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Editorial:
Plus ¢a change; c’est la méme chose!

Nick Rushby
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I received a shock last month. Forty years ago I wrote a book called An Introduction
to Educational Computing, and now the publishers have written saying that they want to
republish it in its original form as part of a programme to revive some of their key titles.
Their reason is that they believe these titles “very much reflect the context of the times in
which they were published. For newer libraries, it represents a chance to build up where,
for various political or economic reasons, library holdings have been neglected in the past
50 years but budgets are still strong.”

Well, this was all very flattering but it was a surprise none the less! I have a copy on
my bookshelf but I had not opened it for many years. It was time to re-read it and see
whether it was as dated as I suspected it was.

The book was written at the end of three years when I was working in the directorate
of the UK National Development Programme in Computer Assisted Learning (Rushby,
1979). That programme, which ran from 1973 to 1977, dominated research and
development in learning technologies in the UK and brought about significant change
in the use of computers in education in the United Kingdom and elsewhere in Europe.
Of course, learning technology was not new: there was research into computer assisted
instruction in the 1940s, and then the programmed learning movement that built on
the work of B.F. Skinner (1953) and others. This is one of the areas where the gap of
understanding between work in Russia and in the West is very visible: researchers in
Europe and North America know about the research of Skinner and his contemporaries
but not about comparable research in Russia — and vice versa.

The use of information and communications technologies has moved on significantly
since this book was published in 1979 - forty years ago — at a time when none of our
current generation of learners and many of their teachers were yet born. The technology
now is smaller, cheaper and more pervasive, and one of the consequences is that we see
and use it in a very different context. Learners used to smart phones, social media and
being continually connected to each other would find references to specific equipment
(for example, mainframe computers, mini-computers and graphic terminals) very
antiquated and barely comprehensible. Perhaps it is fortunate that I chose not to include
images of the equipment used in the 1970s because this would astound the reader of the
21* century!

Yet, re-reading the book, I was reminded that many of the issues that faced the
technology-based learning community then still face us now. Human evolution progresses
slowly and the psychology of how we learn has not changed in the last forty years,
although we may have a better understanding of the underpinning theory. Similarly, we
seem little better at bringing about change in education and training systems: despite well
publicised successes the long-awaited revolution that would automate our classrooms
is still tantalizingly beyond our grasp. Indeed, there is still an unacceptable number of
people worldwide who have little or no access to education — with or without technology.

6 Creative Commons by the Authors is licenced under CC-BY
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There is no doubt that the development of educational computing - under whatever
name we chose to give it — will stretch far into the future. Perhaps this book, as a snapshot
of the state of the art in 1979, will cause us to ponder on the changes that have happened
since and the developments that may happen in the future.

Jean-Baptiste Alphonse Karr wrote (in French, 1849) that “Plus ¢a change; c’est la
méme chose.” This translates as “the more things change, the more they stay the same.”
With the hindsight of forty years, this seems very true for education.
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Ot pemakropa:
Bce HOBOe - 3TO XOpomIo 3a0bITOE cTapoe!

Hux Pam6nu

O6pasosanue u camopassumue, Kasanckuii pedepanvrolii ynusepcumem, Kasano, Poccus
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51 6bUT MIOKMPOBAH COOBITIEM, KOTOPOE IPOM30LUUIO B mpouutoM Mecsiie. Copok
JIeT Has3aj s HAIMCAI KHUTY HOJ| Ha3BaHMeM «BBOmHBI Kypc mo npumeHeHuoo OBM B
o6pasoBaHMUI», A HEFABHO CO MHOJL CBSI3A/IOCh U3[ATENBCTBO, KOTOPOE COOOLINIIO, YTO
XO4eT IepeusfaTh Moe ocobue B ero MepBOHAYAIbHOM BIfIe B paMKaX IIPOrPaMMBbl 110
BO3PO>K/IEHNIO HEKOTOPBIX 3HAMEHATE/TbHBIX, IO MX MHEHIIO, KHUT. CBO€ YKeTaHe 13/a-
TENbCKUIL JOM OOBACHI TeM, YTO JaHHDIE PAOOTBHI «IIPEKPACHO OTPAXKAIOT AyX BPEMEHN,
B KOTOPOM OHM ObUt OIy6/IMKoBaHbl». COBpeMeHHbIe OMOTNOTEK Y, He UCIIBIThIBAIOIIIE
0COOBIX (PIMHAHCOBBIX TPYAHOCTEN, MOTYT PacIIMPUTh CBOI 616/1M0TedHbli HOH 671aro-
[apst KHIUTaM, KOTOpble Ha IPOTsDKeHuu 50 JIET 10 PasHbIM IOMUTUIECKNM VI S9KOHO-
MIYeCKUM IIPUYMHaM He ObUIN B IIMPOKOM JOCTYIIE.

KoHneuHo, UX myest MOIbCTIIA MHE, HO BCe YK€ 9TO OBUTO 0YeHb HeOXMTaHHO. OnuH
9K3eMIUIIP KHUTY XPAaHUTCA Y MeHS Ha KHIDKHOJA ITOJIKe, HO 51 He OTKPbIBAJI €e MHOTO JIeT.
9T0 6BUT TOT MOMEHT, KOIfJa HY>KHO OBUIO €e IepednTaTh U IOCMOTPETb, ObUIa It OHA
HACTOJIBKO YCTapeBILell, HACKOIbKO 5 IpeAIoaral.

Kunra 6pu1a HammcaHa B KOHI[E TPEXJIETHETO IePUOfia MOeil PabOoThl B YIIPaB/IeHUN
HanponanpHO# IporpaMMbl pasBuTHsA BenmkoOpuraHuu B 00/1acTy KOMIIBIOTEPUSH-
posansoro o6yuenust (Rushby, 1979). lannas nporpaMma, CyijecTBoBasiIas ¢ 1973 mo
1977 roppl, 3aHMMAJIaCh UCCIIELOBAHMUAMIY U Pa3paboTKaMy B 00/1aCcTi 0OYJAOLINX TeX-
HOJIOTWII 11 OKa3a/ia 3HAYUTe/IbHOE BJIVSIHIE Ha UCIIONb30BaHIe KOMIIBIOTEPOB B 06paso-
BaHMM B BermMkoOpuTaHuy u Ipyrux eBponeiickux crpaHax. be3ycmoBHo, IOHATHE «TeX-
HOJIOTYA O0y4YeHVA» He 66110 HOBBIM: B 1940-X rofax MpOBOAMINCH MCCIENOBAHMS IO
obyuenuio npu oMoy IBM, a 3aTeM HavaIOCh [BIDKEHME, PACIPOCTPAHSIIOIIee UIEI0
0 IIPOrpaMMUPOBAHHOM OOYYeHUM, B OCHOBY KoToporo neru paborst B. ®. Cxunuepa
(1953) u gpyrux ydennix (Skinner, 1953) . 91o omHa u3 obacreit, Ie YeTKo Habmoa-
€TCsI Pa3pbIB MEXXLY POCCUIICKIMI 1 3aIIafHBIMI YIeHBIMIL: UCCIefoBateu B EBporne u
CeBepHoit AMepuKe 3HaI0T 0 padoTax CKMHHepa 1 ero0 COBPeMEHHUKOB, HO He B Kypce
UICCTIeTOBAHUI POCCUIICKVIX KOJIIET — X HA0OOPOT.

Kuura 6s11a ory6nmukoBasa B 1979 rofy, Korga CoBpeMeHHbIe IIKOIbHUKA M YIUTe-
7151 etrje He poayuck. C Toro BpeMeHu mpouuio 40 siet, i MCIoIb30BaHe MHGOPMALIUY 11
KOMMYHMKAI[OHHBIX TeXHOJIOTMII 3HAYNTE/IbHO IPOABUHYIOCH BIeper. CerogHsALIHMe
TEXHOJIOTMM HEBE/IMKM, HEJJOPOTM 1 IMPOKO pacupocrpaHeHbl. OJHO 13 MOC/IeCTBIIT
TAaKOTO ITOJIOXKEHMSI [1eTT — MHOXKECTBO BO3MOXKHOCTEN! [Is1 MX MCIIOIb30BaHMA. Y YeHUKI,
MPUBBIKIINE K CMAPT(POHAM, COLMATIBHBIM CETSM U MOCTOSTHHO HAXOAIINECS B KOHTAK-
Te APYT C APYTOM, IOCUUTAIOT CIIelMaTbHOe 000pyAOBaHMe, YIOMSIHYTOE B KHUTE, CTa-
POMOJIHBIM I HE OYeHb IIOHATHBIM (HAIpUMep, 37IeKTPOHHO-BBIYMC/TUTE/IbHAS MAIINHA,
BBIYMC/IUTE/IbHASA MMHUMAIINHA, Tpadudecknit TepMmuHan). Bo3amMorxxHo, 310 K nydiemy,
9TO 51 He CTaI BKIWYaTh poTorpaduu atnx Mamus 1970-X rogos, IOTOMY YTO OHM OBl
mopasuayu unrarensd 21 Bekal

Bce >xe, ImepednThIBAs 3TY KHUTY, 51 OOHAPY>KIJL, YTO MHOTHE IPOO/IEMBL, 3aTPOHYThIE
TOTZIA, AKTYA/IbHBI U Celfdac. DBOMIOLMS YeloBeKa IpecTaBsieT cOO0I MeJIeHHBII IIPO-
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1]ecc, M HayKa O TOM, KaK MBI YUIMCs, He MI3MEHWTACh 3a rocnefHue 40 jeT, XOTs, KOHed-
HO, CerOjHsI Mbl JIy4llle IOHMMaeM OCHOBBI 9TOTO IIporecca. Mbl MO>keM TaKoke addex-
TYBHee IPUBHOCUTDb M3MEHEHV B 00pasoBaHMe M B CUCTEMbI IOATOTOBKV: HECMOTPS
Ha yCIIeX! B ITyO/IMKALVX, JONITOXK/AAHHAs PeBOMIOLN, KOTOpast bl aBTOMATU3VPOBAa
HaIllM KJTaCChl, K&KETC, elllé OueHb Jla/ieKa OT 3aBepIleHns. [leliCTBUTE/NbHO, B0 CUX HOp
HETI03BO/INTE/IbHOE YNCIIO IO 110 BCeMY MUPY MMeeT He[lOCTATOUYHBII JOCTYII K 06-
Pa30BaHMIO VIV He MIMeeT er0 BOBCE — He BaXKHO, C IIpYMEHeHVeM TeXHOIOT Ml 1 6e3.

Bes comuenns, y koMmnbloTepusaru o6pasoBaHusi (OHO U3 BO3MOXXHBIX Ha3BaHUIT
3TOTO IIpoIiecca) fanekoe 6yayiiee. BoaMoxHO, 9Ta KHIUTa, OTpasyuBLIasg B 1979 rogy moc-
JIle[fHee CI0BO TeXHMKII, IIOCTY KT IOBOZOM /IS Pa3MBIIUIEHNA O IIPOU3OLIeIINX M3Me-
HEHUAX U M3MEHEHMAX, KOTOPbIe OXKVAIOT Hac B OymyIeM.

Kan-Barucr Ansdonc Kapp B 1849 ropy nammcan: «Plus ¢a change; c’est la méme
chose», To ecTb «4eM 60sblle Belly MEHAIOTCS, TeM OOJIbIIIe OHY OCTAIOTCS IIPEXKHUMI»
(Karr, 1849). Eciu mocmotpets Ha mportuenuiie 40 eT, To, IPUMEHUTETbHO K 06pa3oBa-
HIUIO, 3Ta MBIC/Ib KQXKETCsI OYeHb CIIPaBeflIMBOIL.
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RETRACTION

The following article from Education ¢ Self Development, Valeryan Faritovich
Gabdulhakov, Alla Ibrahimovna Raff, Evgenia Alexandrovna Suntsova (2016) Clinic
of mental development of a child and technology of training teachers to work in a
mutilcultural environment. Ee»SD 11(1). pp 27-35

has been retracted by the authors, the Editor in Chief and the publishers Kazan Federal
University, due to the inclusion of significant passages of unattributed material from
a thesis and an earlier book written by V.I. Tyutyunnik.
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Abstract

The educational potential of many children in the state’s care, including those in institutional homes
and fostered or adopted children, is unfulfilled. One possible contributory factor to their lack of
success is that schools do not fully address their wider personal anxieties and insecurities. Attach-
ment theory has been adopted in several educational districts (‘local authorities’) in England, and
this study reports on an evaluative mixed-methods research study of such training; it also theorises
this as a broader question about how schools engage with research. There was rich evidence that the
programme had an impact on whole staff understanding of attachment theory. Teachers and staft
commented positively on the impact of the programme; impact on pupils’ outcomes was hard to
quantify, though qualitative findings suggested that well-being was improving. Senior leader com-
mitment, support and resource allocation were crucial to effectively embedding the training, and
various structural issues were illuminated. The implications for embedding attachment awareness
more widely are discussed, and for our understanding of research use by schools.

Keywords: attachment, care, looked after children, research use.
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AHHOTAIUSA

Ob6pasoBaTe/IbHBIIl OTEHIAT MHOTHX AeTell, HaXOMAINXCS [Of OMEKOil TOCYAapCTBa B HOMAX-
VHT€PHATAX, a TAK)KE IPMEMHDBIX V1 YCbIHOBJIEHHbBIX 'E[eTeI/u[ HE PpacCKpbIT. OHHI/IM 73 BO3MOJKHBIX (baK-
TOPOB, BAMAKIINX Ha IVIOXYIO0 yCIIEBAEMOCTb TAKNX HeTeﬂ, ABNAETCA TO, UYTO LIKOJIbI HE pElIaloT
po6/IeMbl HeyBePEeHHOCTH 1 HeCTabMIbHOCTH Y TaKuX fieTeil. Teopus npussasannocty (attachment
theory) 6bu1a aganTipoBaHa B pasHbIX 00pa30BaTeIbHBIX PallOHAX, PETY/INPYeMbIX MECTHBIMI OpP-
raHaMI B/IACTU B AHITINN, U HaHHAsl CTATbs [PEACTAaB/IsIeT Pe3y/IbTaThl UCCIELOBAHIA TOXOOHOI
IIOATOTOBKM C MCIIOZIb30OBAHMEM CMEIIAHHDBIX METOIOB. CraTbs TaKXKe TEOPETUIECKN pa3pa6aTbIBa—
eT BOIIPOC BOBJIEUEHN IIIKOTI B MCCTIefloBaTeNbCKIe poljecchl. Hamm pe3ynbTaTel IpOeMOHCTPH-
poBaj, 4TO paspaboTaHHasA IPOrpaMMa OKasajla 3HAUYNTeNbHOE BIVAHME Ha TIPeNoaBaTebCKuit
COCTaB ! MX ITIOHMMaHNE TEOPUN NPUBA3AHHOCTN. Yunrens n Apyrue COTpyaHMKN HIKOJIbI IPOKOM-
MEHTUPOBA/IN 3HAYEHME IIPOrPAMMBbI B IIO3MTMBHOM K/IOY€, HO O6H.[]/Iﬁ[ YPOBEHD BINAHNE IIPOrpaAM-
MbI Ha 00pasoBaTe/NbHbIE Pe3y/IbTAThI fleTeli ObIIO CIOXKHO 3aMepPUTDh B KOMYECTBEHHBIX ITOKa3a-
tenax. OfHAKO KayecTBeHHbIE NOKA3aTeNy JeMOHCTPUPYIOT, YTO OOIIMIl YPOBEHD 6/1arOnoydns
TieTeit MOBBICUIICA. Y CUIMA PYKOBOJAIIEN KOMaH/IbI, HOJJep>KKa ¥ PeCypChl ChITPaii BaXKHYIO POJIb
B IIpOIlecce OPTaHM3aIMU 00Pa30BATENbHBIX Mep, ¥ ObIIN BbIAB/IEHbI Pa3Hble CTPYKTYpPHbIE BOII-
pocbl. B crathe 06CY>KAAITCS BO3MOXKHOCTH 1 HOC/IEAICTBYS BHEJPEHVsI TEOPUM [PYUBS3AHHOCTH
B Pas/MYHbIX IIKO/AX.

KirroueBble c10Ba: IIPMBSI3aHHOCTb, IIOTICYEHIIE, IeTU Ha [OTIeYeHNN, TPUMeHeHNe NCCIeOBAHMIL.
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Introduction

It is well recognised around the world that many children in the state’s care, such as
those in institutional homes (or orphanages), and fostered or adopted children, struggle
emotionally throughout their lives (e.g. Stein, 2014; Stepanova & Hackett, 2014), that
the causes and consequences of their struggles have been widely interpreted through the
notion of attachment (e.g. Bowlby, 1969, 1973, 1980; Slater, 2007). The importance of
attachment theory for their carers is well known, with a range of support being offered
and researched, even while the theorisation of attachment is itself under scrutiny and
development (Slater, 2007). Drawing on a range of psychological models, proponents
of attachment theory argue that parental neglect, abuse or other failures to support the
child results in insecure attachment, and they also then suggest ways of overcoming or
mitigating this insecurity.

This approach to pupils has potentially significant consequences for schools, both
in understanding pupils’ emotional states, and in seeking to work therapeutically in
ameliorating them (Ubha & Cahill, 2014). Some recent interventions have themselves
become the focus of research, and this paper seeks to contribute to these emerging
discussions by drawing on a recent evaluation of one intervention across one Local
Authority in England, Leicestershire County Council (Fancourt & Sebba, 2018, see also
Dingwall & Sebba, 2018), to illuminate both some practical issues around the mobilisation
of attachment theory as well as research use in schools more generally.

Literature review

The literature review first considers recent studies of attachment theory in schools,
and then considers some of the themes within the wider literature on research use in
schools.

Attachment theory in schools

Much educational analysis shows many looked after children and young people are
leaving school without having fulfilled their potential (Sebba et al., 2015). Unsurprisingly
therefore the implications for teachers have long been in focus (Barrett & Trevitt, 1991;
Geddes 2003, 2005, 2006; Riley, 2010; Verschueren & Koomen, 2012). At one level, this
is nothing new: unsurprisingly, children bring the emotional state of their home life to
school with them - their troubles, anxieties, insecurities or their calm, contentment and
happiness. And unsurprisingly, this emotional state will be played out in their behaviour
at school:

The insecurely attached pupils, who have experienced, or are experiencing, either
rejection/abandonment or inconsistent parenting struggle to pay attention or
form a good relationship with teachers, or will have difficulty focusing on the
materials presented in class. These situations can lead to low engagement... (Nash
& Schlgsser, 2015, p. 143)

Furthermore, the consequences are not simply in the pupils own learning and
attainment:

If pupils are not engaged in class, they are more likely to seek stimulation and
validation in a different way, resorting to clowning around, constantly demanding
attention from teachers or peers, or occupying themselves in other distracting and
off-task activities. ..so attentional difficulties and concomitant misbehaviour [are]
likely to follow. (ibid.)
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Pupils with insecure attachments therefore appear disruptive and/or distracted, and
are unlikely to respond to the usual kinds of approach to addressing these issues, because
they will interpret any sanctions or punishments through the lens of their insecure
attachments.

However, many teachers around the world have reported that they do not feel
equipped to support children and young people who have behavioural or attachment
difficulties (e.g. Darmody et al., 2013) so there have in recent years been a variety of
attempts to address this professional need, both within initial teacher education (e.g.
Riley, 2010; Kearns & Hart 2017) as well as in ongoing professional support (e.g. Geddes,
2006; Nash & Schldsser, 2015; Nash, Schlosser, & Scarr, 2016). Nash and Schlosser
(2015) take one school as a case study in identifying the challenges of developing a
continuing professional development programme on attachment theory, and highlight
the need ‘to bridge the worlds of Education and Psychology’ (p. 150). They focused on
the extent to which teachers considered that pupils could control their behaviour, and
suggest that,

...in reframing “difficult” pupils as “troubled” pupils, or pupils with emotional
difficulties, new perspectives and energy can be brought to maintaining
relationships from the teachers’ point of view. Moving away from blaming and
labelling young people as “troublesome”, “challenging” or “disruptive”, will provide
space to reconsider the most conducive response to managing the behaviour of the
most troubled and vulnerable pupils in school (p. 151).

They noted the importance of support from senior leadership for this reframing,
especially in its implications for the school’s behaviour management, though they
also pointed to continuing concerns amongst staff in balancing these two elements of
organisational culture.

CPD and research

Alongside this development, there has been a burgeoning of research in recent
decades into the use of research and evidence in schools. We therefore do not seek to
review the underlying research on attachment theory, but rather to consider this as an
example of how teachers engage with research, as teachers are increasingly called upon
to review and deploy a variety of forms of research in their work (Brown, 2016; Childs &
Fancourt, 2018). Indeed, not only are teachers called upon to respond to research, they
are also called upon to carry it out, though the terminology can be bewildering, with such
terms as ‘research’, ‘knowledge’, ‘evidence’, ‘impact’, ‘enquiry’, 'data-use’, ‘exchange’,
‘mobilisation’, and ‘transformation’ being used indiscriminately. Here, focusing on the
implementation of attachment theory allows us to review both attachment-specific issues,
as well as these broader concerns.

Two key points from this research are of interest. First, some researchers have pointed
out how teachers can be mistrustful of research and evidence (Shkedi, 1998; Nicholson-
Goodman, & Garman, 2007). This may be because it appears remote and irrelevant (‘too
academic’), or because it is delivered unsympathetically or patronisingly (too ‘top down’).
The puzzle behind many recent studies is in how to address these perceived problems
(Brown, 2013; 2015). Second, this is linked to conceptions of ‘expertise’, either the notion
that researchers or academics have expertise and teachers do not, or that any expertise
takes considerable time to develop (Lemov, Woolway, & Yezzi, 2013) — even progressing
through a series of stages (Flyvbjerg, 2001). These views might suggest that it would
take some time for teachers to become experts at implementing research in schools and
classrooms.
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Methodology

As noted above, this paper draws on a recent evaluation of one intervention across
twenty-three schools in one local authority in England, Leicestershire County Council.
This is the administrative body with responsibility for all the looked after children across
all its schools, who are taken to constitute a Virtual School. The schools were offered two
different attachment-awareness programmes. The first basic option was on attachment-
awareness, and the supplementary alternative was on emotion coaching. Some schools
opted for the first alone, others had previously conducted the first and so chose the
second, and some chose both on the same day.

Here we seek to answer three questions:

1. How have the participants’ professional repertoire and confidence changed?

2. How have schools’ organisational structures and responses changed?

3. How is attachment-theory research mobilised in schools?

We had adopted a mixed-methods pre-post intervention design, drawing on school
data, surveys and interviews. The surveys and interviews were conducted twice: once
before the training, and once at the end of the summer term. However, the school-based
approach to the training meant this was difficult because the schools were doing the
training at different times. Overall, a considerable quantity of data was collected. Of the
twenty-five schools that had one or both programmes, staff from ten contributed to the
initial survey, and staff from seven to the follow-up survey. This represents a full return
from 28% of the schools.

It should be noted that no claims are made about the efficacy of the programme in
raising the attainment of looked after children. This would have necessitated a profound
degree of interference in the programme, not least in deciding on and creating full
randomisation, with the concomitant requirement for a control group, and complex
instrumentation.

The participants in the initial survey (n=102) were from a selection of primary phase
schools (including both infant and junior schools), secondary schools and the special
school. They had a range of years’ experience, from NQTs to over thirty years. 39 were
in the first five years of teaching, with 20 having 6-10 years’ experience, and another 20,
11-15 years. The primary staff were from a range of Key Stages, including Early Years.
The secondary teaching staff had a range of specialisms, such as technology, PE, and
Mathematics. The designated teachers for looked-after children were also included within
this survey.

Of 39 participants on the post-programme survey, 3 had not completed the initial
survey, and 8 were unsure. They were also from a range of types of school, though the
majority were from the primary sector, with 24 in primary schools and a further 7 in
infant schools; only 7 were in secondary school, and 6 of these were from one school.
Overall, they had a range of years’ experience, with the median range being 3-5 years, and
3-5 and 5-10 years being the most common.

Analysis

Three sub-sections are set out. The first two relate to the development of professional
repertoire, in language and strategies, and in diagnosis and problem-solving; the third
considers organisational culture.

The development of professional repertoire: language and strategies

In the survey, some participants’ stated reasons for wanting to do the programme
focused on the development of professional expertise, described either as requiring better
knowledge or understanding of the behaviours, or as techniques or strategies, or both:

14 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanmne u camopassurue. Tom 14, Ne 1,2019

The first part is actually understanding what the terms mean. That’s quite key, and
then the next part is about strategies for teachers, working with parents, working
with students, to ensure that there are effective strategies in place to make sure that
we can work with children with attachment issues. (Head teacher, interview)

Some of these were linked to the potential benefits to pupils, which were usually
described either in pastoral terms, such as emotional development and well-being, or else
as more academic terms, such as accessing education.

Other participants, mostly head teachers and the designated teachers, highlighted the
value of whole school coherence on these issues:

Better awareness of attachment theory across our school so that all staff have a
better working understanding of how they can support these pupils to reach their full
potential. (Designated teacher, survey)

However, some participants were also aware of the limitations of attachment theory,
and felt that this should also be part of the programme:

So, it’s also helping the staff to even understand as the theories develop, understanding
that firstly they are theoretical constructs to help us explain what we see, and that
that theory might not be the final piece, that it’s an ongoing process to helping staff
understand that. (Designated teacher, interview)

Most participants (73%) felt confident in dealing with looked after children,
highlighting their own experience and school support as the main factors in this. 21% were
unsure and only 6% did not feel confident. These were attributed to: lack of experience;
lack of support in the past; or the complexity of the issues, especially in dealing with them
in a classroom setting with multiple demands.

The development of professional repertoire: diagnosis and problem solving

There was a range of positive responses concerning the nature of the learning from
the programme, because staft felt that they could deploy this new-found expertise to
address behaviour and needs.

I wasn't aware of the different types of attachment issues and it helped me to realise
that children may have more barriers to learning. (Primary teacher, survey)

However, participants also felt that they learnt how to pinpoint particular pupils and
deploy more appropriate strategies:

I was able to identify children where emotional competency may be an issue and
use different strategies to help them access and engage with their learning. (Primary
teacher, survey)

Further, they could be quite specific about this process:

I have realised that the start of each lesson is new and that the key language I use
with these students is very important to provide reassurance and build resilience, so
they can succeed. Their emotional wellbeing is important and without these being
supported, the student will find it very stressful in the classroom situation. (Primary
teacher, survey)

This teacher linked attachment to lesson planning (i.e. starters and the use of language)
and to their pupils’ sense of agency - and reflected on how these are inter-linked.
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Organisational structures and responses

Some wider developments at a whole school level also emerged. First, in the survey,
wider issues of pastoral support were identified as having improved:

Whole school development of mental health and wellbeing of all in school, staff and
pupils (Infant teacher, survey)

This was often because it had been a whole-staff programme but if not then it had
been cascaded outwards, e.g. sharing it with lunch supervisors. An important example
was the use of attachment theory in wider school decision-making:

And certainly, when we’ve been changing and looking at class groups for this next
academic year, we’ve been very careful about...where we put people. And we’ve
looked at the progress we’ve made with some students with attachment disorders
and being mindful where they’re going to be and who they’re going to be with and
how that’s going to impact on them (Secondary Teacher, interview)

Here the school was using insights from attachment training to inform its academic
and pastoral group arrangements, rather than simply dealing with it at the classroom
level.

One feature was the use of a specific ‘safe’ place in school that pupils knew that
they could go to in order to calm down for example, which was also raised by teachers,
mentioning, for example that pupils would be...

Given time and space in which to explain their feelings in a calm safe place
(Secondary teacher, survey)

Another highlighted how existing space was deployed better:
The refurbishment of the withdrawal space in school (designated teacher, survey)
Pupils also listed the range of types of support on offer:

Usually, people go to Pupil Support, if they’ve got a problem, if it’s like at home or
with their friends (Secondary Pupil)

Interview data with pupils generally showed that the programme was part of a wider
menu of supportive strategies. Many pupils automatically pointed to the support that
they received in schools, and it was impossible to attribute this to the programme directly,
rather there was an ongoing culture of support, of which this was a further strand. The
following exchange is with Joe, a primary school pupil who was being cared for by other
relatives as his mother was a heroin addict:

Researcher: Joe, anything in particular that stops you working?

Joe: I always think of my Mum when she’s not there...I start scribbling on my book...
Researcher: Right. Is that when you go and see ... who did you say you went to see?
- Miss?

Joe: Smith [the teaching assistant] .... She takes me out of class for a bit... She is a
nice woman. I stay outside for a bit.

Strikingly, the question was broadly about barriers to learning, not about his relations
with his birth mother, but this was what he identified as a major preoccupation, which
caused him to react negatively. However, he could outline the school’s standard process
of support when his anxieties about attachment loomed up in lessons. Further, in this
group interview, other pupils in the school could all describe such a process - as if it was
almost self-evident.
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Pupils also listed the range of types of support on offer:

Pupil: They talk to you really and try and calm you down.

Researcher: Who is ‘they’?

Pupil: The teaching assistants, and the form teachers, and the teachers. (Year 7
pupil, interview)

These pupils point to a range of people and places where they feel they will receive
support. However, some pupils were also confident enough not to rely on this support
continually:

I don’t come here all the time, but when I have it’s because - I remember once I had
this massive argument with my friends (secondary pupil - interview).

It was important both that a there was a safe space, if needed.

Discussion and conclusion

From the two emergent themes of a developing professional repertoire and changing
organisational cultures, we can draw some wider conclusions on how teachers engage
with research. First, it is striking how positive these teachers were about attachment
theory, yet this is in marked contrast to many studies that highlight teachers’ caution
and scepticism towards research, or that teachers need to engage in research in order to
engage with it. Here, teachers were willing to take on board often complex research ideas,
including neuroscience, and its status as research was unproblematic.

Second, in considering why this should be the case, the examples above shed light
on the inter-relationship between different forms of expertise. Attachment theory is not
part of the pedagogical domain of teachers’ expertise, such as an approach to literacy or
mathematics; teachers therefore lack this kind of professional expertise, and the CPD
provides it. However, this new information simultaneously speaks into the practical
domain of teachers’ expertise in that they regularly have to handle a wide variety of
different kinds of behaviour in the classroom, and make complex judgements about how
to react to such behaviour in the light of the needs of the individual pupil and the rest
of the class. The CPD provided research from an alternative professional domain which
matched existing practical domain. Thus, they could both grasp the new language and
terminology, and almost instantly apply it to pupils and situations. This suggest that
existing models of expertise are too rigid, and more nuanced understanding of different
domains may be helpful. Finally, this paper has sought to explore some of the successes
and challenges of embedding attachment theory in schools - and in doing so it has also
opened up new perspectives on how knowledge is mobilised in schools.
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Abstract

Teacher education and development practices across the globe today, insist on having reflective
practices at their core. Given that self-reflective process rests upon psychological education, it is
widely agreed that student-teachers should be provided opportunities for self-learning through re-
flection and assimilation of new ideas. However, self-development being a subjective concept, there
is lack of established methods for training teachers for self-reflective practices leading to self-devel-
opment. One such method is the self-development workshops recently added to pre-service teacher-
training in India. The present paper analyses the effectiveness of the self-development workshops in
teacher education curriculum. Drawing data from self-development workshops, based on Rogerian
approach, as part of a teacher training course, the paper traces and documents the intra-personal
and interpersonal growth of its participants.

Keywords: Reflective practices; Self-development of teachers; Teacher training, Humanistic
Teaching; Self-Development workshops.

Oprannsanusa camopedrexcun:
Ppe3ynbTaThl MACTEP-KIACCOB IO CAMOPA3BUTIIO
B PaMKaX IPOTPaMMBI IIelarOrM4eCKOro 0Opa3oBaHMs

IManyuan Iukcnt

IIxona coyuanvrvix nayk, Hayuonanvuviii Uncmumym Ilepcnexmusnoix Vccnedosanuil,
Wnouiickuti Unemumym Hayku, Baneanop

E-mail: shalinidixit3@gmail.com

ORCID: http://orcid.org/0000-0002-0286-908X

DOI: 10.26907/esd14.1.04

20

AHHOTAaNMA

CeropHs pedieKCUBHbIC METOAUKY aKTMBHO BHE[PAIOTCA B IIearorndeckoe 06pasoBaHue I B pas-
BUBAIOIVeCsA NPaKTUKI IO BceMy Mupy. [IpuHIMas Bo BHIMaHIeE, YTO pedieKCUBHbIE TPAKTUKI
6epyT CBOIO OCHOBY B IICUXOJIOTHM, YYeHbIe COITIAIIAIOTCS, YTO CTYAEHTaM — OYAYLINM IIeffaroraM —
IOJDKHA OBITh JOCTYIIHA BO3MOYXKHOCTb CaMOOOYYeHsA, OCHOBaHHAs Ha pedIeKCUI M BOCIIPUATII
HOBBIX UJeil. B To xe BpeMs, caMOpa3BUTHE — 3TO CYOBEKTUBHBIII KOHIICIT, 1 II09TOMY OTCYTCTBY-
0T OOILeNIPMHATbIE METOMIBI, KOTOPbIe 6bI 00ydamy yanTesneil pedieKCHBHON MeTOLMKE, BelyLel
K CaMOpa3BUTHIO. MacTep-K/1acchl, HallpaB/IeHHbIe Ha IIOOIL[PEHIe CAMOPasBUTHsA, OBUIM HeJaBHO
BHE[[PEHBI B IIPOrpaMMy IIe[JarOTM4YecKoll IOAroToBKY B VIHpyum. [laHHas cTaThs OlLjeHMBaeT 3¢-
(eKTMBHOCTD TAKIX MacTep-K/IacCOB B MefarorndeckoM mpouecce. [Ipy aHas3e MONTy4YeHHBIX pe-
3y/IbTaTOB, OCHOBAaHHBIX Ha noxxofe Kapna Pompkepca, 6611 OTMeYeH BHYTPYIMYHOCTHBI Y MEX-
JIMYHOCTHBIII POCT Y4aCTHUKOB.

KiroueBbie cmoBa: pepieKCHBHBIE IPAKTYKY, CAMOPA3BIUTIE YUIUTEIel, IOATOTOBKA YIMUTEeit, T-
MaHICTUYeCKoe 06pasoBaHIie, MaCTep-KIacChl II0 CAMOPa3BUTHIO.
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The only person who is educated is the one
who has learned how to learn and change.
(Carl Rogers)

Introduction

In the normative, functional and comparative connotations of quality education, the
teacher’s efficacy is pivotal. With the increased orientation towards humanistic education,
studies in the area show that reflections on personal orientations improves the transac-
tion of a teacher in her classroom. Research intended to improve quality of education has
documented worldwide that a motivated and happy teacher generate better classroom
environment (Day, 2012). However, reports and studies in India repeatedly report teach-
ers being given additional administrative responsibilities, other than classroom activities
(Ramachandran, Pal, Jain, Shekar & Sharma, 2006). Despite, some serious debates about
the pivotal role of teacher in designing schooling experience of children, and eventually
the outcome of education (Kumar and Sanagangapani, 2004), the educational structure in
India has systematically ignored what happens inside the classroom, until recently when
there have been major reforms in teacher education curriculum. When it comes to the
responsibilities handled by a teacher, situation is similar across the globe. In a long-term
ethnographic study Acker (1999), explored the various sources of pressures on a school
teacher and the way they impact her daily transactions at her work. She describes that
complications in personal lives of a teacher teams-up with her professional life to af-
fect her wellbeing in complicated way. The role of a teacher requires being directly and
meaningfully involved with other people, which is not found in many professions (Trier,
2001). Because of the nature of interactions and personal investment involved in her work
space, the professional life of a teacher is deeply affected by her personal life (Goodson
& Hargreaves, 1996). Sometimes, clash between the educational ideals of the school and
a teacher’s agency also affects her wellbeing (Day, 2012). Thus, challenges around the
professional and personal life not only make teaching work difficult for a teacher it also
affects her time and focus given to her students. The resultant poor quality of education is
reflexively attributed to the teacher.

Effective Teaching and Psychological State of Teacher

Several studies report that teachers face mental health and emotional disturbances
(Bauer et al. 2007; Milfont, Denny, Ameratunga, Robinson & Merry, 2008). The fact is
that that the emotional complexity of a teacher, the thought patterns, belief and her val-
ues filter the process of knowledge transmission in the classroom. Even in teaching of the
so-called ‘hard core’ subjects, it is never merely a matter of transmission of information.
The teacher’s attitude, mental state and well-being influence the classroom transaction
and decide the classroom environment. This aspect is determinantal in the quality of stu-
dents’ experience. Clandinin and Connelly (1995) aptly put it “what we mean by teach-
ers’ knowledge is the body of convictions and meanings, conscious and unconscious that
have arisen from experience...and that are expressed in a person’s practices” (p.7). There-
fore, the process of education amalgamates knowledge set, experiences and values that a
teacher brings in the class. The cognitive and affective climate of a classroom based on a
meaningful teacher- student’s relationship is the essential indicator of quality education
(Rodgers & Raider-Roth, 2006). This implies that the job requirement of a teacher makes
it imperative to equip them with self-reflective and psychological resources to work and
re-work on their self and attitude.

Studies report that effective teaching-learning is characterised by positive teacher-
student relationships and constructive efforts by teachers to spend extra time and energy
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promoting children’s success. Two major theories namely, Attachment theory (Bowlby,
1969) and Self-determination theory (Connell & Wellborn, 1991; Ryan & Deci, 2000) vali-
date this assertion. Attachment theory states that babies are born with orientation to form
attachment with people in their surroundings. He posited that attachments behaviour
are instinctive and form prototype for all future relationship. Subsequent studies have
validated the attachment theory in school environment (Hamre & Pianta, 2001; Lynch &
Cicchetti, 1992; Pianta, 1999). Self-determination theory (Ryan & Deci, 2000) posits that
people are more motivated to do things when they get positive feedback and approval.
This satisfies their need to feel competent, relate to others and feel autonomous. Silver,
Measelle, Essex, and Armstrong (2005) reported that teacher-child closeness significantly
affected the decrease of problem behaviour in children. With all the professional train-
ing and personal baggage of a teacher, an effective classroom relies primarily upon her
efforts to support students’ social and emotional functioning. This nature and require-
ments of teaching profession calls for mental and emotional resources to deal with the
job demands as a teacher. This happens through positive facilitation of teacher-student
and student- student interactions (Spilt, Koomen & Thijs, 2011). This kind of relationship
draws from the teacher’s various cognitive, emotional and relational resources. Eventu-
ally, along with being an intellectual exercise, teaching also becomes a social and emo-
tional exercise. And managing the cognitive and emotional challenges require a critical
self-awareness and understanding of oneself. Since, children show better socio-emotional
adaptation and better performance if their schooling experiences are characterised by
positive relationship with their teacher (Hamre & Pianta, 2001), it becomes imperative to
work on the wellbeing of a teacher. A teacher with fixed attitudinal pattern and complex
thought pattern would find it difficult to react in a positive way. An effective classroom
requires a teacher to be able to cultivate an open and accepting classroom.

While, this process of self-awareness may come by itself; a structured and definitive
orientation can be provided during teacher training process. As understood widely, self
is a dynamic entity, which is continuously constructed and revised in relationship to the
experiences and people with which it interacts (Cook-Sather, 2006; Lemmon & Moore,
2001). Kegan (1982, 1994) noted that evolution of the self is a process of constant working
upon the boundaries of self and others. A critical self-awareness is key to such growth.
When a teacher allows herself to be present both with herself and to students, such aware-
ness can be worked upon and accelerated. The extent to which this situation can be gen-
erated depends on what Rodgers and Raider-Roth (2006) call ‘presence’. They describe
“Presence from the teacher’s point of view is the experience of bringing one’s whole self
to full attention so as to perceive what is happening in the moment.” (p.267). These con-
ditions will allow optimum conditions for learning to occur. Similar descriptions can be
found in the terms what Dewey (1933) calls being ‘alive’, what Csikszentmihalyi (1990)
calls ‘flow’, and Rogers (1982) calls ‘openness’.

In such situation, one finds Rogers’ (1983) traits of facilitator and fully functioning
person, handy construct to abide by. Rogers coined the term ‘facilitator’ in place of a
‘teacher’. He argued in favour of a fully functioning person, being a reflective person,
which facilitates becoming a fully functioning student. A fully functioning person, ac-
cording to Rogers, is open to experiences, coming from herself and others. She is in touch
with her emotions and reactions and is able to reflect upon and interpret her experiences
accurately. She not only has unconditional self-regard for herself, she extends the same
to others. These qualities make a fully functioning person live in harmony with others
around her. Rogers suggested qualities to cultivate for such characteristics to manifest. He
endorsed the qualities of a facilitators as realness, prizing, acceptance, trust and empathic
understanding. Being real is the basic condition for a facilitator to generate a humanistic
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environment in a classroom. This person is open to herself and can freely express her
feelings at that moment. She can be happy, excited or upset but without attributing the
reasons of these feelings to the other people. Prizing, Acceptance, and Trust is accepting
another person in the way she/he is. Since the facilitator has trust in human organism
in general, another person with her/his imperfections and irrationalities is also accepted
completely by her. Empathic Understanding is standing in someone else’s shoes (Rogers,
1983). In other words, it is being able to view the world through others’ eyes. Her open-
ness and empathy enables her to communicate unconditional acceptance to the learners
and make them feel they are equal and important part of the teaching-learning process
dynamics. All these qualities make the facilitator a person who is open to experience, lives
in the moment (existential living) and trusts self and human organism in general. Rogers
(1994) describes this person in following way:

This person is able to live fully in and with each and all of his or her feelings and
reactions.... The person is using all the information the nervous system can supply,
using it in awareness, but recognizing that the total organism may be, and often is,
wiser than one’s awareness. The person is able to permit the total self to function in
all its complexity in selection from the multitude of possibilities, the behaviour that
in this moment of time will be most generally and genuinely satisfying (p. 321).

Rogers’ (1994) methods of unconditional regard and person-centred approach
provide structured guidelines to bring forth these seemingly utopian qualities in someone
who is already embedded in her self-concept; beliefs, feelings, values, history, and culture.
In order to shape such kind of personality of teachers, Hansen (2017) argues orientation of
teachers towards more open values, so that teachers can remain receptive and responsive
to classroom situations and connect with her students.

Shaping a Reflective Teacher

The inception of reflective practices for teachers’ development can be traced to John
Dewey’s (1933) idea of reflective practice. He referred to reflection as a process, rather than
aproduct. In his view reflection is a meaning making process with a systematic and planned
way of thinking like a scientific process. He further adds that interaction with others is
instrumental in reflection to move forward from surface to deeper level of realisations,
catalysed by the presence of community. Thus, growth of one individual is inseparable
from that of others around her. These concepts help a teacher to understand the framework
of the reflective processes. However, when it comes to practice it is difficult to establish
the process of ‘meaning making process’ and ‘deeper realisations.” It is crucial to make the
process more structured for the benefit of the pre-service teachers. The increase research
in this area has gradually recognised the instrumentality of reflection in the growth of a
teacher and her teaching. The training of teachers for reflective practices is one of the key
components in the teacher-training modules around the world. The challenge, however,
lies with the word and the diverse meanings attached to it by practitioners and teacher
trainers (Beauchamp, 2006). Reflection has been used to analyse and understand diverse
issues in a school setting such as, pedagogical practices, application of theoretical concepts,
teaching learning material, classroom setting, school supervision, social practices and self
of the teacher. Several processes have been prescribed for reflection such as, examining,
thinking, problem-solving, analysis, evaluation, construction and development towards
goals including thinking and improving the school system, children’s learning or the self
(Beauchamp, 2006). The myriad of ways in which reflective practices have been conceived
has led, not only to theoretical disagreements, but also ensued diversity and contrast in its
processes, implementations and outcomes (Collin, Karsenti & Komis, 2013). While, there
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has been substantial discussion and efforts to incorporate reflective practice in teacher-
training, there is very little evidence of their effectiveness. Thus, the impacts of reflective
training practices are still hard to ascertain (Belvis, Pineda, Armengol & Moreno, 2013).
Consequently, there have been discussions to devise empirically verifiable methods and
defined results so as to to derive scientific conclusions about the practice of reflection
(Ibid). While this seems a worthwhile suggestion and can be done for structured practices
like reflection on teaching materials, pedagogy and classroom management, it is difficult
to think of such a structured plan for reflection on ‘self.” The analysis, and evolution of
self as mentioned above is one of the core aspects of a teacher’s journey. However, the
progress and experiences are very qualitative and experiential in nature. Therefore, when
one starts documenting the nature of self-development of a teacher, it is imperative to take
their subjective experiences and their reported quality of interactions with themselves
and others as an important parameter. Along with this, for the reason of scientific validity
of the method, it is important to be able to track the development of self of a teacher.

Rogers’ approach has led to a thorough psychological and educational paradigm.
Applied and tested in several educational settings from primary to university level, this
approach has facilitated sustained learning and performance in students (Motschnig-
Pitrik, & Mallich, (2004). While the constructs and outcome of the Rogerian approach
is alluring, its feasibility with teacher-trainees with times bound outcome expectations
are not known. Since the approach aims at bringing some very deep-rooted changes in a
person’s mental behaviour, it was not clear how can one use it for the benefit of trainee
teachers. In order to find answers of these concerns the approach was implemented in a
series of Self-development Workshops (SDW) built into the curriculum of Bachelor of
Elementary Education (B.ELEd.). The SDW sessions are built into the B.ELEd. course
with the aim of bringing reflectivity about, self, identity and communication of a trainee-
teacher. The Present Study presents findings from the application of Rogerian approach
in teaching of a course on Human Relations in Education and a Practicum in tandem with
the course called self-development workshops.

Method

Participants

The self-development sessions conducted for trainee-teachers enrolled in the B.EL
Ed. course in University of Delhi, India, were observed. The observation were part of
the sessions for five consecutive academic sessions. The five academic sessions consisted
set of 45, 48, 50, 47 and 45 different group of trainees respectively. Thus, a total of 235
trainee-teachers were observed and their feedback about the SDW sessions were analysed.
Though the trainees also wrote individual reflective journals, those were not used for the
sake of their privacy.

Procedure

The SDW sessions were offered to trainee-teachers, in tandem with a theory course on
Human Relation in Education, as part of the course curriculum. The author co-facilitated
the sessions, which allowed for a participant observation. Along with observation the
students’ anonymous feedbacks were taken before and after every academic session.
Offered through-outanacademic session the SDWsare organized by one or two facilitators.
Held once a week, each session is for 4-6 hours, for 8-10 times in an academic year. Thus,
one batch receives 8-10 sessions of SDW during an academic session of 9 months. For
the present study the sessions designed on a Rogerian approach consisted of planned
and thought through activities, to touch the deeper issues related to the participants.
Although the structure of sessions was flexible, so they could be moulded according to the
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nature and requirements of the participants, in general, a session began with some playful
and engaging activities, like, playing alertness games, group or individual activities. The
games generally implied deeper reflections. For example, if the theme to be addressed was
interpersonal relationships, then the opening activities would be playing some games,
which require cooperation and coordination between pairs and groups. One such game
was blind-fold game. In this game the groups are divided into pairs. Both individuals take
turns to lead the other person, taking her for a stroll in the surrounding. The person who
is guiding, verbally directs the other person about the way, while the other partner is blind
folded and walks on her partner’s directions. Once the trip is over, the roles are reversed.
This game is a good start for the discussions around trust and responsibility.

