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Nick Rushby

Education & Self-development, Kazan federal university, Kazan, Russia
ORCID: http://orcid.org/0000-0002-2379-1402
DOI: 10.26907/esd14.4.01

As is often the case, it was short article by another editor that started me wondering
about potential unconscious bias in the way the Education & Self Development editorial
team decides to accept the ‘best’ articles for publication, asks for revisions on others, and
rejects the remainder. In her article, Deborah Bowman (2019) reviews a fascinating ac-
count of how the research into the causes of cholera went un-reported in the medical
literature of the day, because it conflicted with the long-held views of the majority of the
medical profession (see Johnson, 2006).

I would like to think that E¢»SD and its reviewers do not operate any conscious bias
against authors from any particular group, or against views that are contrary to perceived
wisdom. However, there are a number of ways in which unconscious bias might affect the
treatment of a submission. Here are four: there may be others!

Research may find that the effects of an innovation are either not significant or are
contrary to commonly held expectations. This is sometimes the case in research into
learning technology where it is widely ‘known’ that the innovation should produce posi-
tive results. It is important that sample sizes should be sufficiently large as to generate
significant results and submissions may be rejected because they have used such small
samples that statistical treatment is rather meaningless. The research should have been
reported as a case study. However, what about situations whether the sample size is large
but yields negative results? What we need here is honesty. Negative results are useful
because they challenge our beliefs. Is there an explanation for the results? Perhaps the
theory really is wrong! Some journals and some editors are reluctant to publish negative
results but the policy of E&SD is that, if the research is sound and the article is clear and
well written, they should be published.

It has been suggested that some journals have a bias against female authors. Perhaps
there is less risk of gender bias in our field where there is far larger percentage of women
researchers than in, say, engineering or physics. Where authors take the trouble to ensure
that their manuscripts are anonymised, the blind reviewing process should minimise the
risk of gender bias. It is interesting that this is less of a problem in an international journal
where authors’ names are less familiar to reviewers. Some years ago, I carried out a small
and not very rigorous research project to examine whether reviewers could determine the
author’s gender from their name. Reviewers from Western countries had great difficult
in deciding the gender of authors from South-East Asia and the success rate was around
50% - ie, no better than guessing.

It is easy to apply preconceptions about the quality of a submissions from the country
of origin. We may assume that the quality of research in certain countries is much lower
than in our own and thus, that the quality of submissions from those counties will also
be low. This is just not the case! Good papers can appear from the most unlikely sources
and every submission should be judged on its own merits. The article may also give useful
insights into the state of education and development in that country.

6 Creative Commons by the Authors is licenced under CC-BY
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Finally (for this short editorial) there is personal bias, either for or against the au-
thors, or the ideas that they are presenting in their work. We work in a field where we all
know many other researchers. Even when the papers are made anonymous, it is some-
times possible to deduce the names of the authors - or at least the institutions where
they work. The reviewer must put aside any personal bias when making their comments
and recommendation. It should not matter whether you like the author or loathe them;
whether you regard their institution in high regard or believe that it should be closed
down! Similarly, it must not matter whether their approach and beliefs agree with your
own, or whether you think they are misguided and just wrong! As reviewer or member of
the editorial team, you have to rise about your personal views and judge the work on its
merits. This may be difficult, but if it was easy then anyone could do it and you would not
be a good and respected scholar.

Reviewers need to be aware of, and guard against, the possible causes of unconscious
bias. The role of the reviewer is crucial in ensuring that the best, and unbiassed research is
published - in E&~SD and other scholarly journals. It is an important task, with important
responsibilities.
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Ot pepgakropa: IlpexybesxmeHus pefakIiMiOHHON KO/IeT N
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Kak 310 gacTo 6bIBaeT, KOPOTKast MyO/IUKALVSL APYTOTO PELAKTOPA 3aCTABI/IA MEHs
3aJlyMaTbhCs, HET JIJ CO CTOPOHBI PeaKIMOHHO KoJUTernu xxypHana «ObpasoBaHye 1 ca-
MOPpasBUTIE» HEOCO3HAHHOTO IIpeyOesKIeHNs Ipu BbIOOpe CTaTell AJIst evaTu: YTo 3a-
CTaB/IsIeT HAC OIHY PabOThI IPU3HABATD «IYULIVMI», APYIVE OTIIPABILATD Ha JOPABOTKY,
a OT TPeTbUX OTKa3bIBaThCsE BooOIe? [Jebopa Boyman (Bowman, 2019) npuBoanT Takoi
CIIy4ail: MCCIeOBaHIe O IPUYMHAX X0/Iephl He OBUIO OCBEIleHO B MeIMIIMHCKOI JIMTepa-
Type TOTO BPeMeHU TOIBKO IIOTOMY, YTO He COOTBETCTBOBA/IO YCTOSBIIMMCS YOEKIEHN!-
AM OOIBIIMHCTBA CIIENManuCcTOB-MeguKoB (cM. Johnson, 2006).

Xodercst BepuTh, 4TO y XypHana «O6pasoBaHe 1 CAMOPA3BUTHE» U HAIINX PeLjeH-
3€HTOB HeT HEOCO3HAHHBIX IIPefyOeXKIeHMII HI K aBTOpaM, IIPMHAIEKALIM K KaKIM-
TO TPYIIIAM, HY K MHEHMsIM, IPOTUBOPEYAIVM YCTOSBIIENCS TOuKe 3peHus. Tem He
MeHee, eCTb KaK MUHVIMYM YeTbIpe BO3SMOXKHOCTY BIMAHNS HellpeHAMEPEHHBIX IIpey-
Oe>KIeHMIT Ha pe3y/IbTaT pacCMOTPEHMA CTaTell.

ViccnenoBaHue MOXKeT OOHAPY>XUTb, 4TO 3 deKT 0T HOBOBBeReHMs ObIT HecyIec-
TBEHHBIM VIV IPOTUBOPEUNT MIPUHATHIM B3I/IsAaM. B oTHOIIEHNU 06pa3soBaTebHBIX
TEXHOJIOTUII CYIeCTBYeT «OOIeNpM3HaHHOe MHEHMe», 4TO HOBILECTBA NPUBOJAT K
[OJIOXKUTEIbHBIM pe3ynbTaTaM. UTOObI IIOyINTh 3HAYMMBIIL Pe3y/IbTaT, BAXXHO MIMETh
B BBIOOpPKE JOCTAaTOYHOE KOIMYECTBO JIIOfiell, a M3-3a HeOODIIOr0 YNC/Ia YIaCTHUKOB
MCCTIeiOBAHNE BBII/IIANT JIMIIb KaK M3ydeHue OTHe/IbHON KOHKPETHOI CUTYALMH, CTa-
TUCTUYECKIIT aHAIN3 IPeCTaB/sAeTCA 6eCCMBICTIEHHDIM, U 3asIBKa MOXKET OBITh OTKIIO-
HeHa. A OBIBaeT, 4TO y UCC/IeOBaHNs O0IbIIast BBIOOPKA, HO HeraTUBHbIE Pe3y/IbTaThl. U
3Iech HaM HY)KHa 4eCTHOCTb. HeraTuBHbIe pe3y/IbTaThl O/Ie3HbI, TAK KaK OHY II0fiBepra-
10T COMHEHMIO HAIlM YOEXXIeHMs: CYIeCTBYeT /I O0bsICHEHNME I/IsI TAKUX Pe3y/IbTaTOB?
MOXeT OBITh, TeOpus He BO BCéM IpaBa? HeKoTopble SKypHa/Ibl OTKa3bIBAIOTCS IIyO/IN-
KOBAaTb MCC/IENOBAHMsI C Pe3y/IbTaTaMy, MPOTUBOPEYAINMY IIPUBBIYHBIM. IlonmmTrka
KypHana «O6pasoBaHie U caMOPasBUTHME» 3aKII0YAETCSI B TOM, YTO €CIIY UCC/IeOBaHNEe
yOeanTenpHO, Y€TKO ¥ XOPOLIO HAMICAHO, TO OHO JO/DKHO OBITH OIIyO/IMKOBAHO.

Cyl1ecTByeT MHEHME, YTO Y HEKOTOPBIX >KYPHAIOB €CTb IIpenybex/ieHyie B OTHOLIe-
HIV aBTOPOB->KEHIIH. BO3MOXXHO, B chepe 06pasoBaHmsI PUCK TAKOTO MpeAyOesKfeHIs
MeHblIle, TaK KaK Y Hac O0JIbIIIe >KeHIIMH-JICCTIefOBaTeIelt, 4eM, CKasKeM, B MaIlMHOCTPO-
ernu win ¢usuke. HeckompKo /et Hasay s MpoBel HeOGOMbIIOe MCCIeSOBaAHIIE, TIbITA-
SICb M3YYUTD, CIIOCOOHBI JIM peLieH3eHTbl ONpeNe/IATh MO aBTOpa CTAaTbU IO ero (Wim
e€) uMeHN. PelleH3eHThI 13 3aIa[{HBIX CTPAH MUCIBITHIBAIN TPYFHOCTY B OIIpefeIeHNI
II0JI0BOJI IIPMHAIOKHOCTH aBTOpoB 13 I0ro-Bocrounoit Asun, u Ko ycrnexa y HUX He
npesbiiana 50%, YTO PABHOCHIBHO yrafgbIBaHuIo. EC/i aBTOPBI HeCyT OTBETCTBEHHOCTD
3a aHOHVIMHOCTb CBO€JI PabOTBI, TO C/Ielloe pelieH3MpOBaHye SO/DKHO MUHUMU3MPOBATh
PUCK IpenyOexxeHIiT B OTHOIIEHNN [0/Ia. B Me)XXAyHapOAHBIX XKypHA/IAX, I7ie MMeHa aB-
TOPOB HEeM3BECTHBI pelieH3eHTaM, JaHHasA IpobIeMa COBCEM He CTOUT.

JIOBOJIBHO JIETKO JOIYCTUTD IIPEAB3ATYIO OLEHKY, eCIM CYAUTh O CTPaHe IIPOC-
XO>KZIeHMsI aBTOPOB. MBI MOXKeM IIOyMaTh, YTO €C/IY Pa3BUTIE HAYKY B KAKOJ-TO CTpaHe

8 Creative Commons by the Authors is licenced under CC-BY
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HaXOMMTCSI Ha HU3KOM YPOBHE, TO U Ka4eCTBO paboT 13 9TOJ CTPAHBI TOXKe He MOXKET
6517 BeicOkuM. Ho 3T0 coBepiueHHO He Tak! Xopolie paboTsl MOTYT IOCTYIIATh U3 Ca-
MBIX HEOXXVIAHHBIX MECT, U Ka)XKIasi PYKOIIVCh JO/DKHA OBITh OljeHeHa [0 JOCTOMHCTBY.
CraThst MOXeT IIOKa3aTh, KaK pasBUBaeTCs 0O0pasoBaHIie B TOI WV MHOI CTpaHe.

Hakower, pedp mONAET O IMYHBIX IPeAyOesKeHNSX 3a VWIM IIPOTUB TEX VIM MHBIX
aBTOpPOB U MX Mpeit. Mbl paboTaeM B Takoit 06macTy, rie OOMBIINHCTBO MCCIefOBaTe-
Jeit 3HAOT APYr Apyra. HecMOTpsi Ha TO Y4TO B OCHOBE peljeH3MPOBAHMS JIEXUT IIPHU-
HI[MIT aHOHMMHOCTH, HEPEKO MOXKHO Y3HATh MIMeHa aBTOPOB WM, II0 KpailHell Mepe,
Ha3BaHUSA 00Pa3OBaTENbHBIX OPTAHM3ANMNIL, TJle OHM PAbOTAIOT. PelleH3eHTHI TO/IKHBI
0TOpOCKTB M06bIe TMIHBIE (HAKTOPBDI, T00bIe IPEIPACCYAKN, JaBasi CBOU KOMMEHTApUN
U peKkoMeHganyy. HpaBuTCsl perjeH3eHTy aBTOp WIN HeET, C YBOKEHIEM OH OTHOCUTCS
K TOMY WIJ MHOMY 00pa3oBaTe/IbHOMY YUPEXIEHUIO WM CINTAET, YTO €r0 HYXKHO 3a-
KPBITb, — 9TO He JIO/DKHO MMETh HUKAKOTO 3HaueHns. Kak He JO/KHO OBITH BAKHO 1 TO,
COIJIACYEeTCsI /IV TOYKA 3PEHNsI aBTOPOB C MHEHIEM PelleH3eHTa I OH CUNUTAET, YTO aB-
TOpBI 3a6/1y>K/at0TCs1! PelleH3eHThI 1 WIeHb! PeJaKIIIOHHON KOJUIETUY JO/DKHBI abcTpa-
TMPOBATHCS OT CBOMX YOEXIEHWIT M OLIEHMBATDh KKAYIO CTAaThi0 0OBEKTUBHO — TOTIBKO
IO e€e JJOCTOMHCTBAM 1 HEJJOCTaTKaM. JTO JOBOIBHO CJIOKHO, HO MHAYE TPY/, YIEHOTO He
yMeJI Obl HUKAKOI LIEHHOCTIL.

PerjeH3eHTHI [JO/DKHBI 3HATH O BO3MO>KHBIX IIPMYVMHAX HEOCO3HAHHOTO IIpeaybexie-
HJISL U He JIOIYCKATb ero IPOSIBIIEHNS, Befb OHU CIIEMAT 3a TeM, YTOOBI TOTBKO JIydIIINe I
GecrpucTpacTHbIE MCCTENOBAHNS IIyOIMKOBAIICh KaK B XypHane «O6pasoBaHue u ca-
MOpasBUTHUE», TAK ¥ B IPYToOil HAYIHOI MeproANKe. ITO TPYAHAS 3a/jada U Cepbe3Has
OTBETCTBEHHOCTb.

Cnicox nurepaTyphl
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Abstract

Social rehabilitation of juvenile delinquents plays an important role in maintaining public safety.
It requires special care and respect for the child’s unformed personality. This article summarizes
the experience of the Russian system of rehabilitation of juvenile offenders. It is emphasized that
the system is closed and standardized, which limits the possibilities of applying new technologies
in working with deviant and delinquent children. The goal of this study was to develop optimal
social technologies combining classical and innovative methods of rehabilitating juvenile offenders
and taking into account the specifics of closed institutions. The main research question was: what
new theoretical developments are effective in the rigid and inflexible conditions of these closed
institutions? Will they give steady positive results or does space itself block them? The pedagogical
experiment conducted by our research team is a unique attempt to go beyond traditional forms. It has
a classical scheme consisting of three successive stages: diagnostic, organizational, and evaluation.
Novelty is determined by the development and implementation of innovative technology to involve
juvenile offenders in voluntary activities in the following areas: environmental (development of
environmental awareness, planting trees and plants, caring for homeless animals, etc.), civil and
patriotic (design of exhibitions based on the results of search operations, care behind memorials,
the organization of festive concerts in for veterans), cultural and leisure (holding concerts, theatrical
performances, holidays for socially-unprotected categories of citizens). Volunteering promotes the
restoration of broken social bonds through self-awareness as a useful member of society. The use
of methods based on cognitive activity, creativity and creativity of children, the active involvement
of parents in the rehabilitation process, has achieved impressive results in learning, interpersonal
interaction, and most importantly - in self-awareness and self-presentation of children, which
society has traditionally become accustomed to writing off.

Keywords: deviant behavior, juvenile offender, social rehabilitation, socially oriented position,
volunteering.
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AHHOTAIMA

CounanpHas peabNUINTAIMA HECOBEPIICHHOIETHNX MPECTYIHNKOB UIPAeT BaXXHYIO PO/b B IOf-
Iep>xaHmy obujecTBeHHOI OesomacHocTi. OHa TpebyeT 0cob0ii OCTOPOXXHOCTH ¥ 6GepesKHOro
OTHOIIEHNS K ellje He chOPMMPOBABIIENCs MMIHOCTY pebeHka. B aHHOIT cTaTbe 060061IeH OIBIT
POCCHIICKOII CHCTEMBI pPeabMIUTAIMY HeCOBepLICHHONETHNX IpaBoHapymmuTeneil. ITogdepkn-
BAaeTCs, YTO CMCTeMa HOCKUT 3aKPBITBII M CTaH[JAPTU3MPOBAHHBII XapaKTep, YTO OrpaHMYMBAET
BO3MOXKHOCTY IPYMEHEHNs HOBBIX TEXHOJOIMII B paboTe C [EBMAHTHBIMU U [eTMHKBEHTHBIMU
merbMu. Llenb JaHHOTO MCCTENOBaHMA 3aKII0Yanach B pa3pabOTKe ONTMMATIbHBIX COLMAIbHBIX
TEXHOJIOTHIA, COYETAIOIVX K/IACCIYeCKye U MIHHOBAI[IOHHbIE METO/BI PeabVINTALINI HEeCOBEPIIIeH-
HOJIETHMX TIPECTYITHUKOB M YYUTBIBAIOIIME CHIEIMPUKY yIpeXXIeHNit 3aKppIToro Tuma. OCHOBHOI
MCCIIeIOBATENbCKIUIT BOIIPOC 3aK/IIOYA/ICS B TOM, KaKye HOBbIe TeOpeTHdecKue paspaboTku ad-
(EeKTMBHBI B PUTUHBIX ¥ HETMOKMX YCIOBMAX STUX 3aKPBITBIX yupexpeHnit? JlaayT mi oHM yc-
TOITYMBBIE IIOJIOKUTE/IbHBIE Pe3y/IbTaThl MM CaMO IIPOCTPAHCTBO OmokupyeT ux? IIpoBefeHHBIN
HaIllM JCCIef{OBATeNbCKIM KOJUIEKTMBOM IefJarOTMIeCKyil SKCIePUMEHT AB/IAETCA YHUKATbHOMI
TIOTIBITKOI BBIVTY 32 PAMKY TPaUIMOHHBIX popM. OH NMeeT KIIaCCUYecKyIo CXeMY, COCTOSAIIYIO 13
TpeX MOC/IefJOBATE/IbHBIX 3TAallOB: AMarHOCTIYECKNMIT, OPraHM3alMOHHBI U olleHOYHbIl. HoBusHa
ompefieniAeTCs Pas3pabOTKOIl 1 BHEApEHNEeM MHHOBAI[IOHHOI TEXHOIOTMH II0 BOBIEYEHNUIO HECO-
BEepILICHHOJICTHNX IIPECTYIIHUKOB B JOOPOBOIBLYECKYIO HEATEIbHOCTb IO CIEAYIOLIVM HaIlpaBlie-
HILAM: 3KOJIOTIYecKoe (pa3BUTIE 9KOTOTMIECKOTO CO3HAHIIA, BBICAJKA JIePEBbEB VI PACTEHNI, YXOF,
3a 6e3/JOMHBIMMU >KVBOTHBIMU U [IP.), TPAKJAHCKO-IIATPUOTHYeCKOe (0pOopMIeHNe BBICTABOK IIO
pesynbTaTaM IMOMCKOBBIX OIepaliil, YXOf 3a MeMOpMaIaMIi, OpTaHM3aIMA IIPA3JHIYHBIX KOHIIEP-
TOB B JyIs BETEPAHOB), Ky/IbTYPHO-0CYroBoe (IIpOoBefieHIe KOHI[ePTOB, TeaTPaIbHBIX TOCTAHOBOK,
IIPa3HUKOB JUIA COLMA/TbHO-He3allNIeHHbIX KaTeropMil TpaXkaH). BomoHTepcTBO criocobcTByeT
BOCCTaHOBJIEHUIO PA3PYIIEHHBIX COIIMATBHBIX CBA3EIl Yepe3 0CO3HAHIE Ce6sI [I0/IE3HBIM YIEHOM 00-
1jecTBa. VICIIOIb30BaH1e METO/I0B, ONMPAIOIMXCA Ha TI03HABATE/IbHYI0 aKTUBHOCTD, TBOPYECTBO 1
KpeaTMBHOCTD JieTell, aKTMBHOe IPUBJIeYeHNe POAUTENIEN K IIPOLecCy peabyIMTaINY, TO3BOIN/IO
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)IO6I/ITI)CH BIIEYAT/IAOMINX PE3Y/IPTATOB B o6yquI/m, MEXJINYHOCTHOM BSaMMOHCﬁCTBMI/[, a I''TaBHOE
- B CaMOOHlyU.IeHT/H/I n CaMOHpeSeHTaLU/II/[ ﬂeTeﬁ, Ha KOTOPI)IX 061]_[6CTBO TpaI_[I/I]_U/IOHHO HpI/IBbIKHO
CTAaBUTDb «KpecCT».

Knroueblie ctoBa: JE€BMAHTHOE ITOBEICHUIE, HeCOBepLHeHHOIIeTHI/Iﬁ TIPECTYITHUK, COlMabHas pea-
OuIiTaLs, COLMATbHO OPMEHTIPOBAHHAS O3NS, ZOOPOBOIbYECKAs AESATE/IBHOCTb.

Introduction

In any country, regardless of its economic, political and social development, the
problem of juvenile delinquency is always a painful topic. The UN General Assembly
adopted guidelines for the prevention of juvenile delinquency in 1990. Along with these
international conventions, there are also Russian national laws regulating work with
delinquent adolescents: Federal Law “On the Basics of the System for the Prevention of
Neglect and Juvenile Delinquency” 2017), “National Action Strategy for Children for
2012-2017,” etc.

Socio-economic processes in modern Russia are accompanied by changes in the
behavior and consciousness of people. These phenomena have led to a significant change
in the value-moral personality sphere, particularly in the younger generation. Modern
adolescents living in a complex world in their content and structure, more than other age
categories, depend on the norms and values cultivated in society. These social changes
have exacerbated a number of negative processes, such as the growth of asocial and at-risk
families, an increase in the number of homeless and street children, and minors involved
in criminal activities.

According to Federal State Statistics Service, in 2017 there were 45,300 crimes in
Russia committed by minors, or with their complicity (Rosstat, 2018). It is worth
considering that this indicator does not include latent crimes and offenses that do not
qualify as criminal. The practice of rehabilitating juvenile offenders in Russia requires
understanding and introducing new approaches to organizing activities, including its
socio-pedagogical component.

Literature review

Work with juvenile delinquents is multidimensional; scientists in various fields of
science — sociologists, psychologists, lawyers, educators, and others are involved. The
works of Jorge Gaete and his colleagues who investigated mental health and related
factors among young criminals (2018) ; Marko Manninen et al, who studied adult crime
among former school teenagers (2017); John Robst, Mary Armstrong, and Norin Dollard,
who identified the link between the treatment of mental illness in the hospital and the
recidivism of youth crimes (2015); A. N. Groth, who made a significant contribution to
the study of the psychology of criminal acts (2001); and Malatesiinic, Micovic & Kendel,
who developed a questionnaire to assess the psychological and social factors of risk
behavior in adolescents (2005).

Russian science also has significant material on working with deviant and delinquent
adolescents. The psychology of asocial-criminal groups of adolescents was studied by L.P.
Bashkatov (2002); psychological and acmeological support of adolescents delinquent
behavior by VG Belov (2010); resocialization of adolescents in an educational colony by
M.V. Bukharova (2010); placement of a minor in a closed institution by the court - A.L
Mamedov (2008); involvement of minors in the commission of crimes - A.V. Osip'yan
(2004); sociocultural conditionality of the re-socialization of maladjustors and deviants
in the process of social change — A.M. Shevchenko (2004); the study of international and
Russian experience delinquent groups of minors — Yu.L. Orlova (2010), LI. Saldamatina
(2007) and others.
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A brief review of the literature demonstrates the multifactorial nature of the
phenomenon of juvenile delinquency and the difficulty of identifying cause-effect
relationships in its diagnosis. There are different points of view on the nature of the onset of
episodic tendencies in children and adolescents, but most researchers tend to believe that,
under certain conditions, successful rehabilitation and prevention of relapses are possible.

Materials and research methods

The objective of this study was the need of modern Russian society to reduce the
level of criminalization of minors and increase the effectiveness of social and educational
institutions for the rehabilitation of adolescents with socially dangerous behavior - social
rehabilitation of juvenile offenders. The aim was development of social technologies for
the rehabilitation of juvenile offenders in a closed-type institution, contributing to the
formation of socially-oriented positions.

It uses methods of theoretical analysis, synthesis, abstraction and generalization;
empirical methods: observation, testing, expert evaluation, a formative experiment, and
methods for statistical processing of experimental research results.

To create a single conceptual field, we propose to use the following terminology:
the deviant behavior of adolescents is the actions of minors who violate moral and / or
legal norms adopted in society, detrimental to the adolescent and/or society (Dikusar
& Mironov, 2017, p. 47), and delinquent behavior of adolescents is associated with a
violation of the criminal code of the Russian Federation. Juvenile adolescents who have
committed a series of offenses and crimes of minor and moderate severity consist of
various types of preventive registration: the intra-school commission, the commission
for the affairs of minors and the protection of their rights, etc. Teenagers aged 14 years
who have committed serious crimes, are convicted by a criminal court for minors. They
are assigned various types of criminal penalties, including imprisonment, or they can be
sent to specialized closed educational institutions. Under the socially-oriented position
of a minor criminal, we understand the process and the result of his social rehabilitation,
reflecting the teenager’s personal attitude towards the surrounding reality, towards
society, other people and himself.

In Russia, there are two types of educational institutions for children with deviant
behavior: open and closed. The open type for maintenance, education and training,
accepts people aged eight to eighteen years old, requiring a special pedagogical approach.
Among other reasons for admission to an open educational institution, the consent of the
parents (legal representatives) is required, as well as the consent of the child himself, if
he has reached the age of fourteen years. Minors between the ages of eleven and eighteen
years old, who need special conditions of upbringing and education, may be placed in
closed institutions. Only a court can decide to place a child in a closed institution. The
mission of such schools is to create educational and rehabilitation support for a teenager
who is in conflict with the law.

Experimental research was carried out between February 2009 to March 2016 in the
State public educational institution of the Sverdlovsk region "Special closed educational
institution for students with deviant (socially-dangerous) behavior" and the State
budgetary special educational institution for students with deviant (socially-dangerous)
behavior of the city of Moscow - School "Chance".. The total number of participants in the
pedagogical experiment was 258 people, including 165 teenagers, 21 teachers, 72 parents.
All the research procedures were agreed with the administration of institutions and
parents, and were carried out in the presence of persons authorized by the administration.
The study included three stages of social rehabilitation of juvenile offenders: diagnostic
and prognostic, organizational and activity, and productive and evaluative.
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The first diagnostic and prognostic stage is associated with a comprehensive survey
of juvenile offenders. Conversations, interviews, observation, questioning, and testing
were used to determine:the degree of severity and intensity of past and current offenses
committed by the teenager;

o the family circumstances affecting his delinquent behavior;

« his education is recorded;

o the specifics of the relationship of a teenager with peers;

« their use of psychoactive substances;

« the organization of his leisure time;

« the personal qualities of the adolescent (high or unstable self-esteem, aggression,
hyperactivity, etc.);

« his attitudes and social orientation.

At the second, organizational stage, the analysis and interpretation of the survey
results are carried out. This allows the prediction of the content, forms and methods of
work with juvenile offenders. Various programs have been developed and published:
“Socio-pedagogical activities for the prevention of deviant behavior of adolescents”
(Galaguzova & Toisteva, 2015), “Post-penitentiary support for minors in conflict with
the law” (Moskvina, 2017), “Socio-pedagogical rehabilitation” (Moskvina, 2016). These
led to traditional social technologies for the legal education of minors (business game
“Me about the law. Law about me”, legal education “The alphabet of the young lawyer”,
legal quest), technology of working with the minor’s family (technology of correction of
parent-child relations “Family holiday”, the technology of forming a constructive self-
identity of a teenager based on the restoration of family history “What to dream?”).

A key element of the rehabilitation program is an innovative technology for the
involvement of juvenile delinquents in voluntary activities (Galaguzova, Luzhkov &
Galaguzova, 2016). Volunteering today in Russia is becoming a mass phenomenon, but
its potential for restoring destroyed social ties and relations with society in adolescents
remains insufficiently studied.

The main difficulty for volunteer work with juvenile offenders is that the rehabilitation
system creates a number of restrictions on freedom of action and exercises through twenty-
four-hour control over adolescents. Therefore, any decisions on the implementation
of new educational approaches require coordination with a special commission,
development and approval of regulatory documents, appointment of responsible ones,
selection of social partners and conclusion of cooperation agreements with them (as is
the case with volunteer work).

We have identified the following types of voluntary activities of juvenile offenders:
environmental, civil-patriotic, cultural and leisure. Ecological activities are associated
with the landscaping of the territory, the care of the springs, the teaching of the principles
of environmentally friendly handling of household waste, the manufacture of birdhouses
and bird feeders. One of the most important types of volunteering for teenagers is to
help homeless animals and work in animal shelters. Systematic work in shelters allows a
teenager to take care of a particular animal, which, after the termination of the sentence, a
teenager can take home from the shelter. Civil-patriotic activities include participation in
patriotic actions (“Making a Soldier”, “Immortal Regiment”, “The Book of Memory”, etc.),
helping in the design of exhibitions based on the results of search operations, taking care
of monuments and graves, organizing and holding festive concerts hospitals, boarding
schools for veterans. The cultural and leisure activities include the preparation and
holding of concerts, theatrical performances, holidays for the elderly, disabled children,
orphans, which contributes to the formation of a positive experience of caring for others.
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The third stage of social rehabilitation of juvenile offenders is associated with the
conduct and analysis of experimental work.

Research results

The structure of the ascertaining unit of the study (2010-2011) includes comprehensive
socio-pedagogical diagnostics based on the regulatory, activity and motivational
components of the socially oriented position of the adolescent delinquent behavior
(Table 1).

Table 1. Criteria and indicators of socially oriented adolescent delinquent behavior

Criteria Indicators Methods
Regulatory | knowledge about self-regulation and self- Methodology “Research of

control; level of development of volitional volitional self-regulation”

self-regulation (A.G. Zverkov, E.V. Eydman).

the level of subjective control Methodology "Diagnosis of
the level of subjective control”
(J. Rotter).

observance of discipline, attitude to the Pedagogical diagnostic card.

fulfillment of tasks at home, attitudes towards
learning, manifestation of instances of conflict
with peers, attitudes towards work, features of
responding to pedagogical influences

Activity the potential of adolescents in the development | Methodology “Identification
of their communicative and organizational skills | and evaluation of commu-
nicative and organizational
skills” (V. Sinyavsky,

B. A. Fedorishin).

the nature and strength of the cognitive interest | Methodology “Cognitive
of students interest” (L.M. Friedman).

activity in educational activity, personal mani- | Pedagogical diagnostic card.
festations in labor activity, activity in socially
approved forms of life activity, the appearance
of a teenager, the quality of the formation of

a teenager's attitude to violations of the discipline

Motivational | the severity of the motivation to success The method “Diagnosis of the
individual on the motivation
to success” (T. Elers).

sustainable motives of the individual: the Technique “Measuring
motive of striving for success and the motive of | the motivation to achieve
avoiding failure success” (A. Mehrabian).
manifestation of cognitive activity, Pedagogical diagnostic map.

manifestations of activity in participation in
creative activity, manifestations of activity
with participation in intellectual activity,
manifestations of activity in participation in
labor activity, manifestations of social activity

In the course of diagnostic procedures, it was found that there are significant
differences between adolescents in the nature of their attitudes, ways of interacting with
others and self-presentation. Conventionally, there are three levels of adolescent socially
oriented positions for each of the criteria — high (orientation to discipline, activity in
educational and extracurricular activities), medium (isolated cases of misconduct,
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selective interest in learning material, unsystematic creative and extracurricular activity)
and low (conflict and systematic violation of discipline, poor learning of the material, lack
of interest in extracurricular activities).

Regulatory criteria

The first stage of the experiment showed that only 6.7% of respondents have a high
level of volitional self-regulation and subjective control, another 21.8% of respondents
demonstrate an average level of these qualities. Most adolescents (71.5%), are at a low
level; the system of self-regulation and self-control is poorly developed, there is no
motivation to keep themselves in the field of social approval.

Activity criterion

This is a weighted average of three indicators — the level of communicative and
organizational skills, level of cognitive interest and activity in socially-approved forms of
vital activity. The results are distributed as follows: 5.5% - high, 19.4 - medium, 75.1% -
low. It is worth noting that the highest rates were demonstrated in the communicative and
organizational skills of adolescents, which is explained by criminal experience in the peer
group, where these skills are necessary for full-fledged communication and interaction.

Motivational criterion

The research results show low levels of choosing socially-approved ways to achieve
success — 69.1% of adolescents demonstrate a low level, 26.1% — an average, only 4.8% - a
high level. This

is directly related to the unfavorable situation of these adolescents, lack of positive
life experience and lack of faith in the possibility of achieving success through socially
acceptable methods.

The formative stage of the pedagogical experiment consisted of solving the following
issues:

o organization of the correctional and developmental environment of a special
educational institution (the main components of the environment are represented
in spatially-specific, social, psychological and pedagogical components. A specific
component of the environment of a special educational institution — modal) is significant
within the framework of research tasks:

« improving the qualifications of employees of special educational institutions (a
system of scientific and methodological support for social and pedagogical rehabilitation
has been developed. It includes: the program “Social and pedagogical rehabilitation of
adolescents of delinquent behavior in a special educational institution”; correctional
program “My choice” for the implementation of differentiated approach in the
pedagogical provision of social and pedagogical rehabilitation of adolescent delinquent
behavior; the method of “Individual BsanmopericTue interaction with the pupils of a
special educational institution”; educational-methodical complexes “Formation of
legal literacy of adolescents delinquent behavior”, “Diagnosis and development of
social skills of adolescents delinquent behavior”, the program “Features of the work of
a regime service” methodological materials “Educational potential of regime moments
of a special educational institution for adolescents delinquent The behavior" and other
methodological developments;

o development of social partnership of subjects of social and pedagogical
rehabilitation. The specificity of institutions limits the participation of external actors
in the educational process, but as part of the experimental work, a list of organizations
potentially able to have a positive pedagogical impact was identified.
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The following partnership projects have been developed and implemented:

1. Quest games for family, civil, patriotic education, inculcating the basics of life
safety (together with students of the Ural State Pedagogical University).

2. Operation “Birdhouse” (design, manufacture, decoration and placement of
birdhouses). Organized a regular visit to the nursery for animals by members of the
volunteer detachment of a special educational institution (together with students of
FSBEI HE “Ural State Agrarian University”).

3. Vocational guidance work - visiting production shops and acquaintance with
the production process, the organization of professional samples (together with the
production enterprises of the city).

4. Cultural and educational activities (excursions and activities outside the special
educational institution, visits by cultural institutions of pupils in the region of a special
educational institution).

5. Organization of interaction between parents and children in a special educational
institution (holding parental meetings, sports and cultural events: the game “Santa Claus
Village”, the quest game “By the Maze of Knowledge”, joint production of products in
workshops, planning a joint future in the framework of specially-organized forms of
work).

Control diagnostics were based on the procedure of correlating the criteria indicators
of the socially oriented position of adolescents before and after the formative experiment.
Table 2 presents the comparative results of changes in the socially oriented position of
adolescents.

Table 2. The dynamics of the socially-oriented position of adolescents

Criterion Level Indicators Indicators
of formation | at the establishing stage (%) | at the control stage (%)
Regulatory criteria | High level 6,7 98,8
Average level 21,8 0,6
Low level 71,5 0,6
Activity criterion High level 5,5 94,6
Average level 19,4 3,6
Low level 75,1 1,8
Motivational High level 4,8 95,8
criterion Average level 26,1 3,0
Low level 69,1 1,2

In this process of socio-pedagogical rehabilitation of adolescents with delinquent
behavior, visible positive results were already achieved after the first three months of
experimental activity in the frequency of homework and interest in studying. The most
time-consuming and labor-intensive processes are the correction of conflict behavior and
the formation of an adequate attitude to the observations and requests of teachers (the
regulatory component).

Interest in learning has also influenced the success of educational activities, accuracy
in work and appearance: positive dynamics were noted during the first half of the socio-
pedagogical rehabilitation of all adolescents. Significant resistance was noted to the
correction of the adolescent’s inner position - the condemnation of negative actions of
peers, and an open statement of one’s own opinion (activity component).

Indicators of the motivational component, the manifestation of cognitive interests,
creative and work activities, social activity, have improved significantly during the year
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of the formative experiment. Interest in extra-curricular and extra-curricular activities
has increased, and the frequency and quality of participation in intellectual and creative
competitions at school, city, regional, All-Russian and international levels has increased.

An important result of socio-pedagogical rehabilitation is the ability to resist the
factors of recurrent crime. At the beginning of the experimental work, there was a
negative result in 71.5% of adolescents; by the end of the experimental work, almost 100%
of positive results were achieved. This illustrates the meaningfulness of students of the
importance of compliance with the norms and requirements in force in modern society,
and also demonstrates their ability and desire to organize their lives in socially acceptable
ways.

The indicators selected in the course of the experiment are not only responsible for
changing the socially-oriented position of the adolescent, but also play an important role
in their ability to withstand the factors of recidivism, the ability for socially-approved
activities, and the motivation for success.

It is known that after graduation from a closed institution, minors return to their
former social environment, where in 90% of cases the situation in the family and social
environment of adolescents does not change in a positive way. That is why the ability of
graduates to resist the factors of recidivism is important. This has the greatest influence
on the adolescent's self-esteem, his motivation and success in becoming a law-abiding
citizen. Our study also proved that there is an interrelation between the levels of the
socially oriented position of a minor and the success of his life activity after his release
from a closed institution.

Discussion and conclusion

The social technologies developed and implemented by a team of authors have made
a concrete contribution to the theory and practice of rehabilitating juvenile offenders.
The programs developed, and innovative social technologies for volunteering and
diagnostic tools, can be used to rehabilitate not only juvenile delinquents, but also social
rehabilitation for adolescent deviant and delinquent behavior.

Further development of the problem should be continued in the following areas:
identification of risks in the use of social technologies for the rehabilitation of adolescent
deviant and delinquent behavior, additional education of teaching staft to work with such
adolescents; use of the rehabilitation potential of the adolescent's family for his social
rehabilitation.
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Abstract

This study investigated the effect of in-service education and training (INSET) courses on grade
11 EFL teachers” knowledge base employing Kirkpatrick’s four-level (reaction, learning, behavior,
result) evaluation model (Kirkpatrick & Kirkpatrick, 2006). To this end, the researchers designed
a study at four stages. At the first stage, a standardized questionnaire, English language teachers’
knowledge base (ELTKB), was administered to thirty 11" grade teachers to examine their views
regarding the INSET classes (reaction). Then ten teachers were interviewed, and their classes were
observed to explore to what extent the INSET courses had affected teachers’ perceptions and actual
job performance (learning). In the next step, 126 students filled in the students’ questionnaire (SQ)
regarding their perception of their teachers’ teaching performance in the English classes before and
after their attendance in INSET classes. At the final stage, the performance of the 126 students on
a language proficiency test was measured to study to what extent their teachers” performance had
affected their achievement. The result of the ELTKB questionnaire, SQ, interviews, and observations
revealed the beneficial role of INSET classes in teachers’ reaction, learning, and behavior. Moreover,
the result of the program was positive since grade 11 students’ language learning improved after their
teachers’ INSET class attendance. This program evaluation can be illuminating for stakeholders,
policymakers, and curriculum designers.

Keywords: EFL teachers, INSET courses, Kirkpatrick, program evaluation
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AHHOTANUA

Pa6oTa aBTOPOB MOCBsIIIIEHA M3YIEeHNIO TOTO, KaK BiIyseT Kypc nosbimenns KBamuduxannu (KITK)
Ha yunTeseit 11-bIX KJIaCCOB, C MCIIONb30BaHUEM YeThIpeXCTymeH4aToll Mogenu Kupkmarpuka (pe-
akuus, obydeHne, IoBefieHNe, pe3yabrar). [ aToro 6b10 IpoBeieHO NCCIejoBanNe B 4 aTama. Ha
[IepBOM 3Talle CTAHAAPTU3VMPOBAHHBII OIPOC (OLjeHKa 3HAHMII YUITeIell aHITINIICKOTO sI3bIKa) OBII
nposefeH cpenu 30 yuuteneit 11-bIX KITacCOB € Lie/IbIO ONPEEIUTh X MHEHNE O Kypce 00ydeHus
(peakuust). 3aTem 6b110 poaHanusnposano simsiane KITK Ha feiictBus yunteneit (06ydeHe) mpu
TIOMOIIY JIECATU MHTEPBbIO C yUUTENAMY ¥ Hab/ofeHuit B kinaccax. OTBedas Ha BOIPOCHI aHKETB,
126 y4eHMKOB MOJIENMINCh MHEHMEM O KadecTBe paboThl ux yunreneii go u nocie KITIK. Ha moc-
JiefHeM 9Tane 3HaHUA 126 YIeHMKOB 110 aHITIMIICKOMY A3BIKY ObI/IM OLIEHEHDI C TIOMOILBIO TECTA, YTO
TIO3BO/IM/IO TIOHATH, HACKO/IbKO M3MEHEHMA B Ipollecce NperofjaBaHNA MOBNINAIN Ha UX yCIleBae-
MOCTB. Pe3y/IbTaTsl OIIpoca, MHTEPBBIO 1 HabmoaeHuit BosiBuimi, 4to KITK okasas momoxxunrenpHoe
BO3JIEIICTBIE Ha PEaKINIO, 00ydeHNe U IoBefleHNe yuuTesneit. JJonoTHNTebHBIM ITOTTOKUTeTbHbIM
Pesy/bTaTOM MOXXHO CYMTATh TO, YTO YPOBEHDb aHITIMIICKOTO A3bIKa CPe/IV OAVHHAATUKIACCHM-
KOB MOBBbICH/ICA TToc/e yyacTus ux yunteneil B KITK. Ouenka yueOHOI MPOrpaMMbl MOXKET ObITH
I07Ie3HA JIMLIAM, OIIpefie/IAMUM 00pa3oBaTe/IbHyI0 IOMUTUKY, U Pa3paboTYMKaM y4eOHBIX IIPO-
TpaMM.

KitroueBble CIOBa: y4uTe/Is aHIIMIICKOTO SI3bIKA, KyPC MOBBILIEHNA KBanudukanuy, Mopens Kup-
KIIaTPMKa, OIleHKa MPOTPaMMBI.

Introduction

Teachers play a crucial role in any education system, and their well-preparedness can
affect students’ learning. Teachers’ professional growth, which, in the long run, leads to
the expansion of knowledge and understanding, is the goal of educators, policymakers,
and administrators who work for the betterment of society. Therefore, evaluating the
appropriateness of teacher training programs and the extent to which such programs
can help teachers in their intricate career highlight the importance of studies on program
evaluation.

