60
R e and motivation - design) 0.10 0.24
R e and motivation - knowledge) -0.14 0.15
R[coynitive—design) -0.15 0.71
R ogitive knontedge) -0.12 0.56
| —— 0.27 0.65

Thus, having undergone advanced training, the university teachers developed
the necessary skills in the design and expertise of the educational programs, but these
managerial and organizational competencies have not gained professional value. The
formative assessment proved the hypothesis concerning the growth of the organizational
and managerial competence of the university teachers after attending the advanced
training courses in “Educational Program Management”.

The effectiveness of the implemented system of developing organizational and
managerial competence of the university teachers was confirmed by the increase in scores
indicating the maturity of the components.

Conclusion

This study:

o analysed the prerequisites and conditions for the development of the organizational
and managerial competence of university teachers through implementing a strategy
aimed at increasing the competitiveness of higher education programs;

o provided empirical evidence of the relevance of the main components of the
organizational and managerial competence of the university teachers based on the expert
survey of four groups of respondents;

o developed practical and scientific recommendations aimed at improving the level
of organizational and managerial competence of university teachers (as an advanced
training program);

o developed and tested learning and teaching materials designed for educational
process during the implementation of the advanced training program, as well as for
various training courses and seminars held by the structural units of the university.
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The validity of the research findings was confirmed by the practical implementation
of the results in the educational process of Samara University. However, there are a
number of controversial issues and potential risks associated with the implementation
of the methodology for building teachers’ organizational and managerial competence. In
particular, the management of higher education programs needs to be optimized.

Management decisions should address the staffing for ongoing reorganization,
utilisation of such mechanisms as staff selection and training in educational program
management. The formation of new structural units for the management of educational
programs, such as educational program departments and training offices, is a vital issue.
Thus, under the changing conditions of the educational environment, educational
institutions are being restructured, developing new educational programs for competitive
training of specialists to meet new requests of the educational process stakeholders.
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Abstract

Demands for a high-level development of foreign language reading comprehension skills and
competences are now escalating and processing of foreign language text information is a matter
of course. Pupils and teachers are faced with the need to work with textual information in more
complicated ways, in which self-esteem plays an important role. This paper analyses learners’
success of reading comprehension in foreign language and real self-esteem in acquiring those
skills. Self-esteem helps to promote language self-confidence, the learner’s level of aspiration,
and adjustment to perception of foreign language structure. As long as the learner does not really
perceive themselves (real “self”), it is difficult to talk about understanding lexical meanings and their
real perception of grammatical structures in the text. The research goal was to find differences in
self-esteem and success in foreign language reading comprehension skills with respect to categories
of comprehension (specifically: I always understand everything; I have a lot of problems with text
understanding; specifically: I experience difficulties with understanding unknown words; problem
with understanding long sentences; difficulty with understanding the unfamiliar topic of the text;
pictures help me in understanding; guiding questions help me in understanding). The research
question was whether the self-image of learners in relation to the skill of foreign language reading
comprehension is realistic given their real success in this skill. The research was carried out in the
Slovak Republic on a sample of 327 respondents and found differences in subjective perception of
understanding and success in reading comprehension skills. The research showed a low real self-
image of learners especially in categories of global character in respect to the average understanding
of foreign language texts.

Keywords: foreign language, reading comprehension, self-esteem, testing, success in reading
comprehension, variables.
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AHHOTAIIUA

B HacTosImee BpeMA BO3pacTaloT TpeGOBAHNA K BHICOKOMY YPOBHIO PasBUTHUA HABBIKOB U KOM-
MeTeHIMI YTeHVsI Ha MHOCTPAHHOM s3bIKe, M 00pabOTKa MHOA3BIYHO TeKCTOBOI MHGOpMALM
SABJISAETCSL OOBIYHON MPAKTUKOIL. B paboTe ¢ TekcToBOI MHOpMALel! yYalecs U YIUTeNd UC-
HOTIB3YIOT BCE Goree cokHbIe POPMBI, B KOTOPBIX BaKHYIO POJIb MIPaeT CaMOOIleHKa. B manHOI
CTaTbe aHA/IM3UPYETCsA PeajibHasl YCIEIHOCTh MOHMMAHM YYAlMMICA IIPOYMTAHHOTO TEKCTa Ha
MHOCTPAHHOM A3BIKE U X CAMOOIIeHKa NPy (OPMUPOBAHMY STHX HaBbIKOB. CaMOOIeHKa CI0Co6-
CTBYeT PasBUTHUIO Y OOYUAIONIEroCs A3bIKOBOI YBEPEHHOCTH, €T0 afalTal{iM K BOCIIPUATHIO CTPYK-
Typbl MHOCTPAHHOTO A3bIKa. [Toka o6yJaromuiicss He HAYHET BOCIPUHIMATD ce6s peanbHo (peanb-
Hoe «f1»), TPYTHO TOBOPUTH O €r0 TIOHVMAHNUM JIEKCMIECKVX 3HAYEHNI ¥ BEPHOM BOCTIPUATIN VM
IPaMMaTUYECKUX CTPYKTYp B TeKcTe. Llenb nccnenoBanms — OUCK PacXOXK/[eHUIT MEX]y peaTbHbIM
YPOBHEM Pa3BUTH:A HaBbIKOB MIOHMMAHNA NHOA3BIYHOTO TEKCTa (IO KaTeropysAM: s BCerza Bee I10-
HIMaIO; Y MEHsI MHOTO IPO6/IeM C TIOHMMAaHMeM TeKCTa; s CIIBITBIBAI0 TPYFHOCTH C TIOHMMAaHMeM
He3HAaKOMBIX CJIOB; ¥ MEHA eCTb IIPO6/IeMbl C TIOHMMAHUEM JIMHHBIX TIPeIOXKEHNUIT; Y MeHs eCTb
TPYJHOCTYU C MMOHMMAHJEM HE3HAKOMOII TeMbl; KAPTMHKM IOMOTAI0T MHE B OHMMAHUI; HABOMIA-
I[yie BOIIPOCHI TOMOTAIOT MHe B IIOHMMAHMM) U MX CaMOOIIeHKOIL. VccrejoBaHme CTaBUIo mepey
co60it 3ajjady ONPeeNNTD, ABNAETCA U CAMOOIeHKa YJalUXCA MO OTHOMIEHNIO K HAaBBIKY MOHM-
MaHMUs HPOYMTAHHOTO TEKCTA 0OBEKTUBHOI, C yIETOM PeabHBIX YCIIeX0B B (POPMUPOBAHNI ITOTO
HaBbIKa. VccnenoBanue 65110 mposesieHo B ClroBakum ¢ mpusjedeHneM 327 pecloH/IeHTOB. Buimn
BBIAB/IEHDI PAa3/IMuiA MEXTY CyObeKTUBHBIM BOCIPUATIEM IIOHUMAHNA U [Ie/ICTBUTEIbHBIMY yCIIe-
XaMU B Pa3BUTUM HABbIKOB NOHMMaHMsA IPOYMTAHHOTO TEKCTa. AHA/IN3 I10Ka3a/l HUSKYIO Peajlb-
HYIO CaMOOIeHKY 00YJaIoInXcs, 0CO6eHHO B KaTerOpUAX I106aTbHOr0 XapaKTepa, O OTHOIIEHIO
K CpefIHEMY YPOBHIO IOHMMAaHMs MHOA3BIYHBIX TEKCTOB.

KimroueBble cnoBa: MHOCTPAHHBIIA A3bIK, TOHMMaHMe IPOYUTAHHOTO TEKCTA, CAMOOL[EHKA, TeCTUPO-
BaHUe, YCIeX B Pa3BUTUM HABBIKOB MOHMMAHNSA TEKCTA, lIepEMEHHbIE

Introduction

Success in reading comprehension is closely related to the overall success of the
student in the educational process, because comprehension supports the expansion of
cognitive knowledge, deepening the emotional or social perception of the world around
them. Understanding serves not only as the basis for the perception of the world, but also
as atool for learning the curriculum and developing the student’s personality. In a broader
context, there are some parallel to understanding of different forms of communication in
the field of technology (Haskova, Mandulakova & Van Merode, 2017). Above all, it is
about the development of self-esteem, self-reflection of the social environment through
texts, that provide the student with the opportunity to think and reason, create values
and relationships, knowledge and views about the world. Earlier researchers (Clarke,
Truelove, Hulme, & Snowling, 2014; Horton, Beattie, & Bingle, 2015) have found
that individuals with a poor comprehension profile are less successful at engaging in
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reading processes. They believe that the reasons for poor reading comprehension lie in
metacognitive processes, or in the processes of developing self-esteem and self-reflection
that contribute to understanding. Self-esteem reflects what we know about our own
knowledge and includes the ability to think about our understanding of the text (Clarke,
Truelove, Hulme & Snowling, 2014; Khonamri & Ahmadi, 2015). The ability of real self-
esteem and self-reflection shows the readiness of the individual for a successful reading
comprehension. Foreign language reading comprehension has a specific position, as it is
directly dependent not only on the level of foreign language proficiency of the learner, but
also on cognitive, social and intrapersonal variables. Newer approaches focus on student
success and failure, because success is a source of high self-esteem and failure of low self-
esteem (Kirchner, 2004).

Recent research (Riemer, 2019; Dornyei, 2014; Khonamri & Roostaee 2014) examines
self-perception in a foreign language learning situation and considers self-image as a
predictor for developing foreign language comprehension. In this regard, we believe that
there is a correlation between real self-image, or self-esteem in reading comprehension
and success in reading comprehension. The research goal is to determine the differences
in the self-esteem of reading comprehension and success in reading comprehension
skills in a foreign language with respect to specific categories of comprehension: I always
understand everything; I have a lot of problems with understanding the text; specifically:
a problem with understanding unfamiliar words; problem with understanding long
sentences; problem with understanding an unfamiliar text topic; pictures help in
understanding; subsidiary questions help with comprehension.

Self-esteem and reading comprehension

Self-esteem in terms of a realistic estimate of the level of comprehension of the read
text supports performance in setting the aspiration level as well as mental setting for the
perception of the foreign language structure. Until the learner really perceives themselves
(the real self), it is difficult to talk about the estimation of lexical meanings and the real
perception of grammatical structures in the text. Texts can evoke new ways of thinking
(Clarke, Truelove, Hulme, & Snowling, 2014). Learners notice characteristic stylistic
reversals, similarities or differences in relation to their mother tongue and characteristic
grammatical formulations in a foreign language (Stranovska, Hvozdikova, & Munkova,
2019).Inthisregard, self-esteem is a strongly affective variable. Subordinate to it are mental
states, processes and characteristics, which include the entire content of the individual's
psyche, their experience and behaviour. The cognitive and emotional components are
involved in self-esteem. The emotional components those that the individual retains to
themselves, for example, a sense of self-confidence and self-assurance. At the cognitive
level, there is a constant discrepancy between the ideal and the real self (what the individual
would like to achieve, and what they expect to achieve in conflict with what they usually
achieve). This acts as one of the most important motivating factors of personality. Ruisel
(2000) considers self- esteem to be a regulator of cognitive performance and decision-
making processes that significantly influence human behaviour. Brown (2008) identified
three levels of self-esteem. The first, universal or global self-esteem is a constant quality of
an individual; the individual person creates one value. The second, situational or specific
self-esteem, is the individual’s assessment of their abilities in a particular situation, such as
learning. The last level points to the role of self-esteem in specific activities and situations.
Research shows that individuals with a high level of self-esteem achieve success in
education, adopt higher quality of learning strategies, and exhibit creativity and language
self-confidence.
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MclIntyre & Charos (1998) point to two components of the construct of language self-
confidence in a foreign language:

1. Assessment of foreign language skills: represents the cognitive component of the
construct, the individual’s judgment of the level of the target language knowledge. This
is a specific self-esteem, which has an assessing and evaluating characteristic. Evaluation
contributes to the promotion of performance, aspiration level and helps create a sense
of duty. The individual learns to assess the level of language skills acquired according to
the standards and criteria they take from a parent, teacher, classmates or the wider social
environment.

2. Linguistic anxiety: is an affective component of the construct, a feeling of discomfort
which is perceived in foreign language situations. Linguistic anxiety can be understood as
a “specific type of anxiety” (Horwitz, 1986). Some individuals have greater predispositions
and tendencies to anxiety (not just language) than others. Language anxiety is more
dependent on a particular situation, and can be experienced by individuals who do not feel
anxiety in other situations. Language anxiety was initially associated mainly with speaking
in a foreign language, but over the years, linguists have begun to address language anxiety
associated with all language skills: speaking, writing, reading and listening.

From the point of view of personal development, language self-confidence is
associated with the perception of self-efficacy, i.e. with perceiving success in learning
a foreign language or in understanding a foreign language text. Success depends on
the perception of one's own success or failure, which according to Kirchner (2004)
depends on whether an individual seeks the reason for their success or failure in
themselves or in someone else, or whether the individual considers these reasons
stable or modifiable, or whether the individual takes personal responsibility for these
changes or delegates it to another person. A student who sees the reasons for their
success primarily in the internal factors related to their person will be more willing
to approach the educational process independently. Recent research has focused on
self-perception in the classroom environment (Riemer, 2019), and on the experience
of education and real self-perception in the educational environment (Ddrnyei, 2014).
It can be said that research is moving from the personality level to a multidimensional
level. These theories try to grasp the complexity of the student's motivational structure
in connection with their self-image, or perceiving themselves in a foreign language
learning situation. Dornyei (2014) assumes the existence of possible selves that play
an important role in developing comprehension of a foreign language text, because
the possible selves are vivid ideas about the level of understanding the student would
like to be in the future, what level of foreign language text comprehension he would
like to achieve. According to Dérnyei (2014), the ideal role is played by the ideal selves
and the desirable, out of self. The ideal self includes the student's stated goals, and the
desired self reflects the individual's ideas about the expectations and responsibilities he
should achieve. Dornyei's model drew attention to the purposefulness of learning and
encourages teachers to support students in their creation of systematic, long-term and
positive self-presentations in connection with working with reading comprehension
in a foreign language, or working with a general understanding of a foreign language
(for more, see Stranovskd, Ficzere, Hvozdikova & Hockickovd, 2019; Khonamri, Azizi,
& Kralik, 2020). Although Dérnyei applied the theory to learning a foreign language,
it can also be applied to learning other subjects. Within reading comprehension, it is
essential that students become active participants in reading, thoughtful and receptive
readers, reading for joy and self-realization, to try to arrive at a more complex reflection
on the text they read.
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Methodology

Research design and methodological background

The research used a mix of qualitative and quantitative research methods.
Quantitative methods were used to determine the success of reading comprehension
and qualitative methods were used to determine self-esteem of comprehension. The
research was divided into two parts, qualitative and quantitative. The qualitative part
tests the students’ performance in English texts comprehension (the average success of
students and the success of average students), and subjective self-esteem of English texts
comprehension as well as self-esteem of comprehension problems. The quantitative part
explored the differences between real success in reading comprehension performance and
the subjective self-esteem of students' understanding (global and detailed categories of
comprehension). The quantitative part identified success in understanding with respect
to (1) problems with understanding (words, sentences, text, understanding), (2) help
with understanding (pictures, questions), and (3) positive self-esteem of understanding.
The success in reading comprehension of foreign language texts was operationalized as
reading comprehension (extensive and intensive reading, information and literary types
of texts). The self-esteem of understanding (text comprehension) was operationalized in
the following categories:

A. Reading is easy for me. I always understand everything.

B. I have difficulties with understanding if there are difficult or unfamiliar words in
the text.

C. I have troubles with understanding if there are long sentences in the text.

D. I have a problem with understanding if I don't know what the text is about (the
topic of the text is unfamiliar to me).

E. Pictures to the text help me to understand the text.

Subsidiary questions help me understand the text.

F. I have a lot of problems with reading the text, I can't do it

G. We established two hypotheses:

H1 There is a difference between students' success in reading comprehension in
English and subjective self- esteem of reading comprehension in global categories.

H2 There is a difference between students' success in reading comprehension in
English in detailed categories.

Research Sample

The research was carried out at upper-secondary grammar and vocational schools
throughout Slovakia on a sample of 327 students. They were full-time students in the 3rd
year of upper-secondary vocational schools (hotel academies, business academies, school
of commerce, polytechnic school, veterinary school, and electro-technical school) and
grammar schools who are obliged to study English as the first foreign language. Their
level of proficiency according to CEFR is B1. The students had learned English on average
for 10 years.

Instruments

The reading comprehension test for English was developed by a team of experts
(Gadugov4, Hvozdikova, Klimkova, Hrickovd, Durkova) within the project APVV-17-
0071 Support of Reading Literacy in Mother Tongue and Foreign Language. It was partially
inspired by some items from previous national testing (Butasova & Lalinska, 2014). Its
creation was based on Slovak language policy documents, the State Educational Program
and the Common European Framework of Reference (CEFR). The quantitative didactic
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test measured performance in reading comprehension at language proficiency level B1.
The test contains four texts - two of them ranging up to 250 words and the other two up to
320 words which is the appropriate text extent for B1 students. There are 21 items in total
(5 items per a text with the exception of the task number three where there are six items
designed for the information transfer task. The topics addressed are related to studies -
giving instructions how to do things, environmental issues and treating animals. Different
testing techniques are used for each of the four tasks to satisty different preferences of
students when writing a test.

The sociological questionnaire was prepared by a team of experts (Strbovd, Selickd,
Sarvajcovd) within the project APVV-17-0071 Support of Reading Literacy in Mother
Tongue and Foreign Language. The questionnaire is aimed at eliciting data about the
subjective self-esteem of reading comprehension, preferred reading genres, reading
motives and characteristics of the family background which can influence students'
reading habits (family educational and professional status, emotional-communicative
environment, cultural capital). For the purposes of this research, the factor of the
subjective self-esteem of reading comprehension, reading problems and kinds of help in
the process of reading comprehension (pictures, helpful questions, and others) were used.
The questionnaire consists of 28 items, which were closed on a 4-point Lickert scale, with
choices (reading genres, motifs) and open items identifying the education and status of
parents.

Data Collection Procedure

The research was carried out at over ten upper-secondary schools in the Slovak
Republic in 2019 and 2020. Data were collected using the Reading Comprehension
Test and Sociological Questionnaire. The test and questionnaire were designed by the
research team and subsequently its reliability was piloted and tested. Pilot testing led
to proofreading and editing of the test and questionnaire. Prior to carrying out the
research the data from testing the students were evaluated using descriptive statistics
and classical test theory. Reliability of different tools or the degree of reliability, and the
accuracy of the measurement tool for a certain population was verified by the Kuder-
Richardson coefficient and the Cronbach alpha. A descriptive analysis of reading
comprehension success was used to determine the statistical indicators of the data.
The analysis focused on basic statistical indicators: percentage average, minimum and
maximum value, standard deviation, interval estimate of success, interval estimate of
success of the average student. To determine comprehension self-esteem a percentage
expression of averages was used.

To test the hypotheses, to determine differences between success and self-esteem in
reading comprehension, the Mann-Whitney U test was used to compare the medians
of two independent samples. The test answers the question as to whether the difference
between the medians (more precisely, the order averages) of the two groups is statistically
significant or only random (Rimaréik, 2007). The data were recorded and processed by
the SPSS statistical program.

Results
The data collected from research methods aimed at determining the success of
reading comprehension in English at the B1 proficiency level were evaluated using

descriptive statistics and classical test theory. The basic psychometric parameters are
listed in Table 1.
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Table 1: Descriptive statistics of reading comprehension success - English language

English language

Number of students tested 327
Basic test parameters %
Maximum success 96,15
Minimal success 0,00
Average 55,53
Standard deviation 22,66
Interval estimation of success - lower limit 11,11
Interval estimation of success - upper limit 99,95
Standard error of average success 1,41
Interval estimation of average student success x+ 16,42
Reliability (Cronbach alpha) 0,86
Reliability (Kuder - Richardson coefficient) 0,86

According to SCIO 2013, based on the value of the reliability coeflicient Ca, the
following conclusions can be drawn when comparing participants:

if Ca <0.6, the test results cannot be taken into consideration - high degree of
coincidence influence on the measured results,

if 0.60 <Ca <0.85, the test results can only be used as one of the bases for individual
decision-making,

if 0.85 <Ca <0.95, then the test results can be used for reliable individual decision-
making based on the test,

if 0.95 <Ca, then the results are minimally affected by coincidence - excellent reliable
results.

The average success of secondary vocational school students in reading
comprehension in English at the B1 proficiency level according to the CEFR, was in the
average band, or in the range of 5% above the average, with a maximum success rate of
96.15%, a minimum success rate of 0% and an interval estimate of the success rate of
the average student of 16.42%. There is a high degree of variation between students in
comprehension performance, which is shown by the high standard deviation, as well as
the lower and upper limit of the estimate of student success (Table 1). For this reason,
we also focused on determining the success of students in absolute numbers (Graph 1)
and testing the reliability of the test at the level of Cronbach alpha. We identified the test
reliability in the range of 0.85<Ca<0.95, indicating that the test results can be used for
reliable individual testing.

The distribution of the gross students’ success score, i.e. the range of success rates of
individual students is illustrated in figure 1 which is a graphical representation of student
success expressed in the form of a histogram showing the distribution of students' gross
scores in absolute numbers.

The students’ test scores in the range from 0 to 25 points (for English) in the relevant
histogram is shown on the horizontal axis (student success). The number of students who
achieved the relevant score value is expressed in the vertical axis. The shows clearly that
the highest number of points achieved by students was 17 and the success of students
according to the distribution of the gross score is in the above-average range.
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Distribution of students' gross scores in absolute numbers
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Figure 1. Graphical representation of students’ success in the
English language test of reading comprehension

The data obtained from the sociological questionnaire (self-esteem of understanding)
were processed qualitatively way (percentage expression). We focused on determining
the self-esteem of understanding, or real perception of success in reading comprehension
(Graph 2) in global and specific categories of comprehension (categories A-G).

The findings point to a high self-esteem of reading comprehension, especially in the
global categories A (Reading is easy for me, I always understand everything - expressing
consent) and in category G (I have a lot of problems with reading a text, I can't do it -
expressing disagreement). Most students self-assess as understanding the text being read.
In specific categories, the high self-esteem was identified in category B (I have difficulties
with understanding if there are difficult or unfamiliar words in the text), C (I have troubles
with understanding if there are long sentences in the text) and F (Subsidiary questions help
me understand the text). This means that students have no problem understanding long
sentences, unfamiliar words and do not need subsidiary questions to understand the
text. In the average range of self-esteem, there are the categories D (I have a problem with
understanding if I don't know what the text is about - the topic of the text is unfamiliar to me)
and E (Pictures in the text help me to understand the text). Some students have a problem
with understanding an unfamiliar text topic and pictures partially help them understand it.
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Graph 2. Self-esteem of reading comprehension
Legend:
A - Reading is easy for me, I always understand everything
B - T have trouble with understanding if there are difficult or unfamiliar words in the
text
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C - T have trouble with understanding if there are long sentences in the text

D - I have trouble with understanding if I don't know what the text is about (the topic
of the text is unfamiliar to me)

E - The pictures to the text help me understand the text

F - Subsidiary questions help me understand the text

G - I have a lot of troubles with understanding the text while reading, reading is
difficult for me

1 - Tagree, 2 - I rather agree, 3 - I rather disagree, 4 - I disagree

To test the research hypotheses the Mann-Whitney U test was used. The results of
testing the success differences in reading comprehension of English texts and the variable
of the subjective self-esteem of understanding the text for reading in global categories A,
G and detailed categories B, C, D, E, and F are shown in Table 2.

Table 2: Mann-Whitney U test - Differences in success in understanding and self-esteem of
understanding in categories A - G

A B C D E F G
Mann-Whitney U | 5329,000 6999,500 5643,000 6949,500 7223,500 6161,500 5975,000
Wilcoxon W 29200,000 30870,500 7854,000 9160,500 9501,500 8306,500 8253,000
Z, -3,709 -,534 -3,194 -,436 -,081 -1,641 -2,721
Sig. (2-tailed) ,000* ,593 ,001+* ,663 ,935 ,101 ,007**

Statistical significance at the level p = .05 (*), p = .01 (**), p =.001 (***)
Variable: reading comprehension in English (test)
Categories of reading comprehension self-assessment are as in figure 1:

The Mann-Whitney U test confirmed a statistically significant difference in
comprehension of a foreign language text and self-esteem of comprehension in global
categories of comprehension, category A (p = .000 ***) and category G (p = .007 **).
Among the detailed categories of self-esteem of comprehension, there was a statistically
significant difference in category C (I have a problem with comprehension if there are long
sentences in the text), p = .001 **.

Discussion and conclusions

The aim of the study was to contribute to the research in the field of reading
comprehension in respect to the success and self-esteem, or real and ideal self-image of
the student in the process of understanding a foreign language (English) text. We were
interested in the difference between real performance in understanding and subjective
evaluation of understanding, or how an upper-secondary school student perceives their
performance and whether they can estimate it. We consider real self-esteem to be an
essential indicator because it stimulates self-regulation in the process of acquiring reading
comprehension skills. We also consider the ideal self to a certain extent to be a positive
indicator in directing motivation and efforts for future acquisition, while in connection
with the variable success in reading comprehension it appears rather as a negative
indicator.

The study examined differences in self-esteem and success in understanding a foreign
language text with respect to categories of comprehension, seven global categories related
to comprehension and detailed categories that are divided into subcategories (unknown
words, long sentences, and others) and areas that help students to understand texts.
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First, the success in understanding the reading of English texts at the Bl proficiency
level was descriptively analysed. Students' success was in the average range, or within 5%
above the average. Students' self-esteem proved to be high, especially in terms of global
understanding.

Hypothesis H1, stating that there is a difference between students' success in reading
comprehension in English and subjective self-esteem of reading comprehension in global
categories has been confirmed. Students self-assessed that reading was easy for them;
they always understood everything and did not have any problems with comprehension
of the text, which was not proven in their success in reading comprehension. It turns
out that the students of secondary vocational schools in the research sample show low
real self-image in the evaluation of global comprehension with respect to their average
comprehension of foreign language texts. The finding may mean that students tend to
overestimate their reading skills, simplify the picture of their performance and skills,
or show a high ideal self. In this regard, we agree with Dornyei (2014, 2019) that ideal
self-esteem is closely related to "visions". In an idealized image of themselves, students
not only want to look personally pleasant, but also professionally successful. It should be
noted that self-concept can be associated with either an ideal self or an ideal identification
with a foreign language, while the ideal self is associated with effort and the ideal identity
with low performance.

These findings correspond with the findings of Juhasova (2016), which pointed out
the importance of ideal self and learning experience in the process of learning a foreign
language. These have an impact on foreign language learning in the later stages of learning.

Hypothesis H2, stating that there is a difference between students' success in reading
comprehension in English in detailed categories was not confirmed, or was confirmed
in just one category - I have a problem with comprehension if there are long sentences
in the text. This means that students ideally assessed themselves in this category, but
was not supported in their success. Students assessed themselves as having no problems
with understanding long sentences, but the comprehension results showed that they had
difficulties with understanding long sentences. In other categories, such as problems
with unknown and difficult words, unfamiliar text topic, the need for text accompanying
pictures and subsidiary questions were assessed realistically, without differences in
success and self-esteem. This may mean that students who have a real self-esteem system
in reading comprehension attach importance to stimulating events in relation to the
information stored in their memory.

Theresearch has shown thata realistic self-esteem of success in reading comprehension
can be related to the overall experience of students from acquiring reading comprehension
skills and thus contribute to their foreign language development.
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Abstract

Among the priorities of the 21*-century education and school, and therefore, of teachers as well,
is developing students' creative skills, teaching them to take advantage of diverse information and
educational resources, to find quickly new and reliable information, which they need in order to
manage their learning tasks and life problems. This “navigation” through information is one of the
important research skills are needed by the young citizens of the technologized, dynamic world and
must be purposefully formed and developed. This means that teachers themselves have to acquire
and develop these skills, and the place where this should be accomplished is the university.

The aim of this article is to present the experience of the Faculty of Pedagogy at the Sofia University
“St. Kliment Ohridski” in developing students’ research skills through assignments for self-
dependent work. The paper provides an analysis of the students’ opinions included in three studies:
of the University Center for Quality Management, of a research team within an intra-university
project, and a survey conducted by the author.

The conclusion is that, according to the students, basic university training is sufficient to develop
their research and creative skills through various forms of individual and group work, in line with
the skills necessary for 21*-century teachers.

Keywords: 21%-century teacher, teacher training, research skills, creative skills.
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AHHOTAIIUSA

OpuyuM n3 npuopureroB mkonpl XXI Beka, a CIe0BAaTe/IbHO, M YYUTeNell ABJAETCA pasBUTUE
TBOPYECKHX CIIOCOOHOCTEN! yJalmxcsi, 0OydeHre MKOIbHIKOB JCIIOIb30BAHMIO Pa3HOOOPA3HBIX
nH(OPMALMOHHBIX I 00Pa30BaTeNbHBIX PECYPCOB, OBICTPOMY IOUCKY HOBOIL I JOCTOBEPHOIL IH-
¢dbopmanum, KoTopas Heo6X0AMMa /I PellleHN s y4eOHBIX 3a/jad M )KM3HEHHBIX IIpo6yeM. OTa «Ha-
BUTALVIsl» B MHQPOPMALNN SIB/ISIETCS. OGHUM U3 BaXKHBIX JICCIE[OBATENbCKIX HABBIKOB, KOTOPbIE
HY>KHBI IOHBIM IPXX[JaHaM TeXHO/IOTM3MPOBAHHOTIO 11 IIPefIe/IbHO AMHAMUYHOTO MUPA. DTV HaBBIKI
HeoOXOIMMO CrrennanbHo GOpMMPOBaTh 1 PasBUBaTh. DTO O3HAYAET, YTO HPEINOfaBaTe/Il CaMi
TIOJKHBI YBEPEHHO OBJIAfleTh TAKMMM YMEHUAMMY, TIPMYEM YoKe B YHUBEpCUTETe.

Ilenb maHHOIL CTaTBY — IPEACTABUTD OIBIT Mefarorndeckoro gakynbrera Coduitckoro yHusep-
cutera uM. cBsiToro Kmmmenra Oxpupckoro mo GpopMmpoBaHUIO MCCIE[OBATEIbCKIX HABBIKOB
y CTYLEHTOB IOCPEACTBOM 3afjaHuil A/ CaMOCTOSTE/NIbHOI paboThl. B craTbe aHAMIUSUPYIOTCA
Ppe3ynbTaThl UCCIEJOBAHUIT YHUBEPCUTETCKOTO LleHTpa MeHe)KMeHTa KauecTBa ¥ MCC/IeoBa-
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Te/IbCKOJ IPYIIIIbI B paMKaX BHYTPUYHMBEPCUTETCKOTO IIPOEKTA, @ TAKXKE ONIPOCa, IPOBEJEHHOTO
aBTOPOM CTaTbH.

[To MHEHMIO CTY/IEHTOB, YHMBEPCUTETCKAA IOATOTOBKA B OCTATOYHOI CTENEHN PasBUBAET UX JC-
CIIefloBaTeNbCKIe Vi TBOPUYECKIE CIOCOOHOCTY Yepe3 pasTidHbie (OPMBI MHAMBU/YATbLHOI U TPYII-
IIOBOJI PabOThI, YTO COOTBETCTBYET HeOOXONMMBIM HaBbIKaM HperofaBaTess XXI Beka.
Knrouesbie cnoBa: yuntenb XXI Beka, HOArOTOBKA YYMUTeENIs, MCCIEJ0BATEIbCKIE HABBIKM, TBOPYE-
CKIfe CIIOCOOHOCTH

Introduction

Today's education and school reflect, as a mirror, the problems, the values, and the
challenges of the 21 century. They also define the context in which the teacher performs
his/her professional roles: as a manager of the educational process (the one who plans,
organizes, conducts, and controls the processes of students’ education and training) and
as a manager of the class (the role of a class instructor), as a diagnostician of students’
needs and results, as an educator and a developer (of various literacies and skills), as a
facilitator of learning, as a navigator and a mediator (with regard to information which
is useful for students), etc. The context in which the teacher performs these roles is
determined by several basic components:

o The ever-changing social environment at different levels (global, regional, national)
and the impact of these changes on the specifics and nature of education and school.

o The changes in education, mainly driven by the scientific and technological
progress, by the development of information and communication technologies.

o The national and local traditions, values, lifestyle, and culture, which are an
important part of the knowledge of the 21%-century student - a citizen of the world,
whose roots, however, are in his/her homeland and native memory.

Each of these roles involves the performance of certain activities. For the success in
these the teacher needs specific competencies (expert, managerial, leadership, diagnostic,
research, information, digital, etc.). All these constitute the basis on which the teacher
can form in his/her students those literacies and skills defined by a number of reformers
and researchers as “key competences” for life and activity in the 21* century, including:

o learning and innovation skills - an important place among them is held by the
group of the “Four Cs” - creativity, critical thinking, collaboration (ability to work in co-
operation), communication;

« skills related to searching and using information, different media, and technologies
— these are, essentially, research skills;

o life and career skills - for coping with problems, adapting to change, teamwork
(including in research projects), etc.

The ever-evolving new information and communication technologies daily expand
the palette of knowledge (and information) sources and the opportunities to access them.
Students do not need special permission and guidance to surf the Internet and to decide
on their own which information is “true” and “important” and which is not, what to learn
and what not. Thus, the modern educational process acquires the characteristics of an
andragogical process (the process of training adult learners (of legal age) who are active
participants in their own learning, able to make choices and make self-directed decisions,
and to be partners of the teacher in a learner-centered process of training (Gyurova,
2011, 4.2)). And if learning is a process of thinking, discovering, questioning, critical
reasoning, and reaching creative answers (Nottingham Andragogy Group, 1983, pp. 36-
37), then students — like adult learners — can be creators (authors and makers) of their
own knowledge, thinking, and feelings. The modern teacher has to accept the fact that
he/she is just one of the sources of knowledge, though still a very important source. The
new professional tasks required nowadays, also include the preparation of one’s students
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to navigate successfully in the sea of information, to put them in the role of researchers of
educational resources and creators — thinking, seeking, and discovering creative solutions
and answers to questions provoked by their encounter with different truths, views, and
authors, through various sources of information, including electronic (virtual) ones. And
this means that teachers themselves must be researchers and creators, must be able to
seek, discover, select, and analyze information for educational purposes, and must be able
to create educational resources by themselves, including electronic ones. This research
and creative competence must be a part of the competences which the university forms
and develops in future teachers.

Methodological grounds

The research question is whether the modern pedagogical training of Bulgarian
students forms their skills for research work and creativity. We consider that this group
of skills includes the skills to seek, select, analyze, and interpret information from various
sources (printed, electronic, including different websites), from experience gained in
group work and communication in learning and virtual environment. These are part
of the skills needed to perform individual and group (or teamwork) creative tasks — to
conduct an empirical research for the purposes of coursework and diploma theses, to
develop and carry out scientific projects, to write essays and papers, to study cases, etc.

The aim is to examine the extent to which research and creative skills are among
the important skills (competences) which university education forms in the students of
Pedagogy and Non-formal Education at the Sofia University “St. Kl. Ohridski” (Sofia,
Bulgaria). The study involved an analysis of the curricula and syllabi of students enrolled
in these two specialties. The article recounts the conclusions of an empirical study (based
on a content-analysis and a survey) conducted in 2015-2016 by a research team within
an intra-university project on “Students’ self-study skills” (Bozhilova et al., 2016). The
author also discusses data from an independent survey carried out among Bachelor
students, year I-IV (157 students of Pedagogy and 63 students of Non-formal Education)
on the quality of their training during the first semester of the 2018-2019 academic year,
conducted by the University Centre for Quality Management (2019). This information is
further substantiated by the opinions of 31 students from the same specialties, gathered
during two focus groups conducted by the author in January, 2019.

And since the Sofia University “St. KI. Ohridski” is the oldest and leading university
in Bulgaria, earning the right to be a model of pedagogical education in the country, it can
be said that the conclusions of the present study can be considered to a significant extent
valid for the training of students of pedagogy in other Bulgarian higher schools.

Results

The overview of the curricula and syllabi shows that, besides gaining knowledge,
students of education manage to acquire a variety of skills (including research skills):
for planning and organizing educational activities with children and adults, for working
on projects, for teamwork, for writing scientific papers, for analyzing case studies, for
presenting, for arguing and defending positions, etc. The main instrument in this process
of skills development is individual work, carried out through different methods.

The content analysis of the curricula conducted by a research team led by Bozhilova in
2015-2016 shows that students from the Faculty of Pedagogy are assigned 19 varieties of
creative tasks, performed individually or in working groups/teams related to the following
categories: writing tasks (preparing a report, most often with a presentation of the results),
tasks involving searching resources and selecting information (often involving use of
libraries), and tasks for presenting and defending a thesis/an idea by participating in a
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discussion (Bozhilova et al., 2016, p. 4). Most often, these are tasks which involve work
according to a preset model, with detailed instructions from the teacher, followed by tasks
for presentation, description and analysis of phenomena or processes. Next, there come
the tasks for discovering regularities and causal relations, for ranking, summarizing, and
comparing. The least frequent are the entirely individual creative tasks where students
themselves formulate the research problem, plan the execution, choose the means, and
accomplish the task (ibid, p. 46).

In almost all disciplines, students develop individual projects, make presentations,
solve cases, participate in discussions and debates, etc. In particular, students of pedagogy
are most frequently assigned the following tasks for individual work: using a library,
writing reports and making presentations, preparing to participate in discussions,
followed by portfolio development, project development, writing essays and academic
papers.

Similar tasks are assigned to the students of non-formal education. Here, in second
place, “field-work” is also required - involving attendance, on-site monitoring (for
example, educational companies or centres) and practical activities (ibid, pp. 33-34, 37-
37).

As awhole, the students of the Faculty of Education (from all the specialties) are most
often assigned the task of developing a portfolio in the discipline, followed by developing
a study project, preparing and delivering a presentation (including multimedia) (ibid, pp.
50-51).

More and more teachers are introducing elements of distance (virtual) training
in their courses — uploading lectures and materials to educational platforms, guiding
students to use electronic resources, conducting “virtual” discussions, using electronic
tests for on-going evaluation. These contribute to developing important skills enable
students to work in a virtual learning environment.

The report from the University Centre for Quality Management (2019) reflecting
students’ opinions and ratings of the quality of their training during the first semester
of the 2018-2019 academic year shows that they approve of the use of training methods
which require from them creativity and research work and rate them as follows (where
6.00 is the highest rating):

Table 1: Average students' ratings of the usefulness of creative training methods

Mzt:;isssoej: Zr?:::ltng Students of Pedagogy (%) | Students of Non-formal education (%)
Case solving 5.06 5.47
Individual projects 5.33 5.34
Presentations 5.23 5.18
Discussions and debates 5.33 5.08
Game (simulation) methods 5.29 5.00
Group work 5.24 4.73
Elements of e-learning 4.74 4.50

The data are presented according to the results reported in University Centre for Quality
Management (2019) Table 13 (for the pedagogy specialty, p. 23) and Table 24 (for the Non-formal
education specialty, p. 60)

According to the same report, the students of Pedagogy consider as “absolutely
useful in training” the methods of “discussions and debates” and “individual projects”,
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followed by “game methods” and “presentations” (Paper ..., 2019, p. 73). Students of non-
formal education place first in terms of usefulness the method of “case solving”, followed
by “individual projects” and “presentations”.

According to the curricula and syllabi, individual assignments and coursework are
part of the forms for assessing learning achievements. Students prefer them as a means of
assessment. (Table 2).

Table 2. Average students’ ratings of the used creative methods of assessment

Methods of assessment Students of Pedagogy (%) Students of Non-formal education (%)
Individual work 5,09 5,03
Coursework 4,98 4,82

The data are presented according to the results reported in University Centre for Quality
Management (2019) in Table 15 (for the Pedagogy specialty, p.23) and Table 26 (for the Non-
formal education specialty, p.63)

Individual work is ranked first of the students’ preferences. The final oral examination
is placed second by the students of Pedagogy, and the test as a form of assessment is placed
fourth (ibid, p.25). The students of Non-formal education place coursework second (after
individual work), followed by the test, and the final oral examination is in the last (sixth)
place (ibid, p.63). These preferences indicate that students have good skills in writing
different creative texts.

Students of Pedagogy consider individual work to be the method that most adequately
assesses their knowledge acquired during the training process (ibid, p. 73).

Besides individual work (in addition to the studied undergraduate courses
of “Fundamentals of pedagogical research” and “Empirical studies in non-formal
education”), direct participation of students in research projects, together with lecturers,
also leads to the development of their research skills. The new rules of research funding
give priority to projects involving students and/or PhD students. The accreditation of the
different specialties also takes into account students’ research work. This is the reason for
the increasing participation of students in research projects over recent years. According
to the report from the survey of students’ opinions, more than one third of the students of
pedagogy and nearly two thirds of the students of non-formal education were included in
research work - some of them in more than one form (ibid, 2019, pp. 27 and 66).

Table 3: Participation of students in research work

Forms of research work Students of Pedagogy (%) Studegjt;:j tli\;(;n%[j) rmal
Research projects of the Sofia 18,5 12,5
University
Research projects of other institutions 3,7 10,0
Scientific conferences (seminars) 18,5 52,5
Publications in the specialty field 2,5 7,5
No previous involvement 66,7 22,5
Total 109,9 105,0

The data are presented according to the results reported in (ibid, 2019) in Table 17 (for the
Pedagogy specialty) and Table 26 (for the Non-formal education specialty)
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Table 3 shows that the students participated mainly in scientific forums (conferences
and seminars) and in intra-university research projects. Undoubtedly, the inclusion of
students in research teams is also based on the assessment of their present skills and
qualities. The report shows that almost all excellent students (from the respondents)
participated in research projects. Students with lower grades have been involved mainly
in scientific forums.

Students’ research and creative skills evolve over the years of study. As already
mentioned, students gain experience from performing individual and group creative
tasks (projects) and from being involved in research work together with lecturers. All this
contributes to developing in future specialists in pedagogy and non-formal education
those skills which are part of the key competencies of the 21%-century teacher. Also, these
graduates are preparing for pedagogical work with children. Therefore, it is important
to consider how they evaluate the benefits of research and creativity; to what extent
individual work helps them develop such skills, what helps them, and what prevents them
from successfully performing research and/or creative tasks, and what other skills from
this group should be developed in order to manage even better.

In order to verify students’ opinions on these issues, two focus groups were held
(on 24 and 30 January 2019):

o the first- involving 25 students of Pedagogy, 2" year, full-time;

o the second- involving 6 students of Non-formal education, 5" year, part-time.

The difference in the number of students was determined by the difference in the
number of students in the courses. During the focus groups, the following questions were
discussed:

1. Why are students’ research skills important?

2. What conditions should be present so that students can successfully accomplish a
research or creative task?

3. What are the problems faced by students in performing such tasks, and what
hampers them?

4. What research skills and qualities should students develop to better cope with
performing research and creative tasks?

The responses show that students from both focus groups estimate realistically the
presence or absence of their own research skills, mainly on the basis of their experience in
university. There are also some differences regarding the ratings, which are undoubtedly
related to the larger experience of the 5™-year students of non-formal education.

The discussions in the two groups on the first question (Why are students’ research
skills important?) showed that students generally have a positive attitude towards this
group of skills and the need to develop and improve them. The students of pedagogy
consider them useful in the following regards:

— They find them necessary and important transferable skills in connection with their
studies at the university — in particular, these skills help students to master the material
better, to deepen and strengthen the knowledge in a particular field, obtained from the
lectures and the seminars on the subjects. Research work motivates them to learn new
things and develops their desire to seek and find the necessary information faster; the
presence of such skills helps them to achieve better effectiveness of their empirical or
theoretical research and, consequently, of the results thereof. These skills bring them
closer to the studied sciences, and students feel “useful and significant to the scientific
sphere” to which their specialty belongs;

— They associate them with future benefits for their work (as specialists in other fields
as well), requiring the search for and use of information - in particular, they believe that
these skills help them: to access information and knowledge that one day can be utilized
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in practice; to deal with projects and tasks of a different nature — “these skills can be
“transferred” to a number of other tasks”;

— They evaluate them as an important part of their personal development - for “training”
one’s brain, memory, thinking, and analyzing “the learning reality”; for developing and
stimulating the skills for reasoning, analyzing and synthesizing information; for the
formation of useful skills for self-control, self-education, self-evaluation, teamwork, and
of qualities such as independence, creativity, discipline and initiative.

The students of non-formal education also highlight the benefit of research skills
as transferable skills for their university training: for analyzing “the learning reality”; for
fulfilling the learning tasks; for evaluating information with regard to its “potential” in
terms of educational work, and in particular, for achieving effectiveness of their empirical
or theoretical research (creative task) and, accordingly, effectiveness of the final result.
Next, the students in this specialty place second the benefit of research skills in relation to
improving brain activity, memory, and thinking.

The answers to the second question (What conditions should be present so that
students can successfully accomplish a research or creative task?) are presented in Table 4.
The opinions are ranked according to the priority attributed by the students to each
condition.

Table 4: Conditions for conducting an effective (productive) student research
(for performing a creative task)

Students of Pedagogy (%) Students of Non-formal education (%)
« Good material base, including enough literature |+ Competence on the subject matter
and reliable sources, and enough time for the of the learning task, including existing
research or the creative task achievements of different authors in the
« Good preliminary preparation — setting clear sphere of the research (on the topic of the
objectives for the research (the creative task), creative task).
which implies good awareness of what and how o Presence of students’ skills for
should be done, and what results are expected to conducting a research: for setting goals;
be achieved; good planning and structuring of the | for developing and following a plan (an
task; developing an adequate set of instruments; algorithm); for providing information;
good preliminary organization for the task for using adequate instruments; for
execution (providing the necessary resources, making a critical analysis of the results
time and materials, well-prepared instruments from the research (the creative task); for
for the realization of the empirical research or the | final editing of the analytical text. Skills
creative task); ensuring a cooperative target group / | for work with information: collecting and
respondents using information; for managing the
« Consistency of actions - following the plan, process of searching for information; for
providing a critical analysis of the information and | taking notes from various sources; for
the results; final editing of the text. analyzing, interpreting, and evaluating

information; for presenting the results
(in oral and written form).

Some of the students from both focus-groups noted that if the subject is not
predetermined by the lecturer, the result depends first on the choice of a significant
problem, and only then the necessary information should be collected and processed.
This is also important for the motivation to work on a research (or creative) task, which
is often determined by the availability of the necessary research skills in students, in
particular:

o for managing the process of searching for, collecting, and using information

« for taking notes from different sources

o for analyzing, interpreting, and evaluating information;

o for presenting information in the required format.
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The students of Pedagogy comment on specific obstacles (difficulties) in performing
research and creative tasks:

1. Problems with information - from the lack and scarcity of reliable literary sources,
to the risk of encountering sources with false content, containing old/incorrect data or
misleading information.

2. Problems with respondents when conducting an empirical research — from the
difficulty of finding respondents to the willingness and attitudes of the people whose
participation is crucial for the realization of the research (the creative task) to cooperate
with the students, including filling out the questionnaires correctly and in time.

3. Problems with the students’ competence perform the research or the creative task
(lack of research and other skills) - how to conduct the empirical study (or fulfill the
creative task) and how to process the data obtained; how to choose criteria and analyze
results accordingly; how to adhere to the main theme of the research (the creative task);
how to solve cases related to problems from a field which is unfamiliar to the student
(“lack of critical thinking”); how to interpret more complex texts (of materials that are
“hard to comprehend”); how to organize time, etc.

4. Discrepancy between theory and practice — between facts and authors’ theses and
search results.

5. Problems with communication between students in team tasks (projects) or tasks for
group work — alack of motivation in the team of students to carry out the research (to fulfill
the creative task) or a lack of motivation in some individual members; misunderstanding
or tension between the members of the group/team.

6. Problems related to incorrect information from the teacher assigning the task -
giving students incomplete, inaccurate, or unclear information about the task and the
way it should be performed; exhibiting subjectivity when assessing the results; setting
short deadlines for the execution.

Similar problems and difficulties are also identified by students of non-formal
education. However, they are more critical with regard to their own skills, especially
to their skills for: interpreting more complex and difficult texts; solving cases from
a field with which they are unfamiliar (problems with skills for critical thinking and
defending one’s own theses through the research). Students note that sometimes their
personal observations differ from the theses of the authors of theories. They are definitely
hampered by the lack of research skills (for collecting, evaluating, and using information;
for evaluating the results), by the uncertainties about the task (mostly about the purpose
and the variables), and also by incomplete feedback, etc.

In this spirit are also the comments of the students with regard to what would facilitate
them in their research work. Students of pedagogy highlight the following “facilitations™:

o precise and clear guidelines for work (for better understanding of the task);

« advance specification of good and “secure” (i.e., available) sources of information
in the libraries;

o development and improvement of their research skills;

o sufficient time to complete the task;

o a better motivated team;

o good (“accurate”) conditions for work: responsive respondents, documents
granting access to the institutions studied and to representatives of the target group of
the study who have the characteristics needed for the purposes of the research, including
social and cultural characteristics;

 opportunity to request and to receive help - first of all, by the teacher, but also by
other specialists or experts — “authorities” in the specific area of the research (the creative
task);
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« availability of technical means - to search for information on the Internet and to
present the results.

The students of non-formal education consider that key to success in their research
work are the following “facilitations™

« the opportunity to receive help and support from a recognized authority (specialist)
and from the teacher; to be aided in overcoming difficulties and finding alternatives;

« the opportunity to develop and improve their research skills - including searching,
collecting, and using information is relevant to the task;

« availability of the necessary information, conditions, and appropriate respondents
to conduct the research;

o the creative nature of the task.

In this context, students from both focus groups also share opinions on what research
skills and qualities they need to develop in order to better cope with the performance of
research and creative tasks:

« organizational and technological skills - related to specifying the task and the
technology of its execution, including planning and time management;

« specific research skills — related to discovering, collecting, and selecting, analyzing,
reading, and processing information; developing the set of instruments for the research;
skills for conducting the research;

o presentation skills — for presenting the results;

o intellectual skills - for critical and analytical thinking, for analyzing and
summarizing, for using reference resources;

« mathematical and technical skills - for processing statistical data;

o social skills — for communicating with others; for cooperative (team) work; for
dealing with tension and stress - for achieving greater self-control, for solving problems
and overcoming difficulties in performing the research or the creative task.

The students of pedagogy point out that necessary qualities for research and
creative work include: purposefulness; patience; initiative; fairness (lack of prejudices
and stereotypes); objectivity; flexibility; self-control. Students of non-formal education
emphasize the development of critical and analytical thinking as well as qualities such as
objectivity and flexibility.

These views coincide with the skills and qualities mentioned by the students surveyed
in the other two studies, the results of which are reported in the paper of the University
Centre for Quality Management (ibid, 2019) and in the book by Bozhilova (2016) which
gives the results from the study.

Discussion and inferences

Despite the critical attitude towards their own skills for performing research and
creative tasks, students in the Faculty of Pedagogy recognize the benefit of these tasks
and skills for their successful training and personal development. The opinions students
express lead to the conclusion that there is a need for special efforts on the part of teachers
who assign research and creative tasks, in terms of ensuring the conditions for the
successful fulfillment of these tasks. In particular, teachers have to:

- provide more detailed (if possible, written) information on the task and a list of
reliable and accessible sources of information;

- provide preliminary training for students how to perform the research or the
creative task (including work on developing specific skills);

- set realistic deadlines for the task, taking into account the fact that students might
have other commitments (and tasks) during the same period;

- improve students’ information literacy;
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- develop and improve their communicative and social skills through more group
work during the sessions and assigning teamwork as an out-of-class activity, while clearly
distinguishing the responsibilities of each team member for the overall result;

— introduce students to approaches and strategies for negotiating and persuading
others so that they can ensure the respondents needed for their research;

- provide the opportunity for further informing and counseling students during their
work on the research (or creative) task.