Following the games, the participants were asked to share their experiences during
the games. From here onwards, the discussions were directed towards seeing extensions
of these issues in our own lives. In the entire process, the role of a facilitator is minimal
and non-directive. She initiates the games and invites some observations, and realizations
after the games. Once the participants start sharing she remains an active observer. She
intervenes to takes the discussion forwards whenever there is stagnation and repetition
in the discussion. Her openness and non-threatening presence allow the opening up
and sharing of non-conforming and sometimes uncomfortable issues in the sessions.
The discussions might range from self-realization, disclosure, cooperation, dilemmas,
relationships, conflicts, gender roles, violence, and communication etc. Participants
engaged in reflective exercises in directive and non-threatening facilitation, co-creating
a space where they could accept themselves without being judged or evaluated. The
participation in SDW sessions paved way for facing and accepting their unexplored
or less explored experiences, leading towards better understanding of their emotions,
expectations and fears. It required a sensitive and empathic facilitator to invoke right
observations by asking right questions, very modestly and in a non-directive way. She
might just begin by saying, how did you feel during the activity?’. She would wait for
a while, and if no one answered, she would rephrase the question. Though the sharing
and reflection did not start immediately, when one or two participants took initiative
and shared delicate /difficult experience, the atmosphere changed; acceptance, trust and
empathy was manifested in the sessions. This way the participants set forth on a journey
of self-exploration, reflection and development.

SDW Structure and Modules

As described above, the process of SDW sessions are not just compilation of fun
activities. There are clear rationales behind each game and which lead in a particular
direction. The theme/s of the session is pre-decided.

Beginning

The session begins with some warm-up games. It is important to monitor the objective
of the game. If the objective of the game is to make everyone speak or move a couple of
times then, as soon as that is achieved, the game should conclude, and the activity should
change. The instructions given for the activities should be clear and non-directive.

Moving on

After the warm up, the session moves forward towards other activities which lead
to reflective exercise about the chosen theme. While conducting the sessions there is no
power relation between the participants and the facilitator. The facilitator talks in an
inclusive language. For example, “Now we all will move to the next activity. Each of us will
call out the names of the person next to us.... Should we do it?” Even when the facilitator
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is taking lead in directing and bringing back the participants attention after they have
distracted she is non-directive. For example, “Let us listen to each other..” rather than
saying ‘Please listen to what others are saying.’ It is important to note that, though the
themes are decided in advance, if a different theme emerges from the discussions, the
facilitator must address it, and discuss it, thus keeping the direction of the workshop
according to the individuals and group.

Closing the session

Since the SDW sessions are based on semi-structured activities, it is essential that the
facilitator is constantly aware of the objective, flow of the sessions and time consumed.
She has to see that there is no repetition or stretching of the activity. At the same time, the
objective of the activity should be fulfilled. As mentioned above, towards the mid and end
part of the session, the facilitator initiates discussions and self-reflective exercises. This,
sometimes, lead to emotional outbursts. Handling acute emotional responses is a skill
and art. Therefore, it is important that facilitator must be a trained person, preferably a
counsellor. She must acknowledge and address the disturbance before closing the session.
If required, the affected person can be counselled separately from the crowd. Thus,
closing the session means concluding the session and facilitating the teacher-students
for further reflection. Conclusion does not mean ending with one view-point. It can just
be acknowledging the multiplicity, of thoughts, emotions and value system. But it must
lead the participants to the insight into their own thoughts and behaviour along with
accepting others thought, behaviour and value system.

Assessment of Self-Development through the workshops

The students were asked to write their expectations of themselves and of the SDW
sessions. This was the benchmark to assess their growth at the end of the academic year.
They maintained a reflective journal which was analysed at the end of all the workshops.
The following elements were observed amongst the participants:

a. Participation: The participants were observed attending the sessions regularly,
their efforts to grow and push beyond comfort zone by participating in play
activities. Also, their active and sensitive listening were taken as indicators of their
self-expression and growth.

b. Self-discovery/ disclosure and communication: The participants’ awareness
about themselves was observed through their ease in body and being. During the
workshops, their intra-personal communication and their sensitive and respectful
relationship with self, which was observed in their self-disclosures and acceptance
for others.

c. Movement to achieve personal change goals: Efforts manifested by the
participants in the above-mentioned domains was tracked through the session. This
revealed their progression through sessions.

At the end of the session both, the facilitators and participants gave their assessment
about their progress. The assessment was done in two ways. One was a 10 point scale
indication from least progress made to maximum progress made; another was their
descriptions of how they felt during and after the sessions. This qualitative feedback is
analysed and presented in section below.

Findings and Discussion

Since SDW sessions involved playing games and talking during the sessions, one may
question what changes it brought to trainee-teachers. As mentioned above, teaching is a
profession where the atmosphere created by the teacher becomes another curriculum of
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the class. It determines the effectiveness of the pedagogy and learning outcomes of the
students. They travel on a journey of self-exploration which brings them closer to being a
better person, an accepting teacher and a ‘facilitator.” This is an empowering experience.
The analysis of the participants’ responses revealed the following major features:

Clarity about Self through Focused Group Activities

During the SDW sessions the trainee-teachers start looking at themselves afresh
through the situations created in the games or listening to others view point. During the
activities, such as blindfold (described above), they can symbolically see what it means to
depend upon others and taking responsibility for others. When they take both roles and
see both the situation together, they begin to see perspectives which have escaped their
understanding. Similarly, it also happens that they see others fighting similar or bigger
struggles, of negative emotions. When they know others better, that becomes a filter to
look at themselves. The self-reflective and collection of psychological resources creates
a genuine atmosphere around themselves. For example, a very shy participant Fatima
(name changed) wrote:

I used to think so much about myself always. Not thinking what goes on in others’
heads. Also, I never thought of sharing my personal views with others. I thought
no one liked me in the class. But during the SDW sessions I realised people are
engrossed in their own worlds. I also realised during the game activities that we
became friends...my classmates thought I was a reserved person. I don’t know how
they formed such impressions about me. Thanks to the SDW classes I cleared so
much air around me...

Another student Rima wrote about the challenges of starting to think about herself:

SDW was a totally different experience in life. I never thought about myself the
way I started doing after these sessions. I remember when we were asked to write
about ourselves, I could not write more than a para. But since we were asked to
write journals after each session gradually I started spending more time on myself.
I started knowing our classmates better. Everyone has so many struggles. It was
disturbing to know but it helped us strengthen our bonds.

Another, trainee, Nimmi (name changed) after undergoing the workshop sessions,
wrote:

It was a different and little disturbing experience in the beginning. Gradually, I
began to understand my fears and complexes. The sessions on communication were
really helpful. We never realise how much of vague communication we do and end
up in so much confusion and conflict. I think I have learned to see myself and others
in an entirely different way.

The above expressions and transformations are evident in the testimonies of most
of the trainee-teachers. The participants unravel their positive and negative biases which
mediate their interactions with people around them. In other words, they become more
capable to interact with themselves, therefore, better prepared to accept others.

Creating and Empathic relationship with other

Not all the experiences shared during the sessions were comforting as it may appear.
On several occasions when a student-teacher introspects and faces her ‘true core’ about
certain issues, there are moments of discord between the social realities and her own
self. For example, when a participant realises that she has been sustaining a negative
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relationship because she has been engrossed with her own perspectives, and failed to
see her closed one’s challenges. It is these contradictions and dissonance within self and
with others that pave way for perspective building, deepening of understanding and
strengthening relationships. This accompanies acceptance of self and acknowledgment
of various emotions which have been mediating our actions and have sometimes been
hidden from our awareness. In fact, it is these contradictions and dissonance within self
and with others that pave way for perspective building, deepening of understanding
and strengthening relationships. This process paves the way for more questions and
reflections leading to acceptance of one’s reality as composite whole, made of matching
and contrasting layers.

Acknowledging others perspective is a major shift for some of the participants.
Sometimes when confrontation with self generates uneasiness or judgments about the self,
accepting oneself is another milestone that the trainee-students report after the sessions.
They begin to understand one’s self and behaviour, communication and complicating
thought patterns. For example, Kalpana shared:

I never thought our emotions were important enough to give them so much time,
thinking about them. Since childhood we learn to be practical and not waste much
time thinking about useless things. But in these sessions, we were made to think
and talk about our good and bad emotions. In the initial session, I was hesitant in
speaking about things I have been ashamed of, but then I saw I was not the only one,
and I realised its human to do and feel so. Now, I can be real and still be accepted.
I'don’t have to fake.

These qualities are central to achieving the process and goal of self-development. The
health of such relationship is nurtured or imperiled by the teacher’s relationship to herself
and other around her. In such situations the facilitator plays a subtle active role. Students
vicariously learn the atmosphere that the teacher creates.

With this understanding the facilitator gives direction to the thought of the partici-
pant who is sharing and listeners in the group. For example, she may say, “This must be
very difficult for you!” or “Yes, I know it takes a lot to put yourself into others’ shoes.”
With these gestures, a facilitator is able to initiate and sustain an environment of trust
acceptance and empathy. This leads to many-fold growth and realisation of all the partici-
pants, whether or not they share their similar thoughts and feelings.

Continuous Learning

The nature of transformations that the trainee-teachers experiences during the SDW
are unlike the syllabus that they only memorise and write in their examinations. Since the
SDW workshops take them on an experiential journey, they start critically engaging with
themselves, even when they are out of the sessions. It triggers a process of development
which does not have a goal or an end. However, there are milestones which are individual
to each student. Needless to say, the facilitators’ unconditional active listening and
the non-threatening atmosphere created by her plays a key role in this. The process of
discussion, self-disclosure and ‘others realization’ sets forth a teacher’s journey; a journey
where she meets many answers and many questions, and a journey for which closure is
not required. Thus, the SDW sessions empower the student-teachers in many visible and
invisible ways.

Implications and Suggestions

The SDW sessions are evidently effective in making trainee-teachers look at
themselves as The non-judgmental atmosphere required for development of self in the
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SDW sessions is a creative process. It is a process because there is no standard outcome
decided for teacher-students. Still, the process is very carefully structured because there
are defined objectives. As mentioned above, the objectives are in tandem with humanistic
and person-cantered approach; it is to initiative and facilitate the change. The purpose
is to bring self-awareness in the participants, so that they can themselves, initiative the
process of realisation and transformation. For this creative journey to start there are
certain attitudinal and procedural considerations for the facilitators. The success of the
SDW partially rests on the participants but entirely on the facilitator. He preparedness,
her plan of the activity, her alertness during the sessions and her non-directive approach
are the key to implementing the workshops successfully.

Conclusion

The role of self-development in a teacher’s life is much contested in today’s day.
The theoretical foundations and NCFTE (2009) all support the need for the same. The
cognitive, social and emotional role played by a teacher requires her to constantly work
on her cognitive and emotional wellbeing. This not only enhances her outlook, but also
improves the quality and effectiveness of her classroom. However, most teacher training
programmes do not have such a component. The reflections shared by the teacher-
trainees and the observation of the author, as a facilitator, are illustrations that the SDW
component of the a teacher-training course provides a critical and effective model.
SDW opens up a panorama of self to the student-teachers which has vast potential in
making them reflective and critically self-aware. This tool enables her to continuously
work on herself, and work towards being open, understanding and an accepting teacher.
Undoubtedly these are the traits that build humanistic and learning oriented classrooms.
All this, however, largely depends upon an open, trusting and empathic facilitator.
Together, the participants and facilitator can start the critical self-reflection which
becomes the most meaningful and functional tool for an effective teacher.
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Abstract

This interpretive cross-case study examined the U.S. and Russian teachers’ topic-specific knowledge
of lower secondary mathematics. In total, N=16 teachers (8 from the U.S., and 8 from Russia) were
selected for the study using non-probability purposive sampling technique. Teachers completed the
Teacher Content Knowledge Survey (T'CKS) as part of the purposive selection. The survey consisted
of multiple-choice items measuring teachers’ content knowledge at the cognitive levels of knowing,
applying, and reasoning. Teachers were also interviewed on the topic of fraction division using ques-
tions addressing their content and pedagogical content knowledge. In order to analyze the qualita-
tive data, we conducted meaning coding and linguistic analysis of teacher narratives as primary
methods of analysis.

The study revealed that there are explicit similarities and differences in teachers’ content knowledge
as well as its cognitive types. The results are reflected in meanings expressed and language used by
teachers while responding to topic-specific questions on the division of fractions. The results of the
study suggest that in the cross-national context teachers’ knowledge could vary depending on cur-
ricular as well as socio-cultural priorities placed on teaching and learning of mathematics.

The study’s main findings contribute to the body of literature in the field of cross-national research
on teacher knowledge with a narrow focus on a topic-specific knowledge. It suggests close compari-
son and learning about issues related to teacher knowledge in the U.S. and Russia with a potential
focus on re-examining practices in teacher preparation and professional development.

Keywords: topic-specific content knowledge, teacher knowledge, lower secondary school
mathematics, cross-national comparison.
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AHHOTaMSA

Jannoe uccnegosanue nposopmnoch B CIIIA n B Poccun u cpaBHMBA/IO 3HAHMA y4UTeIel 10 Ma-
TeMaTUKe Ha YpOBHe cpefHell mKosbl. Bcero Bocemb yuureneit n3 CIIA 1 Bocemb yunresneit us
Poccum 6b11v1 BHIOpaHBI C TOMOIBIO JieTePMIUHIPOBAHHOI BEIOOPKN. [Tefraroru 3amonHsAam onpoc,
COCTOSILINII U3 BOIIPOCOB C HECKOIbKMMI BapMaHTaMI OTBeTa. DTOT OIIPOC ObIT CO3IaH I BbIAB-
JeHns 0O0'beMa 3HAHUIL IIperofiaBaTesiell ¢ MCIOIb30BaHMeM KaTerOPUM KOTHUTHUBHBIX IIPOL[ECCOB
(3HaHUe, IpUMeHEHNME 1 paccyxeHne). JJOIOMTHUTEIbHO C YIUTEIAMY IIPOBOAYIOCH MHTEPBDIO Ha
TeMy JielleHus Apobeii, 4TOObI OIpeie/INTh UX IOHMMAaHMe 1 06beM 3HaHWitL. [I/Is aHa/m3a KayecT-
BEHHBIX JIAHHBIX Mbl KOJMPOBA/IY OCHOBHbBIE UJIeN, A TAKKe IPOBOMVIN JTIMHIBUCTUYECKUII aHA/IN3
BBICKa3bIBaHMII I1€JaTOTOB.

AHanu3 JaHHBIX II0OKa3aJl, YTO CYI[ECTBYeT YeTKas 3aBMCUMOCTb MEXAy 00beMOM 3HAHUIL U KOT-
HUTVBHBIMIU CIIOCOOHOCTAMM Y4YMUTeNeil 3 9THUX CTpaH. Pe3y/IbTaTbl OCHOBAHBI Ha CY>KICHIAX Iie-
IaroroB 1 Ha GOPMYIMPOBKaX, MCIIOIb30BAHHBIX IIPY OTBETAX Ha BOIIPOCHI IIPO feIeHMe TPOOeIL.
B 1TOre MOXXHO IPEATIONOXNUTD, YTO 3HAHMA YIUTEIIell 3aBUCAT OT Y4eOHOTO IUIaHa U COLMAIbHO-
KyJIbTYPHBIX OCOOCHHOCTET! M3y4eHNs U IPelofjaBaHmA MaTeMaTUKIL.

Pe3y/IbTaThl HCCIeNOBaHNA BHOCAT BKIAJ IJIABHBIM 00pasoM B pasBUTIE MEXHAIMOHATbHBIX MC-
C/Ie[[OBaHMIT U B MEHbIIIe/l CTeleH) B 00/1acTh MaTeMaTHYeCKUX 3HaHMIl mefaroros. Ha mpume-
pax Poccun u CIIIA ocymiecTBseTcs AeTalbHOE OCMBICTIEHNE IIPO6IIeM, CBA3aHHBIX CO 3HAHUAMU
y4uTesIs, IOTEeHIMAIbHO aKLEHTUPYeTCsA BHUMaHMe Ha IIepecMOTpe MeTOLMK IpodecCHOHaIbHOI
U NIeJJarOTNYeCKOT IIO;TOTOBKY Y4UTE/IA.

KnroueBble cmoBa: ImpefMeTHO-TeMaTNYeCKoe 3HaHMe, Tefjlarornyeckoe 3HaHME, MaTeMaTuKa B
MJIaJilIeit U CpefHell IKOoJIe, MeKHAIMOHA/IbHOE CPaBHEHMeE.

Introduction

Cross-national studies allow understanding of how teacher education is
contextualized in selected countries which requires “a range of analytical methods
that draw out conflicting views, contested areas and shared beliefs” (LeTendre, 2002).
In the last decade, a number of cross-national studies on teacher education focused on
unpacking “culturally contextualized and semantically decontextualized dimensions” in
order to create “a more balanced comparative perspective” in teacher preparation across
countries (Kim Ewha, Ham, Paine, 2011). Scholars have addressed characteristics such
as teachers’ perceptions of effective mathematics teaching (Cai, Wang, 2010), the role
of opportunity to learn in teacher preparation (Schmidt, Cogan, Houang, 2011), teacher
education effectiveness (Blomeke, Suhl, Kaiser, 2011), teachers” epistemological beliefs
on nature of mathematics (Felbrich, Kaiser, Schmotz, 2012), and other issues. A number
of papers addressed these issues at the pre-service teacher preparation level (Tatto, Senk,
2011; Felbrich, Kaiser, Schmotz, 2012). However, few comparative studies focused on
in-service teachers’ content knowledge. Moreover, the field lacks research that provides
an in-depth analysis of teacher knowledge at a topic-specific level. This study attempts
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to fill the gap and aims to examine the U.S. and Russian in-service teachers’ content
knowledge through the lens of topic-specific context — division of fractions. Considering
the importance of teachers’ topic-specific knowledge, the study focused on the following
research question: to what extent is the U.S. and Russian lower secondary mathematics
teachers’ content knowledge similar and/or different in the topic-specific context?

The paper is several sections. First, we provide extended literature review in the field
of cross-national studies in teacher education and teacher knowledge. Then we discuss the
methodology of the study which consists of the research design, participants, procedure,
data collection and analysis. Finally, we will present the results of the study followed by
discussion and conclusion.

Cross-national Studies in Teacher Education and Teacher Knowledge

In this literature review, we will discuss recent studies in teacher education within the
cross-national context. Studies vary in scope addressing different issues including but are
not limited to general aspects in teacher education, teacher knowledge, different types of
teacher knowledge, connections between teacher knowledge and student performance,
instrument development and adaptation, to name a few.

Within the general aspects of teacher education, scholars emphasized “how the
profession has been impacted by the forces of globalization. The impact varies in different
contexts, according to local factors” (Adamson, 2012). Studies suggest that international
comparisons in teacher education should be sensitive to the social, historical, and cultural
contexts. As an example of this approach, one can consider the study that examined
educational aims and curricula of several mathematics teacher preparation programs
in South Korea and the U.S. (Ewha, Ham, Paine, 2011). The study concluded that
“transnational commonalities and national differences exist simultaneously in social
expectations for teacher knowledge” (Ewha, Ham, Paine, 2011).

Additionally, studies addressed significant cultural differences in the effectiveness of
teacher education programs across the globe. Blomeke, Suhl, Kaiser (2011) examined the
effectiveness of teacher education programs in 15 countries by analyzing the following
indicators: teachers’ test scores and its variability across different characteristics such
as gender and language which could impact “differential choices of teacher education
programs according to background and differential achievement of teachers from
these programs” (Blomeke, Suhl, Kaiser, 2011). It was reported that teacher education
programs in different countries offer opportunities to learn consistent with their vision of
what teachers need to know and be able to do in mathematics classroom. In this regard,
the study by Blomeke (2012) reveals how diverse yet homogeneous teacher education
programs across countries could be.

Another important topic in the literature on cross-national studies in teacher
education is an issue of teacher content knowledge and pedagogical content knowledge.
Kleickmann, Richter, Kunter, Elsner, Besser, Krauss, Baumert (2013) discuss the role
of structural differences in teacher education programs in Germany with regard to the
development of teacher content and pedagogical content knowledge. They claim that
pedagogical content knowledge as well as content knowledge are critical components of
teacher competence that impact student performance. At the same time, little is reported
about how structure of teacher education program may affect the development of teacher
content knowledge and pedagogical content knowledge. The key finding of this study
(Kleickmann, Richter, Kunter, Elsner, Besser, Krauss, & Baumert, 2013) shows that
significant difference in teacher content and pedagogical content knowledge was reported
between pre-service teachers at the beginning and the end of initial teacher education
program. The study by An, Kulm, and Wu (2004) compared the pedagogical content
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knowledge of middle school mathematics teachers in the U.S. and China and found that it
differs markedly, which consequently has an impact on teaching practice. While Chinese
teachers emphasized development of procedural and conceptual knowledge through
rigid practices, the U.S. teachers focused on a selection and implementation of a variety
of activities to foster inquiry in mathematics classroom.

Few studies aimed at an international comparison of the effects teacher mathematics
knowledge and pedagogy have on student achievement (Baumert, Kunter, Blum,
Brunner, Voss, Jordan, Klusmann, Krauss, Neubrand, & Tsai, 2010; Marshall & Sorto,
2012). Baumert et al. (2010) addressed concerns about professional knowledge teachers
need to deliver high-quality instruction. The study conducted in Germany emphasized
the significance of teacher content knowledge and pedagogical content knowledge
not only for high-quality instruction but also for student success in secondary school
mathematics. The study key results indicated significant effect of teachers’ pedagogical
content knowledge on students’ achievement through cognitive activation and individual
support in learning mathematics. In the study that took place in Guatemala, Marshall
and Sorto (2012) raised an important question: “why are some teachers more effective
than others?” In order to answer this question, Marshal and Soto (2012) emphasized
understanding of the interplay between teacher preparation, teacher knowledge and
pedagogy, and student performance. The main results of the study suggested that effective
teachers have different, more effective, kinds of mathematical knowledge that impacts
student learning and understanding.

It is worth mentioning in the literature review section that a good number of cross-
national studies have been conducted at the level of future pre-service teachers due to
the large scale Teacher Education and Development Study in Mathematics (TEDS-M)
that included several countries around the world (Senk, Tatto, Reckase, Rowley, Peck,
& Bankov, 2012; Blomeke, Paine, Houang, Hsieh, Schmidt, Tatto, Bankov, Cedilllo,
Cogan, Han, Santillan, & Schwille, 2008; Tatto, Senk, 2011). Senk et al. (2012) reported
the results of the comparative study on future teachers’ mathematical knowledge
for teaching which was measured by the instrument (e.g. teacher knowledge survey)
that was developed, translated, adapted, and validated in field trials in participating
countries. The study reported differences in the structure of teacher preparation
programs as well as differences in teachers’ content knowledge and pedagogical content
knowledge within and between teacher education programs and countries. The study
by Blomeke and colleagues (2008) focused on cross-national comparison of teachers’
general pedagogical knowledge in Germany, South Korea, Taiwan, and the U.S. with the
explicit goal of assessing teachers’ competence to plan a lesson. Since the participating
countries have distinctively different teacher-education systems, it was reflected in
reported significant differences in future teachers’ general pedagogical knowledge at
the beginning and at the end of teacher education programs. The study suggested thick
cultural discourses in interpreting differences between teacher education programs in
participating countries.

Additionally, a body of literature on cross-national research includes studies on
instrument development and adaptation (Andrews, 2009; Delaney, Ball, Hill, Schilling,
& Zopf, 2008; Tatto, & Senk, 2011). Delaney et al. (2008) reported results of the study
on adaptation of the U.S. based measure - Mathematical Knowledge for Teaching - for
the use in Ireland. It is valid to make an assumption that the mathematical knowledge
used by teachers in different countries is not the same. Nonetheless, the study reported
overlap between the knowledge that is used to teach in both countries. At the same time,
the study suggested “the usefulness of conducting extensive checks on the validity of
items used in cross-national contexts” (Delaney et al., 2008). In study conducted by Tatto
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and Senk (2011), authors present methodology from the TEDS-M study that included
17 participating countries. In this study, the instrument was developed to measure
future teachers’ mathematical content knowledge based on different content domains
(e.g. number, algebra, geometry, data and chance) as well as cognitive domains (e.g.
knowing, applying, and reasoning). Andrews (2009) conducted comparative study on
mathematics teachers’ observable learning objectives using videos of classroom teaching.
His analysis revealed that despite the fact that videos have become an increasingly used
tool in comparative research, methods of its analysis and coding are not developed well.
The study included classroom observations and videos of mathematics classrooms in five
European countries. The study results confirmed that even though the descriptors for
classroom observations were consistently operationalized, analysis reported differences
in teachers’ conceptualization of mathematics teaching which brings importance of
discussion on “the national mathematics teaching script” (Andrews, 2009).

A critically important domain in cross-national studies are teacher conceptions and
beliefs. Caiand Wang (2010) researched the U.S. and Chinese teachers’ cultural beliefs and
conceptions about effective mathematics teaching. The scholars found that while teachers
share common beliefs, they think differently about important characteristics of effective
teaching. Whereas the U.S. teachers emphasized learning with concrete examples, the
Chinese teachers capitalized on abstract reasoning after presenting concrete examples.
Another insightful difference was reported on the affective domain of teaching: while the
U.S. teachers value student participation, classroom management and a sense of humor,
the Chinese teachers believe in value of content knowledge and study of textbooks. As in
some previous studies, Cai and Wang (2010) suggested that differences and similarities
in teachers’ beliefs and conceptions should be discussed in a cultural context. The same
approach is shared by Felbrich, Kaiser, and Schmotz (2012) in the cross-national study on
cultural dimension of beliefs with the goal of examining pre-service elementary teachers’
epistemological disposition toward the nature of mathematics. It is well documented that
beliefs are critical part of teachers’ professional competencies. The reported data were
aiming to explore to what extent teacher beliefs are influenced by cultural factors such as
individualism/collectivism.

Several cross-national studies targeted teaching practice and mathematics learning
where scholars shared mathematics lessons from different countries. For instance,
Seaberg (2015) conducted international comparison in Sweden and Finland and
highlighted differences and similarities in practice of mathematics teaching and learning
among these two countries and the U.S. In the review conducted by Ng and Rao (2010)
the structure of Chinese number words is explored within linguistic and cultural context
of mathematics learning. Particularly, scholars evaluated the role of language in students’
mathematical understanding of number words and its potential impact on students’
performance in cross-national studies of mathematics achievement. Authors claimed
that number words in the Chinese language afford benefits for students’ mathematics
learning and understanding while highlighting interrelationships among language,
culture, and mathematics learning. Schmidt, Cogan, Houang (2011) examined the role of
the construct - opportunity to learn - in teacher preparation programs in an international
context. Authors raised an important question - “given the finite time available, what
sort of balance is provided for course work across the areas of mathematics content,
mathematics pedagogy, and general pedagogy?” (Schmidt, Cogan, & Houang, 2011).
Results of the study showed differences in teacher preparation programs in participating
countries across the three areas. The study findings provided evidence to support policy
decisions on evaluating quality of teacher preparation programs in an international
context.
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Analysis of a body of literature in cross-national research in teacher education and
teacher knowledge demonstrates that few comparative studies focused on in-service
teachers’ content knowledge. More specifically, the field of cross-national research lacks
studies that provide a close evaluation of teacher knowledge at a topic-specific level.
Addressing this deficiency, the proposed study attempts to qualitatively examine the U.S.
and Russian lower secondary school mathematics teachers’ content knowledge in the
topic-specific context — the division of fractions.

Methodology

In this section, we present the research design followed by the discussion on the
selection of participants, data collection and analysis as well as instrument adaptation.

Research Design

We selected the interpretive cross-case study design to examine the U.S. and Russian
teachers’ topic-specific knowledge of one of the important themes in lower secondary
mathematics curriculum in both countries - division of fractions. Merriam (1998) classified
case studies with regard to its’ overall intent as descriptive, interpretive, and evaluative.
According to Merriam (1998), a descriptive case study presents “a detailed account of
the phenomenon under study” (p. 38), an evaluative case study aims at “description,
explanation, and judgement” (p. 39), and, finally, an interpretive case study focuses on
“analyzing, interpreting, or theorizing about the phenomenon” (p. 38). Following on the
interpretive case study design, 16 teachers (eight from each country) were selected for the
study after completion of the Teacher Content Knowledge Survey (TCKS).

Instrument Translation and Adaptation

Initially, the TCKS instrument was developed, field tested, and validated in the
USA (Tchoshanov, 2011). The survey consisted of 33 multiple-choice items addressing
main topics of lower secondary mathematics curriculum: Arithmetic (9 items), Algebra
(9 items), Probability and Statistics (6 items), Geometry and Measurement (9 items), as
well as different cognitive types of content knowledge: facts and procedures (10 items),
knowledge of concepts and connections (13 items), and knowledge of models and
generalizations (10 items). Specification table along with item analysis was performed to
ensure content and construct validity of the TCKS along with its’ reliability measured by
the Cronbach alpha coefficient at 0.839 (Tchoshanov, 2011).

Considering that teaching is a cultural activity (Stigler & Hiebert, 1998), one should
be sensitive to issues related to adaptation of an instrument in different settings. Scholars
(Andrews, 2011; Pepin, 2011) documented variations across countries in various
ways curriculum and content are structured, procedures and concepts are introduced,
assignments of homework as well as individual and group work in the classroom are
distributed, blackboard is used during instruction, etc. Scholars apply different methods
to validate and adapt an instrument in new setting. Delaney et al. (2012) employed the
method with the following components: teacher interviews to explore the consistency
of teacher thinking and answer choices made; factor analysis of the teacher responses to
evaluate the structure of factors supporting the instrument domains; and analysis of video
recordings of lessons to examine the relationship between the teachers’ scores and teaching
practice. Moreover, validity of an instrument heavily depends on the translation quality
and linguistic equivalence (Pena, 2007). Therefore, we employed multi-level translation
procedure using an expertise of the Russian- speaking members of the research team to
ensure linguistic equivalence of the adapted TCKS items with two rounds of independent
translations followed by the round of reconciliation.
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Aside from taking TCKS, selected teachers were also interviewed on the topic of
fraction division using questions addressing their content and pedagogical content
knowledge. The cross-case analysis of teachers’ topic-specific knowledge was conducted
using meaning coding and linguistic analysis techniques (Kvale & Brinkmann, 2009).

Participants

A non-probability purposive sampling technique was employed to select study
participants. Purposive sampling required that selected the U.S. and Russian teachers
represent different quartiles of the total scores on the TCKS measure. It was also required
that selected teachers teach at similar school settings (e.g. urban public schools).

With regard to the first criterion, the TCKS was administered to the initial sample of
lower secondary mathematics teachers in USA (grades 6-9, N=102) and Russia (grades
5-9, N=97) (Tchoshanov, 2011; Tchoshanov, Cruz Quinones, K. Shakirova, Ibragimova
& L. Shakirova, 2017). The initial sample from both countries was subdivided by quartiles
using teachers” overall TCKS scores. The distribution of the U.S. and Russian teachers’
TCKS scores by quartiles is presented in table 1.

Table 1 indicates that distribution of teachers across quartiles was similar with a third
of the teachers in both the U.S. and Russian samples located in quartiles 1 and 3. There
were 22% of the U.S. and 23% of Russian teachers located in the quartile 2 and 19% of
the teachers in each country located in the quartile 4. We selected two teachers from
each quartile after applying the purposive sampling criteria. Hence, the total study sample
consisted of N=16 teachers (eight teachers from each country) who met the requirements
of the purposive sampling. Selected teachers pseudonyms along with their total scores on
TCKS across corresponding quartiles are presented in table 2.

Table 1. Distribution of the U.S. and Russian teachers’ total TCKS scores by quartiles

Quartil US teachers (N=102) Russian teachers (N=97)
uartile
Range N % Range N %
Q1 4-15 30 29 13-18 28 29
Q2 16-19 22 22 19-20 23 23
Q3 20-24 31 30 21-23 28 29
Q4 25-30 19 19 24-27 18 19

Table 2. Selected USA and Russian teachers’ total TCKS scores by quartiles

. US Teachers Russian Teachers
Quartile
Pseudonym Score Pseudonym Score

Q1 Rich 13 Lera 13
Mary 15 Inna 16

Q2 Grace 18 Zina 18
Mark 19 Victor 20

Q3 Lori 21 Kiril 21
Kate 23 Gala 22

Q4 Ron 26 Anna 25
Sara 28 Igor 27

Both the U.S. and Russian participants have similar teaching assignments — lower
secondary school mathematics with content addressing the following main objectives:
Arithmetic, Algebra, Probability and Statistics, Geometry and Measurement. All selected
teachers teach in urban public schools.
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Data Collection

The study used the following data source - structured teacher interviews on the topic
of division of fractions. Teachers were interviewed using the following five questions
related to the topic:

When you teach fraction division, what are important terms, facts, procedures,
concepts, and reasoning strategies your students should learn?

What is the fraction division rule?

Apply the rule to the following fraction division problem: 1 L

T2
4) Construct a word problem for the given fraction division: 1 % Ty =
5) Is the following statement % +§ = % (a, b, ¢, and d are positive integers) ever true?
The first question aimed at teachers’ pedagogical content knowledge and focused
on teachers’ understanding of learning objectives for the topic of fraction division. The
subset of questions (2-5) assessed teachers’ understanding of topic-specific content across

the cognitive domain.

NS

Data Analysis

Most of the large-scale cross-national studies on student achievement (e.g. TIMSS,
PISA) as well as teacher preparation (e.g. TEDS-M) focused on complex data collection
and employ, primarily, quantitative methods for data analysis. However, “to fully
understand how achievement is contextualized in a given nation requires not only sets
of complex data but also a range of analytical methods that draw out conflicting views,
contested areas and shared beliefs” (LeTendre, 2002). The proposed study consisted of
two stages: 1) quantitative stage was used for the purpose of selection of teacher sample;
2) qualitative stage was applied to analyze teacher responses on a set of open-ended
questions on the division of fractions. For the first stage, quantitative data from previous
studies (Tchoshanov, 2011, 2017a,2017b, 2017¢) was used to further zoom into qualitative
analysis of unpacking shared approaches as well as to address contested areas in teachers’
topic-specific content knowledge in the U.S. and Russia.

Taking into account categorical nature of the quantitative data (e.g., frequency
counts) collected in the study, we used a frequency comparison technique to compare
responses of two independent groups of teachers to questions on the division of fractions.

During the qualitative stage, teacher interviews were audio recorded and transcribed.
In order to analyze qualitative data, we conducted meaning coding and linguistic analysis
of teacher narratives as a primary method of analysis (Kvale & Brinkmann, 2009). The
linguistic analysis technique unpacks “the characteristic uses of language, ... the use
of grammar and linguistic forms” (Kvale & Brinkmann, 2009, p. 219) by participating
teachers within the specific topic of lower secondary mathematics. Additionally, the
linguistic analysis was applied to check teacher use of mathematical terminology
(questions 1-3). In order to “breaking down, examining, comparing, conceptualizing
and categorizing data” (Strauss & Corbin, 1990, p. 61) we used data-driven meaning
coding technique. This technique was applied to analyze teachers’ responses on questions
tapping into their understanding of meanings of the division of fractions (question 4) as
well as their justification for solving the non-routine problem (question 5). To increase
the credibility of the qualitative data analysis, the meaning coding and linguistic analysis
were performed and cross-checked by two independent raters.

Results

In this section, we present the U.S. and Russian teachers’ responses to the questions
on division of fractions.
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Findings of the Quantitative Stage
Teacher Responses to Question 1

The question 1 asked “When you teach fraction division, what are important terms,
facts, procedures, concepts and reasoning strategies your students should learn?”
Accordingly, teacher responses were coded using the following categories: 1) vocabulary,
2) facts and procedures, 3) concepts and connections, and 4) reasoning. Frequency of
teacher responses in each category are presented in table 3.

Table 3. Frequency of the U.S. and Russian teachers’ responses to Question 1 by categories

Category US teachers Russian teachers
Vocabulary 33 38
Facts and Procedures 27 32
Concepts and Connections 20 23
Reasoning 0 6

The most frequently used category in response to question 1 was “vocabulary” with
the total amount of counts = 71: 33 counts in the U.S. teachers’ responses and 38 counts in
Russian teachers’ responses with no significance observed between the groups (chi-square
X’=2.003). Most frequently used terms emerged from teachers’ responses are “division”
(9 counts), “reciprocal” (11 counts), “denominator” (8 counts), “multiplication”
(7 counts). Least frequently used terms are “dividend” (3 counts), divisor (3 counts),
“quotient” (3 counts). With regard to categories “facts and procedures” and “concepts
and connections”, we did not detect any significant differences between the groups. The
only category where an important difference was detected is the category of “reasoning”.
In the Findings of the Qualitative Stage section of the paper we will discuss these findings
in more detail.

Teacher Responses to Question 2

The second question asked teachers to respond to the following: what is the fraction
division rule? In table 4 we present frequency of terms used by the U.S. and Russian
teachers while explaining the rule for fraction division along with chi-square values for
each reported term.

Table 4. Frequency of terms used by the U.S. and Russian teachers in response to Question 2

Terms used by teachers US teachers Russian teachers
Flip 7
Reciprocal
Dividend
Divisor

First fraction

Second fraction
Quotient

[« Ko N Ko W Rel Hell [N |
=N ||\ [CO [ —

All USS. and Russian teachers correctly responded to this question. However, the
way they described the rule deserves a separate discussion which we will provide in the
Conclusion section.

Teacher Responses to Question 3

As expected, teachers’ responses to the procedural question 3 (divide two given
fractions) were the least insightful. Most of the teachers in both groups silently performed
the division on a scratch paper that was provided to every participant. All participating

TwII MU H3NPOBAHMsI ABTOPOB — JIMIIEH31sT TBOpUYecKoro coobimecrsa CC-BY 39



Education and Self Development. Volume 14, Ne 1, 2019

teachers correctly solved the given fraction division task. Slight differences were observed
in the representation of the answer. Whereas all eight U.S. teachers wrote the answer in
mixed number form as 3%, only two Russian teachers did the same. Five Russian teachers
wrote the answer in decimal form 3.5 and one Russian teacher wrote the answer in both
forms 3%-3.5. One observation deserves mentioning and further discussion later in the
Conclusion section: one of the U.S. teachers illustrated the division by a pictorial model.

Teacher Responses to Question 4

The question 4 tapped into teachers” understanding of meaning(s) of the division of
fractions while asking them to construct a word problem for the given fraction division
problem. There are several distinct meanings of the division of fractions discussed by
scholars. For instance, Fischbein et al. (1985) and Simon (1993) identified two main
meanings for the division of fraction: quotitive (measurement) and partitive (part-
to-whole). At the same time, Greer (1992) proposed to consider the “rectangular area”
model within the partitive meaning of the fraction division. Later Ma (1999) included the
rectangular model in a separate category, which she called “product and factors.” Therefore,
Ma (1999, p. 72) claimed that there are three main models and corresponding meanings to
represent the division of fractions: measurement, partitive, and product and factors.

The question 4 was challenging to the U.S. teachers — only five teachers were able
to construct a correct word problem compared to eight Russian teachers. An insightful
observation was recorded in models used by teachers to construct a word problem which
will be further discussed in the Conclusion section. In table 5, we include frequencies of
meanings/ models used by the teachers to construct word problems.

Table 5. Frequency of meanings of fraction division used by the U.S. and Russian teachers in response
to Question 4

Meanings of fraction division US teachers Russian teachers
Part-to-whole (partitive) 0 2
Measurement (quotitive) 5 2
Rectangular area model (product and factors) 0 4
Incorrect 3 0

The analysis showed a difference not only for the rectangular area model but also
overall difference in performance of the U.S. and Russian teachers on this particular task.

Teacher Responses to Question 5
The question 5 aimed at assessing teachers’ critical reasoning: is the following

a C ac eee . . .
statement -+ = (a, b, ¢, and d are positive integers) ever true? This question was

challenging to both the U.S. and Russian teachers. Table 6 captures frequencies of
solutions/ proofs proposed by teachers.

Table 6. Frequency of solutions/ proofs proposed by the U.S. and Russian teachers in response to
Question 4

Teacher responses US teachers Russian teachers
Never true 5 4
True if a=b=c=d 1
True if c=d 1 3
No solution provided 1 0
Using numerical values to prove 4 0
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As depicted in the table 6, we were not able to observe any significant differences
between groups in a number of correct responses to question 5 (only one correct and one
partially correct solution proposed from the U.S. teachers compared to three correct and
one partially correct solutions provided by Russian teachers). However, an interesting
observation was recorded with regard to a method of proof used by teachers which we will
elaborate further on in the next section.

Findings of the Qualitative Stage

In this section, we discuss major qualitative results of the study. We will address
some insightful observations related to every question we used during the Quantitative
part of the study. We will start with observations on teacher articulation of the learning
objectives for the topic of fraction division (question 1). Then we will discuss teacher use
of mathematical vocabulary, facts and procedures (questions 1-3). We will proceed to
teacher understanding of meaning(s) of the division of fractions. Finally, we will address
the observation on methods employed by teachers while responding to question 5.

Teacher articulation of the learning objectives for the division of fractions

Most insightful finding in teachers’ responses to question 1 was the fact that both
U.S. and Russian teachers define learning objectives for the division of fractions in quite
similar ways. Both groups clearly outlined main vocabulary students should learn, facts
and procedures students should master, and concepts students should understand. The
revealing difference was observed in teachers’ response to the reasoning category. Despite
the fact that the question 1 explicitly asked to articulate “what are important ... reasoning
strategies your students should learn?”, none of the U.S. teachers responded to this
part of the question compared to six Russian teachers who highlighted the importance
of “developing logical reasoning” (4 teachers) as well as “checking for reasonableness”
(2 teachers). This finding may suggest that the U.S. teachers do not see a “reasoning”
potential in the topic of the division of fractions whereas their Russian counterparts
emphasize the development of students’ critical thinking as one of the important learning
objectives for the topic of fraction division.

Teacher use of mathematical vocabulary related to the division of fractions

As mentioned earlier, both the U.S. and Russian teachers emphasized importance
of developing students’ mathematical vocabulary related to the topic of the division of
fractions. Table 7 captures frequencies of terms used by teachers in both groups.

Table 7. Frequency of vocabulary terms used by the U.S. and Russian teachers in response to Question 1

Vocabulary terms US teachers Russian teachers
1. | Parts of a whole 3 3
2. | Division 6 3
3. | Numerator 1 5
4. | Denominator 3 5
5. | Reciprocal 4 7
6. | Improper fraction 1 4
7. | Mixed number 1 4
8. | Multiplication 3 4
9. | Multiplicative inverse 2 6
10. | Factor/ Product 0 3
11. | Dividend 0 3
12. | Divisor 0 3
13. | Quotient 0 3
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Between two groups of teachers, there were 13 terms recorded in response to the
“vocabulary” category of the question 1 as indicated in table 7. We thought that several
observations deserve a further discussion. First, most frequently used term among the
U.S. teachers was “division” (6 frequency counts) whereas “reciprocal” (7 counts) and
“multiplicative inverse” (6 counts) were the most frequently used terms by Russian
teachers. This result may suggest that the U.S. teachers focused on the operation in
general (e.g. division) whereas Russian teachers emphasized the operation specific to the
division of fractions (e.g. reciprocal, multiplicative inverse). We also noticed that Russian
teachers were using the terms reciprocal and multiplicative inverse interchangeably. It
may suggest that Russian teachers use these synonyms with some level of distinction.
Indeed, from mathematical perspective, the term «reciprocal» has a specific meaning: the
reciprocal of x is 1/x. For instance, the reciprocal of 2 is 1/2 the same way as the reciprocal
of 1/2 is 2. At the same time, the term «multiplicative inverse» is more general for the
very reason that the term “inverse” means something that is opposite to something. For
example, subtraction is an inverse operation to addition the same way as multiplication is
an inverse operation to division. Therefore, we distinguish between terms additive inverse
and multiplicative inverse.

The second observation concerns the elements of the division operation. Even though
the term division as an operation was most frequently used by the U.S. teachers, none of
them reported elements of this operation in their responses. In contrast, three Russian
teachers referred to the elements of the division operation (e.g. dividend, divisor, and
quotient) as an important learning objective to reinforce while studying the division of
fractions.

Accurate use of mathematical terms by Russian teachers was also evident in the
response to question 2. Even though all U.S. and Russian teachers correctly responded
to this question, the way they described the rule deserved a close examination. First, we
were pleased to observe that despite of low frequency in using terms “reciprocal” and
“multiplicative inverse” in response to question 1, the U.S. teachers recalled the term
“reciprocal” more frequently (7 counts) in response to question 2. Next observation
is concerned with the use of accurate mathematical terminology: “dividend” vs. “first
fraction” and “divisor” vs. “second fraction” which was statistically significant in both
cases as depicted in table 4. Third, our observation revealed a strong tendency on the part
of the U.S. teachers to use the term “flip” as a sub-language for reciprocal/ multiplicative
inverse. Last but not least, we were pleased to report the pictorial representation of
fraction division performed by Kate - the U.S. teacher - in response to question 3 using
measurement model of fraction division.

Teacher understanding of meaning(s) of the division of fractions

Following on the previous discussion on Kate’s visual representation of the
measurement model of fraction division, we found that the measurement model was the
most popular model (5 frequency counts as presented in table 5) and the only one model
used by the U.S. teachers in response to question 4 asking to construct a word problem

for the given problem 1 % + % =. In contrast, Russian teachers applied all three models

for the fraction division meaning proposed by Ma (1999) with the product and factors/
rectangular area model being the significant one.

Teacher reasoning in the fraction division context

Analysis of teacher narratives to question 5 did not show significant differences
between groups in number of correct responses. Whereas the U.S. teachers proposed only
one correct (c=d) and one partially correct solution (a=b=c=d), their Russian counterparts
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provided three correct and one partially correct solutions. A significant difference was
reported with regard to a method of proof used by teachers. None of the Russian teachers
attempted to proof the statement numerically compared to four U.S. teachers who tried
to plug in different numbers to check if the statement works. Also, there was one episode
of not offering any solution to question 5 among the U.S. teachers which was not a case
among Russian teachers.

Conclusion

Synthesizing main findings of the study, we report that topic-specific level of analysis
helped us to unpack hidden insights in terms of differences and similarities in teacher
knowledge among participants in the U.S. and Russia. Considering qualitative nature of
the research design, we are cognizant of limitations of the study and, congruently, we are
sensitive to not overgeneralize its results. Granualized methodology used in the study to
unpack and analyze teacher topic-specific knowledge could be considered as a potential
contribution to the field of cross-national studies on teacher knowledge.

Overall, the study findings revealed that there are similarities and differences in
teachers’ content knowledge as well as its cognitive types. The results are reflected in
meanings expressed and language used by teachers while responding to topic-specific
questions on the division of fractions. The results of the study suggest that in the cross-
national context teachers’ knowledge could vary depending on curricular as well as socio-
cultural priorities placed on teaching and learning of mathematics.