In 2013, after three decades of employing methods which followed the fundamental
characteristics of traditional teaching (i.e., Grammar-Translation, Reading, and Audio-
Lingual), English language teaching in Iran witnessed a paradigm shift. The change in
the teaching approach was reflected in the newly developed course books for three junior
high school levels (published in 2013) and three high school levels (published in 2017).
The new English textbooks are adjusted to Communicative Language Teaching (CLT)
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approach by the National Curriculum Development Center. This transformation in the
English language curriculum makes the concept of teacher training a central concern of
foreign language teaching (Freeman, 2002) and has to be accompanied by a modification
in teachers’ mental approach. Employing a new approach to teaching, as Roberts (1998)
rightly claims, “is not a simple matter of replacing materials, or expecting to train teachers
to change their practice from ‘old’ to ‘new’ like respraying a car” (p. 272). Teachers need
to change their perspectives and concepts toward learning and learners (Cohen & Hill,
1997; Grosso de Leon, 2001); they should be able to reflect the alterations in their way
of teaching. They should adopt new strategies and techniques while expanding their
knowledge base to meet the requirements brought about by the new teaching perspectives.

In-service education and training (INSET) courses are an excellent source of training
for the changes that curriculum developers expect from teachers. The purpose of the
courses is to help teachers to go through all the necessary professional developments and
promote their teaching efficacy. The present study aimed to examine the effect of INSET
courses on Iranian English teachers™ actual job performance. From among different
models, which are used for program evaluation, the researchers selected the Kirkpatrick
(1998) model and followed the Kirkpatrick and Kirkpatrick (2006) guidelines for program
evaluation. Donald Kirkpatrick first introduced this model in 1959, and since then it has
been shown to be useful (Bates & Coyne, 2005; Gill & Sharma, 2013;) and has proven to
be one of the influential models despite criticisms against its application (e.g., Bates, 2004;
Spitzer & Conway, 2002; Swanson, 2001). One advantage of the model is that at each
level, it enables researchers to triangulate their investigation by employing different data
collection instruments. Additionally, the researchers do not need to measure or explain
the variables that underlie and interact with the training process (Bates, 2004). Thus, the
researchers of the current study selected the Kirkpatrick model to examine the efficacy of
INSET courses for 11*-grade high school teachers.

The model has four levels of reaction, learning, behavior, and result. Reaction relates
to participants’ attitudes toward the program that they attend and includes components
such as the topic, instructor, materials, activities, instruments, and the like. The second
level, learning, aims to determine what the trainees have learned from the training
program. Behavior, the third level of evaluation, attempts to discover whether the learned
issues are applied in the workplace. The last level, result, inspects to what extent the
training can be seen in trainees’ performances and learners’ achievements and is the most
challenging level as it deals with the outcome of teaching (Brewer, 2011; Grosso de Leon,
2001).

Most of the previous studies on the efficacy of the teacher education courses in Iran,
though instructive, have focused mainly on the reaction level of the model and have pried
into teachers’ perceptions and the degree of their satisfaction with the materials provided
in the courses (e.g., Birjandi &Derakhshan Hesari, 2010; Eghtesadi & Hassanabadi, 2016;
Hashemian & Azadi, 2014; Kazemi &Ashrafi, 2014). Although Khanjani, Vahdany, and
Jafarigohar (2016) have utilized Kirkpatrick’s model for evaluating pre-service teachers’
pedagogical content knowledge, their study does not consider learners’ improvement.
Thus, the present study, employing the four levels of Kirkpatrick’s model, aimed to
evaluate not only teachers’ perceptions and their actual performance in the classroom but
also focused on learners’ change of behavior as one of the factors, which can reflect the
success of a program and which has not been tackled by other researchers in Iran.

It is worth mentioning that although this study intended to shed light on the efficacy
of INSET classes and their results on teachers’ classroom performance, it was not flawless.
The first limitation involved the selection of participants from one province in Iran.
Second, this study only considered grade 11 teachers’ perceptions. Additionally, using
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other data gathering tools such as think-aloud protocols while teachers are involved in
learning during INSET courses could provide more valuable information.

Literature Review

Program evaluation is a “systematic assessment of the operation and/or outcomes of a
program or policy, compared to explicit or implicit standards, as a means of contributing
to the improvement of the program or policy” (Weiss, 1998, p. 18). Thorough program
evaluation in the domain of education should include the performances of students,
teachers, and institutions (Kiely &Rea-Dickins, 2009). According to Kirkpatrick and
Kirkpatrick (2006), improving a program, increasing the transfer of learning to behavior,
and then to results, and demonstrating the value of training to the organizations are
the three primary reasons for evaluation of training. When programs go through a
change, similar to that in Iran, evaluating their characteristics becomes a necessity, and
thus scholars are encouraged to study their usefulness as continuous evaluation of an
education program can guarantee its effectiveness. Program evaluation, as Kiely (2009, p.
99) argues, “is a form of enquiry which describes the achievements of a given programme,
provides explanations for these, and sets out ways in which further development might
be realized.” As Brewer (2011) argues, the purpose of program evaluations is to examine
whether a program has achieved its objectives, has been able to cause improvement, and
has been able to confirm the decisions made by stakeholders to change a program.

Program evaluation experts have developed different models, which set the criteria
for measuring the degree of efficiency of training programs. Kirkpatrick’s (Kirkpatrick
& Kirkpatrick, 2006) four-level model, selected in the present study, has been employed
in different fields and by different researchers. For example, Bledsoe (1999) evaluated
training courses in a computer company to explore correlations among the four levels
of the Kirkpatrick model. She found that only reaction and behavior levels of the model
correlated moderately and that evaluations conducted at level one do not guarantee
the overall success of a training program. Wertz (2005) studied the effectiveness of the
CLAD (cross-cultural, language, and academic development) training for a group of K-12
teachers. The data collected from different research tools showed positive responses at
levels one, two, and three of the model. Also, Badu (2013) used the model to evaluate a
group of university students’ learning of Initial Value and Boundary Condition Problems
in mathematics, utilizing a questionnaire and a performance rubric. The study showed
that the model was useful for the evaluation of the students’ learning. In another study,
Yusoff et al. (2016) considered the first two levels of Kirkpatrick’s model and assessed
the effect of an in-service teacher training program on school-based assessment and
teachers’ learning. The researchers concluded that for the program to be useful in
promoting teachers’ abilities to use school-based assessments, it should be improved and
implemented for a more extended period.

The present study implemented Kirkpatrick’s model and aimed to examine to what
extent INSET courses were successful in increasing the knowledge base of 11" grade
English teachers. Thus, the researchers formulated the following research questions:

1. Do Iranian EFL teachers believe that INSET programs promote their knowledge
base? (Reaction)

2. Can INSET classes change the actual job performance of Iranian EFL teachers?
(Learning)

3. Do EFL students perceive that their teachers’ teaching performance can change
after their participation in INSET classes? (Behavior)

4. Does EFL teachers’ attendance in INSET classes affect their students’ language
proficiency? (Result)
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Method

The researchers designed a study at four stages to meet the levels of the Kirkpatrick
model. A quantitative phase was followed by two qualitative phases to triangulate the
data. In the first stage, a survey was performed to scrutinize the reaction of the teachers
via a questionnaire (level one). Then in the qualitative phases, ten teachers volunteered
to participate in interview sessions and agreed to be observed while teaching (level
two). In the third stage, the researchers conducted another survey to examine the EFL
students’ perceptions regarding behavior (level three) of their teachers before and after
participation in the INSET courses. For obtaining information regarding the result level
(level four), the students’ language proficiency was measured before and after the EFL
teachers’ participation in INSET classes. The design of the study in the last stage was one
group pretest-posttest design (Best & Kahn, 2006).

Participants

At the onset of the study, based on purposive sampling, thirty 11" grade teachers were
selected because the textbook of this level was substituted with the newly developed one,
and teachers were invited to participate in online INSET classes to be trained for teaching
the new book. The participants completed a questionnaire before and after attending the
courses to help the researchers evaluate their perception regarding the training courses.
Twenty-nine teachers filled in the questionnaire, and one did not return it. Ten of the
teachers agreed to take part in the interviews and accepted being observed.

Moreover, from among 285 grade 11students (132 girls and 153 boys), 126 students
who got 40 or above in a 60-item English test, developed based on their textbook, were
selected through purposive sampling to participate in a survey study. The reason for
setting 40 as the cut-off score was to incorporate the evaluation of students who had a
higher level of proficiency. The same students took an English pretest and posttest to find
the effect of their teachers’ way of teaching on the enhancement of their English language
ability.

Instrumentation and Data Collection Procedure

The researchers developed two questionnaires, English language teachers’
knowledge base (ELTKB) questionnaire (Appendix A), to collect data regarding the
teacher participants’ reaction. The questionnaire consisted of two sections. The first
section aimed to collect the respondents’ demographic information. The second section
consisted of 56 close-ended items on a 5-point Likert-type scale from 1 (strongly
disagree) to 5(strongly agree). This part of the questionnaire asked about teachers’
Content Knowledge (CK, five questions), Technological Knowledge (TK, five questions),
Technological Content Knowledge (TCK, seven questions), Pedagogical Knowledge
(PK,13 questions), Pedagogical Content Knowledge (PCK, 12 questions), Technological
Pedagogical Knowledge (TPK, ten questions), and Technological Pedagogical and
Content Knowledge (TPACK, 13 questions), respectively. The questionnaire examined
the teachers’ perceptions regarding the usefulness of the INSET course they had attended.

The researchers followed three procedures to determine the construct validity of the
questionnaire. First, they conducted a panel discussion on the items of the initial draft.
Second, they sought advice from ten professionals in the field of applied linguistics, survey
design and statistics, and teacher training experts. Finally, they performed Exploratory
Factor Analysis comprising the correlation matrix, communalities, total variance,
component matrix, rotated matrix, component transformation matrix, and reproduced
correlation. Cronbach’s alpha computed to estimate the reliability of the questionnaire
showed an acceptable reliability index (r=0.87).
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Semi-structured interviews and observations were employed in the second stage.
Three English language professors and two English language teacher trainers reviewed
the interview questions (Appendix B). Based on their feedback, the researchers revised
the wording of the items and reduced the number of questions. The interviews aimed to
explore to what extent the teachers believed that the classes helped them improve their
knowledge regarding the new book. The interviews (approximately 20 minutes for each
individual) were recorded, after gaining permission from the interviewees, and were
transcribed later. Qualitative content analysis, open, axial, and selective, suggested by
Strauss and Corbin (1990), was utilized to categorize the data. The transcripts and the
related data coding procedures were checked by an authority in the field of education and
research to ensure their reliability.

Checklists (Appendix C) were employed during the observations. Experts in the
field acknowledged the content of the checklist. The checklists were used before the main
study in three similar English classes to ensure their practicality. The observations and
interviews could reveal to what extent the teachers had learned from the training courses
(level two of the model). The classes of ten 11* grade teachers were observed four times,
twice before (in October 2017), and twice after (March 2018) attending the INSET classes.
Each observation took about 45 minutes.

Another instrument was the student questionnaire (SQ), which contained 21 items
on a 5-point Likert-type scale to gather the students’ opinions about their teachers’ change
of behavior before and after training (Appendix D). To determine the content validity
of the questionnaire, three English language teachers, two INSET program instructors,
and one English language professor went through the questions before piloting them.
Cronbach’s alpha estimated in the pilot study (r= 0.94) and actual study (r=0.92) revealed
the reliability of SQ. The questionnaire was distributed among 11th-grade students 20
minutes before the end of their classes to discover their perceptions about their teachers’
teaching behavior. Both the school principal and teachers had signed a letter of consent
before distributing the questionnaire.

Additionally, the researchers developed a general language proficiency test based
on the 10th-grade textbooks to select the students who were qualified to answer the SQ.
This test had 60 items and contained vocabulary, grammar, and reading comprehension
questions (each section 20 items). The researchers piloted the test before the study and
computed its reliability through the KR-21 formula (r=0.79). This test was administered
among 285 grade 11 students from among whom 126 were selected to participate in the
third and fourth stages of the study.

The researchers used a further test to measure the language proficiency of the 126
students whose teachers had registered to take part in INSET classes. The purpose was
to enable researchers to examine the effect of the teachers’ knowledge base on students’
language achievement and answer to Kirkpatrick’s level four evaluation model (result).
The students took a standardized test adopted from a test series published by a university
entrance preparation center at the end of November 2017 when still the teachers were taking
part in INSET classes. The same test was administered as the posttest at the end of March
2018. Two university professors reviewed the test before piloting it with 30 students similar
to the participants, and Cronbach’s alpha showed an acceptable reliability index (r=0.82).

Results

Grade 11 English Teachers’ Perception

A paired samples t-test was run to answer the first research question. Table 1 shows
an increase in the mean of the teachers’ perception before (M=2.25, SD=0.16) and after
(M=3.13, SD=.17) attending the INSET training courses.
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Table 1. Descriptive statistics, teachers’ perception before & after INSET classes

Mean N SD Std. Error Mean
Before 2.2557 29 16841 .03127
After 3.1338 29 .17055 03167

The result of the paired sample t-test (Table 2) shows a statistically significant
difference in the teachers’ perception before and after attending the INSET courses
(t (28) =-28.80, p<0.01). Thus, the teachers’ reaction (level one of the Kirkpatrick model)
was positive toward the classes. The mean increase in teachers’ perception was .87 with a
98% confidence interval ranging from -0.94 to -0.85. The n?* statistic (0.96) showed a large
effect size, indicating that 96% of the change in the teachers’ perception was related to the
training they had received.

Table 2. Paired sample T-test, teachers’ perception before & after INSET class attendance

Paired Differences

95% Confidence Sig.
Mean | SD Stiﬁ;‘)r I“It)"‘irg:rle‘;fctehe 4 ootailed)
Lower Upper
gflfsogff&aﬁer 87810 | .16417 | .03049 | -.94055 | -.81565 | -28.803 | 28 | .000
Interviews

The results of the interviews are categorized according to different components of
teachers’ knowledge base to facilitate answering to the second research question. Regarding
CK, the interviewees attributed a broader meaning to content knowledge and asserted
that the classes should give them knowledge about the scientific issues discussed in the
book. They believed that having such knowledge could enable teachers to be involved in
a conversation with the students. However, despite complaints, they stated that they had
gained knowledge about the theoretical and practical characteristics of the CLT approach.
One issue was that teachers expected more emphasis on the four language skills (reading,
writing, speaking, listening) and sub-skills (grammar, pronunciation, vocabulary).

Additionally, they stated that culture, a feature absent in INSET classes, could
promote teachers’ knowledge base and must be an inseparable part of language teaching
in the future courses. They believed a focus on culture could facilitate teaching for teachers
and learning for learners. For example, explicit explanation about differences in greeting,
apologizing, and requesting between Persian and the English could make the classes more
fruitful.

Regarding TK, the interviewees complained about the quality of the technological
classes since the classes were instructed by teachers who were efficient in technology but
not in English. They believed that the trainees could have benefited from more exposure
to English if their teachers had been able to speak English. Overall, the teachers were not
completely satisfied with the quality of the technology courses though they believed that
they had learned many things from the classes.

As far as TCK was concerned, the teachers believed the classes could help them build a
community through social media such as Instagram and Telegram to share their teaching
and learning experiences with their colleagues. The disadvantage of the classes, as they
asserted, was that the objective of the classes was not clear. The teachers expected to learn
more about the application of technology in their classes and increase their knowledge
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base. PK received more attention than the other knowledge types, and the interviewees
reported that they had learned a lot since the INSET classes could provide relevant insights
and knowledge about the practical ways of student assessment, classroom management,
lesson planning, and teaching methodologies and strategies. However, from the teachers’
viewpoints, the weak aspect of the classes was the lack of concentration on reflective
teaching.

The interviewees’ responses to the role of the classes in enhancing their PCK could
be categorized into two viewpoints. Five of the teachers believed that the classes guided
them to prepare lesson plans and to engage the students in speaking rather than merely
in grammar and vocabulary. However, five teachers criticized the classes for not relating
their CK to PK. Regarding TPK, the teachers unanimously criticized the classes for
not presenting the lessons via technology. They complained about not being capable
of integrating technological and pedagogical knowledge. They believed that the classes
should be more practical and emphasized on the role of workshops in improving TPK.
Also, they suggested the use of films, slides, real-life tasks in INSET classes.

Four of the interviewees believed that TPACK in INSET classes did not prepare
them to use different language teaching strategies via technology. However, six of the
teachers found the classes useful and stated that they could employ technology to make
their classes an active environment for learning. They stated that they had learned how
to use PowerPoint, and search the Internet to find appropriate pictures and cartoons
related to the lessons. For them, learning to use technology had motivated them to teach
meaningfully. However, the interviewees felt that the duration and content of the classes
were not sufficient, and underscored the role of actual practice under the supervision of
instructors. All teachers expected authorities to equip schools with technological devices
as they could contribute to successful teaching.

Teacher Observations

The first two observations took place before the teachers’ INSET class attendances at
the onset of the school year. The teachers were involved in teaching the first lesson of the
newly published book on CLT. The lesson began with the languages of the world, and the
students were asked to guess the language spoken in each of the countries on the map.
According to the observation field notes, almost all teachers followed the same procedures.
All classes were teacher-centered with no group work activities. The teachers were mostly
content-driven. Traces of ALM (repetition and memorization) were observable in the
classes, and the medium of instruction was students’ L1. Teachers were reluctant to spend
time and energy on speaking and writing skills. Only two of the teachers were familiar with
the CLT approach. Students’ errors were corrected immediately and explicitly. Regarding
technological devices, only two classes out of ten had access to a DVD player and a CD
player, and two of the teachers used their cell phones to play the listening excerpt.

The second two observations occurred six months after the first ones when the
teachers were teaching lesson three, the final lesson of the book. The observer, who was
one of the researchers, witnessed more brainstorming activities and well-organized
teaching schedules. The teachers taught listening and reading comprehension strategies
to facilitate learning and were more tolerant of students’ errors. The teachers guided
students’ interactions and engaged them in classroom activities. The observer reported
the dominance of CLT and the use of meaningful activities, although students’” inadequate
level of English proficiency made them teach grammar deductively.

The teachers’ inclination to incorporate technology into their teaching practice also
had increased. For example, they used a speaking dictionary to check the pronunciation of
the words. One of the teachers encouraged students to look for supplementary materials
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from the Internet and introduced some websites. However, the lack of technological
support hindered them from establishing a relationship between technology and teaching.
Besides, teachers’ lack of time and large class size had reduced the quality of teaching.
In summary, considering the interviews and classroom observations, researchers believe
that the INSET courses could boost the teachers’ knowledge base, and answer the second
research question affirmatively.

Students’ Perceptions Regarding Teachers’ Performances

Table 3 shows the descriptive statistics of the students’ questionnaires before (M=2.48,
SD=0.74) and after (M=3.24, SD=1.08) their teachers’ INSET class attendance. The results
show an increase in the mean from the pretest to the posttest.

Table 3. Descriptive statistics for SQ

Mean N SD Std. Error Mean
Q1 2.4894 126 .74092 .06601
Q2 3.2423 126 1.08039 .09625

The results of the paired sample t-test for the students’ perceptions before and
after their teachers’ INSET classes (Table 3) signifies a statistically significant difference
between the first and second answers to the questionnaire (t (125) =-13.5, p<0.01). The
mean increase in the scores is 0.75 in the posttest, with a 95% confidence interval ranging
from -0.86 to -0.64. The eta squared statistic (0.06) indicates a moderate effect size.
Therefore, the researchers can conclude that the students believed that the classes had
affected their teachers’ behavior positively. This result urges the researchers to verify the
teachers’ change of teaching performance after the classes (third research question).

Table 4. Paired sample T-test, students’ perception of teachers’ behavior before & after INSET
courses

Paired Differences
95% Confidence Sig
Std. Error Interval t df o
Mean D Mean of the Difference (2-tailed)
Lower Upper
8; -.75283 | .62241 .05545 -.86258 -.64309 | -13.577 | 125 .000

Students’ Pretest and Posttest

Table 5 shows the descriptive statistics of the students’ performance on the language
proficiency test before and after their teachers’ INSET class attendance. As shown, the
mean value of test 2 (M=51.95, SD=7.35) is larger than that of test 1 (M=48.77, SD=7.30),
indicating the students exhibited better performance on the second test.

Table 5. Descriptive statistics, students’ scores before & after teachers’ INSET classes

Mean N SD Std. Error Mean
Pair 1 pre-test 48.77 126 7.302 .650
post-test 51.95 126 7.358 .656
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The paired sample t-test for the students’ test scores before and after their teachers’
INSET classes (Table 6) reveals a statistically significant difference (t(125)=-8.29, p<0.01).
The mean difference is -3.183, with a 95% confidence interval ranging from -3.94 to
-2.42. The eta squared statistic (0.35) shows a large effect size. That is to say, 35% of the
knowledge students showed on the posttest is due to their teachers’ change of behavior.
Therefore, the answer to the fourth research question is positive, and the classes were
beneficial for the teachers.

Table 6. Paired sample T-test between students’ scores before and after the INSET class

Paired Differences
95% Confidence Sig
Std. Error Interval t df o
Mean SD Mean of the Difference (2-tailed)
Lower Upper
Pair 1 pre-test | 3 103 | 4309 384 3942 | 2423 | -8291 | 125 | .000
post-test
Discussions

The study sought to evaluate the success of INSET classes in improving teachers’
knowledge base. This issue is significant because of the paradigm shift in Iran that
resulted in developing new high school textbooks. Since teachers need to go through
developmental stages to construct their professional identity (Rashtchi & Khoshnevisan,
2019), paying heed to their training and examining the outcome of such training is crucial
for teachers’ success. The large effect size of the ELTKB questionnaire obtained from two
administrations showed that grade 11 English language teachers’ reaction (level one of
Kirkpatrick’s model) to the improvement of their knowledge base was constructive. That
is to say, teacher participants found the content of the INSET classes useful in promoting
the components (CK, TK, TCK, PK, PCK, TPK, TPACK) of their knowledge base. This
finding is in line with that of Cahyono, Dwi Kournianti, and Mutiaraningrum (2016),
Messina and Tabone (2012), Mouza and Wong (2009), Karimi (2011), Liu (2013), and
Liu, Liu, Yu, Li, and Wen (2014) who reported the improvement of teachers’ knowledge
base after INSET classes.

The results of the interviews helped the researchers infer what teachers expected from
the classes. Although they mostly believed that the classes had helped them learn about
CLT and new ways of conducting classes, they did not find the classes adequate. They
emphasized the shortcomings and provided ideas for the improvement of the classes.
The researchers believe that authorities should consider the demands of modern life, the
needs of the new generations, the development of technology, and thus modify their view
regarding the INSET classes. The interviews showed that the classes are not in harmony
with the needs of teachers and students. This view necessitates considering a more serious
role for the use of new technology in the classes and training teachers to meet the needs
of their students.

The results obtained from observations revealed grade 11 teachers’ improvement in
adopting new ways of teaching. The observations showed a change in student-teacher
interactions, teachers’ presentations, and students’ practices in the classes. They also
signified that the teachers were trying to put into practice what they had learned during
the classes. They were more willing to establish rapport with their students; there was a
drastic change in the assessment of the students, application of technology, and the use of
English as the medium of teaching that would affect the students’ learning. This finding
is in line with Jansen (2014), who found that teachers used their learning experience,
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teaching theories, and even students’ conditions for delivering instruction after they
understand what is expected from them. However, the researchers, through observations
and in agreement with Bibi and Khan (2017), could not verify that the teachers could
implement all components of the knowledge base in their classes.

The observations after the INSET classes indicated a promising start to infuse
technology into language teaching in most of the grade 11 classrooms. Teachers’ intention
to use available technological instruments such as DVD players, tablets, and cell phones
to teach English could be due to their participation in INSET classes. Moreover, during
the observations, it was realized that teachers’ avoidance of incorporating technology
into teaching content was not for the lack of technological knowledge but due to the
lack of technological devices. Besides, they did not receive sufficient support from school
principals and administrators. The evaluation of teachers’ success will be more accurate
when they find the opportunity to employ what they have learned in their classes.

The results of the present study found support from Tseng, Cheng, and Lin (2011),
who showed that teachers who received instruction could employ their knowledge in
teaching grammar by using computer technology such as PowerPoint, Hot Potatoes,
weblogs, and the Internet. Implementing new techniques and strategies in teaching
grammar, vocabulary, and integrating technology into teaching practices implied that
gaining new abilities had increased teachers’ self-confidence. This finding is also reported
by Powell, Terrell, Furey, and Scott-Evans (2003) and Davies and Preston (2002), who
related teachers’ quality of teaching to the improvement of their self-confidence due to
the INSET class attendance.

Another dimension of this study was exploring the change of teachers’ teaching
behavior after attending INSET classes corresponding to the third level of Kirkpatrick’s
model. As Kiely (2009) states, the result of a program evaluation can be recognized through
the investigation of knowledge or skills students achieve at the end of the program. The
students’ change of opinion before and after their teachers’ attendance (signified by
the large effect size) points to the efficacy of teacher training programs. The students’
performance on the general English test (verified by large effect size), also, reveals that
INSET classes not only could improve students’ learning outcome (Hermans, Sloep, &
Kreijns, 20171; Angrist & Lavy,2001) but also could lead to productive results in teachers’
performance.

Conclusion and Implications

The current four-level program evaluation study employed the Kirkpatrick’s model
(Kirkpatrick & Kirkpatrick, 2006) to examine the effectiveness of INSET programs in
Guilan Province. The findings verified the usefulness of INSET programs in developing
EFL teachers’ knowledge base and fostering their professional growth. However, using
recent advances in teaching methodology and technology use can make the classes more
fruitful and can encourage teachers to look for innovative ways of instruction in their
classes. Intensive training courses and workshops are excellent solutions for overcoming
the problems teachers face for gaining self-efficacy. Also, authorities should focus
on motivating teachers to integrate the use of technology into their teaching practice.
However, training teachers should not be limited to official INSET programs. Virtual
classes can provide the opportunity for interaction and exchange of information between
teachers and instructors. They can promote teaching, assessment, lesson planning,
classroom management, error correction procedures, and technology use. It is worth
mentioning that an organized and pre-planned teacher training program that considers
policymakers, INSET instructors, and teachers’ interests into account is necessary.
This study considered the perception of English language teachers. The researchers
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suggest exploring the perceptions of INSET trainers, evaluation of the content of the
INSET programs, and instructional materials in further studies. Additionally, teachers’
characteristics such as age, university level, and teaching experience may provide more
valuable information regarding teachers’ perceptions of INSET classes.
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APPENDICES

Appendix A: English Language Teachers’ Knowledge Base
Questionnaire (ELTKB)

The purpose of this questionnaire is to examine the effect of INSET courses on English
teachers’ knowledge base. Please answer the questions, sincerely. All responses will be
kept confidential. For any queries, do not hesitate to contact maryammahmoudi75@
yahoo.com. Thank you for your time and patience.

Section I. Bio-data: In this section, please choose the option that applies to you.

1. Gender

1. Male 2. Female

2. Teaching experience

1. Less than 5 2. Between 5 to 20

3. Between10 to 15 4. More than 15

3. The school grade you teach

1. Junior high school 2. Secondary high school
4. University degree

1. BA 2. Student of MA or MA

3. Ph.D. candidate or Ph.D.

5. The number of INSET courses you have participated since 2012
1. Two to three times 2. Three to five times

3. More than five times

Section II: The following questionnaire examines the effect of INSET programs on
English language teachers’ knowledge base (Content Knowledge, Pedagogical Knowledge,
Pedagogical Content Knowledge, Technological Knowledge, Technological Content
Knowledge, Technological Pedagogical Knowledge, Technological Pedagogical and
Content Knowledge). The questionnaire is a 5-point Likert-type scale, 1(strongly disagree
= SD), 2(disagree = DA), 3(neutral = N), 4(agree =A) and 5(strongly agree= SA). Please
read the items carefully, and then tick the option that best represents your position.

4
INSET classes helped me ... D D N A SA

1. improve my English grammar.

2. improve my pronunciation.

3. improve my reading comprehension.

4. improve my listening skills.

5. improve my writing skills.

6. use a computer, projector, and electronic board.

use office programs such as Word, PowerPoint, and the
like.

8. solve primary problems that may happen to electronic
devices such as a computer, printer, scanner, and electronic
board.

9. attach video, picture, or text.

10. use electronic devices such as a computer, laptop, cell
phone to increase my reading skills.

11. use electronic devices to increase my listening skills.

12. use electronic devices to learn pronunciation and falling
and rising of sentences.

13. use grammar training software to increase my
grammatical competence.

N
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INSET classes helped me ...
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14. understand the cultural differences between my native
language and second language with the help of watching

a movie.

15. improve my formal and informal writing skills with the
help of electronic devices and training software.

16. improve my vocabulary knowledge with the help of
training software.

17. know the different learning styles of my students.

18. involve shy and introvert students in the classroom
discussions.

19. manage students’ group work.

20. explain the lesson according to the needs of the students.
21. do reflection after my teaching.

22. use a variety of techniques for teaching language skills
(listening, speaking, reading, writing).

23. use different teaching materials (flashcards, pictures,
graphs, etc.).

25. communicate with the school principal and parents to
enhance my students’ learning.

26. use the experience of other teachers in teaching.

27. use different techniques (oral questions, written
questions, role play, class activity, etc.) to assess their
learning.

28. provide a stress-free environment for my students.
29. teach vocabulary with its phonology.

30. assess the accuracy of my students’ pronunciation.

31. teach grammar explicitly and implicitly.

32. evaluate my students’ grammatical knowledge in each
lesson.

34. manage time for teaching each skill (listening, speaking,
reading, and writing).

35. compare native and foreign language conversations

in teaching the listening skill to make them more
understandable for my students.

36. perform before, while, and after activities for teaching
each skill properly.

37. recognize students’ problems after teaching each skill and
solve them.

38. use different techniques and strategies to involve all
students while teaching each skill (listening, speaking,
reading, writing).

39. evaluate students’ ability after teaching each skill
(listening, speaking, reading, writing).

40. evaluate my teaching after teaching each skill (listening,
speaking, reading, writing).

41. recognize my students’ learning style (audible, visual,
kinesthetic, etc.) with the help of electronic devices (DVD
player, CD player, computer, etc.).

42. involve students in out of class activities and projects to
increase their learning opportunities.

43. use various electronic devices to teach each skill
differently.

24. consider students’ differences in their level of intelligence.

33. consider vocabulary instruction in teaching reading skills.
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INSET classes helped me ...
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44. increase students’ learning to communicate with the
principal and their parents with the help of e-mail, telegram,
and text message.

45. assess the students’ learning with the help of electronic
devices.

46. reduce the anxiety level of the students with the help of
electronic devices.

47. teach pronunciation of the words with the help of
electronic devices (computer, laptop, CD player).

48. teach falling and rising of the sentences with the help of
electronic devices (computer, laptop, CD player).

49. assess the students’ grammar knowledge with the help of
electronic devices.

50. use teaching grammar with the help of electronic devices
51. use pictures, graphs, and voice to brainstorm students in
teaching reading skills.

52. use electronic devices to teach vocabulary

53. use electronic devices to perform before, while and after
activities of the teaching of each skill

54. assess my students’ vocabulary knowledge with the help
of electronic devices

55. evaluate my teaching of vocabulary, grammar, and all
skills (listening, speaking, reading, and writing) through
recording of my classes.

56. enhance my students’ writing competence by applying
different techniques of teaching with the help of electronic
devices.
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Appendix B: Interview Questions

1. Could the INSET course help you improve your language skills (reading, speaking,
listening, and writing)?
2. Could the INSET course help you improve your technological knowledge (using a
computer, laptop...) in your teaching?
3. Could the course help you find a better way for ......
a. managing your classes?
b. using different techniques and methodologies for teaching language skills?
c. using different types of assessing your students’ learning?
4. Could the course help you mix technology in teaching language skills?
5. Could the course help you do reflection after teaching?
6. Have you encountered any problems implementing what you have learned in these
classes?
7. Have the INSET classes had any NEGATIVE impact on your classroom, your
students, or you professionally?
8. Do you have any other ideas or suggestions that you would like to share?
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Appendix C: Observation Checklist

Yes To some extent No

1. The English language is the medium of instruction.

2. Grammar is taught implicitly.

3. Brainstorming is used to teach new words.

4. A speaking dictionary is used to check the pronunciations.
5. Technologies are used to teach listening.

6. Group work activities are performed.

7. The class is learner-centered.

8. Meaningful language learning is the focus of instruction.
9. Four skills are integrated.

10. Students’ participation is welcomed.

11. Students’ comprehension is checked during teaching.

12. Sufficient time is allowed to complete tasks and group work. activities.
13. Conlflicts or different ideas are mediated.

14. Different learning styles are considered.

15. Periodic feedback is applied.

16. Teachers' overall behavior is encouraging.

17. Educational technology is used appropriately.
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Appendix D: Student Questionnaire (SQ)

This questionnaire is for getting information about your English teacher’s teaching
and behavior in the class. Please answer sincerely. Your responses will be kept confidential.
Thank you for your time and attention.

Section I: Personal Information

Gender

1. Male 2. Female

Section II: Information about Your English Teacher

In this section, there are some items in a five-point Likert-type scale, 1(strongly
disagree = SD), 2(disagree= DA), 3(neutral=N), 4(agree=A) and 5(strongly agree=SA).
Please read them carefully and put a checkmark in the appropriate square.

Items Related to Your Perception of Your English Teachers'

Teaching and Behavior SD | D N A SA

My teacher...

1. considers group work

2. is proficient in all English skills (reading, writing, listening,
speaking).

3. knows how to work with a computer, laptop, and
electronic board.

4. knows how to attach pictures and text when he/she is
teaching with the help of a computer.

5. uses electronic devices for teaching at the school.

6. uses different techniques for teaching reading skill in the
classroom

7. uses different techniques for teaching writing in the
classroom

8. uses different techniques for teaching listening in the
classroom

9. uses different techniques for teaching speaking in the
classroom

10. uses flashcards, pictures, and graphs for teaching
vocabulary in the classroom.

11. tries to involve all learners in the classroom activity.

12. is very concerned about providing a calm and stress-free
environment for the students.

13. uses different methods for assessing the students.

14. encourages the students to participate in class discussions
and activities.

15. uses electronic devices (DVD player, CD player,
computer) to teach the reading skill.

16. uses electronic devices (DVD player, CD player,
computer) to teach the listening skill.

17. uses electronic devices (DVD player, CD player,
computer) to test the listening skill.

18. uses electronic devices (DVD player, CD player,
computer) to test pronunciation.

19. uses electronic devices (DVD player, CD player,
computer) to test reading comprehension.

20. introduces some English websites to improve our English
language.

21. has made an English group in Telegram Channel to solve
the students’ problems out of the class time.
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Abstract

The fluidity, variety and high speed of change of the modern world breed uncertainty and ambiguity.
This ambiguity is a consequence of freedom of choice, and the many alternatives with which a
person grapples. Ambiguity is both the condition and the subject matter of research activity. The
aim of the present study was to clarify the associations of tolerance for ambiguity with the type
of motivation (internal or external) for various types of academic activity carried out by doctoral
students in a university. Doctoral students (N = 227) from natural science departments at Kazan
University (Russia) identified their level of ambiguity tolerance (high and low). Results showed a
positive link between ambiguity tolerance and external motivation for various forms of university-
related activity and an inverse link with internal motivation. Doctoral students with a lower level of
ambiguity tolerance showed a higher level of internal motivation for their scholarly activities, that
is, avoidance of uncertainty served as a source of internal motivation for research-related activities.
For those with high ambiguity tolerance, more external stimuli (reward, constraint) were needed to
motivate the person for research. Moreover, at high levels of ambiguity tolerance the direction of
the associations changed and becomes a positive link between internal motivation and ambiguity
tolerance. The results should be taken into account in the organization of higher education.
Keywords: tolerance for ambiguity, doctoral students, internal motivation, academic-scholarly
activity, education, self-determination.
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AHHOTAa M

VI3MeHYMBOCTD, Pa3HOOOpasye 1 BBICOKasA CKOPOCTb 9BOJIIOLINI COBPEMEHHOTO MUPa IIOPOXKAIOT
HeOIIpe/ie/IeHHOCTb. ITa HEOIPeJleNIeHHOCTD AB/IACTCA CIeACTBIEM CBOOO/bI BRIOOPA ¥ MHOXKECTBA
a/IbTEPHATHB, C KOTOPBIMHU CTalKMBACTCA YeIOBEK. B MCCIIe0BaTEeNbCKO EATEMBHOCTI HEoIpe-
JIeTIEHHOCTD ABJIAETCA e OCTOAHHBIM YCIOBUEM U JiaKe IpesMeToM. 1e/bio 9Toro mccaesoBanms
CTaJI0 BbIAB/IEHME B3aMMOCBA3YU TONEPAHTHOCTU K HEOIPENe/IEHHOCTH C TUIIOM (BHYTPEHHAA MK
BHENIHAA) MOTMBAL[MM B Pas/IMIHBIX BUJIAX aKa/ileMIIecKON JIeATeNbHOCTY B acIMpaHType. Y ac-
mupanToB (N = 227) ecTecTBeHHO-Hay4YHBIX crenmanbHocTelt Kasanckoro ynusepcurera (Pocens)
OBIT OIIpefie/ieH YPOBEHDb TOIEPAHTHOCTH K HEOIIPeieleHHOCTH (BBICOKMIT M HM3KMIT). Pe3ymbTars
BBIABW/IN HPAMYIO CBA3b TOJIEPAHTHOCTY K HEOIIPEJie/ICHHOCTM C BHEIIHelT MOTUBaLieil 1 o6pat-
HYIO CBA3b C BHYTPEHHeil MOTMBALell AeATebHOCTY acIMPAHTOB B yHUBepCUTeTe. DTO 3HAYUT,
YTO TIPY HU3KOM YPOBHE TOJIGPAHTHOCTH K HEOIPE/Ie/IeHHOCTH aCIIMPaHThI MMEIoT 60jIee BhICOKMIL
yPOBeHDb BHYTPeHHel1 MOTHMBAIIMN HAYYHON JeATeNbHOCTH, TO eCTh u3beraHme HeolpeeIeHHOCTI
CILYXKUT MICTOYHMKOM €€ BHyTPeHHeil MoTiBaLyu. IIpu BBICOKOI TOEPAHTHOCTU K HEOIpesieIeH-
HOCTH acMpaHTaM TpeGyercs 60/IbIle BHEUTHIX CTUMY/IOB (BO3HATPAXK/IEHNI, OTPAHNYeHIT) s
MOTUBAIIMM MICCTIEOBATENbCKOM fleATenbHOCTH. OfJHAKO B IPYIIIe C BBICOKMM YPOBHEM TOJIEPAHT-
HOCTY K HEOIIPEZie/IeHHOCT HalIpaB/IeHe CBA3e/l MEHACTCA: CBA3b BHYTPEHHE MOTUBALMY C TO-
JIePaHTHOCTBIO K HEOTIPEIe/IeHHOCT CTAHOBUTCS MPAMOIL. Pe3y/bTaThl MOTYT OBITH MCIIO/Tb30BAHBI

B IIPAaKTMKE Oprann3anny BpICIIETO OépaSOBaHI/IH.

KroueBple cnosa: TOJIEPAHTHOCTDb K HEOIPENENIEHHOCTH, ACIMPAHTDI, BHYTPEHHAA MOTMBALNA,

aKageMmn4ieCKad neATe/IbHOCTD, 06pa303aﬂ1/1e, CaMOOIIpeIeIEHIE.

Introduction

The modern world is considered to be in an age of growing uncertainty, complexity, and
diversity (Asmolov, 2015; Leontiev, 2018; Taleb, 2012), in which there are contradictory
tendencies of fluidity and stability. The transitory condition of society, by strengthening
uncertainty and variability, poses a challenge to the individual (Martsinkovskaya 2018),
demanding not so much a strategy of adaptation as of pre-adaptation to the world
(Asmolov, 2015). This points to the need not only to come to terms with complexity,

uncertainty, and ambiguity, but to utilize them to one’s advantage.
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The organization of the third stage of higher education, the reform of which was
recently realized in the Russian Federation, should provide for the preparation of future
teachers in higher education (teachers for teachers), who are capable of effectively acting
in the circumstances of the modern world with all of its challenges. Preparation of faculty
with higher research qualifications implies not only acquisition by means of activity, but
also personal development as a researcher. Accordingly, it is necessary to consider the
personal characteristics of the person when creating the most effective conditions for their
development in the context of the university. One of the most important characteristics
in the modern world is the ability to live and to act under circumstances of uncertainty
or ambiguity.

Ambiguity represents not only difficulty, but also possibilities for freedom of choice
by virtue of the variety of alternatives with which the person is faced. In making a choice,
a person converts ambiguity, uncertainty and chaos into something orderly, creating for
themselves the possibility of acting in this ambiguous world. As D. A. Leontiev (2015)
writes, the limitation of uncertainty, of ambiguity, is the necessity and condition of the
person’s acting as a self-determined subject. Self-determination theory (Ryan & Deci,
2017) emphasizes the importance of the person’s internal motivation in the regulation of
one’s own life and activity. One might expect that when a person is internally motivated
and has their own criteria for activity, that person can be more effective in ambiguous
situations, creating their own supports and islands of certainty in a constantly changing
and uncertain world. This needs to be taken into account in the preparation of the future
university researcher and teacher.

Problem statement

According to a number of scholars (e.g., Asmolov, 2015; Zinchenko, 2007; McLain,
1993; Sokolova, 2015), ways of reacting to ambiguity depend upon one’s relationship to it.
Ambiguity can be frightening, if one considers it abnormal, but if one considers it to be an
important resource for increasing the degree of one’s freedom, then ambiguity becomes a
necessary condition for the self-development of the person (Leontiev, 2015; Taleb, 2012).

The concept of ambiguity tolerance arose in order to clarify and describe various
types of relationship to ambiguity. McLain (1993) considered ambiguity tolerance
“a range, from rejection to attraction, of reactions to stimuli perceived as unfamiliar,
complex, dynamically uncertain, or subject to multiple conflicting interpretations” (p.
185). In the scale he created to measure tolerance for ambiguity, besides indicators of
one’s own acceptance or avoidance of ambiguity, are also included subscales which define
the person’s relationship toward novelty and complexity.

Understanding the role of ambiguity tolerance in conjunction with both its
determinants and its consequences is especially relevant for those types of activity in
which ambiguity is a constant condition and even a subject matter, and for research
activity in particular. It is possible that for the researcher, a less common type of reaction
to ambiguity is characteristic, which Sokolova (2015) described as joy and passion from
the process of research, as insight, curiosity and pleasure in the construction of new
meanings. In our view, such effects can arise under conditions in which a person’s activity
is supported by internal motivation.

In motivational psychology, a distinction is traditionally made between internal
and external motivation in a person’s actions (Heckhausen & Heckhausen, 2009; Ryan
& Deci, 2017). Internal motivation is defined as the free engagement and participation
of the person in an activity under one’s own initiative, on the basis of one’s own choice;
although external demands or reinforcers may be present, they are not salient to the
internally motivated person. External motivation is linked with the necessity felt to
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participate in an activity on the basis of obligation, force or the pressure of external
circumstances, for the sake of attainment of goals which are external to the activity itself.
According to self-determination theory, at the base of internal motivation lies one of
the basic psychological needs - the need for autonomy. This is the inherent tendency
of the person to feel oneself the initiator of one’s own actions, to internally regulate
one’s own behavior. Numerous studies have demonstrated that satisfaction of the basic
psychological needs -- for autonomy, competence, and relatedness (Ryan & Deci, 2017)
-- serves as the necessary condition for psychological well-being (Chirkov, Vansteenkiste,
Tao, & Lynch, 2007). Researchers have also devoted considerable attention to the various
effects of external and internal motivation, and their interrelations with various other
psychological phenomena (Deci & Ryan, 2007; Ryan & Deci, 2017). Thus for example, the
importance of internal motivation for the effectiveness of activity in various forms has
been demonstrated, among them educational (Vansteenkiste, Lens, & Deci, 2006; Ryan
& Lynch, 2003). While satisfying the need for autonomy, the person reveals his or her
potential, develops more fully and more effectively interacts with the environment. It is
possible to suppose that when a person is internally motivated and has their own criteria
for their own activity, then that person can be more effective in situations of ambiguity,
themselves creating the supports and islands of certainty in a constantly changing and
uncertain world.