Conclusion

The study has shown that, without specifically laying down in the curricula and syllabi
of the offered undergraduate specialties the goal of “forming skills for the 21* century”, the
Faculty of Pedagogy at the Sofia University “St. Kliment Ohridski” in practice manages
to develop in students the skills from the group of “the 4 Cs” through self-dependent
work (realized through research and creative tasks). Students involved in the studies
indicate that self-dependent tasks require creativity and an innovative approach as well as
purposeful development of learning skills. They take into consideration their weaknesses
sufficiently with regard to some of these skills, and they claim willingness to develop
them. This is an important step on the path of students’ own self-development and self-
improvement. The university could help them by offering specialized courses on learning
skills, which could include research and creative skills.
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Abstract

The need for research into the transformation of relationships between primary school stakeholders
is caused by the acceleration of social and technological processes in which all agents are involved.
Digital platforms functioning in unified information systems become cross-functional where they
support managerial and pedagogical innovative solutions. The authors regard digitization as a new
space for the poly-subjective relationships within information system development. In the transition
to digitization it is important to examine the pedagogical aspects and assess the potential advantages
but also consider risks. This study considers one of the significant manifestations of digitization as
the transformation of the relationship between the teacher and the learner when the learning process

is augmented by some active digital practices.

Empirical data was obtained during a large-scale pedagogical experiment within the framework of
“Learn to Learn” project focused on primary school learners. The sample included over 2,500 students
from 46 schools of different regions of Russia. The experiment started in 2018. The project was based
on a digital platform which facilitates the diverse roles of different education process stakeholders.
The platform records learners’ step by step actions for further examination. These ‘digital footprints’

are available to the adults - teachers and parents, who accompany the learning process.

The data is presented through the lens of the theory of liminality and Vygotsky’s concept of ‘zones of
development’ and is accompanied by a comparison with contemporary international research in the
field. The paper also considers the concepts of relationship transformation between the teacher and
the learner while using digital technologies and analyses of the database. Drawing on the empirical
data the research demonstrates the role of digital platforms to compensate for deficiencies in child’s

skills and personal growth moving them into the ‘zone of proximal development’.

Keywords: digitization, education relationship, primary level of education (primary school),
transformation, liminality, digital footprint, learner, teacher, parent, training, zone of proximal

development, agency.
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AHHOTAI[USA

AKTya/IbHOCTD TeMbI U3MEHEHNI OTHOLICHNMIT MEeXAY CyObeKTaMy 00pa3oBaTe/IbHOTO IIpoljecca Ha
cTaguy UQPOBM3aIMU 00YCIOB/IEHA YCKOPEHNEM COLMANbHBIX ¥ TEXHOTOTMYECKNX IIPOIIECCOB,
B KOTOpbIe BOB/ICYEHbI pas/InyHble CTeiikxonpepbl. «[n¢ppa» cTaHOBUTCA YHUBEPCAIBHON IUIAT-
¢dbopmoii, Ha KOTOPOIT B eAHON NH(POPMAIMOHHOI CYCTeMe IO PKIBAIOTCA YIIPaBIeHYeCKIe I
IelaroTdecKie NHHOBALMOHHDIE pelreHns. 1ndpoBusarys paccMaTpuBaeTcsi HAaMI KaK Ka4ecT-
BEHHO HOBas CTyIeHb IIOMCYObeKTHBIX OTHOLICHNUIT B YCIOBHUAX MHPOPMATI3AINNL.

Ha cragnu nepexopa K «tydpe» B IIepByI0 Odepelib Cefyer oOpaTuTh BHUMAaHMe Ha Ieflarornde-
CKIf€ aCIIeKTBI, OLIeHUTD [IOTEHI[Ma/IbHbIe IPIOOPETEeHIIS 1 PUCKIL.

Hacrosmas craThs NOCBAIIeHa OJHOMY 13 3HaUMMBIX IPOABJIEHNIT M(POBMU3AIINY — M3MEHEHIIO
OTHOIIIEHNII B CBSI3KE «y4UTe/Ib-YIEHNK» [IPU BKTIOYEHNN B YI€OHDIIT IIPOLIeCC HAYaTbHOI IIIKOJIBL
AKTVBHBIX KOMIIbIOTEPHBIX MPAKTHK.

Tema pacKpbIBaeTcsi B CTaThe Ha OCHOBE JAHHBIX, COOPAHHBIX B PAMKaX IIPOEKTA «YUMM YIUTCS».
Ilemarornyeckuii sxkcriepuMeHT HayaT B 2018 r., Ha HACTOALINII MOMEHT B HETO BK/TIOUM/INCD CBBILIIE
2500 oby4arommxcs u3 46 KON pasHbIX pernoHoB PO. TexHomorn4eckoi OCHOBOJ IIPOEKTA ABJIA-
ercst yudpoBas wiarhopma, Ha KOTOPOIT OAEPIKAHBI PO CYOBEKTOB 0Opa3oBaTeIbHBIX OTHO-
menuit. Ha mnardopme Gpukcupyrorcs yaebHble IelICTBIA, IIOCTIE YeTo «InuppPOBOIL ClIef» KaXI0ro
pebeHKa CTAHOBIUTCS JOCTYITHBIM B3POCTIBIM: YINTE/IAM ¥ POAVTE/ISM, KOTOPbIE OCYIIIeCTBIISIOT I1e-
TlarOTM4ecKoe CONPOBOXK/IeHNe TPEHMHTa.

Ilenmp MccnenoBaHyA — BBIABUTD U 9KCIIEPUMEHTAIbHO IPOBEPUTD MI3MEHEHMA B 06pa3oBaTeIbHBIX
OTHOIIEHNAX CyOBEKTOB B YCIOBISAX IM(POBM3ALINY B HAYAIBHOII IIKOJTE.

JlanHbIE M3MEPEHNMIT PACCMaTPUBAIOTCA B CTaThe B KOHTEKCTE TEOPUY IMMIHATTbHOCTY, KOHI eI
«30H pasutusa» JI. C. BRITOTCKOTO 11 B CpaBHEHUM C VICCTIELOBAHVIAMIL, IPOBEJICHHBIMIU B Pa3HBIX
crpaHax. [IpeacraBeHbl TpaHCHOPMALIMY MOZIE/IM OTHOLIEHNIT MEXXIY YICHIUKOM U YUUTeIeM IIpU
MCIIO/Ib30BaHNY KOMIIBIOTEPHBIX TEXHOJIOTMIL, a TaKXKe aHaIMTHKa 60mbIX faHHBIX. Ha ocHOBe
COOPAHHOM CTATUCTUKY [TOKA3aHO, KaK KOMIIBIOTEPHBIII TPEHNHT B/IMsAET HAa KOMIIEHCAIIO Aedi-
L[YITa YMEHNUIT U IMYHOCTHBI pOCT pebeHKa, obecriednBast ero IpoBIDKEHNE B 30HY O/IVDKaliIIero
pasBUTHA.
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KmroueBble cnoBa: nn¢posas TpaHchopmaryist, 06pasoBaTe/bHbIe OTHOLIEHNS, HAJaIbHasl KO-
7a, undpoBusanysd, HQpoBoIl Clef, MMMUHAIbHOCTD, YY€HNK, YIUTe/Ib, POFUTE/b, TPEHIHT, 30Ha
6/IVDKAIIero pasBUTYL.

Introduction: Concept of digitization and the education relationship problem.

Rationale

Digitization of space for living comfortably as a field of research has become
increasingly topical since the 1990s (Negroponte, 1996). The Russian digital model has
been taking shape since 2002 with the advent of “Digital Russia” federal program (Ministry
of Digital Development, Communications and Mass Media of the Russian Federation,
2014), which was later extended in the programs “Information Society” (2011-2020) and
“Digital Economy of Russian Federation” (2019). Sustained attention by government to
digitization is evidenced by the plethora of rules and standards: by 2020 approximately
thirty regulatory documents of different kinds had been adopted (including instructions,
conceptions and presidential decrees) in the field of digitization development.

Key events in the digitization of education in Russia have been aligned with the federal
projects: “Digitization of education” (2005-2007), the National project “Education”
(2006-2018), and the National priority project “Education” (2019-2024).

This paper draws on the methodology and initial findings of the research supported by
the Russian Fund of Fundamental Studies (2020-2022). The aim of this multidisciplinary
project to analyze problems of education relations management in the age of digital
transformation.

Digitization concept and its theoretical treatment

The focus of the study is the digitization of education and the problem and phenomena
of transforming relationships in the process of transition from a traditional to a digital
landscape. Specifically, it looked at these problems in primary education. It also should be
noted that the definition of “education digitization” is not clearly articulated within the
expert community; this is examined separately in further discussions.

Expert debate in the field reveals two essentially divergent perspectives: on one
hand there is the technocratic view of digitization (Abramova & Franina, 2019; Uvarov,
2019), while on the other there is a humanistic expert approach (Corporate University of
Sberbank, 2018). While the technocrats tend to accentuate intercommunication of human
with machine, the humanists prefer to imbue digitization phenomena with behavioral
force. Their view of digitization significance is interrelated with the positive culture of
digital behavior development among the education relations stakeholders.

These two perspectives can be accepted as mutually reinforcing, because making
digital systems and artificial intelligence algorithms a part of education process impacts
directly on the redistribution of roles between various agents of the process, and hence
effects their relationship.

Brief review of the contemporary international research in the field of education
digitization

Contemporary international research in the field of digitization in primary education
reflects various facets of the problem and represents a wide variety of data acquisition
methods.

Most commonly the focus is on the interplay unfolding in the digital space between
‘the learner at the start,” ‘the digital device as an educational tool in the middle,” and ‘the
learner at the finish.” Some researchers emphasize teacher engagement in the process of
interaction although the particular role of a teacher is not accentuated or specified.
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Examining the most broad and common directions of the contemporary international
research in the field of interrelation between digital environment and child development
several topics can be distinguished:

1. The role of digital games (particularly iPad apps and tablet games) in early literacy
skills development;

2. Digital games in school in the context of transversal skills development;

3. Digital technology as a tool of pedagogical practice for both subject learning and
metacognitive skills development;

4. Digital technology in science learning and scientific skills acquisition including
STEM subjects;

5. Digital technologies as an efficient tool for formative assessment and feedback in
class.

This paper draws on the publications about topics (3) and (5) as they appear to be the
most relevant to both the theoretical and experimental frameworks used in the study. The
results from international research in Australia (Neumann, 2018; Kervin, 2016), Belgium
(Vanbecelaere, Berghe, Cornillie, Sasanguie, Reynvoet, & Depaepe, 2020); Finland
(Kahila, Valtonen, Tedre, Mikitalo, & Saarikoski, 2019), Hong Kong (So, Chen, & Wan,
2019), and the Netherlands (Janke, Luyten, & Visscher, 2017) should be mentioned in this
context. The most significant international research practices are discussed below, before
we present the Russian pedagogical experiments.

Kahila et al. (2019) highlight the children’s own perception of their transversal skills
development in the process of digital tools use. Children-respondents’ answers revealed
the most positive influence of digital games on their skills acquisition. The children
assessed the skills they acquired subjectively and the study authors then relate this factor
to its weak points. The respondents mentioned they acquired improved reading skills,
self-regulation skills, self-control skills, and perseverance. In the final discussion the
authors conclude that the major competence acquired by the sample during the process
of playing digital games was ‘learning to learn’ which is also referred to as a self-regulation
skill or (in the context of the Federal State Education Standards — FSES) as a personal
competence.

The Hong Kong study by So, Chen and Wan (2019) concentrated on multimedia
e-learning and self-regulated learning. Digital technologies made multimedia learning
materials approachable which is an undeniable advantage of digitization. The study authors
draw on previous research data pointing to the ambiguity of results in using e-learning
materials in primary education. Meanwhile their research elicited positive outcomes:
students enjoyed animations and the forum as a feedback tool. They also mentioned the
ability to share tasks on-line as an advantage of the multimedia interface. The participants
commented on the importance of feedback both from their peers and teachers. Students
also enjoyed graphic data as well as the simulation experiments embedded in the lesson.
However, the authors concluded that multimedia technologies in self-regulated learning
may be inefficient if the learners (1) cannot understand the rules and function of the
e-platforms (and do not follow the instruction given in the system), (2) cannot exercise
self-discipline and (3) are challenged to learn the material without teacher scaffolding.

Another aspect of the digital influence on education was presented from the
Netherlands by Janke, Luyten and Visscher (2017) who explored the effects of a digital
assessment tool on mathematics achievement. A randomized experiment (with 79 schools
and students of 8-9 years of age) was used to examine the effects of a digital formative
assessment tool on mathematics achievement and motivation in grade 3 primary
education. The authors reported that digital formative assessment and feedback tool
may be quite useful for the learner (Haelermans & Ghysels, 2015; Sung et al., 2016) as
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it provides instantaneous feedback immediately after the exercise (Bokhove & Drijvers,
2012a, b; Pilli & Aksu, 2013; Van der Kleij, Feskens, & Eggen, 2015; Wang, 2014) while
the teacher is given an opportunity to evaluate the progress of each individual as well
as the class and to compare the results with the progress in other schools and national
benchmarks (Koedinger, McLaughlin, & Heffernan, 2010; Pape et al., 2012).

The research was centered on formative assessment practice when using the Snappet
tool for assessment and feedback. The Snappet environment provides immediate feedback
to learners, immediate feedback to the teacher, and adaptive assignments. The experiment
examined how intensive use of Snappet contributed to further advancement in learning
mathematics and increased student motivation, and whether the learning outcomes differ
among the cohorts using Snappet between the students with high and low performance.
Formative assessment is defined by the authors as all the activities undertaken by teachers
and by students which provide information to be used as feedback to modify the teaching
and learning strategies in which they are engaged. Efficient formative assessment should
help both students and teachers answer the questions, Where do I go next? How do I go?
and What is next? (Locke & Latham, 2002; Hattie & Timperley, 2007).

The main findings of this survey highlight both high efficiency and practicality of
applying such tool for a cohort of high achieving students, where the intensity of the
tool use directly correlates with both advanced achievements and higher motivation.
Among other conclusions there is an assertion about the relevance of feedback which
can be regarded eflicient only where it does not compare the learner achievements with
the results and grades of others but rather compares it with the learning goals (Kluger &
DeNisi, 1996; Shute, 2008; Hattie & Timperley, 2007).

Russian project “Learn to Learn”

An ambitious pedagogical experiment, the project “Learn to learn,” started in the
2018/19 academic year sponsored by the Presidential Grants Fund. The project was aimed
at testing the hypothesis about the possibility of improving learning outcomes in primary
school (and later, in high school) through active digital practice - computer assisted
informational training.

In the process of individual work primary scholars use an educational on-line service
provided through a digital platform similar to the Snappet tool, particularly in terms of
feedback possibilities for students, teachers and parents. Training assignments are meta-
disciplinary in nature and are aimed at building the basis of functional literacy. This
means the ability to work efficiently with various multimedia formats of digitized learning
information, including texts, images, tables, maps, graphs and diagrams.

Over the two academic years 2018/20 the project has enrolled over 46 schools from
St. Petersburg, Leningrad Region, Karelia Republic and other regions of Russia with over
2,500 participants. The results of their participation in the project have been archived,
both for operational analysis and big data analysis. This makes the project an effective
environment for analyzing real learning practices in primary education and also for
testing research hypotheses.

Research Method

Methodological considerations

The phenomena of digital transformation pose both research and practical questions:

- from the research perspective, there is a problem of incomplete consensus on a
definition of “education digitization” as well as a problem of seeking either objective
measuring instruments or a relevant descriptive theory of education relationship
transformation in a digital reality;
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- from the practice perspective, the digitization process has already acquired an
irreversible position and therefore we lack any particular model which would create
proper conditions for the new forms of relationship and role-based attitudes among
the main stakeholders - the learners and the teachers — within the traditional education
environment.

For this purpose, we articulate three approaches to the problem comprehension:
(1) theoretical, (2) practical and (3) experimental.

The theoretical lens is directed at the identification and justification of both the
transformation relationship phenomena and its development logic. The practical
framework consists of contemporary international research results in the field of digital
education in primary schools. The experimental part of the study is based upon empirical
data from the Russian schools’ digital practices. This part serves to test several hypotheses
on what and how, may and should, change in education relations at primary school level.

Theoretical Framework of the Research

The theoretical framework is based on interdisciplinary approach with philosophic-
anthropological, sociological and psychologic-pedagogical angles.

In this paper we will elaborate three theoretical grounds: liminality theory by Gennep
and Turner (Gennep, 1960; Turner, 1974; Tulchinsky, 2003), ‘the zone of proximal
development’ theory by Vygotsky (1956), and ‘activity theory” by Leontiev (1977). The
first theory allows us to analyze the role of a teacher and its transformation in the context
of the change in ‘educational rituals.” The second, contributes to an explanation of new
subject-to-subject relations in the digital education environment where some of functions
are delegated to computers. Through the activity approach we traced the sequence of
events as ‘demand-motive-activity’ where the motive and the activity are external and
objectively observable instances monitored by the digital footprint.

The logic for selecting these theoretical considerations is as follows. The phenomena
of relationship transformation in the digitization process is considered through the prism
of liminality theory or through the prism of relationship transition from a traditional state
to the new one where the loss of previous statuses and roles among the agents is distinct
(Gennep, 1960; Turner 1974). The authors of liminality theory included three phases
in the rite of passage: (1) separation - as deprivation by individual of previous status
indicators, (2) transition - a new transitional state, and (3) incorporation - construction
of a new relationship system.

Similarly, we can distinguish three phases in education relationship transformation
when transferring to digital practices:

1. The traditional education relationships “learner - teacher”; “teacher - parent”
undergo changes and become actual in the virtual space;

2. Powers and responsibilities are redistributed; new norms of cooperation and
feedback appear;

3. Relevant procedures of new interaction and cooperation models, as well as new
relationship opportunities are constructed.

When analyzing transformations which occur in the relationships between children
and adults it is reasonable to apply the Vygotsky’s “zone of proximal development”
concept (Vygotsky, 1956).

The authors divided the observation process into two levels. Firstly, the level of ‘actual
development’ in learning process with assignments which children are able to handle
independently and secondly, the level of zone of proximal development’ in learning
activity, as an area of future development of a child which is scaffolded by adults. The
importance in distinguishing the ‘zone of proximal development’ in this context is
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because this ‘zone’ is quite personal and has specific bounds for every child, which can be
traced through the digital footprint and depend on the parents’ and teachers’ readiness to
assist in child evolution.

Examples of digital transformation of the relationship model between learner and
teacher

We take a closer look at what may change through the use of active digital practices
when the learners perform training activities on the digital platform. In a traditional
learning process the relationship would be formed as in “model A” (figure 1). A teacher is
guiding the learning process and the learner gives a response to these actions. The teacher
provides the learning material as a direct relation, a student performing assigned tests
provides feedback. The essential weakness of this model is that the learner (who should
be the main actor) is assigned a passive role. The relationship between the teacher and the
learner needs reconstruction to make it cooperative and trustworthy.

Model A Model B
Teacher Student
A A
. Automatic e
Tests Teaching assessment Training
feedback tasks

Y (ieedbac) y

Student Computer

Figure 1. Control circuit of learning activities

Model A - without computer use; Model B - in a digital environment

How does digitization change the whole process? If a teacher delegates the test
assessment function to the computer program which will analyze the answers, discover
mistakes and report the result to a learner, the student is given a chance to make an
individual correction to their work and present the corrected version for re-examination.
To evaluate objectively any learning activity is a task which cannot be entrusted to the
artificial intelligence at the present time. Nevertheless, Model B (figure 1) is the first step
towards relationship transformation where the roles are reassigned in a different manner.
In this model the learner is given agency and the feedback function is performed by the
computer.

Even at this stage we can see how digitization has resulted in change in relationships.
The opportunity for changing the passive learning acquisition of data into active training
is evident, and the psychological pattern in personal relationship has changed. The role
of inspector opposing the learner is now given to a computer instead of a teacher, and if
digital practice can partially substitute this control function detaching it from the teacher,
it will turn the relationship paradigm between teachers and learners towards cooperation
and partnership.

This is how the Model C emerges (figure 2) in which the role of teacher is to lead.
It is similar to Model A but the interaction with a learner is premised on quite different
grounds. Despite the teacher’s prevailing role, the learner is given agency and his activities
are controlled through feedback where computer completes this communication circle.
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Computer | =+ =+ =t = = . - Data analytics I~
Digital footprint
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Figure 2. The teacher’s mission in digital models

Model C - real time mode;
Model D - using big data

Managing the learning process is still the teacher’s responsibility but her role alters
to one of scaffolding where she becomes a coach. The educational ritual has changed in
favor of a more meaningful relationship between the teacher a child. In this scenario
a child scaffolded by an adult becomes the key actor in the learning process in which the
computer provides him with the feedback necessary for objective self-assessment, and the
teacher assumes a role of supervisor. The role of the computer becomes increasingly more
important. It monitors and stores all training activities for further analysis, composing a
learner digital footprint. A teacher can check the history of task performance, elicit gaps
in preparation, specify the competences deficits which result in failures, and together with
the learner, find a solution for improvement.

The digital platform is regularly monitoring educational outcomes. The teacher has real
time access to the digital footprint which allows her to adjust the learning process promptly.
We can see Model D in figure 2 as a synergy of two circuits where digital technologies are
not limited by an assessment function. Primarily, the computer assists in training process
by providing real time feedback. Secondly, the further development of the education
relationship is based on the digital footprint tracing and gathering big data which makes it
possible to create a computer expert system which would undertake analytical work and be
able to offer personalized learning tracks for each individual learner.

Artificial intelligence exempts teachers from their responsibility to analyze the digital
footprint and takes into account various other factors which influence further decisions.
Remarkably, the expert system is not a substitute for a teacher, rather, its role is consultative
where the final decision and interaction with a learner remain with the teacher.

The digital footprint can ideally be accessed, not only by a teacher but may become
accessible to other adult participants in the education process — the teaching staff in the
school, parents and if needed, a psychologist. As stakeholders they also may use data
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about the learner’s training activities and make contributions to the formative assessment
process as well as the overall quality and usefulness of the learning journey.

Experiment: learning activities on the digital platform. Experience of “Learn to Learn”
project.

Work in the zone of actual development

We now consider how the theoretical concepts mentioned above can be used in
primary school digital practices. The empirical base for this section is taken from the
Russian project “Learn to Learn” which will be presented and compared with various
educational experiments from international practice.

The learners who took part in the experiment (9-10 years of age) were offered meta-
disciplinary training with tasks corresponding with school curriculum, as distinguished
from many international practices when children were offered meta-disciplinary games
and play tasks. This emphasizes the importance of implicit motivation of children who are
not supported by the playful nature of the tasks (for instance, in the Finnish experiment).

The immediate aim of the training was developing functional literacy basics as
a foundation for further effective learning processes. This learning practice concept is
taken from the definition given by Leontiev (2001) where he remarks that “functional
literacy is an ability of human to use naturally skills and competences of reading and
writing for acquiring information from the text, hence for understanding the text, the
ability to make precis and transformation as well as transmission of knowledge in real
life communication” (Leontiev, 2001, pp. 5-8). This definition seems work in meeting
practical needs.

The training project “Learn to Learn” is aimed at development of learning and
information skills but not to inspect the units of study. The learning goal is formulated in
such a way that it puts a learner into the zone of actual development.” It provides children
with the opportunity to do tasks individually at their own pace. At this stage individual
progress can be reached with the learner’s personal efforts where his or her capabilities
of self-assessment and self-control are sufficient for success. The training stimulates re-
execution of tasks for consolidating skills and abilities. Many participants return to the
task after they have achieved on their own initiative so as to improve the result of the
first attempt. This ability to initiate decisions on task repetition seems to be a crucial
manifestation of a learner’s agency and personal growth in the process of individual
learning through the digital platform.

Looking at this process through the scope of liminal theory we notice that within
the relationship model “teacher - learner” it is the teacher who grows out of her status
as controlling the learning process, although the new model of relationship based on
mentorship idea is still deficient.

In this case, the individual training process is limited by the ‘zone of actual
development’ which is definitely not sufficient for the relationship reconstruction and
transformation into the whole new level.

Learning activities in the zone of proximal development

The “Learn to Learn” platform offers a teacher the possibility to see in real time,
not only the results of the tasks performed, but also a detailed report about the training
activities of each individual learner. The functions provide the teacher with all the
information necessary to correct students’ behavior, assist with advice and mediate stress.
The same functions are available to the parents regarding their own child. And if the tasks
assigned are not limited by class time and can be done at home then pedagogical support
becomes a shared responsibility of both school and family. This promotes uncertainty in
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the division of power and responsibility for the outcomes — another characteristic of a
transitional — liminal - state.

It is equally important to design the developmental trajectory for a child which not
only compensates for deficits but also advances them to a higher competence level. In
this relationship model this developmental trajectory design is handled by the artificial
intelligence while teachers and parents only assist and motivate the child. This distribution
of roles resonates with interests of all the subjects of education relationships involved in
child development.

Experiments on refining the expert system of the “Learn to Learn” project to offer
varjous trajectories for further training depending on the observation data, started in the
2018/19 academic year. All the participants were offered diagnostic module assignments
to evaluate their entry level. Following the results, each learner’s indicators were compared
with general population median value (n=1,300). Each indicator had three bands: deficit
zone (below the norm), norm, stable proficiency zone (above the norm). Based on the
diagnostic results at the end of 2018 each participant was classified into one of the groups:
“compensation” (35%), “training” (45%), “development” (20%). This breakdown also
corresponds, to and was confirmed by, the results of 2019/20 academic year. Table 1
presents the overall results of all participants who took part in diagnostics by the end of
March 2020).

Table 1. Participants breakdown based on the diagnostics results

Participants total | C - “compensation” T - “training” D - “development”
n % N % n %
2,054 760 37 882 43 412 20

The expert system’s role involved manipulating the data of individual indicators
and setting out recommendations for further inclusion of participants in any of the
groups with the final decision still remaining with the teacher. A breakdown of the main
indicators for the general population is presented in figure 3.

I below the norm norm I above the norm

43% 30% 18% 37%

60 %

50 %

40 %

30 %

10%

0%
1 2 3 4 5 6 7 8 9

Evaluated skills and abilities: 1 — Comprehending texts, 2 — Interpreting visual
formats, 3 — Reading tables, 4 — Using own intermediate (previous steps) results,
5 — Analyzing multi format source, 6 — Ability to calculate, 7 — Ability to compare,
8 — Logical abilities, 9 — Typing skills

Figure 3. Diagnostic results of functional literacy main indicators (%)
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The “Compensation” group included learners with the major share of deficits. The
“Development” group was recommended by the expert system for the cohort of children
whose results did not reveal any deficits and where their major indicators were above the
norm. The others were assigned to the medium training trajectory for mastering their
present skills.

Detailed statistical data for 2018/19 academic year is available at the website http://
www.learntolearn.ru. The data analysis for the 2019/20 academic year will be completed
in June 2020.

Based on its analysis of the individual indicators the expert system provided guidance
on further individual assignments for each learner corresponding to their competence
level. Meanwhile since it was the teacher who made a final decision on the distribution of
learners among the groups the system provided her with a diagnostic assessment checklist
including tables and diagrams of the diagnostic module results. Figure 4 presents example
of the diagnostic results visualization for an individual participant against the general
population data. Dots on the bars signify the learner’s individual indicators.

I below the nom nom W abovethenom @ the leamer I below the norm nom [ abovethenom @ the leamer

% 2% %
3% 25%
19%
C o —ex—

2%

48% 36%

- - 0% — 8% % % &3 % 6% &3 38%

0% Gl 0%

20% 20%

10% 0%

2% =25 2 3 4 5 6 7 0% 1 2 3 5 6 7 8 0
A. Diagnostic module results B. “Compensation” module results

Evaluated skills and abilities: 1 - C hending texts, 2 visual formats, 3 - Reading tables, 4 — Using own intermediate (previous steps) results,
5 — Analyzing multi format source, 6 — Ability to calculate, 7 — Ability to compare, 8 — Logical abilities, 9 — Typing skills

Figure 4. Individual indicators values

Further training in groups was assessed based on the individual progress of each
participant comparing with his or her diagnostic results rather than on the median
performance of the general population. Figure 4B presents results of the same participant
after going through the training module in the “Compensation” group which included
assignments of the same difficulty level as the diagnostic module. It demonstrates
improvement in the majority of indicators.

A comparative analysis of training sessions in all groups taking modules of different
levels revealed a surprising result. There was a higher improvement in individual
work beyond the ‘zone of actual development’ reached by the participants originally
referred to the “Compensation” group. The top-tier among them successfully passed
the “compensation” level and advanced to more complex modules, demonstrating their
ability to be efficient even at the highest “Development” level.

Figure 5 shows the percentage of participants who demonstrated progress based on
their training results compared with the diagnostic module results.

However, some learners who had been successful at the start and exercised tasks
of advanced “Development” level, also manifested immaturity in personal traits, and
unpreparedness to overcome difficulties as well as a low level of motivation to advance
and perform higher.

According to teachers, feedback played a large part in the project “Learn to Learn.”
The expert system recommendations and guidance based on analysis of big data gathered
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through the digital platform, provides an opportunity to evaluate not only the present level
of learners’ skills, but also the potential for growth. This is a good reason for designing
personalized learning trajectories.

I Improving after "Compensation” module

82%

80 %

70% —

60 %

50 %

41%

40%

30 %

20 %

10 %

0%

Evaluated skills and abilities: 1 — Comprehending texts, 2 — Interpreting visual
formats, 3 — Reading tables, 4 — Using own intermediate (previous steps) results,

5 — Analyzing multi format source, 6 — Ability to calculate, 7 — Ability to compare,
8 — Logical abilities, 9 — Typing skills

Figure 5. Percentages of participants who demonstrated progress in training

Discussion and Conclusions

The interim results of the experimental work on the “Learn to Learn” with an
empirical sample of children 9-10 years of age suggest some solutions about education
relationship transformation in the context of digitization.

1. Active training practices supporting individual work on digital platforms change
the role-based functions of both the learners and the adult participants in the process.

2. The performance capabilities of the digital platforms may assist primary level of
education learners in both the zones of actual and proximal development, depending on
the chosen model of interaction.

3. Young learner’s individual activity while participating in the training may be
invested in the realization of their present intellectual potential. The main effect of
training lies in eliciting the skills and competences deficits with their further remediation.

4. Young learner’s further development is impossible without adults scaffolding,
hence a relationship model which would comprise formative assessment of both the
individual learner and the whole group is deemed necessary.

5. Big data technologies and artificial intelligence capacities provide opportunities to
design personalized learning trajectories based on measurements of the learners’ learning
and psychological traits.

6. Experiments with Russian school children shows that most learners possess
intrinsic motivation for regular practice of not only playing but also learning tasks, as well
as for making their own decisions about repeating learning tasks and activities to advance
to a higher competence level.

7. In contrast to the survey results conducted in the Netherlands (Janke, Luyten &
Visscher, 2017) the results of the “Learn to Learn” project provided evidence that the
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highest individual progress may be attained by the least prepared learners as they acquire
self-confidence during training. Overcoming this deficits-compensatory stage gives
them the motivation to proceed successfully to the activities of the ‘zone of proximal
development,” outperforming their peers who were initially considered to be more
competent and skillful.

8. The preliminary experiment results emphasize the meaningfulness of children’s
individual work at the digital platform in the ‘zone of actual development” where a child
may develop agency and the computer may facilitate this process by taking on the role of
a self-assessment tool.

During the experiment the relationship model “teacher - learner - parent — expert”
went through three assumed transformational stages (of the five possible): (1) teacher
agency - learner objectivity (2) teacher agency - learner agency by the virtue of computer
(3) teacher agency - learner agency — computer as a mediator — parent objectivity (4)
education relationship poly-subjectiveness — relationship expertise (5) education
relationship poly-subjectiveness.

By the end of March 2020, Stages (4) and (5) had not yet been reached, and the
authors are planning to continue their research and explore further the phenomena of
poly-subjectiveness in the context of digital transformation of education.

Acknowledgements

The current research is supported by the Russian Fund of Fundamental Studies
grant for the Competition among the best practices in multidisciplinary fundamental
research projects on the subject “Fundamental scientific support of the general education
digitization” (26-914). It was conducted in the field “Management of the education
relations among the stakeholders at primary school level in the process of digitization”.

References

Abramova, M., & Franina, M. (2019). Cifrovizatsiya obrazovaniya v usloviyah cifrovogo neravenstva.
[Education digitization in the context of digital inequality]. Professionalnoye obrazovaniye v
sovremennom mire [Professional education in contemporary world], 9(4). [in Russian]

Bokhove, C., & Drijvers, P. (2012a). Effects of a digital intervention on the development of
algebraic expertise. Computers & Education, 58(1), 197-208. http:// dx.doi.org/10.1016/j.
compedu.2011.08.010.

Bokhove, C., & Drijvers, P. (2012b). Effects of feedback in an online algebra intervention. Technology,
Knowledge and Learning, 17(12), 43-59. http://dx.doi. org/10.1007/s10758-012-9191-8.

Corporate University of Sberbank (2018). Obucheniye cifrovim navikam: globalniye vysovi i
peredoviye practiki. Analiticheskiy otchet [Digital competences teaching: global challenges and
advances practices. Analytical Report] [in Russian]

Gennep, A. V. (1960). The rites of passage. (Trans. By Monika B. Vizedom & Gabrielle L. Caffe)
London: Routledge and Kegan Paul.

Haelermans, C., & Ghysels, J. (2015). The effect of an individualized online practice tool on math
performance: evidence from a randomized field experiment. Retrieved from the TIER website
http://www.tierweb.nl/tier/assets/files/UM/Workingpapers/TIERWP15e01.pdf.

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research, 77(1),
81-112. http://dx.doi.org/10.3102/003465430298487.

Janke, J., Luyten, H., & Visscher, A. (2017). The Effects of A Digital Formative Assessment Tool
on Mathematics Achievement and Student Motivation: Results of a Randomized Experiment
https://doi.org/10.1016/j.compedu.2016.12.001

Kabhila, J., Valtonen, T., Tedre, M., Mikitalo, K., & Saarikoski, O. (2019). Children’s experiences on
learning the 21st-Century skills with digital games. Games and Culture, 15(6), 685-706. https://
doi.org/10.1177/1555412019845592

142 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

Kervin, L (2016). Powerful and Playful Literacy Learning with Digital Technologies. Australian
Journal of Language and Literacy, 39(1), 64-73.

Kluger, A.N., & DeNisi, A. (1996). The effects of feedback interventions on performance: A historical
review, a meta-analysis, and a preliminary feedback intervention theory. Psychological Bulletin,
119(2), 254-284. http://dx.doi.org/10.1037/0033-2909.119.2.254.

Koedinger, K. R., McLaughlin, E. A., & Heffernan, N. T. (2010). A quasi-experimental evaluation of
an on-line formative assessment and tutoring system. Journal of Educational Computing Research,
43(4), 489-510. http://dx.doi.org/10.2190/EC.43.4.d.

Leontiev, A. (1977). Deyatelnost. Soznaniye. Lichnost [Activity. Consciousness. Personality].
Moscow: Politizdat publ. [in Russian]

Leontiev, A. (2001, March 26-28). Ot psyhologii chteniya k psihologii obucheniya chteniyu [From
psychology of reading to psychology of learning how to read]. 5 International Research and
Practice Conference. Usacheva, I. (Ed). Moscow: Institut Psyhologii RAN publ. [in Russian]

Locke, E. A., & Latham, G. P. (2002). Building a practically useful theory of goal setting and
task motivation: A 35-year odyssey. American Psychologist, 57(9), 705-717. http://dx.doi.
org/10.1037//0003-066X.57.9.705.

Ministry of Digital Development, Communications and Mass Media of the Russian Federation.
(2014). Russia on-line. Retrieved from: https://digital.gov.ru/ru/activity/programs/6/ [in Russian]

Negroponte, N. (1996). Being digital. New York: Knopf. Retrieved from: http://inance.ru/2017/09/
cifrovaya-ekonomika

Neumann, M. M. (2018). Using tablets and apps to enhance emergent literacy skills in young children.
Early Childhood Research Quarterly, 42, 239-246. https://doi.org/10.1016/j.ecresq.2017.10.006

Pape, S. ., Irving, K. E., Owens, D. T., Boscardin, C. K., Sanalan, V. A., Abrahamson, A. L., & Silver,
D. (2012). Classroom connectivity in algebra I classrooms: Results of a randomized control trial.
Effective Education, 4(2), 169-189. http://dx.doi.org/10.1080/19415532.2013.841059.

Pilli, O., & Aksu, M. (2013). The effects of computer-assisted instruction on the achievement,
attitudes and retention of fourth grade mathematics students in North Cyprus. Computers &
Education, 62, 62-71. http://dx.doi.org/10.1016/j.compedu.2012.10.010.

Shute, V. J. (2008). Focus on formative feedback. Review of Educational Research, 78(1), 153-189.
http://dx.doi.org/10.3102/0034654307313795.

So, W. W. M., Chen, Y., & Wan, Z. H. (2019). Multimedia e-learning and self-regulated science
learning: a study of primary school learners’ experiences and perceptions. Journal of Science
Education and Technology, 28(5), 508-522. https://doi.org/10.1007/s10956-019-09782-y.

Sung, Y. T., Chang, K. E., & Liu, T. C. (2016). The effects of integrating mobile devices with teaching
and learning on students' learning performance: A meta- analysis and research synthesis.
Computers & Education, 94, 252-275. http://dx.doi.org/10.1016/j.compedu.2015.11.008.

Tulchinsky, G. (2003). Proektivniy philosophskiy slovar: noviye terminy i ponyatiya [Projective
philosophic dictionary: new terms and notions] (G. Tulchinsky, & M. Epshtein, Eds.). Moscow:
Aleteya publ. [in Russian].

Turner, V. (1974). Liminal to Liminoid, in Play, Flow, and Ritual: An Essay in Comparative
Symbology. Rice University Studies, 60(3). Retrieved from: https://hdl.handle.net/1911/63159
Uvarov, A. (2019, September 26-27). Problemy i perpestivy cifrovoy transformacii é Rossii i Kitaye
[Problems and perspectives of digital transformation in Russia and China]. Second Russian-
Chinese conference on transformation and artificial intelligence. Moscow: National research

university publ. [in Russian]

Van der Kleij, E. M., Feskens, R. C. W,, & Eggen, T. J. H. M. (2015). Effects of feedback in a computer-
based learning environment on students' learning outcomes: A meta-analysis. Review of
Educational Research, 85(4), 475-511. http://dx.doi.org/10.3102/0034654314564881.

Vanbecelaere, S., Van den Berghe, K., Cornillie, F, Sasanguie, D., Reynvoet, B., & Depaepe, F. (2020).
The effects of two digital educational games on cognitive and non-cognitive math and reading
outcomes. Computers & Education, 143, 103680.https://doi.org/10.1016/j.compedu.2019.103680.

Vygotsky, L. (1956). Problema obucheniya i umstvennogo razvitiya v shkolnom vozraste [Problem
of learning and mental growth in school age] In L. Vygotsky, Izbranniye psyhologicheskiye
issledovaniya [The selected psychological research]. Moscow: Izdatelstvo academii nauk RSFSR
publ. [in Russian].

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 143



Education and Self Development. Volume 15, Ne 3, 2020

Wang, T. H. (2011a). Developing Web-based assessment strategies for facilitating junior high
school students to perform self-regulated learning in an e-learning environment. Computers in
Education, 57(2), 1801-1812.

Wang, T. H. (2011b). Implementation of Web-based dynamic assessment in facilitating junior high
school students to learn mathematics. Computers ¢» Education, 56(4), 1062-1071. http://dx.doi.
org/10.1016/j.compedu.2010.09.014.

Wang, T. H. (2014). Developing an assessment-centered e-Learning system for improving student
learning effectiveness. Computers & Education, 73, 189-203. http://dx.doi.org/10.1016/].
compedu.2013.12.002.

144 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

VIIK 371.13

ITocTcoBeTCKast UIEHTUYHOCTD B E€JarOTM4eCKOM
0o0pa3oBaHUN: IPONITOE, HACTOAIEe, Oyaylee

Ajipap M. Kamumymmmn', Mapus I1. JKuranosa®, Amima X. V6pamesa’,
Jlapuca V. Kobsuianckas®, EBrennit A. Jlogatko®, Enfoc b. Hypnanos®

! Kasamckuti pedepanvruiii ynusepcumem, Kasamnv, Poccus
E-mail: kalimullin@yandex.ru
ORCID: https://orcid.org/0000-0001-7788-7728

2 Bpecmckuii eocyOapcmeenHuiii mexHuveckuti ynusepcumem, Bpecm, Benapyco
E-mail: zhygalova@mail.ru
ORCID: https://orcid.org/0000-0002-9406-8369

* Boicuias wikona obpasosanus Hasapbaes Ynusepcumema, Hyp-Cynman, Kazaxcman
E-mail: alima.ibrasheva@nu.edu.kz
ORCID: https://orcid.org/0000-0002-1656-0809

* Cnassinckuil ynugepcumem 6 Pecnybnuxe Mondosa, Kuwumnes, Mondosa
E-mail: larisakobylyanskaya@rambler.ru
ORCID: https://orcid.org/0000-0001-8276-0836

* Yepracckutl HayuoHanvHoLli yHusepcumem umenu boedana Xmenvruyrozo, Yepkaccot, Yxpauna
E-mail: lodatko@gmail.com
ORCID: https://orcid.org/0000-0002-4951-3259

® Boicwias wikona obpasosanus Hasapbaes Ynusepcumema, Hyp-Cynman, Kasaxcman
E-mail: yeldos.nurlanov@nu.edu.kz
ORCID: https://orcid.org/0000-0002-7523-4368

DOI: 10.26907/esd15.3.13

AHHOTAI[USA

dopmuposanne 3pPeKTUBHBIX CTPATETNIl, MOJIe/Ieil M COflepyKaHNA IOATOTOBKM yUUTeNIell HacTo-
ATENLHO TPebyeT MCCIeNOBAHMA CTOPUYECKHX PETIOCHIIOK COBPEMEHHBIX pepopM Ha I106a/b-
HOM I HaIlMOHA/IbBHOM YPOBHAX. HaM6o;1ee IIEPCHEKTUBHBI B 3TOM OTHOLIEHNN MCTOPUKO-aHTPO-
TIOJIOTMYEeCKIE UCCTIEIOBAHMsA B 06pa30BaHNUI, TI03BONAIOIINE, OTIMPAACh Ha MEK/VICIUIIIHAPHbIE
U KPOCC-Ky/IbTYPHBIE MOAXO/BI LIMPOKOTO KPyra HayK, 6o/iee ITy0OKO OCMBICIATD COLMOKY/IBTYP-
HbIE TPOLECChL.

B cTaThe mpeficTaB/IeH OMBIT PAsBUTHSA MEAATOTNIECKOTO 06pa3oBaHMsA B IIOCTCOBETCKMX CTPaHAX
(Poccus, Benapycn, Kasaxcran, Mongoa, YKpanHa) ¢ MOMEHTa €r0 BO3HMKHOBEHNSA B JOPEBOIIO-
IIOHHOIT Poccyn 110 HacTOAIIero BpeMeH.

Llenmp mccmefoBaHyA 3aK/II0YAeTCA B aHA/IN3€E TIPOIIeCcca MOITOTOBKY YUMUTEeil OT €r0 3apOXKIeHNA
1o koHIa XX Beka U mocyefyomeil TpaHCGOPMAIMY HAIMOHAIbHBIX CUCTEM B TeUeHMe TPeX IMo-
CTTeTTHVIX IeCATUIETHIA.

Cneumbmxa UCCNENOBAHMA MPOABAAETCA B TOM, YTO [0 Hadana 90-X rogos XX Beka 9Tu CTPaHbI
TIPEJICTAB/AIN eiMHOe 06pasoBaTeNbHOE IPOCTPAHCTBO, KOTOPOE XapaKTepy30BaoCh OOMMMM
MOJIXO/IaMI1 11 COJIep>KaHMeM IIeflarornueckoro o6pasoBaHiis, a 3aTeM TPaHCHOPMUPOBATOCH MO,
B/IMAHVEM HONMUTUYECKUX (PaKTOPOB.

CorocraBieHne KOHBEPTeHTHBIX TEHZEHINIT ¥ HALMOHANbHBIX 0COOEHHOCTEIl CHCTEM IIefjaroriu-
4ecKoro o6pa3oBaHys Ha MOCTCOBETCKOM IIPOCTPAHCTBE IO3BOJAET JATh BCECTOPOHHIOI OIICHKY
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COBpEMEHHOIT 00pa30BaTeTbHOI OMNTIKE B 06/IACTH TOATOTOBKY YIUTeIel KaK C e arOriMIecKux
MO3MLNI, TAK Y B KOHTEKCTE MePCIEKTUB IeOI0IMTUIECKOr0, 9KOHOMUYECKOTO U KY/IbTYPHOTO CO-
TpyaHMYecTBa cTpaH Cofpy’KecTBa He3aBUCYMBIX TOCY/JapCTB.

KiioueBble cmoBa: mefarornieckoe 06pasoBaHue, UCTOPUSA MeATOTMKY, IOCTCOBETCKIE CTPAHBI,

VOEHTUYHOCTD, IIOATOTOBKA Y‘{I/ITCHCIZ.
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Abstract

Research into the historical background of ongoing global and national reforms is essential for
the development of effective strategies, models and content of teacher education. Historical and
anthropological research in education offers a good perspective on the matter as it draws from
interdisciplinary and cross-cultural scientific approaches, thus helping to fully comprehend socio-
cultural processes.

The article explores the development of teacher education in the Post-Soviet countries (Russia,
Belarus, Kazakhstan, Moldova, Ukraine) from its beginning in pre-revolutionary Russia up to the
present day. The purpose of the research is to analyze the evolution of initial teacher education up to
the end of the 20th century and its further transformation during the past thirty years. Until the early
1990s, the teacher education system represented a common education area that shared the same
content and approaches to pedagogical education. After that, compromised by political factors, the
system was transformed.
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The juxtaposition of convergent trends and national features of teacher education systems in the
Post-Soviet countries provides an opportunity to thoroughly assess current teacher education
policies through the lens of pedagogical, geopolitical, economic and cultural partnership of the CIS
countries.

Keywords: teacher education, history of pedagogy, Post-Soviet countries, identity, teacher training.

BBenmenue

BBI30BBI COBpeMeHHOr0 06pasoBaHLs, AKTya/IbHbIE IIPAKTUYECKI /TSI KXK0I CTpa-
HBI MMpa, TpeOyioT popMupoBanusa 3PpPeKTUBHO CUCTEMBI TOATOTOBKM U TOJAEPIKKA
yUuTesNelt B Le/IsIX 00eCredeH s Ka4YeCTBEHHOTO I CIIPaBe/IMBOr0 00pa3oBaHmsl JAeTet
(Menter, Valeeva & Kalimullin, 2017; Tatto and Menter, 2019; Teacher Education in a
Time of Change, 2016). Oco6eHHO OCTPO 3TOT BOIIPOC CTOUT Ha IIOCTCOBETCKOM IIPO-
CTPaHCTBE, CTPAHBI-YYaCTHUKM KOTOpOro emte 30 €T Hazaj NpeAcTaB/IaIN eUHBII 0-
JIMTUYECKUIT ¥ 9KOHOMMYECKMII MEXaHU3M, [APaHTUPOBABIINII JOCTATOYHO LIMPOKUE
BO3MO>KHOCTH /11 [TOJTy4eH1si 0OpasoBaHMisi HaceleH/eM CTPaHbl.

Ceropnsi, B rinobansHoM nonuManny, cymecrsosanne CCCP (1922-1991 rr.), mep-
BOHAYIbHBIM S/IPOM KOTOPOTO CTaJ/Ia IOPEBOTIOLMOHHAsA Poccuiickas MMIepys, MOX-
HO PacCMaTpyMBaTh KaK YHMKATbHbIN UCTOPUIECKNUIT SKCIIEPUMEHT IO CO3TAHNIO CAMOTO
6O0JIBIIIOTO B 9BOJIIOLMY YeTOBEYECTBA FOCYAAPCTBA, 00 bEAMHUBILEIO OTPOMHYIO TePPI-
Toputo u 6oee 100 pasHBIX HAUMOHAMTBPHOCTE. MHOTME 13 HUX SIB/IS/INCD TIPENCTABNU-
TeJISIMM BeCbMa Ja/leKVX APYT OT Apyra KyIbTyp, PEIUIUiL, pac, o6pasa >KM3HU, IOMNU-
THYECKUX VI 9KOHOMUYECKUX yKkIagoB. CoeMHeHNe VX B eANHYI0 OOLIHOCTD CTPOMIOCH
Ha MHOTMX OCHOBAaHIISIX, B YNC/Ie KOTOPBIX OffHA 13 BeAyIIMX POIell OTBORMIACH YHUU-
Karuy o0pa3oBaHMmsl.

Ceropusiiane ¥ GOpMUpyIOLIMecs IPUOPUTETbI PasBUTUA 00pasOBATEIbHBIX CHU-
CTeM B IIOCTCOBETCKMX CTPAaHaX BeCbMa JajlieK! OT COIMAIbHO-TIOMUTUYECKNX peanit
IpefIIeCTBYIOIErO Mepuoja, 3a4acTyl0 KPUTUKYeMbIX B PaMKaX HalMOHAIbHBIX IIO-
xooB. PaspymeHne coBeTckoro o6pasoBaTe/IbHOTO JaHANIA(Ta IIPUBEIO K IIOIBITKAM
obpasoBaTe/bHbIX pehopM, TPeOYIOIIM KPUTUIECKOTO 1 00BEKTUBHOTO aHamu3a. bes-
YCIIOBHO, pedb He ufeT 00 Meam3annu COLMAIMCTUIECKON MOJEIN, HO Mbl JO/DKHBI
PeanNCTIYHO OLIEHNBATD €€ JOCTVDKEHNS U IIPOCYETHI, 0COOEHHO B KOHTEKCTE TeX M3Me-
HeHuit, KoTopble OpiBune pecty6nuky CCCP mepexxun, yxe Oyfy4n B cTaTyce He3aBU-
CHMIMBIX TOCYZIapCTB.