The study main findings contribute to a body of literature in the field of cross-national
research on teacher knowledge with a narrow focus on a topic-specific knowledge. It
suggests close comparison and learning about issues related to teacher knowledge in the
U.S. and Russia with a potential focus on re-examining practices in teacher preparation
and professional development. Findings of the study have implications to teaching
practices and opportunities to learn at the level of lower secondary mathematics in the
U.S. and Russia.
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AHHOTaI[UA

B craTtbe mpMBOAMTCA ONMMCAHME aKTYaTbHOCTU M3Y4YEHUA ¥ MCCIeOBAHNA TOIEPAaHTHOCTY K He-
OIIpefie/IeHHOCTY KaK Ba)KHEIIIero MexaHusMma gisi 9¢¢eKTuBHOTO (QYHKIMOHMPOBAHMS Ueo-
BeKa B IIOBCEJHEBHOII, y4e6HOII 11 IPOdeCcCHOHANbHOI feATeNbHOCTI. IIpecTaB/IeHbl TaHHbIE O
BbIPAKEHHOCTY TO/E€PAHTHOCTY/MHTONIEPAHTHOCTY K HEONPEJe/€eHHOCTU, MOTUBALIMYU K YCIIEXY,
MUPOBOCIPUATIS ¥ TPEBOXKHOCTU Y CTYAEHTOB MYXCKOTO ¥ YKEHCKOTO I10/Ia BBICHINX y4eOHBIX
saBegenuit r. Kasanu. Takke 1mokasaHbl B3aMIMOCBS3M MEX[y YKa3aHHBIMIU IICUXOTOTMYECKMMU
napamerpamu. Llenb mccneoBanusa —BbIABUTD BHIPAXKEHHOCTb ¥ B3aIMOCBA3Y MEXJy TOJIePaHT-
HOCTBIO K HEOTIpe/le/IeHHOCTH, TPEeBOKHOCTbIO, MOTMBAlIMeEN K YCIeXy, MUPOBOCIPUATIEM Y CTy-
IEHTOB MY>KCKOTO U YKEHCKOTO TI0JIa BBICIINX y4eOHBIX 3aBeleHNIt. B 1ccIefoBaHNy NCIOIb30BAH
MeTof TecTrpoBaHysa. OOHAPY>KEHBI IICHXOIOTIIECKIe P3N MEXAY CTYAEHTaMI MY>KCKOTO I
JKEHCKOTO II0JIa TI0 [IOKAa3aTe/LIM TPEBOXXHOCTH, MOTUBALINY K JOCTIDKEHUIO yCIlexa, yOexeHns B
nobpoTe Mupa. BoisgB/IeHO, YTO y IpeACTaBUTE/IEN MY>KCKOTO ¥ YKEHCKOTO I1071a Tpeo6IafaeT MHTO-
JIEPAaHTHOCTb K HEONPe/IeIEHHOCTY HaJ| TOIEPAaHTHOCTDIO. IloKasaHbl MCTOYHMKM MHTO/IEPAHTHOC-
TH HeoIlpefie/IeHHOCTH. TaKoke BBIABIEHBI B3aMMOCBA3Y MHTOJEPAHTHOCTU K HEOIPee/IeHHOCTI
¢ MOTMBaLell K JOCTIDKEHMIO ycrexa (y IpeAcTaBUTeIell MY>KCKOTO T1071a). Y MCIbITYeMBbIX JKeH-
CKOTO II0JIa, HAIIPOTYB, MOTUBALINA K JOCTIDKEHMIO yCIleXxa HalpsAMYIO CBSI3aHa ¢ 0COOCHHOCTSIMU
MupoBoCIpuATUA. [Ipy 9TOM TPEBOKHOCTb y CTYAEHTOB 00€MX MCCIefyeMbIX TPYII OCTAeTCsA Ha
HU3KOM ypoBHe. He3HaunTe/1bHOe IOBbILIEHVE YPOBHS TPEBOXXHOCTI Y CTYIE€HTOB )KEHCKOT0 I0J/Ia
COIPOBOXKIAETCSA CHIDKEHUEM YPOBHA CaAMOLIEHHOCTH. Pe3ynbTaThl JaHHOTO MICCIOBAHMA MOTYT
6BITH MCIIONBb30BAHBL B L/IAX CO3aHMA MOJIE/N IMYHOCTHBIX OCOOCHHOCTEl CAMOPery/IALn yueo-
HOJA IeATENbHOCTY, TPEHVHIOB.

KmioueBbie cmoBa: Heolpe/eNéHHOCTb, TONMEPAHTHOCTh K HEOIPeJieNN€HHOCTH, MHTO/IEPAHTHOCTD
K HeoIlpefie/IéHHOCTH, TPEBOXXHOCTb, MOTMBALS K YCIIeXy, MUPOBOCIIPUATIE, YIeOHBIIT IPOLiece,
y4ebHas IeATeNbHOCTD, CTYIEeHTBI MY>KCKOTO I10JIa, CTYAEHTbI )KeHCKOTO II0JIa.
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Abstract
The article describes a study of tolerance of uncertainty as the most important mechanism for the
effective functioning of a person in everyday, educational and professional activities. It presents data
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on the manifestation of tolerance/ intolerance of uncertainty, motivation for success, perception of
the world, and anxiety among male and female students of higher educational institutions of Kazan
together with the relationship between these psychological parameters. The study aims to identify
the severity and interrelationships between tolerance for these factors. The study found psychologi-
cal differences between male and female students in terms of anxiety, motivation to achieve success,
and conviction in the kindness of the World, and indicated that in the males and females there is a
prevailing intolerance of uncertainty. The sources of this intolerance are shown. It also showed the
interrelations of intolerance of uncertainty with the motivation to achieve success among males. In
contrast, in female subjects, the motivation to achieve success is directly related to the peculiarities
of the world perception. At the same time, anxiety among students of both groups studied remained
low. A slight excess in the level of anxiety among female students is accompanied by a decrease in
the level of self-worth. The results of this study can be used to develop a theoretical model of per-
sonal prerequisites for self-regulation of educational activities, training programs, and psychological
counselling.

Keywords: uncertainty, tolerance of uncertainty, intolerance of uncertainty, anxiety, motivation
for success, world perception, educational process, educational activities, male students, female
students.

BBenmenue

AxmyanvHocmov npobnemol

Mb1 x1BéM U QYHKIMOHMPYEM B MUpe, TOTHOM HEOZHO3HAYHOCTH, M3MEHEHNIL, TO
€CTb Heollpefle/IEHHOCTH. B ciyy 060 beKTUBHBIX IIPUYMH HAM He ITOJBIACTHO KOHTPOJIN-
pOBaTh MHOTME COLMA/IbHBIE, IPUPOJIHBIE IPOLIeCChl Halllell KM3HeesATeIbHOCTU. B TO
JKe BpeMsI Mbl He MOXKeM O0/TafjaTh MCYepIIbIBaoLIeil nHpopMaIerr 060 BceM MpouC-
XOJsIeM — U 3[IeChb MBI CTA/IKMBAeMCsI ¢ HEOCTATKOM MU M3OBITKOM MHGOpMALNI, a
3TO, B CBOIO OYepE/ib, IIOPOXK/AET COCTOSIHME HeOolpeie/IeHHOCT. MBI CTanKuBaeMcst ¢
HeOIIpeIe/IeHHOCTDIO Be3fie: B IOBCEHEBHOM XXU3HM, B YU4eOHOI 1 PO eCcCHOHATBHOM
IesATeIbHOCTY (B TOM 4JC/Ie B IPOLiecce IPMHATHUA PelleHN ), B CUTYaLUAX MeXINYIHOC-
THOTO B3anMogelicTBuA. Hayka npusBaHa 3Ty Heolpe/e/IeHHOCTb YMEHbIINTD, TaK, IIPO-
BOJMMBIe TeOpeTIdecKie VI IPUKIaJHble HayYHbIe VICCIe[IOBAHIIA CTyXKaT TOMY, YTOObI
YMEHBIUINTb HEOIIpee/IeHHOCTh Mupa. Tak, Ha OlpeJie/IeHHOM 3Talle CBOEro CTaHOBJIe-
HYIS VM Pa3BUTHA IICUXOJIOTHA, KaK HayKa ¢ [JIABeHCTBYIOLIVM IIPUHIUIIOM JAeTepPMIHN3-
Ma, CMEHeTCs Ha HeTPaIUIMOHHOe IOHMMaHe MIpa C IPYHIIUIIOM HEOIIpee/IeHHOCTHI
(Kornilova, 2014).

YenmoBeKy, Kak CyObeKTy CBOEN XVMSHM, A/l YCIIEUIHOTO (pyHKIMOHMPOBAHMS B
6bITYy, y9e6HOI 1 TIpodeCcCHOHANBHON NeATeTbHOCTH HeOOXOAMO MPUCIOCA0MMBATHCA
K Heollpefle/IEHHBIM YC/IOBYAM He TOIbKO ITOBCEJHEBHOM JKM3HMY, HO 11 K XapaKTepy Je-
ATE/IBHOCTY B L[eJIOM (B YaCTHOCTM, K y4eOHOII TeATeTbHOCTU By3a). 3[eCh Mbl MOXKeM
TOBOPUTb O HEOOXOAMMOCTHU PasBUTHA U MOALEPIKAHNS Y CYObeKTa TOEPAaHTHOCTH K
HeOoIpeie/IeHHOCTH. TaK, TOJIepaHTHBIN K HEeOIpeje/IeHHOCTY 4e/I0BEK BUIMUT B CIIOXK-
HOM, IVHAaMMYHO Pa3BMBAIOIEMCSl MMpe MICTOYHVK HOBBIX BO3MOXKHOCTEI, ITyTh K Ca-
MOPa3BUTHIO, HAXOIACD IIPY 3TOM B FapPMOHUY C OKPY>KAIOIINM MUPOM. B To BpeMs kak
MHTOJIEPAHTHBIN K HEOIIPee/IeHHOCTI Ye/I0BEK VICIIBITBIBAET TPYAHOCTH, ICUXIIECKOe
HaIlpsDKeHMe, CTPeCcC MPY CTOJIKHOBEHUN C TPYLHOCTAMM OKPY>Kalollell HelICTBUTE/Ib-
Hoctu (Dalbert, 1999). AKTyaIbHOCTD M3y4YeHNs JAHHBIX ICUXOIOTMYECKUX KATETOPUIt
OIlpefie/IAeTCs B IIEPBYIO OYepe/ib HeOHO3HAYHbBIM, IMHAMIYHBIM XapaKTepoM y4eOHO
HeATeTbHOCTU. TO eCTh TONMePaHTHOCTb K HEOIIPe/le/IeHHOCTY KaK JIMYHOCTHAs XapaKTe-
PUCTHKa BBIpaXKaeTCst B CIIOCOOHOCTH IIPEOI0IeBaTh HEOIIpefie/leHHbIe, HeOJHO3HAYHbIe
CHUTYyaLuy, BO3HUKAIOLIE B y4eOHOM mpoliecce (MHGOPMALOHHBII feUINT/M30BITOK,
CUTyaL[UV 9K3aMeHa I T.JL.).

MbI B mpoliecce MCCIef0BAHMS NIBITAEMCS IIPOBEPUTD C/IEAYIOLIVe TUIIOTE3bl: ABJIA-
eTCsl /I MHTOIEPAHTHOCTb K HEOIIPeeNIeHHOCTU MPEeVIKTOPOM TPEBOKHOCTH; €CTh /TN
CBSI3b MEXJly HETaTMBHBIM BOCIIPMATIEM MUpPA VI MHTOIEPAHTHOCTBIO K HeoIIpefie/ieH-
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HOCTY U HA00OPOT; JIEICTBUTENBHO I/ MHTONIEPAHTHOCTD K HEOIIPE/IeIEHHOCTH CBsI3aHa
C BBICOKOJ MOTMBALMEN K IOCTVDKEHUIO yCIIexa.

Ananus numepamypol

TepMuH «HeoIpefie/IeHHOCTb» 3apOAMICSA B Hadane XX Beka B paMKaX KBaHTOBOI
¢usuxn TeitsenOepra B KauecTBe BaKHeNIIeTo (GyHAAMEHTAIbHOIO HPUHIUIIA 00BsIC-
HeHuA Myipa. OCHOBHOJ CMBICTI JaHHOTO IIPMHIINIIA 3aK/IIOYA/ICS B TOM, YTO HeoIpefie-
JICHHOCTD J€TepPMIHIPOBAHA He CyO'beKTUBHBIMI OCOOEHHOCTSIMI ITO3HAHMS YeTIOBEKa,
a 00'beKTVMBHBIMY, He 3aBUCAIIMM OT HAaC CBOJCTBAM OKPY)KAIOLIEl NeiCTBUTEIBHOCTI
(Heisenberg, 1989).

C TOYKM 3peHMsI TepMOJHAMYIKY HeoIIpeielIeHHOCTb paccMarpusanach JI.P. Ilpu-
FOXXVMHBIM, KOTOPBIl OTMEYAJI, YTO €C/IM B MeXaHMKe IpeobyafjaeT MPUHINI feTepMU-
HJI3Ma, TO B TePMOJIMHAMYIKe — IPUHIINI HeONIPefie/IeHHOCTH, YTO 00YCIaBIMBaIoO Ipo-
TUBOPEUNBBIIL, HeOIIpe/eleHHbIT XapakTep spiaennit (Prigozhin, 1986).

Hapo ckasaTb, 4To mcropus obpaiienns K peHOMeHy HeOIpeneNeHHOCTU YXONUT
CBOMMIM KOPHAMMU B paboTsl pumocodpos-mbiciuTeneir. Tak, mprsHaBas Ha4amIoOM BCETO
BOJY, OTOHB, BO3[IYX, «aIllelipoH», GuI0codbl, BepOsTHee BCETo, IIOKa3bIBaI M3MEHYM-
BbIIA, HEOIIPEle/ICHHDI XapaKTep 9TUX ABJICHUII, MUpa B 1e/IoM. I'ere/b B cBoe BpeMs OT-
Meyal, 4TO OIIPefle/IeHHOCTb CBA3aHa C KOHEYHOCTDIO — 9TO HEM3MEHHOCTb, a0COIOTHOE
TOXXIECTBO. A HEOIIpeJie/IeHHOCTh IIOHMMA/IACh aBTOPOM KaK 6eCKOHEYHOCTb 1 HEITOCTO-
saHcTBO. Heompenenennocts, o I'eremo, ectb 6biTHe BOOOIe. OIpe/ie/IeHHOCTD JKe eCTh
Hpoliecc Iepexofia 13 OBITIS HeolIpefje/leHHOCTH B 6biTie mporuBopeuns (Hegel, 1978).

[TonATHe «HeOMpeneNeHHOCTb» UCHOMb3YeTCsA MO Cell IeHb MCCIe0BaTesAMU BO
MHOTHX 00/IaCTsIX HayYHOTO 3HAHMs: TYMaHUTAPHBIX (B 4acTHOCTH, B ¢mmocopum: Pa-
nec, AHakcuMaHzp, [Tudarop, l'epakmut, Kant 1., Terens I'.B., XKapos A.M., Busup I1L.V.,
Torr B.C,, Ypcyn AL, ITeperypun A.®.), ecrectBennnix (V1. pon Hevtman, Bonbiman J1.,
bpunmiosn JI., Ilpuroxun U., Crpenrepc ., Ourensc @., I[Tanos M.I1., Bopounn JL.T,,
Apmasckuit V.A., Bepumrreitn H.A., Beprc B., Terizen6epr B.), corpansusix (Impgenc 3.,
bex Y., Jlyman H.), B meguiune (bapanckas JI.T., Akonos B.J1.).

B mcuxomornm TepMmH «HEONIPeNeIeHHOCTb» NMeeT pasInyHble TPAKTOBKI: KaK He-
HocTaTOK MHpopMaiym B reopun npunAtus peiennii (Kopumnosa T.B.) n kak TBopyec-
Kas cocrasismomas (Pomxepc).

Hapo ckasatb, 4To 6GO/bluas 4acTb MCCIE[OBAaHUII OTHOCUTENIBHO (eHOMeHa TO-
JIEPAaHTHOCTM K HEOIPENe/IEHHOCTU IIPOBOAWIACH 3aPYOEXKHBIMU MCCIIE[OBATEISAMI,
takumu Kak E. Frenkel-Brunswik, B. Bochner, S. Budner, G. Hofstede, A. Furnham,
T. Ribchester u fp.

ITpe>xpe Bcero cefyeT OTMETUTD, YTO 3apyOe)KHBIMY IICKXOIOTaMI TOJIEPAHTHOCTD
K HEOIIPe/Ie/IEHHOCTU PACCMATPUBAETCS KaK «CIIOCOOHOCTD IIPUHUMATh KOHMIUKT 1 Ha-
IpsDKeHMe, KOTOpble BO3HUKAIOT B CUTYALMM ABOJICTBEHHOCTH, IIPOTUBOCTOSATD HECBA-
3aHHOCTY M IPOTMBOPEUMBOCTY MHPOpMAnmu, OpMHUMATh HemsBecTHoe» (Hallman,
1967, c.189).

Tax, B psige nccnenosannmit (Dugas & Francis & Bouchar, 2009; Dugas & Gosselin &
Ladouceur, 2001; Hallman, 1967; Lange & Houran, 1998) nokasaHa cBsA3b UHTOJIEPAHT-
HOCTY K HEOIIPEIe/IEHHOCTHU C TPEBO>KHOCTHIO, @ IMEHHO OBbIIO BBIAB/IEHO, YTO JIIOMISM C
HV3KUM YPOBHEM TOJIEPAaHTHOCTY K HEOIIPee/IeHHOCT CBOJICTBEHHO IPOSIBIIATD TPEBO-
Ty B HEO[JHO3HAUHBIX CUTYALsIX. MBI, B CBOIO OUepe/ib, OIbITAEMCsI IIPOBEPUTH JAHHBII
(axT (CBA3Y MHTOJIEPAHTHOCTY K HEOIIPENe/IEHHOCTH C TPEBOXKHOCTDIO) Ha BBIOOPKe 13
POCCUIICKUX CTY/IEHTOB.

HexoTopbIMu 3apyOe>KHBIMI MCCIEOBAaHMAMY IIOKa3aHO BIIVISHIE TOJIEPAHTHOCTH
K HeoIpeJle/IeHHOCTI B 00ydeHn. Tak, IOKa3aHO, YTO TOJIEPAHTHOCTb K HeOIIpefie/eH-
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HOCTH ABJISAETCA BaXXHBIM (PAKTOPOM B y4eOHOII AeATENIbHOCTU B YCIOBUAX OTCYTCTBUA
CTpyKTypupoBaHHbIX AaHHBIX (DeRoma & Martin & Kessler, 2003). Taxoke ToepaHT-
HOCTDb K HEOIIPefie/IeHHOCTY BBICTYIIaeT ONpefe/AomyM HakTopoM B IIpoliecce usyde-
Hus HoBoro s3bika (Horwitz, Horwitz, & Cope, 1986).

O6pariasich K 0Te4eCTBEHHBIM UCCIEOBAHMSM, OTMETHUM, UTO PS/IOM aBTOPOB ObUIN
IIPOBEMIeHbI MICCIe[OBAHMA, TOKA3bIBAIOLINE, YTO eCTh PAa3M4MA B IIPEOLOIeHUN TPYL-
HBIX JKM3HEHHBIX CUTYaLlMil IPEACTABUTE/LIMM MY>KCKOTO ¥ KEHCKOTO Ioa. B gacTHOC-
i1, Bamabanosoit E.C. mokasaHbl 0CO6€HHOCTH MMOBEEHISI MYXXUNH U XXEHIIVH B TPY/-
HBIX >KM3HEeHHbIX cutyanysax (Balabanova, 2002). JIykosunkas E. I'. Taxoke mccmenosana
TeHJiepHbIe 0COOEHHOCTI BOCIIPUATHS HEOIPeNe/IeHHOCTU U BBIABI/IA, YTO Y HKEHIINH
TOJIGPAaHTHOCTD K HEeOIIpefie/IeHHOCTH CBsi3aHa ¢ camooleHkoli (Lukovitskaya, 1998).

MBI B X0fle CCIeJOBAHNsI COITOCTABIIN HAIIY Pe3y/IbTAThI C JAaHHBIMI 3aPYOeXKHBIX
U OTEYeCTBEHHBIX MCCIeOBAHMII 1, TAKUM 00pasoM, IIOIYYMIN BO3SMOXXHOCTb BHECTH
oIpefie/IéHHBII BK/IaJ] B IICUXO/IOTMYECKYI0 HayKy 1 IIPaKTUKY.

Cmenenv paspabomannocmu npobremvl u npednazaemoe pederiie

Mexpy TeM, KaK y)ke 0TMeYaJloch HaMI paHee, Ha CETOJHAIIHNIL [IeHb CYLIeCTBY-
eT TOTPeOHOCTb B AETA/IBHOM MCCIESOBAHUN JTUYHOCTHBIX XapPAKTEPUCTUK CTY/EHTOB
(B 9acTHOCTH, TOJIEPAHTHOCTI K HEOIPENe/IEHHOCTH, TPEBOXXHOCTY, MOTUBALUMY K YC-
IeXy) B CBSI3U C UX B/IMSHMEM Ha YCIEIIHOCTb YueOHOII AesTenbHOCTH. Tak, coBpeMeH-
Hoe 00pa3oBaHMe HA CETOJHAIIHUII IeHb XapaKTepU3yeTCsl MHOTOYPOBHEBOCTbIO, VH-
¢dbopmarusarueit ¥ NHHOBALMOHHOCTBIO. Y4eOHas! IesTe/IbHOCTh — BUJ, [IeATeNbHOCTIL,
[PebsAB/ISIONINIT BEICOKVE TPeOOBaHsI K KOTHUTUBHBIM, SMOLMOHAIBHBIM ¥, HAKOHEI,
JIMYHOCTHBIM OCOOEHHOCTSIM CTyAeHTa. [lTaHHOe 0OCTOSTeIbCTBO OOYCIOBIEHO HpeXx/e
BCEro 0COOEHHOCTAMI CAMOT0 Y4eOHOTO IpoLjecca KaK TAKOBOTO, 8 IMEHHO, XapaKTepoM
BoCIprHNMaemoit uHpopmanun (eé mepuinToM/u3OBITKOM), AeULUTOM BpPEMEHIL,
CTPECCOBBIMY CUTYALIVISIMU (HAIIPUMED, BO BpeMsI 9K3aMEHAIVIOHHOI CeCCUM), CTIeICTBH-
€M KOTOPBIX BBICTYIIAeT TPEBOXKHOCTb. COITIACHO MYHOCTHO-IIEHTPUPOBAHHOMY MOf-
X0y B 00y4eHUM, YCIEUHOCTD U 3¢ (GEeKTUBHOCTD IIPOTEKAHNS YIEOHOI [esSTeNBHOCTI
3aBJMCUT BO MHOTOM OT TOTO, HACKO/IBKO YUUTBIBAIOTCS IICUXOIOTMYECKIIE V1 TMIHOCTHbIE
ocoberHoCcTH OOy4aromyxca. CaMa o cebe 0OpasoBaTe/bHas Cpefja OTIACTI CBA3AHA C
IpoljeccaMyl TIPUHATHS PEIleHNs U OCYI[eCTBIeHNs BbiOopa. IIpu aToM BBIOOp MOXKeT
OCYILeCTB/IATHCS HE TOJIBKO B ONIPEJIeNIeHHBIX YCIOBIX, HO 3a9aCTYI0 B CUTYALVU HEOIl-
penie/IeHHOCTH. B CBSA3M € 9TUM TONEPAHTHOCTD K HEOIPeIe/IeHHOCTH SIB/ISIETCS BaYKHBIM
JIMYHOCTHBIM CBOJICTBOM, BIVIOIMM Ha 3¢ eKTHBHOE IPUHSITIE PEIIeHs], B [Je/IOM Ha
IpOTeKaHMUe [IesTeIbHOCTH, B TOM UIC/Ie YIeOHOIL.

Takum 06pasoM, HaBepHOE, CAMBIM BXHBIM I OIPee/IOMM MEXaHU3MOM HIPH-
CIIOCOOIEHNST K CTIOKHBIM U MPOTUBOPEUMBBIM YCIOBYUAM y4eOHOI HesITeIbHOCTHU CITy-
JKUT TOJIEPAHTHOCTD K HeoIpeneéHHOCTH. [10/] TONepaHTHOCTBIO K HEOIPeIe/IeHHOCTI
B JaHHOM CITy4ae HaMM IIOHMMAETCsl YepTa IMYHOCTI, KOTOPast MO3BOJISIET CIIPABILATHCS
C HaNpsDKeHVEM, BO3HUKAIOIM BCTIECTBYE MH(POPMALIIOHHOTO HeUIINTa, HESICHOCTIL,
IPOTUBOPEUNBOCTIL.

Tax)ke HEMATOB)XXHYIO POJIb B YCIIEUTHOCTHM y4eOHOTO IIpoLiecca NrpaeT MOTHBAL-
OHHas cpepa IMIHOCTH (B TACTHOCTU, MOTUBALNA K JOCTVDKEHMIO yCIlexa) U 0COOeHHOC-
Tt 6a30BBIX YOEKIEHNUIT IMIHOCTI. B paMKaX KOTHUTHBHOJ KOHIIETIIMI aMEPUKAHCKIIM
ncuxosnoroM SIHoB-Bynbman P. 6b11 paspaboran onpocuuk «Illkana 6asoBbIx yoexse-
Hui». CormacHo pgaHHON KoHuenuuu (Janoff-Bulman, 1989), Baxuermmm axTopom
HOPMA/IbHOII )KM3HEIesITe/IbHOCTY YeJI0BeKa BBICTYIIAET 3J0POBOE TyBCTBO 6e30IacHOC-
TH, KOTOpOe 0asupyeTcs Ha MpefCcTaBIeHNAX 06 ocMbIcieHHOCTH Mupa, fobpore Mupa,
camonenHoctu. Hafo cxasaTb, 4To 6asoBble YOEKIEHUs! TUYHOCTY MMEIOT CBOMCTBO
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M3MEHATBCS IIOf] BIVISHIEM Pas3/MYHOIO POJa CTPECCOBBIX CUTYaruil. II0CKOIBKY MbI
B CBOell paboTe MCCIeyeM TONEPAHTHOCTh K HEOIpele/éHHOCTH, AaHHBI OMPOCHUK
II03BO/INT HaM IIPOBEPUTH IIPEAIIONOXKEHIIE O TOM, €CTh JIU CBS3b MEX/y HEraTMBHBIM
BOCIIPMATHEM MMPA ¥ MHTONEPAHTHOCTBIO K HEOTIpee/IeHHOCTH U Hao6opoT. Takxke B
JIMTEpAType MMEIOTCS HOCTATOYHO NPOTUBOPEYVBbIE JAHHbIE OTHOCUTETBHO BBIPAKEH-
HOCTY MOTMBALINY K YCIIeXY y IMpeACTaBUTeNell My>CKOTO U SKeHCKOTO TI0JIa B y4eOHOI!
IesTeNbHOCTI.

CoBpeMeHHBIMHU UCCIEOBAHNMAMN MOKA3aHO, UTO MPEOOJIEHIe HEeOlpeeIeHHOC-
TV TIPOVICXOANUT 32 CUET «IIOAK/IIOYEHVsT» MHTE/UIEKTYaIbHO-IMIHOCTHOTO IIOTEeHIVaa
cyOpekTa yueOHOI1 fesitenbHOCTIL. T.e. 1106011 akm 8vibopa npednonazaem He mosvko nHoo-
KI0ueHUue «<MbICTUMETLHBIX NPOUECCO8», HO U 8KI0UEHUE 8 NPOUECC TUHHOCHBIX 0CO0eH-
nocmeii (Kornilova, Chumakova, Kornilov & Novikova, 2010). VIHTe//IeKTya/IbHBII HO-
TEHIMAT YeJI0BEKA yIaCTBYeT B [IPOLjecce MPeO0JIeH s HEOPeIe/IeHHON CUTYALMN, OH
CYIL[eCTBYeT BHYTPY CaMOIl IeITeIbHOCTH, ITO AT BO3MOXXHOCTD OCYIIECTBIISATh OLEHKY
cuTyanuit, peryasanuio gearensHoctu (Malahova, 2013, p. 28). Tax, B Heompene/IéHHBIX
CUTYaLUsIX OIPEe/AOIIYI0 POIb MOTYT CHITPaTh TaKMe JMYHOCTHbIE IapaMeTpsl, KaK
aKTHMBI3ALS MOTVBALMOHHON Cepbl 00YIAIINXCS, @ TAK)KE HAINYNE WIN OTCYTCTBIE
TpeBOXXHOCTH. VIccmeoBaHeM ICUXOIOTIECKIX OCOOCHHOCTEl IMIHOCTI CTY/eHTa 3a-
Humanuch T.B. Kopannosa, H.H. O60308, A.B. Cmuptos, B.M. 3aitiesa u jp.

B cBsi3M C BBIIIEN3TOKEHHBIM OTMETUM, UTO M3YUeHNe KaTeTOpuil TOIePaHTHOCTI
K HEOIIpeIe/IeHHOCTH, MOTUBALMM K YCIIEXY, TPEBOXKHOCTI ¥ 6a30BBIX yOEKAeHNUIT Y-
HOCTH SIBJISIETCSI ONHUM U3 MIPUOPUTETHBIX U aKTYalIbHBIX HAIIPABIEHUIT COBPEMEHHBIX
VICCTIEIOBAHNIT B PAs/IMIHBIX 00/IaCTSAX HAYYHOTO 3HAHWS (B YaCTHOCTH, B IICUXOIOTUN
I [Ie[JarOTKe).

Hamu yxe mpeanpyHUMaIyCh Iarn B HAIIPABIEHUN MCCIEZOBAHNs JAHHOI IIPO-
6memsl. Tak, B IpeAbIAYIINX MCCIETOBAHNUAX HaMI ObUIM BBISB/IEHBI OCOOCHHOCTY IICHU-
XMYECKUX COCTOSHUIT CTY/JeHTOB Pa3INIHON HAIMOHAIBHOCTU B CUTYALUsX C OIpefie-
JICHHBIM 1 HeompeneneHHbIM ucxozoM (Gabdulhakova, 2017), a Tak)Xe 3THOKY/IbTYpHbIE
0COBEHHOCTI TO/IEPAHTHOCTY K HEOIPeIe/IEHHOCTH U {PYTVie TMYHOCTHBIE 0COOEHHOCTH
(Alishev & Gabdulhakova, 2013). B mporjecce JaHHOTO MCCTETOBaHMS MBI IIOIIBITAEMCS
Ce/aTh OYepefHONI 1Iar B HAIPAB/IEHNY M3yIeHNs TMYHOCTY CTyIeHTa B y1eOHOI -
ATENbHOCTY By3a. [7TaBHBIM 06pa3oM Hac MHTEPECyeT B3aNMOCBSI3b TOJIEPAHTHOCTI K He-
OIIpefie/IeHHOCTM, TPEBOXKHOCTY, MOTUBALVN K JOCTVYDKEHNIO YCIIeXa Y MUPOBOCTIPYATIS
Y CTYZIEHTOB MY>XCKOTO 11 K€HCKOTO IT07Ia.

CospemerHoie meHOeH UL

CoracHo MoC/IefHNM OOpAIleHsIM, Peann3yeMbIM B IpoeKTax MuHucTepcTBa 06-
pasoBauys 1 Hayky 2017-2018 rr., I1aBHAs Ije/Ib COBPEMEHHDIX BBICIINX YIeOHBIX 3a-
BeJIeHNIT — 9TO obecIieyeHne KOHKYPEHTOCIIOCOOHOCT 06pa3oBaHus B cdepe 06paso-
BaTe/IbHBIX YC/IYT, TOBBIIIEHNE KOMIIETEHIIT MIpodeCcCHOHANTbHbIX KafpoB, paspaboTka
KOMIIJIEKCA MEPOTIPYVSITHII IT0 TTOBBIIIEHNI0 KBAIM(UKALINY CIIEIIATNCTOB.

JlaHHOE 06CTOSATENTBCTBO, 6€3YC/IOBHO, CBSI3AHO C MO/TOTOBKOI BBICOKOKBAMMUILIN-
POBAHHBIX CIELMA/ICTOB, HAYYHBIX KaJJPOB, YTO B CBOIO OYepefb IIPebsB/IsIET BBICO-
Kue TpeOOBaHMs K KOTHUTYBHBIM U IMYHOCTHBIM OCOOEHHOCTSIM 00YJaIONINXCs B BY3e.
Harure mccefoBaHye MOXeT OCYIeCTBUTD OIIPe/ie/IeHHBIN BK/IaJ B paspaboTKy KOMII-
JIeKCca MEePOTIPUATHIL, TPEHNMHTOBBIX IIPOrPAaMM, KOHCY/IbTATUBHOI pabOTHI 110 MOBBIIIIe-
HMIO YCIEIHOCTY YIeOHOTO MPOIlecca, HAIPaB/IeHHbIX Ha IIOATOTOBKY IICHXOTOTNYECKN
YCTOIYUBBIX BHICOKOKBANTU(PUIMPOBAHHBIX CIIEI[ATNUCTOB.

CoBpeMeHHBIe MCCIETOBAHNsI KOHCTPYKTA «TOJIEPAHTHOCTD K HEOIIPefie/IeHHOCTI»
MO03BOJIAAIOT BBIABUTD Psifi KOHLIENITYA/IbHBIX MOAXOA0B. [1epBblit MOAXOM CBsI3aH C UMe-
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HeM O. OpeHKenb-BpyHCBUK, KOTOpas paccMaTpuBaia MHTONIEPAHTHOCTb K HeoIpefe-
JICHHOCTH «KaK TEeHJCHIIMIO NPVMHIMATh PellleHMs [0 MpUHUMIY “depHOe-6emoe”». B
COBPEMEHHOJ TPaKTOBKe JJaHHbII ITO/IXOJ] Hallle]I BOTIIOLeHle B ICCTIeJlOBAaHUI aBTOPH-
Tapu3Ma, 3STHOLIEHTPU3Ma, B M3y4eHUM TMIHOCTU TeppopucTa. Teopus 4epT cBA3aHa co
BTOPBIM KOHIIENTYaTbHBIM IOAXOJ0M K MCCIIeJOBaHNUIO TOJIEPAaHTHOCTY K HeOIpeJieieH-
HOCTI. B TaHHOM c/Ty4ae KOHCTPYKT TOJIEPAHTHOCTD K HEOIIPe/ie/IeHHOCTY pacCMaTpyBa-
€TCsA C TOYKU 3PEHUs er0 KOTHUTUBHO, SMOIIVIOHA/TbHOM, OBENEHYECKON COCTaBIIAIO-
mux. [IpencraBureneM AMUCIO3UIIMOHANIBHOTO TOfIX0/a BbicTynaeT C. bagnep, KoTopblit
MTOHMMAJ TOJIEPAHTHOCTb K HEOTIPEeJIeIeHHOCTM KaK TEHJEHIMIO BOCHIPMHMMATb HEOTI-
pefeNieHHble CUTYallUM KaK >Ke/laTe/bHble. B paMKax TpeTbero, Kpocc-KyabTypHOTO MO -
XOfla MPOBOMATCA MCCNIeOBaHNMA B3aMMOCBA3YM TOJNEPAHTHOCTU K HEOIpeieIeHHOCTU
C YCIIENTHOCTBIO O0y4YeHNsI B HOBOII Ky/IbTyPHOIL cpefie U ip. HappaTuBHbIil MOAXOX B
UCCIeJOBAHMAX TOIEPAHTHOCTY K HEOIIPENENTEHHOCTU M3Y4aeT TO, KaK 4elTOBeK IepeXKN-
BaeT CUTYaLMM OOBIIEHHOI! 1 COLMO-KY/IbTYPHOI HEOTIPeIe/IeHHOCT, C LIe/IbI0 Ja/IbHell-
11elt paspaboTKy CIIOCOO0B ee peosioneHns. Takum 06pa3oM, CoBpeMeHHast TeHIEeHINS
B JICC/IEIOBAaHNAX TOJIEPAaHTHOCTY K HEOIpefe/IeHHOCTM CBsI3aHa C IlepeMelljeHMeM VC-
CJIe[I0BATENbCKOTO (OKyCa OT HEONIPENe/IEeHHOCTH B CYO'beKTUBHOM IUIaHe K COLIMOKY/Ib-
TypHOIt Heonpepnenennocty (Yurtayeva & Glukhanyuk, 2017).

MaTePI/IaHbI ¥ METObI NCCIIETOBAHMA

Ilenv uccnedosarus

Llenb HaIEro MCCIeNOBaHNs — BBIABUTD CBASU MEXY TONEPAHTHOCTHIO K HEOTIPe-
OeJIeHHOCTH, TpeBO)KHOCTbIO, MOTI/IBaHI/Ieﬁ K ycnexy, MI/IpOBOCHpI/I}ITI/IeM y CTyHeHTOB
MY>KCKOTO ¥ SKEHCKOTO I0/Ia BBICHINX YIeOHBIX 3aBefennii 1. Kasanu.

O6'beKT JICCIenOBaHMA — CTyHeHTbI My)KCKOFO U JK€HCKOTO I10J/Ia BBICHINX y‘{e6HbIX
3aBefleHnii T. Kasann.

[Ipenmer UCCIENOBAHNSA — TOJIEPAHTHOCTD K HEOIIPE/IENIEHHOCTI, TPEBOXKHOCTD, MO-
TUBALVS K IOCTVKEHUIO YCIIEXa, MUPOBOCIIPUATHE.

MeTOHbI JCCIenOoBaHMA — aHA/IN3 OTE€YECTBEHHDBIX U SaPYGe)KHbIX MCTOYHUKOB I10
U3y4aeMoil IpobJIEMe, METOT, TECTUPOBAHSL, METOJ, CTATUCTUIECKON 06pabOTKM 1 aHa-
JIV3a TaHHBIX.

SxcnepumenmanvHas 6a3a Ucced08aHus

OmnbITHO-3KCIIepUMEHTAIbHON 6a30ii uccnemosauus smsinuchk: K(INOY, KXT,
KA. B nccnenoBaHny IpYHMMAY y4acTyie CTyAEeHTbI Pa3lTNYHbIX MHCTUTYTOB B BO3-
pacre ot 19 10 22 ntet (Bcero 158 uenoBek). Breibopka cocrosina us:

1) MCIIBITYEeMBIX XEHCKOTO I1071a (85 YeoBeK);

2) UCIIBITYEeMBIX MY>XCKOTO 1o71a (73 JesoBeka).

VccnepoBaHue IIPOBOAMIOCH Ha PYCCKOM sI3bIKe. BerOopka Oplia pasgerneHa Mo 1o-
JIOBOMY IIPM3HAKY ¥ COCTOSIA U3 CTYAEHTOB TEXHIYECKOTO U COLMA/IbHO-TYMaHUTapHO-
ro HampasieHus: obpasoBauus. VccienoBaHme MPOBOAMIOCh AHOHMMHO U B COOTBETC-
TBUM C DTUYECKUM KOJIEKCOM IICUXO0JIOra.

Omanvt uccnedo8anus

Ha 1 arame uccnefoBaHys HaMy ObUL OCYIECTBJIEH TEOPeTUYeCKIIT aHaIN3 UCTOY-
HYKOB IT0 ITPO6yIeMe TONEePAaHTHOCTH K HEOIIPee/IeHHOCTY B KOHTEKCTe IT0/I0BO CIIeLy-
(UKY ¢ HOCTIeAYIOMMM BbIIe/IeHUEeM LIeJI UCC/IeOBaHNUA.

Ha 2 srame nccnegoBanmst HaMu ObUT paspaboTaH PyCCKOSI3bIYHBIN BapuaHT «The
Penn State Worry Questionnaire» (PSWQ) (IleHcuibBaHCKOTO OIPOCHMKA OeCIIOKOIIC-
TBa/TpeBoriu). IIpoiiecc pa3paboTKy IPOUCXOAMI CeAyIomuM obpasom. CHavaa aHIIo-

50 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanmne u camopassurue. Tom 14, Ne 1,2019

S3BIYHBII OIIPOCHMK C BOIIPOCAaMM ObII IlepeBefieH Ha PYCCKUIT A3BIK. 3aTeM HaMM ObLIO
IpOBefleHO MPobHOoe (IMMIOTAXKHOE) UCCIefOBaHNe Ha CTyAeHYecKoll Beibopke (71 we-
JIOBEK) C L|eJIbI0 BBIABJIEHM COITIACOBAHHOCTY BOIIPOCOB OIPOCHMKA MexXpy coboit. ITo
UTOTaM MITOTKHOTO MCCIEHOBAHNUS ObUIM OTPEJAKTUPOBAHBI HEKOTOPbIE IIE€peBeeH-
Hble Ha PYCCKUIT I3BIK BOIIPOCHL. BIIOC/IEACTBIM OTKOPPEKTUPOBAHHBII BapUaHT OIIPOC-
HIKa IIPOLIesT alpobalnio Ha APYroli BEIOOpKe U3 CTyfeHToB (52 denoBeka). Ha ocHoBe
HOJTy4eHHBIX Pe3y/IbTaTOB HaMJM ObUIM BBIABJIEHBI ITOKA3aTe/IN PETeCTOBON HaJIeXKHOC-
T (0,883), mokaszareny BamugHOCTY onpocHuka (0,755), mokasaTenm COrmacoBaHHOCTA
BOTIPOCOB otpocHuKa (ot 0,326 10 0,734).

Ha 3 srane nccnegoBanya HaMy IPOBEIEH aHA/IN3 BBIPAYKEHHOCTY VICC/IETyeMbIX I10-
KasaTeJieil TOJIEPAaHTHOCTI K HeOIIpeeIEHHOCTH, MOTUBALUY K YCIIeXY, TPEBOXKHOCTH,
0a30BBIX YOEXKEHNIT MY MCIIBITYeMBIMI CTYIEHTaMI MY>KCKOTO U YKEHCKOTO II0Ia.

[lenp 4 aTana MCCIeOBaHMs — BBISIBUTh CTATUCTUYECKY 3HAYMMbIE KOPPETISIIOH-
Hble B3aMIMOCBA3Y MKy TOJIEPAHTHOCTBIO K HEOIIpele/IeHHOCTH, MOTHUBALell K yCIle-
Xy, IIK&JIaMJ TeCTa IPMHATHUA MYpa ¥ TPEBO>KHOCTBIO Y IIPEACTABUTENIEN IBYX UCCIIETye-
MBIX IPYIII (MY>K4MH U KeHIIUH).

Memoduku uccnedosamusi u ux 060cHo8aHUe

MeToaVKY NCCIeOBaHMA:

1) Illxanma TonepanTHOCTH K HeompenenéHHoctu C. bagnepa (TAS) B nepesoze u
aparnranuu Y. Conparosoir, JILA. Illaiireposoit, T.1O. ITpokodsesoit, O.A. Kpasrosoit
(Soldatova, Shaigerova, Prokofeva & Kravtsova, 2008, p. 94). IlIxana C. Baguepa — ato
nepBas 16-IyHKTHas METOAMKA, IPUOOpeTIIas CTaTyC CaMOCTOATEbHOI METOVKY 13-
MepeHNA TONIePAaHTHOCTU K HeOoIIpefle/IeHHOCTH, Ha OCHOBAaHMI KOTOPOIl CO3[laBalCh
Ipyrue mKabl. [7TaBHOE IMPeMMYyIecTBO JAHHOM METOAVIKY 3aK/IF0YaeTCs B IPOCTOTe eé
MCIO/IB30BAHNS 1 JOCTATOYHO MIMPOKOIT 06/1acTy npruMeHeHMst. TakKe MeTOAMKA 03~
BOJIsIeT JYIaTHOCTMPOBATD 3 CYOIIKa/Ibl TOMEPAaHTHOCTU K HEONIpele/IeHHOCT!: HOBU3HY,
CTIO)KHOCTD U HepaspeliMoCTb IpobieMbl. MeToanka comep>XuT 16 3amaHuit, oleHKa
IPOM3BOAUTCA IO 7-0a/UIbHOI ILIKaJIe.

2) Ompocuuk 6ecriokorictsa [TeHcuabBanckoro yHusepcutera (PSWQ), mepesenén-
HBII Ha pyccKuit A3bIK M ajantupoBanHbi b.C. AmmmesbiM u M.B. I'abpynxakoBoit
(Alishev & Gabdulhakova, 2013). IleHcuabBaHCKMIT OMPOCHUK 6ECITOKOICTBA MCHIOMb-
30BaJICsA HaMU BIIepBble. BbIOOP HaHHOTO OIPOCHMKA OOYC/IOBJIEH TeM, YTO M3HAYAIbHO
OH TIPUMEHSICS 3apyOeKHBIMU MCCIeTOBATE/LSIMMY, YTO HO3BOMIIO OBl HAM IIPOBECTH
CpaBHEHJe HalllMX JaHHBIX C pe3y/IbTaTaMy, II0JIyYeHHBIMI Ha JPYTUX 9THOKY/IbTYPHBIX
rpymmax. bojee Toro, 9To M03BOJIET IPOBEPUTH JAHHBIE 3aPYOESKHBIX UCCIIE[OBATEElT,
KOTOPBIMIU OBIIO ITOKA3aHO, YTO IHTOJIEPAHTHOCTD K HEOIIPefle/IEHHOCTI ABJIAETCA IIpe-
nukropoM tpeBoxkHocTr (Dugas & Freeston & Ladouceur, 1997).

3) llIkana npuHATHA MMpa IMYHOCTDIO (4yBCTBO IICUXOIOTNYECKOT 6€30I1acCHOCTI)
(WAS) P. fInos-Bbynsman B ajanrtanun O. A. Kpasuosoit (Soldatova, Shaigerova, Pro-
kofeva & Kravtsova, 2008, p. 66). [Io MHeHUIO aBTOpa, /I 3OPOBOIL TMYHOCTU XapaK-
TepHO Ha/lu4ye TPEX 6asoBBIX YOeXKAEHMIT: B J0OpOTe MUPA, B CIIPABELINBOCTY MIPa, B
camoneHHocty. [Ilkana 6a30BbIX yoexeHut cocTout n3 32 yrepxeHuit. [Iockonbky
MBI B CBOE€IT paboTe MCCIIelyeM TOMEPAHTHOCTD K HeOIIpeie/IéHHOCTI, TaHHAsE MeTOAMKA
MI03BOJIsIET HAaM IIPOBEPUTD NIPEJTIONOKEHNE O TOM, €CTb /TN CBA3b MEX/y HeraTMBHBIM
BOCIIPUATIEM MIUPA ¥ MHTOIEPAHTHOCTHIO K HEOIIPEIe/IEHHOCTHU U Ha0OOPOT.

4) MeropyuKa IMarHOCTUKY MOTHBaLy K ycrexy T. Dnepca (Rozanova, 2000). IIpe-
XKJje BCEro C MOMOIIBIO JAHHON METONUKYU MbI MOKeM IIPOBEPUTDH TUIIOTE3y O TOM, UTO
JIIOZSIM, VHTOJIEPAHTHBIM K HEOIPefle/IeHHOCTY, CBOJICTBEHHA BBICOKAsA MOTMBALMA K
TOCTYDKeHNUIo ycIexa. HapsAmy ¢ aTuM Mbl MOXKeM BBIABUTD Pas3mnyuA B MOTUBALMU Y
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MYJK4YVH VM JKEHIIVIH Y B3aIMOCBA3Y C IPYTVIMU IICUXO/IOTMYE€CKVIMU ITapaMeTpaMI, 3asB-
JICHHBIMU B HAallIEM MCCII€JOBAaHUN.