The fundamental basis for conscious choice is a personal system of values and
meanings, and, accordingly, the primary tool for overcoming ambiguity is meaning
(Zinchenko, 2007; Salikhova, 2009, 2015). When a person is internally motivated, he
or she acts on the basis of their values and meanings, which create for the person an
internal support for overcoming the ambiguity of the world and the creation of one’s
own island of certainly in that world. There is some empirical evidence for this claim. The
research of Leontiev (2015) has shown that students with a high level of meaningfulness
in life and future orientation displayed orienting-exploratory behavior in ambiguous
situations, and Osin (2010) has found correlations between ambiguity tolerance and level
of meaningfulness in life, also on a student sample.

All of the above provides the basis to suggest that motivation for various types of
academic activity among doctoral students might depend on the person’s level of tolerance
for ambiguity.

In analyzing the components of the academic activity of doctoral students at
the higher levels of education, directed toward the preparation of the researcher, we
distinguish two psychologically distinct types of such activity. On the one hand, in the
preparation of a researcher are included types of activity that are immediately linked to
the activity that is directed toward the object of the research: the gathering and analysis
of the scientific literature on the topic, the organization of the research and collection of
material, and also its analysis and generalization in the form of a scientific text. On the
other hand, the program for such preparation includes types of activity that are linked
with communication in the scientific community: communicating with one’s supervisor
or adviser, laboratory colleagues or research group, participation in group lessons. Each
of these types of activity is connected with situations that create one’s qualitatively
distinctive challenges in ambiguity.

Objective of the research

The focus of the present study is the type of motivation, internal or external, that
predominates in the various types of activity of doctoral students in the context of the
university and how that is associated with the person’s level of ambiguity tolerance, that
is, the ability to cope with these challenges of the contemporary world. We suggest that
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ambiguity tolerance is linked with internal motivation for the various types of academic
activity in which doctoral students engage at the higher levels of education. In this regard,
depending on the type of such activity - directed toward the topic of the research or to
communication within the scientific community - the significance of ambiguity tolerance
for internal motivation might vary. Investigation of these assumptions was the aim of the
study.

Methods

Data collection methods

The following measures were administered.

The Russian language version of the Multiple Stimulus Types Ambiguity Tolerance
(MSTAT-1; McLain, 1997), adapted into Russian (Leontiev, Osin, & Lukovitskaya, 2016).
The items of the questionnaire form three scales based on the presumed source of the
ambiguity, assessing attitudes toward novelty (N), complex tasks (CT), and situations of
ambiguity (SA), and two scales based on the modality of attitudes to sources of ambiguity,
preference for ambiguity (PA) (all positively worded items in the questionnaire) and
avoidance of ambiguity (AA) (all negatively worded items in the questionnaire). High
scores on the last scale indicate a person’s tendency not to look for opportunities to avoid
uncertainty (rather than the opposite, that is, the desire to avoid it). There is also a general
tolerance for ambiguity (TA) measure. Cronbach alphas in the present sample were 0.72
(N), 0.76 (CT), 0.81 (SA), 0.83 (PA), 0.82 (AA), and 0.88 (TA).

Self-Regulation for Learning (SRQ-L; Black & Deci, 2000). We adapted five items
from this scale to reflect the degree to which doctoral students acted with internal or
autonomous motivation for their university-based activities. Specifically, three items
tapped internal reasons (a = .92), and two items tapped external reasons (a = .88). Items
were scored on a scale of 1 to 5, with higher scores reflecting more internal or more
external motivation, respectively. The activities for which participants needed to rate their
motivation included: “I write a scholarly text (thesis, article, etc.),” “I organize and collect
data for research,” “I search for and synthesize information about a research topic,” “I
attend a class at the university,” “I discuss work with my scientific director/research
advisor,” “I discuss work with my colleagues / classmates.” Separate composite scores
were computed for internal motivation and external motivation by averaging across all
six of the university-based activities. As well, we computed a relative autonomy index
(RAI) by subtracting external from internal scores.

Description of the survey sample

The current study surveyed 229 doctoral students enrolled at Kazan Federal
University (Kazan, Republic of Tatarstan, Russian Federation), among them 116 men
and 113 women ranging in age from 22 to 37 years (median, =24, M, =244, SD,_ =1.9).
Participation was voluntary, with no compensation, and anonymity was guaranteed.

Data processing methods

At the first step of analysis, descriptive statistics and Pearson’s correlations were
computed for the full sample.

At the second step of analysis the data were divided into two contrasting groups using
as the criterion the level of tolerance for ambiguity: one group with the highest indicator
(Ist quartile) of TA (general tolerance for ambiguity) and the group with the lowest
indicator (4" quartile) of TA. Both groups consisted of 57 people. Groups were compared
using independent two-sample Student t-test. Pearson’s correlations were then computed
for the contrasting groups.
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Results

The correlations of individual’s tolerance to uncertainty with internal and external
motivation and their discrepancy in various forms of university-related activity

Looking at the full sample (N = 229), the correlations of individual’s tolerance to
uncertainty with internal and external motivation and their discrepancy' in various forms
of university-related activity are presented in the table 1.

Table 1. Pearson correlations of individual’s ambiguity tolerance with indicators of internal
motivation (IM) and external motivation (EM) and their relative autonomy index (RAI) in
various forms of university-related activity, sample-wide.

MSTAT Questionnaire's scales

University activities N CT SA PA AA TA

r P R P r P r p r p r P
Iwriteascho- | IM |-0.07[0.281-0.09 0.157 [-0.18{0.005| -0.06 | 0.349 | -0.24 [0.000|-0.16 [0.013
larly text (thesis, | gnp | 0.17 {0.009| 0.21 [0.002{ 0.16 [0.016| 0.17 [0.008{ 0.24 {0.000| 0.21 [0.001
article, ete.) IR AT[0.150.019] -0.19 | 0.004| -022 [0.001 | -0.15 |0.023 | -0.31 | 0.000 | 0.22| 0.000
Iorganizeand | IM |-0.04[0.498(-0.10{0.130[-0.15]0.025] -0.04 |0.538]-0.21 |0.001 -0.14[0.031
collect data for | gnp [ 0.14 [0.039] 0.19 [0.003 0.07 [0.321] 0.16 [0.012] 0.15 [0.026] 0.18 [0.006
rescarch RAI [-0.11[0.089 [-0.18{0.005]-0.14]0.032| -0.13 | 0.055] -0.23 [0.000 | -0.21 [ 0.002
Isearch forand | IM [-0.14[0.037|-0.16 |0.017[-0.14[0.029| -0.11 [ 0.082 [ -0.24[0.000 | -0.19 |0.003

synthesize infor- | gnp [ 0,19 [0.004] 0.17 [0.010] 0.13 [0.047] 0.17 [0.008 | 0.19 [0.003] 0.22 [0.001
mation about
aresearch topic | RAT|-0.20 [0.002|-0.210.002 | -0.17 | 0.008 | -0.180.006 | -0.27 |0.000| -0.26 [0.000

I attend a class IM |-0.050.409|-0.09 {0.185|-0.10{0.120|-0.09|0.176|-0.14 [0.030| -0.13 | 0.057
at the university EM | 0.17 {0.011| 0.13 |0.054| 0.16 |0.013| 0.16 [0.013| 0.18 |0.007| 0.23 |0.001
RAI|-0.14{0.029(-0.14|0.033|-0.17|0.008|-0.16 [0.013 | -0.21 | 0.001 | -0.23 | 0.000
I discuss IM [-0.07{0.294(-0.12|0.066| -0.08 {0.224 | -0.09 | 0.194 | -0.14|0.036| -0.12 [ 0.067
work with my EM | 0.17 {0.008| 0.17 |0.011| 0.11 |0.099]| 0.14 [0.036| 0.19 |0.004| 0.16 |0.015
research advisor

RAI|-0.16(0.015(-0.19{0.003|-0.13|0.056|-0.15|0.024|-0.22 {0.001 | -0.19 |0.004
I discuss IM | 0.05 |0.480|-0.02|0.762| 0.08 |0.254| 0.03 |0.676| 0.00 [0.999| 0.00 [0.941

work with my EM | 0.17 {0.011] 0.19 |0.004| 0.14 {0.033| 0.17 {0.009| 0.18 |0.006| 0.17 |0.011
colleagues /
classmates RAI|-0.09|0.154|-0.17{0.012 -0.05 | 0.446 | -0.11 [0.086 | -0.14 |0.030{ -0.13 | 0.050

Legend: r = correlation coefficient, p = significance level. Bold type indicates significant results.

The general indicator, tolerance for ambiguity (TA), demonstrated the largest
number of correlations with external, internal, and relative autonomy (15 out of 18
possible). External motivation in various situations of doctoral students’ academic
activity was associated positively with tolerance for ambiguity, but negatively with
internal motivation and with the relative autonomy index. External motivation for all
types of academic activity was significantly and positively associated not only with general
tolerance for ambiguity (six out of six possible), but also with such aspects as preference
for (PA) and absence of avoidance of (AA) ambiguity, attitude toward novelty (N) and
to complex tasks (CT) (35 out of 36 possible correlations), and slightly less univocally
with attitudes toward ambiguous situations (SA; four out of six possible correlations).

! As noted, the discrepancy between internal and external motivation was used to compute a ‘relative
autonomy index’ for each participant.
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Internal motivation demonstrated a link with elements of ambiguity tolerance much less
frequently (13 out of 36 possible correlations), and all of the identified associations were
negative. The largest number of such links with internal motivation were related to the
situation, “I search for and synthesize information about a research topic” (five out of
six possible correlations) and to the aspect of absence of ambiguity avoidance (five of six
correlations). There were somewhat fewer significant links between internal motivation
and aspects of ambiguity tolerance in the situations, “I write a scholarly text” (three of six
possible) and “I write a scholarly text” (three of six). The index of relative autonomy (RAI)
had significant inverse associations with all aspects of ambiguity tolerance in almost all
situations of doctoral students’ research activity (30 out of 36 possible correlations).

Results of the comparison of internal and external motivation and their discrepancy
in various forms of university-related activity by contrast groups (with respect to level of
individual’s ambiguity tolerance)

Results of comparison are shown in Table 2.

Table 2. Indicators of internal (IM) and external motivation (EM) and their discrepancy (RAI)
in various forms of university-related activity and their comparison by Student’s t-test in
contrast groups.

Low MSTAT ngh MSTAT Signiﬁcance
Group n=41 n=19 of the
Parameter - - t - fact .
A o a o difference

I write a scholarly text M | 1053 | 219 | 926 | 214 | 3.11 0.002

(thesis, article, etc.) EM | 698 | 170 | 818 | 1.82 | -3.62 0.000

RAI | 354 | 324 | 1.09 | 3.03 | 4.18 0.000

I organize and collectdata | IM | 9.91 1.93 8.93 1.94 2.71 0.008

for research EM | 746 | 174 | 814 | 178 | -2.08 0.040

RAI | 246 | 301 | 079 | 281 | 3.06 0.003

I search for and synthesize | IM | 9.86 2.00 8.60 2.10 3.28 0.001

information about EM | 754 | 197 | 847 | 177 | -2.65 0.009
a research topic

RAI | 232 | 311 | 012 | 316 | 3.73 0.000

I attend a class at the M 9.67 1.79 8.77 2.24 2.36 0.020

university EM | 7.12 1.89 7.93 1.97 -2.23 0.028

RAI | 254 | 301 | 084 | 310 | 2.97 0.004

I discuss work with my IM | 972 | 199 | 886 | 208 | 225 0.026

research advisor EM | 770 | 204 | 863 | 177 | -2.60 0.010

RAI | 202 | 310 | 023 | 3.02 | 3.12 0.002

I discuss work with my IM | 768 | 193 | 7.61 | 208 | 0.19 0.852

colleagues / classmates EM | 746 | 224 | 837 | 179 | -2.40 0.018

RAI | 023 | 254 | -0.75 | 241 | 212 0.036

Legend: a = average, o = dispersion. Bold type is used to indicate significant results.

Comparison of the groups of doctoral students who were high and those who were
low in ambiguity tolerance with respect to external motivation for academic, scholarly
activity demonstrated significant differences for all surveyed situations such that external
motivation predominated among doctoral students with high ambiguity tolerance in
comparison with those low in tolerance. Among doctoral students with low ambiguity
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tolerance internal motivation was significantly higher in almost all situations of academic,
scholarly activity with the exception of the situation of discussion, “I discuss work with
my work with colleagues/classmates”. Among doctoral students with low ambiguity
tolerance the index of autonomous motivation (RAI) was also higher with respect to their
research activities, and this difference was statistically significant for all types of academic
activity.

The correlations of individual’s ambiguity tolerance with internal and external
motivation and their discrepancy in various forms of university-related activity: comparison
of contrast groups

Results of Pearson correlations of individuals’ tolerance for ambiguity (MSTAT) with
indicators of internal motivation (IM) and external motivation (EM) and their ‘relative
autonomy index’ discrepancy (RAI) in various forms of university-related activity are
shown in Table 3 for the low MSTAT group and in Table 4 for the high MSTAT group.

Table 3. Pearson correlations of individual’s ambiguity tolerance (MSTAT) with indicators
of internal motivation (IM) and external motivation (EM) and their relative autonomy index
(RAI) in various forms of university-related activity (low MSTAT group).

MSTAT Questionnaire's scales

University activities N CT SA PA AA TA

r P r P r p r p r p r p

I write a scho- IM [-0.0910.495| 0.07 [{0.589-0.11{0.398| 0.07 |0.596|-0.17 [0.200| 0.03 |0.828

larlytext EM | 0.21 [0.124|-0.14{0.295|-0.07 |0.583|-0.02 |0.871|-0.06 [0.679 | -0.12 | 0.364
(thesis, article,
etc.) RAI |-0.17(0.205| 0.12 [0.361 |-0.04|0.778| 0.06 |0.657|-0.09 [0.518 | 0.08 |0.534

Iorganizeand | IM |-0.12{0.371| 0.01 |0.934-0.10[0.467| 0.07 |0.595|-0.20 |0.141 |-0.01 [0.919
collect data for | EM | 0.12 |0.373|-0.03 |0.827| 0.09 [0.526| 0.14 {0.303| 0.01 |0.956| 0.20 |0.143
research RAI |-0.15[0.274| 0.02 |0.857 [ -0.11|0.404 | -0.03 [0.800 | -0.13 [ 0.331 | -0.12|0.363
I search for IM |-0.18[0.185-0.02{0.893 | -0.05|0.718| 0.10 |0.446|-0.29|0.030-0.05 | 0.693

and synthesize | EM | 0.14 [0.307[-0.10|0.458| 0.06 |0.657| 0.15 [0.255|-0.10|0.443 | 0.20 |0.144
information

about a RAI |-0.20 [0.132| 0.05 |0.701 | -0.07 |0.607 | -0.03 |0.819|-0.12 |0.377 | -0.16|0.238
research topic

Iattend a IM |-0.13[0.333| 0.01 [0.919|-0.15{0.263| 0.06 |0.665|-0.27 [0.040|-0.08 | 0.556
class at the EM |-0.04]0.762|-0.16|0.244 | 0.08 |0.534| 0.01 |0.942|-0.06|0.654| 0.31 |0.019
university RAI |-0.05[0.703| 0.11 |0.429]-0.14]0.290| 0.03 |0.833|-0.12|0.359-0.24 | 0.070
I discuss IM | 0.02 [0.908| 0.03 [0.814| 0.00 {0.982| 0.09 |0.505]-0.09 [0.485| 0.05 |0.736
work with EM | 0.24 [0.067|-0.01]0.965| 0.08 |0.563| 0.16 [0.236| 0.00 |0.997 | -0.04 |0.758
my research RAI

advisor -0.150.264| 0.02 [0.857|-0.05|0.715 | -0.05 | 0.729| -0.06 [ 0.656 | 0.06 |0.675
I discuss IM | 0.14 [0.282]-0.13[0.349 0.13 |0.344| 0.09 |0.521]-0.03 [0.828|-0.05|0.719

work withmy | EM | 0.16 |0.235| 0.01 [0.951| 0.04 {0.793| 0.09 |0.516| 0.01 |0.958 |-0.08|0.538

collea-gues /
classmates RAI | -0.03 [0.822[-0.10 |0.446 | 0.07 |0.629|-0.01{0.933|-0.03 | 0.832| 0.04 [0.788

Legend: r = correlation coefficient, p = significance level. Bold type indicates significant results.

Analysis of the interrelations among internal motivation, external motivation, and
the index of relative autonomy with aspects of ambiguity tolerance demonstrated an
unremarkable number of these in the group of doctoral students with low ambiguity
tolerance. The variables and direction of the associations repeated those found in the
tull sample; however, their extremely small proportion within the overall picture of non-
significant associations does not allow them to be considered seriously.
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Table 4. Pearson correlations of individuals’ ambiguity tolerance (MSTAT) with indicators
of internal motivation (IM) and external motivation (EM) and their relative autonomy index
(RAI) in various forms of university-related activity (high MSTAT group).

MSTAT Questionnaire's scales

University activities N CT SA PA AA TA

r p r p r p r p r p r p
Iwriteascho- | IM | 0.03 |0.825| 0.29 [0.031| 0.37 {0.005| 0.39 |0.003| 0.14 [0.291] 0.33 [0.011
larly text (thesis, | EM | 0.24 [0.073| 0.27 [0.046|-0.05|0.719| 0.18 |0.181] 0.15 [0.253| 0.20 |0.127
article, etc.) RAI | -0.12{0.362| 0.04 |0.752| 0.29 [0.030| 0.17 [0.208| 0.01 |{0.953| 0.11 |0.406
Torganizeand | IM | 0.13 [0.331] 0.25 |0.056| 0.32 [0.016| 0.38 |0.004| 0.19 |0.157| 0.35 |0.008
collect data for | EM | 0.09 |0.524| 0.31 [0.017|-0.25[0.065| 0.02 |0.885| 0.12 |0.387| 0.08 [0.550

research RAI| 0.04 {0.792-0.02|0.864| 0.38 [0.004| 0.25 |0.066| 0.06 |0.675| 0.19 |0.159
I search for IM | 0.12 |0.394] 0.16 |0.231| 0.41 [0.002| 0.34 {0.009| 0.16 |0.228] 0.31 [0.018
and synthesize | EM | 0.14 |0.283| 0.26 [0.055|-0.20|0.144| 0.04 |0.774| 0.12 |0.386| 0.09 |0.490
information RAI

about a research 0.00 |0.973|-0.04|0.789 0.38 [0.003| 0.21 |0.125| 0.04 |0.755| 0.16 |0.249
topic

Iattend aclass | IM |-0.03|0.839| 0.05 |0.695| 0.39 [0.003| 0.10 {0.451| 0.18 |0.171| 0.17 |0.200
at the university | EM | 0.25 {0.060| 0.27 |0.044| 0.33 [0.012| 0.28 |0.035| 0.37 |0.004| 0.40 [0.002
RAI [-0.18]0.182[-0.13 |0.329| 0.07 [0.609|-0.10 |0.441 | -0.10 |0.444 | -0.13 |0.348
I discuss IM | 0.03 [0.818] 0.01 [0.936| 0.29 {0.031| 0.23 |0.089| 0.03 [0.821| 0.16 |0.227
work withmy | EM | 0.23 |0.086| 0.14 [0.293|-0.19|0.146| 0.00 |0.997| 0.11 |0.406| 0.07 [0.626
research advisor [RAT]011[0.405|-0.08 [0.577] 0.31 |0.018] 0.16 |0.245| -0.04]0.743| 0.07 |0.587
I discuss IM | 0.24 |0.074| 0.15 [0.279| 0.23 |0.085| 0.29 {0.027| 0.08 |0.561| 0.23 [0.082
work withmy | EM | 0.23 |0.086| 0.11 [0.405|-0.19|0.160| 0.02 |0.884| 0.03 |0.804| 0.03 |0.812

colleagues /
classmates RAI | 0.04 [0.792| 0.04 [0.755| 0.34 [0.010| 0.24 [0.074| 0.04 {0.751| 0.18 [0.188

Legend: r = correlation coefficient, p = significance level. Bold type indicates significant results.

In the group of doctoral students with high ambiguity tolerance, as in the overall
sample, ambiguity tolerance was positively associated with external motivation for research
activity; however, those associations were much fewer, and they were limited to only one
type of situation of research activity and one aspect of aspect of ambiguity tolerance. Thus,
the higher the ambiguity tolerance in the range of its values, the more external motivation
was expressed for the situation, “I attend a class at the university,” and the more positive
the attitude toward complex tasks (CT), the more external motivation was expressed in
the fulfilment of one’s research activity. In this group a substantial number of associations
between the index of relative autonomy and ambiguity tolerance was revealed, which
distinguishes this group from the group with low ambiguity tolerance.

Genuinely unexpected, however, in light of the findings previously described, was that
the direction of association between both internal motivation and the relative autonomy
index with various aspects of ambiguity tolerance was opposite that which was obtained
across the full range of ambiguity tolerance. An elevated level of internal motivation for
research activity was linked with greater preference for ambiguity (PA) and with a more
positive attitude toward situations of ambiguity (SA) in this group of doctoral students.
Moreover, these associations for the most part were with respect to those types of research
activity which are directly directed toward the subject of the research, rather than
situations of discussing the research. With regard to the index of autonomous motivation
(RAI) for research activity, it was also higher for doctoral students with high ambiguity
tolerance when attitudes toward ambiguous situations (SA) were more positive.

Tur IMLEeH3UPOBaHsI ABTOPOB — JINLEH3KsI TBOpYecKoro coobijecrsa CC-BY 47



Education and Self Development. Volume 14, Ne 4, 2019

Discussion

The results obtained in the overall sample on the one hand supported our hypothesis:
tolerance for ambiguity (TA) and most of its components were significantly associated
with motivation for the various types and stages of doctoral students’ research activity.
However, the direction of the associations was opposite of what we predicted. It turned
out that the internal motivation of university doctoral students for academic activity was
on the whole not so strongly associated with ambiguity tolerance. By contrast, external
motivation was directly associated with ambiguity tolerance in various types and stages of
academic activity. The index of autonomous motivation (RAI) occupied an intermediate
position, and, as with internal motivation, the associations with ambiguity tolerance were
inverse.

These seemingly paradoxical results are consistent with what we have previously
found (Salikhova, Lynch & Salikhova, 2018), specifically, that internal motivation for
doctoral students’ academic activity was characteristic for those who have low levels of
meaningfulness in life. In other words, the results of two studies bear witness to the fact
that everything associated with the form of the effective, successful, and sustainable person
with respect to the challenges of the contemporary world (a high level of meaningfulness in
life, tolerance for ambiguity) in the academic activity of the doctoral student is linked with
the external character of her motivation, which is to say with the expectation of rewards
or other coercive measures. Both low ambiguity tolerance and low meaningfulness in
life generate internal motivation in doctoral students” academic activity, which can be
interpreted as compensatory, that is, as a striving through one’s research to overcome
ambiguity and to create certainty, as also to overcome low meaningfulness in life and,
perhaps, through or in the very scientific search to find meaning.

A more detailed scrutiny by means of the contrast groups found that external
motivation for all stages and types of research activity was more significant among
doctoral students with high ambiguity tolerance. This means that coercion or rewards,
or some other external parameters became for them the source of motivation in their
university academic activity. Moreover, internal motivation for academic activity was
greater among doctoral students with low tolerance for ambiguity. These results agree
with what had already been found through correlation analysis.

It is interesting to compare the links of motivation for the two types of academic
activity (subject-related and communicative) with tolerance for ambiguity. Ambiguity
tolerance among doctoral students for the most part was linked with internal motivation
for those types of academic activities which are immediately directed to the subject or topic
of research: the search for information in the scientific literature about the subject being
studied, data collection, data analysis and synthesis, including the writing of scientific
texts. At the same time, there were no links whatsoever between internal motivation
and communicative situations with the exception of discussion of one’s work with one’s
research advisor. It is possible to say that internal motivation was characteristic for those
types of activity which for the most part were linked with the creation of certainty out
of uncertainty or ambiguity. It is likely that it is precisely the impossibility of tolerating
ambiguity and the striving to overcome ambiguity, to arrive at some kind of certainty,
which is evoked by the absence of ambiguity tolerance (TA), and becomes a source
of internal motivation, a source of internal prompting toward the research activity as
a means to moving from a state of ambiguity to one of certainty. This means that low
ambiguity tolerance can be considered a source of internal motivation in certain types of
academic activity among doctoral students.

Even more interesting, in the group with high ambiguity tolerance, there appeared
a different pattern and an opposite type of association: the higher the TA, the higher
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the internal motivation for research. It is likely that this was a different type of internal
motivation, which might be associated with the striving to move toward something new
and unknown, to broaden one’s horizons, perhaps, increasing the risk of falling into a
situation of ambiguity. We underscore that these associations were found only under
high levels of ambiguity tolerance. The majority of associations of internal motivation
with ambiguity tolerance in the group with high tolerance was similarly related to types of
academic activity that were subject-directed, that is, to the research situations, “I write a
scholarly text (thesis, article, etc.),” “I organize and collect data for research,” and “I search
for and synthesize information about a research topic,” whereas external motivation was
directly linked with TA only in the situation, “T attend a class at the university.”

Also interesting were the various aspects of ambiguity tolerance with which various
associations arose. In the overall sample the parameter most strongly linked with external
motivation was ambiguity avoidance (AA), that is, the greater the avoidance, the greater
the significance of external motivation in all types of academic activity among doctoral
students. In the group of highly tolerant doctoral students, different parameters of
ambiguity tolerance came to the fore: specifically, preference for ambiguity (PA) and a
more positive attitude toward it (SA). In the majority of cases they were directly (i.e.,
positively) linked with internal motivation, whereas there were almost no associations
with ambiguity avoidance in this group.

Thus, through the construct, ambiguity tolerance, it was possible to distinguish two
different sources of internal motivation in the academic activity of doctoral students:
firstly, low tolerance for ambiguity, which begets an internally motivated striving toward
certainty; and secondly, high tolerance for ambiguity as a striving toward broadening the
horizons of ambiguity, of uncertainty, which appears only in the range of high levels of
ambiguity tolerance.

Conclusion

Generalizing the results, we can suggest:

1. Tolerance for ambiguity is more strongly associated with external motivation in
the academic activity of doctoral students, and these associations are positive: for doctoral
students who are high rather than low in ambiguity tolerance, external incentives are
necessary.

2. Internal motivation for doctoral students’ academic activity is associated, to a
lesser extent than external motivation, with the level of ambiguity tolerance; indeed, the
associations that were found were inverse, that is, intolerance for ambiguity serves as a
source of internal motivation for academic activity.

3. More strongly linked with ambiguity tolerance was internal motivation for
subject-oriented types of research activity among doctoral students, compared with the
communicative components of academic activity.

4. Under high levels of ambiguity tolerance, internal motivation was positively linked
with ambiguity tolerance, which permits us to speak of a new quality of research activity,
which is promoted by the striving toward broadening the horizons of ambiguity.

Applications

The results raise questions about the specifics of the current higher level of education
in Russia, and also, perhaps, about the specifics of scientific activity in contemporary
science. Scientific activity to a large degree is becoming similar to an assembly line
production of knowledge among the members of large research groups in which
responsibilities are distributed, which means, for the various components of this activity
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for the individual scientist, it most likely creates for him or her situations of certainty
rather than uncertainty or ambiguity.

Limitations

Of course, the generalizability of the associations found in the present study remains
an open question. It is possible that they might be different depending on the age or the
level of experience of the researcher, or on the qualifications and nature of the particular
research group. In addition, the question of the direction of association of internal and
external motivation among doctoral students for their academic activities with the
person’s attitude toward ambiguity remains a matter of interpretation.
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AHHOTAIMA

Ha OTIA/I€EHHBIX TeppI/ITOpI/IHX C TEXHO/IOTUYECKMMMU, 3KOJIOTMYECKIMI U COLMIa/TbHbIMIL 6ap1>epa—
M1 B o6acti 06pasoBaHust 3aTPYAHEHO UCIIOIb30BaHME PA3/INYHbIX NHHOBALMOHHBIX METOJOB
ISl TIOCTOSIHHOTO 06ecIiedeH s TIperofiaBaresiell 3HauMMbIMIL PeCypcaMit, a TaKkKe A/IA UX TOf-
TOTOBKMN. SaI/IHTepeCOBaHHI)Ie CTOPOHbI, BK/IIO4YaA ]/IHBeCTOpOB, opraHmsauI/m, HI/IpeKTOPOB IIKOJI,
aJIMVHJCTPATOPOB, IIPEIIOfaBaTeIell, CTY/JeHTOB U COOOIeCTBa, M3B/IEKAIOT BHITOAY 13 3¢ deKTnB-
HBIX HAyIHO-VCCIEOBATEbCKUX CTPATETHIl, KOTOPbIe OTPAaHNYNBAIOT Gapbephl 1 BHEAPSIOT 06pa-
30BaTe/IbHbIE PECYPCHI HOBOTO TIOKOJIEHs 11 Pe3Y/IbTATOB JUIs IPAK/AH [I00IBHOTO COOOLIeCTBa.
B manHOM nccefoBaHny 6b11a paccMoTpeHa 3G (eKTMBHOCTh MHHOBALMOHHOTO IIOIX0/[a, COYeTa-
1011jero B cebe METOZ0/IOTII0, IPOrPaMMHOE 1 allllapaTHoe obecriedeH e 1/isl IIOBBILIEHNS KBaJIM-
¢dukauum 1 mpodecCHoHAIBHOTO POCTa y4uTes. Pe3ylIbTaToM KOINYeCTBEHHOI, Pe/LILMOHHOIL,
HelapaMeTpuyecKOil METOLOIOTH CTa/l 3HAYUTEIbHbI POCT IePCOHANM3UPOBAHHOTO podeccn-
OHAIBHOTO Pa3BUTHs YUMTEJIEl, UCIIONb3YIOLVX OTKPBITbIe 06pa3oBaTe/IbHble PECYPCHI U YHa/IeH-
HBIIT JOCTYI K HUM. DTO MCCIefOBaHMe YCTAHOBIIO CBA3b MEX/y MePeMeHHBIMI U TIPeCTaBIUIO
JCCTIE{0BATENBCKOMY COOOIeCTBY IIPUYMHHO-C/IEACTBEHHbIE JaHHbIE [/l MHHOBALIMOHHBIX 00pa-
30BaTe/IbHBIX NIPAKTHK.

KiroueBble C1oBa: JOCTYII U PAaBEHCTBO, 0OydeHNe B3POC/IBbIX, OTKPBITOE 06ydeHue, mpodeccro-
Ha/IbHOE pa3BUTIeE, YTAH/IA, OTKPbITble 00pa3oBaTe/IbHbIe PeCyPChl

Introduction

In 2010, international researchers established a relationship with a P-7 school outside
of Nyenga, Uganda. The relationship began by following Maslow’s theory of hierarchical
needs by providing food, medicine, and clean water. A year later, following three
additional short-term trips, the relationship with school personnel became personal;
developing friendships, methods of constant communication, and supporting individual
educator needs. In 2012, the relationship moved toward a transformational model, with
personalized educational support as the delivery framework. This new relationship
included providing teacher training, pedagogical modeling, resources, and administrative
accountability. Over the next six years, the bi-annual resident training included small
group instruction, reading strategies, math strategies, data collection, school morale,
teacher evaluation, and consistent need provisions. To create a sustainable and frequent
professional development, the researchers relied on technology-enhanced learning,
specifically the use of a content access point (CAP) (RACHEL-Plus 3.0) to deliver open
educational resources (OER) for teacher professional development.

Providing meaningful and relevant teacher professional development is essential
for continued pedagogical growth (Mukeredzi, 2013). Research on educational systems
reports common barriers in teacher professional development including technical,
political, and cultural (Johnson, 2006), and the lack of access, vision, and time (Kopcha,
2012). Research on African-specific contexts reported similar results (Hennessy,
Harrison, & Wamakote, 2010; Grantham-McGregor et al., 2007; Neuman, Mcconnell, &
Kholowa, 2014; UWEZO, 2010: CSEC, 2011; Fisher et al., 2009; Kholowa, 2007; MoWCD
and UNICEF, 2008). For example, a study of schools in Sub-Saharan Africa revealed
internal barriers such as lack of use, technological literacy, pedagogical expertise, and
teacher education (Hennessy, Harrison, & Wamakote, 2010). The implementation of
the CAP provides sustainable, high quality professional development opportunities for
teachers in remote Ugandan towns. However, to date, there is no published research
on the effectiveness of this strategy for teachers in remote areas. This quantitative study
examined the effectiveness of the CAP to deliver teacher professional development in
an East African school through a nine-week, personalized, self-paced teaching module.
Pre- and post-test scores were collected and analyzed to examine the effectiveness of the
innovative approach.
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Context

Uganda specific research on teacher professional development using technology-
enhanced learning tools, such as the CAP, is minimal. Consequently, it is necessary to
examine professional development in Uganda through three inclusive designations as
a Sub-Saharan African (SSA) country, an Economically Developing Country (EDC),
and an East African Country (EAC). Resources, research, and efforts in these areas are
supported and guided by the United Nations, the World Bank, UWEZO, and United
Nations Educational, Scientific, and Cultural Organization (UNESCO).

State of Education: Region

In the Sub-Saharan African (SSA) region, 61 percent of young children are affected
by barriers including poverty, malnutrition, and a lack of educational access (Grantham-
McGregor et al., 2007). For many reasons, navigating these barriers and improving
educational opportunities is limited (UNESCO, 2012). For example, although free primary
education exists for some, it is neither universal, nor equitable (Neuman, Mcconnell, &
Kholowa, 2014). UWEZO reported many teacher-related problems, including shortages,
poor training, a lack of motivation, classroom conditions, and a lack of materials and
support (2010). Despite investments, early childhood education in SSA continues to have
low outcomes, including a lack of materials and insufficient learning environments, but
specifically, poorly trained and supported teachers (UWEZO, 2010).

An examination of Ugandan education from the perspective of an East African
Country (EAC) and an Economically Developing Country (EDC) results in data
supporting findings from the regional SSA data presented above. Specifically, a lack
of classroom learning materials and a basic education for educators, some with only a
primary (P1-P7) education (CSEC, 2011; Fisher et al., 2009; Kholowa, 2007; MoWCD
and UNICEF, 2008). Although these findings are confirmatory, they also begin to provide
meaningful conclusions for present and future efforts. In addressing the persistent issues
in teacher preparation, educational researchers and the Ugandan government called for
increased focus on educator resources (Neuman, Mcconnell, & Kholowa, 2014; Engle et
al., 2007, 2011; Naudeau et al., 2011; The Republic of Uganda, 2015).

State of Education: Uganda

As a country, Uganda has the world’s 32" largest population with over 40 million
people (www.unstats.un.org). Uganda has an unfavorable context for educational
development, marked by foreign power structures resulting in “high illiteracy rates,
limited access, extensive poverty, political chaos, oppression, guerrilla insurgency, influx
of refugees, Internally Displaced People (IDPs), and hard-to-reach populations” (Wood,
2008 as cited by Nyenje & Nkata, 2016). Half of the total population is under the age of
14, which has tremendous implications for the education sector. Forty percent of children
between the ages of 10 and 14 are working, of which, 70% are in the subsistence agriculture
sector, resulting in almost 40% of the country living below the national poverty line (www.
unstats.un.org). Overall, 58% of the nation is unemployed, which when combined with
a young population and the lack of education, creates conditions consistent with civil
violence and autocratic governments (Daumerie & Madsen, 2010).

Due to the synergy of formal position statements and policies from the 1990 World
Conference on Education for All, the United Nations Millennium Development Goals,
Articles 30 and 34 of the Ugandan Constitution, the implementation of Uganda’s Universal
Primary Education (UPE), the UNCR, the ACRWC, and the Ugandan Children Act, basic
education is considered a human right (www.unstats.un.org; MoGLSD, et al., 2014; MoES,
2008; The Republic of Uganda, 2015). However, although enrolment rates increased 57%
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in the first year of Uganda’s UPE, universal access and high-quality education remained
unavailable for many. In 2016, 42% of the population over six years of age did not have
a primary education. The implementation of UPE seemed to contribute to a decline in
the quality of education, support for teachers, and adequate compensation for teachers
(Deininger, 2003; Nyenje & Nkata, 2016; www.unstats.un.org). As a result, the need for
teacher supervision and training is high, and increases in rural areas (Dejaeghere et al.,
2009).

In the rural area of Uganda, where this study took place, there is a greater rate
of risk than the regional, cohort, and country statistics provided above; including a
higher population under 14, a higher total fertility rate, a higher illiteracy rate, a higher
unemployment rate, and lower education attainment rate (www.ubos.org). Furthermore,
a 22% increase in population and a strongly expansive population pyramid means
children join the workforce at a young age, making primary education a key in this region
(www.ubos.org).

Teacher Effectiveness and Professional Development

Research on teacher effectiveness in SSA, EDC, and specifically Uganda, is consistent
with research on Western educational systems, which reports teacher competence
as the single greatest indicator of student success (National Commission on Teaching
and America’s Future, 2016; Wamala & Seruwagi, 2013; MoES, 2008; MoES, 2009;
UNEB, 2011a, 2011b). For example, Wamala & Seruwagi (2013) found higher teacher
competence in reading and math was associated with higher student reading and math
scores. Research on Ugandan teacher certification and student performance revealed a
disparity between national licensing guidelines and student performance. Although 90%
of Ugandan teachers have appropriate qualifications, the quality of education in UPE
schools continues to decline (MoES, 2008). Furthermore, almost 65% of primary school
teachers in Uganda have a Grade III certification, while research indicates teachers with
a Grade V certification outperform teachers with a Grade III certification as measured
by student outcomes (MoES, 2009; UNEB, 2011a). Similarly, a comparison of Ugandan
certification types reveals secondary education students taught by teachers with a degree
in education outperformed their peers taught by teachers with a Grade V certification
(UNEB, 2011b). In addition, the National Assessment of Progress in Uganda (2011)
compared primary teachers with the Uganda Advanced Certificate of Education (UACE)
with those who had the lower certification, Uganda Certificate of Education (UCE). The
results indicate higher teacher performance is related to higher academic training and
qualification (UNEB, 2011a, 2011b). The research in Uganda on teacher preparedness,
qualification and student outcomes consistently suggest systematic changes in certification
structures and immediate efforts to improve teacher competence (Wamala & Seruwagi,
2013; UNEB, 2011a, 2011b; Goloba, Wokadala, & Bategeka, 2010; Chapman, Burton, &
Werner, 2010).

Research on professional development specific to SSA, EDC, and Uganda is
consistent with research specific to Western countries. Teacher professional development
is reported as not only needed to improve student achievement, but also as significantly
related to teacher performance and student achievement (Kalule & Bouchamma, 2014;
Goloba et al,, 2010; Mulkeen at al., 2007; Mukeredzi, 2013; Nolan & Hoover, 2011;
Posnanski, 2002; Bandura, 1993, 2003). Professional development is critical in rural
Uganda where teacher shortages, a lack of resources, and a lack of opportunity lead to
untrained teachers (Dejaeghere, Rhiannon, & Kyeyune, 2009). Professional development
takes many forms, including instruction, modeling, coaching, supervision, evaluation,
resources, and training (Glanz, 2000; Wanzare, 2011; Eady & Zepeda, 2007; The Republic
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of Uganda, 2003; Pfeifer, 2011). Collaborative professional development helps identify
teacher strengths and weaknesses (Leithwood & Sun, 2012), provides teachers with the
tools necessary to reflect, share, and improve their practice (Sergiovanni & Starratt, 2007),
and increases collective- and self-efficacy, resulting in increased effort, perseverance, and
motivation (Jacobs & Yendol-Hoppey, 2010; Bandura, 2003). Nevertheless, improving
the quality of teaching remains a challenge (Kalule & Bouchamma, 2014).

Open Educational Resources and Professional Development

Teacher preparation is necessary for improved student achievement (UNEB, 2011b),
but the ability to access more teacher training or professional development for teachers
in remote places may be limited by distance and access to resources which can be
costly (Muskin, 2015). However, with increased use and creation of open educational
resources (OER), teachers may experience increased access and decreased barriers to
opportunities for professional development and training. OER are educational resources
are intentionally licensed for free distribution and use. These types of resources range
from audio recordings to an entire educational course. OER provide increased access to
high quality materials, and in the case of teacher education, research-based best practices
for professional development. An OER limitation is that the user must gain access to
repositories of resources. Accessing the resources has historically been accomplished
through the print or the internet. However, these incur costs that limit access. This barrier
of access to OER is being addressed through devices such as the Content Access Point
(CAP).

A CAP is a device that capitalizes on the advancements in data storage. This 12 inch
in diameter device allows a user to access information as if they were on the internet. The
CAP can be powered by any power supply, including solar power. The user gains access
from any device, such as a tablet or a phone, by either connecting through a USB port
or by a local wireless network created by the CAP. At the same time, the CAP serves as
a power supply to the devices that are accessing its database. Ultimately, the CAP is a
delivery device for a server that stores OER. The specific server used in this study was the
Remote Area Content Hotspot for Education and Learning (RACHEL). Once connected
the user has offline access to preloaded open content such as Medical Information, Great
Books of the World, Edison - Fun Robotics for Tomorrow's Inventors, Hesperian Health
Guides, UNESCO's IICBA Electronic Library, and Microsoft Windows tools. In addition
to preloaded content, the user can create and upload their own open content to share with
others using the CAP.

Research Question

Persistent barriers limit teacher professional development in remote areas of
Uganda. Providing long-term sustainable solutions is necessary for continued human,
educational, and economic growth in the region (Engle et al., 2007, 2011; Naudeau et al.,
2011). Although the United Nations Convention on the Rights of the Child (UNCRC),
the African Charter on the Rights and Welfare of the Child (ACRWC), and the Ugandan
Children Act all explicitly define education as a basic child right (MoGLSD, et al.,
2014), issues related to teacher competency and qualification remain a problem. Many
researchers and government organizations recognize the need to improve the quality of
education (Kalule & Bouchamma, 2014; Lewin and Stuart, 2003; Penny, Ward, & Read,
2008; UNESCO, 2004; World Bank, 2005). A school in remote Uganda provided the
opportunity to field test and research an innovative, technological practice for delivering
meaningful, personalized professional development to P12 educators.
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The purpose of this study was to examine the effectiveness of using a content access
point (CAP) to deliver open educational resources (OER) for teacher professional
development in a remote Ugandan school. This method was chosen as an innovative
practice to address the barriers to teacher education and training in remote areas. The CAP
may provide an opportunity for sustainable, frequent, collaborative, and personalized
professional development. This study seeks to answer the question of if the use of a
content access point significantly changes teacher professional development outcomes?