HesaBucumo OT COBpEeMEHHOJN IONMTHYECKON HPMHAIEXHOCTH, cTpaHpl CHI
u [TpubanTky B TOJ WIN MHOJ CTENeHM MOJBEP>KEHbI IIOCTCOBETCKO MAEHTUIHOCTI
B 00pa3oBaHMIM, HECMOTPSI HA TO YTO HEKOTOPBIE 13 HUX aKTUBHO IIBITAINCH M36aBUTH-
Cs1 OT Hee 3a TPY IPOLIEAIINX AeCATIIETHA. DTO 00sI3bIBaeT MOMUTUKOB M aIMUHICT-
patopoB npu pepopMupoBaHuu 06pasoBaHKs IPUHMMATh BO BHUMaHME (HaKkTop BiINU-
sHUA 00pa30OBaTENbHBIX TPAAMLIMII Ha PerMOHAIBHOE COOOIIECTBO, MEePeOCMBIC/IMBATD
COLMIOKY/IbTYPHYIO 3HAUMMOCTD COJlepKaHMsA ¥ IIEHHOCTHBIX OPMEHTVPOB COBETCKOTO
00pasoBaHisl, YYUTHIBATh PO/Ib PYCCKOTO S3bIKA, BHICTYIIAMOIETO B Ka4eCTBE OHOIO U3
TOCYJapCTBEHHBIX A3bIKOB WINM fA3bIKa MEXHAIMOHAIbHOro obmenns. [locrcoBerckas
UJIEHTVYHOCTD OTYET/INBO IPOC/IKMBAETCS U Ha YPOBHE IIeJarOrM4ecKoro 00pasoBaHms
B pacCMaTpUBaeMBIX CTPAHaX — B 00/1aCTH, TJje CETOAHS TECHO MIEPEIUIeNTUCh PYANMEHTHI
COLMAIVICTYECKNX TPAAMUIINIL, COBPEMEHHbIE MEX/IyHapOJHbIe TPEH/IbI U HAllMOHA/Ib-
Has crenuuKa, CBsI3aHHas1 C TOKA/IbHBIMU IIOTIBITKaMu TpaHchopMannm aToit cepsl.

B 97011 cTaThbe MBI 000CHOBBIBAEM 080 OCHOBHBIX HAYHHBIX N00X00a K NCCTIe[OBaHNIO
VICTOPUY TIEJJarOrMYeCcKOro 0O0pasoBaHusl, KOTOPble ONPeNe/sioT MepCcueKTUBbl pedop-
MUPOBaHM IOJTOTOBKY y4MTesIeil Ha IIOCTCOBETCKOM IIPOCTPAHCTBe.

1. Heo6xommmMocTh 060 bEKTUBHOI OL[eHKM COBETCKOI 00Pa30BaTeNbHONM MONMNTUKN
U NPAaKTUKY, KOTOPBIE MO PAAY NPUYMH PacCMATPUBAINCH B ITOCTIEHNE TOAbI B HALIM-

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 147



Education and Self Development. Volume 15, Ne 3, 2020

OHA/IbHBIX MCTOPUOTPaUsIX B OCHOBHOM C HETaTMBHBIX IO3MLuiL. HeBO3MOXXHO oTpu-
I1aTh, YTO MBI MMe/IV OOIIYI0 MCTOPUIO, KOTOPas BO MHOTOM 1 OIIpefie/IsieT CerofHAILIHee
cocrosiHue 0bpasoBatenbHOl cepsbl. [[09TOMY Ba>KHO, YTOOBI IIEArOrY, yIeHbIE I II0-
JIMTUKY PasHbIX CTPaH OCO3HABAIN VICTOPMYECKYIO 67M30CTDb B peann3aluy TeKyel mo-
JINTUKU U IIPAKTUKY IefarOrNIeCKOro 00pasoBaHms.

2. PaccMoTpeHMe COBPEMEHHOTO COCTOSHUA IIOATOTOBKM Y4YMTeell Ha IIOCTCO-
BETCKOM IIPOCTPAHCTBEe KaK pe3y/IbTaTa CIOXKHON TpaHCGHOpPMALVIM, IIPOMCXOAVBIIEN
¢ 1990-x romoB, OOBACHAIIIEIO PasIMuMA B CHCTEMaX IeJarormieckoro obpasopa-
HIIS, ¥ OTXOJa OT COBETCKOI Mofenmy. Takoil IOXOX [T03BOJIAET CPAaBHUTD COflepyKaHue
U YCIEIIHOCTh peOopM B STHX CTPaHAX, YUeCTb UX MO3UTVBHBIA ¥ HETATHBHBIN OIIBIT
B Ie/sAX GOPMIPOBAHISI Ja/IbHel el cTpaTternu passutus. Kpome Toro, mpuHnmas Bo
BHJIMaHIe TeorpaduuecKyio 6/11M30CTb, ITOTUTIIECKUE NHTePeChl, SKOHOMIYECKIE CBS-
31, KY/JIbTYpHOE B3aMMOJEIICTBIE, MUTPALIMIOHHBIE IIOTOKU U Apyrue (paKTOpPbI, HEIb3s
OTPUIIATh BIUAHME pehOopM B 00pa30oBaHMY HA BO3MO>KHbIE IHTETPAIIVIOHHbIE IIPOIIeCChI
B crpanax CHI.

9T0 06CTOATENBCTBO ONPeENieIsAeT AKTYaTbHOCTD M HAYYHYI0 3HAYMMOCTD U3YYeHIIA
IaHHOII IPO6/IEMBI B LIE/IAX CO3AAHNMSA 0000IAINX NCTOPUKO-TIELATOTNIECKIX MCCTIe-
TOBaHUIL, O3BOJIAIOLIMX ONPENETNTb UCTOKM U MePCIIeKTUBLI Pa3BUTUA COBPEMEHHbIX
pedopm B 06/1acTH MefArorndeckoro 06pasoBaHsl Ha HOCTCOBETCKOM IIPOCTPAHCTBE.

ITa Hay4yHas npobiema 6bUta paccMoTpeHa 1 Ha VI MexayHapogHoM ¢opyme 1o
neparorndeckomy obpasosannio (IFTE 2020) (http://ifte.kpfu.ru/ru/glavnaya/) B pamxax
paboThI CrlenanbHON MCClefoBaTenbckoil rpynmbl «CrpaTternu TpaHcopManyu Ie-
marornveckoro obpasoBanms, 610k I», rae ObUT IIpefCcTaBIeH ONBIT pedOPMUPOBAHIIS
TeflarorM4ecKoro o6pasoBaHusA B BOCbMM OBIBIINX COIO3HBIX pecrybmnkax CoBeTCKOro
Corosa - Poccun, Monpnose, Ykpanse, benapycu, Kasaxcrane, Apmennn, Tamknkncra-
He, Kpiproiscrane. Crief[yoIyM 3TalioM cTano 6oree ImyboKoe cpaBHUTEIbHOE MCCIIe-
ToBaHUe B paMKax 1Aty cTpal (Poccun, Monpasun, Ykpannsl, bernapycu, Kasaxcrana),
Ppe3ynbTaThl KOTOPOTO NIPE/ICTaB/IeHbl B JAHHOM CTaThe.

ITpo6meMa McCIeROBAaHUA: OLIEHKA Pe3y/lIbTaTOB (OPMIPOBAHNUS HALMOHATBHBIX
CUCTEM TeflaroTM4YecKoro oO6pasoBaHMsA BCIEACTBUE TpaHCpopMaym 6a30Boil COBET-
cKolt Mogenu ¢ 1991 ropia mo HacTos1Iee BpeM:L.

ITenp MccnemoBaHMA: IPOAHANN3MPOBATD BIAMAHNE COLMATMCTUYECKNX TPA/IUIINIL,
r106a/IBHBIX TeHfeHIMIT 1 pepopM Ha HALMOHATLHOM YPOBHE CO BPEeMeHM pacIajia
CCCP Ha coBpeMeHHOE COCTOsSHME IOATOTOBKM yuuTeneii B Poccun, Monpgose, Ykpan-
He, bemapycu, Kasaxcrane.

MeTtoppl MCCIEOBAaHUA: VICTOPUKO-TOTMYECKUI M KPUTUKO-TeOPeTUYecKnii aHa-
N3 MIMPOKOTO KPyra MCTOYHMKOB — IMPABNUTENIbCTBEHHBIX TOKYMEHTOB, O(UIINATbHBIX
IPOEeKTOB peOPMIPOBAHNSA CUCTEMbI 0OPa30BaHIA B 1I/IOM U IefJarOTMIECKOro B YacT-
HOCTY; JOKYMEHTOB Me>XIYHapOJHBIX VI eBPOIeIICKIX OpTaHM3aLIL IO TIeflarOrM4ecKo-
My 06pa3oBaHUIO; MaTePUAJIOB II€ATOINYECKOI M 0OIIeCTBEHHO-IIOTUTUYECKON TTeYaT.
B mccnenoBanmu NCIIONIb30BAINCD TAK)Ke METOMIBI: KOHTEHT-aHa/IN3a, CPABHUTE/IbHO-CO-
IIOCTaBUTE/IbHOTO aHAN3a, 0000IeHIA, HAYYHOI MHTEPIIPETAllUy U CUHTe3a KOHKPeT-
HBIX (PaKTIIECKMX MAaTepUaIOB, MHAYKTUBHBIN I HeyKTVBHBI METOIbI B UX eJUHCTBeE.

AHanus nureparypsl

VcTopudeckite IPYHINIIBI IIPEEMCTBEHHOCTH, 1{e/IOCTHOCTH, OObEeKTUBHOCTHI B OT-
HOLIEHUN HCCIefyeMbIX IIPOLIECCOB 1 SIBICHWMI HALUIM OTpaKeHMe B 00O0OIIAOINX
tpynax E.H. Megbiackoro (Medynsky, 1929), E.I. Ocosckoro (Osovski, 1959), I.b. Kop-
HetoBa (Kornetov, 1994), A.H. [Ixypunckoro (Dzhurinsky, 1999), AJI. Ilnuckynosa
(Piskunov, 2001), M.B. Borycnasckoro (Boguslavsky, 2007) n gp. bonpumacTBO paboT,
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CO3IaHHBIX B COBETCKOE BpeM:A, 3aKOHOMEPHO CTPOMTCA Ha MAapPKCUCTKO-TIEHMHCKON
METOJOJIOTUM, ITPOSIBIIEHVEeM KOTOPOII AB/AETCA Meanusalnusa oo6pasoBaTebHON MOMN-
TUKI Ilepuofa counanusma. C HUMMU OMCCOHMPYIOT COBpeMEHHbIe OLJeHKM IIO/ITOTOBKM
yunresneil KoHna XX BeKa, HEPeIKO KOHIIEHTPUPYIOLIMecs, K COXKa/IeHUI0, TOJIbKO Ha
npo6ieMax 1 HeOCTATKaX COBETCKOTO IPOLIIOTO.

HecMorps Ha mosiBNeHMe B OC/IeHUE TOAbI paboT, IIOCBAIEHHBIX pedopMe TI0J-
TOTOBKM y4uTe/lell B psfie CTpaH Ha IIOCTCOBeTCKOM IpocrpaHcTBe (P.A. Baseesoii,
V.P. Tadyposa, A.K. Kamumymmna, K. Tacran6exosoit, JK.O. JKunbaesa, H.A. Benre-
BoI1, VI.A. Crenanna, B.B. ITamkesuya) (Valeeva & Gafurov, 2017; Valeeva & Kalimullin,
2019; Tastanbekova, 2018; Zhilbaev, 2015; Ventseva, 2013; Stepanets, 2014; Pashkevich,
2008), BCeCTOpOHHME CpaBHMTENbHbIE MCCTENOBAHNUA BCe eme OTCYTCTBYOT. Cremyer
BBIIE/IUTD JIIIDb KOJUIEKTUBHOe nccnegoBanue «25 Years of Transformations of Higher
Education Systems in Post-Soviet Countries» mocBsiieHHOe OOIVIM IPOL[ECCaM B BBIC-
meM 06pa3oBaHIsA BO BCeX OBIBIINX COBETCKUX PeCIyOIMKax, B TOM YNClie KOCBEHHO 3a-
Tparusapllee 11 HOAroToBKy yunreneit (Huisman, Smolentseva, & Froumin, 2018). He-
COMHEHHBII IHTepeC B 3TOM OTHOILIEHUN NIpefiCTaB/IAeT oTyeT EBpornerickoil koMuccun
[0 MCC/IETOBAHNIO MEAarorM4ecKoro o6pasoBaHus [/Is1 HAYaTbHOTO U CPEIHETO 3BeHa
B IIecTu cTpaHax: ApMmeHun, Asepbaiimxane, benapycy, ['pysun, Mongose n Ykpause
(Duda & Clifford-Amos, 2011).

PesynbraThl

Crpansl, Bxoguuve B coctaB Coosa Coserckux ConumamicTndecknx Pecrry6nuk,
VIMETM PA3INYHYIO ¥ BeCbMa IIPOTUBOPEYNBYIO ICTOPHIO MHTETPALIMY He TOTIbKO B 3TOM
TOCYJapCTBEHHOM OObeMHEHNI, HO U B IIPEeALIeCTBYIOIIe]l CTPYKTYpe JOPEBOJIIOL-
oHHoI1 Poccun. Bmecte ¢ Tem, Bce OHM MMesM OOIIYIO TOUYKY OTCUYETA VX COBPEMEHHOI
rOCyJapCTBEHHOCTH — 26 mekabps 1991 ropa, xorga npousomuten pacrag CCCP. 1o mo-
3BOJIAET BBIJIEIUTD TPY OCHOBHBIX IIEPMOfia B Pa3BUTUM CHUCTEM ITOJTOTOBKY y4MUTeNei
B pacCMaTpUBaeMbIX CTpaHaX, MMeIollye KaK TUIIMYHbIE YePThI, TAK Y CBOM OCOOCHHOCTH.

1. CTpouTenbCTBO POCCUIICKOI TOCYIlapCTBEHHOCTY B JIOPEBOIOLIOHHBII ITepuof,
KaK IIpaBUIO, OBUIO CBA3aHO C BOCHHBIMMU JAEVICTBMAMMU PYCCKON apMMM, 9KCITaHCUeN
U TIPOJIBIDKEHNEM POCCUIICKOTO BIUSAHNA Ha HOBbIe Tepputopun. HecmoTps Ha 6oraryio
U TeperIeTaomyocsa IpefulecTBYIONYI0 CTOPUIO, BoccoefnmHenne Poccun ¢ Ykpan-
Hot mpousoro B cepenuue XVII Beka. OcHOBHBIE 6eOPYCCKIe 3eM/TH BOLIIN B COCTaB
nmnepun B Konue X VIII Beka. beccapabust (MonpmaBust) 6bUta pucoeaHeHa B Havyae
XIX Bexa. Kasaxckue 3eMnIy OKOHYAaTe/IbHO MHTETPUPOBANNUCh B cocTaB Poccun B cepe-
nuHe XIX Beka. K xonny XIX Bexa Poccniickasa nmmnepus ABAANIach KPYIIHBIM MHOTOHa-
I[MOHA/IbHBIM TOCYIApCTBOM, Muillb 70 % HaceneHysA KOTOPOro FOBOPM/IO Ha CIaBAHCKUX
A3bIKaX ¥ MPeJCTaB/IANO IPaBOCIaBHOE XpUCTHaHCTBO. [IpumepHo 8,9 % nucnosegosano
KaTO/IMYeCTBO, a 8,7 % AB/smCh MycynbMaHamu (Mironov, 2015).

B cBA3M ¢ 9TUM HallMOHaIbHAA ITOJINTUKA TPALUIMOHHO IpefCcTaB/IIa CO00Il OfUH
U3 IPUOPUTETOB JIeATEIbHOCTYM POCCUIICKOTO NPaBUTENbCTBA, CTPEMUBUIETOCA MaKCK-
MaJIbHO MHTeIpUpPOBAaTh MHOTOYMC/ICHHbIE HAPOJBL B eIMHOE FOCYapCTBEHHOE Coo01Ile-
cTBO. B uncie pasHo0OpasHBIX METOZIOB 3TOI MHTEIPALVIN, HAPARY C TOMUTUIECKUMIL,
9KOHOMMYECKMMY, BOEHHBIMM, PETUTMO3HBIMY MEXaHU3MaMM, K/IIOUEBYIO POIb UTPajIo
cTpeMieHue K (POPMUPOBAHUIO €[THOTO 0OPa30BATE/IbHOTO IPOCTPAHCTBA, BBICTYIIAB-
HIEr0 TapaHTOM JONTOCPOYHONM CTpaTerMy IO OTHOLIEHMIO K IMPMCOeUHAEMBIM Hapo-
maMm. ITocreneHHbIN POCT MPOCBEllleHNs CPelyl HaceNleHNs, eT0 CTpeM/IeHe K 3HaHUAM
IpUBEIM K 3apPOXKAEHNMIO MAcCOBOJ HA4aJbHON ILIKOJBI, IOTPeOOBaBIIell OIPOMHOIO
KOJIYeCTBa yuuTesneit, HaunHasi ¢ pydesxa X VIII-XIX BekoB. ITO ctoco6CTBOBAIO aKTH-
BM3alVM 0Opa3oBaTe/IbHBIX peOpM CHavyajIa B LIEHTPe CTPAHDL, a 3aTeM U Ha OKpauHax.
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Bmecre ¢ Tem, cenyer mpusHath 60jIee BHICOKNIT YPOBEHDb HA4aIbHOTO 0OpasoBaHus Ha
IIeHTPA/IbHBIX U 3allaJHBIX TePPUTOPUAX Poccum, 0ObACHABIIMIICA, TTTABHBIM 06pasoM,
YPOBHEM UX IPOMBIIIEHHOTO PAa3BUTHA, YACTUYHO MX OrpaHn4YbeM ¢ EBpornoit 1 penu-
ruo3HbpiMu ¢akTopamu (Saprykin, 2009).

B cepepune XVIII Beka, B cBA3U ¢ OTKpbITHEM B 1755 romy MOCKOBCKOTrO yHMBep-
cuTeTa, OBUIO MOJIOKEHO HAavalo YHUBEPCUTETCKOI IIOATOTOBKe yuuTeneir. B 1779 ropy
[PV YHMBEPCUTETE CTajia JeiiCTBOBATb YUUTENbCKAsA CEMUHAPUA C TPEXJIETHUM CPOKOM
oby4eHys. Jrta gara ABWIACH OTIPABHON TOYKOM B 240-7I€THEI UCTOPUM POCCUIICKOTO
mpodeccnOHaNbHOrO Iefarorndeckoro obpasosauns. B 1783 roxy 6su10 cosgano Ile-
TepbyprcKoe I/TaBHOE HAPOJHOE YUWINIIE, KOTOPOEe TOTOBIIIO YIUTe/el /I MaJIbIX ydIu-
mmu. B 1786 romy us Hero 6blTa BbIe/IeHa Y YnTeIbCKast CEMIHAPIsL, 3aiadeil KOTOPOit
CTajla IOATOTOBKA y4MTesIel [/ BCEX OCTa/IbHBIX ITIABHBIX HAPOJHBIX YYMINIL CTPaHbI
(Eskin, 1952). HanpHeitimas ncropusi Poccun, BITIOTH IO COBETCKOTO IEPMOza, 1306u-
noBama obpasoBaTeNbHBIMU pedopMaMM, CTUMYINPOBABIIMMY JalbHellIee pasBUTHE
CHCTeMBI TIOATOTOBKM yunteneil. HoBoBBesieHM A, BbIpasUBILNECs B ITOSABIEHNI HOBBIX
TUIIOB y4eOHBIX 3aBefleHIit, I depeHIualM UX IPUHANIEeKHOCTY (TOCYyJapCTBEHHBIE,
06111eCTBEeHHBIE, YaCTHbIE), COBEPILIEHCTBOBAHII IIPOrPAMM OOYUeHsI, 3aTPOHY/IN IIpa-
KTIYECKU BCe TyOepHUY CTPaHBI.

Cserckue ydebOHbBIE 3aBefjeHNsI IOCTEIIEHHO BBITECHSUIM IOATOTOBKY YdMUTeIel
B paMKaX TPaJUIMOHHOTO IyXOBHOTO (PEeNUTMO3HOT0) 00pa3oBaHNsA, YaCTMYHO COXpa-
HABIIYIOCA [0 Hayana XX Beka. VIcTopmueckn e€ OCyIeCTB/IAIM y4eOHbIe 3aBefieHNA
Caareitmero IIpaBurenscrsytomero Cunona — Kueso-Morunanckaa u CrnaBsHO-Tpe-
KO-JIaTMHCKasA akafiemnn, Tpounxkas, Hosropozackas n Anekcannpo-HeBckas fyXxoBHbIe
cemyHapuu. [l 3anagHbIX yacreil YKpauHbl, benopyccun, Mongasun 3aMeTHOM ABJIA-
JIach OeATeTbHOCTb KaTOMNMYEeCKUX yqe6H1>1x saBepiennit (Krachun, 1969; Stepanets, 2014;
Pashkevich, Baranova, & Kolbasko, 2008). Ananornynas cutyanus OblIa XapakTepHa 1
UL MyCY/IBMaHCKMX HapofoB Poccrn, 0CHOBHBIMY 06Pa30BaTeIbHBIMMU eAMHIIIAMY [JLST
KOTOPBIX ObIIM PETUTVO3HBIe MeKTeObI (HayaIbHbIE IITKOJIBI) 1 Mefipece (CpefiHIe U BbIC-
mne). Kax mpaBnio, yautesiMu B HuX ObUIM CaMI CBSAIIEHHOCTY)XUTENMN (MY/UIBL), IPO-
mefImne Kypc o6yd4eHus B Mefipece BHYTPY CTPAHBI WV B KPYITHENIINX PeTUTMO3HBIX
nentpax Cpenueit Asun u Boxuero Bocroka (Khanbikov, 1975).

B teyenne XIX Beka B Poccuu ¢popmupyercs JOCTaTOYHO pa3BeTBIEHHAA CUCTeMa
[IOTOTOBKY YYMTeNell B CBETCKUX y4eOHbIX 3aBefieHus1X. E€ pasBuTite B OCHOBHOM CO-
OTBETCTBOBA/IO OOIIEMVPOBBIM TEHAECHLMAM TOTO Iepyrofa. ITO Mpex/e BCEro MOBBI-
IIeHNe 3HAYEeHNsI MaCCOBOTO 1 JOCTYIIHOTO 00Iero 06pasoBaHus, yCUIeHNe CBETCKUX
TEHJEHINI, OPMEHTUPOBAHHOCTh HA peIleHMe 3alad SKOHOMUYECKOTO M COLMAaNbHO-
ro passutust crpansl (Eskin, 1952; Koroleva, 1979; Nefedova, 2013; Panachin, 1979;
Pletneva, 1997). Bmecre ¢ TeM, pa3BuTue 0Opa3sOBaHUA B Pa3IMYHBIX YACTAX VMIIEPUN
JIMEJIO CBOU OCOOEHHOCTH, CBSI3aHHBIE C IeorpadpudecKoil OTAaNIeHHOCTbIO, PeINIU03-
HBIM, HallIOHAJIbHBIM /1 COLIMANbHBIM COCTAaBOM HACENEHUA U, HAKOHEIl, C IPOJOJDKM-
TE/IPHOCTBIO ¥ TTYOMHOI MHTEIPALIUI B COCTAB €MHOTO TOCYAAPCTBa.

Oco6eHHO CMIBHBI TOMYOK KOMMYECTBEHHOMY ¥ KaueCTBEHHOMY PacUIMpPEeHUIO
06pa3oBaTeIbHOrO MPOCTPAHCTBA Ipupjaan OypkyasHele pedopmbl 60-70-X romos
XIX Beka 1 3aTeM Bce 6oree yCKOpsBIIeecAd KalMTATUCTUIECKOE PasBUTHE CTPAHBI
B mopedopMeHHbliT eprof. Hampumep, cTaHOB/IEHE CUCTEMBI IIOATOTOBKI yIUTEIIel
Ha TeppUTOpUM YKpaMHbI IPOU3OUII0O B OCHOBHOM B 60-70-¢ rr. XIX Beka. B mepsyio
oYepenb 9TO OTBEYA/IO MOTPEOHOCTAM HAYa/[IbHBIX LIKOJ, B PasBUTIE KOTOPHIX 3HAUN-
Te/IbHBI BKIag BHocwcsA seMcrBamy (Lodatko & Tatarinov, 2013). Ha 6a3e gBycocras-
HBIX yamwmni B ropopiax Kopocrpimes (1865 r.), Xepcon (1871 r.), Akepman (1872 r.),
[Tepescnap (1878) 6bUmM CO3maHBI TpeXIETHHE YUUTeIbCKue ceMuHapuu (Stepanets,
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2014, p. 159). Ha 3amagHOyKpanHCKIX 3eM/IAX yIMTe el I/ HaPOHBIX IIKOJI TOTOBVIN
JIbBOBCKas, MyKaueBcKas, Y>KTOpOZICKas yIUTENTbCKIE CEMUHAPWNA.

IlIxonbHbIe pedopMbl 60-x romos XIX Beka okaszalu TakKe MOTOKUTENIbHOE BIIVIA-
HII€ Ha IIOIFOTOBKY Y4MTEeIbCKMX KaJpOB [l HadanbHOI mKo/bl benopyccum. Ha tep-
puropuu coBpemennoit Pecrry6mkn Bemapycs B XIX Beke [jeiiCTBOBA/IN IIepBbIe yIM-
TenbcKue ceMyHapuu: Monopednenckas (1864), Ceucnouckas (1878), ITomonkas (1872),
Hecpikckas (1875).

CucreMa BBICHIETO IIEJarOTMYECKOTO OOpasoBaHMA, OPMEHTMPOBAHHAA Ha IIOJ-
TOTOBKY Y4YWUTeIell [A/Is1 TMMHA3UIl U PealbHbIX yunnuil, B Poccun 6bUIa mpefcraBieHa
yHuBepcuTeTamu. HecMoTps Ha To 4TO mefjarormdyeckue MHCTUTYTHI IPY HUX ObUIN 3a-
KPBITBI, BO3MOXXHOCTb ITOATOTOBKM K YUUTEIbCKOI Ipodeccun mpeparaaach Ha AByX-
TOIMYHBIX TIefJarOrMYecKNX Kypcax Ipy YHUBepcUTeTaxX. Takye Kypchl OBUIM OTKPBITHI
B HeTep6yprc1<0M, MocxkosckoMm, Kasanckom, KueBckom 1 XapbKOBCKOM YHUBEpPCHUTE-
tax (Eskin, 1952).

Bo BTOopoit monosune XIX Beka Ha TeppuTopum Poccmitckoit uMmiiepun craam mosB-
TIATbCA YYUTENbCKIE MHCTUTYTHI, KOTOPbIe TOTOBW/IN YIUTENIEN /1S ye3/IHBIX, TOPOJCKMX
¥ BBICHIMX Havya/lbHBIX yuymi,. K koxuy XIX B. y4nTerbCKue MHCTUTYTHI ObUIN OTKPBI-
TbI B 10 ropopax: Mockse, TamboBe, Kasannu, Tomcke, Benropoge, Bunbho, I'myxose, ®e-
opocun, Tudce, Ilerepbypre (Koroleva, 1979; Nefedova, 2013).

OTIpaBHOIT TOUKOI 3apOXK/eHNA TPOPECCHOHATBHOTO TIeJarOINIecKoro oo pasoBa-
uust B Kasaxcrane cran 1883 rog, korga B r. Opcke Open6yprckoit o6mactu O6bi1a OTKpBI-
Ta IlepBas Ka3axckas ydnTebcKas Kosa (Sembaev, 1958). B ntore 1903 r. 6p11a OTKpBI-
ta CeMMIIa/IaATMHCKAs YYUTENbCKasA CEeMMHAPUs B COCTaBe OJHOTO IO/ITOTOBUTENbHOTO
U OJJHOTO IIePBOTO K/Iacca, KOTOpas CUMTAETCHA KOJNBIOENbIO Meflarorimyeckoro obpaso-
BaHMs B crpaHe. HecMoTpst Ha HasBaHue, KOTOpoe OOJIbIe CIyXXIIO 0003HAYEHMIO Ha-
IIMIOHAJIBHOTO XapaKTepa KOHTVMHIEHTA, 9Ta CeMMHapys o0ydara B JyXe «IIPaBOCTaBVIA
u camopiepxaBusi» (Zhanaeva, Mukanov, & Bolenbaeva, 2018).

ITocre mepBoit pycckoit pepomtonnyu 1905-1907 ropoB, KOrja B CTpaHe ObUIM 3HAYN-
TE/IbHO PACIIVPEHBI JEMOKPATUYeCKye IIpaBa ¥ CBOOOADI HACEIEHNS, YIUTe/IbCKIIE MH-
CTUTYTBI CTaM OTKPBITHIMYU YYeOHBIMMU 3aBefieHVAMY, IPUHMMABIINMU JIVL MY>CKOTO
I10J1a BCEX 3BaHMIT U cocTOsAHMIL. B Havane XX BeKa HaMeTHU/IaCh TEH/IEHLIM K OTKPbITIIO
YIUTENTbCKUX MHCTUTYTOB B KPYIHBIX I'y6epHCKUX ropoax ctpanbl. K 1917 rogy mx um-
710 yBemmauIocs o 20. BemencrBue 9TOro 4McIeHHOCTh 00YYAIOMMXCs B HIX TAKXKe 3a-
MmeTHO Bospocina (Nefedova, 2013). Tonbko B YkpanHe B neprof ¢ 1908 mo 1916 r. pyHk-
LYIOHMPOBA/IN 22 YYUTeNbCKIe CeMUHAPUN 1 7 YIUTeIbCKuX MHCTUTYTOB (Dneprov et al.,
1991, p. 319). Kpome Toro, Xappxosckuii, Kuescknit, HoBopoccuitckuit yHUBepCUTETbI
TOTOBWIN YYMUTe/Iel KITACCUYeCKUX s3bIKOB, UCTOPUM, HUsNKIM, MaTeMaTuky (Stepanets,
2014, p. 159).

Takum o6pasom, B Hadane XX Beka B Poccun cyliecTBoBana HOCTATOYHO PasBeT-
BJIEHHa, HO He TIOJTHOCTBIO B3aMIMOCBsA3aHHAs CMCTeMa IIefJarorn4eckoro o6pasoBaHms.
IleiicTBOBA/ IMPOKMIT CIIEKTP y4eOHbIX 3aBelleHNUII PasIMuHOroO TUIA M YPOBHA: y4N-
TEeNIbCKIE CEMMHAPWM; IIePKOBHbIE U BTOPOK/IACCHbIE YYUTENbCKIME LIKOIBI; PasINIHOTO
poza mefarormyeckye Kypchl M KIacChl B KEHCKUX 3aBeJEHUAX /IS IOATOTOBKM y4M-
Teslell Ha4albHbIX IIKOJI, YYUTENbCKIE MHCTUTYTHI J/I IOATOTOBKY YYMTENEN BBICHINMX
Hava/IbHBIX YYWINIL, OT/eNbHbIE TIelarorMuecKye MHCTUTYTDI, BBICIINE IearoTnyecKme
KYpCBI /IS IO/ITOTOBKY YYMTeNel CpeHUX yueOHbIX 3aBefieHmit 1 ap. OfHAaKO coepska-
HIfe Y4eOHBIX IPOTPAMM U Ka4eCTBO OOYUeHIIsI 3aMETHO Pas/IMIa/lIiCh B 3aBICMOCTH OT
UX IPUHAMIIEKHOCTH K OIIpeie/IEHHBIM BeTOMCTBaM: MUHUCTEPCTBY HaPOJZHOTO 06paso-
BaHUA (IPOCBeLEeHNs), 3eMCTBaM, IIPAaBOCTIABHOI L{epPKBIU.
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Teorpaduaeckuit pakTop CTajI IPUINHOI HEPABHOMEPHOTO PacIIpefe/IeHNs IIefjaro-
TMYeCKMX y4eOHbIX 3aBefieHnil Poccun. Boicokast INIOTHOCTD HaceleHNA B LieHTPaNIbHOI
U 3aMafHOIL YaCTU CTPAHBI 0OYCIOB/INBA/IA JOCTATOYHOE YMC/IO YIeOHBIX 3aBefjeHNIT [0
HOAITOTOBKE yuuTesell B psfie rybepunmit. [TpociexxnBaeTcs 3aBUCUMOCTb YPOBHA Iefia-
FOrMYeCcKOro 06pasoBaHNsI OT MHAYCTPUAIBHOTO Pa3BUTIS TOTO W/IM MHOTO PEr1oHa, TaK
KaK IIPOMBIIIIEHHOCTb TpeboBasa 60JIbIIero 4rucia 06pa3soBaHHBIX TIOfell B CPaBHEHUN
¢ arpapubeiM cektopoM (Knyazev, 1989; Tereshchenko, 2016). ITo mMepe mpopByKeHMst
Ha BOCTOK KO/IMYECTBO YUeOHBIX 3aBe[leHNIT COKPAIaIOCh, 0COOEHHO B chepe BBICIIErO
o6pasoBaHis. B HeKOTOPBIX rybepHIsIX OHU BOOOIe OTCYyTCTBOBaMN. OKpanHbI B OCHOB-
HOM IIOTy4a/Iy YYUTeNell 13 IIeHTPAIbHBIX PETMOHOB CTPAHBI, YTO OBIIO TUIINYHO I
Beccapabun, Cpenneit Asum, JanbHero Bocroka 1 yactiaHo Cubmpu. Cutyanmsa ycy-
ry6JIA/Iach OTCYTCTBMEM JOJITOCPOYHON TOCYAapCTBEHHON CTPAaTeTMy IO IOATOTOBKE
Y4MTeNIel, YTO IPUBOAMIO K HEIOCTIeI0BaTeIbHOCTU 1 JaXke IIPOTUBOPEYNBOCTH IIpe-
06pa3oBaHMil, 3aKPHITUIO OTJE/NbHBIX TUIIOB Y4eOHBIX 3aBeJeHMI, HEOCTATOYHOI MX
IIOATep)KKe CO CTOPOHBI IIPAaBUTENIbCTBA. B pesynbrate meduuuT yduteneir BO BTOpOI
nonosyuHe XIX - Hagane XX BeKa HEYKTOHHO HapacTarl.

2. MacrtabHble IOIBITKYM peLIeHNsI MHOTUX 00pa3oBaTe/IbHbIX IpobiieM ObUIH Clie-
JIaHBI B COBETCKOE BPEMs, 4TO IEeMOHCTPUPYeT APKUIL IpUMep BIMAHMA HONUTHYECKOTO
peXnMa Ha M3MeHeHIe Lieieil, Cofep>Kanus u GOpM IIOATOTOBKY yuuTeeir. HayampHblit
atan cosganusa CCCP, craproBaBimii IpaKTUYEeCKM C HMEpPBBIX JIET COBETCKON BIACTH,
BO MHOTOM CTPOWJICSI HAa HALIMOHATBHOI TPagMUIUI TOCYAPCTBEHHOCTH, KOTOPOIt OBIIO
CBOJICTBEHHO MHOTOBEKOBOE COOMPATENIbCTBO TePPUTOPUIL B cocTaBe Poccuiickoit um-
mepui. Jle3aMHTErpaliOHHble TEHAEHIUN TTOC/TEPEBOMIOLMOHHBIX coObITIit 1917 ropa,
COTIPOBOJK/IABILNMECA OTHE/IEHNEM MM ITIONBITKAMM K 9TOMY HEKOTOPBLIX BHYTPEHHIUX
U OKPaMHHBIX PETMOHOB, ObUIM [OCTATOYHO OBICTPO IIPEOROJIEHDL, YTO IPUBEIO K CO-
3panuio 30 mexabps 1922 ropa Corosa Coserckux Conmamictudecknx Pecniyonuk. [Tep-
BOHAYA/IIbHO BK/IIOUNB TOIBKO 4YeThipe (epepaTnBHble pecry6mnky, Coos MOCTeneHHO
paspacTaycs, afMUHICTPATUBHO-TePPUTOPHUATBLHO MEHANCS, IpHoOpeTan HoBble TePPH-
Topun, ocobeHHO B Iepuoy Bropoit Muposoit Boritae! (1939-1945 rT.). B cBOMX Makcnu-
ManbHbIX pasMmepax CCCP cnoxunca x 1945 ropy, npocymectsobas Kak Coro3s 15 peciy-
61K 70 26 mexabps 1991 ropa.

OrpoMHas efMHasA CTpaHa XapaKTepM30Bajach MAaKCUMAIbHOI ILeHTpanusanyein
u yHuduKarme Bcex chep >KU3HM, BKIOYas obpasoBanue. HecMoTpst Ha Hammdme co-
LVIOKY/IbTYPHOJI creljyIKY, HallMOHAIbHBIX 0COOEHHOCTEI M TpagyLInii, BO Bcex 15 pe-
cry6mmkax 6puta chOpMIPOBAHA COBETCKAs CMCTeMa 0OPasOBAHNS, MMEBIIAs KaK Ode-
BUJJHbIE HEJIOCTATKY B BUJIe YPe3MEPHOII IJIe0/IOTU3MPOBAHHOCTH, TaK I HEOCTIOPUMbIe
[IperMy1LIecTBa — 6€CIIATHOCTb, JOCTYIIHOCTD, GPYHAAMEHTAaTbHOCTb. TO IIO3BOJIIIO CO-
37aTb TOCTATOYHO 3 PEKTUBHYI0 00pa3oBaTeIbHYI0 CUCTEMY Ha TePPUTOPUM BCell CTpa-
Hbl. OZHUM U3 eé KII0UeBbIX 3BeHbEB CTAI0 YHU(UIMPOBAHHOE Mejarorinieckoe obpa-
soBanue (Vasilyev, 1966; Lyman, 2019). IIpudem B psfe pecny6ImK coOLyanicTudecKme
IPUHIUIIB GBIV HATIOXKEHBI HA YKe CYIeCTBOBABIIYIO CICTEMY, a B APYIVIX OHU CIIOCO0-
CTBOBA/IV BO3HUKHOBEHNIO MacCOBOTO CBETCKOTO INEeJAarornieckoro ob6pasoBaHms, 0CO-
OeHHO B PernoHax, OTINYABLINXCS B IPEIBOCHHBII IePIOJ, CPABHUTEIBHO BBICOKOII CTe-
neHblo HerpamoTHocTH Hacenenus (Cpepusasa Asus, Kaskas) (Sembaev, 1958). Baxxnoit
U CBOEBPEMEHHOIT ObITa KafpoBasi ¥ MaTepMarbHas IOMOLIb 3aIIa{HBIM TEPPUTOPUSM,
HOCTpafaBIINM B Xofie BTopoil MypoBoit BOJHBI, OKa3aHHasA 00TacTAMM LeHTPaNnbHOI
u Boctounoit yacteit CCCP (Ventseva, 2013).

B mocneBoeHHbIe [leCATUIETHA YHANOCh CITAAUTb MPUHIVUIINAIbHBIE Pa3TNIMA
B ypoBHe 00pasoBaHMsI HACeIeHNs PAsINYHBIX PecHyOnuK M copMUpOBATH €LUHOE
ob6pasopaTenbHOe pocTpaHcTBO CoBeTckoro Corsa, T03BOJIABIIEE CO3aTh MAKCUMAIIb-
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HO 6/M3KOe cofiepyKaHue 00ydeHN s, BBICOKMIT YPOBEHb MOOM/IBHOCTY YYAIUXCH U CTy-
IeHTOB IIPY OCBOEHUY 00pa3oBaTeNbHbIX MporpamM. OITHOI 13 OCHOB STOJ CHCTEMBI 5AB-
JIs1ach YHUDUIMPOBAHHAS U Pa3BeTB/ICHHAs CUCTEMA IIOATOTOBKI YIMTe/Iel, MMeBIIas
UJECHTUYHYIO CTPYKTYPY M CTPOMBIIAACA Ha OOIIMX NMOAXOAAX M eAMHBIX IPOrpaMMax,
He3aBICIIMO OT MeCTOIIOIOXKeHIsI yaeOHOro 3aBefeHns1. K KOHIly cOBETCKOIT SII0XN IIe-
Jarormdeckye yueOHble 3aBefieHNA OBUIN JOCTATOYHO MHOTOYVCIEHHBI U MTPeCTaBIeHbI
He TO/IbKO BO BCEX CTOIMYHBIX M OOJACTHBIX LIEHTPAX, HO I B Psifie CPABHUTEIBHO He-
6OIBIINX TOPOJIOB, BBIIOMHAA BaKHBIE IIPOCBETUTETbCKIIE QYHKIVN /IS OIM3/IeXaInx
teppuropuit (Shcherbakov, 1968; Slastenin, 1976; Yashchuk, 2013). Bmecre ¢ Tem, mena-
rorudeckoe 06pasoBaHIe B 3TO BpeMs OBIZIO COCPENOTOYEHO Ha TPeIMETHON TOATOTOBKE
OyAyLIyX yauTerielt, a MHHOBALMOHHbIE IPAKTVKM PasdpabaThIBalINCh U CIIyCKA/IUCh TOCY-
IapCcTBeHHBIMM Hay4HO-MeTomudecKyMu opraunsanysamu (Postovoy, 1971).

3. Pacnag CCCP B 1991 ropy npusen K HOsABAEHUIO Ha TIOCTCOBETCKOM IIPOCTpPaH-
cTBe 15 He3aBUCUMBIX TOCYIapCTB, KOTOPbIE 33 UCTEKIINe TPY AeCATU/IETHA IPOfIeMOH-
CTPUPOBA/IY PAa3/INIHBbIE IOXO/BI I TEMIIBI PepOPMIPOBAHIISI 00Pa30BATENbHOI CPEPEL.
K HacTosmemMy BpeMeHN 9TO OIpefenIo GopMIpOBaHNe JOCTATOYHO Pa3ZHOOOpPasHOI
H/INTPBI HALMOHATIBHBIX 00pasoBaTebHbIX cucTeM. OCOOEHHO MHTEPECHDBI B 9TOM OT-
HOIIEHN! M3MEeHeHMA B OPTaHM3AIVIOHHBIX VM COZlep>KaTe/IbHBIX MOIX0/aX K OATOTOBKE
yUUTesNelt, OTpefe/IsIBLUINX B KOHEYHOM CYéTe YCIEIIHOCTb BCeX APYrMX 00pa3oBaTesib-
HbIX peopMm (Bolotov, 2001).

C Havama 1990-X rofioB B IIOCTCOBETCKUX TOCYAAapCTBaX HauMHAaeTCA mpolecc ¢pop-
MMPOBaHVA COOCTBEHHDBIX MOJie/Iell ITIOATOTOBKY YUMTeell, pa3BopadyBaBIINMIICA TEPBO-
Ha4ya/JIbHO B YCTIOBUAX JKeCTKOI'O 9KOHOMIYECKOTO KPU3NCa ¥ BCICHCTBIE 3TOTO XapaK-
TEePU30BABIINIICA JOCTATOYHO POOKMMI ITONBITKaMy pedopM. Bo MHOTHX cTpaHax 6bIin
IPUHATH COOCTBEHHbIE 3aKOHO/ATe/IbHbIE aKThl B 00/IaCTH 00pasoBaHMs, KaK BaXXHOE
CBUJIETENBCTBO HE3aBUCHMOCTU BHOBb 0Opa3OBaHHBIX TOCYfapcTB. IlepBbIM OBLT Ipu-
1T 3aKkoH YKpaunsl «O6 o6pasosarnu» (1991), npenycMaTpuBaBIINiT «<HE3aBICHMOCTb
TOCYapCTBEHHOJ CHMCTeMBI 00pa3oBaHMA OT NOMUTUYECKUX MApPTHIl, IPYTUX OOIIecT-
BEHHBIX I PETUTMO3HBIX opranusannit» (On education, 1991). 3a HuM mocegoBan 3akoH
«O6 obpasoBannu B Pecniybnuke Bemapyco». B 1992 romy npunmmarorcs 3akoHbl Poc-
cuiickoit Penepaunn u Kazaxcrana «O6 obpasosannu», B 1995 rony 3akon Pecrrybnuku
Monposa «O6 o6pazoBaHum».

B T0 >xe Bpems i1 GOZIBLIMHCTBA CTPAH IHefarorndeckoe obpasoBaHye CTAIO Ha-
nboee KOHCEPBATUBHOI cepoil 06pa3oBaTeNbHOI IIOUTUKM, CIEICTBUEM Uero ABU-
JINCh JOCTATOYHO IOBEPXHOCTHBIE M3MEHEHN B COJEP>KaHMU IIOATOTOBKY YYUTEJIeil.
ITa TeH/IeHLIMsA 0Ka3anach XapaKTepHOI /I BCeX OCTCOBETCKMUX CTPaH, CTPEeMUBIINXCS
3a0BITh KOMMYHMCTHYECKOe npoluvioe. Hampumep, u mocie obperenns YKpanHoi He-
3aBUCUMOCTH IIOJITOTOBKA IIe/JarOTMYeCKUX KafIpoB IPOOJKa/Ia OCYIeCTBAATCA B TeX
paMKax, KOTopble jocTamich B Hacnencrso or CCCP.

Tem He MeHee, Top BIUAHMEM o61iell TpaHCcopManyy 06pa3oBaTeNbHBIX CUCTEM
pedopmMaTopcKue IPOLIecChl HAYMHAIOT 3aTParnBarth 1 9Ty cdepy. I[lepBoHaYaNIbHO OHI
KacaJIuCh JeIONIUTU3AIVM IIOATOTOBKM yIMUTeell, TOBIeKIel MCK/IIoUeHne JUCIUIIINH,
cofiepKaHIe KOTOPBIX ObUIO TaK WINM MHAYe CBA3aHO C IIPOIIATAH/OI MapKCUCTCKO-TIe-
HMHCKMX M KOMMYHUCTUYECKMX Mfieil. VI3 y4eOHBIX ITaHOB MefjarorMYecKuX CIIelu-
anpHOCTelt 66U U3BATHL Kypehl «Vcropust KIICCy», «[TomnTakoHOMUS KaUTaan3ma/
conuanusma», «HaydHblil KOMMyHM3M», «ATeN3M» U [PYT¥e OAVIO3HbIE [VCLIMIUIVMHBI,
KOTOpbIe He MIMe/I) HIKAKOTO OTHOIIEHNUS HU K OfHOII 13 HAyK, a JIMIIb 0OCIy>XKIBA/IN
HapTUITHO-KOMMYHUCTHYECKIE YCTAHOBKI. BbIIo IepecMOTpeHo cofiepKaHue Iefiaro-
TMYeCKUX U IICUXOIOTMYeCKUX IVMCUMIUINH, COfepsKallVIX IIPeXke MapKCUCTCKO-TIeHIH-
CKJI€ MEeTOJIO/IOTYeCKIe YCTAaHOBKIA.
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[Mocnenyromye fiBa fAeCATUNIETUA CTAlM BpeMeHeM IepMaHEHTHbIX HOBOBBEIEHMUI
B 00/1acTy MOAroToBKM yunreneit B Poccun, benapycn, Kasaxcrane, Monpose, Ykpause
(Duda & Clifford-Amos, 2011; Bolotov, 2014; Margolis, 2014). VIx comocTaBieHue mo-
Ka3bIBaeT OIPE/eNIEHHYIO TOXK/IeCTBEHHOCTD, OT/IMYABIIYIOCS MHOIA XPOHOTOTMYECKO
aCHHXPOHHOCTBIO, OIPeNIe/sieMOl IPUOPUTETAMI TOCYAAPCTBEHHOI 06pasoBaTeIbHOIN
nomtuky. Cpeyt HUX MO>KHO BBIIE/INTD HECKOTTbKO Hanboslee BayKHbIX TEeH/ICHIIVIL.

Bo-mepBbIx, HAYa/IO PAa3roCyAapCTBIEHNsI 0OPa30BaTEeIbHBIX CICTEM B 1I€/IOM I IIe-
Jarormyeckoro o6pasoBaHMsA B YaCTHOCTY. BO3MOXKHO, OIIpefie/IeHHOe BIVIAHME Ha 9TO
OKa3aay MEeXIyHapOfHbIe OPTaHM3AlUY, VIMEBIINE Pa3/INYHYyI0 CTelleHb BIVAHMA Ha
CTpaHBL. B pesynbrare melieHTpanm3anuy BBICIINX Y4eOHBIX 3aBefleHNII HapA#y C TOCy-
HapCTBEHHBIMI HOABJIAIOTCA HETOCYlapCTBEHHDIE (YacTHBIE) YHMBEPCUTETDL. B acTHO-
cty, ¢ KoHIa 1980-x rofoB oHy nosiBsA0TCs B YKpanHe (Pokataeva, 2013), a ¢ cepenyHbl
1990-X rOf0B HAYMHAIOT AKTUBHO PACIIPOCTPaHATHCA U B Poccum. B HEKOTOPBIX cTpaHax
3TOT IIpoliecc MPOABMHY/CA emle Hamblre. Hanpumep, B Kasaxcrane ¢ 2000 roga 6bita
VHUIUMPOBaHa IepBas BOJMHA NIPUBATU3ALMU TOCYAAPCTBEHHBIX BY30B. DTOT IpPOIiecC
Ha3bIBAIOT «TOPMU3OHTANBHOI AMBepcHdMKaInmeil BysoBckoro cekropa» (Ahn, Dixon, &
Chekmareva, 2018). lo HpiHemHero BpeMeny KasaxcraH — eOMHCTBEHHAs! IOCTCOBET-
CKas CTpaHa, Ifie JacTHBIN CEKTOp IIpeobiafaeT B CTPYKType BBLICHIETO 0OpasoBaHMA
(Ahn et. al., 2018). Ocob6eHHOCTBI0 MONIOBBI CTAJIO IIPUBJIEYEHIE MEKIYHAPOLHBIX YHIU-
BEPCUTETOB K IIPOLECCY IOATOTOBKM YIUTENEI.

Bo-BTOPBIX, TPOUCXOAUT IPUCOEUHEHNE PACCMATPUBAEMbIX CTpaH K bomonckomy
npolieccy. TUNMYHBIM CTa/I0 TIO3TAIlHOE BBLINOJHEHME YCIOBUI IpucoefuHenns K bo-
JIOHCKOIT fexmapannu. Tak, npuasaTeii B 1991 r. 3akon Ykpauust «O6 ob6pasoBaHmm»
(On education, 1991) u ITocranosnenne Kabyunera MMUHUCTPOB O CTyIeHYaToOM 0Opa-
soBanun (Regulation on educational and qualification levels, 1998) ¢ mocnenyromumu
3aKOHOJATEIbHBIMI JOTIOTHEHUAMI IIPERYCMAaTPUBA/IN IIepeXo], CHa4yala Ha 4eThIpex-,
a 3aTeM Ha JBYXCTYIIEHYATBbINl BapUAHT 0OpPA30BaHUs Uepe3 MPUCYKIEHUe BBIITYCKHNU-
KaM BY30B «IIepBOIl HAy4HOII CTelleHN — 6aKalaBpa COOTBETCTBYIOMIEN CIEIMaTbHOCTI»
U «BTOPOY HAyYHON CTENEeHN — MAaruCTpa COOTBETCTBYIOIEl CIenMaabHOCTI» (CTaThsa
37). Ilono>xeHns 3TOil CTAaTb¥ CTAIN OPMEHTMPAMMU J/IS1 JaTbHEIIX HOPMAaTUBHBIX 1IIa-
OB I10 MX MMIUIEMEHTAINH B IPAKTIKY OATOTOBKY Oyaymux yunreneir. Odurimanpaoe
npucoeiuHeHMe YKpanHbl K bononckoMy nponeccy npousouuio B 2005 rogy.