PesyanaTm HNCCIEeTOBAHUA

OcranoBuMCs 60ee MOPOOHO HaA Pe3y/IbTATAX MCCIETOBAHIISL

Tabmuua 1. Cpednecmamucmuueckue 3HAYEHUS U BbIPANEHHOCMb UCCTIE0YeMbIX noKazameneti y
CIYOeHMO08 MyHCKO20 U JHEeHCK020 oA

oo eckie CpepHue 3HaYeHNA TTOKa3aTeNell VICCTIe[yeMbIX
Ne NICUXOIOTMYECKUX ITapaMeTpOB
napaMeTpbl
My>K4mHBI JKenuquusr
1. | Mapexc TO]ICPaHTHOCTI/I 60,40 61,06
K HEOoIIpefle/IEHHOCTU
Hosusna 15,33 15,40
CI0>KHOCTD 31,38 31,75
Hepaspemnmocts 13,89 13,98
VHpekc 6ecriokoicTBa u TPEBOIN 41,88 49,22
3. | HIxaspl TecTa npuHATIA Mupa
Yo6expenne B foo6pore Mupa 3,65 4,00
Y6exxzieHue B crpaBeyimBocTyt Mupa 3,7 3,83
Vo6exaenne B CaMOLIEHHOCTI 4,02 3,94
4. | VIapexc MOTMBaLMK ycIiexa 16,74 18,04

IIpumeuarue: >KUPHBIM IIPUGTOM BbIIeTIeHBI TOKA3aTe/IN, MEXKSY KOTOPBIMY MMeEeTCs CTa-
THUCTIYECKY JOCTOBepHOe pas/mruue (Ha ypoBHe 3HauuMocTy mpu p<0,05).

ITpoaHanusupoBaBs JaHHBIE, IIPefiCTaB/IeHHbIe B Ta0/IuLe 1, OTMETIM CrIefyIolIee.

BO-HepBI)IX, TI0Ka3aTenn TOJIEPAHTHOCTU K HEOIIPENETEHHOCTU y CTyﬂeHTOB MY)K-
CKOTO ¥ YKEHCKOTO II0JIa HAXONATCS O/IVbKe K BepXHeil rpaHMIle HOPMATVBHBIX 3Hade-
Huit. TakuM 06pasom, y My>XUIH 1 )KEHIINH [Ipeob/IafaeT NHTOTEPAHTHOCTD K HeoIIpe-
Jie/IeHHOCTH HaJ] TONEPAHTHOCTDIO, IPUYEM Y SKEHIIMH MHTOTEPAHTHOCTD BBILIIE, YeM Y
MY)K‘H/IH. HPI/I 9TOM VICTOYHVKM MHTO/IEPAHTHOCTY K HEONIPENNETIEHHOCTI B I/ICCJIe,uyeMbIX
TPYIIIaX My>XYMH ¥ SKEHIIVH IPAKTUYeCKN He OT/IMYATCS, 9TO «CIOXKHOCTb» U «Hepas-
PELIMOCTb» TIPOGIEMBL.

Bo-BTOpBIX, II0Ka3aTe/M TPEBOXXHOCTI, HA000POT, NMEIOT 3HAUEHIA HIDKEe CpefHe-
ro. JlaHHbIT (PaKT MOXKET TOBOPUTH O TOM, UTO UCIIBITyeMble 00/IafaloT CKOpee HI3KOIL,
YeM BBICOKOIT 6a30BOIT TPeBOXKHOCTBI0. OfHAKO OOHAPY>KEHbI 3HAUMMBIE OT/IINYI MEX-
oy IIpeaCTaBUTENAMN My)KCKOrO " JKE€HCKOTO I10J1a. TaK, CTyHeHTbI-My}K‘H/IHbI MEHEE Tpe-
BOXKHBI, 4eM CTYHAeHTbI-)KEHIIHbL.

B-TpeTbux, moKasaTe/m MIKAIbI TeCTa IPUHATIA Mupa y MCIBITYeMbIX 06enX IpyII
MMEIOT 3HAa4YeHNs BBILIe CPefHero. B IeloM ke MpeCTaBUTENN MYXCKOTO U YKEHCKO-
TO II0JIa BOCIIPMHMMAIOT MUP CIIPABEIVMBBIM U B ITO3VTUBHBIX TOHAX. n y My)K‘H/IH, n
JKEHIIUH TIpeobiafaeT yoexxsieHre B cOOCTBEHHOIT LIeHHOCTI. BeposiTHee Bcero, 910 sB-
JISIETCST TUIIMYHON BO3PACTHO 0COOEHHOCTHIO. 371ech >Ke HaMu OBUIO 0OHAPYXKEHO CTa-
TUCTUIECKY OCTOBEPHOE PA3NMULe TI0 lIKase «yOex/ieHne B 1o6pore Mupa» — JaHHbII
IIOKa3aTe/Ib BBIIIEC B prHHe CTyHeHTOB JKE€HCKOTO I1071a.

B-4eTBEpTHIX, HAMU OOHAPYKEHO CTATUCTUYECKHU JOCTOBEPHOE pas/inyle 0 IOKa-
3aTC/II0 «MOTUBAIMN K JOCTV>XKECHUIO ycr[exa». TaK, y JKEHIIMH MOTUBANMA K JOCTVXKE-
HMIO yCIleXa BBIIIle, YeM Y MYIXKUMH.
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CriefyroIyM 9TarroM HAIIeTo MCCIeS0BaHVsI ObIIO BBISB/IEHNME CTATUCTUYECKN 3HA-
YIMMBIX KOPPE/ISIMOHHBIX B3aXMOCBSI3€ll MeXy TONEPAHTHOCTBIO K HEOTIPe/le/IEHHOCTL,
MOTMBALEI K YCIIEXY, HIKA/JAMI TeCTa IIPUHSTIS MIPa Y TPEBOKHOCTBIO Y MCIIBITYeMBIX
CTYEHTOB MY)XCKOTO U YKEHCKOTO 1oia. JJaHHble KOppensaiyoHHoro anammsa (mo Iup-
COHY) IIpe[iCTaB/IeHbI B TAOM.2.

Tabmuua 2. [lokasamenu k0dpduyuenmos Koppensyuu mMexoy usMepa6UUMUCT NCUXOTI0ZUHECKU-
MU NAPaMempamu y crmy0eHmos My#cKo20 U #eHCKo20 nona

ITokasarenp KoapduimeHTa

ITcuxonormyeckue ITcnxonormueckue
KOppenALNA ¥ YPOBEHDb
napaMeTpbl napaMeTphl
3HAYMMOCTHU
MoTuBanys K JOCTUXEHUIO VInTONEpaHTHOCTD

ycrexa (y My>K41H) K HEOIIPe/Ie/IEHHOCTI
(cy6buikana HepaspemnMOCTb

po6yeMbr)

0,281 (p=0,05)

CaMoLeHHOCTb (cyOIKaa TecTa TpeBo>xHOCTD

pUHATIA Mypa)(y >KEHIIVH) -0,196 (p=0,01)

MoTuBanus K qOCTVKEHUIO bnarocknoHHOCTD MUpa

ycrexa (y SKeHIIVH) 0,175 (p=0,01)

MOTI/IBaI_H/IH K TOCTM>KEHUIO CHpaBeJIHI/IBOCTb Mupa

ycrexa (y SKeHIIMH) 0,240 (p=0,01)

MoTuBanus K JOCTV>KEHNIO KonTponmpyemocTs Mupa

ycrexa (y KeHIIIH) 0,266 (p=0,01)

MOTI/IBaI_H/IH K TOCTM>KEHUIO CaMOKOHTpOHb

ycrexa (y SKeHIIMH) 0,306 (p=0,01)

B mepByio odepenb OTMETHM: KaK IO BCell BBIOOPKe B II€/IOM, TaK U B OTHEIbHBIX
rpymIax (My>XYMH U )KEHIIVMH) HAMU He OBUIY OOHapy)KeHbI CTATUCTUIECKNU JJOCTOBEp-
Hble KOPPEJIAILMOHHDIE B3a/IMOCBA3Y MEXIY MHTOIEPAaHTHOCTBIO K HEOIIpefle/IeHHOCTHI
U TPEBO>KHOCTBIO. [laHHOE OOCTOATENBCTBO M/ HAC ABJIAETCA CKOpee HEeOXKMJaHHBIM,
TaK KaK B 3aPyOeXXHBIX MICC/IEOBAHNAX, OTMEIEHHBIX HAMU BBIIIE, JAHHAS B3aNMOCBSI3b
Obl/1a IIOKa3aHa.

Takxe HaMy He ObUIO OOHAPY>KEHO KOPPEALMOHHOI B3aMMOCBSI3U MHTOJIEPAHT-
HOCTM K HEOIIPeIe/IEHHOCTHU CO IIKalaMM TeCTa MPUHATUA MMpa. BbIIo OBl TOrMYHBIM,
ecm 6bI MHTOJIEPAHTHOCTb K HEOINPEeIeHHOCTY COIPOBOXK/ANIach HETATUBHBIM BOC-
HPUATUEM MMPa U HA060POT.

I[Tepeiinem K aHa/MN3y BBIABIEHHBIX HAMM CTATYCTMYECK) 3HAUMMBIX KOPPETIAIIOH-
HBIX CBA3ell. VI3 Tabmuubl Ne2 crefyeT, YTO MOTMBALVIA K JJOCTIDKEHUIO yCIleXa MMeeT
MIOJIOKUTE/IbHYIO CBA3b C MHTOJIEPAHTHOCTBIO K HEOIIpeleNIeHHOCTH. [IpyrMu clioBaMu,
Y CTY[IEeHTOB-MY>K4YMH MOTMBALsA K YCIIEXy YBEIMYMBAETCS, €C/IM OHM CTaTKMBAIOTCS C
cuTyanueit, B KOTOPOJ MMeeT MeCTO Hepaspemnmas mpobiema. Y CTY[eHTOB SKeHCKO-
TO TI0JTa MEeX/y CaMOLIEHHOCTBIO U TPEBO>KHOCTBIO MMeeTCs 0OpaTHasA KOPPelAIOHHA
B3aMMOCBsI3b. TaK, CTy/eHThI-)KEHIINHBI, 00/1afalol[ie BBICOKOI TPEBOXKHOCTHIO, 00/1a-
JAIOT HU3KVM YPOBHEM CaMOIIEHHOCTH. BBIABIIEHHOE 0OCTOATENBCTBO IePEKINKACTCS C
XOPOIIO M3BECTHBIMIU JAHHBIMU CHIDKEHIA CAMOOIIEHKM Y /IOfiell ¢ BBICOKOI TPEeBOX-
HOCTBIO.

Taxoke y CTyZIeHTOB »K€HCKOTO I10/1a MOTMBAIUA K JOCTVDKEHMIO yCIlexa KOppennpy-
eT CO IIKaJlaMJ TeCTa MIPUHATUA MUPA, @ UMEHHO C 0/1arOCKIOHHOCTDIO, CIIPaBe//IBOC-
TBI0, KOHTPOJIMPYEMOCTDBIO MUPA, CAMOKOHTPOJIEM. T0 eCTb Y CTyI€HTOB >KEHCKOTO oA
MOTMBAIMA K yCIIeXy BBIIIe, €C/U JUIA HUX MUP B IeIOM 0/1arOCK/IOHEH, CIIPaBejINB U
KOHTPOJIMPYEM.
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JMCcKyccnoHHBIE BOPOCHI M 3aKITI0YeHIEe

B mepByo odepenp o6paTyiM BHUMAHNE Ha TO, YTO HAMM He OBIIO OOHAPYXKEHO CTa-
TUCTUYECKN JOCTOBEPHOI B3aMMOCBSI3U MEXIY TOJIEPAHTHOCTBIO K HEOIIPEe/IEHHOCTI
U TPEBOXXHOCTBIO. [T0/Iy4eHHbIiT pe3y/IbTaT OblI HEOXKMIAHHDIM, TaK KaK B 3apyOe)KHBIX
MCCNIEHOBAHMAX C MCIIO/Ib3OBAHMEM 3TUX K€ METOAMK OJaHHAA B3alIMOCBA3b 6I)I}Ia IIOKa-
3aHa, YTO [JA/I0 OCHOBaHIe aBTOPaM PacCMaTpPUBATh MHTOIEPAHTHOCTD K HEOIIpeJie/eH-
HOCTH KaK Ipeankrop TpeBoxkHoctu (Dugas, Gosselin & Ladouceur, 2001).

[ToABITOKIUB Pe3y/IbTAThI HAILIETO MCC/IEOBAHIS, OTMETUM criefyoiee. Hamu o6Ha-
PY’K€HBI IICUXOJIOTMYECKNE PA3ININA MEXAY CTyAEHTaMI MY>KCKOTO I JKEHCKOTO II0/1a
IO TTOKa3aTe/sIM TPEBOKHOCTY, MOTUBALMY K HOCTIDKEHMIO YCIIeXa, YOeXeHs B f00-
pore Mupa. Tak, Ajst CTyfIeHTOB, IIPEACTABUTEIIEN MYXXCKOTO U >KEHCKOTO II0JIa, XapaK-
TEPHO CTpPeMJIEHIE K SICHOCTU CUTYALMY, TPV 3TOM MCTOYHMKAMI MHTOJIEPAHTHOCTH K
HEOIIPe/le/IeHHOCTI BBICTYIAIOT CJIOKHOCTD, HEPa3peInMocTsb mpobemst. [Ipu cromk-
HOBEHIN «CTY[€HTOB-MYXXUMH» CO CJIOKHOJI, HepaspeliMoli Ipob1eMoil X MOTHUBA-
VST K TOCTVDKEHMIO YCIIeXa, MPOSIB/LIIOIASICS NHTOIEPAHTHOCTBIO K HEOIpeie/IeHHOC-
TI, CYILeCTBEHHO BO3pacTaer. To eCTh C/IOKHAsI, HepaspelmMasi IpobiemMa BbICTYIIAeT
HEKVM MOTMBATOPOM, CTUMYJIOM K HeﬁCTBMIO Y CTYREHTOB-MY>)K4IH. B AaHHOM Ciy4ae
TUIIOTE3a O TOM, YTO MHTOJIEPAHTHOCTb K HEOIIPE/e/IEHHOCTY BefleT K MOBbILIEHNI0 MO-
TUBaUVM K JOCTVDKEHNIO YCII€Xa Halll/la CBOE IIOATBEPIXKACHNE Y Hpe/:[CTaBI/ITeHeI;’I MY>KC-
KOro 1mos1a. HanpoTus, y MCIBITYyeMbIX X€HCKOTO I10/1a MOTMBALV K JOCTVDKEHMUIO YCIIe-
Xa HanIpsIMYy0 CBs3aHa C 0COOEHHOCTIIMU MUPOBOCHPUATUA, A UMEHHO C TEM, HACKOJ/IbKO
MUP BOCIIPMHMMAETCSI MMM KaK O1arOCK/IOHHBIN, CIPaBeIMBbIl I KOHTPOIUPYEMBbIIl.
B IEIOM CTYOEHTDI MY>KCKOI'O M JKEHCKOIO II0/Ia BOCIPVMHNMAIOT MIUP CIIPpaBEIIIBBIM
U B IIOJIOKUTE/IbHBIX TOHAX. [IpV 9TOM TPEBOXXHOCTH y CTYLEHTOB 00X MCCIefyeMbIX
TPYIII OCTAETCA Ha HU3KOM YPOBHE. HesnaunrenbHoe IIPEBBIIIEHNIE YPOBHA TPEBOJKHOC-
TV Y CTYAEHTOB >KEHCKOTO I10/1a COIIPOBOK/JAETCSI CHIDKEHIEM YPOBHsI CAMOLIEHHOCTH.
Takum 06pa30M, BbIABJICHHAA SaPY6€)KHbIMI/I ucciaeqoBaTeAMI B3aMMMOCBA3b MTHTOJIC-
PAaHTHOCTH K HEOIIPEefie/IeHHOCTH C TPEBOXKHOCTBIO He HAIIA CBOE IIOATBEpP)KZEHIE B
HallleM JICCIef{OBaHIINL.

Hay4yHasi HOBM3HA MCCIE[OBaHUs 3aKmodaercs B ToM, 4ro b. C. AymieBsiM 1
M. B. I'abpynxaxosoit (Alishev & Gabdulkhakova, 2013) BriepBble Ha POCCUIICKOII BbI-
60pke ObUI anpoOMPOBaH ¥ afanTUPOBaH [IeHCHIbBAHCKMUIT OIPOCHNK 0eCIIOKOCTBaA.
Taxoke IIOJTy9€HbI JaHHDbIC, ITOKAa3bIBAIOIINE B3aMIMOCBA3b TOJIEPAHTHOCTI K HEOIIpEeLe-
JICHHOCTH C SPYTMMM JIMYHOCTHBIMU CBOJICTBAMU (TPEBOXXHOCTBIO, OCOOEHHOCTSIMIU M-
pOBOCTIpUATHS, MOTHBALINEN) B KOHTEKCTe TeHIEPHBIX pasnmnunii. B pabore mposeneH
TeopeTUYecKuit aHanu3 peHOMeHa TOIEPAHTHOCTH K HEOPEe/IeHHOCTH C TOYKM 3PEeHsI
O6I)IH€HHOI‘O I HAy9HOTO ITO3HAHMA.

Pe3y/bTaThl JAHHOTO MCC/IELOBAHNS MOTYT OBITH MCIIOIb30BAHBI B TEOPETHIECKOM
IUTaHe — /1A pa3pabOTKIM TeOPETIIeCKO MOJIe/IN IMYHOCTHBIX IPEIIOCHIIOK CaMOpery-
ALY Y4eOHOI HesITeNIbHOCTH, a TAKXKe B IIPAKTUYeCKOM OTHOLIEHIUN — /151 pa3paboTKu
TPEHMHTOBBIX ITPOTPAMM, /1A VICIIOJIb30BAHNA HAHHBIX B JIEKVOHHDBIX U ITPAKTNYIECKUX
3QHATHAX 110 TICUXOJIOTNH, [IEJarOrMKe, J/Isl paspabOTKI IPAKTIYECKIX PEeKOMEHALNIL,
B IICMXO/IOIMY€CKOM KOHCY/TBbTMPOBAHNIL.
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AHHOTAI[USA

B HacrosIee BpeMsi, B yCITOBMAX MOZIePHI3ALINI [IEfATOTMYeCKOro 06pasoBaHus, cucTema mpodec-
CHOHAIbHO IIOATOTOBKM IeJJarora CKOHIIEHTPYPOBaHa Ha M3MEHEHNN MTOJIXO/I0B K OPTaHM3aLN
IIPAKTMYEeCKOil COCTaB/IsoIell. KOMIIeTeHTHOCTHBIN MOAXOJ MPeJIIonaraeT oneHKy o6pasoBa-
Te/IbHBIX Pe3yTbTAaTOB C TOUKI 3PEHM Pa3sBUTMA KoMIeTeHInit. []ebio JaHHOT CTaThy ABAAETCA
ompefieieHIie ypoBHeil cOPMIPOBAHHOCTH KOMITETEHIMII CTYAEHTOB-OyAYIUX IIeJaroroB s
BBISIB/IEHNSI OCHOBHBIX KOMIIETEHTHOCTHBIX COCTAB/ISIIOLINX [JATbHENIIET0 IPOoQecCroHanbHOTO
pasBuTHA. Begymum MeTooM B MCC/IeJOBAaHUN JAHHOI np06neMb1 cTasa oljeHka 132 OoTYeTHBIX
paboT MAaruCTPaHTOB IIO NTOTaM IIPOXOKAEHS [IE[arOrIecKOll MPaKTHKIL. AHAIN3 I CUCTeMAaTy-
3a1yis1 06pa3oBaTEIbHBIX Pe3y/IbTATOB 00YYAIOLINXCS IO3BOIMIN OIIPEReIUTh IPOOIEMHBIE 30HBI
B c(OPMIPOBAHHOCTH KOMIIETEHIIT GyAyLINX [efaroros. B cratbe mpefcTaBieHa paspaboTaHHas
aBTOPAMII CUCTEMA OLIeHKI KOMIIETEHINIT, pOPMUPYEMBIX Y MATMICTPAHTOB BO BPeMsI ITeJaroridec-
Kol1 mpakTuku. IIpefcraBieHHble B CTaTbe MaTepuasIbl MIO3BOJIAIOT COBEPIIEHCTBOBATh OCHOBHBIE
mpodeccroHanbHbIe 06pasoBaTeNbHble IPOrPaMMBbI, BHOCUTD M3MEHEHMS KaK B CTPYKTYPY CaMOTro
MOJIy/Ifl, TAK ¥ B TIOPAJOK OCBOEHNS MOJYIIEN.

KitroueBble cl0Ba: Iefjarorndeckas IpaKTHKa, MpodeccuoHalIbHble KOMIETEHIUI, OlleHKa chop-
MIPOBAaHHOCTV KOMIETEHIINIA, YPOK, YPOBHM OCBOEHMA KOMITETEHIVI.
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Abstract

The system of teacher professional training is currently focused on changing approaches to the
organization of the practical component. A competence approach involves the evaluation of edu-
cational outcomes from the perspective of competence development. The purpose of this article
is to determine the levels of competence formation among student teachers to identify the main
competence components of further professional development. The study involved the assessment
of 132 reports on master's work following the results of pedagogical practice. The analysis enabled
the identification of the problem areas in competence formation. The article presents the system of
competency assessment developed by the authors during the undergraduates’ teaching practice. It
offers recommendations for improving the basic professional educational programs, for changes
both in the structure of the module itself and in the order of mastering the modules.

Keywords: pedagogical practice, professional competences, assessment of competence formation,
lesson, levels of competence development.

BBenmenue

AxmyanvHocmov npobnemol U cospemerHbvle meHOeHUUU

Ceropua B Poccuiickoit @efiepariuy akTUBHO MPOXOJAT MPOIECCHl MOJIePHMU3AIN
CHCTeMBI IIelarOrM4eckoro obpasopanys. IIporpamMmma MojepHU3aUy OpUEHTHPOBAHA
Ha IIO/ITOTOBKY BBIITYCKHVKOB — OYIYIINX [IeJarOTOB — K OCYILIeCTB/ICHNIO VX Ipodeccu-
OHAJIbHOII [IeITe/IBHOCTY B 00pa30BaTe/IbHOM OPraHU3aLMi B COOTBETCTBUY CO CTPYKTY-
POt M cofiep>KaHMeM TPYAOBbIX (QYHKIINIL, YKa3aHHBIX B IPO¢eCcCHOHAIbBHOM CTaHAApTe
nemarora (OMLSPREF, 2013; Draft Plan for the Development, 2013).

IIporpaMmmbl Iefarornyeckoil MarucTpaTypbl HaIpaBeHbl B MEPBYIO Oouepelib Ha
npodeccuoHaIM3ayI0 B IOATOTOBKe Iefarora. OHM pealyu3ylOT MOZENIb IIPaKTUKO-
OPUEHTVMPOBAHHOIO O0y4YeHNsA, B KOTOPOJI OCHOBHBIM 00pa30BaTe/IbHbIM Pe3y/IbTaTOM
ABAETCA Pa3BUTNE KOMIIETEHLINI, ompefieleHHbIX B DefilepabHBIX TOCYIaPCTBEHHBIX
00pasoBaTe/IbHBIX CTAaHAAPTaX YPOBHsA 00pasoBaHMA MArycTpaTypa II0 HaIpaB/IeHNUIO
noproroBku [lemarornaeckoe o6pasoBanne (OMESRF, 2014).

DenepanbHble TOCYLapCTBEHHbIE 00pa3oBaTe/IbHbIE CTAHAAPTHI BBICIIETO 0OpasoBa-
HJIS B Ka4eCTBe IIe/IM U Pe3y/IbTaTa OCBOECHN MarkCTpaHTaMy OCHOBHBIX 00pa3oBaTe/ib-
HBIX IIPOTPAaMM OIpefe/IAI0T CPOpMIPOBAHHbIE Y HUX OIpefie/IeHHbIe O0IeKy/IbTypHbIe
u podeccuoHanbHbIe KoMIeTeHIu. [TpodeccroHanbHble KOMIETEHINMN, IO KOTOPbI-
MJI IOHMMAETCS CIIOCOOHOCTH/TOTOBHOCTD BBIITYCKHUKA MariCTPaTypbl/By3a IPUMEHATb
IproOpeTeHHble 3HAHNS, YMEHMs U IMYHOCTHBIE KaueCTBa /s YCIENIHOI mpodeccuo-
HAJIbHOI e TENbHOCTH B OTIPeeIeHHO IIPeMETHOT 00/1acTH, TOAPA3Ae/sIOTCS Ha [1Be
rpynisl: obuienpodeccroHanbHble 1 IpodeccroHanbHbIe.

COBOKYIIHOCTh ITPOGeCCHOHAIBHBIX KOMIIeTeHLMII MAaricTpOB IIefarormyeckoro
HAaIpaB/IeHNsi CTPYKTYPUPOBAHA IO ceMU (YHKIMOHAIbHBIM IPYIIIIAM KOMIIETEHI[UIL,
MIMMAaHEHTHO OTPa)KalolM Hayboree XapaKTepHble BUIbI MX MPOodeCcCHOHAIBHOI Jie-
ATEIbHOCTY, Y BKTI0YaeT CIefyIolyie KOMIeTeHIVIN:

— IearormyecKkas;

— Hay4HO-JICC/IefloBaTeIbCKas;

— IPOEKTHas;

— MeTOMYecKast;

- yIpaBJieHuecKas;

— KY/IbTYPHO-IIPOCBETUTETbCKAS.

BBIIyCKHMK MarucTpaTypbl, B OT/M4Me OT 6aKanaBpa, JODKEH He TOIbKO YMeTb pe-
Q/IM30BBIBAaTh y4eOHbIe IPOrPaMMBI, HO ¥ IIPOEKTUPOBATD U VICCTIEOBATh UX C IIE/IbIO
JA/IbHENIIET0 COBEPLIEHCTBOBAHMA.

[Tpn peanmsanyuy MPOEKTOB IO MOJEPHM3ALNM [EZArOrMIeCKOT0 0OpasoBaHNs
2013-2017 rr. 66UM cOPMYINPOBAHBL TPeOOBaHNUA K paspabOTKe OCHOBHBIX IIpodec-
CMOHA/bHBIX 00PA30BaTE/IbHBIX MPOTPAMM IIOATOTOBKM IEJarOrOB Ha OCHOBE [IesITelb-
HOCTHOTO ITOAXO/a 1 B KOHTEKCTe 3afjay IMpodeccroHanusanmm IporpaMm IOfTOTOBKM

58 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanmne u camopassurue. Tom 14, Ne 1,2019

Ieflarora B COOTBETCTBUM C TpeOOBaHMAMU IPOdeCcCHOHANTbHOTO CTaHfapTa Iefarora
(Margolis, 2014). OcHOBHOJI aKI[eHT Ha MTOTOBOM 9Talle MOIEPHU3ALMU CTaBUICA Ha
($bOpMUpPOBaHMY 1 AMATHOCTUKE PA3BUTISI KOMIIETEHIUIT CTYEHTOB, O0YJAIOIINXCS 110
IporpaMMaM MOATOTOBKI IIeflarora.

B Hacrosiee Bpemst o6mactb GopMupoBanist mpodecCnoHaTbHbIX KOMIIETeHIMI §
CTYJIeHTOB BY30B HAaXO/IUTCA B 30HE NPUOPUTETHBIX HAIIPaBIEHUI MCCIef[0BaTeNbCKOI
IeATeNbHOCTY Y4eHBIX-Tleflaroros. OnpezeneHre OCHOBHOM MapaurMbl KOMIIETEHTHOC-
THOTO IIOfiX0fa B o6pasoBanuy (Zimnaya, 2003) 1 IpoeKTHpOBaHVe CTaTUYEeCKON 1 JU-
HaMu4eckoit komnereHTHOCTHBIX Mopeneli (Khutorskoy, 2003) npusesto k aHamusy pas-
JIMYHBIX BAaPMAHTOB MOHATUI KOMIIETEHIIVI [/II CO3aHMA VX MHBAPMAHTHON TPAaKTOBKM
(Shadrikov, 2004) 1 pazpaboTKe TEXHOIOIMIT MX PACIIO3HABAHNS C TIO3ULNIM CMBICIOBOTO
cofiep>KaHMA KOMIIETEHIIUI, 3aMepOB Ha OCHOBE aHKeTMPOBaHNA U APYIUX MHCTPYMEH-
ToB oueHKH (Baydenko, 2005). AkTyabHBIMY HaIlpaBIeHUAMY UCCIIETOBAHNUI Ha CETOf-
HSILIHMI JIeHb SIB/IIOTCS 0071aCTh CTaHAAPTU3ALMY 1 OlleHKA KayecTBa 00pa3oBaHMs Ha
OCHOBe KOMIIETEHTHOCTHOrO nojxofa (Subetto, 2006) u mpoeKkTHMpoBaHye KOMIIETEHT-
HOCTHBIX MOJje/Iell BBIITYCKHMKOB C LiefIbio AeTepMuHaruy koMmnereruuit (Khrapal, 2010)
u popmynupoBaHme TpeOOBaHUIT K Ipoljeccy oleHuBaHusa kommereHumit (Yefremova,
2010). [Tpowuecc 06y4eHns B By3e yrxKe IOCTPOEH € OpMeHTalell Ha GopMMpoBaHIie Ipo-
(beccroHaNMbHBIX 1 OOIeKY/IbTYPHBIX KOMIIETeHLIMII, YCTAaHOBJIEHHBIX 00pa3oBaTe/IbHbIM
cragaproM. OfHaKO pa3pabOTKY II0 CO3[JAHUIO YHUBEPCAIBLHOI OLCHOYHOM CUCTEMBI
Wist TpoeCCHOHAIBHBIX 1 OOIIeKyIbTYPHBIX KOMIIETEHIINII CTY/IeHTa B By3€ aKTVBHO
Be/lyTCs U B HAacTosllee BpeMs.

Peanusayus komnemenmuocmHozo no0xo0d 6 xode nepeoii nedazoeuteckoi
NPpAKMUKU MAUCPAMypol

B xofe mmearornyeckoit MpaKkTUKI CTYAEHTOB He TO/IBKO IIPOBEPSIETCsI X TOTOBHOCTD
K OCYILLeCTB/ICHNIO IPO(ECCHOHAILHOI JIeATeIbHOCTH, HO M IPOJOJDKAETCSA PasBUTHE 1
COBEpLIEHCTBOBAHIE YK€ YaCTUIHO CHOPMUPOBAHHBIX IPOPECCHOHATBHBIX KOMIIETEH-
1mit. B coxuBIieicst cucTeMe IOATOTOBKM IIEArOroOB 3a4acTy0 HAOMIO[AETCs OIpefie-
JIEHHBII [IePEKOC: CTYAEHTDI OBJIA[IEBAI0T Ha BBICOKOM YPOBHE T€OPETUYECKMMIU 3HAHNSA-
M1, HO He OOHAPY)KIBAIOT TOTOBHOCTY IIPVYIMEHEHNS 9TUX 3HAHNIL B CBOEI IIPAKTIIECKOIT
IesITeNIbHOCTY [UIsl pelleHNs KOHKPETHBIX IPOQeCcCHOHaNbHbIX 3afad. PaccmarpuBas
MAruCTPaTypy KaK BTOPYIO CTYIIEHb B OCBOEHNN IIPOQeCcCn, CIefyeT YIUThIBATD, YTO Ma-
TYICTPAHTBI Y>Ke 00/IafaioT OIpesie/leHHbIM YPOBHeM c(HOPMUPOBAHHOCTY YacTy KOMIIe-
TeHIuit. YacTh MaruCTpaHTOB, IPOLIEAIINX [IePBYIO CTyIeHb (6aKajaBpuaT) o Halpas-
neHuto noprotokn «Ilegarormyeckoe o6pasoBaHye», yxe 06/1afjaeT BBICOKUM YPOBHEM
chopMupoBaHHOCTY TTPO(ECCHOHANIBHBIX IIefarorndeckux KommereHiyii. Ho ppyras
9acTh 00YYAOMIMXCS IPUXOANUT B MATUCTPATYPY 110 HarpasieHno «Ilegarormdeckoe 06-
pasoBaHue», He nMest 6a30BOI IEFATOTMYECKOIT TOATOTOBKIL. IIpi paspaboTKe mefarorn-
YeCKMX MaruCTepCKUX IPOTPAMM C IIeJIbI0 BBIPABHMBAHMS BXOJHBIX YCIOBUIT OOYIeHNsI
ObUI BBeJieH afJalTAI[VIOHHBII MOMY/b, BKIIOYAMOLINII pasie/bl, OpMeHTNPOBAHHbIE Ha
COKpallleHNe pa3pbiBa B IpodecCHOHAIBHOI TOTOTOBKE K [eJarori4ecKoii fesTe/IbHOC-
. OffHAKO NPOXOJK/ieHe [IEPBOIT IIeArOrMIecKOoil MPAKTUKY Y BCEX OOYYAIONMXCS B
MarucTparype HadyMHaeTcs OFHOBPeMEHHO. 3afjaua IperofaBaTesieil, OCyLIeCTB/IAOMINX
PYKOBOJACTBO II€JArOrMYECKOll IIPAKTIKOI, — IIPOBECTV OLIEHKY MMEIOIIEroCsi YPOBHS
chopMIMPOBaHHOCTM KOMITETEHIINIT, HEOOXOIVMMBIX JUTs BeileHs MpodecCcOHanbHOI fie-
ATEIBHOCTY Ha yPOBHe 6aka/aBpuaTa. VI BIIOCTeACTBIY ONIpeie/INTh BMECTe C MATVCTPaH-
TaMJ aKTya/IbHble 30HBI Ja/IbHEIIIEer0 pasBUTIS X KOMIIETEHI[VIL.

Memodvi uccnedosanus

Jna peanusanym 1e1u UCCIENOBAHMA MCIONIb30BA/ICA KOMIIIEKC B3aUMMOJOIOIHA-
foIux MeTofoB. [Ipu paspaboTke IporpaMMbl epBOIT IejarornIecKoil MpaKTUKY ObUIN
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UCIIOTb30BaHbI TaKle TeOpeTUYeCKIe MeTO/Ibl, Kak aHanu3 PefepanbHbIX TOCYHAPCTBEH-
HBIX 06pa3oBaTeIbHBIX CTAHAAPTOB II0 HAIIPAB/IeHNIO OAroToBKY «Ilefarorndeckoe 06-
pasoBaHMe» ypoBHeil 6aKa/IaBpyuaT U MaruCTpaTypa, KOHKPETU3aLMsl BXOSHDIX 1 OXKIa-
eMBIX ITapaMeTPOB cOPMUPOBAHHOCTY KOMIIETEHIUIT 00YYAIOIIMXCS ¥ MOJeMPOBaHNe
CHUTyanmii IO COCTAB/ICHNIO 3aaHWIl IS TIefarornIecKol mpaktuku. [Ipu paspaborke
M JVIaTHOCTMPOBAHMY CUCTEMBI KPUTEPMEB 1 MOKasaTesneil cOpMIPOBaHHOCTY KOMITe-
TEHLWIT OYYIVX Hefaroros ObUI UCIIOIb30BAaH METO IPOEKTUPOBaHMA. IMIMpUYec-
KIle JAHHbIe COOMPAINCh Ha OCHOBE aHAINM3A OTYETHOI JOKyMEHTAlmy O0ydaroIxcs
110 pe3y/lbTaTaM IPOXOXKIEHMA IIepBOIl IeJarOrMYeCKON NPAKTUKN U CyIIepBU3UN IIPU
peanusanuy ypoKOB ¥ BHEYPOUYHBIX MEPONPUATUI CTyfeHTaMu. [I1d OUMarHOCTUKU U
oIpefie/ieHNs YpOoBH: CPOPMIPOBAHHOCTY IEearOrNYeCKIX KOMIIeTeHIIMI MCIIOIb30Ba-
JIMCh METO/Ibl OL|€HKM IO IT0Ka3aTe/IAM, METOMbI OIMCATE/IbHOM CTaTUCTUKM M MaTeMa-
TUYECKOI 00pabOTKM SKCIepYMEeHTAIbHBIX JAHHBIX, BKIIOYaolye B ce6s rpadudeckoe
n300paXkeHe pe3yIbTaTOB, MHTEPIPETALNIO I KaUeCTBEHHBIII aHa/N3 TAaHHBIX. B x071e
MCCTIeBOBaHMA OBUIN Pea30BaHbl CIeAYIe SKCIePUMEeHTaNbHbIe METOMbI: KOHCTA-
TUPYIOIIMI U POPMUPYIOIINIL SKCIIePUMEHT.

IxcnepumenmanvHas 6a3a UCCIE008aHUS

OmBITHO-9KCIIEPUMEHTIbHON 6a30i1 MCCIefoBaHus cTama Kadeapa Iefaroruku
BbIciIell mKonbl MHcruryra ncuxonoruu n obpasosanua PLAOY BIIO «Kasanckmii
(IIpuBomxcKuit) QpemepanbHblil YHUBEPCUTET».

Amanwi uccnedo8anus

VccnepoBanue mpo6ieMbl IPOBOAMIOCH B HECKOIBKO 9TAIIOB.

Ha navanbHOM 3Tane Ha ocHOBe aHamu3a PefepaqbHOrO roCyapCTBEHHOTO 0bOpa-
30BaTeIBHOTO CTAHIAPTA BBICIIETO 06PA30BaHIS IO HAMTPABIEHNIO TTIOATOTOBKM 44.03.01
ITeparornueckoe ob6pasoBanue (ypoBeHb 6akamaBpuarta) ObUIN OIPeNe/IeHbl I KOHKPETHU-
3MPOBaHbI BXOHbIe KOMIIETEHIVIN Vi JUATHOCTHKA UX CHOPMUPOBAHHOCTH.

B coorBercrBuM ¢ DenepanbHBIM rOCYAAPCTBEHHBIM 06Pa30BaTEIbHBIM CTAHAAPTOM
BBICIIIETO 0OpasoBaHMs [I0 HAIlpaBlIeHNI0 MOoArotoBky 44.04.01 Ilemarornyeckoe obpa-
30BaHue (YpOBEHDb MarliCTparyphl) ObUIM OILIpefje/ieHbl aKTya/lbHble pasBUBaeMble KOM-
TIEeTEHI UL

Ha cnepyromem sTarme yccnefoBaHus ObUIO MPOBEEHO MOJENMPOBaHIE IPAKTH-
YeCKOJ IeSITeNIbHOCTY, B KOTOPOII paspaboTaHbl 3afjaHus Iy IepBOJ IefarorndecKoi
IIPaKTUKIL.

Jlaee ocyIeCTBIANIOCh IPOEKTUPOBAaHNE IMATHOCTUYECKOI CHCTEMbI KPUTEPUEB U
HoKasaTesneil cOpPMUPOBAHHOCTY KOMIIETEHIMI OYAyLIMX IIefaroros, 6asupyoleecs
Ha OIleHKe IIPEJICTaB/IEHHON OTYETHON JOKYMEHTALMM, OLleHKE PeaM3yeMbIX YPOKOB I
pedriekcun Mo HUM.

JMarHoCTIYecKuit STall BKII0Yas B ceOs OLIEHKY IO IT0KasaTe/IsIM YpOBH: chopMu-
POBaHHOCTM IT€/JaTOTMYECKNX KOMIIETEHIINI.

Ha saBepiuaromieM aTale 1oc/ie IPOBeeHHOTO0 KONMMYECTBEHHOTO I KAYeCTBEHHOTO
aHa/M3a JaHHBIX OBUIY YCTAHOBJICHBI aKTYa/IbHble 30HBI Ja/IbHENIIero PasBUTI KOMIIe-
TeHLMI1 MarXCTPaHTOB.

PesymbTaThI

OnpedeneHrue 6X00HVIX U 0OHUOAEMBLX NAPAMEMPOS

ITpoBenennst anamus OeepambHOrO rOCYAAPCTBEHHOTO 0OPa30BaTEIBHOTO CTaH-
fapTa BbICIIEro 00pa3oBaHMs IO HalpaBjeHno HoAroToBku 44.03.01 Ileparornyeckoe
o6pasoBaHie (ypoBeHb (akajaBpuara) MO3BOVI BBIJEUTH BXOJHbIE KOMIIETEHINI,
Tpebyoliye ANArHOCTYKY ¥ OTIpefe/ieH s yPOBH: CHOPMIPOBAHHOCTI:
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— «BJIaJieHye OCHOBaMI IIpodeccrOHaNIbHON 9TUKN 1 pedeBoit KynbTypsl (OIIK-5);

— TOTOBHOCTb pealM30BbIBaTh 00pa3oBaTe/IbHble IPOrPaMMBI 110 IIPEAMETY B COOT-
BeTCTBUM ¢ TpeboBaHMsIMU 006pasoBaTenbHbix cTannapros (ITIK-1);

— CIIOCOOHOCTD MCIIONIb30BATh COBPEMEHHBIE METOMBI U TEXHOJOTUM OOydYeHMs 1
nuargoctuku (ITIK-2);

— CIOCOOHOCTD pellaTh 3aa4yyt BOCIUTAHUA UM [YXOBHO-HPaBCTBEHHOIO Pa3BUTIA
obyJaronuxcs B yue6HoiT 1 BHey4eOHOI! fresaTenbHocTy (IIK-3);

— CIOCOOHOCTD UCIIONb30BaTh BO3SMOXKHOCTY 00pa3oBaTe/IbHON CPebl [JIA JOCTU-
JKEHNA JTIMYHOCTHBIX, MeTAIlpeMETHBIX I IIPeIMETHBIX Pe3y/IbTaTOB 00ydeHus un obec-
HeYeHNs] KauecTBa yueOHO-BOCIIUTATE/IBHOTO ITIPOIlecca CPeACTBaMIU IIPEelofaBaeMOoro
npenmera (ITK-4);

— CIOCOOHOCTD OCYIIECTB/IATH MEarornyeckoe COMPOBOXK/EHNE COLMAMN3ALNU U
npodeccroHanbHOro camoonpenenenys obyyawomyxcsa (ITIK-5);

— TOTOBHOCTb K B3aVIMOJIEIICTBUIO C YYaCTHUKaMM 0OpasoBaTeibHOro npouecca (IIK-6);

— CIIOCOOHOCTD OPraHM30BBIBATH COTPYAHMYECTBO OOYUAIOMINXCS, HOAAEPKIBATD
aKTUBHOCTb ¥ WHUIMATUBHOCTb, CAMOCTOSITE/IBHOCTb OOYYAIONIMXCs, PasBUBATh UX
TBOpueckue cnocobHoctu (ITK-7);

— CIOCOOHOCTD IPOEKTUPOBATh 0OpasoBaTenbHble mporpammsl (I1K-8).

B coorBercTBuu ¢ OefiepaIbHbIM rOCYIapCTBEHHBIM 00pa3oBaTe/IbHbIM CTaHJApPTOM
BBICIIEr0 00pa3oBaHNA 110 HallpaB/IeHMIo moarotToBku 44.04.01 ITeparornyeckoe o6paso-
BaHe (YPOBEHb MAaruCTPATypbl) OBUIN OIIPefeIeHbl AKTyaIbHble KOMIIETEHI[UN, Pa3BM-
BaeMble B XOJie IIepBOII ITearorn4ecKoi IpaKTUKUL:

— CIOCOOHOCTD NMPVMEHSATh COBPEMEHHbIe METOAMKN U TEeXHOJOTUY OpraHMU3aL{iy
06pasoBaTe/IbHOI AeATEeNbHOCTH, JUATHOCTUKIA 1 OLeHMBaHMs KadecTBa 00pa3oBaTe/b-
HOTO MPOLecca 0 pasnnIHbIM 06pazoBarenbHbIM nporpammam (ITK-1);

— TOTOBHOCTbH K pa3paboTKe 1 peam3anuy METORNK, TEXHOIOTHIT I IPIEMOB 00Y-
YeHI, K aHA/IM3Y Pe3y/IbTaTOB IIPOLiecca VX MICII0/Ib30BAHNUA B OPraHU3aLUAX, OCYIIeCT-
B/IAIOLINX 06pasoBaTenbHylo gestenbHocTdb (I[TK-4);

— CIOCOOHOCTD MPOEKTUPOBATh 06pasoBaTenpbHoe mpocTpanctBo (I1K-7);

— CIOCOOHOCTD MPOEKTUPOBATh (POPMBL M METOAbI KOHTPOJIA KadyecTBa 0OpasoBa-
HYIS, Pas3MYHble BUIbI KOHTPOTbHO-U3MEPUTEIbHBIX MAaTepIanoB, B TOM 4KC/Ie C UIC-
H0/Ib30BaHMeM NHGOpMaOHHbIX TexHosoruii (ITK-9);

— TOTOBHOCTb IIPOEKTUPOBATb COfiep)KaHNe Y4eOHDIX NVICHVIUIMH, TeXHOIOTUN U
KOHKpeTHbIe MeToziuKy 06ydenus (IIK-10);

— TOTOBHOCTb M3y4aTb COCTOSIHME U MOTEHIMAN YIIPAB/IsIeMOIl CUCTEMbI U ee MaK-
PO- ¥ MUKPOOKPY)KeHI IIyTeM UCIIOb30BaHMs KOMITTIEKCa METOOB CTPATETMYECKOTO U
onepatusHoro aHaimusa (ITK-13) (OMESRF, 2014).

Cmpykmypa u codepicarnie OUeHUBAEMbIX NAPAMEMPOB

MogenupoBanne CUTyaluil MPaKTUYECKON JeATeIbHOCTY IO3BOIMIO OINPENENNTh
cofiep>KaTe/lbHYI0 U IMPOIeCCYalbHYI0 COCTaB/IAIONINE TTePBOIL MTelaTOTNIeCcKOl MPaKTu-
ku. CTymeHTBI-OyAylye Iefarory mpy IPOXOXKAEHNN MPAKTUKYU IPOEKTUPYIOT U pea-
JIM3YIOT YPOKU M BHEYpouHble Meponpusarus. IlpakTuka (pacnpeneneHHas1) IPOXONUT
HapajUIe/IbHO C TeopeTMdeckuM oOydeHyeM. IIpy M3ydeHUM TeOpeTMYecKUX pasfiesioB
CTYJEHTBI OCYIECTB/IAIOT IOATOTOBKY K IIPAKTUYECKOI [eATENbHOCTH, BKIIOYAIOIYI0 B
cebs1 MCCTIeOBaTeIbCKILI U TPOEKTUPOBOYHDIN KOMIIOHEHT. [IpoeKTHupoBaHue ypOuHOI
Y BHEYPOUHOII HeATENbHOCTU OCYIeCTBIISIETCS Ha OCHOBE M3Y4eHMsI 06pa3oBaTeIbHOI
OpraHm3alyy, yae6HO-METOANYECKOT0 KOMIUIEKCa IpefMeTa, M3ydeHNs Kiacca 1 yde-
HUKOB. OTYEeTHBIM JJOKYMEHTOM UCCTIETJOBATENIbCKOM eATeNnbHOCTU ABnAeTcA Ilacrmopr
IIPOEKTA, COJEeP KLV

1) 061yro XxapakTepucTuKy 06pa3oBaTe/IbHOI OPraHU3ALNIL,

2) ommcaHye NeJarornyecKoil CUTyalluu B KIacce,
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3) meparormyeckye BBIBOABI O IMYTAX M CHOCO0AX JabHENIIero pasBUTUA 00y4alo-
MIVXCA.

Omnnpasich Ha COOPAHHYIO I IPOAHATUSIPOBAHHYIO MHPOPMALHIO, CTYLEHTHI IPOEK-
TUPYIOT YPOKM ¥ BHEYPOUHYIO [IeATe/TbHOCTb KIacca, COCTaBIAA TexHomorndeckme Kap-
TbI, PEAIN3YIOT YPOKIU U BHEYPOUHbIE MEPOIIPUATISA, IPOBOAAT PedIeKCHIO.