Method

This study used a quantitative, non-parametric, relational design. Quantitative
methods examine theoretical positions through the examination of the present variables
(Creswell, 2008; Gay & Airasian, 2000). The independent variable is the use of the content
access point (CAP), an innovative technological approach, to deliver open educational
resources. The dependent variable is teacher professional development, measured by
a change from pre-test to post-test. This study theorized the use of the CAP could be
successful in meeting the professional development needs of Ugandan teachers facing
extreme barriers present in remote areas of East Africa.

This quantitative method is relational, attempting to measure the statistical
association between the two variables (Steinberg, 2011; Vogt, 2007). There is no evidence
that combined technological approaches, such as the use of the CAP, cause content
learning gains. However, this design can establish a relationship, a condition for causation
(Johnson, 2000; Schenker & Rumrill, 2004).

The study population, data type, and variable type violated the t-test assumptions
(Wilcox & Keselman, 2003). Therefore, the non-parametric, Wilcoxon Signed Rank test
was used. A non-parametric test does not assume normal distribution because the sample
is too small to establish an assumption on distribution (Creswell & Creswell, 2017).
The non-parametric test measures the central tendency, or median instead of the mean
(Wilcox & Keselman, 2003). This limits data skewed by outliers in a small population
(Wilcox & Keselman, 2003). The Wilcoxon Signed-rank test was selected based on
four testing assumptions; interval scale, dependent pairs, independent paired data, and
homogeneity in variances (Rey & Neuhauser, 2011; Higgins, 2003; Wilcoxon, 1945).

The study population was the teachers in a remote Ugandan school. The purposive
sample included all 12 teachers, eight male, and four female, from grades P1 to P7.
According to Gay (1996), purposive sampling enables the study to acquire an in-depth
understanding. Data collection used a pre- and post-test method. Previous research
reports personalized learning and learner choice increase agency and performance (Song,
Wong, & Looi, 2012; Pintrich & Schrauben, 1992). Therefore, the participants collectively
chose the professional development skill they wanted to learn. A Microsoft Excel module
was selected from the OER choices on the CAP/RACHEL. The data instrument was the
proprietary exam, created by Microsoft, associated with the participant-selected training
module. The exam was piloted with two Ph.D. researchers and a Ugandan teacher from
the study site. Instrument design followed Burton and Mazerolle’s (2012) four-step
design. Feedback led to the elimination of four questions and the changing of five words,
which increased confidence in the instrument. The teacher participants went through a
one-hour training by the researcher, took the 20-question pre-test, and completed the
Week 1 Microsoft Excel module with the researcher present. The remaining eight weeks
of the training module were completed without technological, pedagogical, or content
assistance. At the conclusion of the nine-week training module, the participants took the
20 question post-test. Data was coded for matching and deidentification purposes.
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Results

Using SPSS, the coded, non-identified data was inserted, and a Wilcoxon Signed
Ranks test was used to analyze the data. The Figure 1 shows the Wilcoxon Signed-ranks
test, which indicated post-test scores (M = 8.25) were significantly greater than pre-test
scores (M =5.5), Z =2.046, p = 0.041.

21 —1

Fre Post
Figure 1. Means of Pre- and Post-test Scores

Note: The difference between the paired pre- and post-test scores were significantly
different Z = 2.046, p = 0.041.

Discussion

The results of the research indicate teacher professional development models in
remote areas of Uganda can successfully use a content access point (CAP) and OER to
increase content knowledge. The post-test scores showed a significant increase in the
participant’s competency in Microsoft Excel. Therefore, the CAP appears to be a potential
use for consistent, meaningful, and sustainable teacher professional development.

The CAP was utilized without administrative oversight by the school’s director, who
leads operations from the United States. The professional development in the use of
Microsoft Excel was selected by onsite educators and was immediately used for student
grade spreadsheets. The onsite administration, including the headmaster of the school
and the bursar, began using the professional development to immediately begin tracking
enrollment data, tuition payments, and school expenditures.

The fiscal and human investment into the project was minimal, under $300. These
elements are important because high cost and human capital add to the preexisting
barriers. Furthermore, this cross-cultural and faculty growth project relied on significant
relationships, trust, and participant investment for successful design and implementation
(Cox, 2004; Basch, 1984).

Recommendations for Practice

There are three recommendations for practice. First, the CAP should be used
in situations where technological, fiscal, and environmental barriers prevent other
sustainable options. The use of technology in a remote area required alignment with
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organizational goals, participant desire, and meaningful use. Second, the use of the CAP
needs increased partnerships with OER providers. There were few culturally appropriate
and current issues addressed in the OER. The OER provided a wealth of static knowledge
but lacked easy access to dynamic humanitarian information, including health, security,
and liberty. Third, the use of the CAP needs increased awareness. This study examined
an innovative educational strategy developed in a random conversation over an Orange
Fanta in a dusty, remote area, in an East African town. The increased use of this method
and its innovative components have the capacity to lead to knowledge revolutions, and
therefore improved discourse and diplomacy between local, state, regional, and global
communities.

Recommendations for Study

Educational research is lacking for communities with extreme barriers. Most research
has highlighted the struggles and issues in education for these areas. However, meaningful
research needs to connect innovative, sustainable, and effective strategies to the human
capital, which in this case includes the teachers, administrators, school directors, and
communities. Therefore, there are three recommendations for study. First, there is a need
for a replication of this study with a larger population. Due to the nature of the study
design, this should include numerous remote schools, instead of larger African schools.
Second, there is a need for examination of other components of using the CAP, including
other OER and delivery platforms. The use of the CAP was a third iteration of the project
and includes many strengths and few weaknesses. However, other opportunities include,
but are not limited to, the outernet (an inexpensive use of low-earth orbiting satellites and
data radios), long-range modems, and the increased use of previously military-specific
communication practices.

Conclusion

The examination on innovative approaches to deliver professional development
for teachers in a remote school in Uganda, specifically the Content Access Point
(CAP) and open educational resources, provided promising findings. Capitalizing
on relationships and support, the researchers were able to provide limited training
and support on an innovative approach for Ugandan teachers to access, personalize,
and use professional development trainings that were previously unavailable. The
educational context in Sub-Saharan Africa, East African Countries, and Economically
Developing Countries demands that not only research, but also practical application
of innovative approaches for teacher development. Consistent with policies, rhetoric,
and efforts of the United Nations, the World Bank, UWEZO, the United Nations
Educational, Scientific, and Cultural Organization (UNESCO), national, provincial,
local, community, and household leaders, this innovative approach is suggested to have
success in addressing professional development and educational outcomes of educators.
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AHHOTaI[UA

Heo6X01MbIM 371eMEHTOM Pa3BUTHsI IMYHOCTH SIB/ISIETCS IPO(ECCHOHATIBHOE CaMOOIIpesie/ieH e,
JI71st TIOIPOCTKA OYeHb BaXKHO CHIeIaTh BHIOOP CAMOCTOATENBHO, I BBISB/IEHIE €r0 MPefpacIono-
JKEHHOCTH TI03BOJIUT €My He COBEpIIUTb OLMOKY. AHaIN3 IyOAMKALWIil 10 AAHHOI TeMe IIPUBEJ
HAC K HeOOXOAMMOCTY VCCIEHOBAHNS NICUXO(U3NONOTMIECKIX OCOOEHHOCTENT IOfiell ¢ pasHbIM
YPOBHEM YCIIEBAeMOCTHM B PA3MMYHBIX HPOPECcCHOHANBHBIX chepax. Mbl IPeIONoXuan, 4To
BBUSIBUTD IIPOQECCHOHAIBHYIO MIPEPACIIONOXEHHOCTh MOXKHO C HOMOIIBIO M3y4eHUs ICUXodu-
3MONIOTMYECKNX OCOOEHHOCTEll Ye/oBeKa, a MMEHHO YacTOTHO-CIenn(UIecKnx XapaKTePUCTUK
9/1eKTpO3HIIe(aTIOrpaMMbl MO3ra. B paboTe mpeicTaB/ieHsl pe3y/IbTaThl IIOTHOTO UCC/IEOBAHS:
OIIMCAHBI CTATVMCTIYIECKN 3HAYMMBbIE KOPPE/SIINI MeXY 37eKTPOMU3NOIOTIIeCKNMI [OKa3aTe-
JIAMM, HEJPOTICMXOIOTMYECKIMI ITapaMeTpaMu 1 IIpodeccroHanbHbIM pasBuTneM. IIpoaHannsn-
poBaHbI I0Ka3arenu anbda-, 6era-, TeTa- 11 AeIbTa-PUTMOB BO BPeMsl BbIIIOIHEHVISI VICIIBITYeMbIMIL
3a/jaHNiT (9K3aMeHa, TabOPaTOPHOIT pabOTEI I T. I1.), KOTOPBIe GBIV COCTAB/IEHBI B COOTBETCTBUI C
®TOC. B mporjecce MCCIef0BaHNUS BbISIBIIEHA BO3MOKHOCTD U3y4eHsl IPO(eCCIOHAIbHBIX 3a/aT-
KOB I CKJIOHHOCTEII CTy/IeHTOB PasHbIX 06/macreil podeccHOHaNbHOI JesATeIbHOCTH O eIHOI
METOJIMKE, KOTOPas OCHOBBIBAETCs Ha u3ydeHnyu IOl -aKTUBHOCTY MO3Ta.

KiroueBbie croBa: mpodeccnoHaIbHOE pas3BUTHE, NPO(ECCHOHANbHAS IIPEAPACIIONOKEHHOCTD,
cnx0U3NOIOTIIeCKe 0COOEHHOCTN.
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Abstract

An important element in the professional development of the individual is professional self-
determination. It is important for a teenager to make his own choice, not the choice of his
surroundings. Identifying a predisposition to a particular profession will allow a person to decide
on her choice. We assume that it is possible to reveal the professional predisposition by studying
the psycho-physiological characteristics of a person, namely the frequency-specific characteristics
of the electroencephalogram of the brain. The paper analyzes the results of a pilot study aimed at
identifying professional predispositions through psychophysiological studies of the professional
skills and aptitudes of students in various fields; statistically significant correlations between
electrophysiological indicators, neuropsychological parameters and professional development are
described. Based on a theoretical analysis of the work on this topic, the idea arose of the need to
conduct a full-scale study on the study of the psycho-physiological characteristics of a person in
various professional fields and with different levels of academic achievement.

The study analyzed the indicators of alpha, beta, theta and delta rhythms during the subjects
performing tasks (exam, laboratory work, etc.), which are based on the GEF. The study revealed the
possibility of studying the professional inclinations and inclinations of students in various fields of
professional activity using a single methodology, which is based on the study of the EEG activity of
the brain.

Keywords: professional development, professional predisposition, psycho-physiological features.

Bsegenne. [TpodeccuoHanbHOe pasBUTHE UTPaeT BaXKHYIO POJIb B KM3HU YeJIOBeKa:
peOeHKOM OH 3HAKOMMTCS C PAasHBIMIU BUAMU [EsATEIbHOCTI B UTPe, IIOAPOCTKOM Jie-
JIaeT CBOJI BBIOOD, 3aTeM IIONIydaeT 0Opa3oBaHie, IprobdpeTaeT nepBble HaBBIKI, COBEp-
IIEHCTBYETCS 1 HAKOHeII IlepefiaeT OnbIT APyruM. IIpodeccrionanpHOe CTaHOBIIEHE €CTh
TaKoe pasBUTHE TNMIHOCTH, B KOTOPOM 3aMHTEPeCOBaHO moboe ob1ecTBo. OcoOeHHO Lie-
HSTCSI CIELMAIICTB B TEXHUYECKOI! U eCTeCTBEHHO-HAYIHOI cepax, Iie HeoOXOaMMbI
He TOJIbKO IpUOOpeTeHHble 3HAHV, HaBBIKY, YMEH, HO U Takue IpodeccuoHanbHble
Ka4eCTBa CIeIMAIICTa, KOTOPbIe MMEIOT aHATOMO-(P13MOTOINIECKYI0 IPUPOAY.

B npouecce mpodeccrioHanbHOrO pasBUTUA 3HAYVMBIM 3JIEMEHTOB SB/IAETCSA CaMO-
ompefeneHne, BbI6op mpodeccuit. ITo OTBETCTBEHHBIN LIAT B )KMU3HM KQKIOTO YeTOBeKa.
K ¢axropam, OkaspIBalOIMM BAMSAHME Ha BBIOOP Ipodeccyn, MOKHO OTHECTU MHTepe-
Cbl, CKTOHHOCTH, XKe/IAHUsI, CIIOCOOHOCTH, COCTOSIHME 3[[OPOBbsI, 3HAHNS, YMEHNs, HaBbI-
KI, COLIMA/IbHOE OKPY>KeHMe, MHEeHNe POUTeNIeN U MHOToe gpyroe. Oummbxy, ZomylieH-
HBI€ IIPY 3TOM, OTPAXKAIOTCA HA PasBUTUM TMYHOCTY B 1I€JIOM, IOITOMY OY€Hb Ba)KHO,
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94TOOBI Y€/IOBEK C/Ie/all 9TOT BHIOOP CAMOCTOSITENIBHO. BBIsB/IEHNE IPEAPACIIONOKEHHOC-
TY K TOJ WIN MHOU Hmpodeccuyt CHOCOOHO ITOMOYb YelOBeKy OIpelenThcsl. B pabore
B. A. Pemernukosa, T. M. Illapmakosoii, B. B. Kosnosa, H. A. CokonoBa oTmMedaer-
€51, HACKOJIBKO B)XHO IIPY 9TOM U3Y4EHIE €T0 TMYHOCTHBIX U IMCUXO(PU3MOTOTMIECKIX
XapaKTepPUCTUK U OIIpefie/ieHNe X COOTBETCTBMs IPOQECCHOHAIBHBIM TPeGOoBaHMsAM
(Reshetnikov, Sharshakova, Kozlov, & Sokolov, 2017).

MBI IPeIIONIOKIIN, YTO BBISB/IEHNE Y HOLPOCTKOB IIPEPACIONIOXEHHOCTH K TOM
WIM MHOI Ipo(ecCHOHANbHOI HesITeIbHOCTU BOSMOXKHO IIPY IMOMOIIM M3YUEHMNs ero
HCUXO(V3MOTOINIECKIX 0COOEHHOCTEN, @ IMEHHO YaCTOTHO-CIe(IIecKIX XapaKTe-
PUCTUK 971eKTpoaHIeanmorpaMmbl Mosra (I3T'). B mocnentme ropst mybamkyroTcs pabo-
THI, B KOTOPBIX OIIVICAHO TAaKOe M3ydeH1e IpodecCnOHaTbHBIX 33/JaTKOB M CKIIOHHOCTEN!
crymentos. Tak, B pabore H. A. Xopak npoBefieH CpaBHUTEIbHbIN aHAIN3 TeHJEPHBIX
0cobeHHOCTel TICNX0pU3NOTOTNIeCKNX (PYHKIMIL CTYeHTOB TEXHWIECKUX VI TYMaHMU-
TApHBIX CIIELMAIBHOCTE, YCTAaHOB/IEHbI HEPOMHAMUYECKIIE U TUIIOTIOTMIECKIe 0CO-
GeHHOCTV HEPBHOII CHCTEMBI, 00YC/IOB/IMBAIOLE BBICOKIII YPOBEHD MPOdecCHOHaNb-
HOII IPUTOJHOCTI CTYEHTOB (PUSUKO-MATEMATUIECKOTO U TYMaHUTAPHOTO IpoduIei
o6yuenus (Khodak & Rychkova, 2009). Vccnenosanue B. P. I'puriunrep HanpasieHo Ha
U3ydeHMe NCUX0(PUSNOIOTMIeCKNX XaPAKTEPUCTHK CTYAEHTOB, OOYUAIOIINXC s Ha BOCH-
HO-MepuuMHCKOM ¢akynbTere (Gritsinger, Reshetnikov, Korshever, & Timofeev, 1998).

B pa6orax H. IO. Kunatkosa, I'. A. Amunesa, 3. I'. AMunesa, H. B. Karammnuckoro,
A. H. Bappansan, O. I'. Kougpatbesoii, C. A. bamkaToBa, 0. B. boBT onucanbl cratuctu-
YeCK! 3HAYMMble KOPPE/LILNU MeXY 9/1eKTPO(U3N0IOrNUeCKIMY TI0Ka3aTe/sIMu (ayb-
¢a-, bera-, TeTa- U [leNbTa-pPUTMBI, BbIsiB/IsIeMble Ipy DIT), HENPOIICHXOMIOTNYECKIIM
mapaMeTpami 1 mpogeccuoHanbHbIM passutueM (Bovt, 2004; Kondratyeva & Bashkatov,
2010; Katashinsky, Aminev, Aminev, & Vardanyan, 2010; Kipyatkov & Dutov, 2014).
OTu KccnefoBaHNsI OXBAThIBAIOT OIIPefie/IeHHbIE TPOdecCrOHaIbHbIe CepBl, B HIX OIN-
CBIBAETCST B3AVIMOCBSI3b MEX/Y Pas/IMIHBIMY NICUXODU3MOIOTMYECKIIMI [TOKA3aTe/sIMI
U IeVICTBYSIMU, KOTOPBIE BBIITOTHSET Ye/I0BeK.

ViccnepoBanust 971eKTpodU3IOIOIMYeCKIX IOKa3aTeneil 0COOeHHO aKTyaIbHBI B 00-
JIaCTM KOTHUTMBHOII fiesiTeIbHOCTI. B paboTax B. B. Kapmosoit, JI. A. [Inkoit ocBelieHa
B3aMIMOCBSI3b ITPOQECCHOHATBHOI XyL0XKEeCTBEHHO IOATOTOBKY 1 QYHKIMOHVPOBAHYIS
KopbI rooBHoro mMosra (Karpova & Dikaya, 2011); B nccnegosarnsax O. M. Pagymuuko-
Boit, H. B. Bonb( n3sydeHo BrusiHye MOTMBALMY Ha M3MEHEHVISI OMOIIOTEHI{ATIOB KOPbI
ronosHoro Mosra (Volf & Razumnikova, 2004); usydenne ¢pyHKIMOHATBHOI MO3TOBOI
OpraHM3alyy B JMHAMUKE IICHXOMOTOPHO aKTMBHOCTYM Ha CIOPTCMEHAX OTPaKEHO B
pabotax II. H. EpmakoBa (Ermakov, 1988); B nccnegoBauun JI. A. [ukoitr, M. V. Ha-
ymoBoii, V. B. HaymoBa m3ydeHsl IcuXogu3nonorndeckue KOppesaTsl KOTHUTHBHO
IeATENbHOCTH Y podeCcCHOHATBHBIX TAHIIOPOB (Dikaya, Naumova, & Naumov, 2015);
B paborax O. I' Konpparreoit, C. A. BamikaToBa ocBelieHbl 0COO€HHOCTU aKTUBHOCTHI
Mos3ra y Iefaroros o6eobpasoparensHbix kot (Kondratyeva & Bashkatov, 2010).

AHanu3 60/IBIIOrO KOMu4ecTBa paboT 110 HaHHOI ImpobieMe MPUBEN K HEOOXORNU-
MOCTY M3y4eHUs HMCUXO(U3NOTOINIECKINX 0COOEHHOCTeI M0elt PasHbIX Mpodeccuil.
ITpexxzie Bcero ObUIO 3aIUIAHMPOBAHO MCCIENOBAHIME TEXHIYIECKOTO VM IYMaHUTAPHOTO
HaITpaB/IeHIsL.

ITens mccemoBaHus — ONpefieieHe BO3MOXKHOCTH BbISBIEHNsT IIPOdeCCHOHAb-
HBIX 3a/IaTKOB V1 CK/IOHHOCTeJ CTYIeHTOB Pa3/IMYHbIX IIPOQECCIOHAIbHBIX HAIPaBIEHNIT
[IOCPE/ICTBOM V3Y4YeHMs UX NCUX0(U3NoIorndecknx ocobentocreit. OCHOBHasI 3aja4a
VICCTIE{OBAHNS — U3YINTD IICUXO(DUSNOIOTHYecKIe 0ocobeHHOCTH (anbda-, beTa-, TeTa- U
Jle/IbTa-PUTMOB) YeIOBEKA BO BPeMsI BBIITOTHEHVSI IM CIIEL{Ma/IbHBIX 3aJaHMIi, CBSI3aH-
HBIX C €T0 ITPOQeCCUOHATBHOI e TeTbHOCTHIO.
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Bri60pKy cocTaBmmm 9 UCIIBITYEMBIX — CTYAEHTOB CpeJHUX IPOdeccroHaNIbHBIX 00-
Pa3oBaTE/IbHBIX YIPEXIAEHNMI U BBICIINX YIeOHBIX 3aBefeHMil CrennanbHocTell «JJoKy-
MEHTOBeJeHIe U JOKYMEHTALMOHHOe obecIiedeH e yIpasieHus», «/HpopmannoHHsie
CHCTeMbI» U «MOHTaX 1 Halafika 97IeKTPOOOOPYAOBaHNs IPOMBIIUIEHHBIX I IPasKiaH-
CKMX 3maHuil». VlccnenoBanue IUIAHMPOBANIOCh KAK IMMWIOTHOE — JIMIIb IS IIOLTBEPXK-
[eHVsI WU ONPOBep)KeHNsI cGOPMUPOBAHHON IMITOTE3b], II09TOMY BBIOOpKa Oblra He-
6omb1oii. ITo KaXkmoii crienaaIbHOCTY ObIIM BHIOPAHbI UCIIBITYeMble ¢ HU3KOIL, CpelHell
U BBICOKOJ YCIIeBaeMOCTbIO. I'pajjariuia NCIBITYeMbIX OCYIIEeCTB/IANACh U3 pacyeTa Cpefi-
Hero 0asIa yCreBaeMOCTH 110 >KYPHA/TY 3aHATMII 32 BeCh MIPOLIEAIINIT IepIof O0yIeHN.
B pesynbraTe UCIBITYeMble CO CpeHUM 6a/UIOM HIKe 3 OBUIM OTHECEHbI K CTYIEHTaM C
HI3KOJ yCIIEBAEMOCTBIO, OT 3 110 4,5 — CO CpefiHeN yCIeBaeMOCThIO, CBbIIIE 4,5 — C BBICO-
KOl ycrieBaeMOoCTbI0. Bo3pacTHbIe TpaHMIIbI UCTIBITYeMbIX BapbMPOBAINCH B IMaNa30He
ot 16 o 25 ner.

Marepuan 1 MeTOBI HCCIeROBaHILA. VcCcIeoBaHe IPOBOJUIOCH CIEAYOMNM 06-
pasom:

1. VcnpiTyeMOoMy MpeJIaranoch IpocTeiilliee 3afaHKe, MMUTHUPYIOIlee PacIpo-
CTPaHEHHYIO TEXHONMOTMYECKYIO OIIEPALINIO B €T0 BUJE NEeATEbHOCTI: Y CTY/IEHTOB CIIELI M-
IbHOCTY « MOHTaX 1 HaTaiKa 37IeKTPOOOOPYAOBaHIsI IIPOMBIIIIEHHBIX U TPAKAAHCKIX
30aHWI» 3TO ObUIAa COOpKA MO3aMKM, Y CTYAEHTOB cHelanbHOCTH «/IHpopmMannoHHbIe
CHCTEMBI» — COPTUPOBKA HabOpa CIOB IO TPeCTABIEHHBIM KATETOPIUAM U T.II.

2. Ilepen BbINONMHEHMEM IIPOCTENIIETO 3a/JaHNA K MICIILITYyeMOMY TOJK/II0YasICs IpU-
60p usMepennsa DI-aKTUBHOCTI MO3Tra, 3aTeM OCYIIeCTBIIANACD IPOLeAypa KaaubpoB-
kn. 3anucu 93T puxcuposamicsy mopyneMm I3 «BiTronics Lab» (opuu Mopynb Ha ox-
HOTO JICIIBITyeMOTO0) TIPY BBIIIOTTHEHNH 6Aa30BOTO BUAA AESITE/IBHOCTH (B 3aBUCUMOCTIL OT
HaIpaBIeHHOCTH).

3. B mporjecce BbIIONMHEHN 3aiaHus PUKCUPOBANINCh OKazaTeny DI -akTMBHOCTI
MO3Ta MCIIBITYeMOTO.

4. 3aTeM MCHBITyeMBIM BBbIIaBa/lIOCh 3aflaHNe, 3aK/MII0YaOlleecs B pealusalun 13-
BECTHOJI TEXHOJIOTMYECKON OIllepalMy B 3HAKOMOM BUJe JiesITebHOCTY (Hampumep,
CTy[leHTaM CIeLanbHOCTH « MOHTaX M Ha/lagKa 37IeKTPOOOOPYAOBaHMsI IIPOMBIIITIEH-
HBIX U TPKJAHCKUX 3[aHMi» OblIa Npefo>keHa cOopKa CHIOBOTO 1ikaga, CTyAeHTaM
crrenpanpHOCTH «VIHDOpMaIMOHHBIE CHCTEMBI» — paboTa ¢ 6asaMu JAHHBIX 1 T. IL.). B
IIpoliecce BBIIOTHEHVS TEXHOMOTMYECKOI OTeparuy GUKCHpoBanuch mokasareay DI -
AKTVMBHOCTY MO3Ia UCIBITYeMbIX. [I/I1 KaueCTBEHHOI OLICHKU VX JeATeTbHOCTI OblIN
COOpaHBI 1 MPOAHAMTM3NPOBAHBI ITOKa3aTenn anbda-, 6eta-, TeTa- u AeIbTa-PUTMOB BO
BpeM: BBINIOTHEHNA UCTIBITAHNA.

PesynbraThl. B pe3ynbraTe NpoBefeHHOIO MCCIefOBaHNs ObIIM IOCTPOEHDI Ipadu-
JecKne 3aBUCUMOCTH. IIprBeneM mpumep 0OpabOTKM HAHHBIX, IOIYIEHHBIX B IPYIIIe
CTY[IEHTOB CIELMaTbHOCTY «MOHTaX U Ha/lagKa 971eKTPOOOOPYHOBaHNs IPOMBIIITIEH-
HBIX VI TPOKAHCKUX 3[JaHMII»: TPOE MCIIBITYeMBIX, BBITOTHABIINX 3a/JaHNsA, OBUIN KaTe-
TOPUPOBAHBI 110 yCIIeBaeMOCTY (HM3KWIT, CPeJHMII ¥ BBICOKUII YPOBEHD), IIOTyYeHHbIE
pesynbTatsl, 3apuxcuposanHbie Ha Mogyte D3I «BiTronics Lab», mpencrasnens: B Bupe
rpacdukos (puc. 1, 2, 3) ¢ MaTeMaTU49eCKMM ONMCAHVEM YCPEeIHEHHOI TIMHUY TPeHAa.

[Tory4eHHbIe TaHHbBIE CBUIETE/NIbCTBYIOT: Haybolee pe3koe IMOHIDKeHMe IMHNNA Ha-
O/I0/jaeTCsl y UCIIBITYEMOTO C HM3KVMM YPOBHeM ycreBaeMoctu (puc. 1). YuutsiBas To,
4TO Mpubop PUKCUpoBan USMEHEHNUA HANPsDKEHMA B KOPe TOIOBHOTO MO3Ta, MOXXHO
ClieaThb BBIBOJL O IOTPeO/IeHNY SHEPTUIU MO3TOM Ha KKIOM 113 9TAIIOB BBIITOTTHEHNS 3a-
mauvst. [paduk mokaspiBaeT aKTMBHOCTD MO3Ta JAaHHOTO MCIIBITYeMOTO B Ha4yajie BbINOI-
HeHUA 3a[aHys U TEHJEHIVIO K YIaaKy B KoHIle. To ecTb (B TepMIHOIOTMY S9HEPTOIIOT-
pebieHns) MOST MCTPATIIL CBOU PECYPCHI B Havasle ¥ He BOCIIONHSUI VX HA MIPOTSDKEHNN
BCETO 9KCTIepUMEHTa.
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Puc. 2. TpaduK MCIBITYeMOTO CO CPETHUM YPOBHEM YCIIeBAEMOCTH
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Puc. 3. TpaduK NCOBITYEMOTO ¢ BBICOKIM YPOBHEM YCIEBAEMOCTI

I'padpmkm McnbITyeMBIX O cpefHelt (puc. 2) U BBICOKOIT yCIIeBaeMOCThIo (puc. 3) pu-
CYIOT MHYIO KapTIHY. Y UCIBITYeMOTO CO CPefHell YCIeBaeMOCTbIO IMHIS TOTPeb e H st
MOSTOM 3HepIuy MajiaeT paBHOMEpPHee, YeM Y MCIIBITYeMOrO C HU3KOII YCIIeBaeMOCTBIO.
I'padmk MCIBITYeMOTrO C BBICOKOI YCIIeBaeMOCTBIO IIPefCTaB/AeT co60it mapaboiy, 4To
CBUJIETEILCTBYET O BOCIIO/IHEHNU) MO3TOM PecypcoB K KOHIy sKcrepumenTa. ITo cyn, y
UCIBITYEMOTO C BBICOKOI yCIIeBAeMOCTbIO IIPIOOPEI 3aUKCUPOBATIN «PBIBOK» Ha 3aBep-
LIeHe [esTe/IbHOCTH, 8 3HAYNUT, OH MCIIO/Ib30Ba/l BHYTPEHHIE Pecypchl opranmsma. I1o-
Io6HOe [eliCTBIe CPABHUMO C (PMHATIBHBIM PBIBKOM IPOQECCHOHAIBHOTO CIIOPTCMEHA.
Takum 06pa3oM, B 060MX CIydasx UCIBITyeMble IIPOeMOHCTPUPOBA/IN OTIpe/e/IeHHBII
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MeXaHM3M, KOTOPBIIl BBIpabOTajICs y HUX Ha IPOTSHKEHUM IIPOIIIOro CyOBeKTUBHOTIO
OIIBITA U [IO3BOJINJI MM IPOU3BOLUTD BbIIIEeyKa3aHHbIE TeIICTBI.

Criepytomuii 9KCIepyMeHT IIPOBOAMIICSA Ha TeX XKe MCIIBITYeMbIX, HO UX JHesATeNlb-
HOCTb HOCM/IA Y)K€ CTPOTO NpOQecCHOHAIbHBIN XapakTep. IlomydeHHbIe PesyIbTaThI
mpepcraBeHsl rpadudeckn (puc. 4-6).

3 y =-7E-07x% + 0,000x + 1,21
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Puc. 4. TpaduK MCIBITYeMOTO ¢ HU3KUM YPOBHEM yCIIeBaeMOCTH
TPV BHIIOTHEHIY TEXHOIOTIYECKON OIeparym

3 y =-2E-08x% + 7E-05x + 1,213
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Puc. 5. TpaduK MCIBITYeMOTO CO CPEJHUM YPOBHEM YCIIeBaeMOCTHI
TIpY BBIIOTTHEHNY TEXHOTOTMYECKOI ONepalun

3 y = 1E-08x2 - 3E-05x + 1,260
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Puc. 6. TpaduK MCIBITYeMOTO ¢ BBICOKMM YPOBHEM YCIEBaeMOCTH
TIpU BBIIOTHEHUM TEXHOTOTIIYECKOJ onepanuu
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Ha rpaduxax npepcraBieHsl TakxKe yCpelHeHHas IMHNA TPeHa 1 GopMyIIa, ee OIlu-
cbIBarollasA. PesyIbTaThl CX0XKM C IIOTy4eHHBIMM paHee, HO MOXKHO BUMIETb Pe3KMIl yIIa-
TOK aKTMBHOCTY MO3Ta UCIIBITyeMOTO C HU3K/M YPOBHEM YCIIEBAEMOCTI.

ITopo6Has paboTa 6bUIa IPOBEMIEHA 1 € YIALIMMICS APYTUX CllennaabHoCTeit. Jaree
IIpefiCTaB/IeHbl 0000IeHHbIe JaHHBbIe 110 BCEM IIPOBEJICHHBIM 9KCIEPMMEHTaM B BUJe
TUCTOTPaMM: IIPY BBIITOJTHEHNH IPOCTENIIEro 3aganus (puc. 7) M TEXHOTOTMYECKOI O1Te-

pauuu (puc. 8).

B CTYZIEHT C HU3KUM YPOBHEM
ycneBaemocTu

B CTYAEHT CO CPESHUM YPOBHEM
ycresaemocTtn

B CTYZI€HT C BbICOKUM YPOBHEM
ycneBaemocTu

MuH nc [naoy

Puc. 7. TlokazaTemn 99T-aKTMBHOCTH MO3Ta MICIIBITYeMbIX
NPV BBINOTHEHMY IIPOCTENIIEro 3ajjaHis

IIpumeuanue. MuH — MoHTaX 1 Halagka 9/1eKTPOOOOPYAOBAHIIS IIPOMBILIIEHHBIX VI TPaXK-
manckux 3nanuit. VIC - Vindopmannonssie cucremsl. JulIOY - JJokyMeHTOBefieHUe 1 JOKYMeH-
TalMOHHOE ObecIiedeHe YIIpaBIeHII.

B CTYAEHT C HU3KMM
YpOBHEM yCcneBaemocCTu

B CTYAEHT CO CpeaHUM
YPOBHEM ycrnesaemocTu

W CTYAEHT C BbICOKMM
YpoBHEM yCcneBaemoCTu

MuH nc Aoy

Puc. 8. TloxasaTemn 9II-aKTUBHOCTM MO3Ta MCIIBITyeMbIX
TIPM BBINIOTHEHNY TEXHOOTWYECKOI onepanun

IIpumeuanue. MuH — MoHTaXX 1 HalagKa 9/1eKTPOOOOPYAOBAaHMs IIPOMBILIIIEHHBIX I TPaK-

mauckux sfaunit. VIC - Vindopmaruonnsie cucremsl. JuJOY — JlokyMeHTOBe/ieHIE 11 [JOKYMEH-
Tal[MOHHOE ObecIedeHNe YIIPaBIeHN.
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Pe3ynbTaTsl, IIpefiCTaBIeHHbIe HA PUCYHKAX 7 11 8, CBUIETEIbCTBYIOT O HE3HAYNTE/Tb-
HOM pas/InyMU B KOMYECTBEHHBIX MOKasaTe/sax IO -aKTMBHOCTHY MO3Ta Y UCIIBITYeMBbIX
PasHBIX CIenMaIbHOCTel. TaK MOATBEp)KIAETCSI BO3MOYKHOCTD JMCC/IE0BAHNIS 33/JaTKOB
U CKJIOHHOCTEJ1 CTY[eHTOB B PasHbIX 00/1aCTAX MPO(ECCHOHATBHON [esATeIBHOCT 110
eIVHOI METOVIKE, KOTOPasi OCHOBBIBAETCs Ha M3ydeHny DI -aKTMBHOCTY MO3Ta.

3axmoueHne. AHamus paboT, MOCBSIIEHHBIX U3yIeHNIO IPO(eCcCHOHANBHOI ITpef-
PAaCIIONIOKEHHOCTH, ¥ paboT, HAIIPAB/IEHHBIX Ha N3ydeHe IICUX0(U3MOTOINIECKIX 0CO-
GeHHOCTell YenoBeKa B Ipoljecce NPOpeCcCHOHAIBHOTO PasBUTHs, [TO3BOMSET CHENATh
BBIBOJ, O TOM, 4TO, UCCTIeRYs ICUXO(PU3NONOTNYecKe 0COOEHHOCTI Ye/I0BeKa, 8 IMEHHO
4aCTOTHO-CIIel(pIUECKIe XapPAKTEPUCTUKI 3/IeKTPO3HIIe(paTorpaMMbl MO3Ta, MOXKHO
BBISIB/IATH CKTIOHHOCTY K TOJ M/IV VIHO ITPOgeCCHOHAIBHOI esiTeNIbHOCTH. B mpoiecce
UBYUYEHVsI ICUXO(PU3MOIOTIECKUX 0COOEHHOCTEI! CTYAE€HTOB PasHbIX MPOdecCuoHaNb-
HBIX HANpaB/IeHNiT ObUIO BBISB/IEHO, YTO PV BBINOJIHEHUN 3a[JaHNIT PAsHOI CTeleHn
CTIOXKHOCTY Y CTY/{eHTOB Ha0/IIO[JAI0TCSI He3HAUYNTE/IbHBIE PA3/ININs B KOTMYECTBEHHBIX
nokasarensax IOT-akruBHocTy Mosra. Takum 00pasoM, IPOBeleHHOe JCCIefOBaHMe
HOATBEPANIO HALIV IPEAIIOIOKEHST, YTO 1aeT BO3MOXKHOCTb PACCMOTPETh Jpyrue npo-
(beccuoHanbHble HATIPABIEHNS U YBE/IMINTD KOIMYIECTBO UCIBITYeMbIX. C IPAKTIIeCKO
TOYKI 3pEHNS II0JTyYeHHbIE Pe3y/IbTAThI [IO3BOJIAT IIOPOCTKY 60JIee TOYHO OIIpee/INTh-
sl ¢ IpodecCMOHANbHBIM HAIIPAaB/IEHNEM, a TAK)Ke COIIOCTABITbH CBOM BO3MOXXHOCTHU U
TpebOBaHMsL, IPeAbsBsieMble Tpodeccrert.
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AHHOTAaIMSA

ABTOPI)I IIpOBOJAAT CpaBHI/ITeJ'H)HbII;[ QHAIN3 TMMOHITUIN «TIICUXOOTUYeCKasi TOTOBHOCTh K ynapasiie-
HIIO» U «CAMOPETY/IALMs IIOBEfeHNs», PACCMATPUBAs X B Ka4eCTBe HeOOXOAUMBIX 11 B3aVIMOCBSI-
3aHHBIX KOMIIOHEHTOB B CTPYKTYpe IIOTeHIMAIbHO KOHKYPEHTOCIIOCOOHOCTH CTapIIeK/TaCCHUKOB.
OMIMpuYecKoe MCCIeJOBaHNe C IIPUMEHEHNEeM TeCTa-OMPOCHNKA TICUXOIOTMYECKOl TOTOBHOCTHI
K ynpasiaeHnio B Moguduxamyu M.H. Illapadyraunosoit (III'Y-C) n onpocHuka «CTuib camope-
TyaALyy oBefieHns» B.VI. MopocaHOBOII IpoBeileHO Ha BHIGOpKe CTaplIeKTacCHNKOB (n = 315).
BbUI BBIAB/IEHBI MHOTOYMC/ICHHbIE CTATUCTIYECK! 3HAYVMble CBA3U KOMIIOHEHTOB IICHXOJIOTIM-
YeCKOil TOTOBHOCTU K YIPaBJIEHUIO U CTH/IeN caMoperynanyu. Bce mokasaTenmy NCHMXONIOTIYec-
KOJf TOTOBHOCTH K YIIPAB/ICHUIO CBA3AHBI C OOLIMM YPOBHEM CaMOPETy/IALUM CTapIIeKTaCCHUKOB.
CraTucTidecKy 3Ha4MMble KOPPeIALNY 00HaPY>KeHbl MEK/y OOLIMM yPOBHEM CaMOPETy/IALN 1
TAKVIMU COCTABJ/IAOIIVMNI TICUXOIOTUYECKOI TOTOBHOCTU K YIPpaB/I€HNIO, KaK «OpMEHTALNA HA 10~
CTIDKEHNE», «QHA/INTINYECKOe MBIIUIEHNE», «MHULNATIBA», «<KOHL[e[ITya/IbHOe MbILIeHNe». [Tomy-
YeHHBIe Pe3y/IbTaThl OKAa3bIBAIOT, YTO TaKe IICHHOCTHbBIE OPMEHTAINN CTaPIIEKTACCHUKA, KaK €T0
CTpeMJIeHIe K BBICOKVM pe3y/IbTaTaM, Pa3HOCTOPOHHMIT aHAIN3 IeMICTBUIA, CKTOHHOCTD MCIIONb30-
BaTh BCe MMEIOIIMEC BO3MOXKHOCTY CTIOKUBIIEIICA CUTYalVIM LA HOCTVDKEHVA LIeJIM, PaBHO KaK
M MHOTMe IpyTyie LieHHOCTH B chepe yIpaB/ieH s, OPTaHNIHO COSUHSAIOTCA CO CIIOCOOHOCTBIO K
CaMOpETy/LALNY HOBefeHIA.

KirroueBpie cmoBa: IIC1X0/10rn4ecKas TOTOBHOCTD K YIIPAB/IEHNIO, CAMOPETY/IALVIA, CTUIb CaMope-
ry/Anun, IOTE€HIMa/IbHAA KOHKYPEHTOCHOCOGHOCTI), AMATrHOCTMKA, CTAPIIEK/TaCCHUKN.
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Abstract

The authors conduct a comparative analysis of the concepts «psychological readiness for
management» and «self-control of behavior», considering them as necessary and interrelated
components in the structure of the potential competitiveness of senior pupils. An empirical research
using the test-questionnaire of psychological readiness for management in a modification of M.N.
Sharafutdinova (PRM-S) and the questionnaire "Style of self-control of behavior" of V.I. Morosanova
conducted on a sample of senior pupils (n = 315). Numerous statistically significant connection of
components of psychological readiness for management and styles of self-control were revealed.
All indicators of psychological readiness for management are connected with the general level
of self-control of senior pupils. Statistically significant correlation were discovered between the
general level of self-control and such components of psychological readiness for management as

» « » .

“achievement orientation”, “analytical thinking”, “initiative”, and “conception thinking”. The results
show that such values-based orientations of a senior pupils as his striving for work's high results, a
versatile analysis of his actions, a tendency to use all the existing possibilities of the current situation
to achieve a goal, as well as many other values in the field of management, organically connected
with the ability of senior pupils for self-control of behavior.

Keywords: psychological readiness for management, self-control, style of self-control, potential
competitiveness, diagnostics, senior pupils.