B 2004 rogy B Kasaxcrane BHefpeHa KpefUTHAs TE€XHOJIOIMs OOYYeHWs B By3ax
B CBA3MU C TPAAYIIMM BCTYIUIEHMEM CTPaHbl B BONMOHCKMIT mpolecc, pousouIesn Iepe-
XOJl Ha TPEXYPOBHEBYIO CrCTeMy 00pa3oBaysl. [IsATuIeTHIe IPOTpaMMBI CIIeLNaINTETa
ObUIM ITpeoOpa3oBaHbl B YETBIPEX/IETHNUE TIPOTPaMMBbI 6akamaBpuara. To 06yCIOBIIO
cokparieHne obbeMa ICUXO0IOTO-MefarorMIecKnX AVCUUIIINH 1 MPOXO/DKUTEIBHOCTH
IeJarorM4ecKoil TPaKTUKM, YTO, HECOMHEHHO, OKa3aj0 BIMAHME HAa KayeCTBO IIOATO-
TOBKM megarorndeckux Kagpos (Tastanbekova, 2018). OgHako OKOHYATEIbHOE PelleHIIe
o npucoeguHenny Kasaxcrana k bononckoii gexnapauuy npousounio B 2010 rogy.

B Poccun mepexop Ha MHOTOYPOBHEBYIO CHCTEMY BBICIIETO OOpasOBaHMS TakKe
HPOABIICA KaK IOMBITKA OKOHYATETbHOTO OTXO/Ia OT YTBEPAUBILETOCA B CTpaHe ob1e-
IO IPMHIINIIA HOATOTOBKM KaJpOB II0 Y3KUM CIIEI[Ma/TIbHOCTAM B paMKaX IATUIETHETO
cpoka obyuenusa. Hecmorps Ha To uTo odunmanbHo Pocensa mpucoepunmnach K bo-
JOHCKOMY Tniporieccy B 2003 rofly, HEIIOCPEACTBEHHO 3TOT IIPOLECC CTAPTOBAN B Havajle
1990-x rogos. ITocne npunaTusa ®egepanproro 3akoHa «O6 obpasoBanum» B 1992 roxy
B HAIIMOHAILHOI cucTeMe 06pa3oBaHyst OblIa Per/laMeHTHPOBAaHA BO3MOXHOCTD peajin-
3al1Ji MHOTOYPOBHEBOJI TOATOTOBKY (Artamonova, 2011).

I[Tpumep Hanboee KAPAMHATIBHOTO OTXOA OT COBETCKOTO IPOIIIOTO IoKaszanta Moj-
OB, YTO OBIIIO CBA3AHO CO CTPATETMYECKOI OPUEHTAIVell TOCYJapCTBEHHO TOMUTUKI
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B 00/1aCTH BBICIIEr0 00Pa30BaHMs U CTPeM/IEHNEM OBICTPOIT MHTEIPALIUIL B €BPOIIEICKOe
HpoCTpaHcTBO. IlepBOHAaYamIbHO B KadecTBe IpMMepa Oblla B3sATa 0OpasoBaTeIbHasd
mogenb Pymbinnn. Ilpucoenunenne K bononckomy npoueccy 8 2005 romy moBexso 3a
cob6oi1t hopMupoBaHMe JOCTATOYHO CAMOOBITHON MHOTOYPOBHEBOI! CUCTEMBI, OT/INYAI0-
L[EJICS OT APYTHUX. DTO IPOCTEKUBACTCS Y)Ke TIPI ONpefie/leHNI YPOBHel BBICIIEro 06-
PasoBaHusA, KOTOPbIe IPONMCAHDI TaK: | UK — nmuueHnyuarypa; II umukn — marucrparypa;
I umkn - gokropantypa. CyIiecTBYIOT pasindus 1 B 00'beMe 3aUeTHbIX eVHNUL] B CPAB-
HeHuu ¢ gpyrumu crpanamu (Duda & Clifford-Amos, 2011).

Benmapycp mopmana nepsyro sagBKy Ha BCTymneHue B bonmonckuii mpouecc B 2012 roxy,
HO OHa Obl/Ia OTK/IOHeHa. Bropas momnbiTka 6bI1a moBTopeHa B 2015 rofy 1 cTpaHa cTana
yuactHuteit Egunoro nmpocrpancrsa Bbicuiero obpasosanus (EIIBO). Opnako monmHas
MHTeTpalysi B eBPOIIEIICKYI0 00pasoBaTe/IbHYIO cycTeMy OblTa mpopieHa fo 2018 roga ¢
ycnoBueM 6ojiee ry6okoro pedpopmupoBaHmst cucreMsl 06pasosauys (Zhigalova, 2017).

[TpuruMnbr bOMOHCKOI JieKIapaluy OKas3amu cepbesHoe BIUAHME Ha TpaHCPOp-
MaLuIo Iejarornueckoro o6pasoBaHmst Ha IIOCTCOBETCKOM IIPOCTPAHCTBE, YTO IPOsi-
BIJIOCD B OTKa3e OT CUCTEMBI CIIEIIa/INTETA, BO BBEJI€HIY MHOTOYPOBHEBOJ OJATOTOB-
KI, BHEJ[DEHIM €BPOIIEIICKON CUCTEeMBI Ilepe3adeTa KpegUTHbIX efquuul u gp. Ho atu
Mepbl He PEeNIN/IN 3a/la4li TOTHOTO BK/II0YEHNA TOCTCOBETCKUX CTPaH B €VHYIO €BPO-
IEJICKYI0 30HY BBICIIEr0 00pa3oBaHNUs U ITOBJIEK/IN 3a COO0IT psift mpobiieM, fuddepeH-
LMPOBAHHBIX IO CTpaHaM. Pedb maer o cosgaHuy peanbHON CHUCTEMBI CTyHZEHYECKON
U IIPEIOaBaTeNbCKON MOOVMIBHOCTH, aOCOIOTHOTO MPM3HAHMS AUIUIOMOB 1 PaBHO-
IPaBHOTO TPYHOYCTPOIICTBA, MACCOBBIX COBMECTHBIX IIporpamm obydenns u gp. (Duda
& Clifford-Amos, 2011).

B-TpeTbux, B psaAge crpaH pedopMbl Iefarornyeckoro obpasosanusa 1990-x romos
03HAMEHOBA/INCh MHTErpanyell mefarornyeckux MHCTUTYTOB C APYTUMU By3aMIU M CO-
3JaHMeM Ha 3TOJ OCHOBE PETYIOHAIbHBIX MHOTOIIPOMMIbHBIX YHUBEPCUTETOB. DTOT Ie-
PMOJ OXapaKTePU30BaH CHIDKEHNEM TOCYIAapCTBEHHBIX PacX0f0B Ha 00pa3oBaHIe, YTO
06yCIOBIMIIO COKpallleHMe TIperofiaBaTesiell U3-3a HM3KOI 3apIUIaThl U yXyALIEHMe Ma-
TepUaIbHO-TEXHNYECKOTo ocHaleHust By3oB (Valeeva & Gafurov, 2017; Tastanbekova,
2018; Valeeva & Kalimullin, 2019). Crna6piM 3BeHOM 00pa3soBaTeIbHBIX CUCTEM CTalu
MMEHHO ITeJarornyecKiie Bysbl, B HaOOIbIIIel! CTEIIeHI 3aBUCALINE OT TOCYAAPCTBA, KO-
TOpOE He CMOITIO B JOCTATOYHOI Mepe NOALEPIKaTh X B FOfIbI SKOHOMIYECKUX TPYHO-
creit. B cuy cBoeit ciennguxm mefarorndeckue yueOHsle 3aBefieHIsI OKAa3a/IICh [TOYTH
He CITOCOOHBI K KOMMepLIMaIMN3aluy CBOel IesATeNbHOCTI. [1o 9TOJ MpuYMHe TUIMYHBIM
pelieHyeM Iy HeKoTopbIx cTpaH (Kasaxcran, Poccus) cTano npucoenyHeHme mejaroru-
YeCKIX MHCTUTYTOB ¥ YHUBEPCUTETOB K IPYTYIM BBICHINM Y4eOHBIM 3aBeJCHNAM.

CrencrBueM 9T0ro crajta cpopMUpoBaHHAS B IIOCTIEHHIIE ABALLATH JIET AUBepCuu-
IMPOBAaHHAA CYCTeMa IOATOTOBKY yunTerneil. VX obydeH1e B HacTOsAIIee BpeMs BeleTCs
B BBICIINX y4eOHBIX 3aBeIEHIIX PA3/IMIHOTO THIIA, PA3/INYAOMINXCS 110 CIeLMaIN3aIn
(memarormyeckye, KIacCu4ecKye, TeXHIIECKe U [PYTe YHUBEPCUTETHI) 1 GopMaM cob-
CTBEHHOCTH (TOCyZapcTBEHHbIe, MyHVIIMIIAIbHbIE, YacTHbIe). Hampumep, B Kasaxcrane
HacuUThIBaeTCs 85 By30B, BeAylLIMX OATOTOBKY Ilefarorndeckux Kagpos (Vlast, 2019).
ITO 3HAYNT, YTO ITU BBICIINE yIeOHbIE 3aBefeHMs IIOMYINMIN IUI[EH3NN Ha OCYIeCT-
BJIeHHe 00pa3oBaTeNbHON HEATETbHOCTU IO IeJaroTMYecKuM CIelMaabHOCTAM. B mx
4ncie 5 mpoduIbHBIX Hefarorndeckux By3os (Kasaxckmit HaIMOHAIbHBIN Megarormde-
CKIIT YHMBepcuTeT MMeHM Abas, Kasaxckmil HaljMOHaIbHDII >KeHCKIUII ITefarorndeckuit
yHuBepcuteT, [TaBnogapckuit n I0xxHo0-KasaxcTaHCKmil Iefjlarorndeckue yHUBEpCUTETHI,
ApKaybIKCKMI TIeJaTOTMIeCKUIT MHCTUTYT), a TaKXKe TOCYlapCTBEHHbIE U YaCTHBIE MHO-
ronpo¢uIbHble YHUBEPCUTETHL.
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B Poccun B xoHIle 1990-X rofioB MOATOTOBKY yuuTesneit Benu 6omee 170 BbICIINX
y4eOHBIX 3aBefieHuit, B ToM 4uciae 90 Mefarorm4eckyx YHUBEPCUTETOB VM MHCTUTY-
ToB. CoBpeMeHHas CUCTeMa IIOATOTOBKYM HAcCYMThIBaeT 6osee 250 BBICIINX yIeOHBIX
3aBEJIEHMIT PA3IMYHOIO TUIA U NPUHAIEKHOCTHU, U3 KOTOPBIX AMIIb 33 ABIAIOTCA
TOCYyHapCTBEHHBIMI IeJarorn4eckyMm yHuBepcureramu u nHcTuTyTamu (Valeeva &
Kalimullin, 2019).

OpueHTNpoBOYHO B YKpamHe feiicTByeT 20-25 Iemarormueckux KOJIefKeil, He
ABJIAIOIINXCA CTPYKTYPHBIMU IOfIpa3fie/IecHMAMY YHMBEPCUTETOB. YUmTeneil ma o6-
111e00pasoBaTeIbHON LIKOJIBI, CIEIMANbHbIX y4eOHBIX 3aBefjeHWIl, BOCIMUTATENEI [O-
IIKO/IbHBIX 3aBeleHNII TOTOBAT TakXe 0Ko/o 30 yHuBepcureToB. 1o oTenbHbIM Iefa-
TOTMYECKMM CIIeIIMaTbHOCTAM ITOJTOTOBKA MOXKET BECTVCh U HeCTIeI N3 POBaHHbIMMI
Te/laroTMIeCKUMM YIeOHBIMU 3aBeleHUAMI. ITO MOTYT OBITh K/IACCUYECKIe U OTpacie-
Bble YHMBEPCUTETBI MIN KOJUIEIKM, MMeIOIe TUILIEH3UN Ha TIOATOTOBKY CIIeIaTiCTOB
110 HEKOTOPBIM IEJATOTMYECKIM CIIeIaTbHOCTAM.

Ceropusi B Bermapycu ¢yHKuMoHUpyer 12 YHUBEpPCUTETOB, Ifle MOXXHO NOTY4UTDb
IeJarOrM4ecKyl0 CIIeIManbHOCTD, HO CIIEIMaIM3MPOBaHHbIN MeJarorn4ecKuii yHuBep-
cureT B bemapycn ogun — bemopyccknit rocymapCTBEHHBIN ITearOTMYeCKUil YHIUBEPCH-
tet uMeHn Makcuma Tanka (BITIY). B Monpose dyHKIMoHMpYyeT 18 rocyapcTBEHHBIX
u 11 9aCTHBIX BBICIINX YIeOHBIX 3aBeeHNMII, HEKOTOPbIE U3 KOTOPBIX MpPeJIaraioT Ipo-
rpaMMBI HOATOTOBKY yumreneit'. Cpefiu HUX JMIIb OIUH SABIAETCA CIENMaTM3MPOBaH-
HbIM - ['ocyapcTBeHHbI Nefjarorndeckuii yansepcuteT umenu Vona Kpsanra.

B nenom TpaHchopManua mefarorndeckoro o6pasoBaHmA Ha MOCTCOBETCKOM ITIPO-
CTPaHCTBE CONPOBOXK/A/NIACh CEPbE3HBIMU IOMUTNYECKMMY, IKOHOMUYIECKUMY U COLIM-
aTbHBIMM peOpMaMI TIePUOJia, TIEPEXOTHOTO OT COLVAMMCTUIECKOTO K KallUTaMICTHU-
4eCKOMY YCTPOJCTBY 00IecTBa. 3a4acTyI0 OHM 3aBEPLIAIICH OLIMOKAMM U HeyIadaMi,
KOTOpbIe MOTHOCTBIO MIOMEHS/IM CTaTyC 00pasoBaHMA, yIuTesNel, YIeOHbIX 3aBefeHMIIl.
Tem He MeHee, IPOMCXOAN/I AKTUBHBII IIOMCK HOBBIX MOJie/Iell IIOITOTOBKM YuuTesnell,
COIIPOBOXKIABIINIICA PasMMYIHON SKCIepUMEHTaIbHOI paboroit. HoBoBBeneHMA mpos-
BIUIVCH B 3aKOHOJIATE/IbHOII 6a3e, HayIHOII OCHOBE, OpPraHU3ALIIL, 9KOHOMIKE, COfepIKa-
HMM TIeJaTOTMYeCKOTo 06pa3soBaHusL.

III/ICKYCCI/IOHHI)IC BOIIPOCHI

MHOTrOBeKOBO€ B3aMMO/IeIICTBIE 11 B3aVIMOB/IVIsIHIIE IOCTCOBETCKIX CTPaH, CTaBllee
ocobenHo TecHbIM B niepuop CCCP, oka3ano sHauYMTeNbHOE BIMsIHIE HA TPOCBEILeHNe,
KY/IbTYPY, PEIUTHUIO, OBIT, IICUXOMTOTMIO X HAPOXOB. [109TOMY MOXKHO IPEAIIONOXNUTD,
YTO IMOCTCOBETCKAA UACHTNYHOCTD 6y11eT OKa3bIBAaThb BIMAHNME HA MHOTUE npoueccm, KO-
TOpble IIPOUCXOAAT U OYAYT pasBOpauMBaThCs Ha OOLUIMPHOIN TeppuTopuu oT Bocrou-
Hoit EBpomnsl no [lanmbHero Bocroka 1 ot pycckoro Cesepa o Cpennert Asv. [Tpoexms
HOHATYSI «IIOCTCOBETCKAsl MIEHTUYIHOCTb» Ha Iefarorndeckoe obpasoBaHye, Ha Halll
B3I71An4, HpelmonaraeT, C 0HHOI7[ CTOpOHI)I, COXpaHeHI/[e OTJETbHBIX HpI/IHI_U/IHOB n conep—
JKaHUs 06pa3oBaTeNnbHOI chepbl MpefIIeCTBYIOLIEro Meprofa Ha COBPEMEHHOM JTaIlle,
a C Ipyroil — CXOXKeCTb HEKOTOPBIX pehOpMaTOPCKUX TeHAEHLIMI TOCNIETHUX TPeX JAecs-
TUIETUI HE3aBUCHMOTO pasBUTHA. [IepcrieKTUBEI pa3BUTHSI 00pa3oBaHUs IpU HEOOXO-
IVMMOCTY KOHCepBalLuy VI TpaHC(hopMaLuy JAI0T BO3MOXKHOCTD CPOPMYIUPOBATD PAL
IVCKYCCHOHHBIX BOIIPOCOB.

1. IlenecooOpa3HOCTb COXpaHEHM OIIpefie/IeHHON TOJIY HOCTYIHOro (6ecIIaTHOrO)
[elarOrMIeCKOTO 0Opa3oBaHMsl, TOCYFAPCTBEHHOTO KOHTPOJIA, perjlaMeHTauy o6paso-
BaTe/IbHBIX IIPOrpaMM, MHOTOCTYIIEHYAaTOro Xapakrepa moprorosku yumrenert (CIIO-
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BIIO). B xauecTBe HOBAIVII-aHTAarOHM3MOB IIOCTIETHETO BPEMEHU OTMETUM IOsIB/ICHE
TaKMX COBEPIICHHO HOBBIX ABJIEHMII, KaK AMBepCUPMKAINA, BAPMATUBHOCTD, KOMMEP-
LMa/IM3aLys, 3aBYICYIMOCTD OT MEX/YHAPOJHbIX (aKTOPOB.

2. HemnpepnckasyeMOCTb 3aMeHBI IPEXXHEl KOMMYHMCTUYECKON 3aujie0IoTU3NPO-
BaHHOCTH 00pPasOBaHNs HA HALMOHAIBHYIO [IOUTU3MPOBAHHOCTD, 3aBUCSIIYIO OT IIPK-
OPMTETOB BHYTPEHHEN U BHEIIHEl IIOIUTUKN. 3Iech IPeX/e BCero BakKHa 00 beKTYBHAA
OlleHKa IpycoefnHenns K bomoHckoMy mpoleccy, HOBJIEKIIEro CIOM MHOTUX TPafyIin-
OHHBIX ycToeB. Celfyac y>Ke 04eBUIHO, YTO YacTb NPMHIMIOB bonoHcKoll fexnapanyumn
B IIPOEKIUI Ha IIefjarornieckoe 06pasoBaHye OCTaIach B OOJIBIION CTEIEHN AeKIapa-
TUBHOJI U HepealM30BaHHOM B IO/DKHON Mepe. bapbepbl [/ MHTerpanum mocTCoBeT-
CKUX CTpaH B €MHOE €BPOIIeJICKOe IIPOCTPAHCTBO IO-IIPEXHEMY OCTAIOTCA Cepbe3HON
npo61eMoit 1A 60IBIIMHCTBA CTYAECHTOB U IpeIofiaBaTesieil, YT0 ObIIIO TOTbKO YCUIEHO
na"gemueit COVID-19. Bonee Toro, cyiecTByloT TPYSHOCTY B IIPU3HAHNY KPEAUTHBIX
eIVMHNI] ¥ JUIVIOMOB 06 ob6pasoBanuu u BHYTpu Cofpy’kecTBa He3aBUCHUMBIX T'OCY-
TApCTB, YTO PeIlIaeTcs TONbKO HA YPOBHE IOKa/IbHBIX MEXKIIPaBUTE/TbCTBEHHDBIX OTHOIIE-
Huit. HecMoTps Ha 6/IM3KYI0 CTPYKTYPY Y4eOHBIX IJIAHOB IIOJTOTOBKM YUNUTeNIel, Ipef-
nomaraoiyx 1o 240 kpenntabix eguun (ECTS) ms 6akamaBpos u o 120 KpegUTHBIX
eVIHNL JI/II MaruCTPOB, UMEIOTCA 3aMETHBIE Pas/IN4MsA B X COTEP>KaTeTbHOM HaIlOJ-
HEHU, COOTHOIIEHNN 6a30BOIT M BAPUATUBHOI YACTH, TEOPETUIECKOI U IPAKTUIECKOIT
HOJTOTOBKY 1 Jip. Bcé 6oee akTMBHOI CTAHOBUTCA B Psifie CTPaH KPUTHKA CIIOKMBILEN-
Cs1 MHOTOYPOBHEBOIT CHCTEMBI BBICIIETO 0OPasOBAHUSL.

3. IlepcriekTBBI fFanbHelIelt TpaHCHOPMALIUY COBETCKOI MOJEIN Ha ITOCTCOBET-
ckoM npocTpaHcTse. CucreMa, CIOXXMBIIAACA K KOHIY 1980-X rofioB, cTana pe3yabTaToM
6omee gem 200-71eTHEIT SBOMIOLMM CBETCKOTO MeJarornyeckoro obpasosanus B Poccun
u CCCP. OHa BBIIONHMIA CBOYM OCHOBHBIE 3a/laull, 00eCIe4NB BHICOKIIT YPOBEHDb BCe-
obmiero cpenHero o6pasoBaHMA A/ BCETO HACeTI€HMA CTPAHBI U CO3/IaB eAMHOe obpa-
30BaTe/IbHOE MOJIe. BaYKHBIM JOCTIDKEHUEM CTa/la IIOYTH abCOMIOTHAs 00eCIIeY€eHHOCTD
IIKO/ CTPaHbl YYMTEIAMU, VIMEBIIMMU CPABHUTEIBHO CTAOMIbHBIA SKOHOMMWYECKMUIT
U COLIVIA/IBHBIIL CTATYC B CPAaBHEHMU C PYTUMU IpodeccroHaabHbiMy rpymmamu B Co-
BerckoM Corose. He cryqaitHo sTa o6pasoBarenbHas cepa CTONb JOITO OblTa B CTOPOHE
OT 3HAYNTE/IbHBIX M3MEHEHUII, COXPAHsA HEKOTOPbIe TPAAMNIINY IO HACTOSIIETO BPeM:l.
Bmecre ¢ HoBanmaMy u pepopMaMy Ieffarorndeckoe o6 pasoBaHue IPaKTUIECKN BO BCEX
CTpaHaxX JIMIINIOCh Cephe3HON TOCYIApCTBEHHON MOAAEPIKKIL, YTO MOBIEKIO 3a CO00Il
He CTO/NBKO (PMHAHCOBBIE VI MaTepUaTbHO-TEXHNYECKIE, CKOJIBKO KapOBble MPO6IeMbI
U IPUBEJIO K CHIDKEHUIO IOIIY/IAPHOCTHU YIUTEIbCKOI IIPOGECCUN U MTOSIBICHUIO OCTPOI
HeXBaTKM yuuTerneli (3a uckmodenyeM bemapycn). Jlnbepanusaiys 5XnsHu B psfe CTpaH
CTa/Ia TIPUYMHON OCTA6/IeHNsI TOCY[APCTBEHHOTO KOHTPOJISL 11, B KOHEYHOM CUeTe, CHI-
3M/1a YPOBEHb perJlaMeHTaluy 06pa3oBaTe/NbHbIX IPOTPAaMM IIOATOTOBKM II€[JarOroB.
B ntore, Hanprmep B YkpanHe, BbICIIe YieOHbIe 3aBeIeHIS IOMTYIWIN MINPOKIIe IIpaBa
B pa3paboTKe COOCTBEHHBIX 00Pa30BaTeNbHBIX IIPOTPAMM U YYeOHBIX ITAHOB, YTO PE3KO
mdepeHIpOBaIO UX cofiep>KaHue (110 OfJHOIL 1 TOVI XKe ITeJarornyecKoii ClelMagbHO-
CTM) B PasHbIX YHMBepcUTeTaX. ITO PaKTHIECKU VICKITIOUMIO BO3MOXXHOCTb KOHKPETH-
3armu U YHUQUKALMY KOMIIETEHTHOCTHBIX Pe3y/IbTaTOB, KaK I pean3alii akafgeMude-
CKOJT MOOM/IBHOCTH JjaXke B paMKax OJJHOJ CTPAHBI.

4. HeompesieleHHOCTD CTaTyca ¥ IIEPCIIEKTUB PYCCKOTO sA3bIKA, BHICTYIIABIIETO paHee
B Ka4yeCTBe OCHOBHOTO VIHCTPYMeHTa MeXKHalyoHanbHoro obmenns B CCCP. B benapy-
CU PYCCKUIT sI3BIK OUIINAIBHO IPU3HAH FOCYAAPCTBEHHBIM: Ha HEM BefETCsI 0OyIeHe B
IIKOJTAX, KOJUIE/PKaX 1 YHVMBEPCUTeTaxX, 0pOpMIIAIOTCA Bee ienosble 6ymary. B Kasaxcra-
He PYCCKIIT sI3BIK O(HIINAIBHO YIIOTPeb/IsieTcsl HapaBHe € Ka3axCKuM, B Mojgose 1 B Y-
pauHe OH ABJIAETCA BTOPBIM IO PaCIPOCTPaHEHHOCTH, He MMest IIPY STOM O(UIIMATbHO-
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ro cratyca (Gabdulkhakov et al., 2018). MbI He npeanusupyeM HallMOHA/IbHYIO IIOTIUTUKY
B CoserckoM CoI03¢, ICHO TOHMMAs €€ MOIOKNUTEIbHbIE M OTPUIATEIbHbIE CTOPOHBL.
Ho Henb3sA oTpuLjaTh Ha/M4uye JOCTATOYHO OOMBIINX IPYIII HACE/IEHNA B IIOCTCOBETCKUX
CTpaHaX, CUMTAIOIUX PYCCKIUIT A3BIK POFHBIM. DTO aKTYyaM3UPyeT BOIPOC O TIOATOTOB-
Ke B PacCMATpUBAEeMBIX CTPAHAX yUNUTesIel, TOTOBBIX MPEHOAABaTh HA PYCCKOM SI3BIKE.
B 11e710M Ha IMOCTCOBETCKOM IIPOCTPAHCTBE MBI HAO/IONaeM B TeUeHME MOCIEHUX TPeX
[eCATHIETUI OTPULIATEIbHYIO AVHAMUKY PACIPOCTPAHEHNA PYCCKOTO A3BIKA, @ 9TO BJle-
4eT 3a c000JT CHIDKEHME YPOBHS €T0 MCII0/Ib30BAHMA B y4eOHbIX 3aBeJIeHIAX CTPAHBbI, 4TO
IULS1 [IefarorndecKoro 00pasoBaHyIs SIBIAETCS OGHIM U3 MHANKATOPOB OTAA/ICHILS He3a-
BJCUMBIX TTOCTCOBETCKVX CTPaH OT MX OOIIero ImpoIIoro. B reomonuriyeckoM maHe
3TO MpeJCTaB/IAeT HOTeHIMaIbHbIe PUCKH JULA CYIeCTBYIOLell MOJIe/I IIONTUTUYECKOTO,
3KOHOMUYECKOTO, KYJIbTYPHOTO U 06pa3oBaTe/IbHOTO COTPYAHIYECTBA B paMKax Coppy-
KeCTBa He3aBICUMBIX TOCYHAPCTB.

3akmroueHne

Ananmm3s TpaHchOpPMaNMY Mefarormdeckoro o6pasoBaHNA Ha IOCTCOBETCKOM IIPO-
CTpaHCTBE Ha MaTepuanax INATYU CTpaH MokKasan, 4To Poccus, benapycnp, Kasaxcran, Mon-
moBa M YKpayHa B TedeHye 1991-2020 rogoB coxpaHmiu B 6OJbILIell CTeIeHy OlIu3Kue
MOJIENIN, @ B MEHBIIEN CTENEeHM COflep)KaHMe MOATOTOBKM yunTeneil. Bo Bcex crpanax
CTTOKM/TACh JOCTATOYHO AVBEPCUPHITMPOBAaHHAA COBPeMeHHasA CCTeMa NeJlaroTnIecKo-
ro o6pa3oBaHMs, BKIIOYAIONIAs BICIINME yieOHbIE 3aBefleHUsI HeCKONbKUX Tuios. O6-
el TEHJEHIMEN CTa/I0 COKPAlLlleHye YMCAEHHOCTY CIelali3pOBaHHbIX ITelarormyde-
CKMX BBICIINX y4eOHBIX 3aBefIeHNUIT, JOMVHIPOBABIINX B COBETCKMII Tepuoy. B paBHOI
CTEIeHM pacCMATpUBAaeMble CTPaHbl UCIIBITA/IN BAMAHUE MEXIYHAPOJHBIX TEHJEHINII,
CBAI3aHHBIX C MHTErpalyeil B eIMHOe eBPOIIENICKOe IIPOCTPAHCTBO B paMKax bomonckoro
Ipollecca, 3HaYeHye U Pe3yabTaThl KOTOPOrO HY>XJAKTCA B CIIELMaTbHOM COIIOCTaBU-
TEe/IbHOM UCCTIEJOBAHNI.

Ha ypoBHe rocygapcTBEHHON IOUTUMKU B pacCMaTpUBaeMBbIX CTpaHax copMu-
POBAIOCh IOHMMaHME BaKHOCTY pepOpMUPOBAHIIS TIOATOTOBKI YIMUTENEll B Ka4ecTBe
K/II0YeBOTO MeXaHM3Ma ITOBBIIEHNA 3P PeKTUBHOCTY 00pa3oBaTEIbHOI CUCTEMBI B Iie-
noM. OIHAaKO TeMIIbI, TOC/Ie/I0BATEIbHOCTD I PE3Y/IbTAThI PO/IBVKEHM B 9TOM HAIIPaB-
JIEHUM Ha TIOCTCOBETCKOM IIPOCTPAHCTBE CYILIECTBEHHO PAa3HATCA M3-3a MOIUTUYECKOI
HecTabMIPHOCTY ¥ 9KOHOMMYEeCKUX IpobieM. HemocTaToyHas MHTerpanus u coTpyp-
HIYECTBO B 00IACTH IIEfiaroTMIecKoro 006pasoBaHNMsA CYIIeCTBEHHO 3aTPYAHAIOT 06MeH
HepeflOBBIM OIIBITOM, TY4IINMU 00pa30BaTebHBIMU IPAKTUKAMIL.

Crenuduka HallOHaJIbHBIX NearOrMYecKX KOHIENINIL, 06pa3oBaTe/IbHBIX IIPO-
rpaMM, OPMEHTUPOBAHHBIX Ha MJEONOTMIO HE3ABUCUMBIX IOCYJapCTB, Pa3auydns B CO-
IepXKaHUY IMpefMeTHBIX IMCUMIUINH, 0COOEHHO B TYMaHUTapHOU cdepe, yBeIMUNBAIOT
Pa3pbIB MEX/y CTPaHaMU, ITO OIIpefie/isieT He0OXOAMMOCTD IO CKAa MHCTPYMEHTOB IPO-
(deccroHaIbHON MOOVIBHOCTY CTYAEHTOB M BBIITYCKHMKOB IIefJarOTMYeCKUX YHUBEPCH-
TETOB U MHCTUTYTOB B paMKax Cofpy»KecTBa He3aBMCUMBbIX TOCYIapCTB.

MO>XHO HpEeAIONIOXNTb, YTO cepa MOATOTOBKY Y4YUTeJIell CTaHeT B OJVpKaiile
TOZIBI APEHOl Cepbe3HbIX MHCTUTYIMOHANbHBIX IPeoOpasoBaHuUIl U IPUOPUTETOM B TO-
CY/IlapCTBEHHOI IIOIUTUKE PAMJA IOCTCOBETCKMX CTPAH, TaK KaK BHYTPEHHUE IIO/IATHAYE-
CKMe IPOTUBOPEYMH, POCT ONIO3UIIMOHHBIX HACTPOEHUI CPEUt MOIOJEXKM, TOTBITKI
MHOCTPAHHOTO BMeIIATe/IbCTBA, TEPPOPUCTIYeCKIe U MHPOPMAIMIOHHbIE YTPO3bl BHOBD
HOBBICAT CTaTyC 00Pa30BaHMsA KaK BaXKHEIIIIETO COLIMATIbHOTO MHCTUTYTA. DTO HOTpely-
eT (GOpMMPOBaHMs Pe3y/IbTATUBHBIX CUCTEM IIOATOTOBKIU y4UTeIell, TPaSMLIMOHHO BbI-
CTYyNaBIIMX B 3TUX CTPaHaX KIIOYEBBIMM NPOBOJHUKAMI TOCYJAPCTBEHHON MOMUTUKI
B 00pa3oBaHMY U BOCIVTAHNY HOBBIX IIOKOJICHWIL.
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AHHOTAIIUSA

ABTOpBI OIIMCHIBAIOT TEXHOIOTUIO IIOMOIIY CTYAEHTAM B CAMOIIO3HAHUM X TMYHOCTHDIX Ka4eCTB,
KOTOpas anpob1poBaHa B TedeH)e HeCKOIbKYX JIeT. B ampob6aryu npunaAno yyacrie 6omee 800 ye-
JI0BeK. B kagecTBe TEOpeTHYECKOro KOHI[ENITA MCIIO/Ib3yeTCsI IIPUHINII BBIBEICHISI BHYTPEHHETO BO
BHeIIIHee, B OCHOBY KOTOPOTO IIOJIO>KEH IIpyeM, KOTOPBIiT oMy HagBaHue «PaboTa ¢ cyo/mmaHo-
cramm». [Ipefraraemasi TEXHOIOTNS BK/IIOYAET B ce6s: 1) BbIeIeHMe TMYHOCTHIO B cebe CUIBHBIX
1 cabbIX CTOPOH, OTOOpaKeHMe UX B BUJiE YeThIPpeX KOHI[EHTPUYIECKNX OKPYXXHOCTEIl Ha JIUCTe
6ymary; 2) n306paskeHie Ka4ecTB CyOIMYHOCTEN B BUJIE «JOMUKOB»; 3) KOHCTpynpOBaHe co6CT-
BEHHOIT JIMYHOCTY C TIOMOIIbI0 MOANUIMPOBAHHOTO IpreMa «PaboTa ¢ TBOPYECKIM MYCOPOM»;
4) ucnonb3oBaHMe 9MEMEHTOB IICuXofApaMbl. Ha IprMepe OfHOTO MCIBITYeMOTO IO3TAITHO MOKa-
3aHbI BO3MO>KHOCTY IIPAKTNYECKOTO IpuMeHeHus TexHonornn. O60cHoBbIBaeTCs 9P HeKTHBHOCTD
MeTofa. B uTore mokasaHo, 4To IpefaraeMas TeXHOJIOT TO3BOIAET YeJI0BEKY OCO3HABATD CMbIC/T
1 Ha3HaYeHMe TOTO VIV MIHOTO CBOJICTBA COOCTBEHHOI IMYHOCTY, CO3/A€T IPEAIOCHUIKY IS CaMO-
MIPUHATHS, TAPMOHNUS3ALI [IPEACTaBIeHNII O cebe, BBIPaOOTKY CTPATETHII CAMOCOBEPLIEHCTBOBA-
Hu. [lemaeTcsa BHIBOJ, O BO3SMOXKHOCTH MCITO/Ib30BAHMA TEXHOIOIMI IICUXO0/IOTaMy B XOI€ OKa3aHIst
VIMVI TIOMOIIY TeM JIFOfISIM, KOTOPbIE CTPEMSTCS [IO3HATD Ce051 U CBOY JIMIHOCTHbIE KavyecTBa. MeTop,
MO>KeT HailTV IPUMEHEeHNE B [IeATe/IbHOCTH IICUXOTOINYECKIX CIYXKO pasHOTo PO,
KiroueBble cToBa: TMYHOCTHBIE Ka4ecTBa, CyOIMYHOCTH, CAMOIIO3HAHIIE, TeXHOJIOTYA CaMOIIO3Ha-
HMA TMYHOCTHBIX KA4€CTB
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Abstract

There is a need to develop specific techniques to help individuals in self-actualization. The article
suggests an instrument that has been tested over years and validated with over 800 people. The
theoretical basis is the method of making inner knowledge explicit, using a construct called sub-
personality. The technology suggested the individual follows four steps: (1) s/he analyzes his/her
strengths and weaknesses, drawing them on a plane of four concentric circles on paper; (2) s/he
draws the qualities — subpersonalities as little houses’; (3) models his/her personality with the
help of a modified technique “Work with creative garbage”; and (4) uses elements of psychodrama
(role-divided psychotherapy). The paper presents a case study of one participant, so as to show the
practical application of this technology, and to validate its effectiveness. In the concluding section,
we demonstrate how this technology helps a person to interpret one of his/her personal qualities,
and creates conditions for self-acceptance, integrity of self-image, and ways of self-actualization. We
confirm that the technology described can help psychologists to assist their patients in self-cognition
and in learning about their personal qualities. This can help psychology experts in various fields.
Keywords: personal qualities, subpersonalities, technology of self-actualization, self-awareness.

BBenmenue

Camonio3HaHMe SB/ISIETCSA BOKHENMIINM yC10oBMEM CYLIECTBOBAHNA, Pa3BUTIA U Ca-
MOPasBUTHA Ye/I0BeKa KaK TMIHOCTH. XOpolllee 3HaHMe ce6s1, CBOMX CUIbHBIX U CTTabbIX
CTOPOH JJaeT 4e/I0BEKY BO3MOYKHOCTD aleKBaTHO OLJeHMBATh CBOV OTHOLIEHNA C pas3/ny-
HBIMI CTOPOHaMM OOBEKTUBHOII JIeMICTBUTENBHOCTH, C APYTUMM JTIObMU, B KOHEYHOM
UTOTe — BBICTPaMBaTh TPAEKTOPUIO COOCTBEHHOTO Pa3BUTHUA. SIB/IAACH, HApAAY C caMo-
OlleHVBaHMeM, BOKHEIIINM CTPYKTYPHBIM KOMIIOHEHTOM caMoco3HaHus (YecHOKoBa,
1977), caMoONO3HaHNe II03BO/IAET OCYIIECTBATh AKTBl CAMOPETY/IMPOBAHUSA, pellaTh
CIIO>KHbIE KVI3HEHHbIE 3aj]aul, 0OpeTaTh BHYTPEHHIO TapMOHUIO 1 IICHXOJIOTMYECKOe
3moposbe. [TosHaHme cebs IPOXOANT PAL STAIOB: OT OOHAPY>KeHMA 1 UKcanuu B cebe
OIIpefie/IeHHbIX TMYHOCTHBIX KaueCTB ¥ OCOOCHHOCTEI! 1O MX OLIEHKM, aHaNIN3a, IPUHI-
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TVsI VIV HEIPUHSATUSA. YdeHble BBIE/IAI0T TPU TPYIIIB IPo6IeM, CBA3AHHBIX C CAMO-
nosHanyeM (Vazire, Carlson, 2010). Bo-miepBbIX, HACKOTBKO TOYHO 4€IOBEK CIOCOOEH
mo3HaBaTh ce6s1. Bo-BTOPBIX, HACKOJIBKO IIPEACTABIeHNsI O cebe COBIIAZIAIOT C IIPeCTaB-
JIEHUAMM O IMYHOCTU APYTUX JIOfeil. B-TpeTbux, HaCKObKO JTIOAM CIIOCOOHDI IIpefcKa-
3bIBATb TO, KaK VX BUJAT JpyTHe.

[TpakTuKa IOKa3bIBaeT, YTO MHOTME JIFOJY MCIBITHIBAIOT ONIpefe/IeHHbIE TPYJHOCTH
KaK B CAMOIO3HAHWM, TaK I B IIOCTAHOBKE Iie/Iell CAMOPasBUTHSI, B BBIOOPE CPefCTB MX
mocTipkeHnA. Haur onbIT paboTsl co cTymeHTaMy — OyAyIMMY CIenMamicTaMu cepst
IICYXOJIOTO-IIeJATOTMYECKOTO COIIPOBOXK/EHMA — [TOKa3asl, YTO MHOTMM U3 HUX CTIOXKHO
BBIJIETNTD B cebe 1 0CO3HATDh Haymbosee BasKHbIe YePTBI IMIHOCTH, IIOHATh CMBICT U Ha-
3HaYeHNe, OCYIeCTBUTD aKThl CAMOIPUHATHUA U B ITOCTIEIYIOLIEM — aKThl CAMOPA3BUTHAL.
9T0 06yCIOBNIEHO PasHOOOPAsHBIMU IPUYMHAMM MOTUBAILIOHHOTO (OTCYTCTBME IIO-
TpeGHOCTeIT) U OIePALIOHAIBHOTO (HeCOpMIPOBAHHOCTD COOTBETCTBYIOLINX YMEHNIT)
ITaHa. B CBA3M ¢ 3TUM aKTya/lbHO CTAHOBUTCA MpobieMa pa3pabOTKM TaKUX ICUXO-
JIOTMYeCKUX TEXHO/IOTHUIT, KOTOpble 0bserdanyt 6bl 4el0BeKy IIPOLecChl MO3HAHM CeOsL.
Tem 6oree 3T0 BaKHO A/ OYAYLIMX MEJATrOroB, IICKXOIOTOB, TO €CTb /IS CIIeI[UaNINCTOB
COLMIOHOMMYECKOTI cepbl. Xopoliiee 3HaHME ce6s1 1 CBOMX BO3MOYXHOCTEN €CTh HeTlpe-
MeHHOE YC/IOBUE He TOJNBKO COOCTBEHHOTO PasBUTIA, HO VM MOHMMAHUSA JPYTUX JTIOAET,
YMeHM: OKa3bIBaTh M ITOMOIIb.

B coBpemeHHOII IICMXONOTMY CYLIECTBYET 3HAUMTEIbHOE YMC/IO CHEIMATbHBIX TeX-
HOJIOTHIT IIOMOIIY JIIOZIAM B IO3HAHUM Ce6s1. B mIMpOKOM ITaHe MOXKHO BBIfIENIUTD JBe
TPYIIIbI TEXHOIOTUIL: CTPYKTYpPMPOBaHHbIE ¥ HECTPYKTypupoBaHHble. K niepBoit rpymme
OTHOCATCS IMYHOCTHBIE TECTBI ¥ METOMIMKM, HAaIlpaB/IeHHbIE Ha BBIABJICHE PA3TMYHBIX
CTOPOH «{-KOHIenIUM» NMYHOCTH. Bropasd rpymnmna He ABIAETCA XKECTKO CTPYKTYpHU-
poBaHHoOI1. IIcuxonor, UCNONb3ysl TaKMe TEXHONOTUU, OPMEHTMPOBAaH Ha KOHKpET-
HOTO K/IMEHTA, HY>X/JAIIIErocs B IOMOLIM B IIpoljecce CaMOIIO3HaHMA. B cumy aroro,
ONMpasACh Ha OIpefie/IeHHble TeOpeTHYecKye INpefCTaBeHN, OH TaK BbICTPAaMBaeT
B3aMIMOJIIICTBIE, YTOOBI B MAKCUMAIbHOI Mepe aKTyaln3UpOBaTh Pecypchl KINEHTA,
HeoOXOUMbIe [/Is JOCTIDKEHMs Lienelt camonos3Hanms. Ciofja OTHOCATCS MHOTHe IICHU-
xoTepaneBTrdeckue MeTonuku (Xopunu, 1993; Pomxepc, 1994). B pamkax rpynioBoro
Ipoliecca, HallpuMep B TPEHMHIaX JTMYHOCTHOTO POCTA, TAK)KE MIMPOKO MCIIO/Nb3YIOT-
ca crennuUecKue TEXHOJIOTUY, OPUEHTUPOBaHHbIe Ha caMoIo3HaHue. Hampumep,
B IPYIIIOBOIT paboTe MINPOKO UCIIOIb3YeTCsE MOAeb oy HasBaHueM «OxHO [I>xorapm»
(Pymecram, 1990; Osmanoglu, 2019).

B Hacrosieit cTaTbe MbI IPEACTaB/IsIeM BapUAHT TEXHOIOIMH, KOTOpast paspabarsl-
BaJIach 1 alpoOMpoOBaIach aBTOPaMI B TedeHMe JIUTE/IbHOTO BPEeMeH! B XOfie poBefie-
HIsI ICUXO/IOTMYeCKIUX TIPAKTUKYMOB C PYKOBOAUTEISIMU 00pa3oBaTe/IbHBIX OpraHm3a-
IIMIA, TIefJarOTaMMy U TIICHXOJIOTaMI1, a TakoKe B y4eOHOM ITpoliecce co CTyeHTaMu. B obmieir
CJIO>KHOCTH B aripoOarLyi 9TO TeXHOIOIMH IPUHIO yuacTue 6oee 800 deoBex.

Metoabl UCCTETOBAHIA

ITe/b TeXHOIOTMM: CO3/jaHIe YCIOBUIA /I CAMOIIO3HAHNS YeTIOBEKOM €r0 BHYTPeH-
HETO MIpA, CUIbHBIX U C/TAOBIX CTOPOH €ro IMYHOCTH C Lje/IbI0 CAMOTIPUHSTHS ¥ TApMO-
HU3aIMU NIPefiCTaBIeHNUII o cede.

Teopernyeckite MOTOKEHMS:

— CBOII BHyTpeHHI/II‘/JI MID, CBOM IMYHOCTHDBIE KaY€CTBA JIETY€ IIO3HATD, €CJIN IIpENCTa-
BUTbH VX B CUMBOIMYECKOIT opMe U BBIBECTY BOBHE, HAIIpUMeP B IPOCTPAHCTBO JIUCTA
6yMaFV[ VI B ICUXOOPaMaTNYIECKOTO HeﬁcTBI/I}I. 9TO MO3BOINUT «3pUMO» OIIEPMPOBATH
CHMBOJIAMI, 32 KOTOPBIMU CTOSIT 06pasbl CyObeKTUBHOI PealbHOCTH, & MIMEHHO cOOCT-
BEHHBIC INYHOCTHBIC CBOﬂCTBa;

166 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

- B KayecTBe ICUXOJIOTMYeCKOT0 KOHCTPYKTA MCIIONIb30BAICA IIPUEM, KOTOPBIII I10-
ny4nt Ha3BaHye «Pabora ¢ cyomuHocTaMu» (Accamxony, 1994);

— B POJIM MHAMKATOPA YOBIETBOPEHHOCTH JWIN HEYHLOBIETBOPEHHOCTH COOOIL, TeM
VIV VIHBIM JIMYHOCTHBIM KayeCTBOM BBICTYIAIOT HOJIOXKNTE/IbHbIE VIV OTPUIIATE/IbHbIE
9MOLUY, KOTOPble CUTHAIM3UPYIOT YeTOBEKY O TOM, HACKOIBKO JOCTUTHYTBI Lie/N [iesi-
TEJIbHOCTY V1 HACKOJIBKO YCIIEITHO B3aMMOJIIICTBYIE C APYTVIMI JIIO/{bMU;

— KavecTBa, BbIfje/isIeMble TMYHOCTBIO B cebe, JO/DKHBI IPOXOANUTh IMPOBEPKY Ha
«UCTVIHHOCTB», TO €CTb YelOBEKYy HeOOXOMMO IIpMMepaMy M3 XXM3HMU JI0Ka3aThb, YTO
CBOICTBO, OOHAPYXKEHHOE UM B cebe, AeICTBUTE/IBHO CYIIeCTBYET 1 BBI3bIBAET IIOJIOXKN-
Te/IbHbIE VIV OTPUIIATeIbHBIE TTePeXKIBaHMA.

dopma paboThI IPyNIIOBast; ONTUMAIbHBI pasMep rpyibl oT 10 o 20 denoBex.

Bpemsa nposefienns — 6-8 yacos.

ITopsmok 1 MeTofuKa mpoBefeHns. Ha mepBoM arame BceM WieHaM TPYIIIBL IPef-
JIaraeTCs BBITOTHUTD PAJ| 3a/JaHNUII C MCIIONb30BaHMeM IpadMIecKIX CMBOJIOB BbIBEJie-
HIsI CBOETO BHYTPEHHETO Mypa (CBOMX CYOIMYHOCTEl) B MPOCTPAHCTBO JIMCTa GyMaru.
Ha BTOpOoM aTame pyKoBOAUTEIb IPYIIIBI IPOBOANUT PabOTy IT0 OCO3HAHMIO VM aHANIU3Y
CMabbIX U CHIBHBIX CTOPOH JIMYHOCTY OFHOTO U3 WIEHOB TPYIIIBI — TOTO, KTO JOOPO-
BOJIbHO BBI3BAJICA BBICTYIINUTD B PO MCIIbITYeMoro. Ha TpeTbeM aTalle oCylecTBIIAeT-
cs1 pabora B HeOO/IBIINX MTOATPYIIIAX 110 3-4 denoBeKa. UIeHbl HOATPYIIIBL IO OYepenu
IIOMOTAIOT pasobparbcsA B cebe KaKOMy U3 ydacTHUKOB. Hamboree croxHble caydan
BBIHOCSTCS 3aTeM Ha obijee obcyxeHne B rpyiie. Ha qerBeproMm arame pab6ora npoBo-
IUTCSA C TIOMOIIBIO TIPYEMOB IICUXOJpaMbl: OIMH MCIIBITYeMBINl JO/DKEH IIPUHATD B cebe
Ka4eCTBa, BbI3bIBAIOIIVIE y HETO OTPUIATE/IbHbIE 9MOLMOHAIbHbIE IePEeXXIMBAHNLS, I Tap-
MOHM3UPOBATb NPEJCTABIEHN O cebe, a OCTa/IbHbIE YYaCTHVMKMU TPYIIIbI UTPAIOT POIIN
CyONMMYHOCTEN IPOTATOHNCTA VIV BBICTYIIAIOT B PO/IM AKTUBHBIX «3PUTENIEI».

B kauecTBe MICXOJHOTO MCIIO/IB30BAJICA MIMPOKO M3BECTHBIN B MPAKTUYECKOI IICH-
XOJIOTMM TIpVeM, OCHOBAHHBII Ha BBIJE/ICHNUN YeIOBEKOM CBOMX CWIBHBIX M CIaOBIX
cTopoH mn4HoCcTH. [Ipy 5TOM HMOAYepKMBAIOCh, YTO HMKAKOE U3 KaueCTB He SABIACTCH
II0JIOXKUTEIbHBIM WM OTPULATeNbHBIM. ECTh CH/IbHBIE CTOPOHBI, KOTOPBIE IIOMOTAIOT
B JKV3HM, U CTabble, KOTOpPbIe, HA0OOPOT, MEIIAIOT, MIPEIATCTBYIOT JOCTVDKEHMIO IIesTeil.
Hamnpumep, ofuH 4esoBeK C4UTaeT CBOIO FOOPOTY CUIBHBIM KaueCTBOM,  APYToii — Cr1a-
ObIM (crminkoM Bo6psiit). IToce yero npenaraeTcss 0TOOpaTh U3 STUX KadeCTB 5 HaM-
0o71ee CUIbHBIX CBOJICTB, 11 5 — Hanboee c1adbix. [Ipy 5TOM HY)XHO IOJYEPKHYTb CaMoe
CUIbHOE KayecTBO, TO €CTh TO, KOTOPOE BBI3BIBACT MOJIOKUTENBHYI0 SMOIVIOHATbHYIO
peaxumio, 1 camoe c1aboe KadecTBO, BbI3bIBAIOIIee OTPUIIATE/IbHbIE SMOLVIOHATIbHbIE
Hepe>KMBaHNUA.