Kpumepuu u noxasamenu oyeHusaemvix napamempos

[TpoexTrpoBaHue JUArHOCTUIECKOI CUCTEMbI KPUTEPIEB U 1oKasarteneit chopmm-
POBAHHOCTY KOMIIETEHI[MIT GYYIINX [IearoroB 6a3upyeTcst Ha OLEHKE IPefCTaB/IIeMOIl
VIMI OTYETHOM JOKYMEHTAIVM U OLIEHKE Pea/ln3yeMbIX YPOKOB I BHEYPOUHBIX MEPOIIPH-
stuit. [Tpy 3TOM OTYeTHAs JOKYMEHTALMs XapaKTepu3yeT ITTaBHBIM 00pa3oM MPOEeKTH-
poBouHble 1 pedpeKCHBHBIe KOMIIETEHINI TIefjarora, a IpoBefeHre 06pasoBaTe/IbHbIX
MEpONPUATUIL — CHOCOOHOCTD K IIPaKTUYECKOI! peamn3aluy pasHo0OpasHbIX 3afiad 00y-
YeHUs M BOCIIUTAHUS.

CoBOKymHast OleHKa C(OPMUPOBAHHOCTI KOMIIETEHIWIT IIPOM3BOJUTCS PYKOBO-
OUTEAMY IPAKTUKY LIe/IOCTHO Ha OCHOBAHMM OLIEHVMBAHN: OTHEIbHBIX KOMIIOHEHTOB
KOMIIETEHLIMII M OCYLIECTB/IAETCA 10 TPEXyPOBHEBOI cucTeMe: 0 IIyHKTOB — «OTCYTCTBIE
IIpU3HaKa», 1 MyHKT — «CpeJJHNUI ypOBEHb», 2 MYHKTa — «BbICOKUII ypOBeHb». B pesynbraTe
MaruCTPaHThI MOTY4YaloT ONpefeNeHHOe KOMMYeCcTBO MyHKTOB. Ha ocHOBaHMM npaBuia
TPeX CUTM BBeJleHa IlIKala OLeHKM cHOpMUPOBAHHOCTY KOMIIETEHIUI — «IIOPOTOBBII»,
«0a30BbI» U «IIPOJIBVHYTBI». B NpuBeIeHHBIX HIDKE Tabmuuax 1 u 2 mpencTaBIeHb
ITOKa3aTe/y OLEHKM OTYETHON JOKYMEHTALMM Y PEANIU3yeMbIX YPOKOB.

PacnpepienieHye IyHKTOB 110 YPOBHAM C(OPMUPOBAHHOCTY KOMITETEHIIMI IIPONCXO-
RUT CemylomuM o6pasoM. VIToroBoe MakcuManbHOE KOMUMYECTBO — 66 MyHKTOB. «Ilo-
POTOBBI/I» YPOBEHb HAXOAUTCS B iuanasoHe 33-44 myHKTa, «0a30Bblil» ypOBeHb — 45-55
IIyHKTOB; «IIPOJBUHYTHI» YPOBEHD - 56-66 IIYHKTOB.

Tabmuua 1. Oyenka nacnopma npoexma (24 nynxma)

OG6uras xapaKTepuCTHKa 06pa3oBaTeIbHOI OPraHN3aIuu

ITynKTBI
0 1 2

ITokasarenu

ITomHOTa 3amOTHEHUS

KagecTBO 1 II0/IHOTa COOpaHHOIT MHPOpMALI

YkasaHue UCTOYHNKOB NH(pOpMaIn

ITpoBepeH aHam13 MHGOPMALIUY, OTPAKEHHBIN B BBIBOJAX IO IYHKTaM

JleMOHCTpaL s MelarornYecKoil ¥ METOAMYECKON IPAaMOTHOCTI
[IpY aHa/M3e y4eO6HO-MeTOMYECKOTO KOMIUIEKCA 110 IPefMETy

Omicanne nefarorn4ecKoii CUTyalyu B Kaacce

YkasaH1e NCII0/Tb30BAHHbBIX IICUXOIOTO-TIeJAarOTNIEeCKIX METO/[OB
MCCIeSOBaHNsI ¥ 000CHOBAHHOCTD X BBIOOpA

Ccpl/IKa Ha UCIIOIb30BaHHbIE JVMATHOCTUYECCKNE METOOMKN

Omnucanye KOHKPETHBIX (paKTOB, CIydaeB, sIBICHNUIT

OTpa)Kel-me AVHAMUKN IIPOLIECCOB

PaCKprTI/Ie OT/IMYUTENBHBIX OCOOEHHOCTEN KIacca i COOTBETCTBIE
VIX BO3PACTy yJalllXCcA

Omnopa Ha npuHATbIEe GOPMYIMPOBKY C MCIIOTb30BaHMEM IICHXOIOTO-
NeJJarOrMYecKX TEPMUHOB

Hannune negarorm4eCKmx BbIBOJOB U peKOMeHJIaLU/If;I 110 y4eTry
0COOeHHOCTeN Kmacca B 06pa30BaTean0M Ipo1ecce

NTOIO
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Tabmmma 2. Ouenka ypoxa/éreypounozo meponpusmus (42 nynkma)

Texnonormyeckas Kapra ypoka/ BHeypOYHOT0 MepONPUATIA

[TynkTb

ITokasarenn
0 1

Cdopmynmposana Tprafa Leeil Ha A3bIKe AesSTeIbHOCTI 00ydalomnxcst
U OIIpefie/IeHbl 00pa3oBaTe/IbHbIe Pe3y/IbTaThl 110 KaXKIOMY HAIIPaB/ICHNIO

ConeprkaHne ypoKa/MepOIpUATHIA COOTBETCTBYET ITOCTABIEHHBIM
LeJsIM

OmpeyieneHbl TPYHOBbIE I€/ICTBIA YYUTENA B COOTBETCTBUM
¢ ITpodeccronanbHbIM CTAHAAPTOM Iefjarora

CooTBeTcTBME COflepKaHMA YPOKa/MEPONIPUATIA BO3PACTY, MHTEPECaM,
0COOEHHOCTSAM Y4YaIUXCA JAHHOTO KIacca

CremeHb parioHaTbHOCTH U 9 GEKTUBHOCTH MCIIONb30BAHMS BPEMEHIL.
OpranusalMoHHasA YeTKOCTDb IPOBEJIeHNS YPOKa/MEPOTIPUATHUSA

CoOTBeTCTBIIE NCIIONb3YEMBIX MICTOYHVIKOB JI MIHTEPHET-PECYPCOB
TpeOOBaHIAM, IPeIbsABIAEMbIM K 00pa30BaTe/IbHOI AEATEIBHOCTH

IIpoBenenne ypoka/ BHEypOUHOTO MEPONPIUATIA

OO6bsBIeHNE U TOACHEHNE TeMBbI YPOKa/MePOIPUATIA

Yerkast MOCTaHOBKA Lenen u 3aa4, IIOHATHBIX 06Y‘Ia}0H.U/IMCH

Opranusanus o6paTHOI CBA3M C Y4ETOM JIeATeTbHOCTHOTO,
VMHAUBUAYATbHOTO I INYHOCTHOTO OAXOHO0B K O0YIatOIIMCs

ITogBOAUT 06YYAIOLIMXCA K IPABUIBHOMY Pe3y/IbTaTy

BrrajieHye mpeMeTHOI 06/TaCThIO B PEIeHNN 00pa3oBaTe/IbHBIX 3a/jad

SddexTUBHOCTD OpraHM3aLNI B3aMOJEIICTBIS IPAKTUKAHTA
C 06yJaAIOLIMMMCA Ha OIIPeJie/IeHHOM 3Talle ypOKa/MepOIpyATHA

Kyanypa peun, MYMMKa U J)KECThI, BBIPA3NUTENbHOCTD,
SMOIMOHAIbHOCTD U JOXOOYMBOCTDb BbICTYHHeHMiI Imegarora

OdopmiieHe ToMeleHNsA K IPOBEIEHNI0 YPOKa/MePOIIPUATIA:
3CTETUYHOCTb 0pOPMIIEHNA, 3HAUUMOCTD OOPM/ICHNUS B IPOBEICHII
YPOKa/MeponpuATH

OpraHI/I3aLU/IH OMOIIMOHAJIbHOI'O BK/IOYEHUA 06yqa}0m1/[xcs{
B 06pa30BaTeIbHBII POL[ECC

Pednexcnsa

YMeHue IpOBOAUTD aHAMN3 U GOPMY/IMPOBATH BLIBOMBI U PEKOMEH/AINN

OpMeHTNPOBAaHHOCTb MEPOIPUATHS Ha pelileHne copMyIMpOBaHHOI
00pa3oBaTeIbHOI/BOCINMTATE/IbHOI IIPO6JIEMBI KTacca

Pedpexcus copep XUt aHa/mM3 MPOBEEHHOTO YPOKa/MePOIPUATIA
OTHOCUTE/IBHO JOCTYDKEHNS OCTAB/IeHHBIX LIeJIeli M YPOBHS PelleHs
TIOCTABJICHHBIX 3ajla4

Vcnonb3oBanne nubopManyy 06 NHANBUAYAIbHBIX 0COOEHHOCTSIX
U HOTPeOHOCTAX 0OYYAIOIMXCA IIPY IIPOBEAEHNN YPOKa/BHEYPOIHOTO
MEPOTIPUATHUSA

OO6beKTUBHOCTD OLIEHKI IIPOBEJEHHOTO YPOKa/MEPOIPHUATIAS, YMEHIe
OLIEHMBATb Pe3y/IbTaT, yMEHIE OLeHUBATD I1elarOTMYeCcKye 3aTPYIHEHMA
¥ IPOTHO3MPOBATD Jja/IbHelilee CAaMOPa3BUTHE

Ompegenenne 30HbI GMIDKaIIEro IpodecCcrOHaNTbHOIO Pa3BUTIL

NTOro
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Koncmamupyrouwuii aman

Bcero uccnenoBanmem 6510 0xBadeHo 132 MarucTpanTa. VI3 HUX IPUIIIN B Maruc-
TpaTypy IOC/Ie HMeJarorndeckoro 6axamaspuara — 79 4enoBeK, C JUIIOMOM OakanaBpa
HeIearornyeckoro npoduss — 41 yeoBek, mocye CreannTeTa u MMEIOT OIIBIT IIPero-
[laBaTeIbCKOIL JeATeIbHOCTI — 12 denoBek. BxopmHble mapamerpbl chOpMUPOBAaHHOCTH
KOMIIETEHIUIT 6a3MpOBAIICh HA Pe3y/IbTaTaX BCTYHMUTENbHBIX UCIIBITAHNIT B MarucTpa-
Typy. AHanM3 pe3ynbTaTOB MPOBEIEHHOTO JUAaTHOCTUYECKOTO MCCeOBAHNA BXOJHBIX
mapaMeTpoB cHOPMMPOBAHHOCTY KOMIIETEHI[NIT TO3BOMIMII C/Ie/IaTh BBIBOJ, O TOM, UTO
MPOLIEHT Mar¥CTPaHTOB, MMEIOIINX «IIOPOTOBBI» YPOBEHD 10 JUATHOCTUPYEMBIM KOM-
METEHISIM TOCTATOYHO BBICOK — 21,1%; IIPOIIeHT MaruCTPaHTOB, UMEOIINX «6a30BBII»
YPOBEHb IO IMATHOCTUPYEMBIM KOMIETeHIUAM — 54%; IPOLEHT MarXCTPaHTOB, MMEI0-
IIVX «IIPOABUHYTHIN» YPOBEHD IO NMATHOCTUPYEMBIM KOMIIETEHIIUAM — 24,9%, U3 HUX:

Ta6muma 3. Pesynomamot 6X00H0t OUAZHOCHUKY NOCHYRUBUUUX 6 Ne0A202UHECKYI0 MAZUCPAMYPY

BxopHOIT ypoBeHb 06pa3oBaHusA 00yJaloMMXCA B IeATOTMYeCKOll MarucTparype

bakamaBpuat bakanmaBpuat CrenmanuTeT + OIIBIT IPero-
IeffarOriM4ecKoro npoduast | Hemegarorndeckoro mpobuis | HaBaTeIbCKOI HesTeTbHOCTHI
79 gen. - 100% 41 gen. - 100% 12 yen. - 100%

ypOBHI/I BIageHUA MEJArOrM4YeCKMMM KOMIIETEHIMAMN

ITopo- | basosniit | IIpogsu- | ITopo- | basoswrit | [Tpopsu- | Ilopo- | basossiit | IIpogsu-
TOBBIN HYTbBII TOBBI HYTBII TOBBII HYTbBIi
29,2% | 56,9% 13,9% 34,1% 63,4% 2,5% 0% 41,7% 58,3%

CremyeT OTMETUTD, YTO NIPYBECHHbIE JaHHbIE PACKPBIBAIOT YPOBHI BIIafieHIIA Mefia-
TOTMYECKMMY KOMIIETEHIIVIAMY B KOMIUIEKCE, HO JUL1 Mar¥iCTPaHTOB C Pa3HbIM BXOJHBIM
ypoBHeM 06pa3oBaHMA ONPeeMINCh Pa3MITIHbIe TPYIIITBI KOMIIETeHIINI, HaXOAUXCSA
Ha «IIOPOTOBOM» 11 «6a30BOM» YPOBHSIX.

YpOBHU BNafeHNs neaarorn4eckuMm KOMNETeHLMSMM (BXOAHAA AUArHOCTHKA)

70,00%
60,00%
50,00% u EakanaapnaT neaaroriyeckoro npocbunn

o
40,00% EakanaapnaT Heneaaroryeckoro npocbwnﬂ
30,00%

" u CnequanuTeT + OnbIT npenonaaa'renbcxoﬁ
ZO’MA DeAaTenbHOCTH
10,00% l

0,00% —_—
nOpOrOBhIVI Ba3oBblit npOABMHyTbIVI

Dopmupyrousuii sman

Ha sToM srame BaKHO 6BUIO BBIPOBHATb MMEIOI[UECS Pa3pbIBbI AJIsl Aa/IbHeNIIIe-
TO pasBUTMA KOMIIeTeHIMil. Pabora mpoxommna Kak NPy M3YYeHUM TeOPETUIeCKMX
Paszenos, Iie CTyNEeHThbI OCYLIECTBIANN MUCCIAEN0BATENBCKYIO Y IIPOEKTUPOBOYHYIO Jie-
ATETbHOCTD, MOATOTABINBAACh K NPAKTUYECKON AeATenbHOCTU. IIpenofaBaTenn, ocy-
LIECTB/IAIOMNI  PYKOBOACTBO IIEJArOIMYECKOM IPAKTUKOMN, ITPOBOMNI 06y11a10mee
KOHCY/IbTMPOBaHMe I10 BbIABJIEHHBIM paspbiBaM. IIpenofaBaTeny, YuTaollye TeOpETH-
YyeCKue KprbI n Benyume CeMI/IHapCKI/Ie 3aHATUA, A TAKXKe y‘H/ITeHH, Kypmpyfoume Marmuc-
TPAHTOB CO CTOPOHBI 0Opa30BaTeIbHON OPTaHM3ALNH, IIPOBOAVIN PAOOTY IO PasBUTIIO
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OKMJJaeMbIX MapaMeTPOB, COCTOALIMX M3 aKTya/JbHBIX KOMIIETEHILIMII, pa3BMBAaeMBbIX B
X0Jie IIepBOI IeJarOrNYeCKOI IIPAKTUKIA.

Konmponvhuiii aman

Ha paHHOM 3Tame 9KCIepMMEHTa IJIA OIpefie/ieHV YPOBHA C(OPMUPOBAHHOCTU
Hefarorn4eckux KOMIIETEHINI B XOfe MCCIe[OBaHMA IIPOBOANIACH OLleHKa IIACIopTa
IIPOEKTa M OlLleHKa YpOKa/BHEYPOUHOro MeponpuAtuA. IIpencTaBieHHbIe pe3yabTaThl
OLIEHVBAHV MTOTOBBIX CTYJeHYECKIX OTYETOB Ha 9Talle OKOHYAHNA IepBOIl Ieflarorn-
JeCKOJl MMPAaKTVKM ITOKa3ajn cabble MecTa, Ha KOTOpble He0OXOMIMO 0OpalaTh BHUMA-
HJIe IIPY IIPaKTUYeCKOIl IIOTOTOBKe OYAYLINX I1eflaroros.

,HI/ICKYCCI/IOHHI)IC BOIIPOCHI

VisydeHre IICHXO/IOrO-II€[ATOTMIECKOIl INTEPATYPhl IIO3BOISET KOHCTATUPOBATDH
Majioe KOJIMYeCTBO VCCIIeOBAHMIL, TTOCBSIEHHBIX Ipo6IeMe oIeHMBaHMsA cHOPMUPO-
BaHHOCTY IefJarOTMYeCKUX KOMIICTEHIUIT, BaTMAMN3AIMY U BepUPUKAIUYU 3TOI OIIEHKIL.
Y>Ke [1e/al0TCsT MOIIBITKY IPEACTABUTh KOMIIETEHIINY, HEOOXOAMMbIE YIUTEIIO [i/Isl HO-
BOJI IIKOJIBL, C TIO3UI[UM PA3TINYHBIX YIACTHUKOB 06pa3oBaTeIbHOTO IIpollecca (Hampu-
Mep, B cTaTbe Donetskaya & Golovanova, 2017), onpefienA10Tcs oKasaTenu, AMarHoCTU-
pyeMble TIpK pasBUTUM KOMIIETEHI[UII B XO/je OCBOEHII L[[€IOT0 MOAY/IsSi MaruCTepCKoit
nporpammsl (Asafova & Golovanova, 2017), paccMaTpuBaIOTCs KBaTMMETPUIECKIe Of-
XO[bI K OLleHKe 00pasoBaTe/IbHbIX pe3ynpTaToB (Telegina, 2017).

3akmroueHne

B pesynbraTe oleHUBaHUA YPOBHA CPOPMUPOBAHHOCTY KOMIIETEHIINII BBLAB/IEHDI
IIOKa3aTe/y, HaXO/AIIMeCs Ha YPOBHE «IIOPOTOBBII» WV HIKE Y OTpeJie/IeHbl aKTyalb-
Hble 30HBI Ja/IbHelIIIero pasputus (cmabble Mecta). CTyZeHTaM CTI0XKHO Haetcst Gopmy-
JIVpOBaHMe LieJieil ypOoKa/MepOIPUATIAA C OpMeHTalMell Ha JeATeTbHOCTb 00YYaloIX s,
CrectBreM 9TOI IPO6/IEMBI SIB/ISIETCSI HEYMEHMeE OLIeHNBATh 00pa30BaTe/IbHbIE Pe3y/ib-
TATBI, TOTyYeHHbIe 00YJIAIONIMMICA B XOfe YpOKa/MeponpusTus. bosbiine 3aTpyHeH s
BBI3bIBaeT TAKOKe aHa/IM3 MCIIONIb3YeMOro B IIPAKTUKe IIperofiaBaTe/s y4eOHO-MeTOM-
YeCKOTO KOMIUIEKCA, ITO BimsieT Ha 9 (EeKTUBHOCTD ero mpuMeHeHus. Ilpu mpoektu-
pOBaHUM YpOKa/BHEYPOYHOTO MEPOTIPUATHA CIIOXKHOCTY BbI3bIBAIOT CTPYKTYPUPOBaHUE
Y CUCTeMaTU3alMs JeATeTbHOCTY Y4UTeld U YYeHUKa B paMKax BBIOPDaHHOTO MeToja
o6ydenns. Takxke HEIIPOCTO MArMCTPAHTAM OCYLIECTB/IATH MOJOOP TEXHUK U IPUEMOB
I71s1 peanusanyy ob6pasoBaTenbHbIX Leneit. Oco6oe BHUMaHNe B MarkCTpaType CeayeT
yaenATh GOPMY/IMPOBAHMIO IEJArOTMYECKMX BHIBOIOB U ONIPEMIe/ICHNUIO TTefjarOrM4eCcKIX
PeKOMeHaLuIL.

ITpoBepeHHOE JCCIE[OBaHIIE TIO3BOIUIIO OLIPENEIUTh IIPO6IeMHbIe 30HBI B OLl€HKe
cpOpMIPOBAHHOCTY KOMIIETEHIIMII ¥ Y4eCThb YX IIPY IIPOEKTUPOBAHUY OCHOBHBIX IIPO-
(eccroHaIbHBIX 00Pa30BATENbHBIX IIPOrPAMM.

PaspaboranHas cucteMa OLeHMBaHVs MPOGECCUOHATBHBIX KOMIIETEHIMII CTyeH-
TOB-OYZyIUX [IeflaroroB ObUIa alpoOMpoBaHa B paMKaxX pealm3alyy IPoeKTa Mo MO-
IepHU3ALNN TIe[arorndeckoro obpasosanus 2013-2017 rr., OHa UCIONTb30BaIaCh TAKXKe
B poeKkTe MuHMcTepcTBa 06pasoBanus 1 Hayku Pecriybnuku Tarapcran «Cepruduxa-
VIS BBITYCKHMKOB BY30B IIeIarOTM4eCKOro HalpasjeHusa». OHa IoKasaja cBoo addek-
TUBHOCTD B COBEPIIEHCTBOBAHNY IOTOTOBKY OYAYILINX [E[aroros.
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AHHOTaIMA

B crarbe paccMaTpyBaeTCsA MHCTPYMEHT OLIEHKM IIe[JarorMyecKoro mmaepcTsa — onpocHuk ®. Xa-
/Hrepa. MHOTOYMC/IEHHbIe MEX/IyHapO[HbIe UCC/IeNOBAHNA OKA3bIBAIOT, YTO AUPEKTOP U €ro
yIpaB/IeH4YecKas KOMaH/ia, OIpefie/iAs 06pasoBaTe/IbHYI0 CTPATETHIO LIKOJIbI, COIEIICTBYIOT ee He-
IPepPbIBHOMY 1 YCTOIYMBOMY PasBUTIIO, 00eCIIeYNBAIOT BHICOKIE 06pa3oBaTeIbHbIe Pe3y/IbTaThl
y4almxcs. B cBA3Y ¢ 9TUM LIe/IbIo MCCIeJOBaHNA ABLIOCh 060CHOBaHIE BO3MOXKHOCTH JICIIOIb30-
BaHI JAHHOTO AMArHOCTIYECKOTO MHCTPYMEHTa B paboTe A1peKTopa. B craThe 0Ka3aHa 00bEKTIB-
HOCTb IIOJIyYeHHBIX Pe3y/IbTaTOB, KX IIONHOTA, YEOOCTBO IPpMMeHeHMsA MHCTpYMeHTa. [IpeficTaBie-
HbI KeJICBI, ITOTy4eHHbIE B Pe3y/IbTaTe IPUMEHEHN MHCTPYMEHTA U X OOCY>KIEHNA C 9KCIIePTaMIL.
KiroueBbie c1oBa: 06pasoBaTe/IbHBII IPOLIECC, COBPEMEHHBI JUPEKTOP, ITeAATOTIIECKOe INAEPC-
TBO, pacIpefie/ieHHOe TNIEPCTBO, MHCTPYMEHT OLIeHKV KOMIIETEHIIWII, YIIPaBIeHIeCKIil IPOIIb
AIMIHVCTPAIUY HIKOJIBI.
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Abstract

The article examines the questionnaire developed by F. Hallinger for assessing pedagogical leader-
ship. Numerous international studies show that the principal and his executive team determine the
educational strategy of the school, promote its continuous and sustainable development, and ensure
high educational results of students. The aim of the study was to justify the possibility of using this
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diagnostic tool in the work of the principal. It present and discusses the results, their completeness,
and the convenience of using the instrument.

Keywords: educational process, modern director, pedagogical leadership, distributed leadership, a
tool for assessing competencies, management profile of the school administration team.

BBegeHne, akTyaIbHOCTD IPOGIEMBI

O6pa3oBaTenbHBIIl TIPOLIECC, KOTOPBIiL, KaK MPABIIO, TIOHMMACTCS KaK JBVDKEHNeE
y4YeHVKA U YYUTe/IA K HaMeYeHHOMY pe3y/IbTaTy, BCerfja ¥ BO BCEX CTPaHaX B TOW WIN
MHOJI CTEIIeHV OCTAeTCsl TI0J, KOHTPOJIEM TOCyfapcTBa. Bmecre ¢ TeM, crmocobsl, KOTO-
PBIMM OpraHBI BJIaCTU O0ecIednBajy CBOe BJIVAHME Ha IIKOJY, pasHble. 3aMeTUM, YTO
pedb UAeT He O CTPYKTYpe YIpaBIeHMs CUCTeMOJt 00pa3oBaHMs, He O paclpere/ieHuN
(MHAHCOBBIX IOTOKOB, @ 00 YCTAaHOB/IEHNN TPeOOBAHNUIT K OpraHmM3annu obpasoBaTeib-
HOTO IIpoIjecca, KOTOpbIe, HAuMHasA ¢ BOCbMUJIECATHIX rofjoB XX Beka, BO BCEX CTpaHaX
3aJIal0TCs1, KaK IPaBUIIO, Yepe3 00pa3oBaTebHbIe CTAHAAPTHI.

[Tpunusateie B 2004-om rogy @emepanbHble TOCYJapCTBEHHbIE 00pasoBaTelbHBbIE
CTAaH/IaPThI, OINPEefeNNIN COBOKYIHOCTh TPeOOBAHWMIT K pe3y/lIbTaTaM ¥ YCIOBUSM UX
moctikeHns B Poccnmiickoit @epepaunn. B coueranun ¢ HoBbIM 3akoHoM «O6 06paso-
BaHuu B P®» 3Tu JOKYMEHTHI IIPEIOCTABWIN IIKOTIAM BO3MOXKHOCTb CAMUM BBIOMPATh
obpasoBaTe/ibHble TEXHOMOIMM, CIOCOOBI 1 (OPMBI NPEROCTaBIeHNs 0Opa3soBaHINs,
obecrieunBaoIIye JOCTIDKEHME KaK IPeMETHDIX, TaK U METAIPeMETHBIX Pe3y/IbTaTOB,
a TaKOKe MHCTPYMEHTHI MX OL[€HKIL.

Takum 06pa3oM, mepert MKOION CTABSITCSA HOBBIE 3a[a4M, CIOXKHOCTh I MHOT000-
pasiie KOTOPBIX ONpefe/iIy HOBble TpeOOBaHMA K KBATUUKALIMY KaK CAMOTO [UpeK-
TOpa, TaK I WIEHOB €TO YIIPaBIeHYeCKOJ KOMaHbL. JMpeKTOp CTaHOBUTCA «IMAEPOM
KOMaHJIbI INZIePOB». BBOANTCS CIIELVaTbHBIN TEPMIH — «PACIpefie/IeHHOe TNUIEePCTBO»
(distributed leadership), mpenmonararomuit pacimpene cBOOGOI 1 OTBETCTBEHHOCTEN
YJIEHOB YIIPaB/IeHYeCKOJ KOMaH/IBI IIIKOJIBI B BBIPAOOTKE PELIeHNUI 1 B peainsaliny cTpa-
teruy passutus mwkonel (Harris, 2008).

ApryMeHToOM B HOJIb3Y TOTO, YTO AMPEKTOP COBPEMEHHOI LIKOJIbI I0/DKEH IIPUHM-
MAaTh OTBETCTBEHHbIE PEIIEHIsI OTHOCUTEIBHO COBEPIIEHCTBOBAHMSI IIPOLIECCOB 00yUe-
HYs (TO ecTb OBITH MeJAarOrMIeCKIM IUIEPOM), TOBOPST pe3yIbTaTbl MHOTOYVIC/IEHHBIX
MeXX/TyHapOJHBIX MCCeJ0BaHMIA. B KOHTeKCTe HacToAIIel pa60Tb1 HaMOOIbIINIT MHTE-
pec MpeAcTaB/AoT /IBA U3 HUX.

ITepsbuit — goxnans! kommanuy Mak-Kensn (McKinsey Global Institute, 2007, 2011),
B KOTOPBIX pacCMaTpMBAeTCsl BOIIPOC BIMSAHYS JIUEPCTBA Ha MOBBIIIEHNE KauecTBa 00-
pa3oBaHus. AHaIUBUPYs ONBIT HarboJIee YCIENIHBIX 00Pa30BaATEIbHbIX CUCTEM, MCCIIENO-
BaTe/IM IIPUXOJAT K BBIBOJY, YTO «BBICOKOI((EKTUBHBIE IIKOIbHBIE CUCTEMBI, PAa3UTe/Ib-
HO OT/IMYAACH IPYT OT APYTa IO CTPYKTYpe U COREPHKAHUIO 00YIeHN s, COCPe0TOYNBAIIN
BHJIMaHJe Ha MOBBILIEHN) KadyeCcTBa pabOoThl YIUTeEsI, IIOCKOTIbKY UMEHHO TOT (pakTop
OKa3bIBaeT IIPsAMOe B/IMAHNE Ha 00pa3oBaTe/IbHBI YPOBEHDb yueHNKOB» (Barber & Mur-
shed, 2008). I'taBHas e posib B yIydIlleHNy KadeCcTBa paboThl OTBORUTCS Mupepam obpa-
30BaTe/IbHBIX Opranusanuii — gupexkropam mkon (McKinsey Global Institute, 2011).

Bo Bropom uccneposanun Asia Pacific Leadership Project, mposegentoM B 2013-M
TOfly B IISATH CTpaHax A3marcKo-TMXOOKeaHCKOro pernoHa, Harbojee BBICOKIE pe3yiib-
TaThl NTOKA3aIM MKO/NMbHUKM ['OHKOHTa 1 CuHramypa, B KOTOPbIX PYKOBOZMUTEN IIKOJ
SIBIISIIOTCS IIPEXX/ie BCero BbICOKOKBanuduimposanusiMu negaroramu (Harris, 2013).

To ecTb OTBET Ha BOIIPOC O IPMOPUTETHOM HAIIPAB/ICHNN IESITe/IbBHOCTY COBPEMEHHO-
IO pe3y/IbTaTUBHO JIeIICTBYIOLIETO AMPEKTOpa MIKOJIbI ABJLAETCA NI Be[YLIMX 9KCIIEPTOB B
ob67acTyt 06pasoBaTeIbHON MOMUTUKY OYEBUAHBIM — 3TO IIefJarOTNYecKoe INAEPCTBO.

Kax mokaspIBaloT poccuiickue MCCIeSOBaHUA, CUTYalUA B Halllell CTpaHe CyIIecT-
BEHHO OT/IMYAETCS OT MUPOBBIX TPEHZOB: «...00/BIINHCTBO AUPEKTOPOB (puc. 1) cum-
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TAXOT OCHOBHOJ YIIPaB/IEHYECKOM 3a/layell CO3JJaHye JJOCTOMHbIX YCIOBUIA IS OCYIIEeCT-
B/IeHMsI 06pa3oBaTeNbHOro mporiiecca. OHU ONpefensioT ce6s1 KaK «X03sICTBEHHIUKOB,
UL KOTOPBIX CO37laHMe MHGPACTPYKTYPHBIX YCIOBUIT OKa3bIBaeTCs BayKHee pYKOBOACTBA
MofiepHHU3aLueil 06pasoBaTeNbHOrO mpouecca. IIpu aToM TobKO 18,8% OImMpolIeHHBIX
CUNTAIOT, YTO «0becIedeHNe JOCTIDKEHN YIeHVKaMy OIIpefie/IeHHbIX 00pa3oBaTe/IbHbIX
Pe3y/IbTaTOB» SIB/IIETCSI OCHOBHOI 3a/jadelt pyKOBOJUTEsI 06111e06pasoBaTe/IbHOI Opra-
Husauum» (Bysik & Kasprzhak, 2016). CTaHOBUTCA 04eBUIHBIM MMeIoljeecs IPOTUBOpe-
Yyie MeXJy HOBBIMU 3aflayaMy, KOTOpble JO/KEH pelllaTh PYKOBOAUTETb COBPEMEHHOI
POCCUIICKOIL IIKOJIBL, ¥ CTEPEOTHUIIOM €T0 IPOHeCcCUOHATBHOTO TOBEACHMA.

H Cozpanne J0CTOHHBIX YCIOBHIT U1 OCyLIeCTBIeHHs 00pPa3oBaTeILHOIO NpoLecca
HOodecneyenne JOCTHREHHS YYeHHKAMH ONpe/le/IeHHbIX 00Pa30BaTe/IbHLIX Pe3y/ILTATOB
H'VjioB/leTBOpEHHE HHTEPECOB YYeHHKOB I HX po/HTe el

H Co3zpanue 0uaronpusiTHOro ICHXOJIOIHYECKOI0 KJIHMATA B LIKOJ1e

HTloBpinienue peiiTHATA HIKOILI

HVioBieTBOpeHe HHTEPECOB NEJATOr HUECKOI0 KOJUIEKTHBA

H3aTpyIHAIOCE OTBETHTH

Puc 1. Omeemuvi dupexmopos Ha sonpoc «Kakosa, no Bauiemy muenuto, ocHo8Has 3a0aua Oupex-
mopa npu ynpasneHuu wikonots» (¢ 00Hum sapuarmom omeema). Vccneoosanue sgpgexmuseHoix
Modesteti ynpasnenus

Bce n3/10>xeHHOE BBIIIIE OIIPeeNIO 3a/Ia4ll M AN3AIH NCCTIeOBAHNIA:

1) mogo6paTh MHCTPYMEHT, KOTOPBIM MOKHO M3MepSTD (OLIeHUBATD) MUEPCKUIL IO~
TEHI[MaJI JYPEKTOpa HIKOJIbI 11 YWIEHOB €T YIPaB/IeHuYeCKO KOMaH/bI 10 OTHOIIEHNIO K
PYKOBOJICTBY 00pa3oBaTe/IbHBIM IIPOLIECCOM;

2) HailTy CII0CcO0 IPUMEHEHM S 3TOT0 MHCTPYMEHTA, IIOIYYUTb Pe3y/IbTaThl;

3) moKasaTb, KaK UX (IOMy4eHHbIE Pe3y/IbTAThI) MOXXHO MHTEPIPETUPOBATb.

I/IHCTPYMCHTI)I OLICHK! YPOBHA NI€JATOINMYE€CKOT0 TUIEepCTBa

B oT/mmunme ot 06115ero MeHEPKMEHTA, T/ie CYIeCTBYET JOCTATOYHO CIIOCOOOB OLleH-
KI JIMJEePCKOro MOTEeHIVana PyKOBOAKUTes (YIIpaBIeHueCKUil SKCIIepUMEeHT, CUTYaLV-
OHHOE MM KeJC-MHTEePBbIO, NHTEPBBIO C IIOMOIIBI0 MPOEKTVBHBIX BOIIPOCOB M T.H.'),
B 00pasoBaHMM TaKOTO POJa MHCTPYMEHTOB Mano. [IpuunHbI 9TOr0 ZOCTATOYHO OYe-
BUJIHBI: BO-TIEPBBIX, CaMa MOTPEOHOCTh B 3TOM BO3HMK/IA HEIABHO, BO-BTOPBIX, GopMaT
IIPUMEHEeHUs MHCTPYMEHTa, KaK IIPaBUIO, HEIPOCT, TpeOyeT CIelanbHbIX KOMIIETEH-
LIWIT OT TOTO, KTO Oy/eT MPOBOANTD MCCIE[OBAHNE, YMEHNS IIPUMEHNUTD €T0 K KOHKpeT-
HBIM YCTIOBUSAM, MHTEPIIPETUPOBATb Pe3y/IbTAThl C YYETOM HAIVIOHAJIbHOTO ¥ MECTHOTO

' Cm. ViBanosa C.B. VIHCTpyMeHTBI IPaKTUYECKOI IPOBEPKM PasBUTHA TUAEPCKMX KOMIETEeHIWI,
9JIEKTPOHHBII pecypc, http://www.elitarium.ru/razvitije_liderskikh_kompetencijj/
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KOHTeKcTa. Kak crefcTBue, CerofHsA ypoBeHb KOMIIETEHIIN AVPEKTOPOB, KaK IIPaBIIIO,
OIIpefie/SAI0T C MOMOIIBIO 9KCIIEPTHOI OLIeHKI: 00C/IefoBaHIe, HAab IOfieH e, MHTEPBBIO,
aHaIM3 JOKYMEHTOB.

«BBICTPBIM U Ma/I03aTPATHBIM CIIOCOOOM MOTYYeHNs JAHHBIX OLIEHKI» SIB/IIETCS aH-
kerupoBanue (Serikova, 2018). [IpeumyIecTBa JaHHOTO METOfIa XOPOIIO V3BECTHBI:

o OesmmyuHas Gopma OOIEHNUS ICCTIefOBaTeNell ¢ HOCUTE/SIMY MHPOPMALINH, ITO
obecreyyBaeT He3aBUCUMOCTb OTBETOB PECIIOH/ICHTA OT JIMYHOCTY aHKeTepa;

e IpefBapuTeIbHAs IPOLYMAHHOCTb BOIIPOCOB, YTO OOeCIeYNBaeT IONydeHNe
HY>KHOJI MHGOpPMaIVM OT PECIIOHAEHTA U HeYYBCTBUTE/IBHOCTD IPOLIEAYPDl K YPOBHIO
KBanmnUKaLnu aHKeTePa;

o BO3MO>KHOCTb BapbJMpOBaTh KaK BpeMsd, Tak U GopMar orpoca (JUCTaHIVOHHO,
HaIpyMep), 4TO [aeT BO3MOXKHOCTb, C OfTHO CTOPOHBI, PECIIOH/IEHTY OCTaThCA Hens-
BECTHBIM, a C [IPYyTOll — HONTYyYUTb HY)KHYIO [JI1 HPUHATUA YHPABIEHYECKNX pelleHni
MH(OPMALNIO OT BCell 13yd4aeMol TeHepanbHOIl COBOKYITHOCTI, B HAllleM C/Tydae — OT
IVMPEKTOpa ¥ WIEHOB yIIpaBIeHYeCKOl KOMaH/bl MOCKOBCKUX ko (Bolubash, Bulah,
Mruga, & Filonchuk, 2007).

B 3apy0exxHOII U POCCUIICKOIL IIPAKTUKE CYIIEeCTBYIOT METONUKY AMATHOCTUKY JIU-
IepCKOro MOTeHIMala PyKOBOAUTeNA opranusanyu. Hampumep, MeToguka Anana Poy
npepIaraeT KIaccuUKanyio pyKoOBOAUTEel 0 CTVIIO IPUHATHS YIPaBIeHIeCKIX pe-
IIeHNI, YTO IO3BOJIAET HAaThb PeKOMEHJALVM IO JMCIIO/Ib30BAHNIO JAHHOTO 4e/loBeKa B
TOV MJIVL MHOM JJO/KHOCTU.

bm3kas mo Ha3HaYeHUIO METOAMKA «[IMarHOCTMKA CKIIOHHOCTY K OIIpefie/IeHHOMY
CTUITIO PYKOBOJICTBa» YCTAaHAB/IMBAET CKIOHHOCTD IIOTEHIVAIbHOTO I/ VN AeICTBYIOLe-
TO PYKOBOJUTeE/IA K OIpefe/leHHOMY CTUII0 PYKOBOJCTBA, YTO OIpefe/ideT BO3MOXHOE
07l ee IPMMEHeHNsI: Ha3dHaYeHe Ha TO/DKHOCTD, artectanys (Ilin, 2004).

Cpeny mKan aMpepcTBa 3acIyXXMBaeT BHMMAHUS MHOTo(aKTOPHBIN ONPOCHMK
(MLQ Form 5X-Short), paspaboranssiii baccom 1 ABonno B 1995 rogy. OnpocHmk mos-
BOJISIET U3MEPSTh TaKue CTWIN JIMAEPCTBA, KaK TPAaHCHOPMALMOHHBI (UjeiiHOe BIs-
HIle, MOTMBALA), TPAaH3aKLMOHHBII (3aBJMCYMBbIe BO3HATPAX/JEHN, YIIPABJIeHs IO OT-
KJIOHEHMsIM) 1 HeTPaH3aKLMOHHBI (HeBMelaTenbcTBo) (Bass, 1985).

Bmecre ¢ TeM, HeCMOTpsI Ha TO YTO MHOTME VICC/IEJOBAHNA IOATBEPANIN KOCBEH-
HOe B/IMAHNE PYKOBOJCTBA IIKOJI Ha YCIIeBaeMOCTb YYalMXCs, MHCTPYMEHTOB OLieHKM
YPOBHS IIeIarOrM4ecKoro mpepcTsa HeT. Cpefiut MeTOAMK, TaK MIM MHa4Ye CBA3AHHBIX C
AMArHOCTHUKOII TIeJarOTMYeCKOro MUAepCTBa, ABsercs nccnenosanne TALIS (Teaching
and Learning International Survey), moJHOIIpaBHBIM y4aCTHUKOM KOTOporo B 2013 roxy
crana Poccmitckas @epepanya’. OCHOBHBIMU 3afjadaMyl 3TOTO VICCTIEIOBAHNA ABJIACTCA
HoJTy4eHye MHPOPMAIUM, BO-TIEPBBIX, /I COCTAB/IEHNUSA «IOPTPeTa» YUUTeNA U AMpPeK-
TOpA IIKOJIBIL, 2 BO-BTOPBIX, O MPAKTUKAX IIPEOfaBaHNs 1 MPOQeCcCHOHATBHOM PasBU-
TUY IIKOJIBHBIX pabOTHMKOB, 00 YCTAaHOBKAX Y4YUTeJIeNl M YIPAB/IeHLeB ¥, YTO JyIA HAC
0COOEHHO BaXKHO, O IIKOTIbHOM JIMIEPCTBe.

B sTOM MeXyHapOZHOM JICC/IEJOBAHNIY MICIIONIb30BAJICA OIIPOCHMK, KOTOPBIN MOX-
HO JICIIO/Ib30BaTh /I M3y4eHM:A NefJarornmdeckoro aupepcTsa. Peyb uper o Toit yacTn
VICCTIEOBaHNA, KOTOpas MOCBAIEHA M3YYeHNI0 OCOOCHHOCTEN paboThl PYKOBOJUTEIA
06pa3oBaTe/IbHOI OPTAHM3ALNN C YIUTE/LIMHA: OLIEHKE TIOALEPXKKI, KOTOPYIO OH MM OKa-
3bIBaeT, OTHOLIEHMIO K OIleHKe UX HeATEeNTbHOCTU, PaboThbl, HAIlpaBIeHHON Ha GopMu-
pOBaHIe OIpefje/IEHHOrO0 KIMMaTa B IIKOJIE, CIIOCOOCTBYIOLIETO YCIEUTHOCTU KaXA0T0
IIKO/IbHUKA 1 T. JI.

? B Harmeii crpaHe ncciefoBatme 6b110 poBesieHo VHcturyroM obpasosanus HIY «Beicast mko-
JIa 9KOHOMUKII» COBMECTHO ¢ MeXX[YHapOJHOIT accoLmariyell Mo olleHKe 00pa3oBaTeNbHbIX JOCTIDKE-
Huit (IEA) B pamkax npoekra O9CP npu noggepyxke MuHncrepcra o6pasoBanus u Hayku PO.
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OpHako Haflo MPMHATb BO BHUMAaHIeE, YTO, BO-IIEPBbIX, MHCTPYMEHT (OIPOCHMUK),
UCIIONb3yeMblii B uccnenosanye TALIS, HanpaB/ieH Ha cpaBHEHMe CTPaH U MajIo YTO MO-
JKeT JIaThb KOHKPETHOI IIIKOJIe, 3 BO-BTOPBIX, IIeJarOTNMIeCKOMY JIMIepCTBY IOCBAIIEHA
TOJIbKO €TI0 YacTb U, C/IefJ0BATETIbHO, MMEIOINIICA ONIPOCHUK IIepesi IPYMeHeHeM HaJlo
MOJIEPHU3MPOBATD, YTO JOCTATOYHO C/IOXKHO.

VccnepoBanue, nposefienHoe B 2014 roxy LleHTpom pasBuTHs NMuAepCTBa B 06pa-
soanuy HMY BIIS B paMKax pocCUIICKON 9acTU MeXAYHapOJHOTO CPaBHUTEIBLHOTO
uccnepoBanust Asia Leadership Project (Kasprzhak & Isaeva, 2015), 66110 OpreHTHPO-
BaHO B IIEPBYIO OYepe/ib Ha BBLIAB/IEHNE YCTAHOBOK AVMPEKTOPA LIKOJIbI, YTO BAXKHO LA
¢dhopMyIpOBKY TpebOBAHMIT K IPOrpaMMaM HOATOTOBKY 06y4eHNs AMpeKTopa KaK Jn-
Iepa. VlccnemoBaHme OTBETIIO Ha PAJ BOIIPOCOB, CBA3AHHBIX C PaOOTON PYKOBOUTEIA
OpraHyusalyy, HallpaBJeHHOI Ha yHOB/IETBOPEHNUE CIIpOca poAuTesnell U YIeHUKOB, Ha
¢dbopMmpoBaHye BHYTPEeHHErO KIMMaTa B LIKOJIe, Ha B3aMMOJEVICTBIE C IleflaroraMu 1
1. I. Ho, kKax u naCTpyM™MeHT nccnenoBanns TALIS, oHO 610 OpUMEHTHPOBAHO B IIEPBYIO
oyepesib Ha MEXXCTPAHOBbIE CPAaBHEHMA. DTO UCC/IelOBaHMe IPAKTUYECKN He 3aTparusa-
JI0 yIIpaBJieHue 06pasoBaTeNbHOI IIPOrPaMMOIL IIKOMBL, B TOM 4IC/Ie pacIpeieliéHHOe.

VccnenoBaHuo coOcmeeHHO nedazozuueckozo nudepcrnéad TOCBSAIIEH MHCTPYMEHT
®. XajumuHrep, KOTOPBIIL IIpefcTaB/IsieT COO0IT KAy OLeHKHU PaboThl AUPEKTOpA IO Py-
KOBOJICTBY Y4eOHBIM IIPOIIeCCOM. VIHCTPYMEHT BBICTPOEH IT0 Pe3y/IbTaTaM NCCIeOBaHMIT
«... IMfiepCTBa IKObHbIX IUPEKTOPOB, PE3YIbTATOM KOTOPOT'O CTajI0 YCTAHOBJIEHNE Ha-
JIMYNA CBSA3U MEXIY XapaKTepOM JeATeNTbHOCTY PYKOBOJUTENS, OPMEHTVPOBAHHOI Ha
¢dbopMupoBaHue OIpee/eHHO Ky/IbTyPhbl, OCHOBAaHHOI HAa €[VIHOM BUIEHUV MUCCUIL,
Iiestelt U 3afa4 BceMy CyObeKTaMy 06pa3oBaTeIbHOTO Iporiecca, 1 9hdeKTUBHOCTBIO pa-
6OTBI IIKOJIbI, YPOBHEM JOCTIDKeHNUIT yaeHnKoB...» (Hallinger & Heck, 1998).

Nucrpyment @. Xannuarepa

Meropuka @. Xa/mHrepa mpepcrasiaeT co60ii KapTy caMOOLIEHKY, YIOOHYIO B JiC-
I0/Ib30BAHNUM, TIPOCTYIO /I 06paboTKuU pe3ynbTaToB. OTBEYast Ha BOIMPOCHI-yTBEPXK/e-
HUIA KAOKI0TO U3 12 610K0B AHKETDbI, PYKOBOAUTE/ND U YI€HBI €TO KOMaH/bl OLI€HNBAIOT
CTelleHb 3HAYMMOCTH [ HUX Pas/IMYHBIX aCIIeKTOB PaboTHI 110 yIIpaB/IeHNIo 06pa3oBa-
TE€JIbHBIM ITPOLECCOM ITI0 4-x 63.HIIbHO]7[ IIKajie (ypOBeHb BHVIMAHIA OIIPENENAECTCA O3~
LVSIMU «PEIKO, MHOTAA, YaCTo, OYTH Beeriar). Eciu Bce iBeHa1aTh OTBETOB, KaXK/bLIA
U3 KOTOPBIX MMeeT YICI0BOe 3Ha4YeHue (OIpee/seTCs OTBeTaMI PeCIIOH/IEHTa), 010~
JKUTb Ha KOOPAMHATHYIO IIOCKOCTD, MBI ITO/IY4YMM «yIPaBIeHYeCKuiT IPOpuIb pyKoBoO-
putenst (KOMaH/bl)», KOTOPBI ITO3BOJIUT C/ie/IaTh BBIBOJIBI OTHOCUTENBHO CIIocoba mx
paboThl, CIOXKMUBIINXCS IPUOPUTETOB 1 T. Ji.