BBenenmne

CraTh KOHKYPEHTOCIIOCOOHBIM CIIELIVIAMICTOM — CTIOKHAsI U OTBETCTBEHHAS 3aa4a,
CTOsIIAst Tlepef; BBITYCKHUKAMY yIeOHBIX 3aBefleHIIT Pas/IMIHOTO YPOBHs. MeHSIOTCs
PBIHOK TPYyZAa, CTAHAAPTHI MIOATOTOBKY OYAYIIMX MPOQeCcCcHOHaNnoB, a Takke QYHKIINO-
Hart 1 06pas npodeccuit (Galimov & Schennikova, 2017; Oliver, 2017). KonkypenToc-
IOCOOHOMY CIIELIMAIICTy HeOOXOAMMO ObITh IMOKMM KaK B MPOodecCHOHAIBHOM, TaK 1
COLMAIBHOM IUIAHE, He TO/IBKO IMETh Ka4eCTBEHHYIO IPOeCCHOHAIBHYIO TIOATOTOBKY,
HO 1 0071a7aTh HEOOXOMVMBIMIU B COBPEMEHHBIX YCIOBUAX IMYHOCTHBIMU KadecTBaMI,
BBIPA)KEHHON OPMEHTAaLMell Ha B3aUMOJEICTBUE C JPYTUMMU JIIOAbMU, CTPEM/IEHMEM K
3¢ deKTUBHOMY yIpaBlIeHNIo cob0il U cBOell XM3HbI. OCcoOyI0 POIb B CTAaHOBICHUM
KOHKYPEHTOCIIOCOOHOI IMYHOCTY UTPAET MIKOIbHBIN 3TAIl 06y4IeHNsT — MMEHHO B IIPO-
1ecce y4eOHOI IesATeNbHOCTH, BBICTYIAIOLIE YCIOBYEM PasBUTIS TIMIHOCTHBIX KA4eCTB
u crocobuocrert yuamerocst (Shadrikov, 2010), saxmapeiBaercst pyHmpament Gynymiei
npodeccroHanbHO Kapbephl. VlccrenoBaHye KOHKYPEHTOCIOCOOHOCTHM IIpUBIEKaeT
MHOTHX OTEYEeCTBEHHBIX 1 3apYOEXXHBIX MCCIEfOBaTe/Iell B 06/IaCTU [ICUXOIOTUY, 9KO-
HOMIVIKY, efaroruku u apyrux gucuumnus (Beckford & Larsen, 2012; Bonte, Lombardo,
& Urbig, 2016; Evplova, 2016; Houston, Lesmana, & Suryani, 2012; Krégeloh et al., 2018;
Owens et al., 2013; Posokhova, 2018).
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B. V. AuppeeB mpepiaraer ciaefyloliee oIpefeneHye KOHKYPEeHTOCIIOCOOHOM INY-
HOCTY: «JINYHOCTb, JI/I1 KOTOPOI XapaKTePHO CTPeM/IeHNe U CIIOCOOHOCTD K BHICOKOMY
KauecTBY 1 9((HeKTUBHOCTI CBOEJT [eATeNbHOCTHU, @ TakKe K JMAEPCTBY B YCIOBUAX
COCTSI3aTeNbHOCTH, COIIEPHIYECTBA 1 HAIPSHKEHHOI GOPbOBI CO CBOMMM KOHKYpEHTa-
mMi» (Andreev, 2013, p. 26). Mbl pasgenseM ybexaeHHoCcTh B. V1. AHfipeeBa B TOM, 4TO
mmaHocTh XXI Beka JO/DKHA ObITh KOHKYPEHTOCIIOCOOHO, CAMOJOCTaTOUHOI 1 CaMo-
pasBuBaloLlelica. BHe BCAKOr0 COMHEHNS, KOHKYPEHTOCIIOCOOHOCTD B COBPEMEHHOII CO-
LVOKY/IbTYPHOI CUTYaLlUM MOXKET U JOJDKHA pacCMaTpPMBATbhCA B HEPa3pbIBHOM CBA3K
CO CTpeMJIeHNeM K TBOPYECKOMY CaMOPa3BUTHIO, C peaj3aliell TBOpYeCKOro NOTeHIIN-
ajla U c/IefoBaHMeM BBICOKVIM MOP/IbHBIM IPUHINMIIAM. AKTYa/IbHOCTb MCC/IefOBaHNA C
TOYKM 3PEHNS COLMAIBbHOTO 3aIIpOca OIpefesIeTcsl TeM, YTO TOJIbKO JYXOBHO OoraTble,
TBOpPYECKIUe, KOHKYPEHTOCIIOCOOHbIE TMYHOCTI CIIOCOOHDI BHIBECTI CTPAHy Ha Marucr-
PaIbHBII IyTh UMBMUIM3ALVM U TpolBeTanys (Andreev, 2008, p. 4).

B03MOXHOCTD 1M3y4eHUs] KOHKYPEHTOCIIOCOOHOCTY YYaIlIMXCsl CTApLUINX KIIACCOB B
Oymy1eit IpodeccOHaNTbHOI EATe/IbHOCTY ONPeReAeTCs TeM, YTO KOHKYPEHTOCIIO-
COOHOCTD IMYHOCTH TIPEICTAB/IEHA ABYMS BUIAMIL: KaK aKTya/IbHast U KaK MOTEHI[Ua/lb-
Has. AKMyanvHAs KOHKYPeHIMOCnocoOHOCMb pacCMaTPUBAeTCs KaK YKe MMeIoIasics
KOMITETeHTHOCTb, Heobxommmast A 3GPeKTUBHON [esATeIbHOCTI, a NOMeHUUANbHAS
KOHKYPeHmMOocnocoOHOCMb OTIpeNeNnsAeTcsl KaK COBOKYITHOCTb MHAVIBMAYAIbHO-IICUXOJIO-
TUYECKUX CBOJCTB, CIIOCOOCTBYIOIINX Pa3BUTUIO AKTyaIbHOI KOHKYPEHTOCIOCOOHOCTH
mmaHocTH (Zhuravlev & Ushakov, 2008). ITockonbky cTapliekIacCHUKY ellje He 3aHATDI
B KOHKPETHOII TPO(eCcCHOHAIbHOI [esATeTbHOCTY, UMEHHO IOTeHI[Ia/IbHasl KOHKYPeH-
TOCIIOCOOHOCTD BBICTYIAeT B KauecTBe IpeaMeTa IPOPOPUEHTAMOHHOI U KOHCY/IbTa-
TUBHOI PabOTHI C HUMIL.

Teopernyeckuit aHamN3 IPOOIEMBI X pe3y/IbTaTbl COOCTBEHHDIX MICCTIeJOBAHNI T103-
BOJIMIY HAaM IIPUYUCINTD K Hanboee 3Ha4MMbIM KOMIIOHEHTaM IIOTEHI[a/IbHO KOHKY-
PEHTOCIIOCOOHOCTH CTU/Ib CAMOPETYIALIMY IMYHOCTY Y IICUXO/IOTMYeCKYI0 TOTOBHOCTD K
ynpasnennio (Sharafutdinova & Nizovskikh, 2018).

CaMopery/sanuys TMYHOCTH ABJIAETCA 3a7I0TOM YCIIEIIHON NpodecCUOHANIbHOMN Je-
ATENbHOCTH, a TaKXe, Kak orMedaeT A. C. UypcuHa, OCHOBOII TOTOBHOCTH K IIpodecci-
oHa/pHOMY camopasBuTuio (Garanina & Maltseva, 2016). B cBoux mcciegoBaHMUAX MBI
VICXOIVIM M3 OIIpefie/IeHNs] IPOM3BOIbHOI OCO3HAHHON CaMOPETY/LALINY, IPET0KEeHHO-
ro B. 1. MopocaHnoBoit, koTopas TpakTyeT camoperysaumio (CP) Kak «CUCTeMHBII MHO-
TOYPOBHEBBIN ITPOLIECC TICUXNYECKOI aKTMBHOCTYU Y€/IOBEKA IO BBIIBVDKEHUIO LeNlel 1
YIIpaB/IeHMIO UX JOCTIDKeHMeM» (Morosanova, 2010, p. 39). ITo muenuio B. V1. Mopoca-
HOBOI1, CTW/Ib CAMOPETYILALINU COOTHOCUTCS € MHVBUIYATbHBIMIU 0COOEHHOCTSAMMU Ye/I0-
BeKa: IOV OTIMYAIOTCS YPOBHEM PasBUTHA 0co3HaHHO CP, mo-pasHoMy ITaHMPYIOT
LieIV CBOeY HeATeNbHOCTH, MOLEeIMPYIOT 3HaUVMble YCTIOBUA MX JOCTIDKEHMA, IIpUMe-
HSIIOT OT/IMYAIOIMECS] CIOCOOBI U ITOPUTMBI [IeNCTBUIL, UMEIOT Pas3nndHble KPUTEPUN
YCIIELIHOCTY /IS OLieHKY pe3ynbTaToB» (Morosanova, 2010, p. 39). [l apdexrusHoit
IpodecCHOHATBHOI OpMEHTALUY BBIITYCKHUKOB IIKOJ U PAa3BUTHSA UX IMOTEHLMAIbHON
KOHKYPEHTOCIIOCOOHOCT BaXKHO BBISBILATD U AHA/IM3UPOBATD UX MHANBYUAYaIbHbIE CTHU-
IV CAMOPETY/IALVN OBEfIeHNI.

ITcuXOIOTMYecKyl0 TOTOBHOCTb K YIIPABIEHMIO MBI pacCMAaTpUBaeM KaK «OOLIyIO
IIPefPaCIIONIOKEHHOCTh Ye/I0BeKa K PYKOBOACTBY CO0OI M APYIMMU JIIObMM, BbIpa-
JKEHHYI0O B LIEHHOCTHBIX OpMeHTaumsx (mpuHUMIax, npaBwiax)» (Sharafutdinova &
Nizovskikh, 2018, p. 227).

Bxrodas ICUXOTOTMYECKYI0 TOTOBHOCTD K YIIPaBIeHUIO B COCTaB KOHKYPEHTOCIIO-
COOHOCTH, KaK peasibHOM, TaK U MOTEHINATBHOI, MBI UCXOIMM 13 TOTO, YTO TOTBKO IIPU
ycnoBunu 9¢(GeKTUBHOTO YIIpaBIeHNsI COOCTBEHHBIM [IOBe€HIEM, CBOMMI TNYHOCTHBI-
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MU pecypcaMy, CBOell >KU3HEHHOI CUTyalueil, BO3MOXKHa 3¢ (deKTUBHAs [IeATe/IbHOCTD
U CaMOpa3BUTHeE CIIELMANNCTa B Pas/IMIHBIX IpodeccnoHanbHbix cpepax (Garanina &
Maltseva, 2016; Ozhiganova, 2016). IIpn sToM He MeHee BakHa I MOOOTO YelOBeKa
CIIOCOOHOCTD BO3JEIICTBOBATh HA APYTMX JIIOfEll U, B KAKOI-TO Mepe, YIIPABIATH IIPO-
IjeccaMi, IPOMCXOIALIMU B KO/UIeKTUBe. [IJIs1 JUarHOCTUKM IICUXOIOTMYECKOIL TOTOB-
HOCTM K YIIPaBJIeHUIO aBTOPCKMM KOJZIEKTUBOM pa3paboTaH TecT-omnpocHuk (tect IIT'Y)
(Nizovskikh, Mitina, Tyul'’kin, & Drovosekov, 2012).

Tecr-ompocHux III'Y BraovaeT B ce6s MATHAALUATD 1K, OTPAXKAIOINX COCTABIIA-
IOIIVIe TICYXO/IOTMYECKOI TOTOBHOCTYM K YIPABJIEHUIO, COIIACHO «MOJEV MaKCUMalb-
HoIt a¢ddexTnBHOCTM paboThl Ajist pabodert mosuiuy MeHemKepa» JI. n C. CreHcepos
(Spencer & Spencer, 2005). Illxansl onpocHuka III'Y orpaxaror nepapxmuio kauecTs a¢-
(bekTUBHOTO MeHemKepa, npemroxennyio JI. n C. CrieHcepaMu, ¥ IPUBOAATCS B CIIEMY-
IolleM nopsfke: «BosmeiicTBye U OKasaHMe BIVMAHUA»; «OpUeHTALUA Ha JOCTVKEHUE»;
«KomanpHas pabora u COTpyAHNUECTBO»; «AHAIUTHYECKOE MbIIIeHNe»; «/HumaTn-
Ba»; «PasBuTHe OPYTUX»; «YBEPEHHOCTD B ceber; «MeXIMYHOCTHO TIOHNMaHme»; «[I1-
pexktuBHOocTh / HacroitunBoctb»; «[lomck mHbopmarum»; «KoMmaHgHOE NHEEPCTBO»;
«KoHLenTyanbHoOe MbllUIeHue»; «[loHnManne xoMnanuy u ITocTpoeHye OTHOIICHMII»;
«3abora 0 mopsizke»; « TexHMIecKast SKCIepPTH3ar.

Tect III'Y 6bI1 cO30aH I ICUXOAMATHOCTIYECKON ¥ KOHCYIbTaTUBHON PabOThI ¢
MeHeKepaMH PasInyHoro ypoBHs. ITo Mepe majbHeiiieit pa3paboTKM U IPUMEHEHUs
TAHHOTO TeCTa CTAHOBUIOCDH SICHO, YTO JAVATHOCTUKA IICMXOJIOTMYECKO TOTOBHOCTU K
YIIpaB/IeHNIO [IO/Ie3HA AJIsI T0O0T0 YelloBeKa, 3aMHTEPECOBAHHOTO B CBOEM PasBUTUI I,
B YaCTHOCTH, B TOBBILIEHVN CBOEI KOHKYPEHTOCIIOCOOHOCTIL.

B nacrostiee Bpemst tect IITY MoanuuuposaH yis MpuMeHeHNs B IIPAKTUKE IIPO-
(OpUEHTAIVIOHHOTI AMaTHOCTUKY, KOHCY/IbTUPOBAHNUA U Pa3BMUBAIOLIell pabOTBI CO CTap-
meK/accHMKamu u nomnydmn Hassanue III'Y-C (Sharafutdinova, 2017). Kajplil myHKT
ompocHuka II'Y-C, xak n tecra III'Y, npencrasisger co6oit HEKOTOpOe yTBEp>KAEHME,
oTpa)kalolllee Ty MM MHYIO LICHHOCTHYIO OpMeHTaluo B cdepe ypasinenud. Hampumep,
B 1IKajy «BoszmericTBIe U OKasaHuUe BIMAHNA» BXORAT YTBEP>KAEHNA: «YMeTb BIUATb Ha
JIOJieil OTIpefie/IeHHBIMM CTIOBAaMM WU JeliCTBUAMMY, «CTpeMUTbCA HOCTUYD YBAKEHIIA
U NpUSHaHUA B Ko/uleKTuBe» U ap. lllkama «OpueHTanmsa Ha JOCTVIKEHUE» BKIIOYAET
B cebs Takye yTBep>KaeHms: «[JoCTUraTh Lesell, IpeofoieBas MPemsaTCTBIs Ha MyTH K
HUM», « CTPEeMUTHCA K YIY4IIEHNIO TOTO, YTO S JIe/lalo ¥ YeM 3aHMMAIoCch» 1 Ap. B cooT-
BETCTBUM C MHCTPYKIIMElT PeCIIOH/IEHTY HeOOXOAMMO OLIeHIUTb, OIXOMUT /I eMY JaHHOe
yTBep>KeHJe B KauecTBe )KM3HEeHHOTo NpyuHIuIa. OeHKa IPOM3BOANUTCA MO IATHOA-
JIbHOII LIIKAJIE, Tfie «-2» — COBEPLUIEHHO He IIOAXOMUT, «2» — MAaKCYMAa/IbHO IOIXONMNT.

[IpyMHINIINATBHO Ba>KHO TO, YTO HMOHATUSA «IICUXOJIOIMYecKas TOTOBHOCTb K YII-
PaB/IEHUIO» 11 «CAMOPETY/ISILNsI» SB/LIIOTCS ONMUSKUMY, HO He upeHTHIHbIMU. OTMeTUM
UX OCHOBHOe oTmyye. CaMOpery/IsAnys MoBefeHNs IIPeIIonaraeT Mpexkie BCero opu-
EHTAINIO «Ha Cebsi», BBICTYIAeT Kak «caMoMeHemKkMeHT» (Garanina & Maltseva, 2016;
Morosanova, 2010; Ozhiganova, 2016). Ilcuxonorndeckas rOTOBHOCTb K YIIPaB/ICHUIO
IIPEAIIOTIATaeT elé 1 OPMEHTALMNIO «Ha [IPYIUX», OTPAXKAET B3aUMOIENCTBIE C COLMY-
MoM. YUTo KacaeTcs CXOZCTBA, TO M CAMOPETY/IALMA ITOBEAEHNA, I IICUXOJIOTITYecKas To-
TOBHOCTb K YIPaBJ/ICHIIO OTPa’KalOT PeTy/IATYBHBI aCIIeKT IOBeJeHN U TeATeNbHOCTH.
ITO NO3BOJIAET PaCCMATPUBATh X B Ka4eCTBe 3HAUMMBIX ¥ B3aMMOCBSA3aHHBIX KOMIIO-
HEHTOB KOHKYPEHTOCIIOCOOHOCTH CIIELMA/IICTOB PAsINYHBIX cep, ITOCKOIbKY 106011
npodeccuoHa JOMKeH YMeTb 3P PeKTUBHO peryInpoBaTh CBOIO AeSATEIbHOCTD, YIPaB-
JIATD €10 B COOTBETCTBUY C HEKOTOPBIMI BHYTPeHHe IIPMHATLIMYU U BHEIIHUMM IIpaBU/Ia-
M. [IMaTHOCTMKA CTUJIEN CaMOPeTy/IALMM HOBeEeHNS Y IICUXO/IOTNYeCKOl TOTOBHOCTY
K yIIPaBJIeHNIO TI0/Ie3Ha /IS BBIAB/ICHUS U PasBUTHs MHAUBMAYATbHBIX 0COOEHHOCTE
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CTAapIICK/TACCHMKA VI MOJKET YINTBIBATHCA IPU OCTPOEHUN JINYHON HpO(l)eCCI/IOHa}IbHOf;[
TIEPCIIEKTUBDI.

He}'[b HAHHOTO MCCIENOBAHNA — BBIABUTD HA/INMYNE U XapaKTep B3aMIMOCBSI3€eN TICU-
XOJIOTMYECKO TOTOBHOCTU K YHOpaBJICHNIO 1 cTunen CaMODpPEry/IAInmn MOBEAEHNA KaK
COCTABIAOIINX HOTeHLH/Ia]'IbHOf;[ KOHKypeHTOCHOCO6HOCTI/I yJalmnxcsAa CTaplIix Kj1accoB.

MeTtombl MccnemOBaHUS

VccnenoBanne B3auMOCBsA3M IICUXOJIOTMYECKOI TOTOBHOCTY K YIIPAB/IEHUIO U CTHU-
eVl CAaMOPEryNALNY IOBENEHN A CTApIIEK/TACCHUKOB, TPEJCTaBIAeMOE B JAHHOI CTaThe,
BBIIIOJIHEHO KaK OJVH 13 STAIOB NPOeKTa «/[MarHocTuka MmoTeHIManbHOM KOHKYpeH-
TOCIIOCOOHOCTH CTAPIIEKTACCHIKOB B PaMKaX IPO(GOPVEHTAIOHHOTO KOHCY/IBTUPO-
BaHMsA». YYaCTHUKAMM MICCIEOBaHusA, poBegéHHoro B 2017-2018 rr., Bpictynmmm 315
YYaIIXCs o61ueo6pa3013aTeanb1x ko T. Knposa (n3 Hux 112 ronomren u 203 JEBYIII-
K1) B Bo3pacre oT 14 1o 18 neT. Bbutu nmpyMeHeHbI TeCT MCUXOI0TNYECKO TOTOBHOCTH
K ynpasyiennio B Mopudukanym M. H. lapadyrnunosoit (IIT'Y-C) u onpocauk «Ctiib
camoperymanuy nosegenusi» B. VI. Mopocanosoit (CCII). Cratuctudeckas o6paboTka
HOTy4eHHBIX JaHHBIX IIPOBOAVIACH IIPY IIOMOIIY KO3 UIIMeHTa IMHeTHOM KOppers-
uuu [Inpcona.

PesynbraThI

B xofe ncceoBaHMs ObUIM BbISIBJIEHBI MHOXXECTBEHHbIE CTATUCTUYECK) 3HaulMble
CBA3U MEX/y KOMIOHEHTaMI TICUXOTOTUYECKOI TOTOBHOCTY K YIIPABIEHUIO U CTUIIEM
CaMOpETY/IALI [OBefeHNsl CTAPIIEK/IACCHIUKOB Kak B 0011eil BBIOOPKe, TaK U B MYXK-
CKOIl, M B JKEHCKOI1 mofBbibopkax. Koppemsunu mo o6uieii BBIGOPKe TIPECTaBIEHbI B
Tabmuie.

Tabnuya. Koppensiuuu mkan recra-onpocHuka IITY-C co mkanramu onpocunka «Cruib camo-
perynAanuy nosegeHmns»

[Ikaner onpocHNKa «CTHIb CAMOPETYIAINH TTOBENEHIA»

[kansr Ipo- Ouenn- Cano- OO6mnmit
OIIPOCHMKA [Tnann- | Mopenu- r aﬁMM_ BaHUe Tu6- crostens- | YPOBEHD
ary-c posanue | posanue | ¥ pesynb- | KOCTb camope-
posanme | 0 HOCTD —
BospeiicTBue
1 OKa3zaHue 0,141* -0,024 0,187** 0,086 |0,269** | -0,084 0,198**
BIIVSTHUS
OpueHTanus

0,268** | 0,263 | 0,459** | 0,347** | 0,244** | -0,016 0,518**
Ha TOCTIDKeHMe

KomanpHas pabota

0,139% 0,114* | 0,279* | 0,173 | 0,319 | -0,274** | 0,266**
U COTPYHUYECTBO

AHamTieckoe 0,358** | 0,176** | 0,441** | 0,367 | 0,074 | -0,095 | 0,453**
MBbILIJIEHUE

Vanuatisa 0,144* | 0138 | 0364 | 0,177 0418 | 0,109 | 0,444**
PasButne gpyrux 0,227** 0,067 0,332*%* | 0,188%* | 0,222** -0,005 0,360**
YBEpeHHOCTS 0,068 | 0211** | 0,334% | 0,216** |0,244** | -0,118* | 0,331**
B cebe

Mexouranocrroe 0,071 0,034 | 0,175 | 0,195 |0,184** | -0,146** | 0,171**
IIOHMMaHue

JupexTuBHOCTD /

. 0,205%* | 0,169** | 0,263** | 0,159** | 0,201** | 0,193** | 0,400**
HacroitunBocTh
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OxonuaHue maoj.

[IIkanp! onpocHUKa «CTHIb CAMOPETY/IALINY TTOBEfIeHNA»

Mxamnbr po- Ornenn- Cano- O6umi
OIIPOCHMKA [Tnaun- | Mopenu- r ang_ BaHIe I'n6- crostens- | YPOBEHD
ry-c poBanue | popaune | © pesynb- | KOCTb camope-
pOBaHI/Ie TaToOB HOCTH I'YHHIII/II/I

Esgg‘gmum 0,202%* | 0,174 | 0,412** | 0,353** | 0,164** | -0,076 | 0,400**
}If;;;‘*cﬁ‘;ge 0,186** | 0,071 | 0328 | 0,184** |0,311* | -0,01 | 0,365**
ﬁ:ﬁfgxmoe 0,214 | 0,156** | 0,301** | 0,193** |0,344%* | 0,092 | 0,425**

ITonnmaHme KoMMma-
Huu n Ilocrpoenne 0,069 0,059 0,180%* | 0,165** | 0,275%* | -0,261** | 0,189**
OTHOILLIEHUT
3abora o mopsjke 0,328** | 0,211** | 0,316** | 0,327** | 0,044 -0,134* 0,372**
Texunaeckas
9KCIIepTU3a

0,202** | 0,209** | 0,401** | 0,291** | 0,083 0,009 0,405**

Ipumeunarue: * Koppenanusa snaunma Ha yposae 0.05; ** Koppenaiysa snaunma Ha yposHe 0.01

[Tpexxzie BCero OTMETUM, YTO BCe IATHAALATD IIKA/M TeCTa IICUXOJOTMYECKOil Tro-
TOBHOCTM K VIIPAaBJIEHNIO KOPPENTUPYIOT ¢ OOLIMM YPOBHEM CaMOPETYIALMY, IIPU 9TOM
TeCHOTa CBA3ell pasmmyHa. CpefHIe M YMepeHHbIE IIOJIOKUTENIbHBbIE CBA3M BBICOKOI
CTelleH) 3HAYMMOCTY BBIABJIEHBI MEX[Y OOLIMM YpOBHEM CaMOPETY/LALVM M TaKUMMU
COCTABJIAIOIIVMIY IICUXOTIOTMYECKOI TOTOBHOCTH K YIPaB/ICHNUIO, KaK «OpMeHTaluA Ha
TOCTVDKEHME», «aHATIMTUYECKOE MBIIUICHE», «MHULMATIBa» U «KOHLENITYalbHOE MbIII-
neHme». Bce cocraBiAmomye ICMXOIOIMYECKON TOTOBHOCTM K YIIPaBJICHUIO 3HAYMMO
CBSI3aHBI C TAKMM CTIJIEM CaMOPETY/IALMY IIOBefIeHNs, KaK «IIporpaMMUpoOBaHue». VIH-
TEPECHO, YTO IIKa/Ia «CAMOCTOATETbHOCTb» OIIPOCHUKA CTUJIEN CAMOPETY/LALNHN IT0Befie-
HJISI MMeeT 0OpaTHbIE 3HAUMMble CBSA3M ¢ HEKOTOPBIMY COCTAB/IAIOIIMMI IICUXOIOTMYec-
KOJ TOTOBHOCTH K YIIPaBJIeHUIO, B YaCTHOCTY C OPMEHTAIVAMHU «KOMaHIHasA paboTa u
COTPYHRHUYECTBO» U «[IOHMMaHJe KOMIIAHUN Vi IIOCTPOEHYIE OTHOIIECHWIT».

B KOHTeKCTe Halllero MCCIefOBaHIA 3aCTy>KMBAOT BHYMAHUA IPsAMbIE CTaTHCTIYeC-
KI1 3HAUMMBble CBA3U MeX/Ty CIe[yIOIIMMIY TI0Ka3aTe/IIMM IICHXOIOTMYeCKOi TOTOBHOCTY K
VIIPaB/IEHNIO U CTIIAMY CAMOPETY/IALINIL: «QHAINTIYECKOe MBIIIIEHIe», «3a00Ta O IIOpsif-
ke» (III'Y-C) n «wnanuposanue» (CCII); «opueHTanMs Ha JOCTIDKEHYe», «aHATUTUYECKOe
MBIIIEHNEy, «IIOUCK nHpopMaImny», «3abota o nopsiaxe» ([II'Y-C) u «oueHusaHne pe-
3ynbTaToB» (CCII); «<koMaHiHast paboTa 1 COTPYRHNYECTBO», «MHULMATIBA», <KKOMaHIHOE
JIMAePCTBOY, «KOHIenTyanbHoe MplteHne» (IIIY-C) n «rubkocts» (CCII).

Pe3ybTaThl KOPPEIALMOHHOTO aHa/IN3a B MY>KCKOII 1 )KeHCKOJI BBIOOPKAaX C HEKO-
TOPBIMI BapMaLMsMI IIOBTOPSIIOT Pe3y/IbTAThl II0 00Iell BbIOOpKe. 3HAUMMBIE Pasyn-
YY1 B BBIPQXKEHHOCT CTPYKTYPHBIX KOMIIOHEHTOB IICMXO/IOTMYeCKOV TOTOBHOCTH K YII-
PaB/IEHUIO U CTI/IE CAMOPETY/IALUY TOBeeHIIsI He BbIAB/IEHBL. JlaHHOE 00CTOATENBCTBO
yKa3bIBaeT Ha CYIeCTBOBaHIe Y IOHOIIEI 11 JIeBYIIeK CXO/IHbIX MEeXaHJ3MOB yIIpaBJIeHN
CBOVIM IIOBEfIeHVeM U CTPeM/IeHIS BIUATD Ha II0BeeHe IPYTMX JIIOfIeL.

O6c¢cyxpenue

AHanusupys pesynbTaThl UCCIENOBAaHNA, MOXKHO OTMETUTDb, YTO CTApIIEKITACCHUKM,
OPUEHTHPOBAaHHbIE Ha yIIpaBieHue co60il 1 BIMsIHIE HA IIOCTYIIKY APYIUX, HalleJleHHbIe
Ha YIIOp:AJIOYMBaHYe CBOVX JeJICTBUIL I IPOCTPAHCTBA BOKPYT ce0s, CK/IOHHBI IIpeiBapy-
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TeJIbHO IUTAHMPOBATDb CBOIO PabOTY, @ TaKXKe afleKBaTHO OLIEHMBATD UTOT 3TOI paboThL. ITO
BBIIJIAUT JIOTMYHO M YKa3bIBaeT Ha XapaKTepHbIe YepThbl CIIOCOOHBIX K CaMOPEry/IALN
CTApIIEKIACCHUKOB: X CTPEMJIEHME K BBICOKMM Pe3y/IbTaTaM Y Pa3HOCTOPOHHEMY aHA/IN3Y
CBOVIX JIeVICTBUIL, CKIOHHOCTD MCIIONb30BaTh /I JOCTVDKEHUA 1e/I BCe MMEIOIIecs: BO3-
MO>KHOCTM CTIOXKUBILIeTicA cutyanyu. CTapIieKIacCHUKY, OpMEeHTIPOBaHHbIE Ha yIIpaBie-
He co00l1 U BIMAHME Ha JPYTUX, VIS JOCTVDKEHMS BBICOKUX PE3Y/IbTaTOB [esATeTbHOCTH
CKJIOHHBI TIATeIbHO OO[yMbIBaTh CBOM AEHCTBYS U CTPOUTD IPOrPAMMBbI TOBEfEHIA.

B opranusanum y4e6HOI [ieATeNbHOCTI CTapIIeKIACCHUKOB, a TaK)Xe B Ipodopu-
EHTAIIOHHOI paboTe CIefyeT YIUTHIBATD, YTO CTPEMSIUECS K BBICOKVM Pe3y/IbTaTaM
CBOEI1 IeATEIbHOCTY Y IIOIyYE€HIIO0 HOBBIX 3HAHUI CTapUIEK/TACCHUKY OPUEHTUPOBAHbI
Ha aJIeKBaTHBIN aHA/IM3 U OLEHKY Pe3y/IbTaTOB CBOETO TPY/Q, YTO, BOSMOXKHO, ABJIAETCH
«IBYDKYILEI CUION» VX ITOBEJieHNA. YYallyecs, OT/INYalyecs 60/Ib1Iol IMOKOCTIO B
IPUHATUN peleHNiT, IPefIIoYNTAIOT KOMaHIHYI0 paboTy, TOTOBbI B3ATb Ha ce0s poyb
Jupepa B KOJJIEKTMBE, CKIIOHHBI pasHOCTOPOHHE aHA/IM3MPOBaTh CUTYALIO, OPMEHTH-
POBaHbI Ha MCIIO/Ib30BaHME BCEX IPENOCTaB/IEHHDIX KM3HBIO BO3MOXKHOCTel. CTapIiek-
JIACCHVKIL, OPVMEHTUPOBaHHbIe Ha LEHHOCTH YIIpaBIeHys cO00I 1 APyruMu, B OOTbLIEN
CTelleHM HallelleHbl Ha paboTy B KOMaH/ie, 4eM Ha paboTy B OLMHOYKY.

3akmroueHne

IIpoBenieHHOE TEOPETUKO-IMIIMPIIECKOE MCCTIeIOBAHME [I03BOTIACT YTBEPAUTHCS B
TOM, YTO B aHCaMbJIe CBOJICTB, 06eCIeYMBaIOIX TOTEHIMATbHYI0 KOHKYPEHTOCIIOC00-
HOCTb CTapPIIEKIACCHIKOB, 3HAYMMOE MECTO 3aHIMAIOT UX IICUXO/IOINYeCKasi FOTOBHOCTD
K YIIPaBJIEHUIO U CIOCOOHOCTD K CaMOpery/ianum. Viccmegosanne oKasajuo, 9T0 KOMIIO-
HEHTBI [ICYXO/IOTMYeCKOil TOTOBHOCTH K YIIPaB/ICHMUIO U CTU/IM CaMOPETY/IALMI B3aVIMO-
CBA3aHBI. BbIAB/IEHHbIE CBA3M OTPaXKAIOT 00IMe MEeXaHM3MbI Pery/IALNU CTaplieKIac-
CHMKaMI CBOETO IOBEMIEHVIS 1 MX CTPeM/ICHN BIIMATD Ha MTOBefieH e APYIuX mofeit. Bee
[OKa3aTe/y IICUXOIOTMIeCKOll TOTOBHOCTH K YIPaB/IEHIIO CBA3aHbI Y CTAapIIEK/IACCHNU-
KOB C IX CIIOCOOHOCTBI0 K camoperyAnun. Hanbosee TecHble CTaTUCTIYECKN 3HAYMMBbIE
CBSA3Y VIMEIOT OOIINIT YPOBEHb CAMOPETY/IALNM CTAPLICKTACCHUKOB 1 TaKie KOMIIOHEH-
TBI VX IICHXOJIOTMYECKOIl TOTOBHOCTH K YIIPAB/IEHIIO, KAK OPMEHTAIVA Ha [OCTIDKEHME,
MHUIMATYBA, aHAIMTUYECKOE MBILIUIEHe M KOHIIeNTyanbHOe MbliieHne. CTpeM/IeH e K
BBICOKVM Pe3y/IbTaTaM, Pa3HOCTOPOHHMI aHAIN3 CBOMX [ieIICTBIIL, CKIIOHHOCTD JICIIO/Ib-
30BaTh BCE MMEIOLINECS BO3MOXKHOCTIL C/IOXKMBIIENCA CUTYAL[UI IS TOCTVDKEHIS Lie/n
3HAYMMO KOPPENUPYIOT Y CTAPLIEKTACCHIKOB C Pas/MIHBIMIU CTILSIMY CAMOPETY/LSLII,
HpeXxiie BCEro ¢ IPOrpaMMUpOBaHIeM, IVIAHNPOBaHJEeM U OLleHUBaHMeM Pe3y/IbTaToB.

JIMarHOCTHMKA IICHXOIOTMYECKOll TOTOBHOCTU K YIPaB/IEHMIO M CTH/IEil caMopery-
JIALMK TIOJIe3HA B COCTaBe KOMIUIEKCHBIX MCCIeOBaHMII IIpyu IpoBefeHnu mnpodopu-
EHTALMOHHOI AMArHOCTUKY U KOHCYIbTMPOBAHM:A YYaIMXCH CTaplIMX KIaccoB, 3a-
MHTEPECOBAHHBIX B TBOPYECKOM CAMODAasBUTUM U PasBUTUM CBOEHl MOTEHIMaIbHOI
KOHKYPEHTOCIIOCOOHOCTH Ha PbIHKE TPY/a.

KOMMCHTapI/II?I 06 OTKPBITOM TOCTYII€ K JAaHHBIM, 3TUKE, KOH(l)III/IKTe MHTEpPECOB

JlocTyn K JaHHBIM MOXKeT OBITb IMpPeJOCTaBIIeH NPV OOpaIlleHUM 110 3JIEKTPOHHOI
HOYTe K aBTOPAM JaHHOII pabOThI. ABTODBI 3asBJIAIOT O TAPAHTUY IPAB JIUII, BOBJICUEH-
HBIX B IICCTIEfIOBaHNUe, 00 OTCYTCTBUYU MPUYMHEHHOTO BPefia U COOIIOfIeHNI aHOHMIMHOC-
TI, @ TAKKe 00 OTCYTCTBUM KOH(INMKTA MHTEPECOB OTHOCUTEIBHO MyO/IMKYeMOIl pabOTBL.

HUccnengoBanue npoBogutcs npu noppepsxke rpaura PTH® (PODII)

ITpoext Ne 16-36-00021 «/ImarHocTVKa MOTEHIMANTBHON KOHKYPEHTOCIOCOOHOCTH
CTapIIeK/IACCHIKOB B PaMKaxX NPOPOPUEHTALNIOHHOTO KOHCY/TbTYPOBAHIY.
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AHHOTAIMSA

ITpo6eMa OLleHKN KOMMYHMKATHBHOI KOMIIETEHTHOCTM OyyIIMX Bpadeil Ha BCeX oTamax o0y-
YeHVs B MEJULMHCKOM By3e SIBJISIETCS OJHOI U3 CaMbIX aKTyaJIbHBIX B T€OPUN U IPAKTUKE Me-
IMuyHCKOro ob6pasoBanms Poccuu. B crathe pacKphITHI OCHOBHBIE IIPVUHIIAIIBI IIOCTPOEHMS METO-
JVKIL KOMH}ICKCHO]Z OLIEHKN KOMMYHI/IKaTI/{BHbIX HAaBbIKOB CTyﬂeHTOB n OpHI/IHaTOpOB Ha OCHOBE
MHOTOCTOpPOHHel! oneHKy. OrmpesienieHsl 6a30Bble (YHUBepCa/lbHbIE) TEXHNUKM OOLIEHVs /I Bpa-
Ya — aKTMBHOE CIyLIAHNeE, 3a[jaBaHIe BOIIPOCOB, OOBsCHEHIE, KOHCYIbTUPOBAHIE Y MOTUBIPOBA-
HIl€ [IALJEHTOB, KOTOpble BKIIOYAIT B Ce0sI Lie/IbLil Psifj KOMMYHUKATUBHBIX HABBIKOB, HEOOXO/M-
MBIX Bpady.

B pabore 13ydeHBI 1 IIPOAHAMM3MPOBAHbI CaMOOIleHKa (n=132) u skcrmepTHbIe oreHk1 (n=100)
KOMMYHUKATHBHOJ KOMIIETEHTHOCTI Y OPAVHATOPOB, a TAKXKe CyO'beKTUBHOE BOCIIPUATIIE OPAN-
HaTOpaMI/I HO}IY‘{CHHI}IX JaHHBIX. PeSyHbTaTbI CaMOOILIEHKN! " BKCHCPTHOT/”[ OLIEHKI KOMMYHI/IKaTI/IB-
HOJI KOMIIETEHTHOCTU II0Ka3a/li, YTO CAMOOLIEHKA II0 BCeM TeXHMKaM OOLIeHNs, COCTAB/IAIIINM
AP0 KOMMYHMKATHBHOJ KOMIIETEHTHOCTH, CTATUCTUYECKY 3HAYMMO HIDKE, 1eM OIIeHKa 9KCIIEPTOB
(p < 0,001). ITokxasaHo, YTO METOJ MHOTOCTOPOHHEI! OLIeHKN obecIiednBaeT pasBuTIie pedIeKCuB-
HOCTY ¥ MOTVBALIMY OPAVHATOPOB Ha COBEPIIEHCTBOBAHE KOMMYHIKATHBHBIX HABBIKOB.
KTIIO"[eBbIe C/I0oBa: OII€HKa, KOMMYHI/IKaT]/[BHI)Ie HaBbIKW, KOMMYHI/IKaTI/IBHaH KOMIIETEHTHOCTbD, Op-
IMHATOPBI, CAMOOLIEHKA, 9KCIIEPTHAS OLIEHKA.
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Abstract

The problem of assessing the communicative competence of future doctors at all stages of training
in a medical university is one of the most relevant in the theory and practice of medical education in
Russia. The article reveals the basic principles of building a methodology for integrated assessment
of the communicative skills of students and residents on the basis of multilateral assessment. The
basic (universal) communication techniques for the doctor are determined - active listening,
asking questions, advising and motivating patients, and an explanation, which include a number of
communication skills required by the doctor.

The study examined and analyzed self-assessment (n = 132) and expert evaluation (n = 100) of
communicative competence among residents, as well as the subjective perception of the data
obtained by the residents. The results of self-assessment and expert assessment of communicative
competence showed that self-assessment of all communication techniques that make up the core of
communicative competence is statistically significantly lower than the expert assessment (p< 0.001).
It is shown that the method of multilateral assessment ensures the development of reflexivity and
motivation of residents to improve communication skills.

Keyword: assessment, communication skills, communicative competence, residents, self-assess-
ment, expert assessment.

BBenmenne

MenniHCKas MOMOIb HOCUT MEX/IMYHOCTHBIN XapaKTep, II09TOMy 6e3 Xopolre
KOMMYHMKAIVJ OHa He 9¢QeKTUBHA, a B HeKOTOPBIX CIy4asx onacHa. KoMmyHmkaTus-
Hasgd KOMIIETEHTHOCTb, 110 MHeHuio JHToHM JI. CauMeH, «BaskKHeMIIas COCTAaBJIAKLIAA
KOMIICTeHTHOCTY K/IMHWYECKON, M CTpeM/IeHNe IpuobpeTaTb U COBEPLICHCTBOBATDH
KOMMYHVKATVBHYI0 KOMIIETEHTHOCTb — HEOTbeMJIEMBIi1 97IeMeHT IpodeccuoHanusMar
(Silverman, Kortz, & Draper, 2018). B Teopyn 1 IpakTiKe 3apy6exXHOTO MeIMLIMHCKOTO
06pas3oBaHIs /IS CTYAEHTOB, OPMHATOPOB U Bpadell BCeX CIIeMaTbHOCTE CyIeCTByeT
e[VHBII IIO/IXOf K 00y4eHMIO HaBbIKaM OOLIeHM, B KOTOPOM «yYMTBIBAETCA U MPOLIECE,
U cofiepKaHyie MEIMUIIMHCKOI KOHCY/IbTAlUI» U OOBEAUHSIOTCS «CTapoe» — COTepKaHue
6MOMENUIIMHCKOIO aHaAMHe3a — C «<HOBBIM» — mo3suryeit manuenTa (Silverman, Kortz, &
Draper, 2018). 9to «Kanrapu-keMOpuIKcKue pyKOBOACTBa», BKIIOYAIONINe 73 HaBbIKa,
COCTABJIAIOIINX MeJVUIMHCKYI0 KoMMyHyKanyio (Silverman, Kortz, & Draper, 2018). B
Poccun copieprkaHue MeIUIIMHCKOTO 06pa3oBaHs II0Ka He MpeycMaTpuBaeT o0ydeH1e
Oymylwux Bpadeil KOMMyHVKAaTUBHBIM HaBbIKaM, HET y4eOHON 1 METOAMYEeCKOI JIUTepa-
TYpBI, a TaKXKe IO[TOTOBIEHHBIX IIperofiaBaTenell. MexXmy TeM, M3MeHeHMs, KOTOpble
IIPOMCXOMAT B MEIMIIMHCKOM OOpa30BaHUY U CBA3AHBI C IIEPEXOIOM K CHCTEMe aKKpe-
IUTALNYU CHELaMICTOB, BK/IIOYAIOIeil OleHKY KOMMYHMKATUBHbBIX HaBbIKOB, TPeOyIOT
pellleHys TaKyuX MpobeM, Kak 000CHOBaHHOE COepKaHye 00y4eHUA ITUM HaBBIKaM 1
VX OIleHKa. B JaHHOII cTaThe CieIaH aKI[eHT Ha M3Y4YeHUN U PeLeHNN IIPOOIeMbl OL[eHKN
KOMMYHMKATVBHOJ KOMIIETEHTHOCT) Y OPJMHATOPOB.
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Pesy/pTaThl aHa/IM3a HAYIHON IUTEPATYPHI M IPAKTUKY MELUIIMHCKOTO 06pasoBa-
HIisI IOKA3bIBAIOT, YTO /i1 TEKYIIEl U NTOTOBOI OLIEHK) HAaBBIKOB OOI[EHNS UCIIONb3Y-
I0TCSI [/IaBHBIM 00pasoM peanbHbil manyeHt (PIT) u/umm cTaHaapTU3MpOBAHHBII TTAIN-
eHT (CII), BOSMOXXHOCTH 1 OTPAaHNYEHNS YIACTHsI KOTOPBIX B 00BEKTNBU3ALUY OL[CHKY
KOMMYHVKATVBHOJ KOMIIETEHTHOCTY CTY[I€HTOB U OPAMHATOPOB YK€ IIyOOKO MCCIIe-
mosaubl (Dochshanov & Mendaliyev, 2015; Duffy et al, 2004; Feudtner, 2007; Molotov-
Luchansky, Matsievskaya, & Tsayukova, 2012; Vasilyeva, 2016). OfHako OTCyTCTBUE
KOMIIJIEKCHOI METO[VIKIL, COYETAIOlIell BHYTPEHHIOK I BHEIITHIOIO OL[eHKH, a TaK>Ke BBI-
Ie/leHIie YHUBEPCATbHBIX HABBIKOB Il OLEHKM KOMMYHUKATVBHOI KOMIIETEHTHOCTI
Bpaya B KauecTBe 00beKTa KOHTPOJIA, 0O0YCTIOBUIO CUTYAL[UIO, TIPY KOTOPOIT AaXke Ha-
JIMYMEe XOPOIIO OTIAKEHHOI cucTeMbl otfeHKu co croponbl PIT n CIT He obecreynBaer
HOJTy4eHIe OTHOCUTEIBHO 00BEKTUBHOI OL[eHKIL.