ITocrte TOTO KaK UCIBITyeMble OIMPeRe/UINCh CO CIIIICKOM CUIBHBIX 1 CTAOBIX CTOPOH
JIMYHOCTY, ¥X IPOCAT HAPMCOBATh Ha JIUCTe OyMary 4eTblpe KOHLEHTPUIEeCKIe OKPYK-
HOCTY (BHYTPEHHsISI OKPY>KHOCTD IIPMHIMAETCS 3a [EPBYIO, BHELIHSA — 3a YETBEPTYIO).
Jaérca cnepyronas MHCTPYKIMA: «PasMectyute cBou KadecTBa (HYy)HO 0053aTe/IbHO Ha-
MICAaTh VX CTIOBaMM, @ He 0003HAYUTb HOMED, II0F KOTOPBIM OHHU Y UCIBITYEMOTO MAYT
B CIJICKE) B 9TMX OKPY)KHOCTSIX TaM, IJje «II0XKe/IaeT PyKa». [11caTh MOXKHO KaK yrOZHO:
U B OKPY>XHOCTSIX, 11 [IepeceKast 11X, I [I0 BEPTUKA/IN, 11 [I0 TOPU3OHTAIN, V1 BHE OKPY>KHO-
creii». CTporoit MHTepIIpeTaluy 3ech He CyIecTByeT. IIpemaraercs muuib obmmas cxema
aHa/IM3a, KOTOPas [I03BOJIsIET UCIIBITYeMOMY C(OPMY/INPOBATh HEKOTOPBIE «IUIIOTE3bI»
OTHOCHTEJIBHO TOTO, YTO B cebe IPMHMMAETCA WM He IIPMHIMAeTCsl, HAMETUTD HepBble
KOHTYPBI A/Is1 OCO3HAHMSI B3aVMOJIEICTBISI COOCTBEHHBIX IMIHOCTHBIX KauecTs (Cy0mnd-
Hocrel). OIBIT IPUMEHEHNA TaHHON TeXHOTOIMY Ha 3HAYMTEIbHOM KOHTVHTIEHTE JTI0-
Zelt MOKa3bIBAET, YTO NIPMHIMAaeMOe B cebe dalle MOIAfiaeT B LIeHTPa/IbHble ABa KpPyra.
Te xauecTBa, KOTOpPbIe HEOOLEHNBAIOTCSA VTN He IPMHUMAIOTCS, IOIA/IAI0T B HYDKHIO
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4acTh (TpeTuit 1 4eTBepThIit Kpyru). CBOMCTBA, KOTOPHIM IPUAAETCS CIMIIKOM 60/IbIIOE
3HayeHMe WM KOTOPbIE TIePeolleHNBAIOTCS, IIOIA/IAI0T B BEPXHIOI YaCThb (BepXHAA 4acTh
TPeTbero U YeTBEPTOro KPyra). B j1eByio 4acTh TpeTbero 1 4eTBepToro Kpyros MONAfaoT
KayecTBa, CBA3aHHbIE C SMOIMOHAIBHBIMI TIePeXMBAHNAMI, a B MIPABYIO — C 06pasoM
mericrBuit. Ocoboe BHUMaHME CIeffyeT 0OpaTUTh Ha Ka4eCTBO IMYHOCTY, KOTOpOe ObUIO
OLIEHEHO KaK c/aboe, BBI3bIBAIOLIEEe OTPUI[ATENbHBIE SMOIMOHATbHBIE TIePeXXIBaHMA.
Yaiie oHO IOIAfIAeT B HIDKHIOKO 9acCTh, XOTS U He Beer/ja. [lasiee NCIIbITyeMOMY Ipefijiara-
€TCsl pelINTb CaMOMY, KaKOe Ka4eCTBO BBbISBIBAET Y HETO OTPUIjaTe/IbHbIE TePeXXMBAHNA,
CPaBHUTb, COBIIAZIA€T /I 9TO C IEPBOHAYAIBHOI BepCueit «C1aboro CBOCTBa», BbI3bIBA-
IOLIETO HETATUBHYIO OLIEHKY.

[Tocrme TOro Kak OCyIIeCTBJIEH IEPBbIil 9Tall aHA/NM3a, VICIBITYEeMbIM IIPeJ/IaraeTcs
Ha mucre GyMary HapucOBaTb JOMMKM, B KOTOPBIX «KMBYT» 3TU KadecTBa JTMYHOCTH
(cybmmanocty). 9TO MOTYT OBITH M MHOTOSTAXKHBIE [JOMA, VI IIA/IAIIN, BUTBAMBbI, U30BI,
u T.1. PacnonaraTbcs OHM MOTYT I XaOTUYHO, ¥ YIOPALOYEHHO — B Bufe yaul. Mo>XHO
HapUCOBATD L{e/Iblil TOPOJ, HoceoK. O6s13aTe/IbHO HY)KHO HAPMCOBATh JOMMUK, I7i€ SKI-
BeT «fI». B Ka)XX7Iblil JOMUK BIMCBIBAETCA TO MM MHOE KadecTBO. He BosbpaHseTcs, ecru
VCTIBITYEMBII TIEPBYIO TOJIOBMHY IOMa OT/IaeT OFTHOMY CBONCTBY JIMYHOCTH, BTOPYIO —
mpyromy. Ilocne sToro mcnbiTyeMoMy flaeTcs 3ajianme: «I[IpoBemuTe XUPHYIO CTPENKy
OT Ka4ecTBa, KOTOpPOe BBl B IIEPBYI0 O4Yepelb MPUIIACIIN OBl B JOMMUK, Ifie KuBeT «SI»,
U TIPOBEAIUTE MMYHKTUPHYIO CTPENKY OT TOTO KayecTBa, KOTOPbIe BBl He XOTe/M Obl Mpu-
[JIACUTD B JOMUK «5I». 3ech TakKe He MOXeT OBITb OHO3HAUHOI HHTepIpeTannu. Tem
He MeHee, OBUIO 3aMEYeHO, YTO pasMelljeHue «S» B IleHTpe CBUAETENIbCTBYET O CTpeMIIe-
HIJ JIMYHOCTY YIIPAB/IATH COO0II, FApMOHM3UPOBATb CBOII BHYTpeHHuUIt mup. Pacmoso-
JKEeHMe JOMMKa «S1» BBepXy II03BOJIAET IPEIONI0XNUTb, YTO TMYHOCTb IPUAET CIMIIKOM
6o7bI0e 3HaUYeHMEe cBoeMy «SI», crpemurcst camoyTBepanTbhest. Ecmu xxe momux «S» pac-
T0JIaraeTcsl BHNU3Y, TO 9TO MOXET CBUAETEIbCTBOBATD O CMAb0CTH «SI», HOMUYMHEHHOCTH
€ro CUTYALMsIM, KOTIa Ta VM MHast CYyOIMIHOCTD MOXKeT JOMUHMPOBATh. BaxkHo mpoa-
Ha/IM3MPOBaTh, KaK PACIIO/IATaloTCA JOMMUKI-KayeCTBa, COBIA/IAIOT JIJ «IIPUIIAIIEHHbIE»
WM «HEIpPUITIALIeHHbIe» CBOJCTBA C II€PBOHAYA/IbHO BBIIETE€HHBIMM CUIbHBIMM MIN
CMabBIMM SMOIMOHATBHO OKPALIEHHBIMU CTOPOHAMI IMTYHOCTHL.

Crienyromast 9acTb TeXHOIOTUY ObUIA 3aMMCTBOBAHA HAMU U3 ApT-TEPAIN, Ifie II-
POKo ucnonbayercs npuem «Pabota ¢ TBOpUecKMM MycopoM». CTy/IeHTbI JO/DKHBI OBUIN,
VICIIO/IB3YsI /IF000I ITOAPYUIHBIT MaTepuana (KAapTUHKY, OTKPBITKM, CKPEIIKY, aBTOPYIKI
U Jp.), COOTHECTH TO VIV MHOE KauyeCTBO IMYHOCTI C TEM VMM VIHBIM IIPEMETOM U CO-
CTaBUTD CIIMCOK COOTBETCTBYsA. Ilociie Yero crmcok youpascs. 3ateM IpeiIaranoch us
«TBOPYECKOTO MyCOpPa» COCTABUTD M06YI0 KOMITO3uIyio. [Tpy 5TOM HMKaKOI YCTaHOBKY
Ha TO, [O/DKHA /U OBITh 9Ta KOMIO3UINS IPUATHONM MIN HETIPUATHOI, He JaBanock. [1o-
C7Ie BBITIOJTHEHN A 33/JaHNA MCIBITYeMbIM IIPeJIaraIoch Ha MMcTe 6yMaru sapucoBaTth aTy
KOMIIO3MIIMIO, 0003HAYMB IIPEMEThI KPY>KKaMU WIN APYTMMY TeOMETPUIECKIMU PUTY-
pamu, 1 BIIMCATh B HUX Te Ka4eCTBa NMIHOCTHU, KOTOPbIE OHM CMMBONIM3UPYIOT. B nrore
IOJTYYa/ICsl HEKWII 11e7IOCTHBII ITPOEKTUBHBIN «IIOPTPET» TMIHOCTH, I7ie OTAeIbHbIEe Ka-
JecTBa PaCIIOIOTaNNCh OIpefie/leHHbIM 06pasoM. B mporjecce aHanmmsa Ba>kHO Ipoce-
INUTb, KaK TPYNIUPYIOTCA Ka4ecTBa, KaKle 13 HUX 3aHMMAIOT LIeHTPa/IbHYIO IO3MIINIO,
KaKlie OTHECeHBI Ha Nepydepyio, HeT /I COYeTaHVsA HeCOBMECTUMBIX APYT C [PYTOM Ka-
4yecTB 1 T.1I. CUMBOIMYECKNIT «IIOPTPET» COMOCTABJIANICS C pe3y/lbTaTaMM, IOTy4YeHHBI-
MU B XOfj¢ BBIITOTHEHVA IPEABIIYIINX 3aflaHNUIL, U JaBaJl BO3MOXHOCTD 6ojiee Imy6oko
[I03HATh Ce0sl, yTOUHNTD AETA/IN B3aUMOJEICTBIA CYOIMIHOCTEI, MX POJIb M 3HAUEHUE
B CTPYKType TMYHOCTH.

3aBepiIaroIasi 4acTh TEXHOIOTNM 6a3upyeTcs Ha ICUXOPAMATUIECKIX METOIMKAX.
VcnonpsyeMblit HaMy IIpUeM TIOTY4MI YCIOBHOe HasBaHMe «Ha mpueme y kopons (ko-
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poreBer)». Pabora HOoCuT rpynmoBoit xapakrep. Of1H U3 yIaCTHUKOB (IIPOTArOHNCT) M-
paet camoro cebs, cBoe «SI» (KOpoJIb), APyrye WieHbl N300paXKaloT ero CyOIMIHOCTH, TO
€CTb CI/IbHbIE U C/1abble CTOPOHBI INYHOCTY (IpubmmkenHble). KTo Kakywo cybnmaHoCTh
OyneT UrpaTh, yKasbIBaeT IPOTAroHNCT. Ero sagada coCTOUT B TOM, YTOOBI «PacCaiuTh»
CBOM CYOIMYHOCTY 10 MECTaM, Kak ObI 9TO ObIIO B TPOHHOM 3ajte. Hallle BCero mporaro-
HIICT CBOM CUJIbHBIE CTOPOHBI paccaXkKiBaeT O1ImKe K cebe, a crabble — MOfjayblie OT cebs.

CyTb MTpBI 3aK/IIOYAETCSI B TOM, UTO CTYAEHTHI, UTPAIOLINEe PO TOTO VIM MHOTO
KayecTBa MYHOCTYU MPOTATOHNCTA, JO/DKHBI OBUIN JJOKa3aTh CBOE IPAaBO 3aHATH Ooee
IPUBWIETHPOBAHHOE MECTO, TO €CTh Y TPOHA KOPOJIs (KOPOJIEBRI), A Te, KTO JO/DKEH ObLI
YCTYIIUTD 9TY MECTa, — IPABO OCTATbCS MM JlaXKe 3aHATH Oolee HOCToiTHOe MecTo. ITpo-
TArOHNUCT BHUMATE/IBHO C/YIIAeT IPUBOAUMBIE JOBOBI, B JUA/IOT He BCTYIIAET, HO ITOCTIe
3TOTO MOXKET IIPVMHATD M060e pellleHIe: OCTABUTb BCE KaK €CTb VTN IPOU3BECTH Tiepe-
cranoBKy. Ocobast ponb nprHagIexnT «CoBecTn», KOTOPYIO TAKXKe UTPAeT OfYH U3 dIe-
HOB rpynnsl. «COBeCTb» PACIIOIATaeTCsl II03a/jy «TPOHA» 1 IIO[ICKAa3bIBAET IPOTATOHNUCTY,
KaK CHe/IaTh Iepecaxy.

Heob6xon1Mo KOHCTaTMpPOBaTh, YTO CaMo IO cebe MepecakuBaHMe CyOIMIHOCTel
Jallje BCEro HMYero He gaeT. Kak TOIbKO KOro-To mepecagmiu 6/mKe K «TpOHY», fpyrue
HA4MHAIOT BO3paXkaTb. Lle/lb cOCTOUT B TOM, YTOOBI MPOTATOHNUCT HOTAMIATICA PACCANUTD
BCEX BOKPYT Ce0si M IPOCTPAHCTBEHHO COMOFYMHMI CybmmdHocTy. Hampumep, neHp
MO>KHO HOAYMHUTD (ITOCAfUTDh HIDKE) aKTMBHOCTY, 3aCTEHYMBOCTb — OOIIUTETbBHOCTH
u T.7j. Ec/tu ucIbITyeMbliT He TOTafiblBAeTCs, KaK HY)KHO IIOCTYIIATh 1 YTO IeIaTh, eMY
noyckaspiBaeT «CoBeCTb», KOTOPOIL, B CBOIO OYepeib, IIyTH PelIeHNs «HAIIeNIThIBALT»
PYKOBOAUTENb IPYIIBL. B MTOre OCYIIeCTB/IETCS MePECTPOIIKA CTPYKTYPbI IMIHOCTI
Y HOBas IMYHOCTD IIPUHMMACTCS IIPOTaTOHMCTOM.

B xomnue 3ansTHS «SI», HAXOMACDH B LIEHTPe KPYTa, IPU3HAETCs B T00BM KO BceM Oe3
VICK/TIOYEHMA CBOUM HOJIJaHHBIM-CYOIMYHOCTSAM, OTMe4as TOTbKO O3UTUBHbIE MX BO3-
MOYXHOCTH, a BCe CYOIMYHOCTIL IPU3HAIOTCS B JII0OBU CBOeMy «SI», 4TO CONPOBOXKIAETCS
ITyOOKUM SMOIMOHAIBHBIM HePeKUBAHNEM IIeIOCTHOCTY M TAPMOHMYHOCTU COOCTBEH-
HOI1 JINYHOCTY, XapPAKTE€PUSYIOLIMM aKThI CAMOIPUHATHUS M HEPECTPOIIKY OTHOIIECHVIS
K ce6e B IIO/IOXKUTENbHYIO CTOPOHY.

PesynbTaThI

PaccMoTpyM BO3MOKHOCTM MCIIO/Ib30BAHMS YKA3aHHOV TEXHOJIOTMM Ha IIpUMepe
OIHOJT MCIBITyeMolt, cTysenTKy Hacty M. (Bospacrt 20 jtet). HacTs B KadecTBe CH/IBHBIX
CTOPOH CBOEJT TMYHOCTH BBIfE/sAET 3a00TIMBOCTD, OTBETCTBEHHOCTD, MYHKTYa/lIbHOCTD,
CIIOCOOHOCTh K OMIIATUM, XO3SMCTBEHHOCTh. Hambosee CUIBHBIM CBOMM KadyeCTBOM
CYNTAeT OTBETCTBEHHOCTDh. K c/1abbIM CTOpOHAM JIMYHOCTH OHA OTHECTa TPEBOXKHOCTD,
BCIIBUIBYMBOCTD, JICHb, 37I0CTb, TPYCcOocTb. OHa OTMETWIA, YTO Hambosbllee 6eCroKoli-
CTBO y Hee BbI3bIBaeT COOCTBEHHAs JIeHb. B IpocTpaHCTBe /MucTa Ha KOHL[EHTPUIECKIX
okpyxHocTAx Hacts cnepyromum o6pasoM pacrnonoxuia cBou Kadecrsa (cM. puc. 1).

Kax Bupnm (puc. 1), fBa [jeHTpa/NbHBIX KPyra 3aHMMAIOT TaKye KadyecTBa, KaK OT-
BETCTBEHHOCTb, 3a00T/IMBOCTD Y JIeHb. B TpeTnit Kpyr onajjaloT X03ICTBEHHOCTD, Tpe-
BOKHOCTb, SMIIATHA U TPYCOCTh. VI B MOCIeqHMIT — 3/10CTb, IIyHKTYa/IbHOCTD U BCIIBL/Ib-
ynBOCTh. COrTacHO MPUBEJIEHHOI paHee CXeMe aHa/IN3a, B [iBa IeHTPa/JIbHbIX KPyTa Jale
BCETo MMOMAAl0T Hanborree 3HAYMMble U IPUHIIMaeMble B cebe CBOJICTBA TMIHOCTI. B Ha-
IIeM CIy4ae CIOfia IIOIIa/IM OTBETCTBEHHOCTD U 3a00T/IMBOCTb. Bo3HUKaeT BOIIpoc OTHO-
curenbHO 1eHn. Mosxer i HacTsa MHTYUTUMBHO IPUHMMATD CBOIO JIEHb, YKa3blBas OJHOB-
PEMEHHO, YTO OHa IOCTABIIAET elf 6ecIoKoiicTBO? V3 6ecebl C UCIIBITYeMOI BBLACHACTCH,
YTO IIOf, IeHbIO OHa IIOHMMAeT B OOJIbIIIel Mepe IPOKPACTUHALIMIO, TO €CTh OTK/Ia/bIBa-
HI€ Jle/l Ha TIOTOM, YTO BCTYTIaeT B IIPOTUBOPEYME C €€ OTBETCTBEHHOCTbIO. B HIDKHEM
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YeTBEPTOM KpyTe OHa pasMellaeT MYHKTYaIbHOCTb ¥ BCHBIIbYMBOCTb. ITO MO3BOJIAET
BBIIBUHYTb IMIIOTE3Y, YTO HEIPMHIIMAEMBIM B cebe sBJIAETCS He CTONIBKO JIEHD, CKOJIBKO
BCIIBIbYMBOCTD. [ToueMy ciofia momagaer emle 1 MyHKTYaJIbHOCTb, OCTAETCA II0KA HEIO-
HATHBIM. KadecTB, KOTOpBIM Obl MCIBITYeMas NpUaBaga IpeyBeIMyeHHOe 3HaYeHMe,
y Hactu He obHapysxeHo. VI3 mocrenyomeii 6ecefbl BBLICHAETCSA, YTO, JEIICTBUTENBHO,
ee 0eCIIOKONUT HOPOJI IPOSAB/IAIOIIASAC BCIBUILYMBOCTD, Y OHA CAMOCTOSITE/IBHO fielaeT
NIPEJIIONIOKEHNE, YTO BCIBUIBYMBOCTD Y HEE BBIIIONIHAET 3alUTHYIO PEAKIVIO, II03BOIAA
il Ha BpeMs IIpeofiofieBaTh TPEBOXKHOCTD. B koHeuHOM mrore HacTsa NpuXoANUT K BBIBO-
Iy, 4TO B GOJIbLIIelT CTETIeHN ee 6ECIIOKOUT TPEBOXKHOCTD. VIMEHHO ¢ Hell OIpee/IeHHbIM
06pasoM CBsi3aHa I JIEHb, I BCIBUIbYMBOCTD, Y IYHKTYaIbHOCTb.

Puc. 1. Pacnonoxcerue kauecme nuurocmu Hacmu M.
Ha Yemvlpex KOHUEHMPUHECKUX OKPYHCHOCAX

PaccmoTpum, Kak OHa pacIIoNo>KuIa CBOM KauecTBa B PUCYHKe JOMUKOB (puc. 2).

TPyCeCth
COWARDICE
G BAG,OTA
3N0CTH
EAGE
MOATUS
EMPATHY
UAH s
DYHKTYAMLHOTTD
ACCURACY
TRERIHOCTD
ANXIETY
OThETCTRR MK OLIb
RESPONSIEDLITY

BENVIALYIRCTD

QUICK TEMPER
2O B4 T LMK O£ T

HOUSEHOLD SKILLS

Puc. 2. Pacnonosxcerue kauecme nuurnocmu Hacmu M. 8 8ude 0omukos

W3 pucynka 2 BusiHo, Kak Hactsa M. CTpyKTypHO IpeficTaBK/Ia CBOIO MMYHOCTb. Jlo-
MUK, 0003HaYAOIINIil «5», HAXOAUTCA B LIEHTPE JIUCTA, YTO MOXKET CBULETENbCTBOBATD
0 CTpeMJIEHUM TapMOHM3MPOBATb COOCTBEHHYIO TMYHOCTD, YIPABIATh c06010. OCHOBY
«fI» cocTaBiisAeT X03A1ICTBEHHOCTD, IMEHHO JJaHHOe KauecTBO HacTs B mepBylo ouepenb
npuriacuia 6bl B FOCTY B JOMMK, 0003HadaoIuiicsa Kak «5». BBepxy Hax joMukoM «SI»
Cpasy e PacIoIOKIICS JOMUK, B KOTOPOM >KMBET 3a00TIMBOCTD. Takoe CTPYKTypIpo-
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BaHNe IIeHTPA/IIbHOI YacTU TMYHOCTU CTAHOBUTCSA IOHATHBIM Ioc/e pasroBopa ¢ Hac-
Teil. [leno B TOM, UTO OHA y>Ke HECKOJIbKO MeCsALIeB KMBET B TPaKJaHCKOM 6pake ¢ MOJIO-
npiM genoBeKoM. OTCIOfa ee CTpeMIIeH e IIPOSIBUTD Ce0s1 B KaUeCTBe XO35IIKH, Y KOTOPOit
IoMa BCe B IOPAAKE, U CBOI0 aMIIaTuIo0 (II060Bb), 3a00TIMBOCTb O MOJIOLOM YeTIOBEKe.
Obpamraer Ha cebst BHMMaHNMe U TOT (akT, 4T0 HacTst ¢ mpaBoit CTOPOHBI PaCIIOIOKNU-
71a BCe CBOM IIOTIOKMUTE/IbHbIE Ka9eCTBA: OTBETCTBEHHOCTD, ITYHKTYa/IbHOCTD I SMIATHIO.
A 71eByI0 4acTb COCTaBM/IM TPEBOXKHOCTb, BCIBUIbYMBOCTD, /I€Hb, 3/10CTb U TPYCOCTb.
[IpryeM CBOIO TPEBO>KHOCTD, OHA HU IPU KaKUX OOCTOATENbCTBAX HE MPUIIACKIA ObI
K cebe B roctyt. Obparnaer Ha ceOsA BHUMaHNUE ¥ TOT BAKT, YTO 375eChb yrKe IIYHKTYa/IbHOCTD
pacronaraercs 6/Ke K OTBETCTBEHHOCTU. [IpOBeeHHbIN aHamM3 PUCYHKa COBMECTHO
¢ Hacreit mo3Bonm OTBEPrHyTh TUIIOTE3Y O TOM, YTO CBOVWICTBOM JIMYHOCTH, Haubonee
OTPUIIATENIPHO IIEPEKMBAEMBIM, AB/IAETCA JIEHD, I YTBEPAUTD TUIIOTE3y O TPEBOXKHOCTH
KaK OTPULATEJIbHO MEePEXXNBAeMOM KadecTBe MMIHOCTU. VI3 Gecensl ¢ Hacreit BbIscHN-
J7I0Ch, YTO OHA He MCIBITBIBAET TPEBOTY B 0OIIeHny ¢ 6mmskumy moabmu. Hebombiras
TpeBOTa IPOSB/IAETCA IPU IEePBBIX KOHTAKTAX C MOIbMU Ma/o3HaKoMbIMI. Yale Bce-
rO OHa VCIIBITBIBAaeT TPEBOTY, KOIZIa €1 HyXHO YTO-TO C/iellaTh, B YaCTHOCTM, B ydebe.
STO [aNo BO3MOXXHOCTD BBIIBMHYTD C/IEAYIOIIYIO TUIIOTE3Y O TOM, YTO €€ TPEBOXKHOCTD
KaKMM-TO 06pa3oM CBsI3aHa C ee OTBETCTBEHHOCTBIO. B pesy/nbTaTe OBIIO YCTaHOBIIEHO,
4yT0 HacTs cBOI0 OTBETCTBEHHOCTD CBA3BIBAET CO CPOKAMM, OTCIOJIA M IIPOsABJIEHME TaKO-
ro Ka4yecTBa, KaK ITyHKTyalbHOCTb. OHa 3apaHee NMPUXOJMUT Ha 3aHATHUA, CTApPaeTCs BCe
Clle/IaTh Ka4eCTBEHHO U B CPOK. El CBOJICTBEHHO OJIHOJ 13 IIEPBbIX CAABATh 9K3aMeH, TaK
KaK O>KIJJaHIe [ Hee HeBBIHOCHMMO. CTaHOBUTCS TIOHATEH 1 TOT (DaKT, YTO OHA YKOPSIET
cebst 3a JIeHb, KOTZja OTK/IAAbIBAeT Ba)XKHBIE fle/Ia Ha TOTOM. B TO >Ke BpeMs BBLICHSETCH,
4YTO OHA HMKOIZIA He OTK/IA[bIBAET X /IO IIOC/IEHETO IIpefierna.

OpHaKo 13 IepBOTO ¥ BTOPOTO PUCYHKOB 1 becen ¢ Hacreit moka ocTaeTcst HeBbIsAC-
HEHHBIM BOIIPOC O IPUPOZE 3/I0CTH, TPYCOCTY U BCHBIIbYMBOCTU. IIpoACHUTD 3TO 1mO-
3BO/IMII TpeTnit pucyHok Hacru (puc. 3).

A ST RO HHOE T

HOUSEHOLB skILLs

anufnaTiug ro
ANXIETY EMPATHY CARE
RAGE
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Puc. 3. Cmpyxmypa xauecme Hacmu M., évia6neHHas
¢ nomougbio npuema «Paboma c meopueckum mycopom»

Ha pucyHke 3 MBI MO>KeM HaO/IIOATDh OMpefe/IeHHbIe 3aKOHOMEPHOCTHU B PACIIONo-
JK€HUU IPeIMeTOB, CUMBOIM3MUPYIOIINX KadecTBa mudyHocty Hactu M. B enTpe Haxo-
AUTCST OTBETCTBEHHOCTD, BEPXHIOKO YaCThb 3aHMMAET SMIATHUsA. 3a00TINBOCTD U XO3SIICT-
BEHHOCTDb COCTaBW/IM OCOOBIIT KOMIIIEKC IMYHOCTY ¥ PACIIONOKMINCD B IIPABOJL BEpXHeIl
yacTy. IIyHKTya/TbHOCTD PACIIONOKMUIACH PANOM C OTBETCTBEHHOCTDIO, 3 TPEBOXXHOCTD
BBEpXY B JIEBOJT YaCTM HAIIPOTUB sMmaTuy. OcoOblil KOMIUIEKC COCTABIUIIN 3/10CTb, TPY-
COCTb 1 BCIIBITBYMBOCTD, KOTOPbIE TIOMEIIEHbI B IIPaBOii HVYYKHE YacTy PYCYHKa Hallpo-
TUB OTBETCTBEHHOCTH. UyTb [la/ibllle, OT/Ie/IbHO 3aH:A/Ia CBOIO MO3UIUIO JIEHD.
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B mocnepnyromiert pabore ¢ Hacreit Hamu 6bIIO 3afaHO eil BCErO HECKOIBKO BOIIPO-
COB, KOTOPbIE Ja/M €/ BOSMOXXHOCTD BBICTPOUTD JIOTMYECKYIO IIENIOYKY CYLIeCTBOBaHMA
U Ha3HAYEHNs B Hell BceX ee Hamboslee 3HAUMMBIX KaueCTB IMYHOCTH. [1epBblil BOIIPOC
3By4as crefyoIyM obpasom: «He xaxeTcs mu Tebe, YTO TBOSA TPEBOXKHOCTD HAMIPAMYIO
CBA3aHa C TBOEJ OTBETCTBEHHOCTbBIO U IIyHKTYaIlbHOCTbI0?» Bropoii Bonpoc: «bypems mu
TBI TaKasdA >Ke OTBETCTBEHHA, €C/IU JIMIINIILCA TpeBOKHOCTU» Tpertnit: «B xakux curya-
LMAX IPOSBIAETCA TBOS 3/10CTb ¥ BCIBUIBYMBOCTD?»

Bort ee paccyxpenns. «[la, g MOHANA, 9TO [/IA MEHA OY€Hb Ba)KHO B XKVM3HU BCE BbI-
MIOJTHATD Ka4eCTBEHHO I B CPOK. TpeBora BO3HMKAET y MEH: TOT/a, KOTZa s OTK/IabIBal0
BaKHbIE flefTa (JIEHIOCh) MM OIACaloCh, YTO MeHs HeafleKBaTHO OIIEHAT. DTO JaeT MHe
CIJIBI COOPATBCS M HAVIYYLINM 06Pa3oM BBILIOHNTb ie/la, 0COOEHHO KAaCaoIInecst MOeill
y4e6nb1. Ecnu y MeHs He 6yZieT TpeBO>KHOCTH, TO s IIOTEPSII0 CBOI0 OTBETCTBEHHOCTD. [Ipy-
TUM IIPOSIB/IEHNEM MOEI TPEBOXKHOCTI SIB/LSIETCSL TPYCOCTD. S1 60I0Ch, YTO He CIIPAB/IIOCh
Ha BBICOKOM YPOBHE C IIOCTAaB/IEHHOM 3a/laueli ¥ IIOTEPSII0 PACIIONOXKEHIEe TPYTUX JTIOfel,
K KOTOPBIM 51 caMa CIIOCOOHA OTHOCUTBCS € CuMITaTuest 1 3a60Toit. Mosi BCIBIIbYMBOCTD
U 37I0CTb IPOAB/AITCA TOTTA, KOIJA BO BPEMA BBIIIOTHEHNSA BaXKHDIX JIe/T MEHA YTO-TO
JIN KTO-TO OTBJIEKAeT, He aeT 3aBepIIMTb Hadaroe. 51 CPBIBAIOCH, 3a UTO ITOTOM Cebst
KOPIO. BCIIBIIbYMBOCTD MPOAB/IAETCA U B CUTYaLMAX, KOTZA S He XOUy II0KasaTb IPYTUM,
9TO 51 MCITyTaach. Tereps st MOHMMAIO, YTO BCIBUIBYMBOCTD U 37I0CTh — 3TO CBOEOOpas-
HbIE IIPOSBIICHN MOl TPEBOXXHOCTH V1 TPYCOCTH, OHU BBIITOTHAIOT 3aI[UTHBIE GYHKIIVIN.
Jlenp, KOTOpas IMepBOHAYA/IbHO BHI3bIBA/IA Y MEHA OTPULIATEIbHYIO PEAKIMIO, II03BOJIAET
MHE BOBpeMs COOpaThCA M BBINIOTHUTD BCe HaMedeHHOe B 0003HauYeHHbIe cpoky. OHa
TaK>)Ke CBA3aHa C MOEJ TPEBOXKHOCTDIO, @ 3HAYMT, ¥ C MO€J IIOBBIIIEHHOI OTBETCTBEHHO-
CTbI0. f] TIOHA/MA, HACKO/IbKO BaYKHBI /Il MEHS BCE MOM CBOJCTBA IMYHOCTM, 9TO BCE OHN
B3aMMOCBS3aHbI I HE MOTYT CyIleCTBOBATh BHE 3aBYICUMOCTH JIPYT OT Apyra. Bce ato f».

Jlanee eit GBI 3alaH UTOTOBBIN BOIPOC: K KaKMM BBIBOJAM OHa mpuinia? Bor ee
OTBeT. «fI MOHANA, YTO TPEBOXKHOCTD ABJIAETCA HEOTHEMIIEMOI 9aCThI0 MOEI OTBETCT-
BEHHOCTJ, OHa (POPMUPYET MO0 TOTOBHOCTD K IIPMHATIIO MIOOBIX MCXOf0B. Sl HauMHaw
MeHblIIe TPEBOXXUTDCS, KOTI/Ja He OTK/IAbIBAIO [iefla B «JOTHUI AMK». CBOIO BCIIBUIbYM-
BOCTD A MOTY OTPaHMYUTb KPYroM ONM3KUX /I0fell, KOTOpble MeHs MI00AT U MOHVMAIOT,
U He TIPOSABJIATD €€ 110 OTHOIIEHMIO K JIOAAM, He BXOAAINX B 3TOT KPYT. DTN KadecTBa
¥ caMU Y>Ke OYAyT B MEHbIIIE CTETIeHN TPOSABATLCA, TaK KakK A 3HAI0, YTO 9TO BCETO-Ha-
BCETO 3aLIUTHBIN MeXaHN3M, KOMIIEHCHPYIOIUII MO0 PAaHMMOCTD U TPEBOXKHOCTb.

/1 Ha mocnenHeM arame paborsl Hacte 6bI10 pejiyIo)KeHo ChITPaTh B ICHXOApaMaTy-
4eCKOM [IeIICTBIU CBOe cOOCTBeHHOE «SI» (KOPOJIEBY), @ COKYPCHUKAM, 1300 PasKaoIM
ee CyOIMYHOCTH, — IPUOTIVDKEHHBIX KoposteBbl. Kak 1 cegoBano oxxuaath, 61mmke k cebe
OHa II0CA/iM/Ia CTYyNEHTOB, UTPAIOLINX CHU/IbHbIE CTOPOHBI €€ JIMYHOCTY, a MOJanblle OT
cebs — crmabore. ITocmenHMe MecTa 3aHAMM TPEBOXKHOCTD U JIeHb. [laee B TeUeHUe COPO-
Ka MUHYT CyOIIMYHOCTI BeJIN CIOP APYT C APYTOM 3a MeCTa, pacrojiaraomyecs: Omke
K «TpOHY» KoposeBbl. HacTsa BHMMaTeNbHO UX CIyLIaja, OCYLIECTB/IAA I€PeCTaHOBKM,
HO, KOITIa €€ CIIpallMBa/l, YAOBIETBOPEHA JI OHA TaKOW CTPYKTYpPOJ CBO€N IMIHOCTH,
OHa OTBeYasla oTpuIaTenbHo. [Tocte Toro Kak 6bIIO MCIPOOOBAHO HECKONBKO BapUaH-
TOB, CTyZeHT, urpanomuit «Cosectb» Hactu, nopickasan eif MbICTIb O TOM, YTO KadecTBa
JIMYHOCTY MOYKHO COTIOIYMHNUTD, TOTA BCE OHM OKaXKYTCs, C OffHOI CTOPOHBI, 6/Ke
K «fI», a ¢ mpyroit — cuIbHbBIe CMOTYT yIPaBIATD cnabbiMiu. ITocye sToro Hacrsa B TeyeHne
10 MMHYT JIETKO CIIPaBMJIACH C 3aflaveli.

B uTore momyunnach cuemyomas KapTuHa. B cBoeli CTpyKType IMIHOCTI OHA BbIfie-
nuna aBa 6;1oka. B mepBoM 6710Ke BeAIIyI0 pOIb CTa/la UTPATh SMIIATHA, KOTOPas COTOJ-
uyyHMIA cebe, C OTHOI CTOPOHBL, 3a00TINBOCTD U XO3SIICTBEHHOCTD, a C IpYTOI — 3710CTh
U BCIIBUIBYMBOCTD. Kak OHa NOACHMIA, MPOSABIATH CBOKIO BCIIBIILYMBOCTD OHA OypeT
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TOJIPKO Ha (pOHE IMIIATIN U JTIOOBM K PYTUM JIIOASIM, KOTOPbIe 00 9TOM 3HAIOT, II09TOMY
He 6y/IyT o61KaThCs Ha Hee. Bo BTopoM 6710Ke IleHTpalbHbIe MECTa 3aHSAM OTBETCTBEH-
HOCTD M IIyHKTYa/JIbHOCTb, KOTOPBIe COIIOLYMHIIN TPEBOTY, IeHb I TpycocThb. HacTs Tak
HOSCHIIA 3TOT BaKT: «Mos OTBETCTBEHHOCTD CBsA3aHA HE TONBKO C MYHKTYaJlbHOCTBIO,
HO U C YIIOPCTBOM, KOTOpOE He IaeT TPEBOTe, JICHN U TPYCOCTY Ofiep>KaTh HafI0 MHOII I10-
6eny». ITocne Becero satoro Hacrs npusHanach B M06BM BCEM CBOMM CUIBHBIM U CTaOBIM
KadecTBaM. A CTyIeHTBL, urpamolue cyonrmaHocty Hacti, B cBoxo ouepenb IpU3HAIICD B
JI00BY K CBOEII KOPOJIEBE, TO €CTh K eé «S».

B saxmoueHye IpuBefieM elle HECKOJIbKO BBICKA3bIBAHUII CTY[EHTOB, KOTOpBIE
IPOLI/IN Yepe3 ONMCAHHYIO TEXHOIOTHIO.

«S] OHsIIa, YTO BCe KauecTBa IMYHOCTU BaXKHBL sl MeHsL. SI cumTaa, 9To cl1abbiM
MOMM KayeCTBOM fBJIAeTCA 00MIunBOCTD. Ceildac A 0CO3HAI0, YTO OOUAYMBOCTD SABIIA-
eTCsl IIPOSIB/ICHIEM MO€I YYBCTBUTEIBHOCTH, ITO3BOJISIET MHE IIPUBJIEKATh K cebe BHU-
MaHe, BBIITOTHSAET 3alIUTHYI0 QYHKIVIO, JaeT BO3MOXHOCTD ITy0yKe TOHMMATD IPYTUX
JTIOfieVt M oTcTanBaTh cBolo nosunyo» (Exkarepuna JI., 20 er).

«JIeHb 1103BOJIAET MHE 3KOHOMUTD CUJIbI, COXPAHATD IICUXOJIOTNYECKOe 3[I0pPOBbe, He
HEepBHMYATD 110 IIOBOZY HEOKOHUYEHHBIX Jie/l, CIIOKOITHO OTHOCUTbCA K XusHn» (Huknra
H., 21 rop).

«MouM cabbIM KadeCTBOM sIBJISIETCSI He3/IOMAMITHOCTb. DTO CBOJICTBO [jaeT MHe
BO3MO>KHOCTbD TIOJ}/Iep>KMBATh XOPOIe OTHOLIEHN C APYTUMH JIIOIbMMY, IIPOSBIIASA 10-
Ho6HBIM 06pa3oM BepHOCTb» (AnmnHa 21 rox).

«MouM KauecTBOM, BbI3BIBAIOIMM OTPUIATeIbHbIE IIePEKIBAHNA, AB/IAETCS TTOBI-
IIeHHasl 5MOLMOHAIBHOCTD. Celiyac A IOH:A/IA, YTO ee JIy4llle 3AMEHUTb Ha YyBCTBUTE/Ib-
HOCTb, KOTOpas IIO3BOIUT MHe OBITh OTKPBITOJ II0 OTHOIIEHMIO K miofaM» (Kapuna XK.,
20 ter).

OO6cyxaeHne pe3yIbTaToB

ITpucTymnas K 06CYy>KIeHUIO IIOTyIeHHBIX Pe3Y/IbTATOB, MOXXHO KOHCTATHUPOBATD, YTO
B paMKax pas/IMYHBIX HAIpaBAeHNUIT ICUXONOTM IpobieMe BHYTPEHHETO MUpPa YeloBe-
Ka, VICCIeOBAHMSIM IIPOLIECCOB CAMOIIO3HAHVISI YAe/ISIeTCsT Cepbe3HOe BHMMaHMe. B ore-
YeCTBEHHOII IICYIXO/IOTMY BHYTPEHHUI MIP YeT0BeKa PacCMaTPUBAETCS KaK CYOBEKTUB-
Has peanbHOCTD (Cr106014MKOB, 1986), KaK MHOTOMEPHOE IIPOCTPAHCTBEHHO-BpeMEeHHOe
obpasoBanne (bepesnHa, 2001), Kak MOTPeOGHOCTHO-IMOLMOHAIBHO-MHPOPMALIIOHHAS
cybcranmysa (Ilagpuxos, 2004), koropas obmajjaeT OIpefe/IeHHBIMU KadeCTBEHHBIMMU
xapakrtepuctukamn (Knmmonrtosa, 2013) u cyujecTByeT [0 CBOMM OCOOBIM 3aKOHAM
(IlTagpukos, 2004). B 3apyOesxHOII ICUXOIOTMY OCHOBHOM aKIIeHT JeaeTcs Ha «S1-KoH-
Lenuu» 4eI0BeKa KaK CUCTeMe IIpefcTaBIeHnit o cebe 1 ycTaHOBOK Ha cebs (BepHc,
1986). OHa ckIafbIBaeTcsa B pe3yIbTaTe aKTyaIM3alMy MeXaHU3MOB CaMOIIO3HAHMA
YeIOBEKOM CBOMX JIMYHOCTHBIX Ka4eCTB U XapaKTePUCTUK, B pPe3ynbTaTe 06001eH s
OIIBITA B3aMMOZENCTBISI C COLMYMOM. VIccmeoBaHmst MOKa3am, 4T0 pa3Butye SI-KoH-
eIV, IPOLIeCC CAMOIIO3HAHNSI TECHO CBS3AHBI C XM3HEHHBIMM YCTPEMIEHUSIMI U Lie-
JISIMU TMYHOCTY. B 9acTHOCTH, BBISIBIIEHO, YTO CTYAEHTHI C Pa3pO3HEHHOI CTPYKTYPOIt
SI-KOHIIeNIIY MCTIBITBIBAIOT TPYAHOCTHU B CAMOTIO3HAHNM T10 CPABHEHMIO CO CTYEHTaMU
¢ uHTerpuposanHoi f-xonnemnmueit (Showers, 2015). 9To yrBep>KieHMe CIIPaBeINBO
Y OTHOCUTETBbHO XU3HEHHBIX Iletelt 1 1eseit 06ydenust. CTygeHTbI KOIeKa, MMeIoIe
IOCTATOYHO YeTKOe U SICHOe TpeJicTaB/ieHe o cebe, Kak MpaBuiIo, MMeT 6omnee cdop-
MUPOBaHHOE MTPeCTaBIeHNE I O CBOUX )KVM3HEHHBIX L[eJISIX, U 0 CBOMX HaMepeHMsx (Shin
et al., 2016). JlokasaHO Takxe, 9TO JIOKYC KOHTPOJISI U OPMEHTALVA Ha Iie/lb 00ydeHus:
OKa3bIBAaIOT IOJIOXKUTETIbHOE MPSIMOE VM MHTEPAKTMBHOE BIMSHUE Ha aKafeMUYECKYIO
A-xonnenmuio (Albert, Dahling, 2016).
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B mcuxonmoruy BbIABIEHBI (PAKTOPBI, CIIOCOOCTBYIONINE AKTUBU3ALMI CAMOIIO3HA-
HMA. YCTaHOBIIEHO, YTO K B)KHENIIVM M3 HUX OTHOCUTCS OCO3HAaHHOCTb CBOETO >KU3-
HEHHOTO OIIbITa, KOTOPAs JaeT BO3MOXKHOCTD IIPeO/0/1eTh MH(OPMALMOHHbIE 1 MOTHBA-
1yoHHble O6apbepbl camonosdHanus (Carlson, 2013), a Takke OpyeHTaLVs Ha OOPaTHYIO
CBAI3b, IIO/TyYaeMyI0 MHAUBUAOM OT gpyrux mopeit (Bollich et al., 2011). Ocobo moguep-
KUBAeTCsA poib pedIeKCUBHOI MIPAKTUKYU B aKTUBU3ALVM caMonosHaHuA. [IpoBeneHHOe
Ha KOHTUHTEHTe CTyfIeHTOB — Oymyumx yunreneii (Raza et al., 2017) - nccnegoBanue 1o-
Kasano, 4To pedieKcuBHOE 06CyXK/eHIe COOCTBEHHOTO OIBITA C MCIIONb30BAaHMEeM TeX-
HMKI ITOPT(OINO CYIeCTBEHHO PacLIMpsIeT PefCTaBIeHNe CTYEHTOB O cebe 11 0 CBOUX
npodecCHOHaNTbHO-3HAYMMBIX KaueCTBaX JTMYHOCTU. K aHa/IorMYHOMY BBIBOZY HPUXO-
IAT U [pyTUe aBTOPBI, KOTOPBIE YKA3bIBAIOT HA HEOCIIOPUMOE MIPEUMYILECTBO pediek-
CUBHOTO O0Y4eHMs KaK CPeICTBa PAa3BUTHUA CIIOCOOHOCTH K IPO(peCCHOHATbHOMY CaMo-
nosnanuio (Pallisera, 2013).

Paspa6oranHasa n anpobypoBaHHasA HaMJ TEXHOJIOTVA B IIOTHON Mepe IOATBep/y-
JIa BO3MOXKHOCTD MCIIO/Ib30BAHMsI PehIeKCMBHOTO OOCY)KIEHNUS TMIYHOCTHBIX KadeCTB
U ONbITa CTYIEHTOB B IIpollecce OpTaHM3aLUM MX caMoIlo3HaHuA. Ee mpemmymiecTBo
U OT/INYME OT APYIUX TEXHOJIOTHUIT COCTOUT B TOM, YTO 3TU KaueCTBA IPeICTAB/IIOTCS
B 00pa3HO-CUMBOINYECKOI (OpMe, UTO OCYLIECTBIIACTCSA aHAIM3 UX B3aUMOCBsA3ENL,
[OfKPEIUIsIeMblil KOHKPETHBIMY IpUMepaMy U3 XM3HU. VICIonb3yemble HAMU Ipue-
MBI B3aMIMHO JIOTIONHAIOT APYT APYTa, YTO MO3BOJAET UCIBITYeMbIM HOBBICUTD YPOBEHb
06beKTUBHOCTH TIpeficTaBIeHuit o cebe. CTyAeHThI IIOABOAATCS K OCOSHAHNIO CMBIC/IA
CYI[eCTBOBAHMA TeX MIN MHBIX TMYHOCTHBIX CBOJICTB, HEOOXOMVIMOCTY TapMOHU3ALINN
IIpefcTaBIeHnit 0 cebe. B pesyabrate CO3HAIOTCS MPEAIOCHUIKY A/IsI AKTOB CAMOIIPMHI-
TV VI OIpefie/IeH sl HallpaB/IeHMII laTIbHeIIIero pasBUTIA ceOsl.

3akmoueHne

VTak, B HacToAIIel CTaTbe MbI IIPYBENIN BAPUAHT TeXHOJIOTUY IIOMOILY CTyAeHTaM
B ITO3HAHUY VIX BHYTPEHHETO MUpA U JIMYHOCTHBIX KayecTB. DTO BapMaHT pabOTHI, Ha-
IIpaB/IeHHO} Ha aKTYaJM3alMI0 CAMOIIO3HAHMA M TAPMOHU3AINIO IMYHOCTY, IPUHATHE
TeX ee 57IEMEHTOB, KOTOPble BBI3bIBAIOT OTPUIATE/TbHBIE SMOIVIOHA/IbHBIE TIePeKIBAHIIA.
Ona ocHOBaHa Ha IPUHIMNIIE BbIBEJIEHNA CBOJICTB BHYTPEHHETO MMpa BOBHE, B TAHHOM
CIy4ae — IMYHOCTHBIX Ka4eCTB B IIPOCTPAHCTBO JIICTa OyMary Win B IPOCTPAHCTBO IICH-
XOJ[PaMaTIYeCKOTO fIeJICTBUA.

[TpakTyka IpYMeHeHMA TeXHOJIOTMY II0Ka3ajia, YTO OHa CIIOCOOHA PeIlaTh PAL BaX-
HBIX 33/1a4. Bo-TIepBbIX, OHa JaeT BO3MOXXHOCTD BBIJIE/IATh B COOCTBEHHO TMYHOCTH C/Ia-
Oble ¥ CUIbHBIE CTOPOHBL. BO-BTOPBIX, I03BOJIAET OCO3HABATh CMBIC/I U HA3HA4YEHME TOTO
WIM MHOTO CBONCTBA U1 COOCTBEHHOI JTMYHOCTY, aHATM3UPOBATh B3aAUMOJEIICTBME
CyO/mIYHOCTE, OLIEHNMBATh BK/IAJ KXJOU U3 HMUX B IPOSBICHUE MHAVBUILYAJIbHOCTH.
B-TpeTpux, CO3[a0TCA MPeIOChIIKY /1A NPUHATHUA TeX CTOPOH JTMYHOCTY, KOTOpbIe
paHee He IPMHNMAJIICh. B-4eTBepThIX, ONMMCAaHHAA TeXHOJIOTHA aeT BO3MOXKHOCTD Ha-
METHUTbD ITyTH Y CTPATeTM CaMOCOBEPLIEHCTBOBaHMA. B pe3ynbTaTe TMYHOCTD MO-/IPYTO-
MY HaulHaeT OTHOCUTBCA K cebe, IOHVMATb POJIb I Ha3HaYeHNe KaKIOT0 IMYHOCTHOTO
CBOJICTBA B CTPYKTYpe MHAVBNUIYATbHOCTIL.

Ha ocHOBaHMM BCEro CKa3aHHOTO MOYKHO CJIeTaTh BBIBOJ, YTO OIMCAHHASA T€XHOJIO-
TSI MOXKET OBITh MCIIOIb30BaHa B KauyeCTBe MHCTPYMEHTapMs ICUXOJIora B paboTe 110
OKa3aHUIO TOMOIIY TOAAM (B JaHHOM C/Tydae CTy[,eHTaM) B IIpOIlecce CaMOTIO3HAHMSA UX
JTMYHOCTHBIX KayecTB. OHa MO>KeT HAlITU NpMMeHeHMe B [eATeTbHOCTU IICUXOJIornde-
CKMX CITy>X0, B TOM 4UCTIe B 00pa3oBaTe/IbHbIX OpraHU3al/AX.
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Abstract

There is a need for individualization of professional education, which can ensure that the quality
of training of graduates of pedagogical specialties meets the changing requirements of this activity.
This requires the development of individual educational paths of future teachers, providing each
student with his/her own ways to achieve common and individual educational goals, to develop
those universal and professional competencies, demanded by modern society and the labor market.
The research goal is to substantiate the concept and technology for developing individual educational
paths of future teachers in higher education institutions based on the requirements of the updated
Federal State Educational Standards. The study used pedagogical modelling, a study of regulatory
legal acts in the field of education, benchmarking and expert methods.

This article substantiates the methodological foundations of the research, presenting competency-
based and systemic approaches for the development of individual educational paths. It proposes a
technology for developing these paths of future teachers based on the requirements of the updated
Federal State Educational Standards. The content and design procedures are described, together
with the criteria for the effectiveness of developing the paths based on the study of the best practices
in those higher education institutions participating in the project of modernization of pedagogical
education.

It provides recommendations for developing individual educational paths based on three aspects,
substantial, activity and procedural. The recommendations will be useful for modernizing the content
and procedures for the main professional educational programs of bachelor's and master's degrees,
to ensure that these educational paths are correlated with the requirements of the regional labor
market, and the updated Federal State Educational Standards in the training programs “Pedagogical
Education”, as well as students’ individual needs and opportunities.