HPI/IMeHeHI/Ie VHCTPYMEHTA IIO3BOJIAET: OLEHUTb YPOBEHDb IIENATOTMYIECKOIO JIN-
IlepCTBa PeCIOH/IeHTa 10 12 HampaB/IeHUAM, CPOPMIPOBATH €0 MHAUBNIYaIbHBIN T1-
IepcKuit Ipodub, a TaKKe CPAaBHUTL 0OpasoBaTe/IbHbIE NUIEPCKIE XapaKTepPUCTUKN
PYKOBOJMTENA IIKOJIbI 1 YIEHOB YIIPaBIeHYECKOI KOMaH/bl, BBLABUTD, B KaKOI CTeIle-
HJI MOXXHO TOBOPUTb O TOM, YTO YIIpaB/IeHHe 00pa3oBaTebHbIM IIPOL[ECCOM B JAHHOI
IIKOJIe sBJIAETCS pAcIpefielieHHbIM. B JaHHOM McCIefioBaHNM TPOGUIN YIaCTHUKOB
PaccMaTpPUBAIICh OTHOCUTEIBHO OOIIell COBOKYITHOCTY IIO KAaTeropusiM (PyKOBOMTe-
71, BCe OIpalluBaeMble).

OcraHoBMMCs HOfipoOHee Ha 6JI0KaX aHKeTbI, KOTOpble IPU3BaHbI JaThb UHPOpMa-
LVMIO JJIsl COCTaBJIeHUs IPO(EeCCHOHANBHOIO MOPTPeTa AMPEKTOpa 06pasoBaTeIbHOI
OpraHM3aLyM 1/WIM €r0 KOMaH/bI 110 YIIPaB/IeHNI0 06pa3oBaTe/IbHBIM IIPOLIECCOM, CIIO-
COOCTBYIOLIETO YCHEITHOCTI KaX/0T0 yIeHUKa.

Ilepeoviii 6nok: «Kynomypa wixonvi» (kax u éce 070K, COOePHUM HECKONLKO, a
umeHHo om 4-x 0o 8 sonpocos-ymeepioenuti). OnpeneneHne MUCCHUM, TeaTOTNIECKO

72 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanmne u camopassurue. Tom 14, Ne 1,2019

KOHI[EI[II IIKOJIbI — COT/IACOBAHHOI TOUKM 3PEHMsI [IearOTMYeCKOr0 KOIEeKTIBA Ha
(bYHKIMH MIKOJIBL, CYLTHOCTh 00Pa3oBaHMs, CMBICT 1 3a[a4M I1eJarOTMYeCKOIl IesITeIb-
HocTi. To ecTb paboTa pyKOBOAUTE, HAIIpaBIeHHas Ha pOpMUpPOBaHye OOLINX [jeH-
HOCTeIA.

Bmopoii 6nok: «IIpoyecc 06yuenus». VIydeHne u ucnonp3oanye Haubomnee sdpdex-
TUBHBIX 00pa30BaTe/IbHBIX TEXHOIOIUII, HAIPABIEHHOE HA IOAJEPXKY U COBEpIIEHC-
TBOBAHI€ [IPOLIECCOB YUEHNsI M OOYYEHVISI B IIKOJIE.

Tpemuti 6nox: «Kauecmeo npenodasanus». Pabora ¢ ydanTesnsiMu, HalpapjIeHHas
Ha COBEPIIEHCTBOBaHNE UX IPOQeCCHOHANN3MA, IIOBBIIIEHNE KaueCcTBa IPENo/jaBaHs,
obecrednBaroliee MOBBIIIEHE 00Pa30BaTE/IbHbIX PE3y/IbTATOB YYAIIMXCS.

Yemesepmuoiii 6n0k: «IInopanusm, smnuueckoe U KOHPeCCUOHATbHOE MHO02000pasuier.
Cospmanne aTMocdepsl T06PONOPATOIHOCTH, CIPABEIMBOCTY, COOTBETCTBUE ITUUEC-
K/M HOPMaM B OTHOLIEHMY STHITIECKOTO ¥ KOH(ECCHOHAIBHOTO MHOT000pasis.

ITamoiii 6nok: «Lenu u 3a0auu wikonvi». [IprBIedeHne YWIEHOB MIKOIBHOTO COO0-
I[eCTBA K OIpee/IeHNIO IieJIell ¥ 3ajiad MIKO/bl. Pa3paboTKa C1CTeMbl OLjeHMBaHWs Jie-
ATENbHOCTY YYEHUKOB, OPUEHTVPOBAHHON Ha aKafleMIIeCKYI0 ¥ COLMATbHYIO yCIIell-
HOCTb K)KJ[OTO IIKO/IbHVKA, 0AsMPYIOLIeNicsl Ha IPUHIMIIAX PABEHCTBA, IIPO3PAYHOCTIL,
IeMOKpaTHIL.

Ilecmoti 6nox: «IlIkonvHas cpeda (nosumuenuiil, meopueckuti knumam)». CoTpyx-
HIYECTBO C YYUT/SIMU U BHELIHMMM [apTHepaMM, HallpaB/IeHHOe Ha YIOB/IETBOPEHIe
VX IHTEPECOB 1 OTPeOHOCTEl 00YIAOIINXCSL, /LS COBEPIIEHCTBOBAHISI LIIKOIBHOI Cpe-
ZBI C y4eToM TeKyuelt cutyanun. Co3faHue 1 IMOAgep)KaHIe HO3UTUBHBIX OTHOIIEHUIT C
ceMbeil U BHEIIHVIMY IIaPTHEPAMIL.

Cedvmoii 6n10k: «Obpasosamenviivle pe3ynvmamot u ux oyerka». OpraHusanus cos-
MECTHOJT pabOThI yUMTesNeil, YUaIUXCsl M UX POAUTENE 10 GOPMYIMPOBKE IIPOMEXKY-
TOYHBIX U MTOTOBBIX 0OpasoBaTeNbHBIX PE3yIbTATOB, CIIOCOOOB MX OLEHMBAHMUSA, CIIO-
COOCTBYIOLINX YCIEITHOMY 00YIEHMNIO IIIKO/TBHUKOB.

Bocomoii 6n0k: «Yemotiuueoe pazsumue uikonvt». CopeiicTB/e HEIPEPbIBHOMY U
YCTOIYMBOMY COEMCTBUIO ABVDKEHVISI KOK/JOTO YUeHMKA K BBICOKMM 00pasoBaTebHbIM
pesyimbTaTaM depe3 paboTy Hal 06pa30BaTe/IbHOIL CTpaTeruelt, MOfepHU3ALII0 06paso-
BaTe/IbHBIX [IPOTPaMM, MCII0/Ib30BaHMe 3P HeKTUBHOI CUCTEMBI OLEHKN YPOBHSI HOCTH-
JKEHWIT MIKOJIbHIKOB, COBEPIIEHCTBOBAHIE IPAKTUK IIPEIIOJaBaHIsL.

Jessamutit 6n0k: «IIpogpeccuonanvrolii pocm yuumeneii u compyonuxose». CosnaHue
YCIIOBUIA, CIIOCOOCTBYIOIVX MPOQECCHOHATIBHOMY Pa3sBUTHIO yIUTENEl ¥ COTPYSHUKOB
mkoriel. CTUMY/IMPOBAaHNUE YIUTeNeN ¥ COTPYSHMUKOB K IIPO(ECCHOHAIBHOMY POCTY 110
TOCTVDKEHMUIO LieJIel IIKOJI, IePCOHATIbHOI OTBETCTBEHHOCT 32 COOCTBEHHBIIT Pe3y/IbTaT
VI Pe3y/IbTaThl 00yYeHNs [IKOIbHIKOB.

Hecsmuiii 6nok: «Kadposas nonumuxa». Peannsaius cucteMbl MEPOIPUATHIL, OPU-
eHTVPOBAHHBIX HA IPO(ECCHOHANBHBII POCT YIUTeIeN IS ZOCTVKEHNS LieJIel] IIKOIIBL:
eIMHas CTpAaTeru Mogbopa yuuTeIelt, OljeHKa UX podeccuoHanmuama depes mpodeccu-
OHAJIbHYIO pedIeKCHI0, PasJie/ieHNe TIOJTHOMOYMIL U Jie/IerPOBaHIie OTBETCTBEHHOCTIL.

Oounnadyamoiii 6n10k: «Ikona kax cybvexm 06pazosamenvHo NOUMUKU (MYHUUU-
nanvHoill, pecuoHanvHIl U edepanvHoiii yposHu)». PaboTa 10 IIPUBIEYCHNIO YIAIMXCS,
X ceMeif, MeCTHOTO cO001IecTBa K IIPUHATIIO PellleHnIT Ha MECTHOM, PeTMOHAJIOM 1 TO-
CyJAapCTBEHHOM YPOBHSX B PAMKaX HOPMATMBHBIX TPeOOBAHMIA, 3aTPATMBAOIINX MHTE-
PeChI LIKOIBL.

Hesenaouamutil 6n0x: «Paboma ¢ mecmHvim coobusecmsom». Pabora ¢ KOMIEKTUBOM
IIKO/IBI 10 BOBJIEYEHNUIO MECTHOTO COOOIIeCTBA B OOCY’>KIIeHNMe U PelleHe MIKOTbHBIX
po6yieM B 4acTy 06pa3oBaTeIbHBIX 3a/jad I OLIEHK JesITe/IbHOCTY Yepes MCIIONIb30Ba-
HI{€ JOIIOTHUTETbHBIX PECYPCOB.
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PesynbTaThl ncciegoBaHnA

basa uccnenoBaHus He pOpMMPOBAIAcCh CIELMANbHO, TaK KaK 3ajaya paboThbl CO-
CTOANA B I0Ka3aTe/IbCTBE BO3MOXKHOCTU ITPMMEHEHNA MHCTPYMEHTA, a HE B ITOTy4EHNN
HOBOTO 3HaHVs win nHpopmanym. CTUXUITHO CITOXKMBIIAsCA BBIOOPKA YIaCTHUKOB WC-
CJIe[IOBAaHNA IIpefiCTaB/IeHa PeCIIOH/IeHTaMI 13 MHUIIMATUBHBIX 00pa3oBaTe/IbHbIX Opra-
Husaumit Mocksbl, MockoBckoit o6mactu, Hikaero Hosropona, Tymnbr.

YuacTBys B onpoce, AMPEKTOP, YIEHbI YIIPAB/I€HYECKOV KOMAaH/bI TPOBOAV/IN CAMO-
OLIEHKY CBOETO BKJIaia B pabOTy C yIUTE/AMU, POAUTENAMM U YUCHUKAMM, COTPYIHMUKA-
M1t 06pa30BaTeIbHOI OPTAaHM3ALUI IO BBIIIENIEPEINCIEHHBIM ACIIEKTAM [IeTebHOCTIL.
Omnpoc mposoauica B oHNMaliH pexxume. Ilo pesynbTaTam onpoca A KakKHoM LIKOJIBI
6bITM coCTaBIeHbI TPOQUIN YITpaBIeHYeCKOM KOMaH/IbI, COCTOSAIINE U3 TTOKa3aTesel Iu-
PEKTOPa IIKOJIbI ¥ YIEHOB yIIPaBIEHYECKOI KOMaH/Ibl OTHOCUTE/IbHO MaKCYMA/IbHOTO 1
MVHJMAIBHOT'O 3HaUeHNUI 110 0011[elI COBOKYITHOCTI VICIIBITYeMBIX.

B xauecTBe npuMepa pacCMOTPUM MHTEPIIPETALNIO PE3Y/IbTaTOB IKOJbI «A». ITomy-
YeHHbIE JJAHHbIE, KaK HaM Ka)KeTCsA, MOXKHO IIPYMEHATD IPY IOATOTOBKM yIIpaB/IeHYeC-
KX penrennit (puc. 2).

Wkona "A"
AWPEKTOp == == MaKcC MWH

cpegHee

KOomaHAaa

Puc. 2. Peaynvmamui onpoca Oupexmopa u ezo ynpasneH4ecKoil KoMaHovl uikonvl «A» 6 okmsope
2017 e00a. Memoouka O. Xannuneepa

Ha pucynke coBMmeleHbl fiBe aumarpamMmbl. IlepBasd — mokasaTenm caMOOL€HKU
AUPEKTOpa MIKOIBI «A» CBOEro BKIafia B pabOTy 110 COBEPIIEHCTBOBAHNIO 0OpasoBa-
TEJIBHOTO IPOLiecca OTHOCUTEIBHO OLIEHOK, C/Ie/IAHHBIX PYKOBOAMUTE/IAMU APYIUX 06-
pa3oBaTeNbHBIX OPTAaHM3ALMI 9TON TeppuTOpuM. Bropas — Te >xe caMble IOKa3aTenyu
AMPEKTOPA IIKOJIBI, HO OTHOCUTE/IPHO €ro Ke YIPaBIeH4IeCKOoil KOMaHAbI (MMEHHO II0
9TOJ IpUYMHE II0Ka3aTe/lb CAaMOOLEHKM BK/IaZOB KOMaHAbI 110 11 6n01<y pacnonoxxen
HIDKe JIMHWUM, TOKAa3bIBAOLINIT MIHMMA/IbHOE 3HaYEeHNMe [0 BBIOOPKE PeCIOHeHTOB-
INPEKTOPOB).

O6parnaer Ha ce6s1 BHUMaHUe, YTO OLleHKA BK/IA[OB 110 6710KaM 5, 6, 7, 8, 9 1 12 «Ha-
IIIETO JIPeKTOopa» O/IM3KYM K MaKCMMa/IbHBIM 3HaU€HVSIM KakK II0 LIIKajle MI3SMEePUTeisl, TaK
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U B CpaBHeHMU ¢ 061eit BEIG0pKOIL. To ecTh 9T0 KBMUIMPOBAHHBIN PYKOBOAUTENb
IIKOJIBI, CYNTAIOLUIT TIPYOPUTETOM PAbOTy C yINTE/ISIMY, HAIIPAB/IEHHYIO Ha OIpeferie-
HILe IleJIell U 3a7ad IIKOJIbHON CPeJibl, Ha (GOpMyIMpOBKY 06pasoBaTeNbHbIX pe3y/ibTa-
TOB, IIPO(ECCHOHAIBHBII POCT YUNUTEIIeN 1 TPUBJIeYEHIIe MECTHOTO COO0IIIeCTBa B pelile-
HIie IPO6IeM OpraHu3aLyIL.

BMmecre ¢ TeM, GopMUpOBaHIE IIeFATOTMIECKON KOHIJEIIIMY IIIKOJIbI, MCIIOIb30Ba-
HIe COBPeMEHHBIX 00pa3oBaTeIbHBIX TEXHOJIOTHIT, BOIIPOCHL 0COO0T0 MOAXO/A K BBIpa-
60TKe 00X HOPM TPy paboTe B MOMUKYIBTYPHOM COOOLIECTBE He HAXOMNATCS B 30HE
IPUCTAIBHOTO BHYMAHYVISI PYKOBOANTEIS. DTO MOXKeT OBITh CBSI3AHO KaK ¢ 0COOEHHOC-
TSIMUM KOJUIEKTVBA JAHHOJI LIKO/IBI (HApuMep, Z0JIs IIPeJCTABNTENEN [PYIUX KYAbTYp U
KOH(ecCy He SIB/ISIETCS] 3HAYMMOIT), TaK ¥ C TeM, YTO BBILIECTOsIIIIee PYKOBOACTBO Oeper
Ha ce6st oTpefieieHNe MejarOrMYecKX 3a/ad KObL. BripoueMm, BO3MOXXHBI U JIpyrue, Ha
HAIll B3IJIs/; 60TIee PeaICTIYHbIE, BAPUAHTBI, @ IMEHHO:

1) pyKOBOJWUTENN IIKOMbI He NMPMHUMAIOT BO BHUMAaHUE 3aIPOCHI MEHBIIMHCTBA
(peup upeT O MPENCTABUTENAX APYIUX KYIbTYP), YTO B CPEJHECPOUYHOI IEPCIIEKTIBE
MO>KET TIOCTABUTD YUUTeTIeH U COTPYAHNMKOB IIKOJbI B CUTYALMIO, KOT/a UX Hpodeccn-
OHAJIbHBIX YMeHNII OY/eT HeJOCTATOYHO IS PeLIeHNsT «BAPYT» BO3HUKIINX HPO6IeM;

2) OTCYTCTBME AMUCKYCCUM OTHOCUTEIBHO II€ArOTMYECKOl KOHIEIIINI [IKO/BI, Ha-
IIPaBJIEHHOI Ha BBIPAOOTKY COIIACOBAHHON TOYKM 3PEHMsI IeJarorn4ecKoro KojIeK-
TVBa Ha QYHKIMU IIKOJIBI, CYL{HOCTb 0Opa30OBaHMsl, CMBICI U 324yl IIearOrMIecKoll
IesITe/IbHOCTH, JINIIAET MIKOJTY CAaMOOBITHOCTY, MHANBYAYA/IBHOCTIL.

MOXHO cKasaTh, YTO MOPTPET FAHHOTO JUPEKTOpA SIBJISIETCS CPeJHEeCTaTUCTIIeC-
KIM 110 cTpaHe (puc. 1).

O6patum BHUMaHME eife Ha ofuH ¢akT. [lokasaTenn mo BceM JBeHAAIATH 6I0KaM
«yIpaBIEHYECKOT KOMAH/bl» HIDKE, YeM Y UX PYKOBOZUTE/S.. ITO MOKHO TPAKTOBATh
IBOSIKO: 1100 JVPEKTOP IIKOJIBI CAM SIBJIETCS €€ MearorniecKyM IMAePOM, fieernpyst
paboty 1o BompocaM 06Iero MeHe[KMeHTa CBOMM 3aMeCTUTEILSIM, 100 CaMOOIleHKa
yIIpaB/IeHYeCKOil KOMaH/Ibl CKPOMHEE, 4eM CaMOOLieHKa JIN/iepa.

K ycranoBrenHsIM (akTaM (1 10 IIKajIe MHCTPYMEHTa CAMOOLIEHKI, ¥ OTHOCUTEIBHO
BCeil COBOKYITHOCTY PECIIOH/IEHTOB) MOYKHO OTHECTH ¥ TO, YTO paboTa 110 OIpefe/IeHII0
MIICCUY IIKOJIbI, M3YYeHNIO0, BHePeHMI0 3¢ (HeKTHBHBIX 00pa30BaTe/IbHBIX TEXHOIOTUIA,
0 OTHOLIEHMIO IIefjarora K BOIIPOCY STHUYECKOTO M KOH(ECCHOHATBHOTO MHOT006pa-
3151, @ TAK)Ke JIefICTBYISL, HAlIPaB/IEHHbIE HA CO3/aHIe aTMOC(ePDI ZOOPOIOPTOIHOCTIL I
CIIpaBeJIMBOCTY, He HaXOJATCS B 30He MPUCTAIbHOTO BHUMAHMSL YIIPABIEHYECKOI KO-
MaH/IbI 06pa30BaTeIbHON OpraHM3aL L.

[Topo6Has MHTepIpeTaLNsl Pe3yabTaTOB Obla CPOPMYIMpPOBAHA O KaX/0I 06pa-
30BaTe/IbHOI OPraHM3aLMy, KOTOPble YYaCTBOBAMM B MCCIefoBaHMN. [lymaeM, 4TO MH-
¢dopmanus Takoro poga 6ymeT mojesHa o6pasoBaTeNbHON OpPraHM3alNU B XOJ€ ee 9K-
criepTu3sl, caMoobOcrenoBanms u T. . OcTaeTcst pelnTs elle OfMH BOIIPOC — [IOKA3aTh
[PUMEHVMOCTD MHCTPYMeHTa Xa/UIMHTepa.

V3mepenne moreHnuana pyKoBOACTBA HIKOIbI B 00IaCTH ITeJarorn4ecKoro
nupepcrBa nHCTpyMenToM @. Xannuarepa

3ajjavelt HacTosIell paboThI ObIA He OLlEHKA Mefarornyeckoro JIUepcTBa ypas-
JIEHIIEB TOJ VIV VHOJ IMIKOJIBI, 3 JeMOHCTPANysA BO3SMOXXHOCTE! 3TOT0 MHCTPyMEHTa B
Hpoljecce yIpaBieHNs 06pasoBaTe/bHOI opraHusanueit. s 3TOro 6bUIM MPOBEECHbI
crenyoIye TpoLenyphl.

Crauasa (MbI MCXOIVJIM U3 TOTO, YTO Ha/IeXXHOCTb MHCTPYMEHTA JOKa3aHa) 13 BCell
BBIOOPKIM ObUIVT OTOOPAHBI TPK 00pa3oBaTeIbHble OPraHM3ALNY, NMEIOIIYe PAs/IINIHbIe
yIpaByeHdYeckue npodumm. 3ateM ObUIM IIPOBENEHBI ONMYCTPYKTYPUPOBAHHbIE MHTEP-
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BBIO C IVPEKTOPAMU 3TUX TPeX IIKOJI. MBI IOHMMAaM, YTO eC/IV OTBETHI PeCIIOH/[CHTOB
(mmpexTOpOB 06PA30BATENIbHBIX OPTAHMU3ALINIL V1 MX 3aMECTHUTeIel) IOATBEPASAT Pe3yib-
TaThl, OTy4YeHHbIE IIOC/Ie MpMMEHeHMs ONPOCHMKa Xa/umHrepa (O4eBMIHASA BajMA-
HOCTD), TO €r0 MOXXHO PeKOMEHJOBATh IJI MCIIOIb30BaHMA YIpaBaeHIaMu. i1 npo-
BeJJeHN1 IHTEPBBIO ObUT pa3paboTaH ClieHapuii, B OCHOBY KOTOPOTO JIEITIO COepIKaHue
MHCTPYMEHTA.

Bomnpocs! 6bUIM CrpyIIMpOBaHbI B CeMb 0/10KOB, KOTOpPbIe Kaca/luch PAa3HBIX acIlleK-
TOB YKV3HU IIKOJIBL:

o MOHMMaHUe MICCUH, Liefiell, IPefiCTaBIeHne 00 «0Opa30BaHHOM Ye/IOBEKEN;

¢ OTBETCTBEHHOCTb CyO'beKTOB 00pasoBaTeNIbHOTO IIPOLIecca 3a er0 Pesy/IbTaThl;

o OPUEHTMP Y4aCTHMKOB 00pa3oBaTeNIbHOTO IpoLiecca Ha BBICOKNE Pe3y/IbTaTbl;

+ OCBOEHIMe VIHHOBALUIT B 00/1aCTU METOAMKM IIPeofaBaHNs, IPAKTUKY YIIpaBie-
HISA, OL[EHK) OpTaHU3aI[NI U TIp.;

e yYET pasIuyinit n 0COBEHHOCTeI! IeTell, TOMePaHTHOCTD, KyJIbTypHOE MHOroo6pase;

o OLIeHKa pe3y/IbTaTOB PabOTEI;

e IIKOJIA B IIMPOKOM COLMATbHOM KOHTEKCTe.

B oTBerax Ha BOIPOCHI MBI CTPEMMINCh HabpaTh MaKCMMalabHOE pasHOOOpasue
BapMAHTOB, IIOC/Ie YeTO COOTHEC/M JJaHHbIE, IIO/Ty4eHHbIe B XOJie IIPMMEHEHNA MHCTPY-
MeHTa C OTBETaMU, KOTOpbIe ObUIN TaHbl B MHTEPBBI0. HaTOMHNUM, 4TO 0COOEHHO Ba)KHO
OBbIIO YCTAaHOBUTb COOTBETCTBME ACIEKTOB YIIPABJIEHYECKOI [esTEeNTbHOCTH, KOTOPBIE,
COITIACHO JIAaHHBIM, IOTyYeHHBIM NHCTPYMEHTOM, IaBa/ll MYHVMA/IbHBIE VI MAaKCHMalb-
Hble 3HaYeHNS.

3aMeTyM, YTO II0 BCeM TpeM 0Opa3oBaTe/IbHbIM OpTaHM3alVAM ObUIO 0OHAPYXKEHO
IIPAKTUYECKY IIONTHOE COOTBETCTBIE Pe3y/lIbTaToB, TOTyYeHHbIX IPY TPUMEHEHUN MHC-
TpyMmeHTa XammHrepa @., 1 OTBETOB, IAHHBIX B XOfie MHTepBbIo. [IprBeieM B kadecTBe
VWUIIOCTPAllM pe3y/IbTaThl, IIOTy4eHHBIE B XOfie «JBOIHOTO» JMICCTIeJOBAaHNA OFHON 13
Tpex aKcnepuMeHTanbHbIX Ko (IIIkosbr «B»), nmerorert B cpaBHennn co IIIKomoit «A»
(puc. 2) mpyroit ynpasnendecknit mpopuib (puc. 3).

WWkona "B"

OWPEKTOp = == MmaKC MWH cpegHee "KOMaHaa

Puc 3. Pesynvmamuvt onpoca oupekmopa u ezo ynpasyienueckoti Komanobl uikonvl «B» 6 okmsbpe
2017 200a. Memoouka ®. Xannuneepa
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O6patym BHMMaHNE Ha TO, YTO OTBETBI AUPEKTOPA HAa BOIIPOCHI aHKETbI (MHCTPY-
MEHTa) MMEI0T MIHIMAIbHOE 3HAaUYeHMe 110 TI0KasaTe/siM 4 1 7, a MaKCUMalbHOe — 0
nokasartenaM 2 u 11. O6paTUBIINCH K pe3y/nbTaTaM, IOTy4eHHbIM NHCTPYMEHTOM Xal-
JIMHTepa, KOHCTATUPyeM CIefylolee. Y IpaBaeHyecKas KOMaH/a JaHHOI 06pasoBaTeb-
HOJT OpraHM3aLM Y/e/eT IPUCTAIbHOE BHIMAHME UCHONIb308AHUI0 YHUMENIAMU Pe3Yib-
MAmueHvlx 06pas06amenvHbix mexHosnoeuil (nokazamens 2) u pabome ¢ KonneKmMueom
WKOTIbL N0 NPUBTIEHEHUID YHAUUXCS, CeMeli, MECINHO020 c000uecmea 07 67IUSHUS HA NPU-
Hamus pewenuti (nokasamenwv 11). To ecTb, IpUMeHss COBpeMeHHbIE U 9((eKTUBHBIE
00pasoBaTe/IbHble TEXHOJIOTMY, BOCTPeOOBAHHBIE yIEHIKAMI U X POAUTE/IAMI, LIKO/IA
OCO3HAHHO U/WIN MHTYUTUBHO CTApPaeTCs PACHONIOXNUTh UX K cebe, 9TO JODKHO I03-
BOJINTDH IIPUHATH «HY)XHBIE» peIleHNs] Ha MYHUIMIIATBHOM YpOBHe. Bompocs! ke am-
HUYECK020 U KOHPeCCUOHANbHO20 MHO2000pasus (nokasamenv 4), Kak u Gopmynuposxa
U oyeHka 06pazosamenvHvlx pe3ynomamos (noxazameny 7) OKasaluch Ha mepudepun
BHVIMAaHU YIPAaBIeHIECKO KOMAHIbL.

Tenepb 0OpaTuMcs K BBIIEP)KKaM U3 MHTEPBBI0 PYKOBOAUTENIA 00pasoBaTe/IbHOI
OpraHM3anyu. ETo OTBEThI TOBOPAT O TOM, YTO OH B CBOEN YIIPaB/I€HYECKO IeATeTbHOC-
T {e/ICTBUTENBHO (POKYCUPYETCS UMEHHO Ha ITHX [IBYX IIOKA3ATEIIX: «. .. CUILHAS «HAYY-
HAS WKO/IA» — NO00ePIHAHUE 8 UUKOIIE CTLONUBUUXCS CUTbHBIX 1e0A202UYeCcKUX MPaOUL L,
A81MopcKoeo nedazozutecKoeo no0xoo0d, 3apeKomeHo08asuLez0 ce6s OnUMmenvHol NPpaxmu-
KOt NpUMEeHEHUS U NOOMBEPHOEHHO20 BbICOKUMU 00PA30BAIMENIbHbIMU Pe3yNTbmamamu
Oemeti (noxasamesv 2)»; «...CMblC/l Ne0A202U1eckoti KOHUeN YU, eciu PAcCMampueams ee
C MOUKU 3peHUsT POOUmesIs Unu nedazozd, ... N03607sem Ovicmpee BbICPAUBAMY CEI3U U
KOMMYHUKAUUY, <...> npespauiaem uikomy 6 yeroctmHuill 0Op2anu3m, Komopoviii 6vicmpee
u mounee peuiaern 06pasosarmenvHole 3a0a4U 6 CULY 11020, 410 KOMMYHUKAUUS BbICIPO-
eHa. Imo PyHKUUOHATIbHO 8AXHO. BaxHo 2060pums ¢ poOumenamu Ha 00HOM A3bIKe...».

HaxozsaT cBoe MOATBepIK/eHIe B MHTEPBbIO U MO3ULINY, KOTOPbIE, KaK ITOKa3bIBa-
eT MHCTPYMEHT, He SB/LITCA LA YIIPaBIeHLeB 9TOil 06pa3oBaTeNbHOI OpTaHM3aLui
HIPUOPUTETHBIMIU. BbIfjeNnM B TeKCTe MHTEPBBIO NUPEKTOPa [iBe MBICIM, TOUHEE OfHY,
TaK KaK Ha 0OCY>KfieHJie BOIIpOCa STHUYECKOrO ¥ KOH(eCCHOHaTbHOTO MHOT00Opasus
(rrokasarenp 4) MHTEPBbIOEPY BBIBECTU COOeCEHNMKA TaK 1M He YAAIOCh, YTO SIB/ISETCS
HOATBEPXKAEHNEM TOTO, YTO [/IA AMPEKTOpa IIKO/IBI 9Ta IpobeMa He AB/IAETCA 3Ha-
ynmoit: «C800600a 6 0OMeH HA 0MBEeMCcMBeHHOCby: Mbl Npedocmassisem c60000y noce
moz0, Kax cy6vexkmol 00pa306amenvHoz0 NPouecca 0eMOHCHPUPYIOM, 4o OHU 201106bL
amoii c606000i1 80cnonv3osamuvcs. Kozoa oHu cnocobHul npedsssums 00pazosamenvHuiil
pesynvmam...».

OTBeT [[OCTATOYHO IPOCTPAHEH, ¥ PECIIOH/IEHTa HeT TOTOBBIX (GOPMyIUPOBOK. ITO
TOBOPUT O TOM, 4YTO JaHHBIII BOIPOC (IIoKasarenb 7 — GopMyInpoBKa 06pasoBaTe/IbHbIX
Pe3y/IbTaToB I CIIOCOO0B U3 OLIEHMBAHN) He IPUHAMIEKUT K IPUOPUTETAM PYKOBOAM-
Tes MO0 OH He CTOMT B €T0 OIlepaTMBHbIX 3afgadax. Cy/s 1o 7 MOKa3aTerno, 3a/ja4a B
30HE OTBETCTBEHHOCTY €T0 KOMAH/IbL.

[Toxsenem nror. ITo BceM YeThIpeM BBIOPaHHBIM IIOKA3aTe/lsAM Pe3y/lIbTaThl, MOMY-
YeHHble NHCTpyMeHTOM XajUmnHrepa ®., 6pUIN MOATBEPIK/IEHbI TEKCTAMY HHTEPBDIO PY-
KOBOJJUTETIA.

BsiBogb1

PeBy)'IbTaTbI IIPpOBENEHHOI'O MCCIEAOBAHMA ITO3BOIAKT COE/IaTb BbIBOJ O TOM, 4YTO
HpO(l)I/I}H/I YHOPaBJIEHYECKNX KOMaH[, IIOJTyY€HHbIE B PE3Yy/IbTAaTEe IPVUMEHEHNA MHCTPY-
MEHTa XannMHrepa (O IMPAKTUIECKN MIOAEHTUYHDBI TEM, KOTOPbI€ IIOTYYE€HDBI B PE3Y/Ib-
TaT€ VMHTEPBBIO C NVIPEKTOPAMM IIKOJI. To ectpb IIPMMEHEHNIE ITPOCTOIO B IIPMMEHEHNN
MHCTPYMEHTA Xanm/mrepa O. gaeT 00bEKTUBHBIE TIOKA3aTE/IN OTHOIIEHNA (TII/I,[[epCKOI‘O
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HOTEHIVa/Ia) AMPEKTOpa MIKOJIBI K PYKOBOJICTBY 00pa3oBaTe/IbHBIM IIPOLIECCOM B Opra-
HU3ALVN.

Kpome Toro, mpoBefieHHBIe 3KCIIepTHbIe OOCYXXJIEHMSA U MHTEPBBIO C WICHAMU
HIKOJIbHBIX YIIPaBJIEHYECKUX KOMAHJ, COTIOCTAaB/IEHNE ITOTyYeHHbIX PE3Y/IbTaTOB C JaH-
HBIMM, TTOTy4eHHBIMM IIPY IPYMEHEHNN MHCTpyMeHTa XamnHrepa @., Mo3BonA0T To-
BOPUTb O BO3MOXKHOCTM €r0 MCIIOIb30BAHMA JIJIA OLEHKM IIOKasaTeneil COBOKYIIHOTO
MeJJarOTMYeCKOTO MUJePCTBa AfMUHICTPAlY KO/ VIHpIMI cToBaMM, UCTIONb30BaHME
B paboTe JMPEKTOpPa JAHHOTO AMATHOCTUYECKOTO MHCTPYMEHTA ITI03BOIUT €My II0/Ty4aTh
TaKJe CBefieHN: O ceOe ¥ WIeHaX CBOell KOMaHMbI, Ha KOTOpPble MOXKHO ONMPAThCA MIpK
HOPUHATUM OTBETCTBEHHBIX YIIPABIeHUECKNX PelIeHMII 10 peanusanuy obpasoBaTenb-
HBIX Lle/Iefl ¥ 3afiad HIKOJIBL.

ITonmy4yeHnHble IOKa3aTeNM IUMPEKTOPA MOXKHO COTIOCTaBUTD KaK C ITOKa3aTe/IAMMN YII-
PpaBJIeHYEeCKOJ KOMaH/Ibl 00pa30oBaTeIbHOI OpraHM3alUM, TaK ¥ C JAHHBIMMI JII000I1 Apy-
roit BBIOOPKM (paiioH, pernoH, BUAbI KO U T. fi.). ITO JACT PYKOBOAMUTEIIIO OpraHm3a-
LMY BO3MOYKHOCTD, BO-TI€PBBIX, IPMHMMATh OTBETCTBEHHbIE Ka/[pOBbIE PelleHNA BHYTPU
KOJI/IEKTIIBA, 2 BO-BTOPBIX, IIPOBOAUTb 0OOCHOBAHHBIE KaJpOBble Ha3HAYEHNS JUPEKTO-
POB LIKOJI B COOTBETCTBUM C 3aIIPOCAMIL TOCYAAPCTBA MM MECTHOTO COOOIIeCTBA.
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AHHOTaIMSA

B maHHOM NCCIIe[OBaHNY ABTOPCKMIT TIOAXOJ, MICXOAUT U3 IMPEIIONOKEHNUA O TOM, YTO MPOeccuo-
Ha/lbHasA KOMIIETEHTHOCTD CIIEIIMA/INCTa, PAOOTAOIIEro ¢ IMIIAMI C OTPAHIYEHHBIMM BO3MOXKHOC-
TAMU 37J0POBbs, 6A3UPYeTCA HA NCUXOI02UHECKOTi 20MOBHOCU KAK VHTErPaTbHOM JTMYHOCTHOM
KaJecTBe CIeIMaMICTa IOMOTAIOIMX Mpodeccuii, KOTOpble HANMPAMYIO CBA3AaHBI C TOTOBHOCTHIO
cy6bexTa IpodecCHOHANbHOI HeATeNbHOCTI K IPO(eCcCHOHATbHO-aKMEOIOTNYeCKOMY PasBUTHIO.
B wacTHOCTH, crienanucT-nedeKToNIor O/KeH, BO-NePBBIX, 06/1afjaTh MCUXOMOTIIECKOI TOTOB-
HOCTBIO K PaboTe B yCTOBUAX OTCYTCTBUSA TOTOBBIX aITOPUTMOB IO OKAa3aHMIO TIOMOIIN; BO-BTO-
PbIX, yMeTb IPOTHO3MPOBATh B YCIOBMAX JieUIMTa MHPOPMAIMN 13-3a BBICOKOI cTereHn -
bepennmarmit ncnxodU3NUECKOro PasBUTUA AL, C OTPAHNYEHHBIMI BO3MOXKHOCTSAMU 37I0POBbS;
B-TPETBUX, MOCTOSHHO aKKyMyIMPOBAaTh HAOMIOAEHNS 1 MCIIONb30BATh YBEIMYMBIINIICA 00BeM
MHQOPMALH C LeNIbI0 er0 ONTYMA/ILHON afJaIITalluy I PasBUTHA, KaK ITTaBHOTO KpuTepus addek-
TUBHOCTY KOPPEKI[IOHHO-TIeIaroTNIecKoro mporecca.

B KxauecTBe 9KCIIEPUMEHTANTBHON IPYIIIbI SMIIMPIIECKOTO UCCIeNOBAHMA BBICTYIIIN JedeKToo-
TY-C/TyLIATeNMy KyPCOB IIOBBINIEHNA KBAMPUKAIVN, KaK IPYIIIA CIIeIYaINCTOB, IPUHABIINX pellle-
HIte 0 HeOOXO/IIMOCTY OCBOEHMA JOTIOTHUTENBHOTO 06pa30BaTeIbHOTO IIPOCTPAHCTBA.
VccneoBatme MpOBOAMIOCH C MCIOIb30BAHIEM IICHXOAMATHOCTUYECKUX MHCTPYMEHTOB: Bajlnj-
HBIX 11 HaJIeKHBIX OLIPOCHIKOB, KOMIBIOTEPHOII IIPOrPAaMMBbI I/l CTATUCTNYECKOI 06paboTKy JaH-
HbIx SPSS. VHTepnpeTalys JaHHBIX TPOBOANIACH COTTTACHO X cooTBeTcTBIIO N (0.1) U BHICOKOMY
YPOBHIO flocroBepHOCTI: p<0.001*** 11 p<0.01**.

Taxum 06pa3om, B paMKax IICUXOIOTMYECKOI MOJI/VE TOTOBHOCTH ObIIN OIIpe/ie/IeHbl IO TEeHIMATb-
Hble (aKTOPBI PaCIIMPEHNs 30HbI IIPO(ECCHOHANTBHOI KOMIIETEHTHOCTH eeKTO/Iora, Takme Kak
«camoysaxceHue» ¥ «A0ANMUBHOCHb», N CUCTeMOOOPA3yIOLIIi II0Ka3aTe/b C BBICOKOI (paKTOPHOI
HarpysKoit (13 6;70Ka MOTMBAI[IOHHBIX TMYHOCTHBIX XapaKTEPVCTHK TICMXOTOTMYECKOI TOTOBHOC-
TH) — «<MOMUBAUUL 0OCIUNEHUS YCHeXa».

KrmroueBbie cmoBa: akMeosorus, npodeccuoHanbHas KOMIETEHTHOCTD, KOPPEKIIMOHHO-TIeJaroru-
JyecKas IeATeNIbHOCTD, 1edeKToIoT, IICUX0/IOTNYeCKasA TOTOBHOCTb.
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Abstract

In this study the author proceeds from the assumptions that the professional competence of a spe-
cialist who works with people with disabilities is based on psychological readiness as an integral
personal quality of professional assisting people’s professions that are directly related to the will-
ingness of a subject of professional activity to professional acmeological development. However
the specialist-defectologist must, firstly, have a psychological readiness to work in the absence of
ready-made algorithms to provide assistance; secondly, to be able to predict in conditions of a deficit
of information because of the high degree of differentiation in the psychophysical development of
persons with disabilities; thirdly, constantly accumulate observations and use the increased volume
of information with the aim of its optimal adaptation and development as the main criterion for the
effectiveness of the correctional-pedagogical process.

Thus, the defectologists, listeners of advanced training courses, were taken as an experimental group
of this empirical research as a group of specialists who decided to develop additional educational
space.

The study was conducted with psychodiagnostic tools: valid and reliable questionnaires, a computer
program for statistical processing of SPSS data. Interpretation of the data was carried out according
to their compliance with N (0.1) and a high level of reliability: p<0.001*** and p<0.01**.

As the result within the framework of the psychological model of readiness, the potential factors for
expanding the zone of professional competence of the defectologist were determined: “self-respect”,
“adaptability” and a system-forming indicator with high factor load (from the block of motivational
personal characteristics of psychological readiness) — “motivation to achieve success”.

Keywords: acmeology, professional competence, correctional-pedagogical activity, defectologist,
psychological readiness.

BBenmenmne

AxmyanvHocmo npobnemvl

DopMupoBaHue KyIbTypbl ONTHMATbHOI HOAAEP)KKI /AL C OTPAHINYEHHBIMU BO3-
MOYXHOCTSIMU 3JJ0POBBSI IIPMBOJUT K CYILIECTBEHHOI aKTyaIM3alNy IIPOLIECCOB MHKIIIO-
3MBHOTO OOPA30BaHVs U PA3BUTHIO KY/IbTYPbI TOJIEPAHTHOCTI. ITO ONpefesieT 3apoc
B CIIEL|a/IIICTaX BBICOKOTO YPOBHS, TOTOBBIX pa3pabaTbiBaTh 1 BHEPATH COBPEMEHHBIE
cpefcTBa MO OKasaHMIo moMoly. CoBpeMeHHbIe TpebOBaHMA K KOPPEKLIMOHHO-IIe[aro-
TMYECKOII AeSITeNIbHOCTH Pe3KO BO3PACTAIOT, TAK KaK HEOOXO/VIMO IIOCTOSTHHOE ITPOAYLIN-
poBaHue CII0CO60B YOBIETBOPEHNS N3MEHEHNII, CBS3aHHBIX C COIIPOBOXK/EHNEM JINL] C
pasmuaHbIMH AedeKTaMy PAasBUTIS 1 HApYLIeHssMY (QYHKI[UIT 30POBbsL. B HacTosIee
BpeMsI HAI/ISA/{HBIM [PYMEPOM 3HAUMMBIX Pe3Y/IbTATOB Ae(EKTONOINYeCKOr0 HallpaBie-
HJA SBJISIETCS CO3JIaHNe 9K30CKe/IeTa I AMHAMUYHOE PasBUTUE SK30TepaINy, KaK UTOT
PeaIbHBIX, OILIYTUMBIX V1 COLMAIBHO BOCTPEOOBAHHBIX JOCTIDKEHUIT CIIEINA/IICTOB-[ie-
(bexTOIOoroB B UX MPO(deCCrOHANTbHO-KOMIIETEHTHOCTHOM IIPOSIBIEHNUN.

Takux CIennaancToB ¢ TBOPIECKO-IIPOdeCCHOHATbHBIM IOTEHIIAIOM JO/DKHO CTa-
HOBMTbCA 0OOJIblle, YTOOBI KPYT IPob/IeM IIOCTENIeHHO CYXKaucA. B maHHOI nccmenosa-
TEIbCKOIT paboTe MBI XOTUM Pa3oOpaThCsi B TOM, YTO U3 CeOsI IIPEACTABIAIOT CIIEI{NaIIC-
TBI TAKOTO YPOBHs, TaK Kak IPOQecCHOHaIbHO-aKMEOIOTMIecKoe Pa3BUTHe TUIHOCTH
HA4MHAETCs C ée TOTOBHOCTY K PasBUTHIO, TOTOBHOCTH K JIBIDKEHUIO B IAHHOM HAIlpaB-
JICHUM U TOTOBHOCTY K COBEPIIEHCTBOBAHMIO TPO(eCCHOHATBHBIX (YHKIIMIL.

Takum 06pa3oM, 06bEKTOM HAILETo YCC/Ie[OBAHV BBICTYIIMIA TOTOBHOCTD CIIELIN-
amcToB-7leheKTONIOroB K MpodeccioHaNnbHO-aKMeonorndeckomy pasputuio. OHa 3a-
maercst pyHAAMEHTAIbHBIMI U3MEHEHMSAMI B CIIELMaTbHOM 00Opa3OBaHWUM, YCIOBUSAMU
peanusanyy MHKIIO3MBHOTO 06pasoBanms B Poccun 1, Kak C/Ie[CTBIeE, MOBBILIEHNEM
TpeOOBaHMIT TOCYAAaPCTBa K YPOBHIO COPMUPOBAHHOCTH ITPODECCHOHANBHOI KOMIIe-
TEHTHOCTHU /1eeKTOMOTrOB.

ITpepmeToM mccIegoBaHus ObUI ONpefesieH MCUXOI0T0-aKMeOTOTMYeCKMIT aclIeKT
poeCcCHOHANPHON [esATEMPHOCTI KaK MCTOYHNK BHYTPEHHE! MOTUBAImu mpodeccnu-
OHA/IBHOTO POCTa.

3aHuMas JaHHYIO IO3NIMIO, MbI 0003Ha4aeM I Iie/Ib CC/IeJOBAHN — OIpefie/ieHIe
IICUXO/IOTMYECKUX ACIEKTOB TOTOBHOCTY, BO-IEPBBIX, KAK yKasaTejeil HAIpaB/IeHNs
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IIBYDKEHMS K aKMeO/IOTMYeCKOMY YPOBHIO B IIPO(eCcCHOHAIBHOI [IeATe/IbHOCTI, BO-BTO-
PBIX, KaK IPVUYNH BHYTPEHHNX MEXaHI3MOB 9TOTO ABIDKEHILS, B-TPEThIUX, KAK T[APAHTOB
npodeccroHaIbHO KOMIIETEHTHOCTH CIIELIMAIICTa B 00/IACTHU CIEIMATbHOTO fleeKTo-
JIOTMYECKOTO HAIpaB/IeHus (KOPPEKLNOHHO-IeIarOTMIeCKOlt AeATEIbHOCTH).

VccnenoBanne sIBIs€TCA YHUKATbLHBIM B CBOEM POJie, TaK KaK paHee TpeOOBaHMA K
podecciOHaIbHBIM U TMYHOCTHBIM KadeCTBaM IIearoroB, OCYLIeCTB/LIOMINX KOPPeK-
LMIOHHYIO [IeATe/bHOCTD, IPEbAB/IAINCh Ha OCHOBE 9BPUCTIYECKUX METOHOB. MBI ke
MMeeM B OCHOBE TEOPETHKO-METOLOIOTMYeCKOe 0OOCHOBAHNUE 1 OMIMPIIECKOe IIOA-
TBepIKfieHIIe 3HAYMMOCTH TaKOT0 podeCcCcHOHaTbHO-IICHXOTOINYeCKOro KadecTBa Mnd-
HOCTH, KaK TOTOBHOCTb K IIPO(eCCHOHATBHO-aKMEOTOTIIeCKOMY PAa3BUTHIO CIIEIVa/IVC-
Ta-fiepeKTOoNMora.