Llenp McCIefOBaHMs COCTOSIA B AIPOOALMI METOJOB BHYTPEHHEI (CAMOOLIEHKI) 11
BHeIITHel! (9KCIIePTHOI) OLIEHKY 1A OIpefe/leHNsA YPOBHA KOMMYHUKATMBHO KOMIIe-
TEHTHOCTY OPJVHATOPOB B YC/IOBUSX 00YYI€HNs ¥ PEATbHON IIPAKTUKY OBJIafieHNsI Bpa-
4eOHOIT CIIEINa/IbHOCTDIO, & TAKXKE B M3YIEeHNN CYO'beKTUBHOTO BOCIIPUATHSI OPJUHATO-
paMi pe3ynbTaToOB OLleHMBAHNS.

Marepuansl M METOLIBI

B offHOMOMEHTHOM MCCIIeIOBaHNY IPUHSIIO yyacTye 100 aKcrepToB (B pomu KOTo-
PBIX BBICTYIIWIV BpadM-HACTaBHUKY OPAUHATOPOB) U 132 opamHaTtopa CeBepHOro ro-
cymapcrBeHHOro MemuipmHckoro yHuBepcutera (CI'MY). BOMBIIMHCTBO OIIPOLIEHHBIX
COCTaBUIN KeHIUHBI (65,2%).

Is cbopa sMIUPUYECKMX AHHBIX MCIIOIb30BaNIach paspaboranHas aHkera «Kom-
MYHMKaTVBHbIe HaBbIKM Bpada» (Vasilyeva, Gaykina, & Tagaeva, 2017). AHKeTa BKIIIO-
vaja 18 KOMMYHMKATUBHbBIX HaBBIKOB, KOTOpPbIe ObUIM pacIpefie/ieHbl IO 5 TeXHUKAM
o6IIeHnsT: aKTMBHOE CIyILIAHIE, 33/jaBaHIe BOIIPOCOB, OO'BsICHEHNE, MOTUBIPOBAHILE 1
KOHCY/IbTMPOBaHMe€ IaI[IEHTOB.

B mpomecce nccnenoBanuA 6bUIa IpOBeeHa 9KCIIepTHAsA OlleHKa BpadaMU-HaCTaB-
HMKaMM J CAMOOIL[eHKa OPAMHATOPAMMU MX KOMMYHUKATVBHBIX HABBIKOB 110 7-6a/IbHOI
mKajie. YpoBeHb cOPMUPOBAHHOCTY KOMMYHMKATVBHBIX HABBIKOB OIPEMIe/LA/ICA B 3a-
BUCHMOCTHU OT KOJIMYECTBA BBICTABJICHHBIX 6aioB: 1 6a/ll — HEYLOBIETBOPUTEIbHBII
YPOBEHb, 2 — HEJOCTATOYHBIN, 3 — IOCTATOYHbII, 4 — yOOBIETBOPUTE/IBHBIN, 5 — XOPO-
1IN, 6 — 0O4EHb XOPOLINIA, 7 — OTIMYHBIIL.

OpayHaTOpBI MIPOBOAIIN CAMOOLIEHKY KOMMYHUKATVBHBIX HaBBIKOB B XOfie U3Y-
yeHMs1 00513aTeNbHOI AUCHUIUINHDL «[lemaroruka». 3aTeM Ka>KAblil OPAMHATOP 3aIpa-
MIMBaJI KCIEPTHYIO OLIEHKY KOMMYHUKATVBHbBIX HABBIKOB Y CBOETO Bpaya-HACTaBHIKA,
VICTIONIb3YsI BBILICOIVCAHHYIO aHKeTy. Bpad-HacTaBHUK — 3TO HamboJee OIBITHBIN Bpad
B OTZIe/ICHNM CTallYIOHApa VJIN TIOMNKIHNKIY, KOTOPBIN «3aKpeIlIeH» 32 OPAMHATOPOM C
MOMEHTA €TO 3a4YNUCIEHNUA B OPIUHATYPY U 10 €€ OKOHYaHUA. OH eXXelHeBHO KypupyeT 1
KOHTPOJIMPYeT paboTy OpAMHATOpA C HallMeHTaMU, BUIUT €TO B pea/IbHOI IIPaKTUKe B3a-
UMOJENCTBNUA C ManueHTaMu. [lajiee OpAMHATOPBI CPABHMBAIN PE3Y/IbTAThl CAMOOLIEHKI
U 9KCHEPTHOII OLIEHKY VM OIIpefe/LAIN IyTU COBEPIICHCTBOBAHNA COOCTBEHHON KOMMY-
HMKATVMBHOII KOMIIETEHTHOCTH B IIMCbMEHHOII popMme.

Cratuctiyeckas 06paboTKa BBIIONHANACD C UCTIOIb30BaHMeM makera SPSS Statistics
21.0 (SPSS Inc., Chicago, IL, USA). [laHHbIe ITpefCTaB/IeHbI B BUe MEAUAHDI U KBAPTH-
7Ieit mepBoro u TpeTbero. [Ipy cpaBHeHNN Mokasaresniell MCIOIb30BAICA HeapaMeTpu-
YecKuil Kpurepuit Yunkokcona. Kpuruuecknit ypoBeHb 3HaUMMOCTY B MCCTIEOBAaHUM
IpUHUMAJICA paBHBIM 95% (p<0,05).
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PesynbTaThl ncciegoBaHnA

OppuHATOpPHI OLIeHNBAIOT CHOPMUPOBAHHOCTh CBOMX KOMMYHMKATUBHbBIX HABBIKOB
B [JUaIla30He OT OCTaTOYHOrO (36.) Ko ymosnerBopurensHoro (46.) yposHeit. Tak, oHu
OTMEYaIoT y/{OBIETBOPUTE/IbHBI YPOBEHb CPOPMUPOBAHHOCTI CIIEAYIOMUMX KOMMYHMU-
KaTUBHBIX HABBIKOB: PACIIOJIOKEHNS K cebe IaIeHTa, CAMOCOB/Ia/IaHNsT, AKTUBHOTO CITy-
IIAHUSA, TOHMMaHMA CMBICTIA BHICKAa3bIBAaHMII MAI[MIEHTa, ITPOBEJICHIS JIENIOBBIX becef U
TEe/TOBBIX COBELAHMNI, 3a/laBaHMA OTKPBITHIX M 3aKPBITBIX BOIIPOCOB, TOYHOI, KPATKOM 1
KOHKPETHOII Nepefiaunt MHGopManuy, 3pQPeKTIBHOTO BbIPasKeHN CBOCI TOUKYU 3PEHII
(Vasilyeva, Gaykina, & Tagaeva, 2017).

OppuHATOPBL OTMETWMIN [OCTATOUHbIM YPOBEHb C(HOPMUPOBAHHOCTY HABBIKOB
ybexpenus, nepedpasuposanyis MHGOPMALNY, C UCIIOIb30BaHNEM Pa3/INYHbIX CTIIEN
pedn, CHATYA HaNPsDKEHNUS B KOH(IMKTHBIX CUTYaLMAX C HOMOIIBIO IOMOpPa, CaMoIIpe-
3eHTAlMM JWIN OpaTopckoro uckyccrsa (Vasilyeva, Gaykina, & Tagaeva, 2017), npego-
craBneHns 9¢QPeKTUBHOI OOPATHON CBsA3M, COOOIIEHN IUIOXMX HOBOCTEN, HaBBIKOB
pasbACHeHUA yCIoBUII IpepocTaBieHus rapantmit (Vasilyeva, Gaykina, & Tagaeva,
2017), 3¢ dpeKTUBHOTO apryMeHTUPOBaHMsI CBOEI peun, TMOKOro pearnpoBaHus Ha BO3-
paxenus nanyenra (Vasilyeva, Gaykina, & Tagaeva, 2017).

OKCHepTHI OLIEHUBAIOT CPOPMMPOBAHHOCTD OOMBIIMHCTBA KOMMYHUKATUBHBIX Ha-
BBIKOB BBIITYCKHIMKOB Ha YIOB/JIE€TBOPUTE/IbPHOM YPOBHE, 11 TO/IbKO HaBbIKI COO6HI€HI/IH
IUIOXVX HOBOCTEI!, [0 MX MHEHUIO, IMEIOT JOCTATOYHBIIl YPOBEHb C(OPMIPOBAHHOCTIL.

CpaBHI/ITeIIbeII?I aHa/M3 CaMOOL€HKY KOMMYHNMKAaTBHBIX HABBIKOB OPAMHATOPOB I
OLICHOK 9KCIIEPTOB ITOKa3a/I Ha/lM4Me CTATUCTUICCKN 3HAYMMBIX PasNdmii 0 BCeM Ha-
BbIKaM (Tab1. 1). DKcrepTsl 60/Iee BEICOKO OIIEHNMBAIOT BCe KOMMYHUKATUBHBIE HABBIKI
PECIIOHIEHTOB [0 CPABHEHUIO C CAMOOLIEHKOI OpAMHaTOpoB (p< 0,001).

Tabnuya 1. Pe3ynpTaThl CAMOOLEHKM M 9KCIIEPTHOI OLIEHKN KOMMYHUKATUBHBIX HABBIKOB OP-
BMHATOPOB, 6amt, Me (Q1;Q3) (Vasilyeva, Gaykina, & Tagaeva, 2017)

CaMmooIieHKa | DKCIepTHas

Ne KoMMyHMKaTHBHbIE HABBIKA
OPAVHATOPOB OLleHKa

Z P-YPOBeHb

1 | HaBBIKM TPOBEEHNSA HEMOBBIX 4(2;4) 4(3;5) -5,208 <
Geceqt 11 IeZIOBBIX COBELAHIIT
(Vasilyeva, Gaykina, & Tagaeva
2017)

2 | HaBbIKNM camoIlpe3eHTanym 3(2;4) 4(3;5) -7,389 <
VIV OPATOPCKOTO VICKYCCTBA
(Vasilyeva, Gaykina, & Tagaeva,
2017)

3 | HaBbIKM aKTMBHOTO CTyLIaHUA 4(4;6) 5(4;6) -3,919 <
(Vasilyeva, Gaykina, & Tagaeva,
2017)

4 | HaBbIku 3ajaBaHMsA OTKPBITBIX 4(3;5) 4(4;5) -4,811 <
¥ 3aKPBITHIX BOIPOCOB (Bpady-
naiyenr) (Vasilyeva, Gaykina, &
Tagaeva, 2017)

5 | Hasbixu yoexxpenns (Vasilyeva, 3(3;4) 4(4;5) -4.770 <
Gaykina, & Tagaeva, 2017)
6 | HaBbIKM caMOCOB/IafaHIs 4(3;5) 5(4;6) -6,480 <

(Vasilyeva, Gaykina, & Tagaeva,
2017)
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Oxonuarue maobn. 1

KOMMYHI/IKaTI/IBHbIe HaBbIKI

CamoolieHKa
OpAIMHATOPOB

OKcIepTHas
OLleHKa

P-ypoBeHb

YMeHe pacroyararhb K cebe
nanueHTa (Vasilyeva, Gaykina, &
Tagaeva, 2017)

4(4;5)

5(4;6)

-6,920

Hapbiku TO4HOIL, KPaTKOI U KOH-
KPeTHOI1 Iepefaun MHGOPMALIU
(Vasilyeva, Gaykina, & Tagaeva,
2017)

4(3;5)

4(45)

-5,380

Hasbixu nepedpasupopaHms
nHGOPMALNY, C MICIIONb30Ba-
HJeM Pas/IYHBIX CTUIEN peun
(Vasilyeva, Gaykina, & Tagaeva,
2017)

3(3;4)

4(3;5)

-4,920

10

HaBbIKY IOHMMaHUS CMBIC/IA BbI-
ckaspiBaHmit manuenta (Vasilyeva,
Gaykina, & Tagaeva, 2017)

4(4;5)

5(4;5)

-4,980

11

Hasbixu nipepjocraBnenns apek-
TMBHOIT 0OPATHOII CBA3M C yIETOM
IICUXOJIOTNYECKUX 0COOEHHOCTel
nanuenta (Vasilyeva, Gaykina, &
Tagaeva, 2017)

3(3:4)

4(3;5)

-6,474

12

Hasbixn 9¢(eKTUBHOTO BbI-
Ppa)KeHUsA CBOEIT TOUKM 3PEHM
(Vasilyeva, Gaykina, & Tagaeva,
2017)

4(3;5)

4(3;6)

-6,463

13

Hasbixu a¢pdexTuBHOrO ap-
TyMEeHTUPOBAHIsI CBOEI pednt
(Vasilyeva, Gaykina, & Tagaeva,
2017)

3(3:4)

4(3;5)

-5,956

14

KoMMyHMKaTHBHBIE HABBIKY

IUIS OKA3aTe/TbCTBA OCTOMHCTB
HOBBIX TEXHOJIOTHIT ¥ MATEPUAIOB
mst nedenns (Vasilyeva, Gaykina,
& Tagaeva, 2017)

4(2;5)

4(3;5)

-5,318

15

HasbIkn pasbsacHeHNs yC/I0-
BUIL IPEIOCTAB/IEHNA TaPaHTUI
(Vasilyeva, Gaykina, & Tagaeva,
2017)

3(3:4)

4(3;5)

-5,801

16

HaBbIKy CHATUSA HaNPSDKEHUS
B KOHQIMKTHBIX CUTYALVSX C

nomolbio omopa (Vasilyeva,

Gaykina, & Tagaeva, 2017)

3(3:4)

4(3;5)

-5,990

17

HaBbiku ru6Koro pearnposa-
HIIS Ha BO3P@XEHNs MalieHTa
(Vasilyeva, Gaykina, & Tagaeva,
2017)

3(3:4)

4(3;5)

-5,355

18

HasbIku coob1eHMA TITOXUX
Hosocreit (Vasilyeva, Gaykina, &
Tagaeva, 2017)

3(2:4)

3(3;5)

-6,481
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Jlanee aHa/mM3 KOMMYHUKATVBHON KOMIIETEHTHOCTY OCYLIECTB/ISUICS HaMM IIO IIATH
TEXHUKaM OOI[eHVIsI, BKIIOYAIOIIYM OIIPe/ie/IeHHbIE BBIIIE KOMMYHIKATHBHBIE HABBIKI.
PesynbpTaThl aHa/MM3a CBUJIETENBCTBYIOT 00 Y/IOB/IETBOPUTE/IBHOM YPOBHE BIIAJI€HNS TeX-
HMKaMU CITYLIAHNS U 33JaBaHVsI BOIIPOCOB, JOCTATOYHOM YPOBHE BJIa/IeHVsI TEXHIKAMU
00'bsICHeHNsT, MOTVBIPOBAHYS U KOHCY/IBTUPOBaHMsI. [10 MHEHMIO 9KCIIEPTOB, BCE TeX-
HMKM O0IeHVsI ¢ manueHTamy chOpMIUPOBAHBI Y OPAMHATOPOB HA YAOBIETBOPUTENID-
HOM YPOBHE, YTO CBUIETEIbCTBYET 00 YIOBIETBOPUTEIbHBIX /LS IESTEIbHOCTI YMEHNSIX
U HaBbIKaX, KOTOPBIE MOTYT OBITH PA3BUTHI CAMOCTOSITENBHO.

ConocraBieHne pe3y/IbTaToOB CAMOOILIEHKI TEXHIIK OOIIEHNST C 9KCIIEPTHOI OLIEHKOI]
[I0KA3aJ/10, YTO CAMOOLIEHKA OPAMHATOPOB 10 BCEM TEXHMKAM OOLIEHMsI CTATUCTUIECKU
3HAYMMO HIDKe, 4eM OlleHKa KCrepToB (p< 0,001) (tabm. 2).

Tabnuya 2. Pe3ynbTaThl CAMOOIIEHKY ¥ SKCIEPTHOI OLIEHKY TEXHVIK OOIeHNsI OPAIHATOPOB C
manuenTamu, 6amr, Me (Q1;Q3)

Ne TexHuka 061eHs Camoonenia JxcneprHaz Z P- YPOBEHD
OpAMHATOPOB OlleHKa

1 | Cnymanue 4(3;5) 4(4;5) -6,554 <

2 | 3agaBaHue BOIIPOCOB 4(3;4) 4(4;5) -7,056 <

3 | O6bsacuenue 3(2;4) 4(3;4) -7,535 <

4 | MoruBupoBaHue 3(3;4) 4(3;5) -7,337 <

5 | KoncynprupoBanue 3(3;4) 4(3;4) -7,890 <

OppuHaTOpaM OBIIO IIPEIOKEHO IIPOBECTY AHA/IN3 PE3Y/IbTATOB CAMOOLIEHKI I 9K-
CIIEpPTHOI OLleHKM. [IpuBefieM HeCKOIbKO MPUMEPOB OLIEHKM OPANHATOPOB, OTPAXKAI0-
VX 3HAYMMOCTD JI HUX JaHHOJ NPOIEAYPhI U la/IbHelIIee BUJieHNe TyTell PasBUTUA
KOMMYHUKATVBHbIX HABBIKOB.

ITpumep 1. «Pesynomamot camooueHKu U IKCnepmHotl oyenku: A A67410co 8paom-
CMoMamonozom o0uieti npakmuku, Ha OaHHbLE MOMeHM MOl Craxc pabomvl cocmaensiem
5 mecayes. A pabomato 6 wacmuoti cmomamonoeuu. Ha npomsxcenuu 5 mecaues 6 moeii
npakmuxe He Obi0 CyuLeCmeeHHbIX NPpobiem 8 00uLeHUU ¢ NAYUEHMAMU, MaK KaK 6ce
nayueHmoL J0CMAMo4HO KOMMYHUKAbenvHble. BonbuuHcmeo moux 6annoe coomeemnic-
maeyem oyeHKe «y008eMBOPUMENLHO» U «OOCMAMOUHO» U IMO 00BSICHACMCS eM, YIMO
A He MO2y C yBepeHHOCHbIO CKA3aMb, MO 6 KOMMYHUKATNUBHDIX HABLIKAX S 3ACTYHU-
8a10 60mbUUX 6aI08 8 CUTLY MATIEHLKO20 CMAxa pabomul. 5 0ymaro, mo co epemerem 6
npaxmuxe 6yoym pasHovle cumyayuu u pastole nayuenmot. Kondnuxmuuvie cumyayuu u
HeOONOHUMAHUS NOPOTL HEBO3MONCHO U3BeNAMY, HO HA OAHHDLIL MOMEHM 5T CAPAIOCh KO
8CeM nayueHmam Haumu uHOUBUOYanvHoLil no0X00 U NbIMACcs NOOOUPAMb NPABUTbHbLE
71084 6 00BACHEHUU OUAZHO306 U NIAHA TIEUEHUS.

dxcnepmHuas ouenka: B moem cryuae sxcnepmom A6nAeMCT HenocpeocmeeHHulil Ha-
UAnLHUK, OUPEKMOP KTUHUKY U 27Ia6HbLEL 8pat 6 00HOM nuue. OHA OUeHUBANA MOU KOMMY-
HUKAMUBHDYIE HABbIKU, HAONIO0AS 34 MeM, KaK 5 60y npuembl U KAK 5 00U4aroch ¢ nayueH-
mamu. Mou 6annvt u 6annvL IKCNePmMa HAXO00AMCS 8 00UHAKOBIX ZPAHULAX.

IIpumep 2. «Pe3ynvmamol camoouenky u skcnepmuoti oyenku: Kommynuxamuenoie
HABVIKY HAXOOSIMCA HA 2PAHULE MeN Oy 00CMAamOuHbIM U YO08IemBOPUMENbHbIM YPO8-
Hem (cpedHsst ouerka 3,88 no napamempy camooveHxu u 3,77 no napamempy dKCnepmHotl
oueHKU). B nepsyo ouepedv HeoOXx00UMO noBbiCUMb HABLIKU 6 Chepe YOendeHUs nayueH-
ma, 3a0a8aHUS OMKPBLIMBIX U 3AKPLIMBIX 60NPOCOS, C YKIOHOM 6 CHOPOHY Npesanuposa-
HUSL OMKPLIMDBLX; NOBLICUMb HABBIKU APZYMEHMUPOBAHUS COOCMBEHHOT MOUKU 3PeHU,
npedcmasismo NPOCHbIM A3bIKOM HPEUMYULECBA HOBBIX MEMO006 HAD CIAPBIMULY.
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IIpumep 3. «Pesynvmamot camooyeHKu 1 IKCnepmHoli oueHku: Vcxo0s u3 cpasHu-
menvHOTi MAOTULLbL MONCHO COENAMb BblB00, MO MOS U IKCNEPMHAS OUeHKA npakmuyec-
Ku udeHmuunol. Omautie cocmoum no cedyroUusuUM nyHKmMam:

«Hasviku mouHotl, Kpamkoil u KOHKpemHoti nepedauu uH@opmayuu» — sxcnepm
cuumaem, 4mo s HEMHO20 3AMA2U6ana nepedady UHPOPMAUUU NAYUEHMY 60 BPeM HA-
we20 ¢ Hum ouanoza. A maxsice 3amemuna Smom Hedouerm, 00HAKO MHe NOKA3ATIOCh, Y10
3a0epiKu ObLY AOCOTIOMHO HE3SHAYUMENbHBIMU.

«Hasviku apgpexmueroeo svipaxcenus ceoeil mouku 3perus» — A nocuumana, 4mo
cnpasunace Ha omauuHo. Ilayuenm 0an 3HAMb, MO OH CO2IACEH C MOeLl MOUKOLi 3peHUs
U Ml npuwY K onpedeneHHbim 6600am. OOHAKO IKCHePm NOCUUMAT, YN0 N00A4a MOUX
Mmolcrieti Obia uepecuyp UMNYnIbCUBHA, H000OHOe MO0 HANY2aMb NAUUEHINO0S, HeYCHOTi-
4UBLLX K CIIPeCCy.

«KommyHukamueHvle Hasbiku 07151 00KA3AMENbCINEA 00COUHCING HOBLIX MEXHONIO-
euti u mamepuanos 0ns newenusi» (Vasilyeva, Gaykina, & Tagaeva, 2017) - 66udy oepa-
HUYEHHO020 6peMeHU U HeOOCHAMOYHO KA4ece6eHH020 3HAHUS AH2/IUICKO20 A3biKA, 5 He-
4ACMO Noceuan pasruiHvle seueprue KOHMepeHUuU Uiy yumarn 3apyodeictvle HAyUHbLe
wypHanvl. [oamomy 6ce MOU SHAHUSL HOBbLX WEXHONIO02ULL U MAMEPUATIOB 0N SIe4eHUs
02PAHUMUBAIOMCS TMOTILKO teMU PeOKUMU KOHPePeHUUIMU, HA KOMMOPbLe MOKCHO XOOUMb
emecmo pabouezo epemeHU NO PA3PeUleHUt0 PyKoBOOUMens, TU60 PYCCKUMU HAYHHbIMU
HYPHATIAMU, KOMOPLE 1O CYMU ABTIAIOMCS NePeso0aMU CIAPbIX 3apyOescHbIX IHYPHATIOB.
A cuumaio, 4mo 3HAHUL, NOLYHAEMbIX U3 IMUX UCHOUHUKOS, 00CANOUHO, 4o6bl NOTY-
4Ump X0msi 6vl OUeHKY «y008nemeopumenvHo». OOHAKO S NPEKPACHO NOHUMATA, YO BCe
MHO10 HedaBHO y3HAHHOE — 0a71eKO0 He HOB0 U MOTi PACCKA3 He OMIUMANC IMOYUOHATbHO
okpackoti u cunoti ybexoenus. Beudy amoeo skcnepm pewsun euje cunvHee 3aHU3UMb MO0
OUeHKY.

«Hasviku eubk020 peazuposaus Ha 603paieHUs NAUUEHMA» — ST NOCHUNANA, YO
HeNnI0xo0 cnpasunacey co céoeti 3adadeti, K020a MHe NONATCT IMOUUOHATILHO HeYCrouYU-
BbILL NAUUEHIN, AZPECCUBHO BbICKA3LIBAIOUAUTI CBOI0 MOUKY 3PEHUS U 603paNABUAUTL TIeve-
HU10, Komopoe 5 emy HasHauuna. I1o pesynomamam 0uano2a oH ycnoKOUscs, m. K. s npeo-
CMasuna emy éce Heo6X00UMble 00KA3AMENLCNBA MO20, YO leHeHUe HAZHAYEHO BePHO, U
NOACHUNA, 4MO e20 nosedeHue 6 00uULectnee HeKOPPeKIMHO U 1o MOxer noezeus 3a coooii
nocnedcmeust. IKcnepm nocHUma, 4mo s Oviia uepecuyp meepoa ¢ HUM U MOHCHO ObLI0
8vlOpamv uHyio, 607ee MAZKYI0 MAKMUKY 0uanoea.

ITo umoeam 0arnH020 3a0aHUS NPaKMU1ecKy 00HO3HAUHO MONCHO COEAMb 61800, UIMO
A 67100€10 KOMMYHUKAMUBHbIMU HABbIKAMU Ha xopouiem yposHe. CpedHee 3HAUeHUe KOM-
MYHUKAMUBHBIX HABBIKOB 1O Pe3yNbmamam camooueHku cocmasuno: 6,1, skcnepmuoii
ouenku: 5,7. bnazooaps sxcnepmy s ysudena cé6ou ompuyamenvHie 4epmvl U cHumaro,
410 8 OCHOBHOM OHU 3AKTIOUAIMCST 8 UMNY/IbCUBHOCU Moe20 Xapakmepa. Hecmompst
HA OMIIUUHOE HYBCIB0 MOPA, S KPaliHe cepbe3HO OMHOULYCb KO 6CeMY NPOUCXOOTULEMY,
nopoii 3abvi8as ougdeperyuposams pabomy u uenoseveckue uyscmea. Tenepv s suxcy
amy owubky u 6ydy Had Heil pabomamo, Maxice, HeCOMHEHHO, He 3a0bL8ast U NPo Opyeue
ompuyamenvHle, HO 20pA300 MeHee 3HAUUINENbHbLE MOMEHMIbL, NPU IMOM BCe2a Crpe-
MACb K Momy, 4moObl 10 6CeM NYHKMAM Obl1a OUEHKA «OMTAUUHO.

Ha ocHoBe pe3ynbTaToB aHanmsa CaMOOLIEHKM U 9KCIIEPTHOI OLIEHKUM KOMMYHIU-
KaTUBHBIX HAaBBIKOB OPAMHATOpAM OBUIO IPEJIOKEHO HaTh PeKOMEHMALMI 10 COBep-
IIEHCTBOBAHUIO 00yUYeHsI KOMMYHIMKATUBHBIM HaBbIKaM B 00pa30BaTe/IbHOM IIpoliecce
MEeIMIVHCKOTO By3a. KOHTeHT-aHa/II3 OTBETOB PECIIOH/IEHTOB ITOKA3aJI, YTO YaCTh OP/M-
HATOPOB IIpefylaraeT M3y4arh JUTEPATyPy IO BOIPOCAM PA3BUTUSI KOMMYHUKATUBHBIX
HaBBIKOB (26%), oTpabaTbIBaTh UX Ha IpakTyuKe (22%), yBEMMINTh KOMUYECTBO IIPaK-
TUYECKMX 3aHATUI /11 OTPAOOTKM KOMMYHUKATUBHBIX HAaBBIKOB BO BpeMs OOy4eHUs
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B By3e (4%), mocelaTh CeMMHApBL U TpeHMHTH obuieHus (15%), paborath Haj TaKUMMU
JIMYHOCTHBIMM Ka4eCTBaMMU, KaK «3aCTeHYMBOCTb U CKPOMHOCTb» (8,9%), «TpeHupOBaTh
B cebe BHyTpeHHee CIIOKOJICTBYE U CAMOCOBJIaJJaHMe», «HAOMIONAaTh 3a 00IIeHNeM OIIBIT-
HBIX Bpauell ¢ manyeHtamn» (2%), «paspabaTsiBaTh MMIHBII [UTAH COOOIEHNUS TUIOXNX
HoBoOCTel» (3%), «IIOTHOCTBIO BBICAYIINBATh OOJNBHOTO M BHUKATh B €ro IpobIeMy»
(1%), «mpo60oBaTh ce6s1 B IyONMMYHBIX BHICTYIUIEHUAX» (1%).

O6c¢cyxpenne

ITpoTOTUIIOM IIPEeICTAaBICHHOIO B CTaTbe BapUaHTa OLIEHKM CTal CIOCOO OLIEHKM
KOMMYHMKATVBHBIX HaBBIKOB, MCIIONb3yeMblil B XOJie IPOBeJeHN IMIOTHOTO MPOEKTa
B ITpollecce aKKpeuTanuy crenyuannucTos B 2018 rogy B MeguMIMHCKUX By3ax Poccunm
(Passport of the examination station (model) Collecting complaints and anamnesis at the
primary doctor's appointment, 2018), 3aKI04alOMMiics B OLleHKe KOMMYHMKATHBHBIX
HaBbIKOB ITyTéM 3aIlOJTHEHM:A KCIIEPTaMI OIEHOYHBIX JIICTOB BO BpeMdA BBIIIOTHEHUA
AKKpPeANTYeMBIMI IeMOHCTPALINI HaBBIKOB 001eHns Ha craHiym «COop sxanob u aHam-
Hesa Ha [IePBUYHOM IpuéMe Bpada» C y4acTieM CTaHAapTU3MPOBAHHOTO MallyieHTa.

ITo/mo>XXUTENIPHBIMI B JAHHOM CIIOCO6€ SABJIAIOTCH €0 00beKTUBHOCTD (KOHKPETHBIE
JIeVICTBYS aKKPEIUTYeMOTO HaXOAAT OTOOpakeHue B AMXOTOMUYECKON IIIKajIe OIleHOY-
HOTO JIJICTa), OTHOCUTE/IbHAA IPOCTOTA 3aII0/IHEHNA OLICHOYHOTO JIMCTA SKCIIEPTOM, BO3-
MOYXHOCTb OLI€HKJ HeCKOJIbKMX KOMMYHMKATVBHBIX HABBIKOB B XOJI€ OfIHOII OIleHOYHOI
npouenypbl. K HemocTaTkaM MOXHO OTHECTM HEOOXORMMOCTb CO3[AaHNUSA MHOXKECTBA
KIVHUYECKUX CIIeHapyeB U CTAHIVIA I/ TPOBepKU KOMMYHUKATUBHBIX HABBIKOB B TH-
IYHBIX CUTYAIVIAX B3aMMOJEIICTBIA Bpaya I MAlJeHTa, TOTPeOHOCTb B COOTBETCTBYIO-
IieM KOMMYeCcTBe CTAH/apTU3MPOBAHHbIX IAIIEHTOB U MOATOTOB/IEHHBIX 9KCIIEPTOB, a
TaKXKe TPYZOEMKOCTD MOACIETA GA/UIOB 10 OKOHYAHNI 3AIIOTHEHSI OLIEHOYHOTO JINCTA
JIIA BBICTABJIEHU UTOTOBOI OLI€HKIA.

MeTtopyKa CaMOOLIEHKM U 3KCIIEPTHON OLeHKM KOMMYHVKATHMBHOI KOMIICTEHT-
HOCTY Y Op/IHATOPOB, anpobupoBaHHas B CeBePHOM rOCyAapCTBEHHOM MEULIMHCKOM
YHUBEPCUTETE, TAKOKe He JIMIIeHa HeOCTaTKOB, K KOTOPBIM MOXKHO OTHECTH CyO'BeKTHU-
BU3M, IIOCKOJIbKY He ObIIJ y4TEeHbI OLIeHKV pealbHBIX IAl[MeHTOB, ¥ OTCYTCTBME CTaH-
JapTU3aLuy, T.e. IPOBEPKY Ha HaIe>KHOCTD U Ba/IMIHOCTD. KpoMe TOro, yKa3aHHBIII CII0-
€00 OLIEHKM KOMMYHMKATUBHOJ KOMIIETEHTHOCTH Y CTYIEHTOB U OPAMHATOPOB MOXET
OCYIIECTBIIATLCA, CKOpee BCero, IepUoindecKy (B Hadasle, B CepeiJiHe U B KOHIIe 00yde-
HIA): TpebyeTcs BpeMs Ayt POPMMPOBAHNS U PasBUTHA KOMMYHMKATUBHbBIX HABBIKOB U
TEXHIK OOIIeHNsT, 2 TAK)XKE CUCTEMHOE BUieHNe OOIIeHNsT «Bpada» I MAI[VeHTa B IPOLec-
Ce OCyIIeCTBIeHNsI KBasUIPO(PeCCHOHATbHON MU PealTbHOI MEAMIMHCKON MPaKTUKN
Ipy OOIIEHNY C JOCTATOYHO OOJIBIIVM KOINYECTBOM PEAIbHBIX M CTaHAPTU3MPOBaH-
HBIX MAIM€HTOB B CAMBIX PAas/IMYHBIX CUTYallMAX: IePBUYHOTO IIpHeMa, MeIUIMHCKOM
KOHCY/IBTAINN, COOOIIeHNsT ITIOXMUX HOBOCTei i 1p. OfHAKO, Ha HAII B3IJL/], BO3MOXKHO
U OlleHMBAaHUE OT/ENbHO B3ATBIX KOMMYHMKATHBHBIX HAaBBIKOB VWM TEXHUK OOI[EHVI
IIpU pelleHN KOHKPETHON KIMHIYECKO CUTYalul B YCIOBMAX o0ydeHna. OCHOBHbIe
TPYSHOCTU B IOATOTOBKE OO'bEKTUBHOI CTPYKTYPMPOBAHHON OL[EHKY KOMMYHMKATUB-
HBIX YMEHUII 06yqaroumxc;1 CBSI3aHBI C pa3pa60TK0171 3alaHMIT MEXXAVICIUIIIVHAPHOTO
XapakTepa ¥ OLEHOYHBIX JINCTOB, YTO TPeOyeT OT IperojaBarenell MeJULMHCKIX BY30B
He TOJIbKO TaK Ha3bIBaeMOIl MEXIIPeIMETHOI KOMIIETEHTHOCTH, HO U1 IIOCTOSIHHOTO CO-
BepIIeHCTBOBAHNA OIIeHOYHOI JIeATeTbHOCTI.

OnbIT Hallero YHMBEPCUTETa JJEMOHCTPMPYET BO3MOXKHOCTD IIPOBENEHMS CaMO-
OLIEHKM M 9KCIIEPTHON OLIeHKM KOMMYHMKATHBHOJ KOMIIETEHTHOCTM y OPAMHATOPOB B
06pa3oBaTe/IbHOM IIpoliecce MOATOTOBKY KaJpOB BBICIIE KBaMIU(UKALUY Ha Hadajlb-
HOM 9Tame 00ydeHus, KOTOPBII XapaKTepU3yeTCsl MHTEHCUBHBIM IIpolieccoM (opmu-
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POBaHMs MHAMBUAYAJIbHOTO CTWISA OOLIEHNA C IAlMeHTaMU M BO3MOXKHOCTBIO CBOeE-
BPEMEHHOII KOPPEKI[UIL MOfi PYKOBOACTBOM IIpelofiaBaTesiell KIMHNYECKUX Kadenp u
Bpaueil-HacTaBHMKOB. [1aHMpyeTcs npoBesieHe NTOTOBOI OI[eHKV KOMMYHUKATVBHON
KOMIIETEHTHOCTH Ha 3aK/II0YUTE/IbHOM 3Tarle 00ydIeHNs C 00513aTeIbHBIM YIETOM OLIEHOK
peaybHbIX MALMeHTOB U KOJUIET AJIs TOTO, YTOODI YCOBEPLIEHCTBOBATD IIPOIPaMMBI 00Y-
YeH!sA KOMMYHMKATVBHBIM HaBbIKaM.

OcHOBHbBIe IPO6/IEMBI, KOTOpBIE IIPEACTOUT PEIIUTb B O/IVDKaliieM OyayLeM, CBs-
3aHBI CO CTaHAApTU3aL[Meil METONUKN Ha OCHOBe (DAaKTOPHO- KPUTEPUATbHOI MOMEIN
OLICHKM KOMMYHMKATMBHOJ KOMIIETeHTHOCTY, Ife Obumi Obl yureHs! onenku PII, CII,
CaMOOLIEHKM U 9KCIIEPTHOI OI[eHKI.

BreiBopgb1

IIpennoxeHHbII cr1oco6 caMOOLIEHKN U SKCIIEPTHOM OLIEHKM KOMMYHMKATUBHOI
KOMITIETEHTHOCTY y OPAVHATOPOB ITO3BO/ISIET YMEHBIINUTD CYO'beKTUBHOCTD OL[eHKH, I10-
BBICUTDb y OPAMHATOPOB CAMOOLIEHKY, CIIOCOOCTBYET PasBUTUIO pedpIeKCcUM KaK OHOTO
U3 IpodecCrOHANTPHO BAXHBIX Ka4eCTB Bpaya, HeOTbEeM/IEMOII COCTABIIAIOLIEN SApa ero
po¢eccroHaIbHOM 3penocTu. [omomHeHre TaKol OIIeHKM OL[€HKOJI peasibHbIX U CTaH-
ZapTU3MPOBAHHBIX MAIEHTOB 3HAYUTEIBHO MTOBBICUT OOBEKTUBHOCTD OL[EHKM KOMMY-
HUKATUBHOM KOMIIETEHTHOCTM Y OPJAMHATOPOB, UX JIOBEpUE K pe3y/lbTaTaM OLEHKU U
MOTMBALIMIO HA IIOCTOSIHHOE CAMOPA3BUTIi€ KOMMYHMKAT/BHBIX HaBBIKOB.

OmubIT paspaboTKU U peannsanuy cnocoba OreHKn KOMMYHUKATUBHBIX HaBBIKOB y
OPAMHATOPOB, IIPEACTABICHHBI B JAHHOI CTaThe, BO3MOXKHO, OyfeT I0JIe3eH IIpK COo-
3[AHUY MHHOBALMOHHBIX CUCTEM OLIEHKM CPOPMUPOBAHHOCTYU MPAKTUYECKUX YMEHUI
Ha BCex JTamax oO0ydeHNs: B MegULIMHCKOM By3e. OH 9KOHOMMYEH, TaK KaK He Tpebyer
6O0/BIINX 3aTpAT HA OpraHM3ALNIO U IpOBefeHNe olleHKM. OCBOeHIe METOMKI OLIEHKN
[0 TaHHOMY CIIOCO0y He TpebyeT TOJTOi U CITOXKHOI MOATOTOBKY 9KCIIEPTOB, 00ydaro-
LIUXCS, TALVEHTOB, TaK KaK KPUTEPUM OLIEHKU YETKO CTPYKTYPUPOBAHBI, IIPOCTHI /I
OIZHO3HAYHOTO ITOHMMAaHVsI BCEMU CYO'beKTaMy OL[eHKI.
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AHHOTAI[USA

AKTyanbHOCTb IIOCTaB/IEHHON B CTaThe IIPO6IeMbl 00yCI0B/IeHa HeOOXOMMOCThI0 chopMIpoBaTh
HO/M(YHKIMOHAMTBHYIO KOMIIETEHTHOCTD Y Oy AyLINX MEHe/PKePOB FOCTUHIYHbIX M TYPUCTUYECKIX
KOMIIZIEKCOB. DTU MeHePKepbl JO/DKHBI y4aCTBOBATD B )KECTKOI KOHKYPEHTHOIT 60ph0e 3a BaKaHT-
HbIe MecTa 11 Chephl AeATeNbHOCTH, BIafieTh COBPEMEHHBIMI MH(POPMAI[IOHHO-KOMMYHMKAI[VIOH-
HBIMI CPE€ACTBaMM, OPMEHTNPOBATHCA B TOCTMHNYIHOM U TYPUCTUIECKOM 6M3HeCe, TO €CTb 06]'[3.-
IaTh HOMMQPYHKIMOHATLHOI KOMIIETEHTHOCTBI0. OJTHAKO B BY3aX /IO CHUX IIOP OTCYTCTBYeT eMHas
VIHTETrpaTBHAA (MC)KJIMCLU/IHTH/IHapHaH) OCHOBA IIOATOTOBKM TAaKMX CIIEMAINCTOB, HET KOMIIJIEK-
ca 00yyalouxX MHPOPMAIOHHBIX ¥ TEXHMYECKUX CPEJICTB, CTPATErUil U TeXHOIOTMII 0bydeHus,
060CHOBAHHBIX OPTAHN3AI[IOHHO-Ie/IATOTIECKIX YCTIOBIIL.

Ilenb MccneoBaHyA: Ha OCHOBE aHAIM3a OPraHNM3AIMOHHO-IIEJATOTIYeCKIX YCIOBUIT Iporecca
TIO/ITOTOBKM CIIEIMANCTOB K IPO(eCCHOHANBHON IeATENbHOCTH B Cepe FOCTMHIIHOTO CEPBIICA I
Typu3Ma OIPeeUTb COflepKaHNe, CTPYKTYPY, 0COOeHHOCTY (OPMUPOBAHNS HOMNPYHKIMOHATD-
HOJ1 KOMIIETEHTHOCTY Oy/yIiIX MeHe)KepOB, OPMEHTYPOBAHHBIX Ha [IeATeNIbHOCTD B cepe rocTu-
HIYHOTO CePBICA U TypU3Ma.

Meropomorus yccaefoBaHus 6asupyercss Ha KOHILEIIUM KodeBoit komrereHTHOCTH (Fapn Xoa-
men, V1. TIpuroxus u Ap.), KOTopas IpefIonaraeT CUCTeMaTH3aINI0, KTacCU(UKAIINIO 3HAYMMBIX
(KOpHEBBIX, Pe3y/TbTUPYIOIINX, aBTOHOMHBIX 1 JIp.) IIPo6/IeM, pa3paboTKy Ha 9TOi OCHOBE MaTpPH-
I[bl 3HAYMMBIX IPOO/IEM M OpefiefieHre oOlIeil CTpaTerny, TeXHONOTUY YIIPaB/IeHNs MPOIecCOM
PasBUTIA OPTaHM3AINY 1 IePCOHAA.