Keywords: individual educational paths, future teachers, Federal State Educational Standards,
professional teacher standards
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AHHOTAIIUA

AKTYya/IbHOCTD UCCTIEyeMOii IIpo6/IeMbl 00YC/IOB/IeHa HEOOXOAMMOCTDI0 MHAVBUAYAIN3ALMI [TPO-
(eccronampbHOr0 06pasoBaHsl, KOTOPAs MOXET 06eCIIeINTh COOTBETCTBIE KadeCTBa IPogeccro-
Ha/IbHOII IIO/ITOTOBKI BBIITYCKHUKOB IIearOrMyecKnX CIelnaabHOCTel U3MEHIOMMMCs TpeboBa-
HIAM NPOdeCCHOHANBHOM fAeATenbHOCTI. [IpoeKTHpOBaHe MHAMBU/YATbHBIX 00Pa30BaTeTbHBIX
TpaeKTOpuit OyAYLINX Iefaroros, IpefycMaTpuBaoliee, YTO KaKIBII CTYAEHT 1MeeT COOCTBEHHbIE
YT JOCTVDKEHNUA OOIMX M MHAVBUYAIbHBIX Lieiell 06pa3oBaHMsA, pa3BUBaeT YHUBEPCAIbHBIE U
mpodeccroHambHbIe KOMIIETEHINM, KOTOPble BOCTPeOOBAHbI COBPEMEHHBIM OOIIECTBOM ¥ PBIH-
KOM TpyJa, AB/IAETCA NMEePCIEeKTUBHBIM BEeKTOPOM PasBUTUA NMPOdecCHOHAIBbHOIO 00pa3soBaHIA
6ynyero yaurerns. I1oBblieHIe 3HAYMMOCTI BAPUATUBHOCTHU MPO(ECCHOHATBHOTO 00pa3oBaHIsA
GyZyLINX [IeJaroroB 1 HeOOXOAMMOCTb MPeSOCTaBIEHNS O0YIAIOIIMCS BO3MOXKHOCTH PEabHOTO
BbIOOpA TpaeKTOpYM MPodecCHOHANbHOIO PasBUTHA TPEOYIOT UCCIeNOBaHNA IIOTEHIIMa/a aKTya-
JIM3UPOBAHHBIX (efjepanbHbIX TOCYAAPCTBEHHBIX 00Pa30BaTeIbHbIX CTAHAAPTOB BBICIIEr0 06paso-
BaHNA, OTHOCAIIMXCA K YKPYITHEHHOI! IPYIIIe CIelnaabHOCTel! (HalpaBieHuit ToaroToku) «O6-
pasoBaHue 1 negarorndeckne Haykn» (ganee PI'OC BO). OrjeHKa JaHHOTO MOTEHIA/IA TI03BOJIAT
KOMIUIEKCHO Pean30BaTh HOBbIE TOAXOMBI K CTPYKTYPUPOBAHIUIO COfep KaHMs 06pasoBaHus Oyay-
IIUX yYUTesIel], ero OpraHN3aliM ¥ TeXHOIOTNYecKoMy obecredeHo. Iemp nccmefoBanys 3aKIo-
YaeTca B O6OCHOB3.HI/II/I KOHLEIIIUN U TEXHOTIOTUN HpOeKTI/IpOBaHI/IH I/IHH]/IBI/I,IIyaTII)HI)IX oﬁpasoBa—
Te/IbHBIX TPAaeKTOPHIL OYIYIIMX IIearoros B chepe BBICIIEr0 06pa3oBaHyA Ha OCHOBE TPeOOBaHMIL
AKTya/IM3MPOBAHHBIX (efjepaTbHBIX TOCYAAPCTBEHHBIX 00pa30BaTeIbHBIX CTAHAAPTOB. Bemymumu
METOOAMM MCC/IeJOBAHMA HaHHOﬂ HpO6HeMbI ABWINCH: IIeJarorm4ecKoe MO,[IeI'II/IpOBaHI/Ie; I/ISy‘IeHI/Ie
HOPMATVBHBIX [IPABOBBIX aKTOB B cepe 00pa3oBaHms; METOBI O HIMAPKIHTA, [IPEeIOIaralye
aHanuns, OHCHKY U aganTannio HY‘I]_III/IX HpaKTI/IK paSpa6OTKI/I I/IHI[I/[BI/[I[Y&}II)HI)IX 06pa30BaTe}IbeIX
TpaeKTOPUIl OYAYIINX [IelaroroB B cdepe BBICIIEr0 060pa3oBaHNs, peaTn3yILIIX 00pa3oBaTeIbHbIe
IIPOrpaMMBI IO HAIIPAB/IEHNIO IIOATOTOBKY «Ilearormdeckoe 06pasoBaHe»; SKCIIepTHBIE METOIbL,
103BOJIAIONINE CHOPMYINPOBATH IIPE/IOKEHIIS IT0 COBEPIICHCTBOBAHIIIO COMlePKAHIA U IIPOLIEAYP
[IPOEKTUPOBAHS MHAVBIIYaTbHBIX 00Pa30BaTeNbHBIX TPAEKTOPNIT 00ydeHNUs OYAYyIIMX yauTeser
[PV OCBOEHMM MMM 06pa3oBaTe/IbHbIX IPOrpaMM GaKaTaBpyaTa i MarucTparypsl. Bersogsr n pe-
KoMeHgauyn. IIpoBeneHHOe MCCIeoBaHye I03BOIIIIO Pa3paboTaTh MOAXO/bI K IPOEKTUPOBAHIIO
I/[H,[[I/IBI/II[Y&HI)HBIX 06pa3OBaTeHI>HI>IX TpaeKTOpI/H;[ GYI[YH_U/IX IIeJaroroB Ha OCHOBE KOHIIEIII NI, T€O-
peTUYeCcKIMY OCHOBaMY KOTOPOII CTa/Ii CUCTEMHBII ¥ KOMIIETEHTHOCTHBII IIO/IXO/bI, a 0a30BBIMI
npesIMI — Ves BBIOOPA, Ujest ABIDKEHNS U «00pa30BaTeIbHOTO CTIeia», Mfesl efarorniecKoli moj-
IeP>KKI 1 THIOTOPCKOTO COIPOBOXKAEHNS. Peanusanys JaHHBIX TOAXOKOB IO3BOMNUT 9 HEeKTUBHO
pelIaTh 3afaun OCBOeHM:A OyAyluMyU IefaroraMmy 06pasoBaTeNbHOI MPOrpaMMbl, UCXOAA U3 MX
BO3MOXKHOCTelI U TOTPEOHOCTEN, C y4eTOM aKTyaabHBIX ¥ MEePCIEeKTUBHBIX TPeOOBaHMII K MPO-
(eccronanbHOI meATeNbHOCTH. IIpeyIoskeHHas TeXHOMOTHA IPOeKTNPOBAHNA MHAMBULYAIbHBIX
06pa3oBaTe/IbHBIX TPAEKTOPUIT OYIYIINX IefjaroroB MpeIoaraeT pealnsaliio TPeX B3aIMOCBA-
3aHHBIX 9TAIOB — IIOATOTOBUTENTHLHOIO, OCHOBHOTO, 3aBepiuaomiero. OHa [03BONMUT 00ecIednTh
KOMIIIEKCHYIO pean3aluio CyobeKTaMI IPOEeKTUPOBaHMA pedIeKCHBHOI, IOAAepKUBaIOLIel 1
HOPMATVBHOJI ITO3MLIVIL, OLPeResIsisl CIennpUKy CORepP>KaTeIbHOTO, MPOLIeCCYaIbHOTO U [esTeNb-
HOCTHOTO aCIIeKTOB [JaHHOII IeATe/IbHOCTIL Ha PAs/IYHBIX YPOBHAX MPOEKTHPOBaHNs. MaTepuasist
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CTAaTbU TPEJCTAB/AIOT LIeHHOCTD /I PYKOBOJGUTENE! U pa3paboTYMKOB OCHOBHBIX Ipodeccno-
HA/IbHBIX 00Pa30BaTe/NbHBIX IIPOTPAMM BBICIIETO 06Pa3oBaHNA Ha OCHOBE TPeOOBAHMII aKTyasn-
3MPOBAHHBIX (eflepaTbHBIX TOCYJaPCTBEHHBIX 00pa30BaTeNIbHBIX CTAHAPTOB; [/I THIOTOPOB, y4ya-
CTBYIOIMX B OPTaHM3aLUM ¥ COIPOBOX/IEHMM MHAMBHYAIbHBIX 00pa30oBaTe/bHBIX TPACKTOPMIL
Gy/yIVIX Te/JaroroB; /A HaydHO-TIelaTOTMIecKX pabOTHUKOB, 06eCIIeYnBAIOIIX NHINBU/TY /M-
3aIIMI0 COAEPKAHMsA M TEXHOTOTHIT MPOdecCHOHaIbHOTO 06pasoBanms GyAyIUX Iearoros; I
paboTozaresneli, y4acTBYIOIUX B IPOEKTYPOBAHNM VHMBUYaTbHBIX 06Pa30BaTeIbHBIX TPAeKTO-
Ppuit ¥ OIleHKe KauecTBa X peanusalyy. PesynbTaThl MCCIEOBAHIA MOTYT GbITh MCIIOTb30BaHbI
py pa3paboTKe By3aMy OCHOBHBIX TPOMeCCHOHATbHBIX 00pa30BaTe/IbHBIX IPOrPaMM HOBOTO TO-
KOJIEHM:, OTHOCAIIMXCA K YKPYIIHeHHoI! rpymnme «O6pasoBaHye 1 IIearoruKa», Ay obecredeHns
X COOTHECEHHOCTH C TPe6OBAHUAMIY COBPEMEHHOTO 00111eCTBa I PBIHKA TPY/a, 4 TAKXKe C MHANBHU-
Jya/lbHBIMY 3aIIPOCAMM U BO3MOXKHOCTAMM 00y4aloIXCA.

KnoueBbie coBa: IpoeKTHpPOBaHNe, NHANBIYaTbHbIE 00pasoBaTe/IbHbIe TpaeKTopuu Oy Ay
TIe/JaroroB, aKTyaan3ypoBaHHbIe (efiepanbHble TOCYAapCTBEeHHbIe 06pa3oBaTeNbHbIe CTaH/APTHI,
podeccuoHaTbHbII CTAHAAPT Mefjarora.

Introduction

There is a need for individualization of professional education, which can ensure
that the quality of training of graduates of pedagogical specialties meets the changing
requirements of this activity. Thus, a current priority for pedagogical education is
the alignment of the professional training of future teacher with the new social and
professional realities is (Bondarevskaya, 2013; Margolis, 2014; Yurlovskaya, 2016). This
is reflected in the National Educational Doctrine, where individualization, as a focus on
the diversity of educational programs, forms and methods of professional education, is
defined to be the dominant development factor (Government of the Russian Federation,
2000). The Federal law on Education in the Russian Federation defines the possibility of
studying according to an individual curriculum, including the development of accelerated
learning within the framework of the educational program, and also specifies the need
to individualize the educational content and the conditions for organizing training and
upbringing of students with disabilities within the framework of an adapted educational
program (Government of the Russian Federation, 2020).

The selection, construction and implementation of an individual educational path
allow the student to develop precisely those universal and professional competencies which
are demanded by modern society and the labor market (Khodyreva, 2011; Shaposhnikova,
2015; Zeer & Symanuk, 2014). The increasing significance of the variability of professional
education of future teachers, the need to provide the students with opportunities for a
real choice of a professional development path, requires the capabilities set out in the
updated Federal State Educational Standards of Higher Education relating to the enlarged
group of specialties (areas of training) "Education and Pedagogical Sciences (hereinafter
referred to as FSES of HE) (Ministry of Education and Science of the Russian Federation,
2018a,2018b, 2018c¢). An assessment of this potential will enable educators to substantiate
the concept and technology of developing these individual educational paths based on
the requirements of updated Federal State Educational Standards, and comprehensively
implement new approaches to structuring the content of future teachers’ education, its
organization and technological support.

Purpose and objectives of the study

The purpose of the study is to substantiate the concept and technology for developing
individual educational paths of future teachers in higher education institutions based
on the requirements of the updated Federal State Educational Standards. The research
addressed the following tasks relating to the development of individual educational paths
of future teachers:
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1. to substantiate the concept of developing the paths based on the requirements of
the updated Federal State Educational Standards of Higher Education;

2. to offer a technology for developing the paths;

3. to set out recommendations for the substantive, activity and procedural aspects of
developing the paths.

Literature review

Researchers have considered students’ individual educational paths from the
standpoint of variability of the organization and implementation of professional education,
and from the standpoint of the unique content of the educational process, which allows
the individual potential of the future specialist to be maximized. An individual education
path is determined by the student together with the teacher, taking into account the
student’s motivation, abilities, emotional, psychological and physiological characteristics,
as well as social, economic and time possibilities (Shaposhnikova, 2015). Grinko
(2011) describes a student-centered organization of educational activity of students in
higher education institution, designed to build the educational process in the context
of realization of individual aspirations, developing life strategies, forming individual
creative and professional development of the individual student. Gayazov (2020) sees a
trajectory of the educational program, while for Shemanaeva (2017) it is a sequence of
activities for each student to implement their own educational purposes. The authors
agree with the description of multi-dimensionality of "individual educational paths", and
see it as a selection by the students of the contents, forms and methods of professional
development, correlated with the requirements and possibilities of social and professional
environment, which are reflected in the basic education program.

Researchers agree that the development of an individual educational path, in which
each student has his/her own ways to achieve common and individual goals of education,
is a promising direction for creating a new generation of educational programs (Belyakova,
2018; Cai et al., 2017), and also represents the first and most general level of educational
development (Akhtarieva, 2015; Zhdanko et al., 2014). An educational program is defined
in the Federal Law on Education in the Russian Federation as a set of key educational
characteristics (scope, contents, deliverables), organizational and pedagogical conditions
and forms of certification, developed by the educational organization of higher education
in accordance with FSES of HE, and based on the approximate basic educational
programs (Government of the Russian Federation, 2020). If researchers consider the
educational program as an initial set system, ensuring the achievement of the required
learning results expressed in a set of competencies, then the individual learning path is
characterized as a personal way to achieve the goals of professional education for specific
students, corresponding to their abilities, motives, interests and needs. Thus, a significant
number of different lines of an educational process — individual educational paths - can
be implemented on the basis of the educational program.

From the perspectives of competence and system approaches, the development of
individual educational paths of future teachers is considered by some scientists (Bagrij,
2017; Belyakova & Zakharova, 2020; Roi, 2016) as the activity of the educational process
subjects in the development and implementation of a personal path to achieve the goals
of professional education by particular students.

From this, psychological and pedagogical research defines the purpose and objectives
of the activity, including:

- Ensuring successful adaptation of future teachers in the labor market;

- Implementation of individual preferences, interests, aspirations of students,
development of their abilities and creative potential;

180 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 15, Ne 3, 2020

— Satisfaction of individual needs of the future teacher, including their individual
educational needs;

- Formation of the subject position of the student, his/her readiness to form their own
learning results, realized in the process of mastering the main professional educational
program of higher education;

- Improving the quality of professional education through implementing variable
content and alternative methods of education, depending on the student’s individual
characteristics.

Scientists agree that the developing of individual educational paths ensures the
students’ mastery of the educational program, based on their capabilities and needs, as
well as taking into account the requirements of professional activity.

The researchers have identified conceptual ideas, the implementation of which will
ensure the effectiveness of the progress and results of developing individual educational
paths of future teachers, including the ideas of:

— choice, which involves introduction of personal meanings in the educational
process, the formation of a teacher's “own educational order”, his/her ability to see the
prospects for his/her own personal and professional development (Drobotenko et al.,
2019; Grinko, 2011);

- movement and “educational trace” as a spatio-temporal characteristic of an
individual educational path, formed by fixing the activity and educational achievements of
the teacher, including the implementation of a system of professional tests, which record
individual experience, personal success and problems arising in the teacher’s professional
activities (Baiborodova et al., 2014);

- pedagogical and tutor support for the development of individual educational paths,
which suggests that it is necessary to help teachers to decide on the content and individual
ways of professional education, to realize their own goals and objectives for professional
education, forming “semantic mechanisms of professional self-determination”
(Belyakova, 2018).

Methodology

The research employed a number of methods including:

— Theoretical methods - a retrospective analysis, to identify the nature and
characteristics of individual educational paths; a study of the legal documents - the
analysis of normative legal acts in the sphere of higher education, including the updated
Federal State Educational Standards of Higher Education in training programs 44.03.01
“Pedagogical Education (bachelor degree level), 44.03.05 “Pedagogical Education”
(bachelor degree level), 44.04.01 “Pedagogical Education” (master degree level), based
on which the regulatory framework analysis for developing individual educational paths
of future teachers; pedagogical modeling - when creating concepts and technologies of
developing individual educational paths at the main stages of professional education at
the University, based on the requirements of the updated FSES of HE;

- The empirical methods included benchmarking, analysis, evaluation and adaptation
of the best practices for developing individual educational paths, and implementing
educational training program in “Pedagogical Education,” and expert methods which
made it possible to formulate proposals for improving the content and design procedures
of paths for training teachers after their bachelor's and master’s educational programs.

The research was conducted in three stages:

The first stage, established the methodological basis and defined the concept of
developingindividual educational paths of future teachers in higher education institutions.
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The second stage proposed a technology for developing individual educational paths
of future teachers, based on the analysis of the best practices of professional education, and
the requirements of updated Federal State Educational Standards of Higher Education at
the initial, main and final stages of professional education.

Inthethird stage,based on expertassessments, the projectdeveloped recommendations
for developing the substantive, activity and procedural aspects of individual educational
paths of future teachers.

Results

Data from 15 educational organizations, participating in the project of modernization
of pedagogical education in the subsections “Education” and “Applicants” of the special
section “Educational Institution Data” was analyzed (see Table 1).

Table 1: Implementation features of substantive, activity and procedural aspects of developing
individual educational paths of future teachers in educational programs of higher education
institutions participating in the project of modernization of pedagogical education

Percentage
of educational
programs having
these features

Implementation features of substantive, activity and procedural aspects
of developing individual educational paths of future teachers
in educational programs

Substantive aspect

Availability of selection of disciplines (modules) defined by the educational 100.0
program in the part formed by the participants of educational relations

Availability of variable selection of disciplines (modules) defined by the 16.7
educational program in the part formed by the participants of educational
relations

Procedural aspect

Capability implementation of individual pace of educational program mas- 26.7
tery (accelerated training according to an individual curriculum)
Capability implementation of individual pace of educational program 6.7
mastery (for the disabled and people with disabilities)

Availability of mastery of disciplines (modules) defined by the educational 10.0
program in the part formed by the participants of educational relations in
variable non-permanent groups

Activity aspect

Availability of using e-learning and distance learning technologies, 40.0
including when mastering a part of educational program in the form of
online courses

Availability of adaptive educational technologies (including for the 100.0
disabled and people with disabilities)

Availability of a network for implementing educational programs 6.7

The analysis of 30 educational programs posted on the present sites in training
programs 44.03.01 “Pedagogical Education” (bachelor degree level), 44.03.05
“Pedagogical Education” (bachelor degree level), 44.04.01 “Pedagogical Education”
(master degree level), found that the development of teachers’ individual educational
paths is a component of the educational program development as a whole. The possibility
for the participants to select their own modules was investigated and the analysis found
that all of the educational programs provide the future teacher with such an opportunity.
At the same time, it should be noted that there is no selection "guide", since only 16.7%
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of educational programs offered the possibility of variable selection (the ability to select
more than two disciplines or the selection of several modules).

To assess the procedural aspect of individual paths development, individual curricula
for these programs were studied. Only in 26.7% of the educational programs analyzed
was it possible to provide students with the opportunity of mastering the program at
an accelerated pace and in 6.7% of educational programs there was the possibility
of increasing the training duration for students with disabilities. Content analysis of
curricula showed that most have a structure, which does not fully provide the possibility
of operational "construction” of the teacher's activities (including project activities) in
varjable temporary groups.

The descriptions of ongoing educational programs were examined for the activities
they included. This showed that 40% included the possibilities of using e-learning and
distance learning technologies, and all of them offered the possibility of using adaptive
educational technologies, including people with disabilities, (unfortunately, only half of
educational programs specify these technologies in terms of the specific disability). The
concept of network implementation was found in only 6.7% of the programs, indicating
that their capabilities are insufficient for developing teachers’ individual educational
paths.

The available best practices in universities show that the search for possible
conditions for the development and implementation of individual educational paths of
students is an important area of their activities, but the technology does not enable them
to fully implement the regulatory capabilities and limitations of the updated Federal State
Educational Standards of Higher Education and needs to be improved.

The technology of developing individual educational paths for teachers, based on the
requirements of updated Standards is a step-by-step sequence of purposeful actions to
develop and implement a personal path to achieve goals of professional education for a
specific student.

The technology for developing individual educational paths for future teachers
involves the implementation of three interrelated stages — preparatory, basic and final.

At the preparatory stage, the task is to determine the opportunities and limitations for
the development of individual paths for teachers using the main development subjects.
These are determined by the need to carry out joint activities on the development of
individual educational paths with the teachers themselves, heads of the educational
program, scientific and pedagogical workers involved in its implementation, potential
employers - heads of educational organizations and educational management bodies.
These are characterized by:

— The regulatory position of the educational program developers, taking into account
capabilities and limitations of the development of individual educational path, ensuring
implementation of requirements of the updated FSES of HE and the development of the
students' readiness to solve issues of future professional activity;

— The reflexive position of the teacher as a subject of selection of substantive,
procedural and activity characteristics of the educational program through mastery,
mediated by the individual capabilities and student’s needs, and the features of his/her
educational and professional plans;

- Supporting the positions of higher school teachers, providing assistance in
choosing students, based on their capabilities and needs, and the appropriate individual
educational path.

The regulatory requirements for the development of individual educational
paths of future teachers are set by a number of documents, including updated Federal
State Educational Standards of Higher Education, the analysis of which enables the
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determination of the content for the development, setting regulatory opportunities and
restrictions for the implementation of the activity by the educational program developers.

In summary, the requirements of the updated FSES of HE of the bachelor’s and
master’s programs in training programs “Pedagogical Education” generally maintain
continuity in the development of individual educational paths with the previous version
of the FSES of HE and include:

- theabilitytousee-learningand distancelearning technologiesin theimplementation
of the educational program (p. 1.5 of the FSES of HE);

— the possibility of training according to an individual curriculum for people with
disabilities, in an accelerated form (p. 1.8 of the FSES of HE);

— allocation within the framework of the bachelor's and master's programs of the
mandatory part and the part formed by the participants of educational relations (p. 2.9
of the updated bachelor's FSES of HE and p. 2.7 of the updated master's FSES of HE)
for disciplines (modules) and practices, ensuring that the development the formation of
universal competencies is included in the mandatory part of the program and in the part
formed by participants of educational relations. The disciplines (modules), providing the
formation of general professional competencies, as well as professional competencies,
established by the approximate basic educational program as mandatory, are included in
the mandatory part of the program;

- providing disabled students with the opportunity to study, taking into account
peculiarities of their psychophysical development, individual capabilities and, if necessary,
providing the correction of developmental disorders and social adaptation (p. 2.10 of the
updated bachelor's FSES of HE and p. 2.8. of the updated master's FSES of HE).

The main task consists of the integrated implementation by the development subjects
of a reflective, supportive and normative positions, allowing them to determine jointly
the specifics of the substantive, procedural and activity aspects of developing of individual
educational paths of future teachers, both at the level of the educational program as a
whole, and at the level of its components, and also at the level of a specific form of contact
or independent work used in the course of educational program development.

The substantive aspect of the development ensures individualization of the education
content of future teachers, with the possibility of selection of disciplines (modules), to set
an individual educational path.

The procedural aspect of the development involves implementing the possibility
of determining the individual pace of educational program development, mastery of
components of the educational program individually or in variable non-permanent
groups.

The activity aspect of the development determines the selection of variable pedagogical
technologies, including adaptive methods for mastering the content of professional
education; using e-learning resources and distance learning technologies; possibilities of
network and other innovative forms of implementing educational programs, as well as a
variety of ways of monitoring the results of professional education (including a system of
professional tests, and the results of participation in research and project activities).

It should be noted that the present design aspects can be implemented at various
development levels:

- individual educational learners’ paths teachers at the level of the educational
program as a whole;

- individual educational paths at the level of individual components of the educational
program (disciplines (modules), practice, and state final examination);

- individual educational paths at the level of a specific form of contact or independent
work used during the development of the educational program.
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In the final stage, the task is determined by the need to assess the quality of development
of individual educational paths based on the integrated implementation by design entities
of reflective, supportive and normative aspects. This must take into account the regulatory
capabilities and limitations established by the updated FSES of HE. Two groups of
indicators provide the main criteria for the effectiveness of development of individual
educational paths. The first group includes performance indicators related to the quality
of professional education of the future teacher, the level of development of universal,
general professional and professional competencies, thus ensuring the implementation
of the main types of professional activities established by the Professional Standard of
a General Education Teacher. The second group includes indicators which characterize
the quality of the design process itself, including its functionality, flexibility, adaptability,
efficiency and reliability.

To formulate proposals for improving the content and procedures for developing
individual educational paths of future teachers when mastering higher education
programs, a survey was carried out of 25 expert developers of educational programs in
training programs 44.03.01 “Pedagogical Education” (bachelor degree level), 44.03.05
“Pedagogical Education” (bachelor degree level), 44.04.01 “Pedagogical Education”
(master degree level). The experts were invited to formulate five recommendations on
developing of individual educational paths of future teachers in substantive, activity and
procedural aspects, taking into account the requirements of the updated FSES of HE.
Table 2 presents the most chosen recommendations.

Table 2. Recommendations from experts for developing individual educational paths of future
teachers in substantive, activity and procedural aspects

Percentage
of experts with this
recommendation

Recommendations for developing individual educational
paths of future teachers

Using mostly modular structure of the educational program, allowing to 72
"assemble" it to meet the needs and capabilities of the student
Possibility to select one module/discipline from several, which are equal 52

in effort, or the selection of several modules/disciplines from the offered
ones for a given effort

Providing opportunity to choose options for mastering of the discipline 76
(module) by means of choosing a specific teacher or technology

Allocation of a significant part of the effort of the educational program 92
in the framework of development of disciplines/ modules for students
to implement the system of professional tests in accordance with their
individual needs and requirements

Application of project-based learning for the development of a complex 100
of universal and professional competencies among students within the
modules of the educational program

The use of e-learning, distance learning technologies, including the use of 56
open online courses
Possibility for students to implement in academic mobility, including in 80

the framework of network interaction, followed by subsequent transfer of
effort

Ensuring optimization of the resource when developing individual 72
educational paths (number of students in groups; avoiding schedule
conflicts, etc.)

Providing the possibility of training in variable temporary groups, formed 48
for each module/discipline
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As can be seen from the table, the recommendations relate to the individualization of
the educational content, which sets an individual educational path, the individualization
of forms and methods of mastering the educational content, including the possibility of
using e-learning, distance learning technologies, and networked educational programs,
and individualization of the development pace of the educational program. The expert
survey also showed that the implementation of substantive, activity and procedural
components of development of individual educational paths based on updated Federal
State Educational Standards is associated with risks due to the unwillingness of project
subjects to implement reflexive, supportive, and normative positions at various project
levels.

The data provides the basis for the development of professional education
competencies and for developing individual educational paths of future teachers. It shows
a promising direction for the development of new generation of educational programs,
providing each student with his/her own ways to achieve common and individual goals
of professional education.

Discussions

The system framework and the competence approach to developing individual
educational paths of students in general, as well as in pedagogical education comes from
the theoretical basis of the proposed concept. The research has developed a methodology
and technologies for developing individual educational paths of future teachers in
respect of contact or independent work, as well as the individual components of the
educational program. However, due to the introduction of the updated FSES of HE in
training programs 44.03.01 “Pedagogical Education” (bachelor degree level), 44.03.05
“Pedagogical Education” (bachelor degree level), 44.04.01 “Pedagogical Education”
(master degree level), it is necessary to explore the specific development of individual
educational paths of future teachers at the level of the educational program as a whole,
based on the regulatory opportunities and constraints and to implement the activities
set out in the updated FSES of HE, taking into account variable position of professional
education subjects.

Conclusion

The research allowed us to develop approaches to the development of individual
educational paths of future teachers based on the concept of the system and competence
approaches, and the basic ideas of choice, of movement and "educational trace," and of
pedagogical and tutor support. Their implementation will effectively solve the problems
of mastering the educational program by future teachers, based on their capabilities and
needs, as well as taking into account current and future requirements for professional
activity. The proposed technology for developing of individual educational paths of future
teachers, involving implementation of three interrelated stages — preparatory, main and
final - will enable a comprehensive implementation of reflexive, supportive and normative
positions in order to determine jointly the specific substantive, procedural and activity
aspects of this activity at various project levels.

The results are valuable for managers and developer teams of the main professional
educational programs of higher education based on the requirements of updated Federal
State Educational Standards, for tutors involved in the organization and maintenance of
individual educational paths of future teachers, and for the research and teaching staff of
educational organizations of higher education, providing individualization of the content
and technologies of professional education of future teachers, as well as for employers
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involved in the development of individual educational paths and in the quality assessment
of their implementation.

The results also inform implementation by the universities of the main professional
educational programs related to the enlarged group “Education and Pedagogy” of a new
generation, to ensure they meet the requirements of modern society and the labor market,
as well as individual requests and needs of students.
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AHHOTAaNUA

Heob6xoanmocts popmupoBamst 1ud)poBoil KOMIIETEHTHOCTI TI€arora aKTyaI3nupyeT Co3faHme
(dyH/IaMeHTAIbHOI HAYYHOI 6a3bl IIpOoLjecca IIOATOTOBKY Nefarornyeckyx KajgpoB U IIOBBIIIEHNS
UX KBa/IMpUKALMYU 47151 pabOTBhI B yCIOBMsIX L poBU3aLyy 061ero 06pasoBaHmst. IT0 CTaHOBUTCS
TeM 60j1ee BOCTPeGOBAHHBIM B YCTIOBUSIX MAHAEMUM, 00YCTIOBUBLIEN 0COOEHHOCTH IIPOVCXOMAIINX
r106anpHbIX TpaHcopMaluit B cepe 06pa3oBaHMsl, KOTOPOE MOTHOCTHIO IIEPELIO HA AUCTaH-
LVIOHHBIIT PeXIM BO BCeX pernoHax Poccru. OpHako obmieit mpo61eMoii A/t BCeX PernoHOB siB-
JIAE€TCA TO, YTO MHOI'ME IIeaaroru, MKOJAbHUKN U UX pOI[I/ITe}II/I OKa3a/IMChb HEAOCTAaTOYHO IOTOBBI
IICHXO/IOTMYIECKI K TIO/THOMY IIepeXozy Ha 1udpoBoe o6pazoBaHe. B CBs3Y € 9TUM eCTh OCHOBaHUS
TOBOPUTH O MPOOIEMHOIT CUTyaIy B 06pasoBaHUM B Imporiecce HudpoBU3ALINY 1 HEOOXOAMMOCTH
ee IIPeoJjo/IeH L.

IIpoBefieH aHANIM3 TEKYIell CUTyaluy B LMIKOJTBHOM OOpPAa3OBaHMM B YCTOBMAX IMpPOBM3ALINM
1 BceoO11ero epexofia K OHMIaH-00y4e N0 00yIeHNIO 11 CBS3aHHBIX C Hell TeHeHIINIT B [Ie[arorn-
4ecKoM 00pasoBaHNI, BbIABIEHHBIX ITyTEM OIIPOCA I1eJaroroB I PYKOBOANUTeIeil 06pa3oBaTeIbHbIX
opraxusaruit (6omee 150 4es.), M3y4eHNMS COBPEMEHHbIX KOHIIENTYa/IbHBIX ITOAXOO0B K LI(POBI-
3auun 06pasoBaHMsl, CBSI3AHHOTO C 9TUM IIPOLLECCOM MeHTU(UKALMY HU(pPOBBIX KOMIIETEHIINI
I1e/jaroroB, pa3paboTKy 06beKTUBHOTO MHCTPYMEHTAPYS LS X M3MEePEHIIL.

HpeHCTaBTIeHHbIe B CTaTbe MaTepMaHbI IIO3BOIAKT OHpeHe}II/ITb KOHL[eHTyaTII)HI)Ie IIOaxXoabl K pa3—
paboTke KapThl [M(PPOBBIX KOMIIETEHIII [I€JATOTOB, MEXaHI3MOB 11 NHCTPYMEHTOB BBISIB/ICHIS,
I/[J:[eHTI/[q)I/IKaLU/H/I 7 OL€HKU L[I/I(i)pOBI)IX KOMHCTCHLU/Iﬁ[ COBpeMeHHOrO mnegarora, aBTOMaTV[sVIpOBaH'
HOI1 CuCTeMe BBISB/IEHNsI COPMUPOBAHHOCTH: 1) KIIIOUEBBIX KOMIIETEHIINII [Iefjarora B YCIOBUAX
11HPOBOIT 9KOHOMIKI; 2) IM(PPOBIX KOMIIETEHINIT TTeilarora

KiroueBble croBa: 11ppoBble KOMIIETEHIMM, K/II0YeBble KOMIETEHIUY [1(POBOIT S3KOHOMUK,
MHCTpYMeHTapuii, dpoBOIl TpeHaXep, MPOrpaMMa-TeCTUPOBIINK, KaPTa KOMIIETEHINI1, KOTHM-
TUBHOE MOJeNMpoBaHNe, SIKyTus, 9/eKTpoHHOe 00ydeHe, 1udpoBusanys 06pasoBaHs, LOIOT-
HUTeNIbHOE IIPodeccnoHaIbHOE 06pasoBaHue.
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Abstract

The need for developing a teacher’s digital competency requires the creation of a fundamental
scientific base for the process of training teachers and their professional development to enable
them to work in the context of digitization of general education. In the Covid-19 pandemic, global
transformations are taking place in the field of education. All regions of Russia have switched
completely into remote mode. According to Interfax, based on the research of the Higher School
of Economics NRU, the Republic of Sakha (Yakutia) is the best in Russia in terms of technical
equipment for teachers and schoolchildren today. This study covered 22,600 teachers in 73 regions
of the country. In Yakutia 61% of teachers conduct online learning, while the average in Russia is
25%. However, the common problem across all regions is that teachers, schoolchildren and their
parents lack psychological readiness for a complete transition to digital education. This explains
the emerging situation of conflict, background stress, as well as frequent cases of imitative distance
education and e-learning. In this regard, there is a need to discuss the problems facing education in
the digitization process and the need to overcome them. This paper analyses the current situation
in school education in the context of digitization and a universal transition to online learning.
Graduate students of the NEFU Institute for Continuing Professional Education conducted a
survey of teachers and school leaders. This was aimed at identifying attitudes towards the process of
digitization of school education and ownership of ICT, and some digital competencies of teachers
and educational leaders. The results confirmed the relevance of the research problem and revealed
the most acute contradictions associated with the lack of digital competencies among teachers in
Yakutia.

The study examined modern conceptual approaches to the digitization of education, the identification
of digital competencies of teachers, and the development of objective measurement tools. A digital
teacher competency map is being developed, with a toolkit that integrates key competencies of the
digital economy and digital competencies, together with tester program (a digital simulator) to
identify the formation of: (a) a set of the teacher’s core competencies in the digital economy and (b)
a set of teachers’ digital competencies.

The following factors were taken into account in developing the tools: conceptual approaches in
modern scientific and pedagogical research to identify, identify and assess the level of formation
of digital competencies of a modern teacher; methodological substantiation of cognitive modeling
of the competencies studied; assumptions of the most optimal combinations of key and digital
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competencies for teachers of different subject areas and levels of education; interconnection
and interdependence of some professional deficits associated with a deficit of key and digital
competencies.

Keywords: digital competencies, key competencies of the digital economy, tools, digital simulator,
tester program, competency map, cognitive modeling, Yakutia, e-learning, digitization of education,
continuing professional education

BBenmenmne

Copepskanne 111ppoBoro 06pasoBaHms IEaroroB B HACTOAIIEE BPeMs YCUIEHHO
UICCTIETyeTCsl YYeHBIMM MHOTUX cTpaH. IloHATHA «umdpoBas OUIaKTUKa», «OUPpoBasd
TPaMOTHOCTb», «111ppoBOe 0OpasoBaHUe» IIMPOKO OOCYKAAITCSA B IpodeccnoHanbHoI
cpere.

CoBpeMeHHBIIT MefIaroT ITOCTOSTHHO HAaXO[UTCs B 30HE PAa3BUTHUA, OCOOEHHO B IU-
POBOIT, TEXHOIOIMYECK) HAChIIIeHHOI cpefie. CoOBITIA IOCTefHero MecsAna B Poccun,
CBs3aHHbIEe C KOPOHABUPYCHOIT IIaHJeMMeil B MMpe, B TOM ducie u B Poccun, u B Pe-
cry6rmke Caxa (SIKyTumst), peskuit IIOBCEMECTHBII IIEPEX0/; B JUCTAHIMOHHYIO (HOpMy
06y4eHNs 4eTKO [OKa3ai, B KAKOM PyciIe JOIDKHO UATH Pa3BUTHe MeJaroros B mpodec-
CMOHA/IPHOM IUIaHe MEHHO B II1(POBOIL cpefe.

Pecriy6rmuxa Caxa (SIxyrtus), Bxois B cocTaB [lalbHEBOCTOUHOTO (efepaabHOTO
OKpYTa, IMeeT CBOU Crieljudaeckue 0CO6eHHOCTH, TaK1e KaK 9KCTPeMasIbHbIe IIPUPOJ-
HO-K/IMMAaT14yecKye U reorpagudeckne yClIoBUsA, YaT€HHOCTb HaCeJIeHHBIX TyHKTOB OT
LIEHTPOB, C71a00 pasBuUTasA TPAHCIIOPTHAA CXeMa U 3HAUMTe/IbHAA Pa3pe>KeHHOCTDb Hace-
NeHus1, 0OyCIOBMBAIOIIIE COMATbHO-9KOHOMIUYecK1e ocobenHocTr u fip. [Ipu sTom
9KOHOMUKY CaMOTO CEeBEPHOIO perroHa Poccym MOXKHO oXapaKTepu30BaTb Kak JMHA-
MMYHO pasBuBapolyocsa. CeropHsa SIKyTun HyxHa coOCTBeHHas S9KOHOMMKA HecChIpbe-
BOTO CEKTOpa, KpeaTVBHAs MHAYCTpUA. B cBA3M ¢ 9TMM Ha COBpeMEHHOM I3Talle Iepef
obpasoBannem Pecriybmuku Caxa (SIKyTns) ctont 3afada TpaHcOpMaLnu CUCTEMBI 06-
pasoBaHIsI, BBEfIEHVIsI HOBOTO CTaHAPTa J/IsI BCEX YPOBHEN 00pasoBaHMs, OPUEHTUPO-
BaHHOCTY Ha «yMHYI0 9KOHOMMKY». BakHOe 3HaueHMe IPUaeTCs COBPEMEHHOMY OCHA-
I[eHMI0 00pa30BaTeIbHOTO IIpoliecca U uHTerpanyu B nudposyo cpeny (Teachers and
schoolchildren of Yakutia, 2020).

PasButrie um¢poBbIX TEXHOIOTUIT U X MACIITAOHOE BHEIPEHNE BO BCE OTPAC/IN
(bopMUpYIOT HOBBIE TpeOOBAHNUA K KOMIIETEHIVAM y4nTesneil. B obpasoBarenbHoOll cu-
creMe 1M(POBbIE KOMIIETEHIMM CTAHOBSITCSI TeM KPEaTUBHBIM (DAKTOPOM, KOTOPHII
TpaHCPOPMUPYACh B MHTE/UIEKTYANIbHBII pecypc, TeHepupyeT aGQpeKTNBHOe pasBUTHE
CHCTeMBL

B coBpeMeHHBIX yCIOBUAX pasBuUTHA LUpoBU3anuy obijero o6pasoBaHus, Korja
OCHOBHOE BHUMaHUe yfie/ieTca pOPMUPOBAHNIO Y 00yJarommxcs Iy(POBBIX KOMIIe-
TEHIIMI KaK MHTETPaIbHBIX KAYeCTB IMIHOCTH, B IIEPBYIO OUePe/ib 9TO OTHOCUTCA 1 K Ca-
MM IIeIaTOTaM.

Pa6ora Hap| cTaThbeil cOBIama CO BpeMeHeM ITOOAIbHBIX, TIOBCEMECTHBIX M3MEeHEeH NI
B 06pa3oBaHMy, KOT/Ia 32 HECKOJIBKO JHEIT BCe YPOBHI 00pa3oBaHIsI TEPEIUIN B OHJIAIH-
¢dopmat. MOXXHO yTBEp>K/IaTh, YTO B HACTOsIIIlee BPeMs MBI Ilepe)XMBaeM IEePUOJ, CAMBIX
PafMKATbHBIX U [IyOMHHBIX TpaHCPOPMALIT 00pa30BaHMs B CBSISY C IIAH/EMIIEN, BbI3-
BaHHOII KOpOHaBMPYCHOI MHGeKImeil. O6 9TOM CBUJIETENBCTBYIOT ¥ HEIIOCPEICTBEH-
HBIIT OIBIT ABTOPOB CTAThM, ¥ HaO/MIOAaeMast IPAKTUKA, M MHOXKECTBO aHAIMTUIECKIX
ny6mvkanmit. Tak, E. Karanep, roBopst 0 MOAKIIOUEHNN YHUBEPCUTETOB K OHJIAIH-00-
YYIeHNN B IIOKOBOM PeXIMe 1 BBI3BAHHBIX 9TUM IPOTUBOPEUNSIX, OTMEYaeT HeOOXOM-
MOCTb 00pa3oBaTeIbHON aHAIMTUKM, KOTOpast OyfeT coco6cTBOBaTh (GOpMUPOBAHNIO
Ka4eCTBEHHOTO OHIAH-06pasoBaHus. /i1 HETo XapaKTepHbI TaKle KadeCTBa, KaK Ya-
cTas CMeHa aKTUBHOCTEl Kax/ble 5-20 MIUHYT; KaueCTBEHHOE MHTePAKTUBHOE 00CyXe-
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HIte ¢ 6OJIBIIION TPYIIIION; COYeTaHMe CUHXPOHHOTO (00CyX/eHe Keiica C yIaCTHIKAMMI)
I ACMHXPOHHOTO (BBIIIO/HEHNE 3aJaHNil B yEOOHOe J/I HUX BPeMsI; BUAEO 1 ayAuo, BbI-
CTPOEHHBIE B IIe/IOCTHBIIT Kypc) pexxuMoB pabotsr (Kaganer, 2020).

Ha nepBoMm aTarme mcciefoBaHusA HaC MHTEPECOBA/IN C/IEYIOLIVIe BOIIPOCHL:

1. KakoBbl KOHIIeNTya/bHbIe IIOAXOAbI B COBPEMEHHbBIX HAYYHO-IIE[JarOTMYeCKUX
VICCTIEIOBAHNAX K BBIABIICHUIO, UACHTUNKALMY U OLleHKe YPOBH: c(OPMUPOBAHHOCTI
1nbPOBBIX KOMITETEHI[UIT COBPEMEHHOTO Iefarora?

2. KakoBpl Hambosiee ONTUMAaNIbHbIE COUYETaHMs KTI0UeBbIX 1 1M (PPOBLIX KOMIIETEH-
LV [/Is1 [IefJarOTOB PAsHbIX IIPEMETHBIX 00/IacTell U CTyIeHel 06pasoBaHms?

3. Kakue xBamu¢pukanmonssle (mpodeccuoHanbHble) AeUINUTH BO3MOXKHO BbIS-
BUTD HAPSAY C AeULIUTOM KII0UeBBIX I U(PPOBBIX KOMIETEHIMIT?

4. KaxoBbI MeTOJ0/IOrM4ecKiie 000CHOBaHMsI KOTHUTUBHOTO MOZE/IMPOBaHIA YICCTIe-
IyeMbIX KOMIIETEeHLIMIT?

MaTepmanm M METOAbI

B meparormueckoil HayKe HaKOIUIEH JJOCTaTOYHBIN 00BeM UCCIeHOBAHUI, ITOCBS-
I[EHHBIX PAa3/IMYHBIM acleKTaM OOpasoBaHMs B3POC/IBIX, HEIPEPBIBHOTO I€arori-
YEeCKOTO WM [JOTIOJIHUTENbHOTO mpodeccuonanpHoro obpasoBaHus mepgaroroB. He
MMesl BOSMOXKHOCTM B paMKaX CTaTby OCTAHABIMBATLCS Ha 0030pe TPYLOB yBaXkKaeMbIX
Y TIPU3HAHHBIX POCCUIICKMX U 3apyOeXXHBIX UCCIefoBaTeell MPOIUIBIX JIeT, OTMETUM,
YTO B MOCJIEfHNE TOABI BCe OOIIbllle HAYYHBIX PAOOT MOCBSAIIEHO POCCUIICKOMY 1 3apy-
Oe>KHOMY OIIBITY BHEJPEHN A HAIMOHA/ILHON paMKI KBaIM(UKALNIL M CBA3aHHBIX C HUM
npeo6pa3oBaHMAX B IpodeccroHanbHOM 00pa3soBaHMN Ha OCHOBE MHTErPalui TEOPUN
U OpakTUKM IpodeccroHaTbHOro 06pasoBaHmsi, 00eCredeHnI0 B3anMoeiicTBIs chep
06pasoBaHMsI M TPYAQ, CBSI3AHHBIM C 9TUM aKTYaIbHBIM IPO6IeMaM COTIPSIKEHNUS CUCTEM
00pa3oBaHMs ¥ HE3aBUCUMOI OljeHKM KBammbukauii, nubposusanuu o6pasoBaHms,
PasBUTHA 9TEKTPOHHOTO 00ydenws, B T.4. B AI10, u mp.

AHanmu3 CyljecTBYIOIMX padoT II0 TeMe MCCIeOBaHMA IOKa3blBaeT, YTO B HACTO-
sillee BpeMsi HeJOCTATOYHO MCC/IeLOBAHDI 3a[jaUl, CBSI3aHHbIE C OLIEHKOI 1 GOpMUpo-
BaHMeM IUQPOBBIX KOMIETeHLMI Iefarora. TpeOyoT pelleHUsA ¥ BOIPOCHI OLIEHKU
POBBIX KOMIIETEHIIMII TIefJarora, ¢ TOYKY 3peHMsI CCTEMHOTO aHa/MN3a, paspaboTKu
YHUBEPCAIbHOTO A/ITOPUTMA OLIEHKY IM(POBBIX KOMIIETEHIVII ITeflarOroB Ha COOTBETCT-
Bite TpeboBaHMAM 1M poBU3aLMY 06pa30BATEIBHOTO IIPOIjecca.

®opmuposanne 1M(POBBIX KOMIIETEHIUI MEeJaroroB IPOMCXOAUT B Ipoljecce
peamusanuy KOMIIETEHTHOCTHBIX IIPOTPaMM [OIOTHUTEIBHOTO MPOdecCcroHanbHOro
obpaszoBaums. Peannsaimsi KOMIIETEHTHOCTHON MOJe/IM IIPOTPaMM IOBBIIIEHMsT KBa-
nuduKaLMK TIefaroroB TpebyeT KapAMHAIbHON CMEHbI COffep)KaHNs M CTPYKTYPBI -
TaKTUYeCKUX VI OLIEHOYHBIX CPEAICTB, a TAKXKe METOM[OB VI TEXHOJIOTUII UX IMPUMEHEHUA
B 06pa3oBaTenbHOM mpotecce. KoMImeTeHTHOCTHBII TOXO0 OCHOBBIBAETCS HA OL[eHMBA-
HUY YpOBHA CHOPMMPOBAHHOCTY KOMIIETEHIINII, BKTIOYAIOIUX HapsALy CO 3HAaHNEBBIM
KOMIIOHEHTOM KOTHUTUBHYIO, TMYHOCTHYIO, I[eHHOCTHYIO, MEXKYIbTYPHYIO U JpyTue
cocrapyaoomue (Matukhin & Nizkodubov, 2013). JlaHHbIe KOMIIOHEHTB! YYUTBIBAIOTCSA
IIPY OLIEHVBAHUM JTI0OBIX KOMIIETEHIVIT, B TOM YNCTTe UPPOBDIX.

ITpoBeyeH aHaIN3 HAYYHBIX CTAaTell, ONYOIMKOBAaHHBIX B M3[AHNUAX, MHACKCUPYEMbIX
B 6asax maHHBIX WoS 1 Scopus 3a mepuog 2018 — 2020 rr. ITouck u oT60op MaTepuana
OCYILeCTBIIAJICA 110 K/IIOYEBBIM CJIOBaM «LM(POBbIe KOMIIETEHIINI [IeJar0TOB», «U(Ppo-
BIM3aLVsl 00PAa30BAHNUA», «3TIEKTPOHHOE 00yUeHNMe», «OlleHKa KOMIIeTeHI[UI». 3/ech He-
00XO[VIMO OTMETUTb, 4T0, KaK B Pexomenpamysax IOHECKO, Tak u B M3y4eHHBIX MaTe-
puanax, 3apybe)XHbBIMI aBTOpaMM 4acTo UCIOnb3yetcst moHsaTre «VKT-kommereHnm»
KaK UJJEeHTMYHOE W PAaBHO3HAYHOE MOHATHIO «M(POBbIe KOMIETEHI[MN». TepMuHO-
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JIOTMYeCKUIT ACIIeKT IPo6/IeMbl UCCIeOBAHNMS TPeOyeT OTHEIbHOrO PACCMOTPEHNS, YTO
B paMKaX HacTOsAIel CTaTby He ABJIAETCA IPeMeTOM aHa/IN3a.

McGarr u McDonagh B onmy6/11MK0OBaHHBIX NCC/IEIOBAaHUAX 11(POBOI KOMIIETEHT-
HOCTY OYIYIIVX ITeflarOrOB BHIE/IAIOT TPV OCHOBHBIX MOZIXOfIA: 1) oIpenenieHNe KO-
YeCTBEHHBIX U KaUeCTBEHHBIX XapPAKTEPUCTUK MCIIOIb30BAHNUS [(PPOBBIX TEXHOIOTMI
B IIKOJIe, 2) BbIABIeHMe Brafenus neparoramu VIKT B cooTBeTcTBUM C TpeGOBaHMAMY
HallMOHA/IbHBIX CTAHZAPTOB U IIPOTpaMM, 3) OLieHMBaHME HABBIKOB YYAIIMXCS IIO BbI-
nonHeHuto 3aganuit B oomactu MIKT (McGarr & McDonagh, 2019, p. 36). ITo MHeHuIo
Y4YEHBIX, 3HAUMTE/NbHBIN paspblB Mexxny Teopueil VIKT-komreTeHnuii, OoTpa)KeHHON
B HayKe U HAallMOHATbHBIX CTAH[APTaX U TPeOOBAHWAX, U NMPAKTUKOI VX IIPYMEHEHI
B 00yUeHNM ¥ OL[eHMBAHNM 3HAHMII CTABUT IIP06JIeMy Kak To4HOro onpepenenus VIKT-
KOMIIETEHIUIT MefaroroB (TepMIHOIOTMYECKIII aclleKT), TaK U pa3paboTKM COOTBETCT-
BYIOIMX MHCTPYMEHTOB JI/II MX OLIeHKI.

Ketil-Engen (2019) otxoput ot TpapguuuonHoro nonnmanus VIKT-komneTeHuii
KaK YHUBEpPCA/IbHBIX 3HAHUIT 1 YMEHMII, TOAXOMAIINX [/IS PellleHNs TI00bIX 3azad 6e3
IPUBA3KM K KOHKPETHOI 06JIaCTV WM CUTYallMy, ¥ TOBOPUT O KOMIUIEKCe B3aMMOC-
BsasanHbIX VIKT-kommerenmuit. Onmpasce Ha Teopuio «goMecTukanun», Ketil-Engen
(2019) paccmarprBaeT KOMIIETEHTHOCTD nefarora B obmactu VIKT He Tonmbko Kak yMe-
HIIe IPUMEHATh 11M(POBbIE TEXHOMIOINN [I/IsI TOAAEPIKKI YIeOHOI AesATeNbHOCTHU, HO
U KakK 0ojlee IIMPOKMIT HaBBIK VICIO/Ib30BAHNUSA 3M€KTPOHHBIX CPEJICTB U T€XHOJOTUII
IPUMEHNUTEIBHO K Pas/INYHbIM 3afadaM U CUTYAL[MAM, COITIACHO OCOOEHHOCTAM 3Ha-
HIEBOTO 00111ecTBa, a TaKXxe 6oJIee TTyboKoe 0CO3HaHNe COLMOKYIbTYPHOI pomu 1ud-
POBBIX TEXHOJIOTUIL.