CospemenHvie meHOeHUUU

B HacrosIee BpeMs 10 BCeMY MUPY aKTMBHO 3aHUMAIOTCS PellleHneM IIpo6iieM, CBsi-
3aHHBIX C 0COOEHHOCTAMY PasBUTHUA IPO]eCcCHOHANTBHOTO AeeKTOIOINYecKOro 06paso-
BaHN, B YaCTHOCTU MMEHHO MHK/IIO3MBHOTO obpasoBaHus. Hanpuwmep, ucciegosarenpb
u3 HoBoit 3emanpuu onpegensaer 0671acTb MHKIIO3UBHOTO 00pa3soBaHMs KaK 30HY IIO-
BBIIIEHHOI OTBETCTBEHHOCTH CO CTOPOHBI TOCYAAPCTBA, OOI[eCTBEHHBIX CTPYKTYP, LIKOJ
U POJMTeETIeN JeTeil ¢ 0OCOOBIMYU IOTPeOHOCTAMM. ABTOPOM OIVICaHA CUTYaIys, KOTfa
PpebeHOK C OTpaHMYEHHBIMU BO3MOXXHOCTSIMU 3I0POBbsI CTONKHY/ICS U C HELOCTYIIHOI
Cpenoii, M ¢ HEIIOATOTOBICHHBIMM YIUTE/IIMMU, ¥ C HEPO(deCcCHOHATN3MOM IIOMOIIHY-
KOB yunTeseil (TbI0TOPOB), IIPMU3bIBAsI TEM CaMBIM K a/JleKBaTHBIM A€ICTBUTE/TBHOCTH U3-
MEHeHUAM B 3akoHopatenbcrse (Perry, 2017).

Jpyrue mccnemoBaTenu OTBOAAT 0cob0e MeCTO MpO(ecCHOHANbHO MTOATOTOBKE
CIIELMA/INCTOB B JaHHON 0o6macTy 06pasoBaHMsA, B YACTHOCTY ITOMOLIHUKOB y4UTeNel
II0 COTIPOBOX/IEHMNIO YUAIIUXCS C 0COOBIMU 06Pa30BaTEbHBIMI IIOTPEOHOCTSIMIL.

Ha nytu pa3BUTVS MHKIIO3MM NIPE/IATraloTCsA pa3paboTKy CaMUX CIELMaIiCTOB Jiis
oborareHNs KaueCTBEHHOTO COfiepyKaHNs NHKTI03MBHOTO obpasoBaums (Walton, 2017),
0003HaYaI0TCsA peKOMEHJJAllNY, CBSI3aHHbIE ¢ HEOOXOAMMOCTDIO M3YYEHNUA CYL[eCTBYIO-
UX Mofertelt 9pHeKTUBHOCTHU MPETOABAHMSA C YI€TOM PO/IM ACCUCTEHTOB B K/IacCax U
PO/IM [IefaroroB, YIPaB/IAIOIIMX aCCUCTEHTAaMM JJIA MOBBILIEHV KauecTBa IOJePIKKI
JieTelt C OTPaHII€HHBIMI BO3MOXXHOCTSIMU 3[J0POBbsI U ITOBBIIIEHNS PO eCcCHOHAMN3MA
paborarommx ¢ Humu crennanucros (McVittie, 2005; Moran, 2002; Rubie-Davies, 2010;
Webster, 2011).

Taxoke BbIfenAeTCsA Psf MCCIENOBAaHNIL, KOTOpble HAIpaBJIeHbl Ha OIIpeleNieHue
KBIM(UKALUY M COflep>KaHNUs YPOBHS HOATOTOBKY CIIELNAIICTOB, KOTOpbIe 6epyT Ha
ce0s1 OTBETCTBEHHOCTD 32 ITOAJIEP>KKY YYALVXCA C MHBATUAHOCTBIO U TPYSHOCTAMU B
o6y4ennn. OfyH 13 aBTOPOB IPefi/IaraeT 3aKPeIUIATh KBAUTM(PUKALNIO TAKUX COTPYIHNU-
KOB 4epe3 CTUMY/IMpPOBaHye 3apabOTHOI IUIaThl 1 BBelEHME OTBETCTBEHHOCTH TOJIBKO
3a IOMOTHUTEIbHOE 00yUeHNe ¢ MUHUMAIbHBIMIL TPEOOBAHMAMM K UX IPO(ecCHOHaNb-
HBIM KoMIeTeHImAM (Butt, 2018). OTuM ke aBTOpOM pelraeTcst podaeMa poieBoit my-
TaHUIBI B PYHKUMAX yIUTEEN M UX HOMOIIHIKOB Yepe3 HeOOXOMMOCTb YeTKOTO pas-
TpaHNYeHNA 0053aHHOCTeI /I aJieKBaTHOTO COIIPOBOX/IEHNA eTell C OrpaHNYeHHBIMI
BO3MOXXHOCTAMM 310poBbst (Butt, 2012). 3naunmocts KBammdukaiyumu B mpodeccuo-
HaJIbHO-IeeKTOIOTNYecKoil chepe MOATBEP>KHAETCS U TeM, YTO IIABHBIMM IIefjarora-
MI-BOCIIUTATE/ISIMHU YYAIINXCsL C 0COOBIMYU MOTPEOHOCTSIMM YaCTO CTAHOBSITCS THIOTOPBI
6e3 MO/DKHOI MPAKTUKY U MPO¢eCcCHOHAIBHOM TOTOBHOCTY K IEIAHTUYHOI U KPOIIOT-
JIMBOTI KOppeKIoHHoIt pabote (Webster, 2010).

PasButue 00603HaYEHHOJ TEHAEHLMM OYEHb XOPOLIO IIPOCIEXKUBACTCI B TPYHE
H.H. Manodeesa «CrenuanpHoe obpasoBanie B Poccun 1 3a pybexxom» (Malofeev,
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2009), rpme ompefeneHa crenyduka NepexXOoZHOro Iepuona edeKTonIornIeckoro Ha-
IpaBJ/IeHNA — U3MEHeHle OTHOLIEHM K IMIJaM C OTPAHNYeHHBIMY BO3MOXKHOCTAMM 3/10-
POBB:, KOIfla HEOOXOAVMO IIOHATb, KAKOBBI PeaIbHbIe PeCyPChl /LA TOCTVDKEHUA «IO-
CTYIIHOII CPefbl» 1 YTO HEOOXOAMMO [ie/IaTh B YCIOBUAX AeUIIUTA PECYPCOB.

OpuyM 13 GaKToB, HOATBEP>KAAIOLINX PEAIbHYI0 NOANEPKKY U HOTPeOHOCTh COB-
PEMEHHOTO POCCUIICKOTO 00IiecTBa B MpodeccroHanax AeeKTOMOrNIeCKOro Halpas-
nenus, crano yupexxpenue Ponma nopmepxku crenornyxux «Co-emunenue» (http://
so-edinenie.org/). Yupexpenue cocrosnocs 8 anpenst 2014 roza Ha saceganun Ha6itro-
IaTeJIbHOTO COBeTa ATEHTCTBA CTpaTerM4ecKMX MHUIMATUB IOJ IIpeficefaTe/IbCTBOM
ITpesupenta Poccum B. B. Ilyruna. Ilporpammbl PoHIa OXBaTbIBAIOT Pa3AMYHbIE Ha-
IpaBieHus, B ToM uucie «Hayka 1 o6pasoBaHue», KOTOpoe KaK pas I HalleJIeHO Ha pas-
BUTHE aKTyaJIbHOTO IPO(ecCHOHaNTbHOTO MbIIIIEHNsI B 06/IaCTI CIIelnaIbHOTO Hedek-
TOJIOTMYeCKOro 00pasoBaHys. B taHHOM cTy4yae yHauHO IOATBEPKAAETCA MBIC/Ib O TOM,
YTO COBPEMEHHasI KOHIIEMIINs HelIPEPhIBHOTO IIeflarornieckoro obpasosanus B Poccrn
OPMEHTMPOBaHA Ha CTPEMUTEIBHO Pa3BMBAIOIIMEC MIOTPEOHOCTI 00IIecTBa Ipy MOJ-
TOTOBKE CIIeLIMa/IICTOB C HOBBIMY aKTYa/JIbHBIMY 3HAHVAMM, TOTOBBIMM K PACIIMPEHUIO
IpodeccyOHaNTbHBIX 3a[a4 U IOBBIIICHUIO YPOBHS PO eCcCHOHAIbHON KOMIIETeHTHOC-
T, CTPeM/IeHNe K IPO(EeCCHOHATPHOMY «aKMe».

Cmenenv npopabomannocmu npobiemvl u npednasaemoe peuseHue

Takum obpasoM, crenuaanct B o61acTi AeeKTONorny JO/DKEH He TONBKO YC-
IHEIIHO OCYI[ECTB/IATh CBOIO NMPOQECCHOHATIBHYIO [IeATeNbHOCTb, HO ¥ CIPABJIATBCA C
po6IeMoil afanTanyy K COBPEMEeHHBIM COLMAIbHBIM 3alpocaM. B TpeboBaHMAX ke
npodeccnoHanbHOrO cTanpapra «Ilefaror-gedexronor (yaurenp-aoromes, cypaomesa-
ror, omurodpenomnenaror, tudnonegaror)» (http://www.garant.ru/products/ipo/prime/
doc/56583936/) B neATebHOCTM CIIELMANNCTA CIENUanbHOrO (IedeKTOMOTNIeCKOro)
06pasoBaHIA BHIIENAIOTCA Hanbomee o6mue QyHKIuM: 06ydeHne, BOCHUTaHUe, KOPpeK-
1151 HApYIIEHUIT PasBUTHUS U COLMA/IbHAS afall Tl OOYJAIOIIUXCS C OTPaHNYEHHBIMU
BO3MO>XHOCTAMU 300poBbsA. OJHAKO TO, HACKOIBKO 3P PeKTUBHO OHM OYAYT peannso-
BBIBAThCS, OY/IET 3aBUCETh OT JIMYHOCTHDBIX KaUeCTB CIIELMA/INCTOB U UX CTPEMICHUs K
CaMO0OPA30BAHNUIO ¥ TOTOBHOCTI K aKMEOIIOTMYECKOMY PasBUTHUIO B IPOdeccHOHaNb-
HoIt cdepe. B upearne 911 aclieKTbl, KOHETHO, HEPA3PHIBHO CBSI3AHBI MEXY C00011: T06ast
npodeccuoHanbHas eATENbHOCTD, C MO3NIUN CYOBEKTHO-AeITeNIBHOCTHOTO ITOAXO0/A B
IICHXOJIOTHM, MMeeT B OCHOBE CBOEII IlepedeHb NPOoQecCroHaTbHO BOXHBIX KadecTs. Ho
B peajIbHBIX YCTIOBMAX TaKasl TAPMOHVISI PEKO LOCTUTAETCS, TI09TOMY i 9 (PeKTHBHOCTD
HesITe/IbHOCTH Y KOXKZIOTO CYyOBeKTa IIPpodecCuOHaNTbHOI IeATeTbHOCTI CBOSI.

Crienyamict, KOTOPBIl CTPEMUTCS VM TOTOB IIOCTOSIHHO PasBUBATBCS — 9TO 3ajjada
WM JaKe MeduTa TH00ro mpodeccHoHaTbHOIO HAIpaB/IeHNs, He TONbKO fedeKTomno-
rudeckoro. IIpobnemy pasButus fgedekronora B mpodeccuoHanbHO-aKMeOTOINIeCKOM
KOHTEKCTe MBI BIMM, BO-IIEPBBIX, B 0COOEHHOCTAX CAMOTO CIIeL[aTbHOTO 06pasoBaHILs
(Malofeev, 2009), Bo-BTOPBIX, B 00513aTe/IbHBIX TPeOOBaHMAX K TpaHCHOpMALIUY TMIHOC-
T JIS1 TOBBIIIEHNSI YPOBH ee MPOQeCcCHOHAIbHOI KOMIIETEHTHOCTI 1 CO3AAHMsI aKMe-
I1e/IeBBIX [IPOrPaMM IPOQECCIOHAIBHOI AesITeNIBHOCTH, B-TPETHUX, B IICUXOIOTNIECKOI
FOTOBHOCTI K PasBUTHIO TIPOGeCCHOHATBHO-aKMEOIOTMYeCKOt KOMIIETEHTHOCTH B Ile-
JIOM. B TMYHOCTHO-IICMXOIOTMYECKNX KaueCcTBaX KOPPEKI[MOHHOTO IIefjarora ICuxoso-
rU4YecKas FOTOBHOCTb JMeeT Hamborblllee 3HAaUeHNUe, MOCKO/IbKY COBEPIIEHCTBOBAHIE
cebs1 OCYIIECTBIISIETCS B [IESTEIBHOCTH, TPEOYIOLEll He TONbKO TepIIEHNIs, BHIMATEb-
HOCTM 1 YPABHOBEIIEHHOCTH, HO U COYYBCTBIS Ha IIPO(eCCHOHATBHOM YPOBHE.

Ha iyt penrenns takoit crierpuduaeckoit 3agaun, Kak IMOMCK XapaKTePUCTHK CIIe-
[MAIICTA-AeeKTO/IOora, TOTOBOTO K IPO(eCCOHATBHOMY PasBUTHIO, MBI BBIE/INIIN
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HECKOJIBKO 30H, KOTOpble He0OXOAMMO yYuThIBaTh. IlepBas 30Ha — 9TO 06/1acTh CTa-
HOBJIEHUSI CyOBbeKTa MpodecCHOHaNbHOI AesiTenbHOCTH (Ananyev, 2001; Bodrov, 2001;
Klimov, 2004; Shadrikov, 1982), BTopast 30Ha — pa3nuyHble AKMEOTOTUYECKIIE TIO/IXO/IbI
B KOHTEKCTe MpodeccroHanbHoi KoMieTeHTHOCTH MdHocTy (Bodalev, 1993; Derkach,
1993; Markova, 1996), TpeTbs 30Ha — IICUXOIOrMYecKasi TOTOBHOCTb B cpepe IIOMOTaio-
H[UX Ipodeccnii, B 4aCTHOCTU TOTOBHOCTD IIefJar0ToB, KaK OCHOBHOIT (paKTOP YCIIEIIHOC-
TV MTHK/IIO3MBHOTO oOpasoBanus (Agafonova, 2011).

BeifiesieHHBIE TPU 30HBI COCTAaB/ISAIOT TEOPETUKO-METOJOMIOTUYECKYI0 6a3y Hallero
VICCTIEIOBAHYS — IICUXOIOTMYECKOI MOJIe/IVi TOTOBHOCTH KaK (aKTOpa, OIpefe/sIoIiero
CTpeM/leHNe K IPOeCcCHOHATbHO-aKMeOIOTNYeCKOMY PasBUTHIO CIIeLMaIiCTa-TedeK-
Tonora. Pewierue npobnemvl 3a7I0KEHO B CMBIC/IE IIPEfIaraeMoil MO — MCIOIb30-
BaTh IICUXOJIOTMYECKIE PeCypChl TOTOBHOCTHU K MPOQeCcCHOHATbHO-aKMEOTIOTTIeCKOMY
pasBuTHio feekTomora B Kauectse (paKTOPOB, OLPee/SIOINX ero PO ecCOHAIBHYIO
KOMIIETEHTHOCTb. VIMEHHO 37lech ICUXOJIOTMYecKasi TOTOBHOCTb BBICTYIIAeT B KadecTBe
KITIOUEBOTO OO'bACHUTENBHOTO IPUHITHTIA.

MeTtombl MccnemoOBaHUS

Memo0wi uccnedo8anus

HayuHo-1ccegoBaTenbckast paboTa IIPOBOANIACH B COOTBETCTBIUY C TEOPETUKO-Me-
TOJO/IOTMYECKVIMY IPUHIUIIAMY [IeATOTUKM, IICUXOJIOTUH, CIELMAIBHO METO/OIOI NN
IICMXOJIOTMYECKOT HayKH, @ MIMEHHO IPUHIMITAMI A€ TEPMIHI3MA, eANHCTBA CO3HAHMS I
JiesITeTIbHOCTY, Pa3BUTHSA, IMYHOCTHOTO IIOAXO0/A.

B uccnemoBanuy 6bUTH KCIIOTB30BAHBI OOIIIIE TEOPETMIECKIE METOIBL: CIIOCO6 aHa-
JINTUKO-CUHTETUYECKOI! TTepepaboTKy MHGOPMALUYL, B TOM YMCIIE METOJ MOJEIMPOBa-
HUS Yepe3 aHaJOTWM; METOMBI YaCTHO METOIOMOTUN TICUXOIOTUY — IVATHOCTUYECKIE
METO/bI MCCTIEOBAHNS; IMIIMPUIECKIE TICUXOIOTO-TIearOrMyecKye MeTO/bL, TaK/e KaK
KOHCTATYPYIOLINIT 9KCIIEPUMEHT M METOJ| MHTEPIIPETALNY Pe3yIbTaTOB MCC/IELOBAHIIS;
METO/bI MaTEMATNYECKO-CTATICTUYECKOI 00pabOTKY IIO/TyY€HHBIX HAHHBIX.

Smanw uccnedosamus

Ha nepsom amane uccnedosanust 6vio chopmynuposano ezo meopemuxo-memooo-
ni0euteckoe 060cHosanue. TeopeTuKO-MeTOLONIOTMIECKYI0 OCHOBY UCCIElOBAHNS COCTa-
BIJIV BBIIIENIEPEYNCIEHHBIE TPY 30HBI C BBOJHBIM OIIPEfie/IEHVEM «IICUXOIOTMIECKOI
FOTOBHOCTI», MMEIOLIEN /ISl HAac CTaTyC (paKTopa, OIpefeIsIolero CrpeMieHne K Ipo-
(deccnoHaTIbPHO-aKMEO/IOTNYECKOMY PasBUTHIO CIEIMaNnCTa-gedekronora. Mbl MOHNK-
MaeM I[CUXOJIOTMYECKYH0 TOTOBHOCTh KaK KOMIIIEKCHOe 00pa3oBaHiue, B CTPYKTYPY KO-
TOPOTO BXOJSIT:

a) MOTMBALVIOHHBIE IMYHOCTHO-IICUXOJIOTMYECKIE XaPAKTEPUCTUKY (CTpEM/IEHME K
YCIIELITHOMY BBIIIO/THEHUIO AESITE/IbHOCTI);

6) XapaKTepUCTUKYU BOJIEBOIT chepbl IMIHOCTH (CaMOYIIPaB/IeHIe M KOHIIEHTPaLs
Ha BBIITO/THEHNU IOCTAB/ICHHBIX 3a/1a4);

B) I03HABATe/IbHbIE IMYHOCTHBIE KOMIIOHEHTHI B IIPOQECCHOHAIBHOI JIeATENbHOCTI
(moHMMaHMe 3HAYMMOCTHU TPOHECCUOHAIBHBIX 005A3aHHOCTEN);

I') XapaKTepUCTUKY SMOLMOHATBHOI cepbl TMYHOCTH (BOOAYLIEBIEHE B IPOLEC-
ce JeATeNIbHOCTI U YyBCTBO IIpodeccruoHanbHoit orBeTcTBeHHOCTH) (Dushkov, Korolev,
Smirnov, 2005).

Bmopoii aman — no06op ncuxo0uazHOCMuUHecKux UHCMPyMeHmMos UcCned08anust

B KavecTBe NCUXOAMATHOCTIIECKIX NHCTPYMEHTOB VICC/IELOBAHSL, B IIOJTHOM COOT-
BETCTBUM C €T0 TEOPETUKO-METOROIOTMYEeCKIM OCHOBAHUEM, ObIIN BHIOPAHBI CTAHAAD-
TU3MPOBAHHBIE, Ha/[eXKHbIE METOLMKY SMIIMPUYECKOTO UCCIELOBAHIS ICUXOIOTNYECKOI
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TOTOBHOCTH e(eKTONOroB (IIpy 9TOM 0OBEKTUBHBII IT0Ka3aTe/lb UX IICUXOIOTUYECKO
FOTOBHOCTY 3aK/II0YAJICS B JOOPOBOIBHOM Y4acTUHU B KypCax MOBBIIIEHVST KBaTu(UKa-
1y «TeXHOMOIMM IICUXO0/I0TO-IeflarOTMYeCKOll HOMOIIY AeTAM C KOMIUIEKCHBIMY Hapy-
IICHMAMU Pa3BUTH»):

— JUIA BBIABIIEHVS MOTUBALMOHHBIX XapaKTePUCTUK TMYHOCTHU ObIT BBIOPaH OIpoC-
HUK «MortuBanus gocrivkenns ycnexa» T. Onepca (Kozlov et al., 2002);

— MO3HaBaTe/IbHble XapAKTEPUCTYUKY OIPeNe/IANNCh B XOfie IPUHATHUA pelleHNs o
IPOXOXKIEHNUM KYPCOB MOBBINIEHN KBamupuKanmuy it GeeKToIoros win 06 orkase
OT HUX, TaK KaK 9TO OBUIO CBUETENbCTBOM ITOHMMAaHSI/HEITOHNMAHNS PO eCcCHOHATIb-
HO-COLIMA/IbHOJ 3HAYMMOCTY Ka4eCTBEHHOTO BBINOJIHEHMS 00A3aHHOCTEN M HaIu4us/
OTCYTCTBUS COLIMAIbHO-IICUXOIOTUYECKOII TOTOBHOCTI K paboTe B cepe MOMOTAOIINX
npodeccuit;

- B KOHTEKCTe BBIAB/ICHUsS CHEHU(UKU XapaKTePUCTMK SMOLMOHANBHON cdepsl
JIMYHOCTM KaK ITOKa3aTesell TOTOBHOCTH K IPMHATUIO HOBOTO B IIPO(deCcCUOHAIBHO fie-
ATETIBHOCTI C BOOIYLIEB/ICHNEM JCIIO/Ib30BA/ICA TNMYHOCTHBI onpocHMK P. b. Kerrenna
(Mironova, 2005);

— B KOHTEKCT€ OIIPeie/IeHNIsI BOIEBbIX Ka4eCTB JIMIHOCTHU ObUT BEIOPAH TeCT-OIMpOC-
HUK «YPOBeHb CYyOBEKTUBHOTO KOHTpomsi» (aBTopbl E. @. baxun, E. A. TonbiHkmHa,
JI. M. Otkunp) (Kozlov et al., 2002).

Bcero 24 mccnemyeMbIX IICUXOIOTMYECKMX TTOKA3aTeIA.

Tpemuii aman — nposedeHue IMNUPULECKO20 UCCTIEO0BAHUSL.

B xoHcTatupyromem sMoupudeckoM rccnegoBannn (ampens 2017 - uwoHb 2017)
IPUHAIN y4acTue CIyLIaTeI KypcoB IOBbIeHNA kBampukanym «TexHomornu mncu-
XOJIOTO-IeJarorn4ecKoll IMOMOLIM HeTAM ¢ KOMIUIEKCHBIMU HAapYLICHVAMM Pa3BUTHA»
(xadenpa nedexToOIOrMY U KIMHIYECKON IICUXOIOruy VIHCTUTYTa IICUXOIOTUM U 00pa-
soBanust Kasauckoro (IIprBomKckoro) demepanbHOr0 YHUBEpPCUTETa IPY (PUHAHCOBOIT
nopgpepxke Gonpa «Co-efuHeHne») B KonudecTse 25 4enoBek (pedepeHTHAs BHIOOPKaA)
U OTKas3aBIINecA OT KypCcOB CIELVIATNCTEI-IeeKTONIOIN B KoMndecTBe 25 4enoBeK (pe-
(bepeHTHasA BbIOOPKa). PasjienieHne MCHIBITYyeMbIX Ha JiBe TPYIIIBI IPOUCXONUIIO 110 IPU-
3HAKy «TOTOBHOCTI K IIPO(eCCHOHAIBHO-aKMEOIOTMYeCKOMY Pa3BUTUIO»: IIPU BBIOOpe
06pa3oBaTeNIbHOI CPefibl KypCOB IOBBINICHNA KBAMM(UKALNU — B TPYIITy «CIyIIaTe-
JIeil», B CJIydae 0TKa3a OT KYPCOB — B IPYIIITY «He CIIyLIaTesIel».

JlaHHOE MccefoBanue MPOBOAMIOCH B COOTBETCTBUM € STMYECKMMM NPUHIUIIAMU
IIPOBeIeHNA IICUXOJIOTNYeCKUX UCCIIeTOBAHNUI, 3aKPEIUIEHHBIMY B DTUYECKOM KOJjeKce
rcuxosora Poccuiickoro mcuxonornyeckoro oo ecTsa.

YeTBepThIl 9TAIl MCCIEHOBaHNA — 00pabOTKa M MHTEpIpeTalus MOTy4eHHbIX JJaH-
HBIX METOIOM CTATUCTIYECKOI 00pabOTKM TaHHBIX.

JJaHHDBIe SMIMPUIECKOTO VICCTIEOBAaHNA 0OpabaTbIBaIuCh C IOMOIBI0 IPOrpaM-
MHoro komIutekca IBM SPSS Statistics 21 g Windows (ocTyn K JaHHBIM MCCIef0Ba-
Hus https://osf.io/rwzs4/).

PesynbTaThI

Cornacuo pacderam (t-kputepuit CTbiofieHTa), ObUIU BbIsIB/IEHbI 3HAYMMBIE OT/INUNS
B BBIPQKEHHOCTY CPeJHIX 3HAYEeHMIT IICHXO/IOTMYECKNUX TTI0Ka3aTesNell B IPyIIIle «CIylIa-
Teneit» (rpynma 1) u «He crymraTeneii» (rpynma 2) ¢ ypoHeM floctoBepHOCTH p<0.001 1
p<0.01 (Tabm. 1).

Takum 06pa3oM, MbI MOXKEM JIaTh IPeBAPUTE/IbHYIO ICHXOTOIMYECKYI0 XapaKTe-
PUCTUKY TIepBOIl ¥ BTOPOII IPYIIIe — «CIIyIIaTeNneil» 1 «He CIyllaTeneli» KypcoB MOBBI-
IIeHVST KBaIMPUKALUN.
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Tabmuma 1. CpasHumenvHvie 0aHHble NCUXON02UMECKUX NOKA3AMenel spynnol «ciyuwameneii» u
2pynnul «He cryuiameneii»

NeNe Yposenb
HaunmenoBanue «He 3HaveHne
HOKa- «Cnymarenm» JOCTO-
IoKasaTens CITyLIaTeNN» | t-KpUTepus
3arens BEpHOCTH
20 CHoKoIICTBHE — 5,24 7,24 -3,660 0.001
Tpesoxxuocts (pakrop O)
3 IlIkana (moxasarenn) — 4,44 52 -3,096 0.01

MHTEPHAIBHOCTD B chepe
mocTyokeHns ycrexa (V)
7 | HIkama (moxasaresb) — 4,64 5,52 -2,989 0.01
MHTEPHAIbHOCTD Hedop-
Ma/IbHbIX (MEKTUMYHOCTHDIX)
orHomennit (VMm)

17 | JoBepumBOCTb — 4,52 6,0 -3,040 0.01
ITopospurensHocTh (dakrop L)

18 [TpaxkTuyHOCTD - 7,32 5,72 2,885 0.01
MeuTtaTenbHOCTD ((akrop M)

24 | PaccmabreHHOCTD — 4,24 58 -3,246 0.01

HampspkenHocts (dakrop Q-4)

[TepBas rpymma crelmantucToB-edeKkTonoros, BbIOpaBIas 1 ce6s 06pasoBaTesib-
HYIO Cpelly KYpCOB, — JIIOJ{M «MeYTaTe/IbHbIE», TO €CTh, COIIACHO OMMCAHUI0 (PAKTOPa,
VIMEIOT SIPKYI0 BHYTPEHHIOI VMHTE/UIEKTYA/IbHYIO JKU3Hb C MHTEHCUBHBIM IPOXXIMBAHMU-
eM 1Jielt U YyBCTB, B IIOBEJIEHNI OHY HOHKOH(OPMHBI, C Pa3BUTHIM BOOOpakeHMEeM, HO
[OTPY)KeHHBIE BO BHYTPEHHIIE TOTPEOHOCTH U 3a00TAIIMECS O IPAKTUYECKIX BOIIPOCAX.

Bo BTOpOII rpymnie cHenyanmncToB-n1edgeKToI0roB — IPYIIe «He CIyIIaTenel», OT-
Ka3aBIINXCS OT IIPefIOXKeH sl TPOogeCcCHOHATBHOTO Pa3BUTHUS B PAMKAX KYPCOB IIOBBI-
IIeHNs KBaTU(UKALINY, IO CPABHEHMIO C IEPBOJT TPYIIION 60JIbIIIe BHIPAXKEHDI CPEIHIE
3HavyeHns1. [laHHas rpynma B GOJIbIIelT CTEIIEHN «TPEBOXKHA», 3aCTEHUNBA, HEYCTONYNBA,
C YyBCTBOM BMHBI, HAaIIpsDKeHa (B OT/IM4Ne OT APYTOro IOJIoca JAHHOTO (akTopa — yBe-
PEHHOCTM U >KU3HEPAJOCTHOCTI). DTHU JIIOAU B GOJIBIIEN CTEIEHN «IIOA03PUTEIbHBI»,
«3aKPBITBI», OHI NMEIT COOCTBEHHOE MHEHMe, He MOAJAITCsI 00MaHy (B OTIm4ue OT
[Pyroro IOJICA — AAANTUBHOTO I HEKOHKYPEHTHOTO, 3a60TsIerocs o Apyrux). Bropas
TpyIIIa B 6OMbIIel CTeNeHN pasipaXkTelbHa U TPEBOXKHA (B OTIINYIE OT APYTOTO IIOJII0-
Ca — YPaBHOBELIEHHOCTH U HEBO3MYTUMOCTI).

Takum 06pasoM, CrienanucTbi-AePeKTONOTY TPYIIIBI «CIyIIAaTeNnn» (IKCIePUMEH-
Ta/JlbHAsl TPYIINA MCCIENOBAHNS), BHIOpABIIAs KYpPCBHI IIOBBILIEHMsT KBAIMUKALVN, —
o ¢ 607ee PasBUTHIM BOOOpaKeHMeM, OHU O0/Iee MHTEIeKTyaIbHbI, yBEpPEHSHI B cebe,
JKM3HEPATOCTHBI, afJAIITUBHBI, 60/IbIIIe 3a00TATCS O [PYIUX, YPABHOBELIEHHBI I HEBO3-
MYTHUMBIL.

Jlaree, COTTIACHO JAHHBIM JIMHEITHOI KOPPEIALM, P IOCTPOEHNI KOPPEJISIIVOH-
HBIX IUIesA] MICC/elyeMbIX TPYIII ObUIN BBIAB/IEHBI CIeyIoIIe 0COOEHHOCTHU BO B3aJIMO-
CBS34X IICUXOJIOTMYECKMX ITOKa3aTenell (ypoBeHb JocToBepHOCTH! p < 0.01).

B rpymie «cyuraTesnei» cucTeMoo6pasyoiuM GakTopoM ObUI OTIpe/ieeH MCUXOTI0-
TMYEeCKUIT TIOKA3aTeNlb «MOTUBALVS JOCTYDKEHVSI YCIIeXa», 0OPasyoLil IPSIMYIO CBSI3b
C IIATHIO TTOKA3aTe/SIMU U OIIOCPEIOBAHHYIO B3aUMOCBS3b C IBYMs IICUXONTOINYECKIMU
[IOKA3aTe/sMI, a B 001l CITOXXHOCTY 06PasyIoLii KOPPEe/LIIVOHHYIO IIESIAY C FOCTO-
BEpPHBIMI 3HAUEHISMMU U PAasHOTO XapaKTepa B3alMOCBs3€ll BOCbMM ITOKasareneit (pu-
CYHOK 1).
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Pucynox 1. Tabnuuroe omobpascerue 3HAUUMBLX KOPPETYUOHHLX C653eli NCUXO0I02UHEeCKUX NOKA-
3amerieil 2pynnbL «CAYUAMENU»

MortuBauus gocTiokenus ycrexa
0.688** 0787 | 074}1**_:_ __-0706* 1 0.617**
Obmas IIkana IIkana 1 Ikana H Husknit
MHTEPHA/IbHOCTb | MHTEPHA/IbHOCTM | MHTEPHATbHOCTH ! MHTepHanmbHOCTI | CAMOKOHTPONIDb —
B cdepe B cdepe : B 0071acTN : Bricoxmit
TOCTVKEHMA CEeMEJHBIX | MEeXJIMYHOCTHBIX | aMOKOHTPOJIb
ycrexa OTHOLIEHMI : OTHOLIEHMIT : (Paxrop Q3)
0.537** 0.536** ' '
KoncepBatusm — | OMounoHanbHasA 1 1
Papuxanmsm YCTOYMBOCTD ! 1
(Daxrop Q1) (Paktop C) L !
IIpumeuanue: ---- — oTpuLAaTe/IbHAS KOppensuus («obpatHasi» CBs3b); ** — ypoBeHb [JOCTO-

BepHocTy p<0.01.

CrefioBaTenbHO, B TI€PBOJI TPyIIIe MmokaszaTenb Ne 1 «MoTuBanus JOCTVKeHUA yc-
Iexa» HaXO[UTCS B IIPAMBIX B3aMMOCBA3AX (IIpsAMas MPOIOpLMA) C HOKasaTe/LamMu Ne 2
«Ob1ias MHTepHANTBbHOCTb», Ne 3 «VIHTepHa/IbHOCTD B chepe [JOCTIDKeHUI», Ne 5 «JIH-
TePHATbHOCTD B cepe ceMeiTHbIX OTHOIIeHMI», Ne 23 «CamokoHTponb» (paktop Q3). U
B 06paTHO IPOIIOPIIMOHATBHOI B3aMMOCBA3M C MoKasaTeneM Ne 7 «/IHTepHaIbHOCTD B
chepe HedopMaTbHBIX/MEKTNIHOCTHBIX OTHOIIEHIII».

/3 mepeunc/ieHHbIX IIOKasaTeslell [iBa IIOKasaTelsl 0OpasyloT ellle B3aMMOCBA3K
(TIpsimMast IPOMOPIYS): ICUXOJIOTMYeCKIT HoKasaTenb N 2 «O61ast MHTePHAIBHOCTDY 1
nokasatenb Ne 21 «KoHcepBarusm — pagukanusm» (pakrop Q1), Takke ncuxonormdec-
Kuiit mokasatenb Ne 3 «Illkama mHTepHAIBHOCTI B 06/TaCTH TOCTIDKeHMI» 1 Ne 11 «Dmo-
LYIOHa/IbHAs YCTOYMBOCTD» ((pakTop C).

Takum 06pa3oM, yisi IPOPeCCHOHAIBHOI TPYIIIBL «CIIyIIaTe/Iel» XapaKTepHa Ha-
IPaBJI€HHOCTb Ha JOCTIDKEHME YCIeXa, U, COITIACHO OOHapy)KEHHBIM B3aMIMOCBA3SM,
CTpeMJIeHNE K YCIIeXy B JJaHHOJI TPyIIe HAIPAMYIO CBA3aHO C TeHJCHIVIEN IPUIINCHI-
BaHUA cebe OTBETCTBEHHOCTY 32 BaXKHbIE COOBITVA KU3HMU U 3a TO, UTO C HYMU TIPOJIC-
XOANUT B 00/IaCTV [JOCTIDKEHUIT U B CeMbe. MOXKHO IIPefIIOIOXNTD, YTO OHY CIMTAIOT
TOCTUTHYTBIE YCIIEX) PE3yIbTATOM COOCTBEHHBIX KayeCTB ) MPOsABIEHHON aKTMBHOCTH,
B COBOKYIIHOCTM C IIPOSIBJICHMEM CaMOKOHTPOJIA, HACTOMYMBOCTY M CO3HATEIbHOCTI,
Korfa TpebyeTcsl MPUIOKEHMe OIPefie/IeHHBIX YCWINI, Halmudue 4eTKUX IPUHIUIIOB,
yOeXeHuIT 11 ydeTa 00I[eCTBeHHOT0 MHeHs (TPyIIa «CIyLaTe/» 00beKTUBHA, PeL-
Te/lbHa, YpaBHOBelIeHHa). IIpy aToM B 06/1aCTV MEX/INYHOCTHBIX OTHOIIECHWIT JaHHASA
TpyIa IPUIINCHIBAET OTBETCTBEHHOCTDb 3a IIPOMCXOAAIINE JIeHICTBUAM HapTHepoB. C
IPYToil CTOPOHBI, B 00JIACTU NOCTVDKEHMUIT U yCIIeXa OTBETCTBEHHOCTb 0becredyrBaeTcs
Pa3BUTBIM aHAIMTUYECKUM MBIIUICHNEM, OTKPBITOCTBIO K IIepeMeHaM, SMOLOHA/IbHOI
YCTOIYUBOCTBIO (YPaBHOBEIIEHHOCTBIO), 3PE/IOCTHIO U OPMEHTAIVell Ha PeaTbHOCTb.

Hanee, B KOPPEeIALMOHHON IUIeANE IICUXONOTMYECKMX IIOKa3aTe/lell TPYIIbl «He
cTymareneii» cucteMoobpasyromumM GakTopom 6bi1 onpeneneH dakrop Q2 «Koudop-
MU3M — HOHKOH(GOPMU3M», 06pasyromuii «06paTHyo» CBA3b C ABYMS IOKA3aTE/SIMIL I
OIIOCPE/IOBAaHHYI0 B3aMMOCBSA3b C TPeMs IICUXOMIOTMYECKVMY MOKa3aTensaMy, B 0OIIel
CIOKHOCTI 00Pasyolnii KOPPEIALOHHYI0 IJIEsfly C [JOCTOBEPHBIMY 3HAUEHUSIMIU U
Pa3HOro XapakTepa B3alMOCBsA3€l1 13 1IIeCTY TI0KasaTesnell (PUCYHOK 2).

CreoBaTe/IbHO, BO BTOPOJL IpyIIIe IICUXO0IOIMYecKil IToKasatenb Ne 22 «Kondop-
MM3M — HOHKOH(OPMU3M» HaXOIMTCSA BO B3aMMOCBA3AX C «0OPATHOI» MPOTIOPIMENt ¢
nokasarenamu Ne 1 «MotuBanusa goctvokeHns ycnexa» n Ne 3 «Illkama mHTEpanTbHOCTH
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B 00/1aCTH JOCTVKEHMI» U HAXOUTCS B OIIOCPEIOBAaHHOI B3aMOCBA3M (depe3 IoKasa-
Tenb Ne 3) ¢ mokasatermsimu Ne 2 «O61ast nTepHambHOCTb», N 5 «Ilkama MHTepHATbHOCTI
B 0671aCTV CeMelTHbIX OTHOIIEeHWI», Ne 4 «IITkana B o6mactu Heymay».

PucyHox 2. Tabnuuroe omobpaserue SHAUUMBLX KOPPENAUUOHHLX C6A3eli NCUXO0I02U1eCKUX NOKA-
3amereil 2pynnvl «He CYUIAMent»

MOTI/IBaLU/IH JOCTVDKEHMA yCIIeXa MHTepHaIII)HOCTI) B cSoepe JIOCTI/I)KeHI/Iﬁ ycrexa !
F

0.621**

1

]

1

]

' O6111a51 MHTEPHAIBHOCTD
: 0.662%*
1

]

1

1

1

VIHTepHa/IBbHOCTD B cepe OTHOIICHMII B CeMbe
0.707**

IIpumeuanue: ---- — OTpuULIATeNbHAsA KOppenanus («oOpaTHas» CBA3b); ** — ypoBeHb [JOCTO-
BepHocty p<0.01.

Takum 06pasomM, IpyIIa «He CIyLIaTenell» XapaKTepusyeTcs B LjeJIOM OpMeHTalel
Ha IPYNIIOBO€ MHEHME U 3aBUMCUMOCTBIO OT HErO, HU3KOM CAMOCTOATEIbHOCTBIO U OPM-
eHTalMell Ha colyanbHoe ofobpenue. [Ipudem, 4eM sipue BbIpakeH IIOKasaTeb KOH-
(OpPMHOCTM TPYIIIBI, T€M BbILIE [T0KA3aTeIb MOTUBALNY HOCTVDKEHNSA yCIIeXa 1 BbIIIe
CBOJI YpOBEHb OTBETCTBEHHOCTH 3a IIPOMCXOAsALLee B 0bmactu foctyokenuit. [Tpu aTom
COOCTBEHHAsI OTBETCTBEHHOCTb B 00/IaCTHU JOCTIDKEHUIT HAIIPSIMYIO 3aBUCUT OT YPOBHS
OTBETCTBEHHOCTH 32 IIPOMCXOZALINE COOBITISA, IPOMCXOAsAIIee B CeMbe 1 B 00/1aCTH He-
yaad. To ectb co6CTBeHHBIE HOCTIDKEHMsSI OYAYT 00DBACHATBCA depes cebsl, e/ CeMbst
U Heygauy OyAyT KasaTbCs MOJ KOHTPOJIEM, € OOIeil 3aBUCUMOCTBIO OT COLMAIBHOIO
OIOOpeHMsL.

Ha cnenyrommem sTane sMImMpuyeckoro MCCaefoBaHMs ObUI OCYIeCTBIEH pakmop-
Houti ananus. [Ipy TOBTOPHBIX MTepanMsX OBUIM BbIeneHbl GaKTOPHI ¢ OOMbIIelt Juc-
nepcueil. AHanM3 KOPpenALMOHHBIX MAaTPULl U3 24 MepeMeHHbIX B KaXKIOW U3 IBYX
TPYIII OCYLIECTBIIS/ICS O MeTOAY I/aBHbIX KomroHeHT (PCA). B rpymnmax 6buim ussie-
YeHBI 110 ABa (akTopa o 3HaYeHUAMY Oonblie efnHUIbL. PaKTOPBI MOBEPIIUCD Bpa-
IIeHMIOo 10 MeToRy Bapumaxc ¢ Hopmanusanueit Kaiisepa (BpalieHue B JaHHOM CIydae
COIITOCH 3a 12 uTepanuii B IepBoii rpyIe 1 3a 13 utepanuit B rpymnmne BTopoit). beinn
BbIfIe/IeHbl (PaKTOPBI, KOTOPble MOTYT PacCMAaTPUBATHCA KaK LeHTPaIbHbIE (PAKTOPDI
IICUXOJIOTMYECKOII MOJIe/IV TOTOBHOCTH K IIPO(eCcCHOHAIbHO-aKMEOIOTMYeCKOMY pas-
BUTHIO CIIEL[MA/IICTOB [ePBOI TPYIIIIBI U KaK LeHTPalbHble PaKTOPbI, AeTEPMUHNPYIO-
Iye OTKa3 OT HaIllpaBJIeHUA MPOodecCOHaIbHO-aKMeOIOINIEeCKOT0 Pa3BUTUA BTOPOIL
TPYIIIBL.

Pesynomamot paxmoprozo ananusa epynnuvt «cnywamenu» (Tabmuusr 2, 3).

B mepBoit rpymie ¢akTopsl, IOAyYEeHHble B pe3y/lbTaTe BpALIeHMs II0 MeETO-
Iy varimax, oObscHsior 44,8 % coBokymHoit (061eit) aucnepcun (I pakrop — 23,1%,
II daxrop - 21,7%) ¢ cOOCTBEeHHBIMU 3HaYeHUAMU Oosblle eguHuLbl (5,6 u 5,1 coort-
BETCTBEHHO), coracHo kpurepuio Karisepa. Takum o6pasom, faHHbIE ABa (haKTOpa — ABE
I[JIaBHbIE KOMIIOHEHTHI B IIepBOii rpyiite. [1epBbiil pakTop oObenHsieT 5 moKasaresneit —
(axTop «caMoyBaKeHHUe», BTOPOIl pakTop 0O6beanHseT 4 mokasarens — GpakTop «ajar-
TUBHOCTbY.
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Tabnuua 2. Mampuya GaxkmopHvix HAZPY30K PAKMOPA «CAMOYBANEHUE» SPYNNbL KCILYUAAMENU»

Ne . ®akropHas
HauMeHnoBanne nokasareneit
ITOKa3aTesns Harpyska

1 MoTuBanus JOCTVDKEHNSA ycIexa 0.891

3 IITkama MHTEPHAIBHOCTI B 06/IACTIL ZOCTIDKEHIIT 0.818

5 IlIkasa MHTEPHATBHOCTY B 00/IACTY CeMeITHBIX OTHOLIEHMIT 0.786

7 IlIkasa MHTEPHATLHOCTY B 06/1ACTY MEKTMYHOCTHBIX OTHOIIEHNI] -0.716
23 Huskuit CaMOKOHTPOJIb — -BBICOKMIT CAMOKOHTPOIIb (dakTop Q4) 0.838

Tabmuua 3. Mampuuya Gakmoprvix HAzPy30K Gakmopa «adanmusHoCMb» 2Pynnbl «CAyWameni»

Ne . ®dakropHas
HanmeHoBaHIe OKa3arereit
TIOKasaTens Harpyska
17 JoBepunBOCTD — O03pUTENbHOCTD (akTop L) 0.894
19 IIpsIMONMHEHOCTD — FUIUIOMATHYHOCTS (daxTop N) -0.850
22 Kondopmusm — Horkopopmusm(dpakrop Q2) -0.7
24 PaccnabneHHOCTb — HanpspKeHHOCTb (dakTop Q4) 0.855

PesynbraThl (paKTOPHOrO aHAIM3a IICHXONOTMYECKON CTPYKTYPHI TOTOBHOCTM K
podecCnOHATBHO-aKMEOIOTUIECKOMY PasBUTHIO CIIELUATICTOB-IE€(PEKTONOTOB M03-
BOJIAIOT CHOPMYIUPOBATh CIEAYIOLIME BBIBOABL B IICUXOTOIMYECKON TOTOBHOCTHM K
podecCnOHATbHO-aKMEOIOTMIECKOMY PAasBUTHIO BBIIEISIOTCA [Ba (HaKTOpa, YCIOBHO
Ha3BaHHBIX B HAlleM MCCIIEOBAHMI «CAMOYBXKEHME» U «aJAlITUBHOCTD». CrylaTenu
KYPCOB TIOBBIIIEHIsI KBATU(PUKALUN OPOXKAT COLUANBHOI PeNyTaIeil, KOHTPOIUPYIOT
ce6s1 1 OepyT Ha ceOs1 OTBETCTBEHHOCTD 3a JTOCTIDKEHNST, OCTABAsICh IIPY 9TOM €CTeCTBEH-
HBIMY, OTKPBITHIMY, HE3aBUCUMBIMU U YPABHOBELIEHHBIMIL.

Pesynvmamot pakmoprozo ananusa epynnui «te cnywamenu» (Tabmuuer 4, 5).