HoBusHa nccefoBaHysA 3aK/I0YACTCA B TOM, YTO pa3paboTaHa MaTpuIla 3HAYMMBIX TPOO/IeM Ma-
TUCTePCKOJ MOATOTOBKM OYAYIIMX MEHePKePOB K JIeATeTbHOCTU B cepe TOCTUMHNIHOTO CepBuca
U TYpU3Ma; OIIPefie/ieHbl CTPATEeruy ¥ TEXHOMOTMM (GOPMIPOBAHNUSA Y HMX TTONUQYHKIMOHATBHOI
KOMIIETEHTHOCT.

PesynbTaTsl McCre[oBaHMA BHEJIPEHBI B IIPAKTHUKY B BUJle COAEPIKaHMA, CTPYKTYPHI M OpraHU3aIN-
OHHO-IIEOAarorn4eCKmnx yCTIOBI/Iﬁ IIOATOTOBKIL 6)7/:[}71_]_1]/[)( MarucTpoB K Je€ATE€/IbHOCTU B C(bepe TOCTU-
HIYHOTO CepBICA U TypU3MaA.

KnroueBbie cmoBa: I'IOIII/ICI)YHKLU/IOHaHI)HI)Iﬁ[, KOMIIETEHTHOCTD, OpTaHM3anys, IIefarormka, ycjioBsue,
cofieprKaHume, CTPYKTypa, MarucTpaTypa, TOCTUHMUILIA, TYPU3M, CEPBIC.
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Abstract

The relevance of the problem at issue in the article is due to the need to develop multifunctional
competence of future managers of hotel and touristic system: these managers face tough competition
for jobs, have to know modern information and communication tools, hotel and tourism business,
that is, have multifunctional competences. However, universities still do not have a single integrative
(interdisciplinary) basis for training such specialists, there is no package of training information
and technical means, strategies and technologies of training, sound organizational and pedagogical
conditions.

The purpose of the study: basing on the analysis of organizational and pedagogical conditions for
training specialists for professional activities in the sphere of hotel service and tourism to determine
the content, structure, features for developing multifunctional competence of future specialists.
The research methodology is based on the concept of key competence. This methodology involves
systematization, classification of significant (key, resultant, autonomous, etc.) problems; developing
on this basis the matrix of significant problems and defining the overall strategy, technology
management process of professional development.

The novelty of the research is that the matrix of significant problems of master's training of future
specialists for working in the sphere of hotel service and tourism has been developed; strategies and
technologies for developing their multifunctional competence have been defined.

The results of the study are implemented in the form of content, structure and organizational and
pedagogical conditions for the preparation of future specialists to work in the sphere of hotel and
tourism services.

Keywords: poly functional, competence, organization, pedagogy, condition, content, structure,
magistracy, hotel, tourism, service.
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BBenenmne

Axmyanvrocmy uccne008aHus

VccnepnoBanue TeXHOMOTMIT OITOTOBKY OYAYIIVX CIEIMAIICTOB K IPOeCcCHOHANb-
HOIT [IesITeJIBHOCTY CBSI3aHO C pa3paboTKOIl 1 000CHOBAHMEM IearOTNYeCKIUX YCIOBMIL,
KOTOpBIE SIB/LIIOTCS OHVM U3 BOXHEHIINX CTPYKTYPHBIX KOMIIOHEHTOB OOHOBJIEHMS CO-
Iep>kaHysA 06pa3oBaHNsA B COBPEMEHHOI TeOPUM U METOIUKe MpodeccCuoHanbHOTo 06-
pasoBanua (Menter, Valeeva & Kalimullin, 2017; Gabdulchakov, 2016; Bordovskij, 2018).

O6HOB/IEHE COfiep>KaHMs BBICLIETO 00pa30BaHMs CBSI3AHO C OCO3HAHMEM HeobXo-
gumocTyt GOPMUPOBaHNUA Y OYAYIIUX CIIENMaTMCTOB KOMIETEHIUIT, 3HAUMMBIX J/IA Ha-
CTOSIIEro ¥ OYAYIIEro SKOHOMMKY, O1M3HECa, KY/bTYPHI 1 OOI[eCTBEHHBIX OTHOIIEHIL.
Takoit KOMITETeHI el MO>KHO IIPU3HATD MONN(YHKIMOHATBHYIO KOMIETEHTHOCTb. JTa
KOMIIETEHTHOCTD II03BOJISAET CIIELMAINCTY BBIIOMHATh HECKONBKO BaXKHBIX (DYHKLIMIT
(omepaTnBHO-MOOMIBHYIO, MH(POPMALVOHHO-KOMMYHUKATUBHYIO, MEXKY/IBTYPHYIO I
Zp.), HEOOXOAMMBIX [/Ls1 PO ecCUOHANbHOI IeATeNbHOCTI MeHeXKepa B COBPEMEHHBIX
KOHKYPEHTHBIX YCTTOBVAX.

dopmrpoBanye NoMmMYHKIMOHAIBHON IPpOodecCUOHATBHON KOMIIETEHTHOCTH OY-
AYLIVX MaruCcTpoOB B chepe FOCTMHUYHOTO CEPBICA I TYpPM3Ma CBSI3aHO C PaCCMOTPEHMEM
HOHATHUA «IIeJATOTNYECKOe YCIOBYE», CYIIHOCTb KOTOPOTO KOHKPETU3MPYETCA B Pa3HBIX
ncrounnkax (Ilyichev & Fedoseev, 1983; Kuznetsov, 2004; Ozhegov,1986).

Amnanus murepatypst (Belikov, 2004; Kalimullin, Gabdulchakov & Kusainov, 2016;
Najn, 1990; Rozin, 2006; Saitbaeva, 2005; Yakovlev & Yakovleva, 2006; Gabdulchakov &
Khairullin, 2018) moxasbIBaeT, 4TO IOJ] YCIOBUAMM IIOHUMAIOTCS 0OCTOATEIbCTBA, BIIVA-
HIisI, TpebOBaHMs U (PaKTOPBI, KOTOPbIE CIIOCOOHBI I3MEHUTD Pe3yNIbTaTNBHOCTD PA3HO-
06pasHBIX COIMANbHO-EAarOTMYeCKUX IIPOIIECCOB U ABNEHNIT. BMecTe ¢ TeM, KOHTEHT-
QHA/IM3 TOHSTYS «IIefaTOTNYeCKOe YCIIOBIE» TI03BOJISIET TOBOPUTH 06 OOIINX IIPU3HAKAX,
KOTOpbIe BK/TIOYAIOT: KOMIUIEKCHOCTD, JUHAMUYHOCTb, IIPOLIECC 1 pe3ynbTaT 3¢ deKTus-
HOTO IeJlarOTMYeCKOTO NPOIIecca, CUCTEMHOCTD MelaroTMYecKuX U y4eOHbIX IIPJeMOB,
HAIIPaBJIEHHBIX Ha JOCTIDKEHVE MAKCYMATIbHOTO Pe3y/IbTaTa OCBOEHMsI MHGOPMALIL.

ITemarorndeckue yClmoBusl MOXKHO PacCMaTPMUBATD Kak Iie/leHallpaB/IeHHO OPraHn30-
BaHHYIO IIeJJaTOTUMYECKYI0 Cpefly, CUCTeMY IefJarOTM4ecKUX CPefiCTB, KOMIUIEKC B3ayMO-
IeCTBUII CyO'BEKTOB IIEJarOrn4ecKoro Mporecca, a pasBUTIE MHTEPIIPETUPOBATH KAK
IPOLIeCC COBEPILIEHCTBOBAHMS, U3MEHEHIsI COCTOSIHMSA, CTENeHN KaueCcTBa IICUXO/IOTHU-
4eCKOif, TeOPETUIECKOIl U TIPAKTUIECKOI TOTOBHOCTH CIIELIMAINCTa K MPOQeccuoHab-
HOJ JIeATeIbHOCTU.

VccnegoBanne monugyHKIMOHAIBHON KOMIETEHTHOCTY KaK IIearOTNYeCcKOro yc-
JIOBMA TTOAATOTOBKY CIEIVIaIMCTOB HOBOTO THIIA MMeeT OONbIoe 3HAUeHNe [/ TeOPUN U
METO/VKI BBICIIETO TPO(ECCHOHATIBHOTO 06Pa30BaHNSL.

Opnako B memarormueckoii mureparype (Belikov, 2004; Najn, 1990; Rozin, 2006;
Saitbaeva, 2005; Yakovlev & Yakovleva, 2006) mpakTu4ecky OTCyTCTByeT Hay4HOe 060C-
HOBaHNe (POPMUPOBAHYS NONNPYHKIMOHATBHO KOMIIETEHTHOCTH Y OYAYIINX Crienu-
a/IMICTOB, B BYy3aX HeT NPUEM/IEMOI MHTETPATUBHON (MEeXAUCHUIUIMHAPHON) OCHOBBI
HOJITOTOBKY TAaKUX CHEIVaTNCTOB, HET Y/IOBIETBOPUTENILHOTO KOMIUIEKCa 0OyJaIoIInX
MH()OPMAIVOHHBIX U TEXHUYECKUX CPECTB, CTPATETHIT ¥ TEXHOIOruiT 06ydeHus, o6oc-
HOBAHHbIX OPraHM3alMOHHO-TIeJarOTNYeCKIX YCIOBUIT OPMUPOBAHNS U AUATHOCTUKY
HOMM(YHKIVOHATBHON KOMIETEHTHOCTL.

Takoe cOCTOsIHIIE OIIPEIEINTIO TIOCTAHOBKY LIe/IN, OIIPefie/ieHIe METOA0B, METORO0/I0-
T VI CTPATEeTUM MCCIeTOBAHIAL.

Ilenv uccnedosarnus
Llesnbio UCCIeNOBaHNS SBIAETCA OTPeieIeHIE COflePKAHNS, CTPYKTYPbL, 0COGEHHOC-

Tei (1)OpMI/IpOBaHI/IH HO}II/I(i)yHKIII/IOHaJ'[bHOﬂ KOMIIETEHTHOCTU 6YI[YILU/IX CIIEIMa/INICTOB
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Ha OCHOBE aHa/IN3a OPTaHM3ALMOHHO-EearOTMYeCKNX YCIOBUIT TIPOIiecca MOATOTOBKU
OyIyILX MarucTpoB K IpoQeccHOHaTbHOI AeATebHOCTU B cpepe TOCTMHIYHOTO cep-
BUCA ¥ TypU3Ma.

Memodvt uccnedosarus

B pa6ote GbUIM UCTIONMB30BAHBI METO/bI, HEOOXOMMUMBIE JISI COCTAB/IEHSI MATPULIbI
3HAYVIMbIX HpO6)'[eM (aHKeTI/IpOBaHI/IC, TeCTI/IpOBaHI/Ie, I/IHTepBbIOI/IpOBaHI/Ie, MaTemMaTu-
4ecKye MeTo/bl 00pabOTKM pe3y/IbTaTOB ONPOCa), & TAKXKe IICHXOMETPUYECKIE METOBI
(MaTeMaTnyecKas MHTEPIPETALUsl CTENEHN MPOSIBIEHNUs aKIeHTyaluii TonnyHKIu-
OHaHbHOIZ KOMHCTCHTHOCTI/I) n METOJbl, CBA3aHHbIE C ]IMaFHOCTMKOﬂ 3(1)(1)6KTI/IBHOCTI/I
006y4eHust (IIejarorMYecKuil S9KCIEPUMEHT, pe)/IEKCUBHBII AHAIN3 PE3Y/IbTATOB).

Memodonozust uccne008anus

MeToponorus UccnefoBaHMsI CTPOMIACh Ha CHCTEMHOM IOAXO0fe (yIeTe MHOXKeCTBa
MepapXYecKyl PacroIoKeHHbIX 97IEMEHTOB, MPSMbBIX U OOPATHBIX CBs3ell, 1[e/I0OCTHOC-
TY CTPYKTYPBI) ¥ KOHIenuyy KmodeBoii koMmereHTHOCTY (Khamel & Prahalad, 2014;
Prigozhin, 2007), koTopas mpepnosaraeT pa3paboTKy MaTpuUIIbl 3HAYMMBIX IPOOIEM U
OIlpefie/ieHNe Ha 3TOJ OCHOBE OPTaHM3AIMIOHHO-TIeAarOrMYeCKIX YCIOBMIL, 061elt cTpa-
TETVM, TEXHOIOTMY YIIPABAEeHNs IMpoueccoM (OpMUPOBAHMS HOMU(YHKIMOHATBHOI
KOMIIETEHTHOCTIA.

IxcnepumenmanvHas 6a3a Uccned08aHus

HccnepoBanue mpoOBORWIOCH Ha 6aze ['yMaHMTapHO-IEJArOrM4ecKoil aKageMuu
(pmmmana) PIAOY BO «Kpoimckmit dpepepanbhblil yauBepcurer uMm. B.J. Bepuagcko-
ro» B T. SInre u ®IAOY BO «Kasanckuit (IIpuBokckuii) dpenepaibHblil YHUBEPCUTET».

Amanwi uccnedo8anus

[Tepsbiit aTan (2017 1.) — MccmegoBanme 3HAYMMBIX IPO6IEM GOPMUPOBAHNS TIOTH-
(YHKIMOHATBbHO KOMIIETEHTHOCTH Y OYAYIIVMX MarucTpos.

Bropoii atam (2018 r.) — onpegneneHne COBOKYITHOCTY OpraHM3allMOHHO-IIelarOry-
YecKMX ycmoBuil popMupoBaHUs MONUGPYHKIMOHAIBHON KOMIIETEHTHOCTH Y OyAyLnx
MarucTpoB.

Tperuit atan (2019 r.) — uccegoBaHue CTPATETUI U TeXHOIOTUI (POPMUPOBAHMA
HO/MU(YHKIMOHAIBHO KOMIIETEHTHOCTI Y OYAYIINX MeHEPKePOB FOCTUHIYHBIX U Ty-
PUCTUYECKMX KOMIUIEKCOB.

PesynbraTpl

B ocHOBe aMIUpPUYECKOTO MCCIEOBaHMs 3HAYMMBIX IIpobieM GOpMUpPOBaHMSI TIO-
MMYHKIMOHAIBPHOM KOMIIETEHTHOCTH Y OYAYIIUX MEHEPKePOB TOCTUHIYHBIX 1 TyPUC-
TUYECKVX KOMIUIEKCOB jIexana Metopuka A. V. Ilpuroxmuna (Prigozhin, 2007), cornacHo
KoTopoit B 2017 . 6610 IPOBEJEHO aHKETUPOBaHNe ITpenofiaBaresell ['yMaHuTapHO-IIe-
[arormueckoit akagemuy KpoiMckoro depmepanbHoro yunBepcurtera M. B. V1. Bepragc-
koro (r. SInta) 1 Kasanckoro denepanbHoro yausepcurera (Bcero 231 peclOH/EHT).

Ha nepsom amane uccnedosanust (2017 r.) 6su1a paspaboTaHa MaTpuIa 3HAIVMMBIX
mpobieM.

Krnaccnduxanmsa sHau4MMbIX (KOPHEBBIX, pe3y/IbTUPYIOINX, aBTOHOMHBIX 1 Jp.) IpO-
671eM 1 X aHAIN3 TIO3BOJIVIIN CIIEIATh BBIBOJ] O TOM, UTO Pas3paboTka 1 060CHOBaHIe HE0O-
XOJIVIMOTO U JIOCTATOYHOTO KOMIIZIEKCAa OpTaHM3aI[VIOHHO-COfIepKaTeTbHBIX MTefJATOTMIeCKIX
ycnoBuit GopMMpOBaHMA MOMUPYHKIMOHAIBHON IIPO(eCCHOHANTBHOM KOMIIETEHTHOCTH
Oy[yIIUX CIIeLaIICTOB B cpepe TOCTMHIYHOTO CePBICa U TYpy3Ma JO/DKHBI yYUTBIBATD:

— cospemeHHble mMpeboB8arsl, IpeLbsBsieMble K OATOTOBKE MarMCTPOB TOCTUHNY-
HOTO ¥ TYPUCTUYECKOTo OM3Heca;
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- npomueopeuus, CyIECTBYIOLINE B CCTEME MIOATOTOBKY MEHEKEPOB B By3ax Poc-
cutickont Gepepanun;

~ cneyuguxy npenodasanus UUKIA CIEUMATbHBIX OUCUUIUIMH B TYMaHUTAPHOM
By3e, B KOTOpOM BEIOETCA IIOATOTOBKA MaFI/ICTpOB 1A 1eATEIbHOCTU B C(bepe TOCTUHUNY-
HOTO CepBIICa VI TYPU3Ma;

— 0cobeHHOCMU MexHono2utl 00yuentss GYLYIX MeHeIKePOB, TOTOBAIIXCS K Jie-
ATECNIbHOCTU B TOCTUHUNYHBIX U TypI/ICTI/[‘—IeCKI/IX KOMITJIEKCaXx.

BHuMaHMe K OpraHM3alMOHHO-COJlEPIKATEbHBIM IEJarOTMIeCKIM YCIOBUAM 00yC-
JIOBJIEHO TeM, YTO B TPALMLIMOHHOI CHCTEME IIOATOTOBKM OYAYLINX MEeHELKEePOB TOCTH-
HUYHOM U TypI/ICTI/I‘—IeCKOIu/I C(bepbl y‘{e6HbIe KYpCbI " TE€XHOJIOIMN O6y‘—ICHI/IH BBOJATCA B
OTpBIBE OT PeaIbHOTO IPOU3BOICTBEHHOrO Ipoliecca. OHM He OTPAXKAKT KOMIUIEKC I10-
7nYHKIMOHAIBHBIX 00S3aHHOCTEN, KOTOPbIE BBITYCKHUKY MAaruCTPATypPbl JO/DKHBI BbI-
IIO/JIHATD I10C/I€ OKOHYAaHUA y‘—IC6I)I B Byse. KaK HpaBI/ITIO, HEBBICOKUI yp03€Hb TeOpeTI/I‘—IeC—
KOﬁ n HpaKTVI‘IeCKOﬁI IIOATOTOBKI BI)IHYCKHI/IKOB He II03BOJIACT M 3aHMMATb BAKAHCUN
B CTPYKTYp€ COBPEMEHHBIX TOCTMHUYHBIX U TyPUCTUYECKMX KOMIIAHMAX, YIACTBOBATD B
KOHKYpeHTHOﬁ 60pb6e 3a Be;[yume IIO3MNLINN B HUX. KpOMe TOro, OTCYTCTByeT JOCTaTO4YHaA
opraHusanyoHHast 6asa, I03BOJISOLIAs] MHTETPUPOBATD CBSI3M MEXKLY BBIITYCKAIOIVIMI Ka-
denpamu By30B 1 6a30BbIMY IIPEIIPUATUSAMI TOCTUHIIHOI 1 TYPUCTUYECKOI ChepsL.

AHa)'H/I?)I/IpyH HPOTI/IBOPC‘-II/IH, KOTOpI)Ie CJIOKVJIVICh B BBICIIIEN IIIKOJIE B CBA3MU C IIO-
HMTMKOﬁ pa3BI/ITI/Iﬂ TOCTMHUNYHOTO CepBI/ICa n TypI/I3Ma, MOJXHO Cae/laTb BbBIBOJ O TOM,
YTO B 9TOII CUCTEMe OTCYTCTBYIOT ef{MHAs METOLOJIOTHS Y TeOPUsL. DTO IOPOXKHAET MACCY
po6JeM — OT HeOOXOAMMOCTY CO3fjaHMA 6a30BbIX Kadenp Ha IPeaNpUATAAX TOCTIHNY-
HO ¥ TYyPUCTIYECKON cepbl B0 UCIIOIb30BaHMA KOMIUIEKCA MHGOPMAIVIOHHBIX U TeX-
HUYECKUX CPELCTB 00yUeHNs By3ax.

B CBA3N C 3TUM IIOABIACTCA HOTpe6HOCTb B BBIACHEHIN MeCTa U pOTH/I opraHI/[sa—
LMIOHHO-COJIeP>KATENbHBIX YCIOBMUIL B 1IJIOCTHOI CTPYKTYpe Mearornieckoro mporecca
npoeCcCUOHANBHOI OATOTOBKY MariMcTPOB — MEHEIKEPOB B 06/IACTU TOCTUHIYHOTO
cepBMCa U TypUSMa.

Ha emopom amane uccnedosarust (2018 r.) Op1u BbIfjeIeHbI, 000CHOBAHBI 11 BHELIPe-
HbI B Pea/IbHbIIT y4eOHbIIT [IPOLIECC [BE TPYILIBI [IeAArOrMYeCKIX YCIOBUIL — 0peaHU3anu-
OHHble U cO0epHcamenvHole.

KoMIIIeKC 0peaHu3ayioHHbIX YCIIOBUIT BKTIOYAET:

- ompenesneHre 00yJaOIMICA KOMIUIEKCA MOTMBOB, CTUMY/IUPYIOIUX M3yIeHMe
U UCIIO/Ib30OBaHNUE B HpaKTI/I‘-IeCKOIZ OEeATEIbHOCTU IMKJIA JVICHUIIJIMH KaK OCHOBbI (I)Op—
MUPOBaHNA NOMNQYHKIVOHATBHO KOMIIETEHTHOCTH, IMYHOCTHOTO ¥ IIPOdeCcCUOHAIIb-
HOTO PasBUTHS;

- OHpeI[eerHI/Ie KOMIUIEKCA IIeJarorm4eCKmx TEeXHOJIOTUN TeOpeTI/I‘—IeCKOI‘O I/I3Y‘IGHI/IH
n HpaKTI/IquKOI‘O BHCHPCHI/IH I/IHTeraTI/IBHbIX OUCLOUIIIVIH B Hpouecce TEXHOJJIOTMYECKUX
[PaKTHUK;

- OpraHI/ISaI_U/IIO 06paTHO]u/I CBA3N HyTeM COOTHEeCEeHA pesyanaTOB OCBOCHUA NH-
TeI‘paTI/IBHbIX VIHHOBAIIVMMOHHBIX OVICOUIUVIVMH C JIMYHOCTHBIMU U HpO(beCCI/IOHaHbHI)IMI/I
Le/IAMA U 3aja4aMI;

— IIO3TAITHOE BHC]IPCHI/IC I/IHTeraTI/IBHI)IX 06y‘{aIOIJ_U/IX My}'IbTI/IMeI[I/HH/IHbIX HpOI‘paMM
B IIPOLIECC OCBOGHNS MOMU(YHKIIMOHAIBHBIX YMEHMII U CIIOCOOOB AeSITe/IbHOCTI;

~ CO3/IaHMe peaJbHbIX MONMNPYHKIMOHAIBHBIX CUTYALUIT C 11e/IbI0 (POPMUPOBAHMS
HpO(l)CCCI/[OHaTII)HbIX KOMHCTeHHI/H‘/’I B paMKaX BCEX BUJOB HpaKTI/IK.

Colepicamernviivle YCIOBUS IPeAyCMaTPUBAIOT:

— HAIIOJIHEHIe UMK/IA AUCLUUIUINH, N3y4aeMbIX B XOJj¢ MaruCTepCKOil MOATOTOBKI,
Hay‘{HbIMI/I n HpaKTI/I‘IeCKI/IMI/I KOMIIOHEHTaMH, HaHpaBHeHHbIMI/I Ha q)OpMI/IpOBaHI/Ie
npodecCHOHaNIbHBIX MOTUBOB, MHTEPECOB, HOTPeOGHOCTEN U Lieteil Gyayleit HomudyHK-
LIMOHAJIBHOM JIeATETbHOCTH;
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— PALVOHAIBHBIN 1 HaYYHO 0OOCHOBAHHBIN OTOOP HEOOXOAMMOI U LOCTATOYHOI
y4e6HOI MH(GOPMALNIL, €e OIEePAaTUBHOEe OOHOBIICHNE C L[eIbl0 (POPMUPOBAHMUS TIOJIN-
(GYHKIMOHATPHOM KOMIIETEHTHOCTY OYAYIIMX MeHeIKepoB B cepe TOCTUHUYHOIO I
TYPUCTUYECKOTO O13HECa;

- pa3paboTKy 1 BHepeHe yIeOHOI AucuumHbl «PopMupoBaHe monnpyHKIO-
Ha/IbHOII TPOeCCHOHATBHOI KOMIETEHTHOCTY OYAYIINX CIELMATICTOB B chepe TOCTHU-
HIYHOTO CepBICa 1 Typu3Ma» 1 (aKyIbTaTUBHOTO Kypca «[Icuxomoro-mefarorndeckast
FOTOBHOCTD OYAYIINX MeHeXKePOB TOCTUHUYHOI 1 TYPUCTUIECKOI chepsl K mpodeccn-
OHAQJIBHOII J{esITeNIbHOCTI»;

- BHeCeHNe M3MEHEHWIT B MHTETPUPOBAHHOE COfePXKAHIE MY/IbTUMEIUITHBIX IIPO-
rpaMM, IO3BOJISIONINX HOOMBATHCS 3HAYMMBIX YIeOHBIX PE3Y/IbTATOB B XOJiE TEOPETH-
YEeCKOI1 ¥ IPAaKTUYECKON 0T OTOBKI;

- ompefiesieHie 00'beMa VHTErPATUBHBIX 3HAHNUIL, YMEHMIT ¥ CHOCOOOB UX MCIIOIb30-
BaHNA B MONNQYHKIMOHAIBHBIX CUTYALVSX 1 9()(EKTUBHOCTHU UX IPUMEHEHUSL.

B rabnuue 1 (cm. Tabs. 1) mokasaHa B3aMMOCBSI3b TPEX OCHOBHBIX aCIIEKTOB COBPEMEH-
HOI1 MefJarOTUKIL: a) aKTya/IbHbIX Mpe606aHUtl, TIPEbsB/IAEMbIX K BbITYCKHUKAM BY30B B
chepe TOCTMHMYHOTO M TYPUCTUYECKOTO OM3Heca; 6) npomueopeuuii, BOSHUKAIOMINX IO
06'beKTMBHBIM IPUYMHAM, TUIINIHBIM J/I1 COBPEMEHHOTO Pa3BUTHsI CHCTEMBI IIO/ITOTOBKHU
MeHePKEPOB [isi chepbl TOCTVHIYHOTO CEPBICA M TYPU3MAa; B) Ne0de0euteckux ycnosuil,
HeOOXO[VIMBIX /i1 FOCTIVDKEHS LieIell 110 MOATOTOBKe HeOOXOIMMBIX KafIpOB.

Tabnuya 1. AHaNN3 COBPEMEHHBIX TPe6OBaHMIT, IPOTHBOPEYNIl, 0COOEHHOCTEl MOATOTOBKY I
MeJarornyecKux yCroBuit mpu GopmMmpoBaHny NomuQpyHKIMOHATbHOI KOMIETEHTHOCTH Oy-

BYLIMX MaruCTPOB B cepe TOCTUHUYHOTO CepBMCA M TypU3Ma

CoBpeMeHHbIE
TpeboBaHuMsA

[Iporusopeuns

OcobenHocTn
IIOATOTOBKM

ITegaroruyeckue ycmo-
BuA (OpraHM3alIMoH-
HbIe, COJlep>KaTe/bHbIe)

Dopmuposanne y
MArucTpos B chepe
FOCTUHUYHOTO
cepBuCca ¥ Typu3-

Ma IIeHHOCTHOTO
JIMYHOCTHO 3HAYM-
MOTO OTHOIIEHNA K
npodeccuoHaNTbHOI
IeATeTbHOCTU Ha
OCHOBE BBICOKOTO
YPOBHA MOTHUBOB,
MHTEPeCcoB Y IOTped-
HOCT€Il, OCMBIC/IEHN
COILIMAIbHOTO 3HaYe-
HUsA Ipodeccunt.
T'OTOBHOCTD K BbI-
HOJIHEHMIO TIOJIN-
YHKLMOHATBHOM
NesATeNbHOCTI B 00-
JTACTY TOCTMHUYHOTO
U TYPUCTUYECKOTO
6u3Heca Ha OCHOBe
MHTErPATVBHBIX
SHAHMIA, YMEHMIT U
c110co60B JIeiICTBUIL.

- MeXJy HeJloCTa-
TOYHBIM YPOBHEM
MOTMBALMY, MHTEPE-
COB, MOTPEOHOCTEIT,
OMUQYHKIVIOHAIb-
HBIX BO3MOYKHOCTEN U
YPOBHEM IIPUTA3AHUI
MOJIOZIBIX CHEIaTC-
TOB, IPETEeH/YIOIIX
Ha BBICOKME JJOJDK-
HOCTU B Mepapxun
KOMITaHU

- MEXAY TPaguLy-
OHHBIM COfiepIKa-
HyeM 00pa3oBaHMsA

U TpebOBaHUSIMHY,
[pe/bsIBISIEMbIMU

K COBPEMEHHOMY
npodeccnoHaIbHOMY
YPOBHIO MeHeKepa
— VIHTETPATUBHOTO
CIeranucTa B 06-
JIACTY TOCTUHUYHOI
U TYPUCTUIECKOI

cepnr

Bxirouenue maruc-
TPOB B 3HAYNMYIO

VTSI K&KIOTO U3 HUX
CUTYaLUIO, B KOTOPOIA
OHM UIIYT X HAXO-
AT TUYHOCTHBIN U
mpodecCuoHaTbHBII
CMBIIL, CTPOAT 06pas u
MOJIe/Tb CBOEN JKU3He-
IesITeIbHOCTH, JIAI0T
OIIeHKY pe3y/nbTaTaM
y4e6HOIt paboThI 1
VHHOBALIOHHOTO
TIOVICKA B Pas/INMIHBIX
cdepax nmpaxTmIecKo-
IO IPUMEHEHM S CBOMX
MHTEPeCoB U OTped-
HOCTeI.

Ormpenenenne obyya-
FOIVIMIICST KOMITTIEKCA
MOTMBOB, CTUMY/IN-
PYIOLINX N3ydeHNe

U UCTIONTb30BaHMeE B
MIPAKTUYECKOM JIeATE/Ib-
HOCTH COJlePKaHNsA
LVK/Ia QUCUUIUIVH, KaK
0CHOBBI pOpMIpPOBAHIA
0/ YHKIVIOHATBHOI
KOMITETEHIUI, TNMYHOC-
THOTO 1 TIpodeccno-
H/IbHOTO Pa3BUTNA.

Hamnonuenne nukia
IUCLUITINH, U3y4aeMbIX
B XOJle MarucTepcKoit
IIOATOTOBKY, HAy4YHBI-
MU ¥ TIPAaKTUYECKIIMIU
KOMITOHEHTAMM, Ha-
IIpaB/IeHHbIMU Ha (op-
MupoBaHue npodec-
CUOHA/IbHBIX MOTUBOB,
MHTEPECOB, MOTpeOHOC-
Tell U Lerelt Oymyeit
oMM YHKIVOHAIBHO
IesTeIbHOCTU
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IIpodonicerue mabn. 1

CoBpeMeHHbIE
TpeboBaHMs

[Tporusopeuns

Ocobennocru
MOJITOTOBKM

[legarornyeckne ycmo-
BUA (OpraHM3alMOH-
HbIE, COJlePKaTe/IbHbIE)

Brapnenne pasmny-
HBIMM CITOCOGaMM
YCBOEHMsI COBPEMEH-
HOIT nHpOpMaLN

B 00/1aCTAX 00LIMX

U CIIEIa/TbHbIX
3HAHUIL, IPUMEHEHNE
000011 eHHbIX 3HAHMIT
B IIPaKTUYECKOI
IeATeTbHOCTI.

Ob6agaHne IpoayK-
TMBHBIM MBIIIICHIIEM
U TBOPYECKUMU
CIIOCOOHOCTAMU,
HAIIPaB/IeHHbIMI

Ha OIlepaTUBHOE
YCBOEHHE PasHO00-
pasHoit nadopmann
U CIIOCOOCTBYIOLIMMU
IIPUHATHIO NHHOBA-
LMOHHbIX PELIeHMUIA.

- MeXJly Heobxonm-
MOCTbBIO ITIOBBIIIECHU A
YPOBHSI IIperofaBa-
HMA QyHIaMEeHTab-
HbBIX I CIIeMaab-
HbBIX IVCONUIIJIVH 11
HeJJ0CTaTOYHOCTBHIO
paspaboTaHHOCTH
COBPEMEHHDIX IIeN1a-
TOTUYECKUX TEXHO-
JIOTMIA;

- Me)KJIy IIOCTOAHHO
yBeTII/I‘-H/[BaIOHH/IMCH
06beMOM yuebHOI
uHdopmarym n
HEBO3MOXKHOCTBIO ee
YCBOEHM B IIpoLiec-
ce ayIUTOPHOI 1
BHEYJeOHOII fleATelb-
HOCTV;

CooTBeTcTBUE Tpe-
60BaHMAM TEXHOJIO-
IUii TIPeNoaBaHus
CTIETMATbHBIX 1
00IMX JUICIATIIAH.
YcBoeHne MexIpes-
METHBIX 3HaHMII Ha
OCHOBE BapMaTUBHBIX
TBOPYECKMX 3a/JaHMIA.

[Ipenopasanne
CrielManbHbIX JIUC-
LMIUIMH Ha OCHOBE
MHTErpanyun y4e6Horo
MaTepuana, UCIOb3Y-
€MOJi JI/IA CaMOCTOs-
TETbHOTO YCBOEHNA.
VcnionpsoBanme mpo-
€KTHOII IeATETbHOCTI.
Cospganne pasmMyHbIX
BUJIOB MHOTO(YHKII-
OHA/IbHBIX YUeOHbIX
CUTYaLMIL.

OmnpepeneHne KOMII-
JIeKCa TeIarOrm4ecKmx
TEXHOJIOTHI TEOPeTH-
YeCKOTO U3YIeHVA U
MIPAaKTUYECKOTO BHEI-
PEHNA MHTETPATUBHBIX
IVCLMIUIVH B IIpolecce
TEXHOIOTUYECKIX
IIPAKTHK.

PamonanbHplin u
HayYHO 0OOCHOBAHHBII
0T60p HEOOXOAMMOTT U
JOCTATOYHOIT y4eOHOI
uHbOpMaINy, ee ole-
paTUBHOE OOHOBJIEHNUE
¢ enblio GpopMuposa-
HIA ONMUQYHKINO-
Ha/IbHON KOMIIETEHLIUM
OyayILX MeHePKePOB
TOCTUHWYHBIX U TYPYUC-
TUYECKNX KOMIIJIEKCOB.

O6HOB/IEHIIE aK-
TYa/IbHOI Y4eOHOI
nHpopMarun,
BKJTIOYAIOIIIEN
MHTETPaTHBHbBIE
Hay4HO-TeopeTndec-
Kue U IpaKTIdIecKye
aCIeKThI IIpodeccuo-
Ha/IbHOI cepbl.

AKTUBHOE UCIIONB-
30BaHue yaeOHOI
nHGbOpPMALVH IO CIIe-
I[Ma/IbHO-OpMEHTUPO-
BaHHBIM AUCLIUIIIN-
HaM B IPaKTUYeCKOI
pabore Oypmyiero
CIIeLIMa/IICTa B 00-
JIACTY TOCTMHITYHOTO
U TYPUCTIIECKOTO
6usHeca.
Crioco6HOCTH camo-
KPUTHUYHO OLIEHNBATh
Pesy/IbTaThbl YCBOEHNS
HeOOXOIMMON MH-
dbopmanum, MoCTOsH-
HO IIOIIONIHATD 00beM
3HaHNI, ITOBBIIIATH
TIpodecCroHaIbHBII
YPOBEHb.

- MEXy CTUXUITHBIM
XapaKTepOM CaMo-
CTOSITeIbHOIL pabOoThI
006yJaromuxcs 1
HEOOXOIMMOCTBIO

ee OpraHM3alym B
YCIOBUAX yaeOHOI

U IIPAKTUYECKOM
IeATe/IbHOCTH;

- Me>1<11y BBICOKMM
ypOBHeM TpeboBaHMIT
K GyAyIIuM Criery-
QIMCTaM T10 OBJIa-
OEHUIO MU II0JIN-
(YHKIMOHATbHBIMU
3HaHMAMU U CIIOCO-
6aMu 1eATEIbHOCTI B
0071aCcTV TOCTUHUYHO-
ron TypV[CTI/I‘{eCKOFO
6u3Heca 1 HEBO3-
MO>XHOCTBIO chop-
MIUPOBATh BBICOKMII
ypOBeHb JINYHOCTHBIX
" 1po¢ecCIoHANTbHBIX
Ka4yeCTB B yC}IOBI/I—

AX OI‘paHI/I‘{eHHOI‘O
BpEMEHM Ha y4eOHYI0
U IIPAKTIIECKYIO
pabory;

Bueppenne B
y4eOHBIIl IpoLiecc
y4eOHOT JUCINIIIN-
Hbl «DopMupoBaHKe
0N YHKIVMOHAb-
Holt npogeccuo-
HA/IbHOI KOMITETEH-
THOCTY OYRYIINX
CIIeLMaINCTOB B
cepe rOCTMHIYHOTO
CepBICa U TypU3Ma»
1 GaKyIbTaTUBHOTO
aBTOPCKOTO Kypca
«IIcyxomoro-menaro-
rIyecKas TOTOBHOCTD
OyayIIX MeHeKePOB
TOCTMHWYHOI ¥ TY-
puCTIYecKoit cepbt
K TpodeccrOoHaNnbHOI
IeATeNbHOCTH.

Opranunsanus obpar-
HOJ1 CBA3M: COOTHe-
CeHIe Pe3y/IbTaToB
ycBOeHUs y4e6HOTo
MaTrepuaa 1o MHTer-
PaTMBHBIM MHHOBALI-
OHHBIM JIVICLIUIUIMHAM
C IMYHOCTHBIMU 1
npodeccroHaIbHBIMI
Le/SIMI U 3aJIa9aMIL.

PaspaboTka u BHepe-
HIIe Y4eOHOI HUCINII-
nmHbl «@opMUpoBaHUe
0/ YHKIMOHATBHO
IpodeccroHaNnbHOI
KOMITIEeTeHIIMI OYIyIInX
CIIeLMAINCTOB B chepe
TOCTMHIYHOTO CepBICa
U TypusMar» 1 akysib-
TaTUBHOTO aBTOPCKOTO
Kypca «Ilcuxomnoro-ie-
JlarornyecKas roToB-
HOCTb OyZyLINX MeHes-
>KePOB TOCTUHUYHOI U
TYPUCTIYECKOIT cepb
K TpodeCcCIOHANIbHOI
IeATEIbHOCTI».
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Oxonuarue mab6n. 1

CoBpeMeHHbIe
TpeboBaHNUs

[Tporusopeuns

OcobeHnoctu
MTOJTOTOBKM

Ilegarornyeckne ycmo-
BUA (OpraHM3aLMOH-
Hble, COflepyKaTe/IbHbIe)

YcBoeHme 06y4aro-
IIMMIICS TIOCTOSIHHO
00HOBIALLIENCS
y4ebHoI1 nHbOpMa-
VN, BKIIOYAOIIen
aKTyaJIbHble TEOPUN
u KoHuenuny, pop-
MUPOBaHME CUCTEMBI
Hay4YHBIX 3HAaHUI

U IPaKTUYECKUX
HABBIKOB, HAIIPaB-
JIEHHBIX Ha OCBOEHUE
O/ YHKIMOHAIb-
HOI KOMIIETEHIIN B
00/1acTU TOCTUHNY -
HOTO U TypUCTUIeC-
Koro OusHeca.

- MEXJY Y3KOIl Crlenm-
a/msanyent BbITyCK-
HUKOB MarucTpaTyphl
IO CIIeLMa/IbHOCTI
«MeHePKMEHT opra-
HU3AIUI» Y BBICOKUM
YPOBHEM OOIIeKY/Ib-
TYPHOI 1 CIieliasb-
HOII MH(OpPMaTUBHOC-
TBIO CHIEIMATICTOB B
006/1aCTV TOCTUHUYHOI
U TYPUCTUIECKOI

cdepsr;

- MeX[y He[oCTa-
TOYHBIM ypOBHeM
OpraHM3aLM U IUIa-
HMpOBaHNA II€1Ar0-
TMYeCKOTo IIpoljecca
1 CaMOCTOATE/IbHOI
paboToit 00yJaroIMX-
51 ¢ IpUMeHeHVeM
IIPOrpaMMHOTro obec-
HeYeHMA.

Bxmrouenne B copep-
XaHue 06pasoBaHNs
IIMPOKOTO KPyra UH-
¢dopmanmn, crrocobe-
TByOLIEN hopMu-
POBAHUIO TIMYHOCTH,
Ipo¢eCcCHOHaNTBHOTO
KPyro3opa, BO3MOX-
HOCTU CBOOOJTHOTO
ycBoeHust nHGop-
MAI[UJ B PA3INYHbIX
00/1aCcTAX 3HAHMIL.

IIpumenenue MynbTu-
MeMITHBIX 00yYa-
IOIIVIX IIPOTPaMM,
00€eCIeynBaIINX M-
HUMM3ALUIO CPEfICTB
U BpeMeHM, OITHU-
MU3aIMNIo IpoIlecca
YCBOEHIS HOBOM
nHdpopMalyer 3a cyer
UCIIO/Ib30BAHMS CeTH
Vurepner, ncnonb3o-
BaHMe AVCTAHIMOH-
HbIX popM 06yueHNs.

ITosTanHoe BHEDpE-
HIMe MHTEerpaTUBHBIX
00y4aIoIIX My/IbTI-
MeJIMITHBIX IIPOTPAMM

B IIPOLIECC OCBOEHUA
0P YHKIVIOHATBHBIX
YMEHUI 11 CIIOCO60B
IEeATeIbHOCTI

Buecenme usmenenmit

B MHTETPUPOBaHHOE
cofiepKaHue MyJlb-
TUMEINITHBIX IIPO-
rpaMM, I103BOJIAIOIINX
n00MBaTHCA 3HAYMMBIX
y4eOHbIX pe3y/IbTaToOB B
XOJie TeOPeTUYEeCKOIl 1
TIPaKTUYECKOI MOJTo-
TOBKIL.

Mopepausanus
cucremsl npogeccuo-
HaJIbHOM TTOATOTOBKU
OymyLIMX CIenyaImc-
TOB B 006/1aCTV TOCTH-
HIYHOTO ¥ TYPUCTH-
YeCcKOro OusHeca B
yCnoBusax o6ydeHns
B Marucrparype

- MEXJIy HeloCTa-
TOYHBIM YPOBHEM
npodeccnoHaIbHO
TOTOBHOCTY BBIITYCK-
HIKOB MaFI/ICTpaTypr
K BBIITOJTHEHUIO I10-
YHKIMOHATIBHBIX
poreit B peabHbIX
YCTIOBUSIX JlesITeIb-
HOCTU TOCTMHNIL, "
TYPUCTUYECKUX KOM-
I/IEKCOB U BBICOKUM
ypOBHEM TpeOOBaHMIL
K JIesITeIbHOCTI MO-
JIOIBIX CIIELNAIICTOB
B 006/1aCTM TOCTUHWY-
HOro n TypI/ICTI/I‘leCKO-
ro 6usHeca.

IIpumenenne
COBpEMEHHbIX
MEXIIPEIMETHBIX 1
MHTETPATUBHBIX CIIO-
c060B JeATeNIbHOCTH,
KOTOpBIe 0becredn-
BaT GopMUpOBaHUEe
O YHKIMOHAb-
HOJI KOMIIETEHTHOC-
TU CHELMA/INACTA.
Peanusanus copep-
>KaHUA 00pasoBaHus,
KOTOpOe popMupyer
pogeccroHanbHble
KayecTBa MarucTpoB
B cpepe rOCTUHUY-
HOTO U TYPUCTCKOTO
6usHeca.