B pabote xomymbuiickux uccnenopateneit Manzuoli, Garcia n Cifuentes (2016) oc-
BEIIIAIOTCSI HEKOTOpble METOMO/IOTIYecKe oaxoapl K nsMepenno VIKT-komnerenumit
nefiaroros. BT paspaboTaH ONPOCHMK U3 47 BOIPOCOB, Pa3OMTHIX Ha YeThIpe TPYIIIILI:
UCIO/Ib30BaHNe NH(POPMALVOHHDBIX TEXHOIOTHIL: 1) B aKafleMIYeCKNX Lie/sx, 2) B Ipe-
nofiaBaHny, 3) A oby4arommxca 1 4) MHHOBaIMM B o6pasoBaHuy, cesasaHHble ¢ MIKT.

B cratbe Kiss (2017) mpuBemeHBI pe3yIbTaThl CPaBHUTEIBHOTO MCCIELOBAHIIA
VKT-koMneTeHIMI CIOBAIKUX M CePOCKUX CTYAEHTOB C MCHOMb30BAHUEM OIIPOCHMKA
u3 14 NIyHKTOB, CTPYIIMPOBAHHBIX IO TPeM pasfienaM: 6a30Bble KOMIIETEHINN, [IPHU-
K/IaJiHble KOMIIETEHIMY U 9THYecKue KoMeTeHyn. VIncTpymenTtapuii Kiss (2017) pas-
paboraH Ha OCHOBe LIKa/bl JlefikepTa U3 YeThIpex rpajalinii, TPy aHA/IN3e JAHHbIX ObT
ucnonb3oBad U-KpuTepuit MaHHa-YUTHHI, KOTOpbIE II03BOIMINO IIOTYyIUTD JOCTOBEPHO
TOYHbIE Pe3y/IbTaThl.

Viccnemosarenn I'entckoro ynusepcurera Tondeur et al. (2017) npu paspaborke
MHCTPYMEHTa caMOOILleHKN 1o BiafieHnto VIKT-komnereHIMAMM [UIA CTYLEHTOB Ilefja-
TOTMYECKOTO TPOGWIA BBIfIENAIOT iBa OCHOBHBIX, B3auMo3aBMcUMbIX Buma VIKT-kom-
HeTeHI VT IeJaroros: a) KOMIETEHII 110 OKA3aHMIO MIOAAEeP>KKM YYaIMMCA B MCIIOTIb-
sosaHym VIKT B kmacce n 6) komnereHuuy 1o ucnonbsosanuio VIKT mna paspaborkn
06pasoBaTebHBIX IPOTPAMM.

B pabote HopBe>xcKux uccnenopateneit Langset, Jacobsen u Haugsbakken (2018) oc-
BellleH OIBIT peann3alyy MporpaMM HelpepbiBHOro obpasosatus B popmare MOOC
Ha OCHOBe KOOIIepaluy IpernojiaBaTesiell Ha Me3oypoBHe. ITO MO3BOJIAET MPeIOKUTD
nemaroram 6osee BOCTpeOGOBaHHBIN LM(POBOIl KOHTEHT, B OTANYNME OT AUPEKTUBHO
HpefIaraeMbIX y4e6HbIX pecypcoB, KOTOPbIe He BOCIIPMHUMAKOTCA HO/DKHBIM 06pasoM
IefjaroraMif, He CIIOCOOCTBYIOT PACHpOCTPAHEHMIO HOBBIX LU(PPOBBIX IPAKTUK U HE
HOJ/IeP>KUBAIOT HEOOXOVMble M3MeHeHNA LU(POBOIl KyIbTyphl. Langset 1 coaBTOPHI
(2018) B mporiecce MeXAYHAPOLHOTO CPABHNUTENIBHOTO VCC/IELOBAHNS BBUB/ILAIN (hak-
TOPBI, COAEIICTBYIOMINE M, HATIPOTUB, IIPENATCTBYIOIE GOPMUPOBAHNIO Y PA3BUTHUIO

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 193



Education and Self Development. Volume 15, Ne 3, 2020

MKT-KoMIeTeHTHOCTeN yanTesneil 1 NH(POPMALMOHHON IPaMOTHOCTH yJamuxcs. Vc-
CJIefloBaHIIe OTBEYaIO Ha [jBa OCHOBHBIX BoIlpoca: 1) BiausHue Ha ucnonb3oBanue VIKT
B 00yUeHNM B PasHBIX 0OpasOBaTeIbHBIX CUCTEMAX OKAa3bIBAIOT TAKMX [TOKA3aTeIelt, KaK
ocHaieHHOCTDb 1Ko VIKT, mpodeccuoHanbHble KOMIETEHIVN M KBaIM(DUKALIN YII-
Tejell, Le/M IIKOJIbHOTO O0OpasoBaHMs 1 yPOBEHb MPO(ECCHOHATBHON CaMOOLIEHKN
y4uTesIel; 2) CBSA3b MEXAY NPUHATBIM YPOBHEM IIPMEMIEMOrO IPVUMEHEHUA YUUTeIIA-
M KOMIIBIOTEPOB B LIKOJIE C KOMIIBIOTEPHOI IPaMOTHOCTBIO YUALINXCsl B Pa3HbIX 00pa-
30BaTe/IbHBIX CHCTeMaxX. /1A aHanM3a aBTOPBI UCIIONIb30BA/IY JAHHDIE YeThIPeX CTPaH:
Ascrpamun, Hopsernn, Yexunu n I'epmanum, momydeHHble B Xofe MeXXTyHapOIHOTO
VICCTIEOBaHUA KOMIIbIoTepHON 1 MHpopManymoHHoi rpamorHoctu ICILS 2013 ropa
(ICILS — International Computer and Information Literacy Study), opranusosanuoro
MexxayHapogHOI accommariyeli 1o oneHke y4eOHsix goctypkennit (IEA). [Januble 6bim
pacmpeneneHbl Ha YeTblpe MHPOPMAIMOHHBIX COCTAB/SIOMUX: 1) NMMYIHBIE aHKETHBIE
IaHHble yJaiuxcs 8-ro ropa o6ydeHys (II0JI, SMUTPALIVIOHHBIN CTaTyC, 0OpasoBaTe/ib-
HBIII yPOBEHDb POAUTEIEN); 2) pe3yAbTaThl TeCTUPOBAaHNA KOMIILIOTEPHOI I'PaMOTHOCTI
y4alerocs; 3) gaHHble o Koje (0 TexHudeckoi ocHameHHocty VIKT-cpencrBamy, 1ie-
11X 00pa3oBaHMs U KadecTBe IMPOeCCHOHAIBHBIX KaIpoB); 4) MOKasaTenu mpodeccuo-
HaJIbHOJI CAMOOLIEHKY YYMUTEJIE.

B nccneposanuu Ally (2019) paccMoTpeHsI paKTOpBI, Biusomne Ha GOpMUpPOBaHIEe
napaMeTpoB obpasoBaHMs OynylLero, 1 pa3paboTKa Ha MX OCHOBE KOMIIETEHIUII Iefja-
rora. B ocHOBe MeTOZOMOrMM UCCTIEHOBAHNS JIOKUT aHamm3 1 060061[eHe S9KCIIEPTHOTO
MHEH CIIelMaICTOB U3 mectu cTpal (ABcrpus, Kanapa, Kurait, I'perys, Manaiisus u
I[IIBerysi) Ha OCHOBE VX OIIBITA MCIIO/Ib30BAHVS HHOBAIMOHHBIX TEXHOJIOTUII JIsI TIpe-
IIOfIaBaHN, @ TAK)Ke OIIbITA YICIONIb30BaHNA LM(POBBIX TEXHOIOTMIL 1 MHHOBAIIVIOHHBIX
MmeronoB 00ydenuss, Kak MOOC, 1CKyCCTBEHHBII MHTE/UIEKT, JOIOMHEHHAS I BUPTY-
aJIbHas PeaIbHOCTY, OH/IAH U MOOMIbHOe oOydeHne. B xone mccnegoBanus ObUM BbI-
meneHbl 105 KOMIIETEHIUIT TI€[ArOrOB, CTPYIIIMPOBAHHBIE 3aTeM IO [EBATH OOIACTIM:
KmoueBble, ocHOBHBIe (General); ucnonb3oBanne 1udpossix Texuonoruit (Use digital
technology), ucronpsoBanue pasmM4HbIX HUPPOBBIX 06pasoBaTenbHbIX pecypcos (Re-
mix digital learning resources), kommynukanys (Communication), copeiicTBue obyde-
umo (Facilitate Learning), megarornueckue crparernu (Pedagogical strategies), orjeHnBa-
Hte 06yueHns (Assess learning) u muunble kadecTBa (Personal characteristics).

ITo Ally (2019), nemaror B HegamekoM OyayiieM OyzeT BecTyt 0Opa3oBaTENIbHYIO fie-
ATeJIBHOCTb B HNApPTHEPCTBE C pOOOTAMM-YUUTENAMY, B BUPTYAIbHON Cpefie, TOITOMY
OIHOIT 3 OCHOBHBIX 00/1acTeil KOMIETEHIINI aBTOP CUMTAET 0OIaCTh KOMIIETEHIINIT CO-
mericTBuA, moamep>xkn obpasoBanusa (Facilitate Learning), B paMkax KOTOpoii Hefaror
IOJDKEH YMETb, B YACTHOCTH: IIEPCOHAIM3MPOBATh O0yUIeHNe [/ OT/e/IbHbIX YIEHIKOB,
CBOEBPEMEHHO OTBeYaTh Ha BOIIPOCHI YYAIIMXCS, MOOWIBHO MEHATb CTpaTernu obyde-
HISI /11 YIOB/IETBOPEHIISI OTPeOHOCTeI! y4aIerocs, 6bITh puMepoM mpodeccuoHana
1 ppOBOIL SMOXY, MOTMBMPOBATD YYALIMXCSA YUUTHCS, HOOLIPATH COLMATIBHOE B3aMIMO-
HeVICTBIE MeXK/Y YYAIVIMUCH, [eMOHCTPUPOBATh IPABIIbHOE BUPTYalIbHOE IOBECHIE,
OBITb JOCTYIIHBIM ¥ OBITH IPYIMEPOM IPAXKJAHCTBEHHOCTI I OTBETCTBEHHOCTH B LI po-
BOIL cpefe.

Tomczyk (2020) nccnenoBana nyudpoBas rpaMOTHOCTD NOIBCKUX MIEAAroroB B 00-
JIACTV TIPOTUBOCTOSIHMS LU(POBBIM yrposaM. 110 MHEHMIO aBTOpa, COBPEMEHHas! IIKO-
Jla — 9TO COLMAIbHBII MHCTUTYT, KOTOPBI/l He TOJBKO aKTMBHO BHeApseT LudpOBbIe
TEXHOJIOTHI B 06PAa30BaTE/NbHYIO IPAKTUKY, HO M TOTOBUT YYAIIMXCS K 3alUTe OT pac-
TYILETO YMC/Ia MHTEPHET-YIPO3, a K/II0YEeBbIM 3JIEMEHTOM JAHHOTO IIpoliecca ABJAeTCS
KOMIIETeHTHBII, LieJIeHallpaBIeHHO AelicTByoluii negaror. OnpocHuk Tomczyk (2020)
COCTOSI U3 ABYX pasfesioB: 1) muuHas nHpOpMauus 1 caMOOLieHKa (1071, BO3PACT, OIIbIT
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paboThI, YacTOTA IPUMeHEeHNs 1N(POBBIX TEXHOIOTHUIT B 00yIeHNN, CAMOOIIeHKa Ii11-
POBOJIT TPaMOTHOCTH M T.J.), 2) U3MepeHue KOMIIeTeHIINIT, CBsI3aHHBIX C obecredeHneM
1u¢poBoIl 6e301IaCHOCTH, MO LIECTV HAIPABIEHMAM: TeXHUYeCKas 6e30I1acHOCTb IIpu
JICIIO/Ib30BAHNUM Me/IJa; OLleHKa JOCTOBEPHOCTH MH(pOpMalui; 6e30ImacHas KOMMYHIKa-
L¥sT; COXPaHeHMe aHOHVMHOCTI; CO3/jaHue 6e30IaCHbIX IOTMHOB ¥ IIapOJIell; aBTOPCKOe
IIPaBO U MHTE/UIEKTya/IbHasA COOCTBEHHOCTD B L1)POBOIL Cpefe.

PesynbTarel 1 06CyKaeHNe

[TepexxuBaeMbli POCCUIICKMM OOpasOBaHMEM OIIBIT CTPEMUTENIBHOIO Iepexofia
Ha OHJIalH-pOpMaT TpebyeT Cepbe3HOro M3Yy4YeHUsA M OCMBbICTeHN:. [Ipy opranusanum
AMUCTAHIMOHHOTO OOy4YeHMsI B HePaBHBIX YCIOBIUAX OKA3bIBAIOTCA TIEfATOTM TOPOJICKIX
U CeIbCKUX TocenieHuit, LleHTpanbHOll 30HBI SIKyTUM ¥ CeBEpPHBIX, 0COOEHHO apKTude-
CKMX OT/Ia/IeHHbBIX PailOHOB, I7ie He TOIbKO XY>Ke TeXHIIeCKasi OCHAIIEHHOCTD CYOBEKTOB
06pa3oBaHIiA M CYLIeCTBEHHO Mefl/IeHHee CKOPOCTDb MIHTEPHeT-COeAMHEeHN A, HO 1 60JIblle
IefJaroroB, Y KOTOPBIX UMEIOTCSA MpOodeccroHaIbHble AeUINTDI, BBI3BAaHHbIE OTYACTH
YKa3aHHBIMI Bbllle TpyanHaMn. K TakyuM BbIBO#AM aBTOPBI CTAaTbU IMPUIUIN B Pe3yiib-
TaTe MCCIeloBaHmI, IpoBoguBLIMXCcA B 2015-2017 rr.: B poLiecce peannsalyy rocyfap-
CTBeHHOTO KOHTpakTa Ne15-01/01 ot 10.06.2015 r. 110 AMCTAaHI[MOHHOMY MHTEPAKTUBHO-
My 00y4eHHIO MefaroroB obpasoBaTenbHbIX opranusanuit Pecryomikn Caxa (Skyrns)
AHITIMIICKOMY fA3BIKY IpenofiaBaTenamMu - Hocurenamu a3bika; HVP «[lomomautensroe
npodeccroHanbHOe 06pasoBaHIie B YCIOBIUAX COBPEMEHHBIX TPaHC(HOPMAIINIL ¥ MX BIINU-
sIHNe Ha Ka4eCTBO XXI3HN Iefaroros (Ha mpumepe Pecrry6mmkn Caxa (Sxyrtust) n Pecmy-
6muku Kasaxcran, mpu nopfep>xke sniaymeHT ponna CBOY); yyacrue B KommmekcHbix
Hay4HBIX MccnefoBaHuAx B Pecy6mmuke Caxa (SIkyTys), HaIlpaB/IeHHBIX Ha pasBUTHE
MPOU3BOAUTEIbHBIX CUJI, IO HallpaB/ieHuo « CoBpeMeHHOe COCTOSIHME U TeHIeHLINN pas-
BUTYS JOIOIHUTEIBHOTO IpodeccroHanbHOro obpasopanus Pecriybmuku Caxa (Aky-
tns)» B 2016 — 2017 rT.

6000
B Kypchl NOBbIWEHNUA KBanuukauuy - m Kypcbl npodieccMoHansHOM NepenoaroToBkm
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4000 o
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Pucynox 1. Konuuecmso nedazoz08 u nedazozuueckux
pabomnuxos, npoweduiux o6yuenue 6 CBOY 3a 2016-2019 ze.

B pamxax nmopgepyxanHoro B 2019 r. mpoexTa « KOrHUTMBHBIE MOZIENI U Q/ITOPUTMBI
¢dopmupoBanusa 1nppoBoit KOMIIETEHTHOCT IIefjarora B yClIoBMAX IMGpoBMU3annu o6-
wgero obpasoBauusi» (rpanT POOU Ne 19-29-14030) B PTAOY BO «CeBepo-Bocrounsiit
¢denepanpubii yHuBepcuteT nmenn M.K.AMMocoBa» B siHBape 2020 T. HAYaTO MCCIERO-
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BaHIE, L[e/IbI0 KOTOPOTO SIB/ISIETCS MOBbINIEHIE 9P PEKTUBHOCTI JEATETbHOCTI ITejarora
B YCIOBUAX UdpoBu3anuy o6mero o6pasoBaHmsi IOCPESCTBOM PasBUTHS LUPPOBOIL
KOMITETEHTHOCTH [eIarora Ha OCHOBE BHEAPEHNS KOTHUTUBHBIX MOJIETIEl 1 aITOPUTMOB
OLIeHKY 1M(POBBIX KOMIIETEHIINII [IEfAroroB U IPUHATYS PELIeHNI [0 IPOeKTUPOBa-
HIIO VT KOPPEKTUPOBKE IIPOTPaMM IOBBIIIEHNST KBATUPUKALIIL.

Acnvpantamu VIHCTHMTyTa HeENpPepBIBHOTO NpOogeCcCHOHaIBHOTO 00pasoBaHMsI
CB®Y mpoBefieHO MCCIEOBaHIEe CPefU MEIAroroB U PyKOBOANUTEIEN 06pasoBaTesib-
HbIX opraHmsanuii Pecriy6muku Caxa (SIxyrus) (Ignatiev, Ivanova, & Ivanova, 2020)
(Puc. 2.1,2.2).
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Pucynox 2.1. Pesynvmamot uccnedo8anusi no yugdposuim
u IKT-xomnemenuyusim nedazozos, nposedennoix acnupanmamu MHIIO CBQY

JlaHHOe MCCIeoBaHMe BBIABIIO, YTO B YCIOBMAX Lu(pPOBOI TpaHChHOpMALUN
IIKO/IBHOTO 06Pa30BaHus BCe ellje eCTh HeOGOoIbIast JOJIsI [1earoros, He MMEHInX 000-
pyzmoBaHHOro pabouero mecra (13%), He UMeIOT ZoMa [OCTYI K MHTEpHeTY (11%), He uc-
[I0/IB3YI0T MH(GOPMALMOHHO-KOMMYHUKALIOHHBIE TEXHOIOIMN B NPOQECCIOHAIBHOI
mesitennbHOCTH (6%), He MIMEIOT OIIBITA JUCTAHIMOHHOTO CaM006pasoBanms (0Komo 24%),
He VICIIONB3YIOT 11(POBble MHCTPYMEHTHI M CEPBUCH B mpolecce obydenus (18%), ne
UCIIONB3YIOT 06pasoBaTe/nbHble IIAT(GOPMBI AUCTAHIVOHHOTO WIM 3/IEKTPOHHOTO 00-
yaenus (20%).

Cpenu 101 4esr., 3aHMMAIOIUX PYKOBOJIIINE TO/DKHOCTHU B IIKOIAX PECITyOInKy,
5% He UCIHOMB3YIOT IIATPOPMBI 3JIEKTPOHHOTO 00yUIeHMsI B 1I€/IsX HOBBIIIEHNS CBOEN
KBaIM(UKALNY, [TePCOHAIBHBIN CAIT MMEIT AUb 8% PyKOBOAUTETIEN, OJHAKO MO-
OVIbHbIE IIPUIOXKEHVSI UCIIOB3YI0T 82%, MpeAIioYTeHye AMCTAaHIMOHHBIM U OYHBIM
¢dbopmaM HOBBIIIEHNS KBAMMUKALUY OTAAIT IPUMEPHO OLMHAKOBOE KOINIECTBO PY-
KoBoauTeneit (34% u 38% COOTBETCTBEHHO), B IIOBCETHEBHOI paboTe ITaHEPHbIE COBe-
LIaHMA B OHJIAMH-PEXMME NPAKTUKYIOT CUCTeMHO 21%, mHorga — 15%, He IPaKTUKYIOT
Takyio ¢opMy paboThl 6o/blIIe TTOOBUHBI — 53% pyKoBoAUTENel 061Ie06pasoBaTeNhb-
HbIX OpraHU3aLuIi.

[TonydyeHHBIE pe3yNbTaThl MOATBEPAVIN HEOOXOAMMOCTD CIIELVAIBHOTO MCCIERO0-
BaHM OOBEKTUBHON CUTYALUN 110 [1(PPOBU3ALINI LIIKOIBHOTO 00Pa30BaHIIsL, BHISBIIN
[IPOTHBOpeYIie MeX/y [I0KA3aTe/sIMI MACCOBOTO [TepeXozia MIKOJI Ha AVCTAHIIIOHHOE I
OHJIAIH-00yIeHMe 1 pe3y/IbTaTaMu IIPOBEEHHOr0 onpoca 1o BbistaeHno VIKT- u und-
POBBIX KOMIIETEHIVIT [1eJaTOrOB ¥ PYKOBOAUTENEN SIKyTHL.
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Ucnonbayere nu Bei UKT- WmeeTe nu nepcoHanbHbIn cant Ucnonk3ayete n Bel MoGUNbHBIE
nnatopMy aneKTPOHHOTO ynpaeneHua NpUNoxeHusi B cBoel paGote?
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30% 38% 2%

Bebutaps!
13% Her, He mory
OueHUTL
15%

Pucynox 2.2. Pesynvmamot uccnedo8anust no yugdposuim
KoMNemeHyuaM pykosooumerneil 00pa306amenvHoIX 0peaHu3auuLi

Ha mepBoM 3Tame mccmegoBaHO COBPEMEHHOE COCTOsIHME IpobieMsl mpodeccro-
HAJIbHOTO M JINYHOCTHOTO Pa3BUTHUS IEJAroroB B YC/IOBISIX IydpoBusanym obpaso-
BaHWs, UX UQPPOBOI KOMIIETEHTOCTH, MOAXOL0B K MAeHTHuKaunm undpoBbIX KOM-
[IeTEHIMIT U UX OLieHKe; OIpefe/ieHbl KOHIENTyalbHble MTOAXOABI K MAEHTU(UKALNII
[ (PPOBBIX KOMITETEHIMII I€JaroroB, pa3paboTaHbl OCHOBHBIE ITOKA3aTeNN OLeHKM 11id-
POBOII KOMITETEHIIVN; M3YYeHBI TIOAXOAbI K KIaccupukanyy 1y poBbIX KOMIETEHIINIT;
paspaboTaHbl ZECKPUIITOPHI KIIOUEBbIX KOMIETEHINIT 1ndPOBOIT SKOHOMUKY, 1ndpo-
BBIX KOMIIETEHIINIT; pa3pabOTaHbl KPUTEPUM OLEHMBAHWS KOMIIETEHIUIT — OCHOBHBIE
nokasarenu oueHku pesynbratos (OITOP), mkarna oleHMBaHNA YPOBHs CPOPMMUPOBAH-
HoCTH KomreTeHnit; Ha ocHoBe OTIOP paspaboTaHbl MATPUIIBI KOMIIETEHIINIT [I/IST BCEX
9TanoB (GopMUpPOBaHMsI KOMIETEHINIT; paspaboTan GoHp oreHoYHbIX cpefcTB (POC),
COCTOSILINIT M3 PA3/IMIHBIX KOMIIETEHTHOCTHBIX, YPOBHEBBIX OLIEHOYHBIX CPEJICTB, NMe-
I0IUX U (OPMUPYIOLIILE, U OLIEHOYHbIE (PYHKIVINL.

Jlyis1 BBISIBIIEHMSI M OL[eHKM HAYalbHOTO (MCXOFHOTO) YPOBHs C(OPMUPOBAHHOCTH
y IeflaroroB K/II04YeBbIX KOMIIETEHIVIT 1IM(POBOIT 9KOHOMUKIA, TAKXKE CaMUX LM(PPOBBIX
KOMIIETEHIMIT pa3paboTaH MHCTPYMEHTAPNIL, IPU3BAHHBIIT ONIPEeTUTD AKTya/IbHBIE Pe-
aJIbHBIe TIOTPEeOHOCTH MIeflaTOrOB B YCIOBUAX PasBUTHA LM(POBOIT 9KOHOMUKIL, Ipo-
Busanuu obuiero obpasoBanus. IIpn paspaboTke MHCTPYMEHTApUsl OPUEHTVPOBAINCH
Ha cefyiouye (HaKTOpbl: KOHIENTyaTbHble ITOAXOMBI B COBPEMEHHBIX HayYHO-IIEIaro-
IMYECKNX VMCCIEOBAHMAX K BBUIB/ICHNIO, NeHTN(UKALVI 1 OLleHKe YPOBHs copmu-
POBaHHOCTM LM(POBBIX KOMIETEHINIT COBPEMEHHOIO Ie[jarora; MeTOROIOTMYECKIe
060CHOBaHVIsI KOTHUTVBHOTO MOJENMPOBAHNS CCTIEAYEMbIX KOMIIETEHIIVIT; IPE/IIONIO-
JKeHue 0 Haubojee ONTHMAIbHBIX COYETAHMAX KIIOUYEBBIX M IUPPOBBIX KOMIIETEHI[NI
IUIsI TIeJarOrOB Pa3HBIX NPESMETHBIX 00/IaCTell U CTyIeHeil 00pa30BaHIIsT; B3aNMOCBSI3b
U B3aIMOOOYC/IOB/IEHHOCTb HEKOTOPBIX IPO(eCCHOHANBHBIX Je(UINTOB, CBA3AHHBIX
¢ epUIUTOM KITFOYeBBIX 1 IM(POBBIX KOMITETEHIINIL.

3a nuckodeHneM epBoro paspena «CBefeHns o0 ceGe», BOIPOCHI CIPYINUPOBAHbI
IO pasjiesiaM, BBIJIe/IEHHBIM Ha OCHOBe aHammsa EBpomerickoit paMku 1 poBbIX KOM-
nerennuit megaroroB (Redecker & Punie, 2017), Ilepeunst KIH0O4eBBIX KOMIIETEHIINI
undposon sxonommku (Kiss, 2017) (Ilpunoxenue 1.1.), Pekomenmanuit FOHECKO
«Crpykrypa MKT-komnerentHoctu yunteneii» (UNESCO, 2019): 1) PaboTa ¢ zaHHBIMIL.
Yupasnenne nudopmareir n ganusiMy; 2) KomMyHykanms u corpygandectso. Kommy-
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HUKALUA U Koolepanus B LupoBOil MyIbTUKYIbTYpHOII cpefie; 3) Co3maHue nudpo-
BOTO KOHTEHTA: KpeaTMBHOe MblleHue; 4) besomacHocTh 1 pemrenne mpobem; 5) V-
¢dopmanmonnas 1 udpoBast rpaMOTHOCTD. KpuTndeckoe MbIlIeHIIE B TEXHOTOTNYECKH
HAaCBIIEHHOI cpefie; 6) BOIIPOCHL 110 11 1 poBBIM KOMIETEHIVIAM.

[Ipu paspaborke KapThl UPPOBBIX KOMIIETEHI[MII Mearora MCIOIb30BaHbL: le-
pedeHb KIIOUeBBIX KOMIIeTeHIMII IydpoBoit skoHomukyu Ministry of Economic
Development of Russia, 2020); Pexomengarun JOHECKO no crpykrype VIKT-xomite-
tentHocTy yuureneit (UNESCO, 2019); matepuanst EBponeiickoro ¢ponpa o6pasoBanms
110 11 POBBIM HABBIKAM U KOMIETEHLAM, LUPPOBOMY U oHmaltH obydenuo (Brolpito,
2019; Redecker & Punie, 2017) u fip.

Kapra xommereHIuit npefHa3HadeHa A/Is pelleHrss GyHIAMEHTANIbHOI 3a4a4n 1o
pa3paboTKe KOHIIENTYaJbHO HOBBIX KOTHUTUBHBIX MOJEINeEil ! arOPUTMOB KOMIIIEKC-
HOIT OL[eHKU I1(pPOBBIX KOMIIETEHIUII II€faTOTOB, OPMEHTUPOBAHHBIX Ha MOBBIIIEHIE
KayecTBa YIPaBIEHYECKUX PeIIeHuiT mpu GopMMPOBaHUM INMQPOBBIX KOMIETEHLIMIT
B yCIoBusX LudpoBusanun obiiero obpasosanus. HeobxopnmocTs GopMUpoOBaHuUs
1¢)poBOIT KOMIIETEHTHOCTH TIeflarora aKTyaan3upyeT cosfiaHne QpyH/jaMeHTaIbHOI Ha-
Y4HOII 6a3bl IpoIiecca MOATOTOBKY [TeJArOrNYeCKIX KafpOB U IOBBILIEHNS UX KBAINpH-
Kalyu 4j1s paboThl B ycnoBuAX LydpoBusanuy ob1ero o6pasoBaHms.

Kapra nudpoBbIx KOMIeTeHIIT IearoroB MO3BOIUT PEIINTD 3aa4u pa3paboTKIL:
OCHOBHBIX ITOKa3aTesIell OIleHKM I POBOIT KOMITETEHIVIN MefJaroroB ¥ X NAeHTU(NKa-
L¥L; CTPYKTYPHOI MOJie/IV OpTaHM3AL[UY IIOBBILIEHNs KBATU(UKALNI [IE[aTOTOB C y4e-
TOM TpeOOoBaHMII IU(poBU3aLI 00I[ero 06pasoBaHNA Ha OCHOBE KOMIIETEHTHOCTHOTO
[TOAXO0/a; KOTHUTUBHO MOfeny HndpoBOil KOMIIETEHTHOCTH IIearora, IO3BOJIIOLIEN
YUIUTBIBATD CBA3Y MEX/Y IU(PPOBBIMI U JPYTYIMU KOMIICTEHIIVIAMY 1 CTaAVAMY UX POp-
MMPOBAHNs; KOTHUTVUBHON MOJEMN IPpOrpaMmbl moBbiurenns kpamudukannu (I1ITK),
HO3BOJIAIONIEN YYNTBIBATD CHIBI CBA3EH MEKIY M3ydaeMbIMU MOAYIAMHU 1 IM(POBBIMU
KOMIIETEHI[VSIMI; KPUTEPYeB OLIEHKM COOTBETCTBIS IIPOTrPAaMMBbI ITOBbILIEHNS KBAII(H-
kauyn (ITIIK) tpeboBanysam uydpoBusanyu o6pa3oBaTeIbHOTO IpoLiecca.

Paspa6orana mporpamMma-TecTUpOBIINK («11bPOBOIi TpeHAKEP» ), L[eNb KOTOPOTO —
BBIsIBJIEHIIE YPOBH: CPOpMIPOBAHHOCTY (TeopeTmdecKuii 6710K) 1 pasBuTHe (IpaKTide-
cknii 6710K) [pPOBBIX KOMIIETEHIUIT Y COBPEMEHHOTO IIefjarora o61ero o6pasoBaHmsl.
B mpakTudeckuit 6710K BKTIOUEHBI 3afjaHNA 10 IMQPOBBIM KOMIIETEHIMAM, TAKMM KaK
«Kubepbe3onacHOCTb 1 3aliuTa JaHHBIX», «[IporpammupoBanne u cosganue UT-mupo-
IykToB», «[InudpoBoit MapkeTHHT U Mefnar», «LndpoBoit ay3aiH».

Hauamacp paboTa o anpo6arym 6710Ka OIpOCHNUKA [0 HU(PPOBBIM KOMIIETEHIIMSM 1
IPOTPaMMBI — TPeHaXKepa: MPOU3BOAUTCS IIepPBOHAYAIBHBII 3aMep YPOBH:A CPOPMIPO-
BaHHOCTH y negaroros Pecrry6mmxn Caxa (SIKyTust) [udpoBBIX 1 KIIOUeBbIX KOMIIETEH-
it 11 ppOBOIT SKOHOMMKIL.

Ha mannoMm ararie ncciefoBaHus paspaboTaHa yHUBepcaabHast YHIU(DUIMPOBAHHAS
METOJVIKA OL[eHVBaHMA YPOBHA CPOPMUPOBAHHOCTH Y II€JaTOTOB KITIOUEBBIX U LUPPO-
BBIX KOMIleTeHImit. B deBpane — mapre 2020 I. B paMKax MCC/IEIOBAHNS IPOBEAEHO Te-
crupoBaHue 85 megaroros obuiero obpasosanus I'opHoro ynyca Pecrrybmuku Caxa (Sky-
tust). Ilomydensl mpeaBapuTebHble pe3ynbTaThl. Ha OCHOBE pesy/IbTaToB MCCIE[OBAHNS
OyAyT IPUHATHI YIIpaBIeHYeCKNe PeIleHNs MO0 NMPOEKTVPOBAHNIO VN KOPPEKTUPOBKE
[IpOrpaMM HOBBILIEHVsT KBAIM(DUKALNY /I HOBBILIEHST 9P PeKTUBHOCTI [leATeNbHOC-
TU TI€flarora B yCIOBMAX LMpoBusanuy ob1ero o6pasopaHms.

O1reHKa KOMIIETEHIMM IIPOUSBOJUTCS 110 MHTETPATIBHOMY METOMY OLIeHIMBAHMUS OC-
HOBHBIX IIOKasaTeseil oleHkM pes3ynbratoB (Protodyakonova, 2018). Kaxpprit OIIOP
oreHnBaercs B 1 wim 0 6a/10B, B 3aBUCUMOCTH OT COOPMUPOBAHHOCTY MIIN OTCYTCTBUS
Ka>K/IOV KOMITETeHIIVN. Y POBEHb OIIeHKV KOMIIETEHIUIT IPOU3BOAUTCA CYMMMUPOBaHIEM
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KOJINYeCTBA OTBETOB «/ja» B IIPOLEHTHOM COOTHOIIEHIM OT OOII[er0 KOIMYeCTBa OTBETOB.
Jlanee BBIBOAMTCA IPOIIEHT Pe3yNbTaTMBHOCTY IO cymMe 6amnoB. V mo paspaboTanHOI
IIKaJIe OLIeHKV 06pa30BaTeIbHbIX TOCTIDKEHNUIT OLIEHNBAETCS YPOBEHb COPMUPOBAHHO-
ctu KoMneTeHnuit: oT 90%-100%: BbICOKMIT ypOBeHbD, 70%-89%: MOBBIIIEHHDIN YPOBEHD,
50-69%: moporosslii, MeHee 50% - joroporosslit (He copmuposaHo) (Tabi. 1).

Tabnuya 1. IIpumep mMampuupt - 0ueHOUHOL 6e00MOCU CHOPMUPOBAHHOCIIU KOMNEIMEHUUTI

- ||| x| vl 9| x| Cwm %
sielelgg|SS S SIS |E|E 0| o | ouema
Ne| Pl RN S ST T T T T | maxe| o, | Komne-
) meHuuu

4 (43|13 (3|2|2|4]|5|4)| 3] 3 40 | mama
1 |A| ga| ma|Her| ma |HeT| ma | ma | HeT |HeT | ma | ma | HeT IToporo-
BBIIT

312 1|2 1 2 1 1 2 2|2 1 20 50
2 |b|ma|mga|pma|pmalmalpmalmal ma|Her| ma | ma | Her IToBsI-
IIEHHBIN

3 2 3 2 3 2 2 4 2 3 2 1 29 72,5
3|B|ma|ma|ma|ma|malmal|omalomalmal|omal galma Borcokmit
4 4213 31212443213 36 90

4 |T'| ma| ma |Her| ma |HeT| fma | /ma | HET | HET | Ha | ma | HeT IToporo-
BBIIT

312 1 2 1] 2 1 1 2122 1 20 50

ma | ma| ma|pma|pma|mal|malmal|omalmalmal| ma IToporo-
UTO- BBIIT

TO 33125 18] 23] 2 | 2 [15]25]25(25] 2 | 15| 263 | 656

ITpumeyanne: B MaTpuie 1Cronb3oBaHbl 0003HaYeHNA: P — peClIOH/IeHTDI, Y4aCTBOBABIINE
B TecTuposanuy; KK - kmoueBble kommereHym nudposoit skonomukys; 1K - nudpossie komrie-
TEeHIUIL.

Bo BTOpOI1 BbIIETIEHHOI CTPOKE IPUBENEHO KOIMYECTBO OCHOBHBIX IIOKa3aTeslell
OLICHKM Pe3y/IbTaTOB 10 KaXK/I0¥ KOMIIeTeHIINN.

ITo cTon6buy CymMma max= npuBefieHa CyMMa BCeX KOMYECTBEHHBIX TOKasaTeJIelt 1o
COOTBETCTBYIOLLEIT CTPOKe.

B geTBepTOIt CTPOKE MPUBOAMUTCS KOMUYECTBO OANIOB 3a MOKa3aTeIN KOMIIETEH-
L1, MTOJIYYeHHBIX KaKIBIM pecIOHZeHTOM. IIo KonmmyecTBY IIOKa3aTeseil B JaHHO
CTpOKe BBIBOAUTCS Pe3yIbTAT OCBOCHHOCTU KOMIIETEHI[UN: «[ja», «HET» M0 (PopMmy-
ne: =ECJIVI(C6>=(C$4/2);"na";"uer") (ecnu 60see mOMOBUHBI IOKa3aTeleil OCBOEHDI,
TO «na»).

ITo cron6buy IIpomeHT pe3ynbTaTa BBIYMC/IACTCSA HPOLEHT MIOTYYeHHBIX 0a//IOB OT
MAaKCHMaJIbHOI CyMMBI Bcex Oartos (08*100/$0$4).

YpoBeHb CcPOPMUPOBAHHOCTU KOMIIETEHI[MII BBIYUCIISIETCS B COOTBETCTBUMU
CO mIKamoit oueHKM obpasoBarenbHbix mocTiokeHnit (=ECII(J6>=90;"Boicoxmit";
EC/IN(J6>=70;"TIoBbIIEHHBIIT"; ECJ/IN(J6>=50;"TIoporossiit";"[Jomoporossiit"))).
B paHHOM CiTydae TaKCOHOMMs Iie/IeBBIX Pe3y/IbTATOB OOPA3sOBAHNS IIPEfCTABIACTC
YPOBHSAMM: BBICOKIIA, IIOBBIIIE€HHBI, IOPOTOBbINL 1 JJOIIOPOIOBbII.
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3akmroueHne

B Hacrosiee Bpemsi popMaT 3HaHMEBON MapafiuTMbl OPUEHTUPOBAH Ha GopMab-
HOe [IparMaTiyeckoe OCBOEHNe U PYMeHeHe 3HaHuiT. B HOBOII mapagurme o6pasoBa-
HIA OCHOBHOJ YIIOp Jie/llaeTCs Ha TO, YTOOBI BCe CYOBEKTBI 00pa3s0oBaTeNIbHON CHCTEMBI
IZOOBIBAIN ¥ YIIPAB/ISUIN 3HAHNUAMU CaMOCTOSITE/IbHO. B JTaHHBIX YCTIOBUSX 6a30BbIM J71e-
MeHTOM LM(POBBIX KOMIIETEHI[MII IIEJaroroB HEOOXOANMO BBIIE/TUTD €€ KOTHUTUBHBII
KOMITOHEHT, 00YCIOB/IEHHBIII ero MpodecCHOHaIbHO IIefarOrnuecKoit esTeIbHOCTDIO.
KiroueBble koMmnereHIVy 1 pOBOIT SKOHOMUKY, (popMUpyeMble Y ITefjaroroB O3BOJA-
10T VIM OCBaMBaTh YMEHVsI KOMMYHUKAI[MY, CAMOPA3BUTHsL, cOopa, 0OpabOTKM 1 yIpaB-
JIeHMS JAaHHBIMY U MH(pOpPMaIMell, YTO B CYIIHOCTU 1 €CTh KOTHUTYBHAA COCTABIIAIONIAs
(PPOBBIX KOMIIETEHINIL.

KommeTeHTHOCTHBIT popMarT NpeAIonaraeT, YTo Mo CTPYKType popMupyeMas KOM-
HeTeHIVsT MHOTOMepHas. Ha 910t ocHOBe paspaboTaHa KOTHUTUBHAs MOJenb GopMi-
poBaHMA LVU(PPOBOJ KOMIIETEHTHOCTY Iefarora B YCIOBMUAX LudpoBU3aLuy oO61Lero
obpasoBaHys. Y KaXKAOTO Iefarora JODKHBI ObITh CPOPMUPOBAHBI KITI0UEBbIe KOMIIE-
TeHIVM IU(POBOIT SKOHOMUKI: KOMMYHVKAaLUA ¥ KOOIepalys B I1(pPOBOIl My/IbTH-
KY/IbTYPHOII Cpefie; CaMOpPa3BUTIE B YCIOBUAX HEOIPeie/IeHHOCTH; KpPeaTBHOE MBIIII-
JIeHIe; yIpaBieHne MHGOpMalueil U JaHHbIMY; KPUTUYECKOe MBIIIEH)e B IU(POBOIL
cpexne.

DopmmpoBanye IMQPOBBIX KOMIETEHLUII Y IIefaroros OymeT CHOCOOCTBOBATH
obecrieyeHNI0 MOOWMIBHOIO HOCTYNA BCEX YYACTHMKOB OOpPA30BATENbHOTO IIpoIjecca:
U ITIefjaroros, M 00y4aromuxcs K IUQPOBbIM pecypcaM oOpa3oBaHus, GOPMIPOBAHIIO
UPPOBBIX KOMIIETEHIMIT Y OOYYAIOIINXCS, TeM CaAMBIM OYAYT JOCTUTAThCs IIOBBILIE-
Hlle KayecTBa 00pa3oBaH, IpodecCUOHAIbHOE Pa3BUTHE IIeIaroroBs, 3P QPeKTUBHOCTD
yIpaB/ieHns 06pasoBaHyeM B COBPEMEHHDIX YCITOBMSIX.

I ynpasienns o6pa3oBaTe/IbHOI IeATe/IbHOCTBIO IPUMEHAIOTCS crieyipudecKe
YPOBHEBbIE 3a/jaHNs1, BBITONHAIINE GopMUpYyIOLiNe 1 OLjeHOYHble QYHKIVMN, U SBTISIIO-
111ecsi 0cO6eHHOCThI0 KOTHUTUBHOMN TexHoornu. [1pu aToM paspabaTbIBaOTCst HE0HX0-
IVMBIe OLIeHOYHbIE CPefiCTBA ISl BBIABIEHMs YPOBHs CHOPMIPOBAHHOCTY LIPPOBBIX
KOMIIETeHI[UII IIelarOrOB, C Y4€TOM XapaKTePUCTHK VX KOTHUTMBHOI'O KOMIIOHEHTA.
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AHHOTAaIUSA

AKTYa/IbHOCTb MCC/IEJOBAHNA JAHHON Mpo6ieMbl 00YCIOB/IEHA TeM, YTO KAa4ecTBO 00pa3sOBaHMA
ABNIACTCA CUCTEMOOOpasyomuM HakToOpoM B COLMATLHOM PasBUTUM TUYHOCTH, OOIIECTBa, IOCy-
mapcTBa. JlaHHAsA CTaThsA HaIlpaB/leHa Ha TEOPETHYECKOe OCMBIC/IEHME TIOHATHA «KayecTBO 06paso-
BaHNsA» B KOHTEKCTe MEKFYHAPOJTHOTO CpaBHMUTETbHOTO nccnefosanus PISA u obocHoBaHMe He-
IIPePLIBHOIO 06Pa30BaHMA yUUTeNell MaTeMaTUKM, KaK yClIoByA pOPMUPOBAHNA MaTEeMATUYECKOI
IPaMOTHOCTM MIKOJTbHUKOB.

JlnarnocTu4eckme MeTO/bl OIIPOCA M AHKETUPOBAHMA YIUTENEl, YIalMXCA U POUTENIEl TTI03BOMNI-
JIM BBIABUTD TIPOG/IEMbI B IIPENOfIABAHMI MaTeMaTKI. BelylmuM MeTofioM MCCIeloBaHusA M36paH
KOHTEKCTHBII aHanu3 feArenbHocTH LleHTpa moBbieHns mpodeccnoHaTbHOTO MacTepCTBa Mefja-
roros ITTY. IlpencraBieHuble B cTaTbe [IporpaMma nosbluteHns ksamuduxaunn «PopMuposanne
IPAKTHIECKOI MaTeMaTH4eCKoli TPAMOTHOCTH IIKO/TBHUKOB» I aBTOPCKOE Y4eOHO-METOAMYECKOe
nocobne «K13Hb Kak MaTeMaTUYeCKNUiT CIOXKeT» JeMOHCTPUPYIOT MX IPAKTUYECKYIO HallpaBjIeH-
HOCTb Ha GOpMUpPOBaHMe TPO(ECcCHOHANTbHON MPEMETHO KOMIIETEHTHOCTH YUMTE/ MaTeMaTH-
KM, Pa3BUTIE MAaTEMATUIECKO TPAMOTHOCTM IIKONbHUKOB 1, KaK C/I€[ICTBIE, IIOBbIILIEHNE KaYeCT-
Ba ob1lero o6pasoBanys 1o pesynbTatam PISA.

KiroueBbie croBa: HelpepbIBHOEe 00pa3oBaHyie, HAIMOHAIBHBII IIPoeKT, PISA, kadecTBO 06paso-
BaHMs, MaTeMaTU4€CKask TPAMOTHOCTD, yYUTEb MaTEMATUKM, MaTEMATUYECKAsI KOMIETEHTHOCTD,
MaTeMaTU4ecKas 3ajiaya.
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Abstract

The quality of education is a key factor in the social development of the individual, society, and
the state. This article is aimed at identifying the theoretical essence of the concept, the “quality of
education” in the context of the international PISA comparative study and the ongoing education
of math teachers as a factor in the development of students’ mathematical literacy. The diagnostics
for interviewing and questioning teachers, students and parents revealed problems and difficulties
in teaching and studying mathematics. A key tool was context analysis of the GGTU Center for
teachers’ professional development activities. The Ongoing Education Program “Schoolchildren
Practical Math Literacy Formation” presented in the article and the author’s teaching manual “Life
as a Math Plot” reveal their practical focus on the development of math teachers’ professional subject
competence, on schoolchildren’s math literacy development, and, as a result, a general improvement
in the quality of education according to the PISA results.

Keywords: ongoing education, national project, PISA, education quality, math literacy, math
teacher, math competence, math problem.

Brenenmne

1.1. Axkmyanvnocmo

ObpasoBarenpHas nonutuka XXI Beka OCHOBaHA Ha IMPUOPUTETAX KadeCTBA 1
HEIPEePbIBHOCTU POCCUIICKOTO 00Pa30oBaHNsA, YTO MOATBEPXK/IEHO €€ HOPMATHBHBIM,
HAyYHBIM, MeTogndecKuM obocHoBaumeM (Skudareva, 2013). KauectBo 1 HempepbIB-
HOCTb 00pasoBaHNA ABIAITCA CHCTeMOOoOpasylomumy (GakTopaMu B COLMATBHOM
PasBUTUM JIUIHOCTHU, OOILIECTBA, FOCYHAPCTBAa KaK CyObEeKTOB COLMAJBHOTO 3aKasa
(Skudareva, 2013).

I[TpucranpHOE BHUMAHNE K Ka4eCTBY 0OPasOBAHI IIPOCIEXKMBAETCS B 001IeTT TTO31-
v B.B. IlyTuHa u BoriomaeTcs Bo BIIOJTHE KOHKPETHBIX Mepax: exkerogHoM [Tocnanun
[Tpesupenta xk Pegepampromy cobpannio (The plan of President Putin, 2018), marickom
ykase 2018 ropa (Decree of the President, 2018), re rmaBoii rocyfapcrsa o603HadeHa
nenb Poccum Bovity k 2024 rofy B JeCATKY CTpaH — MMPOBBIX JIMIEPOB IO KavyeCTBY
IIKOJIBHOTO 00pasoBaHMus: «...Bompocsl 06pasoBaHms YpesBbIYaiHO BaXXHBI. [J0OUTHCA
Pa3BUTUS TEXHOIOTUIT OyAyIero HeBO3MOXHO 6e3 KadecTBeHHOro o6pasoBaHs, a Poc-
cyis MO/DKHA OBITD Ha IIar BIiepenu B 3Toit cepe» (Kuz'min, 2018). Kpome Toro, kagectBo
06pasoBaHsi HOPMATMBHO 3aKperieHo B 3akoHe 06 obpasoBannuu (Federal Law, 2013).

Kak BUHO, IPMOPHUTETHI TOCYAPCTBEHHOI BIACTY OTHOCUTENBHO KayecTBa 06paso-
BaHIs CPOPMYINPOBAHBI BIIOJIHE YETKO, IOHATHO I JOCTATOYHO SKECTKO. B momonuenne
K 9TOMY HaM IIPEJ[CTaB/IAETCA BaKHBIM IPOAaHATM3UPOBATh NPAKTUIECKUIT OIBIT YHU-
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BEPCUTETCKUX 06Pa30BaTEeIbHBIX CTPYKTYP B OPTaHU3ALIL HEIIPEPHIBHOTO IIOC/IEBY30B-
CKoro 06pa3oBaHMA yuuTessA, 060CHOBATh B3aMMOOOYCIIOBIEHHOCTD VM B3aVIMOB/IMAHIE
KadecTBa 00Pa3sOBaHMs I HEITPEPBIBHOTO MIEIAaTOTMYeCKOro 06pasoBaHIsL

1.2. Ananu3s numepamypuoi

I[Ipexxzie Bcero onpepennM TeOPETUYECKUe OCHOBBI IIOHATUA «KadeCTBO», ONMPAACH
Ha pa3/JMYHbIe IOAXOABI K er0 pacCMOTPEHMIO, OTPaKEHHbIE B COBPEMEHHOI OTeYecT-
BEHHOJI HAy4HOII TUTeparype.

B. A. CracTéHnH COOTHOCUT KaueCTBO 0OpasoBaHMsI C €r0 TyMaHM3aLMell 1 aKIleH-
THPYET BHIMaHNe Ha BeKTOPHOI IIepeopUeHTAINN Ka4ecTBa 3HAHNIT K KauecTBY 06paso-
BaHMs, 0ObEANHSISI B CBOEI KOHIIEIIIINY €TI0 IPOLIeCC U Pe3y/IbTaT. SHAUMMBIM B OIIpefie-
JIAIOIIMX XapaKTePUCTUKAX KayecTBa 00pasoBaHVsA AB/ACTCA TUYHOCTHBIN KOMIIOHEHT,
B paMKaX KOTOPOTO JIMYHOCTb PAcCMATpUBAaeTCA B KOHTEKCTaX Ky/IbTYpBl, COLMANIN3a-
LVIM, TPXXFAHCTBEHHOCTM, TBOpYecTBa (Slastenin, 2020).