CospaHue peanbHbIX
oMM PYHKIVIOHATbHBIX
cutyanuit 1yt Gopmu-
poBaHus mpodeccuo-
Ha/IbHBIX KOMIIETeHIUIT
B paMKaXx BcexX BUJIOB
TIPAKTHK.

Ormpenenenne obbema u
KayecTBa YCBOCHNA UH-
TerpaTUBHBIX 3HAHWIL,
YMeHMUII 1 CIoco60B

VX MICTIONTb30BAHNA B
0/ YHKIVOHATbHbIX
CUTyalMAX.

Hepeoe opzaHusaquHHo-coaepmameﬂbHoe nedazozuveckoe ycnosue, C TOYKIN 3pe-
HUA OpraHM3anNy, NPEAIoaraeT OoInpeneieHne O6y‘{aIOHH/IMI/ICH KOMIIZIEKCA MOTUBOB,
CTUMY/INPYIOIIMX M3Yy4Y€HNE 1 JICIIO/TIb30BaHNE B HpaKTVI‘IeCKOﬁ OE€ATCIbHOCTU IIMKIIA
CIIEIMa/IbHBIX NUCHUIIMH KaK OCHOBBI (bOpMI/IpOBaHI/IH HOJ'II/[(byHKIH/IOHa}'IbHOI‘/‘[ KOM-
IIETEHTHOCTU, TINYHOCTHOTO N np0(becc1/10Haanoro Ppa3BUTNIA; HAIIOTHEHME MK/IA AUC-
UNTIIVH, M3y9aeMbIX B X0/ € MaI‘I/ICTepCKOf/l IIOATOTOBKM, HAYIYHBIMU VM ITPAKTUYIECKMIMI
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KOMIIOHEHTaMJl, HalpaBJIeHHBIMM Ha (QOopMMpoBaHye IPOdeCcCHOHANBHBIX MOTHBOB,
MHTEPEeCOB, IOTPeOHOCTEN! U Iienteit Gy ayleit HoMU(pYHKIMOHAIBHOI IesITe/IbHOCTIL.

Ha HavaspHOM 9Tame MarucTepcKoil IMOATOTOBKM IIEPBBIM OPTaHM3ALMOHHO-CO-
Iep>KaTe/IbHBIM II€JATOTMYECKUM YCIOBUEM SIBIIACTCS MCUXONOZUUECKAS 20MOBHOCHD
6y0yusux cCneyuanicmos 6 cepe e0CHMUHUUHO20 CePUCa U MypuU3Ma Kk Gopmuposariio
NOAUPYHKUUOHATLHOTE NpodeccuoHanvHoli Komnemenmuocmy. Peamusainys TaHHOTO
IIe/JarOTMIeCKOT0 YC/IOBYSI HAallpaBjieHa Ha pOpMIpOBaHIe Y 00YJaOIIMXCsI IIEHHOCTHO-
O JIMYHOCTHO-3HAYMMOTO OTHOIIEHMsI K OyAyIeil fesTenbHOCTI. BHepeHne B mefaro-
TMYECKII IIPOLIECC HAHHOTO YCIOBYS MO3BOISET PA3PELINTh IPOTUBOPEUNsI MEXY He-
JTOCTATOYHBIM YPOBHEM MOTUBALINY, MHTEPECOB, IOTPEOHOCTEN, MOMU(YHKIMOHATBHBIX
BO3MO)XHOCTEJT 11 YPOBHEM IIPUTSI3aHIIT MOIO/IBIX CIIELIMA/IVICTOB, KOTOPBIE IPETEHAYIOT
Ha BBICOKIE JO/DKHOCTI B IEPAPXUM TOCTUHIYHBIX U TYPUCTUUECKUX KOMITAHUIL.

ITcuxosorndyeckasi TOTOBHOCTh OOYYAIOIIMXCS B MAaryuCTpaType K MOMU(YHKINO-
Ha/IbHOII A€SATeIbHOCTU B TOCTMHUYHON U TyPUCTUIECKOIT cdepe MpefoaraeT pa3Bu-
TV CTIEAYIOLINX IICUXO0IOT0-IefAarOrMIecKnX GaKTopoB:

— IOBBILIEHE YPOBHS MOTUBALIIOHHOTO IO/ OYAYIIUX CIIEL[MaTNCTOB B Ipoljecce
06y4eHNs 1 BO BCeX BUAAX IIPAKTIIECKOIT TOATOTOBKY;

— pasBUTHe MHTePeca K Pas/IMIHbIM BUfIAM [IeATeIbHOCTY B TOCTUHUYIHOI 1 TYPIC-
THYeCKOI cdepe;

- ¢(opmynupoBaHme «fpeBa lieyeit», KOTOpble MO3BOIAT 00yJaIMMCs chopmy-
JIMpPOBATh IIOHVMAHNE CBOEN MUCCUU M COOCTBEHHOTO MeCTa B IIpefiIonaraeMoii chepe
IesITe/IbHOCTY;

— IIOBBILIEHNE TIO3HABATE/IBHOI 1 TOVCKOBOI aKTVBHOCTYU MariCTPOB;

- pasBUTHE OPTAHU3ALMOHHBIX CIIOCOOHOCTEI! 1 YIIPaBIeHUeCKIX YMEHWIT, HallpaB-
JICHHBIX Ha OCBO€HME CIIOCOO0B PabOTHI C KOJIETaMI B YCIOBMSX NIPOV3BOJCTBEHHBIX
HIpPaKTHUK.

Opranusanys 1 IUIAHNPOBAHME MOATOTOBKY CIIELMA/IVICTOB HPEAIIONaraeT paspe-
IIeHVe TIPOTUBOPEYNS MEXAY TPAFULIMOHHBIM COfepKaHIeM 06pa3oBaHst 1 TpeOoBa-
HVSIMI, TIPEBSB/ISEMBIMI K COBPEMEHHOMY NTPO(ECCHOHAIBHOMY YPOBHIO MEHEKepa
— MHTETPATUBHOTO CIIEI[MA/INCTA B 06/IaCTU TOCTUHUYHO U TYPUCTUUECKOIT chepbl. ITO
IpeAIoaraeT BKIIOYEHe MAr¥iCTPOB B 3HAUMMYIO UL KaXXIOTO M3 HUX CUTYALNIo, B
KOTOPOJT OHM MINYT U HAXOMSAT JIMIHOCTHBIN 1 MPOQECCHOHAIBHBIN CMBUI, CTPOSIT 06-
pas 1 MOJIe/Ib CBOEIT XXI3HENESTe/IbHOCTH, JAIOT OL[eHKY pe3y/IbTaTaM y4e6HOI paboThl
Y MHHOBAIIMOHHOTO MONMCKA B PaslMYHbIX cepax MPaKTUIECKOTO MPYMEHEHNs CBOUX
VHTePEeCOB 1 IIOTPeOHOCTEIL.

Takum 06pasoM, BaKHEIIINM OPraHU3AIMIOHHO-COIeP)KaTe/IbHBIM YCIOBUEM SIB-
JISIETCSI OIIpefie/ie e CUCTeMBI MH(OPMAIIMIOHHOTO 0becriedeH st B UK/l AMCLUITINH,
HAIIO/THEHHBIX OOII[eHayIHBIMU U MIPAKTUIECKMMU KOMIIOHEHTaM!, HAaIlPaBIeHHBIMI Ha
¢dbopmupoBanne nMpodeccroHATIbHBIX MOTHBOB, NHTEPECOB, HOTPeOHOCTEI U Liereit Oy-
Iyleit HOMU(YHKIMOHAIBHOI AesTeIbHOCTH CIIELVaTNCTOB B 00/IaCTY TOCTUHUYHOTO
U TYPUCTUYECKOTO OM3Heca.

JocTykenne ONTUMaIbHOTO YPOBHSA OPTaHM3ALMOHHO U COJepKaTeNbHOI COCTaB-
JIAOIMX COBPEMEHHOTO IIeJarori4eckoro Ipolecca obecIednBaeTcs OIpefe/ieHneM
KOMIIIEKCA TIefJarOTMIeCKIX TeXHOTOI M YCBOEHNS PAllOHATIbHO OTOOPaHHOIT, He06X0-
IMMOIT ¥ JOCTATOYHOI y4eOHOI NH(OpPMAINY, ee OIIePAaTUBHBIM OOHOB/IEHEM C II€/IBI0
¢dbopMupoBaHus MONMUPYHKIIMOHAIBHO KOMIETEHINN OYAYIINX MEHEIKepoB B cdepe
TOCTMHMYHOTO M TYPUCTNIECKOTo O13Heca.

Bmopoe opeanusayuonno-codepicamenvroe nedazozuueckoe ycuosie, C TOUKY 3peHIsI
OpraHM3aLNy, TIPEAIIOIaraeT Opefe/ieHe KOMIUIEKCa ITearorn4eCKIX TeXHOIOT I Te-
OPETNYeCKOr0 M3YUEeHUs ¥ MPAKTUUECKOTO BHELPEHMsI MHTETPATUBHBIX AVCLUIUINH B
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HpOLiecce TEXHOTOTMYEeCKMX IIPAKTUK; C TOYKU 3PEHVS COflePIKAHIS, 9TO PALMOHAIbHBII
Y HAy4HO 0OOCHOBAHHBI 0TOOP HEOOXOAMMOIL U JOCTATOYHOI YueOHOI MHpOpMALIIL,
ee oIlepaTBHOE OOHOBJIEHNE C Lebl0 GOPMUPOBAHNS MONUPYHKIIMOHAIBHON KOMIIe-
TEHTHOCTY OYAYIINX MEeHEPKepOB B cepe TOCTUHIIHOTO I TYPUCTUIECKOTO Ou3Heca.

[TnannpoBaHue cofiep>KaHusA y4eOHOrO MaTepyaaa IMpeAIosIaraeT palyMoHaIbHBIN
ot6op nHpOpMaIWIM, HEOOXOAUMOIL U JOCTATOYHOI [/Is1 OCBOEHMs IIPOrPaMMbl 00yUe-
HIIA, OIIpefie/ieHNe STAIOB 1 JIOTMKY BHe[PEeHVIs MefarornuecKmuX TeXHOIOIMIA C 1Ie/IbI0
(dbopMHUpOBaHMS CHCTEMBI MEXIIPEMETHBIX U MHTEIPATMBHBIX 3HAHUIT ¥ OYAyIIUX Ma-
TUCTPOB.

ITo cyTu, u3 4ncia yxe pa3pabOTaHHBIX B [EJATOrMYeCKOll MPAKTIKe HeOOXOAUMO
BBIOPATD TaKye TEXHOIOTUI IIPEIIOAaBaH, KOTOPbIE OBl CIOCOOCTBOBAIN aKTUBU3ALINN
MHTepeca CTYIeHTOB K YCBOCHUIO HeOOXOAMMOI I JOCTATOYHOI NH(OPMALINA B YCIOBHU-
AX ayJUTOPHOIT pabOTBL, a TAKXKe CTUMY/IMPOBAIN TBOPUECKYIO aKTMBHOCTD O0YYaIOIVX-
Cs1 TIPY BBIIIOJTHEHNUM CAMOCTOSITENbHOI paboTsl. Kpome Toro, Heobxommnma paspaboTka
aBTOPCKIUX IIPOEKTOB.

JlocTyrKenne BbICOKOTO YPOBHA peanusalyiyi OpTaHU3alMOHHO ¥ COfep KaTeIbHOM
COCTAaB/IAOIINX IIeJAarOrM4ecKoro Mpolecca MO3BO/IsAeT BHEAPUTh CUCTeMY OOpaTHOI
CBsI3M, CHOCOOHYI0 0becIeunBaTh KOHTPOJIb 32 KAUeCTBOM OCBOEHNs y1eOHOTO MaTepa-
J1a I COOTHOCHTD €TO C TOCTAaB/IEHHBIMM Lie/IAMM U 3afadaMIL.

[Tranupyst cofepskanme yae6HOro MaTepuaa, IperoaBaTeIy JODKHBI YeTKO Ipef-
CTaB/IATb cebe U [AaBaTbh BO3MOXKHOCTb OCMBICTMBATh MaryCTpaHTaM, Ha KaKOM 9Tale
obydeHMs1 1 Kakoll y4eOHBI MaTepyan JO/DKEH OBITh PaCCMOTPEH M OCBOeH. B ycio-
BUSAX IIefJarOTMYeCKOro MpoLjecca CIefyeT YYUTbIBATb CTelleHb YCBOGHN M IPaKTIdec-
KOJI ITpOpaboTKM obydarommmuca ydebHoro Matepuana. CyObeKTbl y4e6HOro Ipoliecca
(mpemopaBaTenM ¥ MaruCTPAHTBI) JO/DKHBI OBITH TOTOBBI OTBETUTDH Ha BOIPOC, XOPOIIO
JIM OCBOEH Y4eOHbIIT MaTepyas, U TOIbKO IOC/Ie 9TOTO MEPENTH K CIeAYIOLleMy pasieny,
Mopyiio. PaccMarpuBas copiepikaHie KaXKoit M3 AUCLUIUIVH KaK 4acThb IPpodeccroHab-
HOII MOZITOTOBKY BBIIYCKHMKOB, HEOOXOAMMO IMOHMMATD I ee (YHKINIO KaK CpeAcTBa
Hosy4eHus NHGOpPMAIVN 110 CllelanbHOCTI. BMecTe ¢ TeM TpebyeTcs ocyliecTBIeHe
MEeXXIIPeIMeTHbIX CBs3ell BCeX LMKIOB AUCLUIUINH C Lenbl0 pOpMUPOBaHMsI HHTETPa-
TMBHBIX 3HAHWIT VI yMEHMWIT, @ TAK)Ke (PyHKIVOHAIBHBIX CIIOCOOOB IesITe/TbHOCTIL.

O6061ieHNe Crenanu3upOBaHHbIX ¥ MEXIIPEIMETHBIX 3HAHUI U CIOCOO0B feric-
TBIIT OCYILECTB/ISIETCS B XOJle OCBOEHIsI MHTETPATUBHOM AVCHUITINHBL «DopMupoBaHe
HO/MU(YHKIMOHAIBHOI MPO(eCcCHOHANTbHOM KOMIIETEHTHOCTH OYAYIINX CIEIValTNCTOB
B cdepe TOCTVHIYIHOTO CepBrCca M TypusMa» U (akyabTaTMBHOTO Kypca «IIcuxosoro-
Hefjarorudeckasl TOTOBHOCTb OYAYIINX MeHeIKepPOB TOCTUHWYHON U TYPUCTUUECKOI
cepsl K mpodeccHOHaNbHO [esATebHOCT». Pe3y/bTaThl YCBOEHNSI TEOPETMIECKOI
nHpopManyy 1 chOpMUPOBAHHOCTD IMPAKTUYECKUX HABBIKOB SIBIIIOTCS OCHOBOI IS
OL{eHKV TOTOBHOCTH BBIITYCKHIMKOB MAaruCTPaTyphl K IPOQeCcCrOHAIBHOM [ieATeNbHOCTIA.

Tpemve opeanusayioHHo-codepiramenvHoe neddzoeuteckoe ycio6ue IpefIIoIaraeT B
OpraHM3aLIOHHOM IITaHe 0OPATHYIO CBs3b (COOTHECEHME Pe3yIbTaTOB YCBOCHMSA y4eh-
HOTO MaTepuaja IO MHTETPATUBHBIM MHHOBALMOHHBIM JUCHUIUIMHAM C TMYHOCTHBIMU
U 1mpoeCcCHOHATBbHBIMI Le/IAMI 1 3a[iadaMit), @ B COIepPXKAaTeIbHOM — Pa3paboTKy 1
BHefipeHMe yueOHOI pucnuminusl «PopMupoBaHye HOM(pyHKINOHATBHON mpodec-
CUOHA/IPHOI KOMIIETEHTHOCTH OyAyIIUX CIELMaINCTOB B chepe TOCTHHIUYHOTO CepBUCa
u TypusMa» 1 (akKyIbTaTHBHOTO Kypca «IIcuxomoro-megarorndeckas rOTOBHOCTb Oy-
AYLIMX MEHEKEePOB FOCTUHIIHOI U TYPUCTIIECKOTT Cephl K podeccnoHanbHOI fe-
STETIBHOCTI».

BBICOKMIT ypOBEHD TOTOBHOCTH OYYILIVX CIIELMAIVCTOB B 06/1aCTH TOCTUHIIHOTO 1
TYPUCTUYECKOTO O3Heca HeBO3MOXKeH 6e3 chOPMUPOBAHHOCTH Y 00YIAIOIIIXCST SHAHMIT
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U CIIOCOOOB JIEATENIBHOCTY B 0OIACTM COBPEMEHHBIX MH(OPMALVIOHHBIX T€XHOJIOTMIL.
V3BecTHO, YTO My/IbTUMeAMITHAS IIPOrpaMMa 00/1afjaeT MaKCUMaIbHON addekTuBHOC-
TBIO: ee TeXHMYeCKIe BO3SMOXKHOCTY 00eCIednBaoT OOPaTHYIO CBA3b MEXKAY KOMIIbIO-
TEPHOII IpOrpaMMoit 1 06ydaeMbIMu. My/IbTUMeUITHASL Cpefla BBICTYIIAET KaK IIOJIHO-
IIeHHBIN «ITapTHEpP» [IMaiora, MpefcTaBadeMas o0yJaoImMca ydebHas MHPOPMAIVIA
MO>KET IIPUHNUMATD Pa3/INIHbIN BUL (MHTEPAKTUBHbIE TEKCTOBbIE CCBIIKIL, POPMYIIBL, MII-
JIOCTPALVM TEXHOTOTMYECKVX IIPOL[ECCOB), COOTBETCTBYIOLINIL TIOOBIM TPeOOBAHUAM U
IpeCTaB/IeHNsIM [0/Ib30BaTe 1. Pa3HOOOpasHble TeXHIYECKNe BOSMOXKHOCTY MY/IbTHU-
MeIMITHO IIPOTPaMMBI II03BOJIAIOT OYAYIEeMY CIIeLaNTUCTy B 00/1aCT TOCTUHIYHOTO U
TYPUCTCKOTO OU3Heca CaMOCTOSITE/IbHO MOJIeMPOBATb YIeOHBII U TIPOM3BOJCTBEHHBII
IIPOLIECC, MCXOA U3 COOCTBEHHBIX IICUXOMIOIMYECKMX OCOOEHHOCTEN U 3CTETUIECKOTOo
BKyCa, YTO BHOCUT UTPOBOII MOMEHT B OOydeHIe U MOBBIIIAeT MOTUBALINIO K 0OYIeHIO.
DuKCMPOBaHHBII A/ITOPUTM CTPYKTYPBI y4eOHOTO MaTepuaa, IPefCTaBIeHHBII C TIOMO-
I[bI0 MY/IBTUME/MITHOT IPOrPaMMBI, HallelMBaeT 0OYYaIOIerocs Ha peleHne yaeOHbIX
3ajlad U TeM CaMbIM Ha JJOCTIDKEHNe Lie/in 00ydeHnsa. Bo3MOXKHOCTY My/IbTUMeRUITHOM
IPOrPaMMBI O3BOJISIOT IIOBBICUTD KaueCTBO y4eOHO MHPOPMALNIL, e/Ial0T BO3MOXK-
HBIM pasBYBATh II03HaBaTe/IbHBII MHTEPEC MarXiCTPOB K CBOeI OyRyIell CIelagibHOC-
TU, PAaCIIUPATH UX IPOPECCHOHAIBHBIN KPYTo30P.

OpHaKO OFHVMM JIMIIDb TeXHWYECKVMIU BO3MOXKHOCTSAMU KOHIIENITya/lbHas 000CHO-
BaHHOCTD IIPMMEHEHVsI MY/IbTUMENITHOI IPOrpaMMbl /it GOPMUPOBAHMS HEOOXOAM-
MBIX MOTMBOB K OCBOEHMIO IIPOTPaMMBI IIOJTOTOBKM OYAYIINX CIELMaTICTOB B 00/1acTy
TOCTMHUYHOTO U TYPUCTUYECKOTO OM3Heca He OrpaHMYMBAeTCs. BaKHO YUUTBIBATH U
IICUXOJIOTO-TIefJarOTMYecKoe BO3JEIICTBIE, KOTOPOe My/IbTUMeUIIHASA IPOrpaMMa OKa-
3bIBaeT Ha 00y4arolierocs B mpoljecce paboTsl ¢ Heit. K TakuM mcuxonoro-neparorudec-
KuM (paKTOpaM OTHOCATCS:

— IOBBbIIIIEH)e MOTUBAL[MOHHOI TOTOBHOCTH K Oy/yIIlell paboTe B yCIOBUAX MIPOM3-
BOJICTBEHHBIX IIPAKTHK;

- popMMpoBaHIe HABBIKOB I CIOCOO0B CAMOCTOSITE/IbHOI AesITe/IbHOCTH;

— IIOBBIIIEHVE TIO3HABATE/IBHOI aKTVBHOCTY JIMIHOCTH;

- pasBuUTHe BOOOpaXeHMsI 1 MHTeP]EICHOTO AM3alTHEPCKOrO BKyca OyAYLIMX Me-
HeJKepOB TOCTHMYHOTO U TYPUCTUYECKOTO OM3Heca;

- pasBuTre MHGOPMALMOHHOI Ky/IbTYPbl TMYHOCTH, OPTAHM3ALMOHHBIX CIOCO6-
HOCTEJI U YIIPaBIeHIeCKUX YMEHNUIT 1 HABBIKOB.

Takum 06pasoM, ¢ TOUKY 3peHMsT ICUXOTOTNYECKIX, TIeJaTOTNIeCKUX 1 MEeTOAMIeC-
KX HPEeNMYIeCTB, pa3paboTKa ¥ BHEAPEHNe VHTETPATUBHBIX MY/IbTUMEINITHBIX IIPO-
TpaMM B y4eOHBIIl IPOL[ecC AB/IAETCs YCmoBUueM 3¢ (HeKTUBHOIO 00yUeHNs], TO3BOISIO-
VM CTUMY/IMPOBATh POCT TMYHOCTHOTO I IPO(HeCcCHOHATIBHOTO PasBUTHA.

Yemeepmoe opeanu3ayuoHHO-co0epicamenvioe nedazoeu4eckoe ycuosue IpefIosa-
raeT [O3TAITHOE BHEJPEHVIe HTETPATUBHBIX 00YUAIOINX MY/IbTUMEAUITHBIX IPOTPAaMM
B IIpOIlecce OCBOEHsI OMU(YHKIMOHATBHBIX YMEHNUIT 1 CIIOCOO0B fesiTebHOCTH. B co-
IeprKaTeJIbHOM IUIaHe — BHeCEHMe VISMEeHEHNIT B IHTEIPUPOBaHHOE COfiepyKaHle MY/Ib-
TUMEIUITHBIX IPOrPaMM, TO3BOJLIIOIINX JOOMBATHCS 3HAUMMBIX YUeOHBIX Pe3y/IbTATOB B
XOJle TeOPeTUYeCKOIl ¥ IPaKTNIeCKOJ HOATOTOBKIL.

OpraHusaius megarornyeckoro mnpoiecca, paspaboTka He0OXOAUMOTO U TOCTATOY-
HOTO COJEPIKaHVsI U MHTETPATUBHBIX TEXHOIOTHUIT 00yIeHNs, BHEPEHIIE COBPEMEHHBIX
MH()OPMAIVOHHBIX METO/[OB IIPENOIaBaHs 1 yIeHNs HAallpaB/IeHbl HA CO3JaHMe YCII0-
BUIT JIs1 TIPAKTMYECKOJT IIOATOTOBKY CIIEI[VaTICTOB MHTErPATUBHOTO NpOdWMLI, KOTO-
PBIMU SABILIIOTCS OyAyIine MeHe[Kepbl TOCTHHUYHOTO U TypUCTIIecKoro 6usHeca. Ile-
pedeHb (GyHKIVMOHATBHBIX 00S3aHHOCTEN, C KOTOPBIMM MOTYT CTOJIKHYTBCSI MAarucTpbl
II0C7Ie OKOHYAHMA BY3a B IIE€PBbIIl IIEpMOJ, IPAKTUIECKOMN NeATENbHOCTH, OTpOMeH. B pe-
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QJIbBHOM TIPAKTVKE MOJIOAbIE CIIENVAIVICTDBI NJOJDKHBI IPOABUTH HOTII/I(l)yHKIH/IOHa)'[I)HyIO
KOMITeTeHTHOCTb. C 3TOJI Lje/Ibl0 BOCCO3/IAIOTCA MHTEIpaTUBHBIE CUTYaLM Ipodeccu-
OHAJIBHOTO O01IeH s, IPUOMIKeHHbIe K eCTeCTBEHHOII cpefie, 00yJaroIuecst IoaydaoT
BO3MOJXHOCTDb IIPMMEHATDH CO6CTB€HHI)I€ 3HaHMA B yCITOBUAX IIPpOM3BOACTBEHHBIX ITPAK-
THK, B XOJi€ 3allIUThl aBTOPCKUX ITPOEKTOB, HAYYHO-MCC/Ief0BATENbCKIX IIPE3eHTAlINIT Ha
MHOCTPaHHBIX sI3BIKAX, IOATOTOBKY MaTepUajIoB I MyO/IMKaLMil B )KypHaIax u coop-
HMKAaX CTaTell.

B a0t cBs13u paspaboTka, 060CHOBAHNE U BBIIIOTTHEHE KOMITIEKCA KOMMYHUKATUB-
HBIX CUTYalUIl ABIAETCA OJHUM 13 BaKHENMIINX OpTaHM3A[MOHHBIX U COJlep>KaTeTbHbIX
Iegarorm4eCKmx YCHOBV[ﬁ[ 3(1)(1)6KTI/IBHOCTI/I IIeJaroruvecKoro Impouecca. Brinmonuenne
YKa3aHHbIX I1e[JaTOTNYEeCKIX YCIOBUIL GyfeT CIoco6CTBOBATH IPEOOIEHITIO TICUXOTIOT -
1ecKoro Gappepa Ipu o6IeHn ¢ pabOTHUKAMM TOCTUHUYHBIX U TYPUCTUIECKUX KOMII-
JIEKCOB, IIPV BBIIIOTHEHUN HO}II/I(i)yHKIU/IOHaTII)HbIX BUOOB NE€ATE/IbHOCTU. ITO MO3BOIUT
IPUCTYIINTD K HEIOCPEACTBEHHOI [esATEe/NbHOCTI CPasy IIOC/Ie 3aBepIIeHNsT 00yIeHNs
B By3€ U IIOJIOKUTENBHO OTPA3UTCS Ha pe3ybTaTax paboThl y)Ke Ha IEePBOM JTalle fie-
ATENIbHOCTU.

ITamoe opeanusayuonHo-codepicamenvHoe nedazozu4ecKoe ycnosue CBI3aHO C CO-
30aHVeM PeaIbHBIX MOMNQYHKIMOHAIBHBIX CUTyalnil 111 GopMupoBanyst mpodeccu-
OHAJIbHbIX KOMHeTeHHI/Iﬂ B paMKaX BCE€X BUIOB IIPaKTUK. C TOYKM 3pe€HMs COAEPIKaHNA
— OIIpenenenne 061>eMa 7 KaueCcTBa yCBOGHI/I}I VHTETPaTUBHBIX 3HaHMI7[, yMeHV[ffI U CITIOCO-
60B MX UCIIONIB30BaHMA B MONMNQYHKIIOHATBHBIX CUTYaLMsX.

Peanmsauma 3AK/TIOYNTEIbHBIX OPTaHU3ALVIOHHO-CONEPIKATE/IbHBIX II€NATOTrNYIEeC-
KX YC/IOBUII B pealbHOM IEJarorMiecKoM Ipoliecce MO3BOAET pa3pelnTh IPOTUBO-
peunst MeXXIy HeOCTATOYHBIM YPOBHEM NPOdeCcCHOHAIBHOM TOTOBHOCTH BBITYCKHUKOB
MaI‘I/ICTpaTypr K BBITIOJTHEHUIO HO)II/I(i)yHKIH/IOHaHI)HbIX pone]?[ B p€aJIbHbIX YCIOBUAX 1€~
ATEIbHOCTU TOCTMHNUILL 1 TypI/ICTI/I‘IeCKI/IX KOMITJIEKCOB 11 COBPEMEHHBIM BbICOKVIM ypOB-
HeM TpeOOBaHMIT K AeATENbHOCTI MOTOABIX CIEINATICTOB B 06/IaCTM TOCTUHUYHOTO 1
TYPUCTUYECKOTO OM3Heca.

Ilemarormyeckuii 3KCiepyMMEHT

OpHMUM U3 Ba)KHBIX IT0Ka3aTesell kKadecTBa pOpMIPOBAHVA IOMUPYHKIVOHAIBHO
KOMIIETEHTHOCTH SIBJISIETCA YPOBEHD ee cOPMUPOBAHHOCTIL. B cofieprKaTe/bHOM ITaHe
KOMIIETEHTHOCTb MO>KHO IIPOJMarHOCTMPOBATh Ha OCHOBE BbIP@)KEHHDIX aKIIeHTyal[Uil:

- [IeATeNbHOCTHOI (MCIIO/IB30BAHNE 3HAHMII B YCIOBMAX NPOQECCHOHATBHOIN fie-
SITEIbHOCTY B Ka4€CTBE MEHEIPKEPOB B TOCTMHNYIHDIX U TYPUCTUIECKUX KOMHHeKcaX);

- KOTHUTUBHOII (3HaHMe ¥ TIOHMMaHIe 0COOeHHOCTeil IPOeCCHOHATBHOI fieATelNb-
HOCTH B c(hepe TOCTUHIYHOTO 1 TYPUCTIIECKOTO O13Heca);

- IUYHOCTHO (HI/I‘IHOCTH&H caMopeann3anmsa B Ka4e€CTBE MarucTpoB — MEHEPKEPOB
FOCTMHWYHOTO U TYPUCTUIECKOTO CEePBICA).

Tabnuya 2. YpOBHU NPOABIEHNA aKIEHTyaluii NOMNQYHKIMOHATbHO KOMIETEHTHOCTH 6y-
BYLMX MarMiCTPOB TOCTMHWYHOTO Y TYPUCTMYECKOTO CepBIICa IO ¥ MOC/e 9KcnepuMeHTa (B %)

Yposun Jlo axcnepumMenTa ITocne akcnepumeHTa
AKICHTYaVN Husknit | Cpegumit | Boicokmit | Hwmskmit | Cpegumit | Boicoxmit
IleATeNnbHOCTHO 36 47 17 7 46 47
KoranrnsHOM 51 42 7 12 40 48
JIYHOCTHO 50 41 9 10 57 33

B skcmepuMmeHTe 1O AMAarHOCTMKE aKI[eHTyallMil, CBA3AHHBIX C NMPOSABIEHMEM IIO-
MYHKIMOHAIPHOM KOMIIETEHTHOCTH OYAYLINX MEHEPKePOB TOCTUHIYIHOTO U TypPUC-
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TUYECKOTO CepBUCa, IPUHAMN yYacTie 157 CTyAeHTOB-MarucTpanToB (cM. TabsI. 2, nua-
rpammel 1, 2).
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Puc 1. YpoBeHb NPOABIEHNA aKIEHTYaluI NOMNQYHKIMOHATbHOI KOMIIETEeHTHOCTH
OyAyLIMX MaTMCTPOB TOCTUHUYHOTO ¥ TYPUCTIYECKOTO CEePBICA 0 9KCIepuMeHTa (B %)
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Puc. 2. YpoBeHb NPOABIEHNA AKIeHTyalny MomuQpyHKINOHATHHOIT KOMIIETEHTHOCTI
GyIyImX MArNCTPOB TOCTMHIYHOTO M TYPHUCTITYECKOTO CEPBYICA ITOC/IE IKCIIepUMeHTa (B %)

JInsa MaTeMaTN4ecKoro M3MepeHNs aKIleHTyaluil IpUMeHAINCh pa3anyHble Ipolie-
TypBbIL:

— IIPY AMATHOCTYMKE YMEHMII, XapaKTePHBIX /L1 HOMMYHKIMOHATbHOI KOMIIETEHT-
HOCTM, — JIOTMYECKIe U IPaKTUYecKie 3a/jaHysl IPOoPeCcCUOHaNTbHO-OPYEHTHPOBAHHOTO
TUTIA;

— IIpM JVIATHOCTUKE KOTHUTVBHBIX IIPOLIeCcCOB (OPMMPOBAHNA IOMUPYHKINOHAIIb-
HOJI KOMIIETEHTHOCTY — TECTOBBIE 3aJaHVsA TBOPYECKOIO XapaKTePa;

— /1A BMAaTHOCTMK! HaBbIKOB, CBSI3aHHBIX C CaMOpeann3anyei IMYHOCTH 6y;1y1uero
MarucTpa, — Keichl C peaJlbHbIMM >KU3HEHHBIMI 1 IIPO(eCCHOHANIBHBIMU CUTYALUAMI,
XapaKTEPUSYIOLIVIMU nonmbyHKuMOHaanyfo KOMITETEHTHOCTb B YC/IOBUMAX PEaNbHON
IpodeccHOHaNbHO JeATeTbHOCTI.

ITo manubIM (TAbI. 2, JyarpaMmsl 1, 2) BUJHO, YTO MPOC/IEXXMBAETCSA ITOTOKUTEND-
Has JMHAMMKa B aKleHTyanuAx. KonnuecTBo MarncTpaHTOB, UMEIOIUX BBICOKUI YpO-
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BEHb JIMYHOCTHO-OPUEHTUPOBAHHDIX 3HAHMI, YMEHMI U HaBBIKOB, COCTaBUIO 33%, 4TO
Ha 24% BblllIe, 4eM 10 3KCIepuMeHTa. KommiecTBo MarucTpaHTOB, UMEIOLINX BBICOKMIA
ypOBeHb KOTHUTHMBHOII aKLleHTyauuy, — 48%, 4To Ha 41% Bblllle, YeM [0 SKCIIepUMEHTA.
KonnuecTBo MarucTpaHTOB, MIMEIOMIMX BBICOKUII YPOBEHD JIeATEIbHOCTHON aKIleHTYya-
uni, — 47%, 4To Ha 30% BblIllIe, YeM [J0 IKCIIepUMEHTa.

O1eHka ypoBHel IpOsABIEHUA aKILeHTyallMil B YCTOBUAX dbopmmpoBanus monu-
(YHKIIMOHATBHOI KOMIIETEHTHOCTH (Ha ayAUTOPHBIX 3aHATUAX-IIPAKTUKyMax Y IIPON3-
BOJICTBEHHOJ NpAaKTMKe) MIPOBOJM/IACH HA OCHOBE MCIIO/Ib30BaHMS IICUXOMETPUYECKIX
MeTO/I0B (KOMIUTEKCA TeCTOB I 3a/JaHMIT), OTBETHI Ha KOTOPbIe 00001IaIICh IKCIIEPTaMu
C MOMOIIIBIO METOJIOB MaTeEMATUYECKOT'0 aHa/IM3a.

HI/ICKYCCI/IOHHBIC BOIIPpOCHI

)II/ICKYCCI/IOHHI)IMI/I OCTAaKTCA BOHpOCbI, CBA3aHHBIE C ITOVMCKOM OIITUMMA/JIBHOTO CO-
YeTaHusl OPraHM3aVOHHO-IIEJArOrNYeCKUX YCIOBMIL ¢ UM(POBBIMU TEXHONOTUAMN U
pecypcamu: un¢poBoe 06pasoBaHIe CelTIac BOCIPMHUMAETCS KaK a/IbTEPHATUBA TPa-
LMIOHHOMY 00Pa30BaHIIO, OHO II03BOJISET IIOIYYUTh AUIUIOM AUCTAHIMOHHO, MHOT/a 6e3
OOJDKHOTIO ypOBHH HOIH/I(byHKIH/IOHaHbHOI/UI KOMIIETEHTHOCTN. STO OTpI/IHaTeHBHO BINAET
Ha Ka4eCTBO IOATOTOBKM MeHepKepoB. Heo6XxonmmMo pasyMHOe coueTaHue TMYHOCTHO-
r0, JUCTAHI[MOHHOTO U IIPOM3BOACTBEHHOTO OOILIEeHN, a 3TO TpedyeT 6oJiee IIPOKOro
IIeJJarOrM4ecKOro VCCIeOBaHM.

3akmroueHne

O6ocHoBaHHBIe, pa3pabOTaHHbIE I peaN30BAHHbIE OPTaHM3ALMOHHDBIE U COLEp-
JKaTe/bHbIE TIeflaTOTMYEeCKIe YCIIOBNA HAIPaB/IeHbl Ha paspelleHe IPOTUBOPeUNil, Cy-
I[eCTBYIOINX B CIICTeMe BbIciIero obpasosanms Poccuiickoit Penepannn. OcHoBaHUEM
ABUIOCH M3ydeHMe M 0600IeHIe ONBITA OITOTOBKY MaT¥ICTPOB TOCTUHUYHON U TypuC-
TIYIECKOIL Cepbl B OT€UECTBEHHBIX U 3aPYOEIKHBIX BY3axX.

Anams ¢punocodCcKoit, ICUXOMOINYeCKON U TearOrNYecKoll TUTEePaTyphl I03BO-
JINJI KOHKPETU3MPOBATH IIOHATIE 0P2aHU3AUUOHHO-Co0epamenvHoe hedazozuieckoe yc-
J1061le, KOTOPOE B TIPOIIECCYya/TbHOM IUIaHe TIPefIoJIaraeT:

- He0OXOAVMOCTb 1 BO3MOXKHOCTD Pa3paboTarh 1 0G0CHOBATD MPEAIIOCHIIKI, @ TAK-
»Ke MOfieTMpyeMble pe3y/IbTaThl IIefJarorNM4ecKoro IPOoIlecca;

- QHQIN3 TPALULIVOHHOI IPAKTUKY U OLEHKY PIICKOB COBPEMEHHOTO PasBUTHS Iie-
JIaTOTMYeCKOIl HayKu;

- U3ydeHNe COBPEMEHHBIX TPeOOBAHMII K PeaIbHOII IPAKTIKE, OIIpefeIeHe NHHO-
BaILlMOHHBIX MOJIXO/IOB K IIPEOJIONIEHNI0 CTIO>KHOCTEN ¥ TPYAHOCTEN B OCBOEHNU COBpe-
MEHHOII Hay4HOI nHpopMarmy;

- paspaboTKy, 060CHOBaHNE ¥ peamn3aliio MefarornyecKoil TEXHOIOTIH, KOTOpas
[O03BOJIIET CYObEKTAaM IIearOrMIeCcKOro Mpoliecca MOMYYUTh MAKCUMATbHO MHTErpa-
TUBHBIN Pe3y/IbTaT B OCBOCHNM y4eOHOTO MaTepuara.

BeisiBIeHHOE yCmoBUe MO3BOMMIO CHOPMUPOBATD HMOMUPYHKIMOHAIBHYI0 KOMIIE-
TEHTHOCTbD, IPEMNONAralolyl0 peannsanuio HeCKOMbKMX (YHKIWIT (OIepaTMBHO-MO-
611bHOI, MH(POPMALMOHHO-KOMMYHIKATIBHOI, MEXXKY/IBTYPHOIL U [ip.), HEOOXOLMBIX
1A TpodeCcCHOHANbHO IeATeNbHOCTY MEeHePKepa B COBPEMEHHBIX KOHKYPEHTHBbIX yC-
JIOBMSIX.

CopepskaHue, CTPYKTYpa, TEXHONOTUY ¥ (PYHKIMU OpraHM3aIMOHHO-TIelarorniec-
KIX YCI0BUIT (GOPMUPOBAHNMS HOMUPYHKIMOHAIBHOI IPO(eCCHOHATBHOM KOMIIETEHT-
HOCTY GYIYIIVX MeHeKepoB B chepe FOCTUHNYIHOTO CEPBICA M TYPM3Ma JO/DKHBI BKITIO-
YaTh:
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1) IICMXO/IOTMYECKYI0 TOTOBHOCTD OYAYILIMX MArucTpoB B cepe TOCTMHNIHOTO cep-
BICa U TYpU3Ma K POPMMUPOBAHNIO TONUPYHKIIMOHAIBHOI IPOQeCCHOHAIBHON KOMIIe-
TEHTHOCT;

2) BajieHMe CUCTeMOI 060OIIeHHBIX 3HAHUIT U CIIOCOOOB [eVICTBUI B PasIUIHBIX
o671acTsAX 061Iell U CrelyanbHON NHPOpMaINy;

3) pasBuTHe IIPOJYKTUBHOTO MBILIIEHNSI M TBOPUYECKUX CIIOCOOHOCTEI, HeOOXOI-
MBIX CIIELMAIVCTaM Jisi GOPMUPOBAHNSI MHHOBAIMOHHOTO CTHISI OOIEHNS U f{esITeNb-
HOCTU B c(pepe TOCTUHIIHOTO U TYPUCTUYECKOTO O13Heca;

4) crtocO6HOCTD OLIEHNMBATD Ka4eCTBO YUeOHOI U IIPOV3BOACTBEHHOI AesITe/IBHOCTH
MAarucTpoB, Pesy/IbTaThl OCBOEHIISI HEOOXO[UMOII [/Ist IIPAKTIIECKOTT paboThI MHpOpPMa-
LV

5) ¢opmupoBaHIe Ip1eMOB y4eOHOIT U TIPAKTUYECKOIT IesITe/IbHOCTH, HAllPaB/IeH-
HBIX Ha OCBO€HIIe MH(POPMALVIOHHBIX TEXHOJIOTMII B IIPOLeCCe OBIA/IeHVISI ITO/MYHKIM-
OHAJIbHOII KOMIIETeHI[Hell B 06/IaCTH TOCTMHUYHOTO U TYPUCTUUECKOTo O13Heca.

Komrutekc 31X KOMIIOHEHTOB obecriedn popMIUpoBaHye MomMpyHKIMOHATBHO
KOMIIETEHTHOCTI Y OYAYIIMX MeHeIXKepOB: OHM CTalM aKTMBHO y4acTBOBATh B Cep-
BIUCHOM ON3Hece, WMCIIO/Ib30BaTh COBpeMeHHble MH(POPMAIIIOHHO-KOMMYHIKAIIMOH-
Hble CPEJICTBA, JIy4llle OPMEHTUPOBATHCS B TOCTMHUYHON ¥ TYPUCTUIECKOIT cdepax me-
ATENbHOCTY. B By3e mosiBMIach efyHas MHTErPaTUBHAs (MEXAMCIMUIUIHAPHAS) OCHOBA
HOJTOTOBKY MaruCTpoB, HOBble 3(p(PeKTUBHDBIE CTPATETUM U TEXHOJIOTUN MOJTOTOBKM
MeHeKePOB. DTO OBUIO OATBEPIK/EHO B IIOJIOKUTEIBHOI JUHAMIKE KOTHUTUBHOIL, Jie-
ATENBHOCTHO, MTMYHOCTHO aKLIeHTYallWIA.
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