C mosuumit conmanusalnuy ¥ IPaXJaHCTBEHHOCTH JIMYHOCTU IIPEeICTaB/IAeT Kade-
ctBO obpasoBanua u A. VI. Ajamcknmit. bonee Toro, B KauecTBe pesynbTaToB, obecrie-
YMBAIOLIMX YCIELUIHOCTh OCBOEHVsI 0Opa3oBaTe/IbHBIX IIPOIPAMM, aBTOP IIPef/Iaraer
paccMaTpuBaTh COBOKYIHOCTL aKafeMMYeCKMX 3HAHMIl, COIMANbHBIX KOMIIETEHII
U COLIMA/IBHOTO OIBITA. Ba)KHBIMM TPV 9TOM SIBJISIOTCSI YCIOBMS, 0OeCIIeunBaIoLIe BbI-
COKOe KayecTBO obpasoBaHusA. Kpome Toro, aBTop 0603HaYaeT MeXAVCIMIUIMHAPHYIO
npo6eMy KadecTBa 00pa3oBaHIs, 3aK/II0YAIONIYIOCS B TOM, YTO 9TO MOHSITIE CTAHOBUT-
C He TOJbKO IMeJarormyeckyM, HO U SKOHOMMWYECKUM, TOYHee, OpraHM3alMoHHO-(u-
HaHcoBbiM (Adamsky, 2009).

Axamemuk PAO A. M. HoBMKOB cuMTaeT HECKOJIBKO YTMIMTAPHBIM BOCIIpUATHE
KayecTBa 00pPa30BaHIs JINIIb B KOHTEKCTE OL[EHKN 00pa3oBaTe/IbHbIX Pe3y/IbTATOB y4a-
IVXCS U BeATeTbHOCTU 06pasoBaTe/NIbHbIX YUPEeXAEHMI, B MPOleypaX UX TOCyHapCT-
BEHHDBIX aTTeCTALMIA, NMLEH3MPOBAaHUII 1 aKKpeguTauuii. B ero moHMMaHuy KadecTBo
06pas3oBaHMsA — 3TO COOTBETCTBUE YPOBHA JOCTVDKEHWIT 06pa3soBaTe/NbHBIX pe3y/lbTa-
TOB 00YYAIONINMXCsI MX IMIHOCTHBIM MOTPEOHOCTAM, a TAK)Ke COLMAIBHBIM OXXUIAHIAM
¥y HOpMaTKUBHBIM TpeboBanyaM (Lomakina, 2016).

Bocnpusrue kagecrsa o6pasosanust JI. B. JKene3noBoit 6asupyeTcsi Ha ero CoLMab-
HBIX KOHTEKCTaX M BK/IIOYaeT Pe3y/IbTUPYIOLINII KOMIIOHEHT, HalleJIeHHbI Ha COOTBET-
CTBI€ COL[MA/IbHBIM HOTPEOHOCTIM, POPMUPOBAHNE TNIHOCTHBIX ¥ TPO(ECCHOHATIBHBIX
KOMIIETEHINIT, pasBUTHE TPaKJaHCTBEHHOCTN. COOTBETCTBEHHO OOOOIIAIONIMMY Xa-
PaKTepUCTUKAaMI KadeCTBa 0OPasoBaHIsI NCCIE[OBATE/Ib CINTAET HEKYIO0 COBOKYIIHOCTD
IPU3HAKOB, CBOVICTB U QYHKIUIL, OIIPefie/IAIIINX COBPEMEeHHbIE COLIMANbHO- 06pa3oBa-
Te/IbHble TPeOOBAHMS K MIHHOBAIMOHHBIM [IEarOTMYeCKIIM TeOPISIM I YCIEIIHbIM 06pa-
30BaTE/bHbIM IIPAKTUKAM, CIOCOOHBIM YHOBIETBOPUTDH COLMANBHBIN 3aKa3 TMYHOCTH,
obmecrsa n rocygapcrsa (Zheleznova, 2008).

BecbMa HecraHapTHO GopMynmupyeT KauecTBo obpasoBanns V. A. Banpgman, mop-
4€pKMBas HEOIHO3HAYHOCTb BOCIPUTUS €r0 CMBICIOB PasHBIMI CyOBEKTaMM — CO-
IMaIbHBIMY TAPTHEPaMM B 06pa3oOBaHMM: YYAIMMICS, UX PONUTEIIAMY, IefjaroraMIi,
MECTHBIM COOOIIeCTBOM, CTPAHOI I MUPOBBIM COOO1eCTBOM. BasoBbIMI KpUTepUsIMHU
KayecTBa 0OpasoBaHMA B 3aBUCUMOCTM OT MACIITAaOHOCTM €r0 BOCHPUATUSA aBTOPOM
IpefCTaB/IAITCA Ka4eCTBO OLIEHKN, CHCTeMa LIEHHOCTel, HallYIOHA/IbHOe COITIacHe, Me-
XKJIyHapO[Hasi KOHKYPEeHTOCIIOCOOHOCTD, MUpHOe cocyuiectBoBanye (Waldman, 2015).

ITpoMe>XyTOYHO pe3loMUpys, MOXKHO BUJETH, YTO IIPEACTaB/ICHHbIC HAyYHbIE T03N-
MM UMEIOT KaK KOHIIeNTyalTbHOe CXO[CTBO B IIOHMMAaHNH COL[MANbHO-00pa3oBaTeNbHOI
MICCUY KadecTBa 00pa3oBaHms, TaK M MIPUHIUINA/IbHbIE P3N, KacaeMble ero cy6n-
eKTHOCTI, IIe/IeBOJl OPMEHTAIINN, METOJJ0/IOTNYECKIX ITIOAXO00B, MaCIITaOHOCTL.
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Ienv:

OcymecTBUB KpaTKWil TeOPETMYECKNUI aHANIN3 MOHATHA «KaueCTBO 0Opa3soBaHMA»
U BBIABYB €0 CYLIHOCTb, IOTMYHO PacCMOTpPETh aHHbI (QeHOMEeH B KOHTeKCTe Ipo-
6/1eMbI CPaBHMUTETHHOTO MCCIeOBAHNA KayecTBa obuero obpasosannusa PISA, koropoe
OPTaHM3YeTCA ¥ MPOBOANTCA MEXAYHAPOSHBIMY OPTaHM3AIMAMM, M TIPEAIOKUTD Mpa-
KTUYecKye IIyTy MOBBIIIeHN A 0Ka3aTeIell POCCUIICKOI cicTeMbl 061iero o6pasoBaHms
B OTIpefie/IeHNY MaTeMaTUIeCKOl TPaMOTHOCTM 15-7IeTHUX IIKOMBbHMKOB Ha TIpMMepe
ombITa feATenbHOCTH IlenTpa mosbInIenna mpodeccroHanTbHOr0 MacTepCTBa MefjlaroroB
FOY BO MO ITTY (r. OpexoBo-3yeBo) «Yuurenb Oyaylero».

Beoywumu memodamu 1cC/iefOBaHVS CTa/IV METOJ, KOHTEKCTHOTO aHa/IN3a U Jjar-
HOCTIYeCKMe METOMbI ONIPOCa JI AaHKETVPOBAHMS YUUTeNIeH, yJallXcsa ¥ X POfUTenei
mpy o6y4eHnN ¥ U3YIeHNN MAaTeMATVKI. Pesy/IbTaThl [UATHOCTUKI U3/I0XKEHBI B KOH-
TeKCTHOM aHaJ/IM3e CUTYaIIL.

Pesynvmamvt uccnedosanus

PISA sBrsteTcst OHUM 13 KPYIHEMIINX MEKIYHaPOJHBIX IINPOKOMACIITAOHBIX MO-
HUTOPVHIOBBIX MCCIEOBAaHMIT B 00/1acTV 00pa3oBaHMsA, BBIAB/IAMIMNX (YHKIMOHAIIb-
HYIO TPaMOTHOCTD 15-/IeTHMX HIKOJIbHMKOB B OOJIACTU UTEHUs, €CTeCTBOSHAHMSA, MaTe-
matuku u fip. PISA nposogurcs ¢ 2000 rofa 1 CTaHOBUTCS BCE 60J1ee MaCIITaOHBIM: €C/IN
B IIEPBOM LIMKJIE€ B MCC/IEJOBAHUY Y4acTBOBamM 32 crpaHsl, To B 2018 rogy — yxe 78.
Llenp mccmenoBaHysa — OLleHKa IPaKTMKOOPMEHTMPOBAHHOCTY LIKOJIBHOTO 00pa3oBa-
HIsI, TO €CTh CPOPMUPOBAHHHOCTH Y IIIKOIBHUKOB CIIOCOOHOCTH PellaTh He aKajjeMude-
CKIIe 3aJiauy, a IPaKTUYeCKue IPOOIeMbl.

PISA opmH pas B Tpu rojia I03BOJIA€T OLEHUTD He TOIBKO TPAMOTHOCTD y4allMXcs,
HO M JVHAMMJKy KOHTEKCTHBIX IIOKasaTesIell HallMOHAIbHBIX CUCTeM o0lero obpasosa-
Hus. Viccneposanne PISA cocpeoTodeHo Ha olleHKe IPAKTUIeCKX HABbIKOB YYaIMXCS
¥ VIX YMEHUU IPUMEHATD aKaJleMI4ecKye 3HaHUA B )KU3HH, B OTJINYME OT APYTUX MEXIY-
HapopHbix MOHUTOPUHIOB (TIMSS 1 PIRLS), KoTOpBIe IPOBEPSIIOT yPOBEHD aKajeMude-
CKMX 3HaHWII, 3aJI0)KEHHBIX B y4eOHbIe IIporpaMmbl. [ToguépkuBaeTcs, 4To pe3y/IbTaThl
PISA KoppenupyioT ¢ 5KOHOMUYECKMM M COLMANbHBIM pasBUTHEM CTpaHbl. [loaTomy
B 00pa3soBaTe/IbHOJ MOJIMTUKE MHOTUX CTPaH Pe3y/IbTaTaM 9TOTO MCCIeHOBAHUA IIPU-
TaéTcsl K/I0ueBoe 3HaYeHue.

JlaHHBIe 11O OlLleHKe 06pasoBaTeNIbHBIX JocTbKeHmit yuamyxcs (PISA) Poccniickoi
Qepepaunn 3a nepuox 2000-2015 IT. ABAATCA BecbMa HEyTeIIUTETbHBIMU: 23 MeCTO
B 2015 rogy o MaTeMaT4eCKOy IpaMOTHOCTY 1 26 MECTO I10 YATATEIbCKOV TPAMOTHOCTH.

C 2019 ropa Hecyleit KOHCTPYKLMeE COBPeMEHHOI POCCUITCKOI 06pa3soBaTe/IbHOIM
oy TUKY ctan HanyonanbHbli poekT «O6pasoBaHue», IO CBOET CYyTU OTK/IMK Ha Mali-
ckuit ykas IIpesugenta PO B. B. [Tyruna ( Kuz'min, 2018).

ITporuosupyeTtcs, 4TO NOBbIIIEHNE YPOBHSA YCIENTHOCTY y4acTuA Poccun B MeXxpy-
HapOJHBIX MCCIETOBAHNAX JO/DKHO 00eCIeunBaThcsl BKIAIOM (eflepaIbHOrO MpOeKTa
«Yunrenb Oygmyuiero», ogHoro us pgecsatyu Haumonamproro mpoekra «O6pasoBaHiue».
To ectb KIII04eBOIt GUTYPOIT POCCUIICKOTO 06pa3oBaHNs CTAHOBUTCA YIUTeNb, 00maa-
IOLIVIT INYHOCTHBIMY, COLIAJIBHBIMU U IIPO(eCcCHOHaIbHBIMM KOMIIETEHIVAMM, BIIafie-
IOIUIT IIMPOKVM MHHOBAIMIOHHBIM TEXHOJIOTMYECKUM CIIEKTPOM U TOTOBHOCTBIO pabo-
TaTh B HOBBIX COLMA/IbHO-00pa30BaTe/IbHbIX YCIOBMAX.

Bcé 6onee BakxHOe 3HaUEHNE B TOCYJAPCTBEHHOM, MHCTUTYLIMOHATLHOM Y MUPOBOM
MaclTabax npyuodperaer ImpobseMa HeNpepbIBHOTO 0OpasoBaHMsA y4MTelIsd Ha dTale
II0CTIe BY3a, KaK yC/IoBHUe obecriedeHns KadyecTBa obpasoBaHus ero yueHukos. Heo6xo-
IVMMOCTDb B HEIIpepbIBHOM OOpa3oBaHMM IPOMCTEKAET M3 M3MEHUBIIVXCA COLMAIbHBIX
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TpeboBaHmil K pont 06pasoBanust. HenpepboiBHOe 06pasoBanue, min «06pasoBaHILe B Te-
JeHMe BCell )KM3HM», TOHMMAEeTCS MUPOBBIM COLIMANbHO-00pa3oBaTeIbHBIM COOOIeCT-
BOM KaK JIMYHOCTHAS 1 COLMA/IbHAS TOTPEOHOCTD Ye/I0BeKa B HEIPEPHIBHOM 00ydeHNn,
B IIPMOOPETEHUI U PA3BUTUY UM IMIHOCTHBIX, COL[VIATbHBIX U IIPO(MECCHOHATBHBIX KOM-
HeTEeHLMIT ¥ KaK BOIUIOLIEHe IPIOOPETEHHBIX 3HAHUIT, YMEHWIT, Pa3BUTHIX CIIOCOOHO-
CTell B peaNbHOI COLMATbHO TI0Ie3HON IeATeTbHOCTH BO 671aro obIIiecTsa ¥ ToCyIapCr-
Ba. B ZaHHOII CBA3M KII0UEBBIM CYOBEKTOM B CUCTEMe HEIPEPHIBHOTO MEAATOTNYECKOTO
06pas3oBaHIsA CTAHOBUTCSA YUUTE/b, CTPEMAIUIICS TIOBBILIATH CBOJ TPOQECCHOHATbHBII
YPOBEHb U COBEPLICHCTBOBATD JIMYHOCTHBIE 1 COL[MAIbHbIe KOMIIETEHIINN, YTOODI Iiete-
HAaIIpaBJIeHHO ¥ BeKTOPHO MPOELMPOBaTh UX Ha IMYHOCTHOE, COLMaIbHOe 1 mpodeccu-
OHAJIbHOE pasBUTHE 00yIaeMbIX.

LleHTp mOBBIMIEHNA TPOdecCHOHAMbHOrO MacTepcra meparoro [TTY «Yuurens
Oynyiero» Hauaa CBOI0 aKTUBHYIO AESTEIBHOCTD C CeHTsI0ps 2019 rofa ¢ peanusanuu
ITporpammpr «@opMupoBaHye MPaKTUYECKO MAaTeMaTHMYeCKO I'PaMOTHOCTY MIKOJ/b-
HIKOB», KOTOPasi MCIIOIb3yeTCsI B IPOLeCce MOBbILICHNS KBAMMUKALIUN YIUTEIell Ma-
TEMATVKM B JAaHHOI CTPYKType U HalpapjeHa Ha COBEPLIEHCTBOBaHMeE MX Ipodeccuo-
Ha/IbHOJ KOMITETEHIINN B PeLlleHNN 1 pa3paboTKe yIeOHbIX 3afaHmil 110 GOpMUPOBAHNIO
Y PasBUTHUIO MaTEMATUYECKOI TPaMOTHOCTH IIKO/IbHMKOB, IPOTHO3MPY: UX yCIENIHOCTD
B OIleHKe 00pa3oBaTenbHbIX JoCTIDKeHNIT PISA.

[IporpamMma Halle/leHa Ha IOJy4eHME TaKOrO 0Opa3soBaTeTbHOTO pe3y/lbTaTa, Kak
chopMUPOBAHHOCTD Y CITyIIATEIell yMEHMIT U HABBIKOB 110 pa3paboTKe KOMIITeKca yaeh-
HBIX 3alaHNUJI 10 MaTeMaTuKe II0f IVIAHMPyeMble Pe3yIbTaThl PasBUTHA MaTeMaTUde-
CKOJf TPAMOTHOCTH ¥ MaTeMaTN4€eCKOI KOMIIETeHTHOCTH YYaI[XC.

AKTya/lIbHOCTb ¥ 3HAYMMOCTb IPOTHO3MPYeMOTo 00pa3soBaTeIbHOTO pe3yIbTara
oIpefesieTcs CAeAyomMUM (HaKTOPOM: OFHNUM 13 IIABHBIX BbI30BOB XXI Beka cOBpe-
MEHHOMY 00pa3soBaHUIO ABJIAETCA HeoOX0aMMOCTh B (opMupoBaHyy (QyHKIMOHAb-
HOJ1 (B TOM 4NC/Ie M MaTeMaTU4eCcKOl) IPaMOTHOCTY Y BCeX YYallMXCA He3aBUCHUMO OT
CTyneHU 06y4eHNs U UX JaTbHENIINX 06pasoBaTeIbHBIX ¥ TPOPeCCHOHATBHBIX IIAHOB.
B tabnmuie 2 oxapakTepu3oBaHbI YPOBHU MAaT€MATUIECKOI IPAMOTHOCTI OOy YA X CSI.
[Tpocnexupaercsa npsAMas KOppenalyus MeXy BBICIIMMM YPOBHAMM OBJIafieHUsA IIPO-
(beccroHaIbHOI TPEAMETHON MaTeMATNIeCKOI KOMIIETEHTHOCTBIO YUNTEIIS M JOCTIDKE-
HJeM BBICIINX YPOBHeJ MaTeMaTI4eCKOl TPaMOTHOCTU 00y YAl MMUCA.

Tabnuya 2. YposHu mamemMamu4eckoil pamomHocmu

YposHu Onucanue yposHs

6 Bragenue crioco6HOCTAMY MaTeMaTU4eCKOTO MBIIUICHNS U PACCY>KACHNA,
YMeHUe BBIJBUTaTh COOCTBEHHBIE IUIIOTE3bI

5 VYMeHue caMOCTOATENIbHO MBICIUTD, aHATIM3MPOBATD, BLIABUIATh COOCTBEHHbIE
TUIIOTEe3bI

4 BrageHue HaBBIKOM IPUMEHEHMsI IMEIOLIVXCS 3HAHWIL U YMEHUI B IIOMCKe HeOOXOMM-
MoJi nH$popMann

3 Bragenue croco6aMu MCIIONb30BAHYIA 3HAHNIT ¥ yMEHUIT [/IA TIOTydeH A HOBOM
nHpopMann

2 YMeHMe IpUMEeHATD MMEIOIMecs 3HaH)A VM HaBbIKM B IPOCTEMIINX Hey4eOHBIX CUTY-
anuAax

1 Hwusknit ypoBeHb 971eMeHTapHbIX 3HAHUI

[TpakTmyeckas 3HAYMMOCTD Pe3y/IbTATOB MCCIENOBAHNA, IPECTAB/ICHHDIX B CTaThe.
B 1e/ax JOCTVOKEeHNS ONTUMAIbHBIX Pe3yNIbTaToB 00y4eHNs CayLIaTesell, HalleeH-
HBIX Ha (POPMUPOBAHIE y YIUTEIEN YMEHMII 1 HABBIKOB IO Pa3paboTKe yueOHBIX 3aja-
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HIIT [T0 MaTeMaTHKe IIOf] IVIaHMpyeMble Pe3y/IbTaThl Pa3BUTIA MaTeMaTIIeCKON IPaMOT-
HOCTM 00Y4alolMXcsA, OPTaHM30BaHO aHKETMpOBaHMe (25 YelOBEK) 110 BBLABICHUIO X
3aTPYAHEHUII B OPraHM3ALMOHHO-METONNYECKOM COIPOBOXAEHUN 00pPa3oBaTeNIbHOTO
Ipoliecca, Pe3yabTaThl KOTOPOTO OTPasKeHBI B Tabu1e 3.

Tabnuua 3. Ananus 3ampyoHeHutl 8 0peaHU3AUUOHHO-MeMOOUHECKOM CONPOBONOeHUY 00pa308a-
mesnvHo20 npoyecca

Honsa ankemupyemotx
Ne n/n Tpyornocmu
Py (6 %)
YToyHeHMe U KOHKPeTU3aIus Ieel ypoka 68%
p 1A I yp
ITmannpoBaHue 06pa3oBaTeNIbHBIX Pe3y/IbTATOB 68%
ITom60p afieKBaTHBIX METOROB O0yYeHM 32%
n00p an i v
TexHomornyeckas oprauusalys o6pa3oBaTeIbHOTO IIPoIiecca 35%
P 10 1% pou
IIudposoe obecneyenne 26%
AKTya/IbHOCTb METOIMYECKOTO MHCTPYMEHTAPUS 88%
y fat Py’ 1%

AHanu3s pe3y/IbTaTOB aHKETUPOBAHNS YUUTe Il MaTeMAaTHUKI [Iepef] HaualoM o0yde-
HIA Ha KypcaX HOBBIIIEHN A TI03BOJINII BBIABUTD MX 3aTPyJHEHNA B OPTAaHN3AIIOHHO-Me-
TOZMYEeCKOM COIPOBOXK/EHNI 0OPa30BaTeIbHOIO MPOLiecca U MO pesyIbTaTaM CKOPPeK-
TUPOBATD COfiepP>KaHle IPOTPAMMBbI KYPCOBOJI TOATOTOBKMA.

Hanbonpiune 3aTpyfHeHNA BBI3BAIN y y4uTesIell Leenonaranue (68%) u mmaHu-
poBaHMe 00pa3oBaTe/IbHbIX Pe3yIbTaTOB ydaluxcsa (68%). ITo 00bACHAETCA yCTapeB-
IIMM METOAMYECKUM obecliedeHreM 1 ero HeafleKBaTHOCTbIO HOBBIM LIeAM U 3aladyaM
MOBBIIIEHNSI METOIAMYECKOI TPaMOTHOCTM ILIKOIBHUKOB. [laHHas mpobieMa oTMmede-
Ha HaMOOJIBIINM KOMIECTBOM aHKeTHpyeMbIX (88%). IIpuMepHO paBHOE KOINYECTBO
y4MTeTIell OTMETIIN 3aTPYAHEHUA B TeXHOJIOTMYECKOJ OpraHu3aluy HOBOro o6pasoa-
TeNbHOTO mporiecca (35%) U, COOTBETCTBEHHO, B MOAOOpe afeKBAaTHBIX IIe/IsAM U 3afia-
yaM MeTofioB 06y4enus (32%). HemocTaTouHocTb 1npoBOro obecrieyeHnss OTMETIN
26% y4ureneil, B OCHOBHOM, MaJIOKOMIIZIEKTHBIX CE/TbCKUX IIKOJL.

Vicxons u3 BBIIIeCKa3aHHOTO, CPOpMy/IMPOBaHa 1ie/Ib peann3aly IporpaMMBbL: CO-
BepILIEeHCTBOBaHIE TPOQeCCHOHATBHON KOMIIETEHIINY yIUTe/Iell MaTeMaTUKI 110 pelle-
HUIO M pa3paboTKe y4eOHBIX 3afjaHNIl, HallpaB/IeHHBbIX Ha GOPMUpPOBaHNUE Y pa3BUTHUE
MaTeMaTU4ecKoii TPaMOTHOCTH IIKO/IbHUKOB. II/1aHMpyeMble pesy/IbTaThl X KypPCOBOTO
00y4eHs IIpefiCTaB/IeHbl B TabmuIe 4.

Tabnuya 4. IInanupyemoie pesynvmamot 00yueHUs

Ne
n/n 3namo
| |~ comepxanme n cpencraa ¢opMupoBaHNsA 1 Pa3BUTHUA MaTeMAaTUIECKOI IPAMOTHOCTH
" | obyuarommxcsy;
2. | - ypoBHM, KpUTEPUY ¥ IIOKA3ATE/MV PA3BUTUA MaTEMATIYECKOJ ITPAMOTHOCTH;
3 |- TpeboBaHuMs K 0TOOPY U pa3paboTKe 3afaHmit Ha GopMIUpOBaHIe U pasBUTIE MATEMATH-
YeCKOI IPaMOTHOCTIL.
Ymemo
Ll dbopmynupoBath L/, IIaHNpyeMble 06pa3oBaTe/IbHbIE Pe3y/IbTATbL, IyTH U CIIOCOODI
(dhopMupOBaHKA 1 PasBUTYA MATEMATUYECKOI IPAMOTHOCTH 00YYarOIVIXCS;
5 |~ aHaTMaMpOBaTH SAMAHMS PISA 11 COOTHOCHUTD UX C IVTAHMPYEMBIMI Pe3y/IbTaTaMM, TUIIO-
" | BeIMU 3a/ia4amMyt GOPMMPOBAHYIS U PA3BUTUS MATEMATIYECKOT TPAMOTHOCTH;
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- oTOMpaTh 1 pa3pabaThIBaTh yueOHbIe 3afaHNs 10 GOPMUPOBAHNUIO M Pa3BUTUIO MaTeMa-
TIYECKOJ TPAMOTHOCTY O0YYaIOIIMXCA.

HUmemo npaxmuwecxuil onolm

- pa3pabOoTKM KOMIITEKCa y4eOHBIX 3aJaHIIl II0 IPeAMETY IO IUTaHUpPYeMble Pe3y/IbTaThl
dbopMmpoBaHNA U Pa3BUTUA MATEMATIYECKON IPAMOTHOCTH 00yJaloIIMXCs;

- oopM/IeHNA KOMIUIEKCa y4eOHBIX 3alaHMIl IO IIPeMeTY IIOJ] IIAHNpYeMble pe3y/IbTa-
Thl GOPMUPOBAHYS ¥ PA3BUTIUS MATEMATUIECKON TPAMOTHOCT 06y 4aIOLINXCsT

ITpodeccuonanbHas KOMIIETEHTHOCTb yYUTeNIeil B 0OTacTM MaTeMAaTMKU MOXET
IpuoOpecTy OYepTaHMsi MAaTeMaTNIeCKOil KOMIIETEHTHOCTU IIOCPeACTBOM (OpPMIPO-
BaHNA O0IIMX MaTeMaTIYeCKIX CIIOCOOHOCTeIl, YMEHMII, MaTeMAaTN4eCKOrO MbIIIEHA,
MaTeMaTU4ecKOil apryMeHTalMM, MaTeMaTU4eCKOTO MOIe/TIMPOBaHMsA, YMEHNUA UCIIONb-
30BaTh MaTeMaTHYECKNil ammapar, a TakXe IUPPOBBIE TeXHONOIMU B MPAKTIIECKOI
mesitenbHOCTH. Ha eé dopmupoBaHue HaljelleHbI Hal[MOHa/IbHbIe 00pasoBaTeIbHbIE CH-
cTeMbl EBpOIIBI 1 pyTUX CTpaH Mypa. MaTeMaTudeckass KOMIIETEHTHOCTDb CylIaTesnei
(dbopMupyeTcs Ha MHTEPAaKTUBHBIX 3aHATUAX Kypca, T7e:

* M3YYaIOTCA COepyKaHMe VI CPEfICTBA Pa3BUTUA MaTEMATIIECKOI IPAMOTHOCTH 00-
YYaOIMXCS;

e ONpEJENAITCA YPOBHY, KPUTEPUY U TTOKA3aTeNM PasBUTUSA MaTeMaTIYeCKOI Ipa-
MOTHOCTY;

* V3Y4aoTCs TpebOBaHMsI K OTOOPY U pa3paboTKe 3aiaHMIl Ha pasBUTIIE MaTEMATH-
YeCKOJ TPAMOTHOCTH;

o aHaMU3UPYTCA 3amannA PISA 1 ocHOBHBIE OIMMOKM, TOITyCKaeMble 15-TeTHUMNI
IIKO/IbHUKAMY IIPY pellleHMN 33alaHuil C IPOBeleHEM aHa/I3a TECTOBBIX 3aJaHUII I pe-
3y/IbTaTOB TeCTUpOoBaHMA PISA;

o MO3HAETCA KnaccuUKaIVs MPAKTUKOOPUEHTYPOBAHHBIX 3aJaHNII IT0 MaTEMaTHKe.

PesynbraToM 0Oy4eHHOCTM CIyLiaTeneil — y4mTesell MaTeMaTHKU obeobpasoBa-
TE/IbHBIX IIKO/ ¥ METOAMCTOB — MOXKHO CUMTAaTh MIPUOOpeTeHre MPaKTUIeCKOTO OIIbITa:
B 0TOOpe U pa3paboTKe Y4eOHDIX 3aJaHUII 110 Pa3BUTHIO MaTeMaTU4eCKO IPaMOTHOCTH
oby4arouyxcs; B GOpMYINPOBAHUY LNy, ITAHMPOBAHNUI 00Pa30BaTe/IbHBIX Pe3y/IbTa-
TOB, IIyTell U CIOCOO0B PAa3BUTMA MaTeMaTHYeCKOJ TPaMOTHOCTY OOYJarOIXCs; B Pas-
paboTKe MaTeMaTIIeCKOIl UTPHI, OATOTOBKE KOMIUIEKTA BU3Ya/lbHbIX MaTePUAIOB LA
COTIPOBOXKTIEHNM:A 06pa30BaTeNbHOTO MpoIecca.

Ha 3a4éTHOM UTOrOBOM 3aHATUU YUUTENS OCYIIECTBIIAIOT MOKOOPKY MaTeMaTuye-
CKMX 3aJlaHMIl TI0 TeMaM LMK/Ia «MaTeMaTudeckne CIOXKeThl B KU3HM»: «MaTeMaTuka
B jiecy (B IoTIe, Ha peuke)», «MaTeMaTuKa B TOPrOBOM ILieHTpe», «MaTeMaTuKa CTpOu-
Te/IbCTBA U PEeMOHTa» I T.IL.

B mensax BbIMOMHeHMs 00pa3soBATEIbHOIO 3aKasa CIyLIaTeJell Ha METORMYEeCKoe
obecrieueHne 06pa3oOBATeBHOTO MpOIlecca, TPETofaBaTey YHUBEPCUTETA, PYKOBO-
putermn IIporpammpl «PopmupoBaHKe NMPaKTUYECKON MaTeMaTHYeCKO! I'PaMOTHOCTU
IIKOTBHIKOBY» OOBEIUHNINCE B IIPOEKTHYIO TPYIIITY C IIeblo Pa3paboTKy yue6HOTO MOo-
co0MsI KaK MHCTPYMEHTAapUs METOMYECKOTO CONPOBOXKAEHMS YUUTeIell MaTeMaTUKN
B IIpOIlecce MOATOTOBKY MIKOTbHUKOB K MeKAyHaposHOMYy TecTy PISA.

ITepen pa3paboTKOIl TOCOOMsT aBTOPBI IPOAHATUSUPOBATIN IIPOOIEMBI, C KOTOPBIMI
CErOfIHA CTA/IKMBAETCS YYUTeIb MAaTeMATUKM, M HAMETW/IM MyTU UX PeIleHNs, OPUEHTH-
PYysACh Ha KOHKPETHBIE Iie/IeBble YCTAHOBKI: (JOPMIPOBATH y YYAIIUXCS YMeHNe IIpyMe-
HATb MaTeMaTWIecKue 3HaHMA B OOBIIeHHO )KU3HIL

[TpaKTMKOOPMEHTVPOBAHHbIE 3a[jaHVsI JODKHBI 6Aa3MPOBAThCs HA CUTYALUAX, CBA-
3aHHBIX C Pea/lbHOI )KM3HBIO YenoBeKa U o0IecTsa, ¢ 6ymyleit mpodeccimeir, o6ydeHn-
eM, HayKoi1; OHJ JOJ/DKHBI (POPMIPOBATH ¥ 00YIAIOIINXCS YMEHsI aHaTM3UPOBATD U3Me-
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HSIOLYIECS YCIOBMSA U aalITHPOBAThCs K HUM, paboTaTh C PasINIHbIMU MCTOYHUKAMMY
undopmanny (rpadpuxammu, TabanLaMu, fuarpaMMaMmu), IVIAHKPOBATb ¥ IPOTHO3UPO-
BaTb IIPOL[ECCHI U SIBJICHVST; OHU JO/DKHBI ObITh OCHOBAHBI Ha y)Ke N3YIYeHHOM MaTepuaje
IO NIpEfIMETY.

B rectuposanun PISA npakTuKOOpMEHTNPOBAHHbIE 3a[JaHNA 110 MaTeMaTHKe K/lac-
CUULMPOBAHBI 110 4 KaTeTOPUAM:

e 110 BUAY I0O3HABATE/IBHO IeATENbHOCTY (OZHOMY U3 YeTBIPEX: PacCy>KHaTh, Gop-
MYIMPOBATh, IPUMEHATD ¥ MHTEPIPETUPOBATD);

 mo obmacty comepyxauns (ogHoit u3 derpipéx: «KommuecrBo», «Heompenenén-
HOCTb U JJAHHbIE», «/I3MeHeHNe U 3aBUCUMOCTI», «IIpocTpaHcTBO U hOopMar);

e I10 KOHTEKCTY (OffHOII M3 YeTBIPEX CUTYALMIL: IMIHOCTHBIE, OOIeCTBEHHbIE, IIPO-
(deccroHanbHbIe, HAy4HBIE);

« 110 TUITY TPeOYeMOTO OTBETA Ha 3afaHe (OZHOMY U3 TPEX: C BBIOOPOM OTBETA, C 3a-
KPBITBIM CBOOOJTHBIM OTBETOM M OTKPBITBIM CBOOOTHBIM OTBETOM).

CTaHOBNTCS O4EBUAHBIM: YTOOBI CPOPMIPOBATH (MM IPOBEPUTD YPOBEHD CHOPMIU-
POBAHHOCTM) Y yYalIMXCsA YMEHMA IPYMEHATb MaTeMaTH4yecKye 3HaHWUA B OObIIEeHHOI
JKVI3HM, YIUTETI0 MaTeMaTUKIU HY>KHO IIPOTH CIe[yIOIyie STallbl:

1. OcymecTBUTh TOAOOPKY 3afjaHNIT U3 paHee VCIOIb30BAHHBIX B TECTUPOBAHUM
PISA n pa3pabGoTaHHBIX POCCUIICKIMU MCCIELOBATEIAMI;

2. IIpoBecTy TeCTMPOBAHMNE;

3. BoIABUTD HEJJOYETHI B 3HAHMAX M YMEHMAX YUAIMXCS;

4. YcTpaHUTD HeTOYETHI (I STOTO MOTPeOYIOTCA HOBBIE 3aaHMsA, KOTOPbIE yIuTe-
JII0 TIPUAETCsT pa3paboTaTh U JOIOIHUTD BOIPOCAMU (Pa3BUBAOLINMIL, YTOUHSIOUMI
IPeIIOKEeHHYIO B 3a[JaHNI CUTYAINIO).

C mpyMeHeHMeM MeTOJa OIIPOCa BBIABICHBI TPYLHOCTI, BOSHMKAIONINE Y POCCUIL-
CKMX YYEHUKOB IIpY PellleHN! IPaKTUKOOPMEeHTMPOBAHHOI MaTeMaTUIeCKO 3a/jaui:

e CJIOXKHO ITOHATD CYTb IPAKTUKOOPMEHTVPOBAHHOTO 3a/IaHIIA,

e CJIO)KHO TIOCTPONUTDH MaTeMaTUYeCKyI0 MOJENb (IlepeBecT SKUSHEHHYIO CUTYaI[UI0
Ha A3bIK MaTEMATUKMN),

e CJIOXKHO JIaTh MHTEPIPEeTaIMIO IOTy4eHHOMY MaTeMaTUIeCKOMY PelleHNIO U T.JT.

VIMeHHO 3TH 3TaIbl MBICIMTEIBHOM AeATEeIbHOCTH 3a/I0XKEHBI B COZlep>KaHNUM 3aia-
Huit TectupoBanys PISA. UToOBI MOHATD CYTh MPAKTUKOOPMEHTVPOBAHHOTO 3aaHIs,
06y4aIoINiICsT JO/DKEH «IIPOXKUTb» CUTYALNIO, OMUCAHHYIO B 3aade. ITO CTAHOBUTCS
BO3MOYXHBIM, €CJIVI OH YKe CTJIKMBAJICA C OI0OHOI cCuTyanyeil B )KUsHM. B mpoTrBHOM
CIy4ae, YYUTEII0 MaTeMaTUKU IPUETCA CAaMOMY MOJENIMPOBATh PEaTbHYI0 CUTYalL[UIO
1 Ipo6eMy, KOTopasl pelllaeTcsi MaTeMAaTUIeCKUMM METOfIaMIL.

I1a MopennpoBaHUA pealbHONM CUTYyaLuM IIpefjlaraeTcA IpUMeHeHMe B IIpoliec-
ce oOyueHMs MaTeMaTWdeckux urp (pabora B KOMaHIAX) M NPOEKTHAA AEATETbHOCTD
IIKO/BbHIMKOB. HeCOMHEHHBIMI IUTIOCAMY KOMAH/JHOI PabGOTBI SIB/LIIOTCS CIeAyIOLINe:
obyuJaromyecs pejIaraloT MHTePeCHbIe JMIeN, KOTOPbIE CPasy e PealnsyloTcs, BhIpaxa-
eTCs1 MOfifiep>KKa CO CTOPOHBI OKPY>KAIOLINX U (POPMUPYETCsI 4yBCTBO OTBETCTBEHHOCTIL.

B mporiecce urpsr oby4aromuecs: caMyu IpUAYMBIBAIOT CIOKET 3afaun. [TTaBHbII pe-
3y/IBTAT — B CAMOCTOSITE/IbHOI paboTe IIKOIbHIKA C IPAKTUKOOPUEHTIPOBAHHBIM MaTe-
MaTUYeCKUM 3a/JaHMEeM.

VTaK, IpOAyKT IPOeKTa — yIeOHO-MeTOAMIeCKoe IT0cobue 10 GOPMUPOBAHIIO MaTeMa-
TIYECKOJ KOMIIETEHTHOCTH YYalUXcA 7-8 K1accoB «’KM3HD KaK MaTeMaTUIeCKUIl CIOYKeT»
(Sachkova EN., Buharenkova O.Yu., Kamenskaya N.A., Mishina O.S., Pshenitsyna N.S.,
Serov A.S., 2019). B mocobyu npepicTaBieHbl YHUKaTbHbIE aBTOPCKIE 3a/IlaHUsA B JIOTHKE
CTaH[IAPTOB MeXAyHapogHOro Tecta PISA, BIIO/NHEHIE KOTOPBIX OYHET CriocobCcTBO-
BaTh (POPMUPOBAHNUIO Yy OOYHAOMIMXCA 7-8 KITaCCOB MaTeMaTU4eCKOI IPaMOTHOCTIL.
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B crpyxrype mocobus gse wactu. ITepsas gacts — 970 «IIpakTideckue 3afgaHIsD»,
BBITIOJTHEHME KOTOPBIX OyfieT CToCcOOCTBOBATD PAa3BUTHIO:

- YMeHUs aHAIM3MPOBATh IPaUKM; PACCINTHIBATH BEPOSTHOCTYM HE3ABUCHMBIX
COOBITHIT; CO3TaBaTh MEHTANbHbIN JUHAMUYECKNUIT 06pa3; BBINOTHATh HeCTaHZAPTHbIE
3aJaHUA U MCKAaTb OTBETHI HA BOIIPOCHI, C KOTOPBIMM BCTPEYAIOTCS HOCTATOYHO PENKO
VI BUJAT MX BIEPBbIE B XKM3HU; MICIOIb30BATh CTATUCTUYECKIIE JAHHDIE /I MSYIEeHNA
Pas/INYHbIX peaTbHbIX ABICHUI I IPOLIECCOB; BHIIIOTHATD AEVICTBIA C Pa3NNIHbIMU e1-
HUIIAMI U3MEPEHNS;

— HaBBIKOB CMBICTIOBOTO YTEHY (B TOM 4JIC/Ie YUTATh VI MHTEPIIPETUPOBATh KOMNYe-
CTBEHHYIO MHGOPMALNIO, IPENCTABICHHYIO B PAas3IMIHOI GOpMe); ITOCTPOEHM MaTeMa-
TIYECKOIT MOJIe/IN; OVCKa MHGOpMALuY 1 pabOThI € rpaMIeCKVIMI JAHHBIMIL;

— IPOCTPAaHCTBEHHOIO ¥ T€OMETPUYECKOTO NPECTaB/IEHNs, BUNEHUA MaTeMaTude-
CKUX MOJiefIell B KOHKPETHDIX )KM3HEHHBIX CUTYalVAX.

I[TepBas yacTb HOCOOMS COREPKUT 36 IMPAKTUKOOPUEHTUPOBAHHBIX 3aiaHnit (80 Bo-
IIPOCOB) PA3/IMYHON CIOKHOCTHU U COJep>KaHMA, CBA3AHHDIX C IIOBCEJHEBHOI XKXI3HbIO,
CO LIIKOJIBHOT KU3HBIO0, ¢ 6ymyeit mpodeccueit. Ha crpaHnmax c6opHMKa 05KMBAIOT Ma-
TeMaTIdecKue (GOPMYIIbL, OKUBAIOT TOUKY B CUCTEME KOOPAMHAT, AeTU K/IesT MaTeMaTH-
JecKue 0601, UTPAIOT B MaTeMaTUUeCKUil KyOUK, 3HAKOMATCA C MPOPeCcCUAMY, UTPAIOT
B yT60I, yIaTCs IIIAHNPOBATD, IPOTHO3MPOBATH, AHAINSUPOBATH U T.J. TeMbl 3agaHMit
c60pHMKa KOPPEMMPYIOT C TEMAaTUKOI YPOKOB MaTeMaTHKM B 7-8 KIaccax.

Bo Bropoit gactu mocobust chopMypoBansl «PeKoMeHAALNN K PELIeHNIO I OLie-
HMBaHMIO NPaKTUKOOPMEHTVPOBAHHBIX 3a/lJaHNUI1», OMONTHEHHbIE KOHTEHTOM 0a30BBIX
MAaTeMaTIIeCKIX SHAHMI 1 yMEHMI1, HeOOXOAMMBIX /1L pEIIeH Vst 3aIaHMs, A TAK)Ke IPU-
BeJleHbl PEKOMEH/IallNY K PEIIEeHNI0 HEKOTOPBIX U3 HIX.

Armpobarnyst Toco6us OCyIleCTB/IeHa ~ HAa WMHTEPAKTUBHBIX SaHATHUAX YIUTeNIel
MaTeMaTVKM 00Ieo6pa3oBaTeNbHBIX IIKOT M METONVCTOB METONUYECKNX IIEHTpPOB.
B kauectBe pedprrexcun ciymarensm ObUI IIPeIOKeH OIMPOCHUK, OTBEThI Ha KOTOpPbIE
B 0600IEHHOM BIJIe ¥ aBTOPCKOII PeaKI MpeyIoKeHbl B TabmuIe 5.

Tabnuya 5. Pesynomamol onpoca criywiamerseti no umozam ux o0yueHusi ¢ anpobayueti H08020
nocobus

Nen/n Bonpoc Ob606wérnbvle 8apuaHmol 0Meemos
YTo0 BaM yasoch y3HATD B IPO- | — CpecTBa GOPMIPOBAHNA U PA3BUTHA MaTeMaTH-
Ilecce OCBOGHNA COfIep>KaHMA | 9eCKOJ IPAMOTHOCTH OOYJAIOIIXCS;
KyPCOBOJ O/ITOTOBKM? - TpeboBaHMA K pa3paboTKe 3afgaHuit Ha GopMUpo-

BaHIE U1 pa3BUTIE MaTeMaTUu4ecKom T'PaMOTHOCTH.

Kaxne rpaxTmdeckne HaBbIKI — HaBBIK peIIeHNA IPaKTNIeCKNX 3a/jad ¢ IpuMeHe-
BBl IPUOOPE/N HA MHTEPAKTNB- | HUEM abCTPAKTHBIX MAaTeMaTUYEeCKIX TOHSTHIL.
HBIX 3aHATUAX?

KakuMu yMeHMAMM BBl OBIa- | — OTOOP 1 pa3paboTKa yueOHbIX 3ajaHIIL;

Iemu B 1enAx GopMUpOBaHMA | — pa3dpabOTKa MaTeMaTHYeCKMX UTP;

U Pa3BUTUA MaTEeMaTHYECKO!l | — IIOJATOTOBKA BM3ya/IbHBIX MaTePUasIOB.
IPaMOTHOCTY OOYYAIOIMXCA?

Kak BbI XapakTepusyere HOBOE | — JOCTYIIHOE, HOHATHOE II0 M3/I0)KEHNIO MaTepuara;
MaTeMaTiJyecKoe mocobme? - yBOo6HOe, TIOTOMY YTO TeMbI 3aJaHNil COOpHNKa

He IPOTMBOpeYaT TeMaTlKe YPOKOB MaTeMaTUKI
B 7-8 Kmaccax;

— COJIEP>KUT TOTOBbIE PEKOMEHALVN K PEIIeHUI0
3amay;

— MO>KET IPUMEHATHCA /1A 3aHATUI C O APEHHBIMA
JeTbMM IIPY MX MOATOTOBKE K OIVIMIINA/IaM.
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Kak BrHO, yunTenb MaTeMaTUKI, MCIO/Ib3Ysl HACTOsAIIee I0COOIe, MOXKET IIepeiiTn
OT abCTPAKTHBIX MaTeMaTHYEeCKIX ITOHATUI K PeIIeHNMIO IPAKTUYeCKUX 3a/jad B peasb-
HOJI )KM3HM LUIKOJIbHMKA, @ TAK)KE MOYKET MCIIONb30BATDb 3a[jaHyA /I 3aHATUI C OlapEH-
HBIMJ JIeTbMM IIpY IIOATOTOBKE K OJIMMIIMAfiaM, TeM CaMbIM BBIIONHAA TpeGOBaHUA
®I'OC obutero 06pazoBaHmsI Kak 0OI[ECTBEHHOTO JOrOBOPA MEXJY IMIHOCTBIO, 001Ile-
ctBoM 1 rocypapcrBoM (General Education Standard, 2006), o6ecnieunBas gocTvxeHue
HallMOHA/IbHBIX IiefIei, pelas cTpaTerndyeckue sagaun passutus Poccuiickoit Penepa-
LIVIM IIO BXO>KZICHMIO HAIllell CTPAHbI B JeCATKY MUPOBBIX JIMAEPOB 110 Ka4eCTBY 001Iero
obpasoBaHsL.

CdopMynnpoBaHHBII Te3VIC MHULIMVMPOBAJ BbIAB/ICHNE MHEHVSI POAUTENBCKOTO CO-
oburectBa 06 MCIIONB30BAHUM HOBOTO IOCOOVST IpM GOPMUPOBAHUM MAaTEMATUIECKOI
rpaMoTHOCTI. OIPOC IPOBEIEH Cpea POJUTEIeN yHalXcs 7-ro Kiaacca 6a30Boii IIKO-
JIBl YHUBEpPCUTETA B T. DNIeKTpOCTaab. ETo comepikaHie 1 pe3y/lIbTaThbl IIPefCTaBIeHbI
B Tabmmie 5.

Tabnuya 5. Pesynomamut onpoca pooumerneti 06 UCHONb3068AHUU NOCOOUS 8 Npouecce 00YHeHUS Ux
Oemeil mamemamuxke

Nen/n Bonpocuv podumensm O606uéHH0e MHeHUe podumerneil yHauuxcs
1. | Kakoe BimsiHne Ha Bamero 1. TToBbILIeH MHTEPEC K N3YYEHII0 MaTeMaTUKI;
pe6éHKa oxasano obydeHne 2. IloBpIieHa MOTMBALUA K PEIIEHMIO 3a/ad;
C IPUMEHEHEM [JAHHOTO 3. [IpuMeHSIOTCS B XKU3HY MaTeMaTI4eCKIe SHAHVISE
ocobs? 4. AKTUBM3MPOBAH CAMOCTOATE/IbHBII ITOUCK MHPOP-

Manuu i pelIeHnsa HECTAaHJAPTHBIX 3aad;
5. PasBuBaioTCsI HaBBIKNA aHa/IN3a, IVNTAaHNPOBAHUA
I IpOrHO3a.

2. | CnocobcTByer i mmoco6e 1mo- | OfHO3HAYHO fa
BBIIIEHUIO YPOBHSA 00y4eHHO-
ctu Bamrero pe6énka?

3. | YnoBmerBopeHsI i Bor B 11e/10M 13, HO OYEBMIHBI IIEPCIIEKTUBDI €&
pe3y/IbTaTaMu yCIieBaeMOCTH | TOBBILIEHIS
Bauero pe6énka 1o marema-

TuKe?
4. | Bamm nmoxxenanus 1. TonomHuTL Nocobue pabodnMy TeTpagAMI;
2. BoIpakaeM TOTOBHOCTD OKa3aTb (pMHAHCOBYIO TIOJI-
Iep>KKY M3aHUIO TOCOOus 1 pabouMX TeTpajeit
3akmouenue

Takum 06pasoM, aKTyaIbHOCTb IIPOG/IEMBI TIOBBILIEHNS KA4eCTBa 00pasoBaHMs Ce-
ropHs odeBupHa. KadecTBO 06pasoBaHUs SIB/IAETCS CUCTEMOOOpAsyoOIM (HaKTOPOM
B COLMA/JIbHOM PasBUTUY JIMYHOCTH, oblecTBa, rocygapcrsa. Oumocodckue, connann-
Hble, [IeIaroTYecKie MOXOMBI K PACCMOTPEHUIO IIOHATHS «KKa4eCTBO 00pasoBaHMsI» 0-
3BOJIVIM BBISIBUTD, YTO AQHHBI (eHOMEH OIIpefieNisieT COCTOSIHME U Pe3Y/IbTATUBHOCTD
nporecca 06pazoBaHus B 061jecTBe. VICXOfis 13 9TOTO0, €r0 COOTBETCTBIE TOTPEOHOCTSM
M OXXUIAHVAM COLMyMa PacCMATPMBAETCSI B KOHTEKCTe IIP06/IeMbl HEIPEPHIBHOTO IIe-
Jarormyeckoro obpasosanus. B o6pasoBarenpHOl HOMUTHKE MHOTUX CTPaH B3alMOO-
OyC/IOBIIEHHOCTH IaHHBIX (PEHOMEHOB NPUAAETCSI KTI0YeBOE 3HAUEHE, PABHO KaK I II0-
HMMAHUIO IPSIMOI 3aBUCHMOCTY MEXIy YPOBHEM KauecTBa 00pasoBaHMA U YPOBHEM
HeIPePBIBHOTO IIEJarOrNIeCcKOro 00pa3oBaHmsl.

B craTbe mpepncTaBiieHO aBTOPCKOe yd4eOHO-MeTofudecKoe mocobue mo Gopmupo-
BaHIIO MaTeMAaTHYEeCKOIl KOMIIETEHTHOCTH yJamuxcs 7-8 kimaccoB «K13Hp Kak Marema-
TUYECKMII CIOKeT» KaK MeTOAMYECKUI MHCTPyMeHTapuil nporpammbl «PopMupoBaHye
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MPaKTUYECKOJ MaTeMAaTUYeCKON I'PAMOTHOCTY IIKOJIbHUKOB» IS IIOBBILLIEHNA KBAJIN-
bukanyy yanTeneil MaTeMaTHKY B IIPOLiecce MX HEIPepPhIBHOTO IIOCTIEBY30BCKOTO 06pa-
30BaHMsI, KOTOPOE CIIOCOOHO 00eCIIednTDb IIPAKTUIECKIE TOAXObI K IIOBBIIIEHNIO IIOKa-
3aTesell POCCUIICKON CUCTeMbI 0011ero 06pa3oBaHys B OIpeeeHN) MaTeMaTI4ecKoi
TPaMOTHOCTH 15-7I€THMX IIKOJIIbHUKOB B MEX/yHapogHOM nccnefosannm PISA.
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