Bo BTOpoOIt rpymie ¢(akTopbl, MOTydeHHbIE B Pe3yIbTaTe BpAILIEHNs O METORY
varimax, 06bscHAIOT 31,7% coBokynHoi (061eit) pucnepcun (I dpaxrop - 18,1%, II daxk-
Top - 13,6%) ¢ cobCTBEeHHBIMM 3HAYEHUSAMM O0IbliIe efuHNIEI (4,3 1 3,3 COOTBETCTBEH-
HO), cormacHo Kpureputo Kaitzepa. Taknm 06pasom, faHHsble iBa paKToOpa — fjBe ITTABHbIE
KOMITOHEHTHI BO BTOpOIt rpymite. IlepBriit ¢pakTop 06benuHseT 3 mokasarens — GakTop
«IyBCTBO BYHBI», BTOPOII (akTOp 00bennHsier 2 nokasarens — GakTop «3aByUCUMast ca-
MOOLICHKa»

Tab6nuua 4. Mampuya GaxmopHvix HAZPY30K PAKMOPA «4YECIBO 8UHDLY 2PYNHBL <HE CTLYUAAMEU»

Ne Hanmenosanue nokasareneit ®akropHas
TIOKa3aTesns Harpyska

2 O611ast MHTePHAIBHOCTD 0.759

4 VIHTepHa/IbHOCTD B 06/1aCTV Heyad 0.856

5 VIHTepanbHOCTb B 06/1aCTY CeMEIHBIX OTHOLICHMIT 0.845

Ta6m/ma 5. Mampuua tﬁarcmopubzx Hazpy3ox ¢akmopa «3asucumasi CamooueHKa» 2pynnvl «He ciy-
wamenu»

Ne Hanmenosanue nokasareneit ®akTopHas
TIOKa3aTens Harpyska
1 MoTuBanus JOCTVKEHNA ycIexa 0.880
22 Kondopmnsm - Houkordopmusm (pakrop Q2) -0.858
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PesynpraThl JaKTOPHOTO aHAIM3A IICYXOTOTMIECKON CTPYKTYPhI IPYIIIbI, OTKa3aB-
IIeiicst OT MpOdecCHOHANTbHO-aKMEOIOTNUeCKOT0 PasBUTHsL, [TO3BOJISIOT CHOPMYIUPO-
BaTh CJIE[YIOL/Ie BBIBOJBL: WIEHBI BTOPOJT IPYIIIIBI XapaKTePU3YIOTCsI TeM, YTO 4aCTO VC-
IBITBIBAIOT YYBCTBO BUHBI U POPMUPYIOT OL[EHKY CBOUX JOCTIDKEHIIT, MCXOMIS U3 OL[EHKHU
9TUX JOCTYDKEHWIT TPYIIION; BO3MOKHO, YyBCTBO BIHBI, HEYBEPEHHOCTD B Cefe I B CBOUX
CI/IaX OPMEHTHPYeT IIOBejeHIe TaHHOI IPYIIIbI Ha TIOCTOSIHHYIO MOMIIEP>KKY 11 off06pe-
HII€ [Ie/ICTBUIT M3BHe, HAIIPUMEP OT IIPeCTaBIUTeNel X pedepeHTHBIX TPYIIIL.

Takum o6pa3oM, B HalleM MCCIefOBaHNM CHOPMUPOBAIACH NCUXONI02UUECKAST MO-
0enlb 20MOBHOCMU K NPOPeCcCUOHANLHO-AKMEOTI0ZUHECKOMY PA3BUMUI0 CHeUUAIUCNos-
degpexmosioeos Ha IpyUMepe BbIOOpa 00pa30BaTeIbHOI CPebl KYPCOB MOBBIIIEHNsT KBa-
ymiukanyy. B naHHOI Mofiet ObUIM COOpaHBI TOKa3aTe IICUXOIOTMYECKUX PeCypcoB
rorosHocTy (Tabnuma 6):

a) o6pasyole B3aMOCBSI3Y B KOPPEJLLIMOHHOI Iiesife (JIMHeTHast KOPPesIys)
C BBICOKIM YPOBHEM JJOCTOBEPHOCTH;

6) C BBLIB/IEHHBIMY Pa3/IM4IMsAMY B BBIPQXKEHHOCTH I10 t-KpUTepuIo (BBICOKMIT ypo-
BEHb JIOCTOBEPHOCTN);

B) ompepessiomie GaKTOPHYI0 HArpys3Ky (akTOpOB IIPY MCIIOTb30BAHUM METO/a
aHa/IM3a [TTABHBIX KOMIIOHEHT ((DaKTOPHBIIT aHA/INS) B TPYIINE «CIyLIATe N ».

Ta61mua 6. Tabnuutoe omo6paﬂceHue ncuxono0udeckux noxkazamesneti 20moeHOCMU 2pynnol «Cmy-
wamenu»

MoruBanus JOCTIDKEHNS ycIexa
0.688 | 0.787 | -0.706 0.617 0.741
on nn M | Hek-Bek [lIxana MHTEpPHATBHOCTU
B 00/1aCTH CEMEeITHBIX OTHOLIEHIIT
-0.593
[TpsamonuHeitHOCTh
-0.651 -0.612 0.515 0.542 -0.817
Hosep- Honkon- Hanps-
YUBOCTH dbopmusm SKEHHOCTD
0.615 0.615

ITpumeuanue. Coxparenusi: OVl - o61ast MHTePHATbHOCTD, VI]] - MHTepHaNTbHOCTD B 06/1aCTI
poctivkernit, VIM - MHTepHaIbHOCTD B 00/IaCTM MEXX/IMYHOCTHBIX OTHOLIeHN T, Hek-Bek — Hus-
KII1 CAMOKOHTPOJIb — BbICOKIIT CAMOKOHTPOIb.

VuTepnpetnpys MaHHBIE, MOXXHO CKasaTb Clefyollee: ICUXOIOIMIECKOe COmep-
JKaHMe TOTOBHOCTYM K IPOdeccuoHanbHO-aKMeONTOINMIeCKOMY pPasBUTHUIO CIIel[Mauc-
TOB-/1e(DeKTOIOr0B Olpefe/naeTcsa B3auMOocBA3AMU 10 MccrefyeMbIxX MMoKa3aTenell. JK-
CIIepYMEHTA/IbHYIO TPYIIITYy MOKHO OXapaKTepU30BaTh CIEAYIOMIUM 00pasoM: 9TO JTIOfL,
OpPMEHTVPOBaHHbIE Ha JOCTVDKEHNE ycIlexa B cBoell mpodeccionanbHoi obnactu, 6ia-
rofiapsi TOMY 4TO OHM yPaBHOBEIIEHHbI 1 OPTAHM30BAHHbI U 6epyT Ha ceOs1 OTBETCTBEH-
HOCTbH 32 B&KHBIE COOBITHS U TO, 9YTO IIPOMICXOIUT C NX 6III/[)KaIZHII/IM OKPY>K€HIEM, OHI
OTKPBITBI HOBOMY M DPa3fie/IAI0T OTBETCTBEHHOCTh B IIAPTHEPCKMX OTHOIIeHMAX. IIpu
3TOM MOYKHO CKa3aTbh, 4TO (PAKTOPHI «CaMOyBaKeHMe» 1 «aJallTUBHOCTb» BK/ITIOYAIOT B
ce6s1 BeCh CMBICT TICUXOJIOTMYECKOT0 COfIep>KaHMsA TOTOBHOCTY AaHHOI rpymbl. OTBeTc-
TBEHHOCTH 3a O/IM3KUX UM }IIO)Ief/'I onpenensaeT nux IMOKOCTD 1 OpPTaHM30BAaHHOCTb OJHO-
BPEMEHHO, IPMHIUIILI TPoPOoTOOpa B IIOMOTAIONINX IPOdeCccHsX JOKHBI B3ATh cebe
9TO Ha BoOpy»eHue. VI 3iech BO3HNMKaET IO/ICKA3Ka, KaK 9TOr0 HOOUTHCA APYruM fedek-
TOJIOTaM — M36eraTh K/I04YeBbIX (PaKTOPOB BTOPOIL IPYIIIIBI — «3aBUCUMOIL CAMOOLIEHKI»
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Yl HEKOHCTPYKTVMBHOTO «IyBCTBA BIHBI», YTOOBI CTPEMUTBCS K YCIIEXY U He SKAATh 07006~
PEeHMS OT IPYIIIbL.

Takum 06pa3oM, ICHXONTOTMYECKIE PECYPChI CO3MAI0T BOSMOXKHOCTI J/Is1 POCTA IPO-
(eccroHaIbHOI KOMIIETEHTHOCTH AedeKTo/I0ra, GopMuUpyst 6asy ero mCuXomI0rndecKoil
FOTOBHOCTH K IIPO(eCcCHOHATbHO-aKMEOTOIMIECKOMY PAasBUTHIO B KOPPEKIVIOHHO-IIe-
[arorn4ecKoil AesiTeNbHOCTIL.

,HI/ICKYCCI/IOHHI)IC BOIIPpOCHI

B o6macTu morpebHOCTEN U 3aIIPOCOB COLMATIBHO-00Pa30BaTeIbHOI Ceph CyIec-
TBYIOT YCTOMYMBBIE IIPOTHUBOPEYNS:

— MeXJIy TpeOOBaHUAMM K IMYHOCTY IIefjarora-iedeKTonora 1 HeloCTaTOYHOM ad-
(beKTUBHOCTBIO ero IpodecCcoHanbHOT0 00pasoBaHms,

— MeXJIy KpUTepuAMY NpodecCHOHaTbHOI KOMIIETEHTHOCTHU AeeKTOIora M UX aK-
MEOJIOTMYEeCKOI COCTABIIAIOLIEN,

= Me)KI[y HeO6XO,HI/IMOCTbIO PpasBuUTNA MCUXOTOTUYECKON TOTOBHOCTU JIMYHOCTU K
yCIOBUAM IPOdecCHOHANbHOM [esTeIbHOCTY AeeKToIora ¥ TPALULVOHHBIM PUTHUT-
HBIM (OpMaTOM 00y4eHI B By3e.

PaccmoTpenne BbilIe0603HAYEHHBIX IPOTUBOPEUNIT M OIIPEfEINIO TeMY HAIero
MCCTIEOBAHIISI KaK CIIOCO0 peleHyst IpobieM OpraHn3aliOHHO-IIearOrMYeCKNX YC/Io-
BUII M CPeACTB, obecneunBaromyx popMupoBane npodecCuoHaIbHOM KOMIIETEHTHOC-
i gedexronoros (Akhmetzyanova, Krotova, Tvardovskaya, 2017), a UMEHHO KOHKpeT-
HBIX IICUXOTOTMYECKIX XaPaKTePIUCTHUK, KOTOPbIe BXOAAT B ITepeyeHb IpodecCcroHanbHO
BaKHBIX KaYeCTB ¥ B COCTAB aKMEOJIOTMYECKOTO KOMIIOHEHTA AesITe/IbHOCTH Iefjarora-
medekrorora.

3akmoueHne

B manHOIT paboTe 6bUIO YCTAHOBJIEHO, YTO B IICUXOJIOTMYECKOI MO TOTOBHOCTI
K IpodecCHOHaNTbHO-aKMEOTOTNYeCKOMY PAa3BUTHUIO CIIEIVTUCTa-Ae(eKTONIora OCHOB-
HBIMI SIB/IIIOTCS TIOKa3aTe/t MOTUBALMOHHOTO 6/I0Ka TMYHOCTHBIX XapPAKTEPUCTUK —
«MOMUBAUUL 00CMUNEHUS Ychnexa», lajiee TI0 CTETIEHN 3HAYMMOCTH — IICUXOIOTHYeCcKe
IIOKa3aTe/lu BOJIEBOTO OI0KA — «camoysajetie» 1 KOMMYHUKATHBHOTO 6JI0Ka — «adan-
mueHOCMb» (KOTOPOTO, KCTAaTH, HET B KIACCUYECKOM OIIpefie/leHNM IICHXOIOTIYeCcKOo
roroBHoCT)). TO €CThb caMoif BaXXKHOI XapaKTepUCTUKoi adgdexTuBHOrO Aedexromora
B paMKax IPOBEJEHHOTO MCCIIEJOBAaHNUA OBIZIO OIIPefieNIeHO CripemieHie K 00CIUMEeH U0
ycnexa, KOHMPOTIIO KAUecea Pe3ynvmanios 0esimenvHOCmU, ONMUMAnyHoL nepepadom-
ke Hos01i ungpopmayu. HeMamoBaXXHBIM 3/1eCb ABIACTCA 1 TO, YTO B MOZE/Y IICUXOIOTH-
4eCKOIl TOTOBHOCTI K IIPO(ECCIOHAIBHOI [IeTeIbHOCTY B MHK/IIO3MBHOM IIPOCTPAHC-
TBE paHee OTHEIbHO HE BBIAENANCA KOMMYHMKATUBHBIN 60K, KOTOPBI BBIABUICA B
HalleM YICCTIefOBaHNIL

Takum ob6pasom, crenyduka GopMUpoBaHus MPodecCHOHANI3MA CIEATICTa-Te-
(ekTOoIOra B KOPPEKI[MOHHO- [IEfJaTOTTIECKOII IesITe/IbHOCT JO/DKHA COflep>KaTh B cebe:

a) MeTOJOJIOTO-MeTOMYeCKIe paspaboTKM IO IICHXOIOr0-aKMEOIOTHYECKOMY CO-
IPOBOXXJCHVIO JIMYHOCTH B YCTIOBUAX He(eKTOTOTMYECKOI TeATeTbHOCTH;

6) mpoBefieH1e aKMEOIOTMYECKON IMarHOCTUKY ¥ Pa3BUBAIOLIEll pabOoTHI IO TTOBbI-
meHNIo 3¢ PeKTUBHOCTI TPOQECCHOHATIBHON e TeIbHOCTH;

B) pa3pabOTKy aKMeOJIOTUYECKIX TeXHOIOI I, HAaIlpaB/IeHHBIX Ha Pa3BUTHE TICUXO-
JIOTMYeCKOTO MMOTEHIINA/IA U PECYPCHBIX BO3MOXKHOCTEI! YeIoBeKa KaK CyObeKTa mpodec-
CMOHA/IbHOM JIeSITeIbHOCTH.
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AHHOTAIIUSA

HpO6H€Ma PpasBUTUA IIPU IOMOIN Ky]'[bTypHO-HpOCBeTI/ITeHI)CKI/IX IIPOEKTOB MHTEpeEca K (i)I/UIO-
JIOTMYECKVIM 3HAHMAM KaK 6a30B0]7[ LIEHHOCTM aKTya/JbHa, TaK KakK 06paSOBaHV[e CEerofHA yxe HE
ABISAETCS 3aMKHYTOI cepoit. PaspaboTka KOHIENIMH TaKoi GOPMbI IPOCBETUTENBCKOTO JOCYTa
u uccnenoBanne eé apHeKTMBHOCTH 06YCTIOBIEHBI ITOTPEOHOCTHIO B OOHOBIEHUM ITyTel! 1 CPE/ICTB
TIOTIIOZTHEHNA PE€YEBBIX, PUTOPUIECKNX, VUCTOPUKO-TUTEPATYPHBIX M MCTOPUKO-KYJIPTYPHbBIX 3HA-
HMIA, COCTABMAIIMX KOMIUIEKC (QUIOIOrndeckoro 3HanmsA. Ha 0cHOBe KOMIIIEKCHOTO IpuMeHe-
HIsI pyHAAMEHTATbHON METOOIOTMH ([iesTeIbHOCTHBII, IMTIHOCTHO OPMEHTIPOBAHHBII ITOXO/bI
K 00Y4eHII0, KOHIIETLNS PasBUTIS BOOOPaXKEeHNsI, TeOpysl (pyHKIVMOHATbHBIX CICTEM) pa3pabo-
TaH COBPEMEHHBII (pOPMAT COLMAIBHO-KY/IBTYPHOI [esATeNbHOCTH «OTKPBITHII YHIBEPCUTET»,
B paMKaX KOTOPOTO peannsoBaH IpoekT «Pycckasa cpepga». Ha aToit copeprkaTenbHOM U 3KCIIe-
PUMEHTaIbHOI OCHOBe copMynmpoBaHa 3GdeKTUBHASA KOHIEHII Pa3BUTHA QUIOTOTMYECKIX
3HaHUIT B PErnoHe, KOTOPYIO aBTOPbI BUAAT KaK CUCTEMY COAEPIKATE/IbHO-METOIMYECKUX U MH-
(HOpMaIMOHHO-TEXHOMOTMYIECKIX KOMIOHEHTOB, 00eCIednBaoIIIX YA0BIeTBOPEHNE MOTpebHOC-
Tell M 3aITpOCOB COLMOKYIBTYPHOI cpefbl. Pumonornyeckoe 3HaHMe IPU 9TOM MBICTUTCA TaKXkKe
VHCTPYMEHTOM CTAaHOBJIEHNA HaLU/IOHaHI)HOﬁ[ UAEHTUYHOCTY, BOCIMTBIBAINVM TOIEPAHTHOCTD 1
TEPIMMOCTD, YBaXXE€HME K EHHOCTAM HaI_U/[OHa]'II)HOIZ Ky/IbTYypbl.

KmoueBble cmoBa: Gpumonornueckoe 3HaHye Kak KOMIIIEKC, MHTepeC K GUI0IOTIecKoMY 3HaHMIO,
COLMOKY/IbTYPHAA Cpefla PETVOHA, OTKPBITBIN YHUBEPCUTET, KY/IbTYPHO-IIPOCBETUTENbCKMUI TTPO-
KT, IJeHHOCTY PYCCKOI KYNbTypPBI, 06pa3 pycCKOTO MMpA, HAllMOHA/IbHASA NIeHTUIHOCTD.
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Abstract

Education is no longer a closed sphere and there is a need to use philological knowledge as a basic
value through cultural and educational projects. This must take into account the regional culture
of speech, rhetoric, literature, and history. This project developed the format of an Open Univer-
sity within which the project "Russian environment" was implemented. This was based on activity-
oriented, personality-oriented approaches to learning, the concept of imagination development, and
the theory of functional systems. It led to the concept of development of philological knowledge in
the region, which the authors see as a system of content, methodological and information technol-
ogy components that meet the needs and demands of the socio-cultural environment. The article
presents experimental data on the efficiency of the approach. Philological knowledge is thought to
be an instrument of national identity formation, fostering tolerance and respect for the values of
national culture.

Keywords: philological knowledge, social and cultural environment, Open University, cultural and
educational project, values of Russian culture, image of the Russian world, national identity.

BBenmenue

Ba>kHBIM BOIIPOCOM, CBS3aHHBIM C IOHMMaHUEM poiyu 06pasoBaHMs B CaMOpPa3BU-
T TUYHOCTH, SIBJISIETCST COXPAaHEHe LIEHHOCTel PYCCKOI KY/IbTYPBI, HeOOXOAVMBIX ISt
HALMOHAJIbHON MACHTUUKALMY TMIHOCTY. B yC/IOBUAX CTpeMUTENbHOTO TEXHOIOTH-
YeCKOTo Tporpecca mpobiema nprobperaer 0co6YI0 aKTyaIbHOCTD, TIOCKOIBKY I7I00aI-
3aIVsl BEIET K «CTUPAHMIO» reorpadMuecKmx IpaHyLl COLVaNbHBIX Y KYJIbTYPHBIX CUCTEM
U CIIOCOOCTBYET UCKaXKEHNIO 06pasa PyCCKOTO MUPa, Pa3pyIIeHNI0 HAllMOHATbHO-9THHU-
YeCKOTO CO3HAHNA, IIPEIIOIAraloliero NACHTUPIKALNIO YeJIoBeKa C KyIbTYPHO-JUCTO-
pUUYeCKMM MPOLUIBIM ero Haumu. IIpodeccroHanbHOe Iefarornveckoe CooOIecTBO
00yCIIOB/IMBaET pellleHye STOT0 BOIIPOCa B TOM YMC/Ie OTHOIIEHUEM K TakKoil 6a30Boii
LIEHHOCTH, KaK ¢utonorndeckoe 3Hanne. OIHAKO CUTyaLus B INTEPATypHOM 06pa3oBa-
HUM OLieHMBaeTCs Kak IIybokuit kpuauc (Asonova et al., 2018, p. 26).

PasBuTie nuTepeca K GUI0IOrNYeCKOMY SHAaHNMIO 3HAYMMO B MHOTOHALIMOHATTbHOM
U MY/IbTUKY/IbTYPHOM perioHe, KakuM sABysgeTcsa Kuposckas 06/macTb, He0OX0AMMO i
BOCIIUTAHMSA TOTIEPAHTHOCTH, (POPMIPOBAHNS YBOKEHNS K PYCCKOIL KYIbTYpe, e€ ob1le-
HaLMOHAJIbHBIM TPASULMAM. DTy aKmyanvHylo B pa3BUTUY PeroHa IpobieMy pelaeT
KY/IbTYyPHO-TIPOCBETUTEIbCKIIL TPOeKT «Pycckas cpefa». PackpbiBast IeHHOCTH, 06pasbl
PYCCKOII KYIBTYpBI, IPOEKT CTaJl CPECTBOM PasBUTUA MHTepeca K (UIONOTMYeCKOMY
3HaHuM0. [leHHO BKIIIOYeHNe B IIPOEKT CBEIEHNUIT O KHVDKHOI KY/IbType pernoHa, 60ratoit
TOCTIVDKEHNUAMU HallMIOHAJIbHOTO YPOBHSA: PYCCKass KHNUTA B COBPEMEHHOM MUpe — OfilNH
U3 MHCTPYMEHTOB CO3JaHNsI IOTOKUTEBHOTO 00pasa PYCCKOTO MUpa, PacIpocTpa-
HEHUA 3HaHUII O HAIL[MOHAIbHOI KynbType. Takum ob6pasoM, ¢puaonorndeckoe sHaHue
MOHMMAeTCsT Kak KOMIIIEKCHBIII COLMOKY/IBTYPHBIN ¥ MCTOPUYeCKNiT (PeHOMEH, BKIIIO-
YaIOILINIT A3BIK BO BCeM MHOT000pa3nu (opM ero CyIiecTBOBaHMA B Ky/IbType (pedb, opa-
TOPCKOE UCKYCCTBO, INTEPATypa I T. [I.), YATATENbCKYIO I KHVDKHYIO KY/IbTYPY.
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B aTOM I/IaHE MMP PYCCKOTO s3bIKA 1 IUTEPATYPHI 06/1afaeT MOIIHBIM OTEHI[IAIOM,
ABJIsIET c060II CBOeobOpasHble GOPMbI MaTepHaTN3aL[UI AKTOB YXOBHOTO IIPOU3BOJCTBA,
B KOTOPBIX 3alredaTieBaeTcsi HeBuanmasi pabora camocosnanus. Tak, 0. A. lpeiinep,
AQHAIM3MPYS NPEANOChIIKI [IEHHOCTHOTO BBIOOPA, OTMEYAET, YTO UCKYCCTBO, TUTEPATY-
pa CIIy)KaT CBOEOOPa3HBIMY CPEICTBAMI KY/IbTYPBI, II03BOJIIOIMMI KaK Obl YCUIVMBATh
paboty denoBedyeckoro cosHanus (Shrejder, 2010, p. 74). OfHako 3TOMY IPEIATCTBYeT
TpaHcOpMaLVisi OTHOLIEHNS K (DMJIONIOTNY, KOTOPOE IO BIMSHIEM TEXHOIOTMIECKIX
HOBILIECTB CTAHOBUTCSA «[IOTPEOUTEICKUM». [JaHHBII BBIBOJL IIO[TBEPIKIAETCSA OTEYeCT-
BEHHBIMU U 3apyOEKHBIMI MCC/IETOBAHMSMI B 00/IACTV YTE€HMSI, aBTOPBI KOTOPHIX KOH-
CTaTUPYIOT KapAMHA/IbHbIE MI3BMEHEHNs B IIPEJICTABIEHISX O IUTepaType U YT€HNN, OT-
MEYAIOT, YTO PACIPOCTPAHEHE STIEKTPOHHBIX TEXHOIOIMI IPVBEJIO K BO3HVKHOBEHUIO
HPAaKTHUK YTEHNsI, XapaKTePUSYIOLIMXCsI MICIIOIb30BaHIEM «TOTOBBIX» 00pa3os (Maxim &
Maxim, 2012; Cordén-Garcia et al., 2013; PISA, 2015, 2016).

Orciofia axkmyanvHocmy pasBUTHA MHTepeca K GUIOIOTMYeCKNM 3HAHVAM KaK YHU-
KaJIbHOMY IIPefMeETY, IprobIaniieMy cyobeKTa K IIpoIieccaM AyXOBHOTO IIPOU3BOACTBA
U TO3BOJIAIOLIEMY BOCIIPOM3BECTY B CAMOM ceOe OIIbIT TMYHOCTHOTO U CO3HATEIBHOTO
PasBUTHsS. YUUTBIBASI CYILECTBEHHYIO POJIb PYCCKOTO sI3bIKA VI IMTEPATYPHI B CTAHOBJIE-
HMM HAI[MOHA/IbHO MIEHTUIHOCTH, OTMETUM, YTO IIOHMMAHIe MeCTa M POIU PYCCKOIl
KY/IBTYDBI B KY/IbType MUPOBOIT SIB/ISIETCSI HECOMHEHHOM 3a/jadert o6pasoBanms. [epman
T'ecce BbIPas3mI MBIC/Ib O «IOIMHHOM 00pasoOBaHMUI» KaK O TOMOIIY «B IIPUAAHNI CMbIC-
J1a HAIell XU3HM», ¥ U3 MyTell, BeAYIMX K TAKOMY 00pa30BaHMIO, BKHENIINM CUNTAIT
«M3ydeHNe BCEMUPHOI ITUTePaTyphl, MOCTEIIEHHOE YCBOEHNE OIPOMHOIO COKpPOBMINA
MBICIIEl, OIIBITa, CUMBOJIOB, TPE3 1 upeanos» (Gesse, 2010, p. 26).

MeTOJIOIIOI‘I/IH " MaTepyan NCCIeNOBaHNA

Pemenne 3ama4yy coxpaHeHMsA IIEHHOCTEN PYCCKONM KYIbTYpbl, BaKHBIX [/ HalU-
OHAJIbHOI UAEeHTU(DUKALNIN TIMYHOCTY B COLMOKY/IbTYPHOIL Cpefie perioHa, CTalIo BO3-
MOXXHO Ha OcHOBe Odesmenvrocmuozo (A.H. Jleoutnes; C.JI. Pybunumrreiin, JI.C. Boi-
rorckuit, A.P. Jlypusa u pgp.) u auunocmuo opuenmuposannoeo (J1.C. fAxumaHckas,
A K. Ocanukuit, B.B. Cepukos, E. B. bongapesckas u p.) nogxonos. JJaHHbIEe MeTO/0-
JIOTVYecKyIe IOIXOAbI 00ecIIednBa/Ill aKTYBHOE VI 3aMHTEePeCOBaHHOE yJacTye CIIylaTe-
JIelt, KOTOpbIe TAKMM 00Pa3oM CTaHOBU/INCH CyObeKTaMu 00pasoBaTeIbHO JieATeNbHOC-
T, OIIPeRE/IAIONIIMY KaK e€ cofiep>KaHMe, TakK U (pOpMBIL, METOIBI, Pe3y/IbTaThL.

Crenm¢uxa mpoeKTa COCTOsIa B €r0 TBOPYECKOM M PasBUBAIOIIEM XapaKTepe, B
aKTUBU3ALMY BOOOPaXKEHVIsI CITyIIaTeell. 3/eCb aBTOPbI OMMPAINCh Ha KOHUEN YU 80-
o6paxceruss Kak sneMeHTa TBopueckoit gesrenpHocty (C.JI. Pyounmreit, JI.C. Boirot-
ckmit, A.B. ITerpoBckuit u ap.). OCHOBHBIM MOMEHTOM TBOPYECTBA ABJIAETCA O3apeHUe
(MHCailT) - MHTYUTMBHOE CXBaThIBaHNUE Pe3y/IbTaTa Oe3 epBOHAYAIBHOTO IOTNYECKOTO
ero 060CHOBAHIIS, YTO HEBO3MOXXHO €3 aKTMBHOTO TBOPYECKOT0 BOOOpakeHyst. []yist ak-
TMBU3AIINYU BOCCO3/IAIONIETO ¥ TBOPYECKOTO BOOOPpaXKeH s HEOOXOAMMO OBbITIO BKIIOUNTD
B 00pa3oBaTe/IbHbIe MOAYIM 3aJaHUsA, CBA3aHHbIE C CUTYALVAMU HEOIPeleléHHOCTH,
TaK KaK 3TO IPUBOJUT B [eIICTBIE MeXaHN3Mbl BooOpakenns (Diner & Mosunova, 2017,
p. 40-42). Taxue 3afjaHNA MO3BOJIAIMN CIYIIATENIAM CaMOCTOATENTBHO OCMBICMBATD CO-
Iep>KaHye U MpeAIIoNarany pasBUTHe y HUX CIIOCOOHOCTH K IIPe4yBCTBIIO, TOCTPauBa-
HUIO 1[€JI0TO, aKTya/IN3aLMI0 VX JIMYHOTO OIBITA, YTO OIPE/IE/INIO MOIXO0/, OTMPAIOIMIi-
s Ha Meopuio PyHKUUOHATIbHBIX CUCINEM.

Penras 3agauy pa3BuTys nHTepeca K GUIONOrMYeCKOMY 3HaHUIO, HeOOXOAMO ObLIO
aKTUBM3MPOBATH AHTUIMIIAINIO — CTIOCOOHOCTD CITYILIATENIel K Ollepe)KaloleMy OTpaxe-
HUIO JIe/ICTBUTEIEHOCTH, TIPEIBOCXMUILEHNIO ABJIE€HUII Ha OCHOBE IIPOIIJIOTO OMbITa. AH-
TULIUIANNA KaK CIOCOOHOCTD NPE/IBUAETh PasBUTIIE COOBITHUIL, BO3MOXKHbIE PE3Y/IbTAaThI
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eVICTBYSI 0OYC/IOB/IMBAET MOBBIIIEHVE 3aMHTEPECOBAHHOCTI B IIO/IYYaeMbIX 3HAHVIIX.
Heitpodusnonorndeckuit MeXaHU3M OIEPEXAIONIET0 OTPaKeHMsI COOBITMIT UCCIeRO-
BaH B Teopuy (PyHKIVIOHAIBHBIX CICTEM, I7l€ B eVHYIO CHCTEMY BK/IIOYEHbI MOTVMBALIVA,
HaMsATb, S9MOLNUMY, TIPefBUeHNe COOBITII, IPOrpaMMIPOBaHUe OYAYIINX Pe3yIbTaTOB
(Anokhin, 1978).

JlaHHbBIe METO/OOTMYeCKIe TOAXOADL SIB/LIOTCS TPAAULIMOHHBIMIY, UX 3¢ deKTuB-
HOCTb JJOKa3aHa B IICYIXOJIOTO-TIeJarOTMYeCKIX HayKaX, HOBU3HA VICCTIE[OBAHNS IPOsIBU-
JIach B [IBYX acIeKTax: 1) aTu HaydHbIe U/jeN BIepBble IPMMEHEHbI B KOMIUIEKCe, 2) KOM-
IUIEKC BIIEPBBIE IIPVUJIOXKEH JJIsI PealTn3aLiyl TAKOTO popMaTa COLMaTbHO-KY/IbTYPHOI I
06pa3oBaTeIbHOI [eATeNbHOCTH, KaK «OTKPBITHI YHUBEPCUTET», KOTOPBII CTajl IIO-
I[AJKOI MCCIIE[OBAHNS TIPOO/IEMBI PasBUTHsI (DUIOTOTMYECKOTO 3HAHVISI TOCPENCTBOM
KY/IbTYPHO-TIPOCBETUTEIbCKOI IesATeTbHOCTL.

Meroponorus 06ycmoBuIa BBI60Op METOOB AaHKETHPOBAHNS U KOHTEHT-aHA/IN3a OT-
BETOB, B I1e/IOM UCC/IeOBAHNE IPOXOANIO B TPY TAIIA.

Ha nepsom smane 6bU1u oIpefie/ieHbl 3a/jadyl SMIMPUYECKOTO VICCTIEIOBAH, pac-
CYNMTAHO KOJIMYECTBO PECIIOH/IEHTOB, paspaboTaHa aHKeTa i MPOBeAeHO MIIOTHOE (T. €.
[peaBapUTe/IbHOE) AHKETUPOBAHME, B KOTOPOM IIPUHSIIN y4acTie 250 pecroH/IeHTOB
PasHBIX COLMAIbHBIX IPYIII B BO3pacTe oT 16 710 45 yeT. AHKeTHpoOBaHMe ObIIO HATIPAB-
JIEHO Ha OCTIVDKEHNE CIeAYIOLIVX LeJlell: YCTAaHOBNUTb YPOBEHb MOTUBALIUI PECIIOHIEH-
TOB K M3y4eHMIO (PMIOIOTUYECKOTO 3HAHYIS; OMPENe/IUTh UX IPEeAIOUTEeH s, KaCAIOIIN-
ecsl QUIONOTNYECKOIl MpobeMaTuKy; BbIABUTD 3¢ deKTrBHBIe POPMBI IPOJABIKEHUA
(UI0IOTHMYeCKOTO 3HAHMA B COLMATIBHON Cpefie PerroHa. AHKeTa BK/II0Yala BOIPOCHI
OTKPBITOTO ¥ 3aKPBITOTO THUIIOB, CBsI3aHHBIE C IIOHATHEM «(pUIOIOTMIECKOe 3HAHIIEY,
€ro 3Ha4YeHMeM /I HallMOHAIbHOI MaeHTU(MKanuu. PeCTIOHIeHTbI MOI/IN BHIOpATh He-
CKOJIBKO OTBETOB U3 IIPE/IO’KEHHBIX.

Bmopoim amanom uccefoBaHus CTala peaTnsalyist Ky/IbTyPHO-IIPOCBETUTENTBCKOTO
npoexTa «Pycckas cpefia». BeIBOBI, cfielaHHBIe 110 UTOraM IIVIOTHOTO aHKETMPOBAHNIA,
OIIpefie/ININ COflepKaHe ATTbHEIIIero N3ydeH st Tpo6/IeMbl TPOABIDKEHIsT (PUIONIOTH-
4ecKoro 3HaHums. Bputa paspaboraHa TemMaTnKa 06pa3oBaTE/IbHBIX MOIYIIEN, X METO-
yeckoe 1 MHQPOpMaLMOHHOe obecriedeHne, BbIsIBNIEH Hanbomee appekTuBHbIN opmaTt
obuienns ¢ aypuropuert. [1aBHOI 3aadeil BTOPOro sramna CTaja KOHKpeTusanus oopa-
30BaTe/IbHOI YacTY IIPOEKTa.

Ha sasepuiaroujem smane 6b110 TIpoBefieHO (GUHATBHOE AaHKETHPOBAHME, LIeTTb KOTO-
POro — BBISIBUTD KU3HECITOCOOHOCTD Pa3pabOTaHHOI KOHLEIIIINN PasBUTHsI (PUIOIOTH-
YeCKOTO 3HAHNS B COLMOKY/IBTYPHOII Cpefie perroHa. ABTOpOB MHTepecoBaa 3 deKTuB-
HOCTDb BBIOPaHHBIX METOZIOB, GopM U popMaTa 0OyUeHsI /IS OffieP>KAHVIST U PA3BUTH
MHTepeca K QUIOIOrMIecKOMY 3HAHMIO B perroHe. Pa3paboTdmkam mpoekTa 6b110 Heo6-
XOZIIMO BBIICHUTD MHEHIE KQ)KIOTO CIIYLIATEIsI, eT0 TIMYHOCTHOE OTHOIIEHE K IIPOEKTY,
[I09TOMY B @HKETY OBbUIM BK/IIOUEHBI BOIIPOCHI IIPEVMYIIECTBEHHO OTKPBITOTO THIIA.

PesyanaTm MCCIEeTOBAHMA U IX o6cy>1<11e1-me

[Tockonbky yenv mpoekta «Pycckas cpefa» — He IPOCTO TOMY/SpU3aLisi 3HAHWIL O
PYCCKOM fA3BbIKe, IUTepaType ¥ KHVDKHON Ky/IbType KaK COCTAB/IAIOIIX (PII0NIOINIeCcKO-
TO 3HaHM:A, HO MIPOABIDKEHME LIEHHOCTell PYCCKO KyNIbTYphl, JOCTV KEHNUE 3aAB/IeHHOI
L/ HOTPe6OBAIO PEIIeHNsT PsIfia 3a0a4.

Bo-1epBbIX, ObITIO Ba)KHO BBLIBUTD OTHOILIEHME PETMOHAIBHON Cpenbl K dumonornu-
YeCKOMY 3HAHUIO, IIOHATb YPOBEHDb COILMAIBHOTO 3aIpoca. Bo-BTOPBIX, A copepiKa-
TETLHOTO HAIIOJTHEHISI TOTPeO0BANIOCh OIPeeNTh KPYT BOIIPOCOB, MHTEPECHBIX TIIOfiSIM;
YYUTBIBASI AKTya/IbHbIE TIOTPEGHOCTIL I MHTEPECHI /TI0fIel, MOKHO ObIIO (HOpMUPOBATH
TEMATHUKY M METORMYECKOe obecriedeHrie 00pasoBaTe/IbHbIX MOLy/Ieil. [Jamee BO3HMKaIa
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3ajladya OpraHusanuy paboTbl 0Opa3oBaTENbHBIX MOAYIIEN, YTO TpebOBaIO KOOPAMHA-
LM IeMICTBUIT yIaCTHUKOB IpoekTa. HakoHer, 66110 HEOOXOAMMO YCTaHOBUTD CBSI3NU CO
CMM ropopa, npuBIeYb UX K OCBEIIEHUIO COOBITII IPOEKTA, IPUAATH IPOVCXOAAILEMY
COLMAIBHO 3HAYVMBII ¥ IIyOIMYHBII XapaKTep.

LeneBoit ayguTOpmert CTany IKOMIbHUKY U CTY/I€HTDI, YUYUTeNA, IpernojjaBaTeny, yn-
Tarey 6UOINOTEK, BCe 3aMHTEPECOBAHHbBIE TEMATIKOI IIPOEKTA.

Pe3y/bTaThl MMIOTHOTO aHKETMPOBaHMA IIOKasaau (pyc. 1), 4TO pecIIOH/IEHTHI B Lie-
JIOM VIMEIOT IIPEfICTaBJIeHNe O CYIIHOCTY (PUIOTOTNYECKOTO 3HAHN: 78% OIPOLIEHHBIX
XapaKTepU3yIOT €ro KaK KOMIUIEKC 3HaHMII O Ky/lIbType TOTO MM MHOTO Hapoja, BbIpa-
JKE€HHOJI B HAalJMOHAJIbHOM A3BIKE U JINTEPATYPe, ¥ 22% PECIIOHIEHTOB IPEe/ICTaB/IEHNE O
¢dunonorun accoumupyercs 160 ¢ A3BIKOBOJ, PeueBOli IPaMOTHOCTBIO, TNOO C UCTO-
PUKO-TTUTEPATYPHBIMU CBeJIEHUAMM, YT€HMEM K/IACCHMYECKMX XY/I0>KeCTBEHHbIX ITPOMU3-
BefieHVIT. PasBuTre moHunManus ¢geHoMeHa (UIONOTMYECKOr0 3HaAHMA KaK KOMIUIEKCa
HY>XXJJaeTCsl B HOffiep>KKe B (hOpMe KY/IbTYPHO-IIPOCBETHUTENBCKOTO IIPOEKTA.

OTBeyass Ha BOIPOC O 3HaYeHUM (UIONTOTMYECKOTO 3HAHMA IJIS CaMOpasBUTHA,
63% y4aCTHMKOB JCC/Ie[JOBaHMA BBIOpAIM OTBET, yKas3bIBalolye Ha IAaTPUOTUYECKMe
U 3TMYECKME aCIeKThl (UIONOrMYecKoro obpasoBanus, 37% MMEIT IparMaTndeckoe
HpefCTaB/IeHe O ero 3Ha4eHNH (OHO ITOMOTAeT Yel0BEKY OOMIAThCs, CYIIeCTBEHHO pac-
HIMpsieT ero Kpyrosop). B xome mmmoTHOro mcciefoBanys ObIIO BBIABIEHO, YTO JKUTeE-
s KypoBa UCIBITBIBAIOT BBICOKYIO IOTPEOHOCTD B MOIY/IIPU3ALIUY 3HAHUIL O PYCCKOM
A3BIKE M JIATepaType: XKelaHye HOMy9nuTb 6omee IyboKue cBefeHNs O (QUIOTIOTUN BbI-
paswim 79% OIpOIIEHHBIX, TOIA KaK TONbKO 19% oTMeTWIN, 4TO UM JOCTAaTOYHO TeX
CBEJIeHMII O PYCCKOM A3bIKE U TUTEPAType, KOTOpble OHM MMeIOT. JInib 2% 3aTpyAHu-
JINCh OTBETUTDb HA BOIIPOC O JTMYHOCTHON WM APYTO¥ 3HAYMMOCTY (UIOIOTNIECKOTO
obpasoBaHsA. ITO IO3BOIMIO KOHCTATYPOBATh, YTO OOJIBIIMHCTBO YIACTHMKOB aHKe-
TUPOBAHNS UMEIOT UHTePeC K (PUIOTOTNYeCKOMY 3HAHIIO U YyBCTBYIOT HEOOXOMIMOCTD
B €TI0 Y[IOBJIETBOPEHMM B TON Wy MHOM (opMe (puc. 1), mpudeM MHTEpeC He TOIBKO K
OT/Ie/IbHBIM COCTABIIAIOLINM, HO I K (PeHOMEHY B LIeJIOM.

2%
—
22% 19% 24%
37%
[5)
79% 76%
T T 1
MpepacrtaBneHne o 3HauMmocTb Yp0BN1eTBOPEHHOCTb MpepnoututenbHas
dunonornyeckom dunonornyeckoro ypoBHem dopma yyactua
3HaHMK 3HaHMA dunonornyeckoro
obpasoBaHus

Puc. 1. O606usernvie pesynvmamol NUI0MHO20 AHKEMUPOBAHUS

Ha puc. 2 mokasaHa CTPyKTypa IpefCTaBIeHNUII O COfep>KaHNU (PUIOTOTNIECKOTO
3HaHN, BbIABIEHHBIX aHKeTHpoBaHMeM. Cpefiyt BOIPOCOB, OTHOCAIIMXCA K CHcTeMe -
JIOJIOTMYECKOTO 3HAHMS U IPENCTaB/IIONINX I/IsI PECIIOH/IEHTOB HarOOIbIINIT NHTepeC,
YYaCTHUKY aHKETMPOBAHMA OTMETWIN:
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1) mpo6eMblI BITafieHNUs HAaI[MOHAIbHBIM (PYCCKMM) A3BIKOM («XOUy IICaTh IPaMOT-
Hee», «3HATh CIOXKHbIE CTy4al», «Pa3sBUTh COOCTBEHHBII CTIIIbY) — 43%;

2) pa3BKTVIEe HAaBBIKOB OPaTOPCKOTO MacTepcTBa — 51%;

3) BOIIPOCHI Pa3BUTIsI COBPEMEHHOII IUTePaTyPhl («MHTEPECHBI 00CYK/eHIsT HOBBIX
KHUT ¥ IIKOJIBHOI IIPOTPaMMBbI») — 39%;

4) po6eMsbl YTeHMs, HEOOXOUMOCTD YITTyOIeHNsI YNTATENbCKOI KOMIIETEHI[UN —
37%;

5) BOIIPOCHI KHVKHOI KY/IbTYpBI («KaKiue HOBbIe (POPMBI KHUT TIOSIB/ISIIOTCS, PasHble
HOBBI€ )KaHPbI, KHUTY B MHTEPHETe» U T. i.) — 28%;

6) Ipo6IeMBI UCIIONB30BAHNS SI3BIKOBBIX CPELICTB B cOBpeMeHHbIXx CMI - 31%.

W OpaTopcKoe MacTepcTso

M BnhageHve A3bIKOM

W CospemeHHan autepartypa
W YuTarenbcKkas KomneteHuma
M A3bik CMK

B KHyKHaA KynbTypa

Puc. 2. CodepiamenvHuie acnexmol punon02u4ecKo20 3HAHUL

Copep>kaTenbHO TPoeKT «Pycckas cpema» MpecTaBisl co60il KOMIUIEKC KY/IbTYp-
HO-TyMaHWUTapPHbIX MEPOIIPUSITHUIL.

O6pazosamenvHuiil KOMNOHEHM COCTABUIU TPU OGIOKA.

1. Brok «3bIK ¥ pedb COBpeMEHHOTro Mupa» BKIodan Mopymn: «Kynbrypa pedn:
FOBOPYM M IIMILIEM II0-PYCCKI TPAMOTHO», «3aroBOPH, YTOObIL 51 TeOsI YBULIEI: TPALULIAN
U HOBAL[MM B PYCCKOII PUTOPUKe», «PyccKast pedb B COBPEMEHHBIX MacC-Mefua». KoH-
Leniyst 6710Ka — IPVHIIMIIBI YCIIELHOM KOMMYHUKALH, 3 eKTVBHbIE METObI IOCTPO-
eHus1 U peanm3annu my6mraHoit pedn. Ha aToit 6ase pasBUBAIICh PUTOPUUECKIIE HABBI-
KU, HeOOXO[MIMble B Pas/IMYHBIX cepax AesTeNbHOCTH. PUTOpuyeckas coCTaBsAwIas
6710Ka, TONOTHEHHAas: OTPABOTKOI IMTEPATYPHBIX HOPM SI3BIKA, 3aBepILIanIach 00Cyx/e-
HJeM 5I3bIKa MACC-Me[jJa, ero B/IMSHISA Ha COBPEMEHHYIO PYCCKYIO pedb, Ha CMBIC/IBI 1
neHHOCTN obmiecTBa. DuHAIBHAS JIEKIVSI-AUCKYCCHsSI TOCBSIIANIACH BOIIPOCAM PYCCKOIL
pedy B COBpEMEHHbBIX MeJjyia, S3bIKOBBIM M3MEHEHIsAM B cepe MHTepHEeT-KOMMYHHUKa-
LUV M PEK/TaMBL.

2. briok «YreHe 1 IOHNMaHIe XyLOXKECTBEHHOTO TeKCTa» ObIT 0OpalljeH K PpyCCKOil
JIMTEpAType B ABYX ACHEKTaX: COLMABHOM I JIMYHOCTHOM — M BK/IIOYA/ [{BA MOJY/LSL:
«Pycckmit MUp B Xy[J0)KeCTBEHHOII JiuTepaType» U «[ICHXO0Morns YTeHns PyCcCKoll IuTe-
parypsi». KoHIjemnuyeit 31ech CTalo OCMBIC/IEHNE AKTYaIbHBIX BOIIPOCOB MeCTa U PO
PYCCKOIT KITACCUKY B YCIOBUAX MAaCCOBOI Ky/IbTYpbl. YIIOp ObUI chenaH Ha TpaHcop-
MAIVI U afaITaluy, KOTOPBIM IIOABEPTraeTCsl KIACCUIeCKIiT TEKCT B MOJIOfEXHOI 1n-
tarenbckoit ayguropun (McCallum, 2016, p. 197). Crosina 3agada He IPOCTO OTMETUTD
PasIMuMs IUTATEIBCKUX CTPATETUII B OTHOIIEHUN COBPEMEHHOro becTcerniepa 1 «Bed-
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HBIX» [IPOV3BeeHNIT. BayKHO OBUIO IT0KA3aTh, YTO T PA3/INYINS ONPEENIOTCS U 3aKO0-
HOMEPHOCTSIMM Ky/IbTYPbI TOTPe6/IeHIIs, ¥ HOBBIMIY KaHPOBO-CTIICBBIMI SIBJIEHVSIMY B
nnteparypHoM VHTepHete (Samutina, 2017, p. 253).

3. brox «KHmxHasA KynbTypa» coiepxan Mofynu mmpokoro («Kynbrypa pycckoir
KHUM») 1 y3Koro («KHiokHast Kymbrypa Bsrckoro kpasi») miana. Copepskanue 61o0ka
CTAJI0 COLIMOKY/IBTYPHBIM (POHOM, OOBEUHSIOMINM BCe MOAY/IM IIPOEKTa. JJOCTVKEeH s
PEerMoHaTIbHOTO KHUTOM3AAHVSI He IIPOCTO ITO03BOJIVIN [TOHSATh COBPEMEHHBIN M3/jaTeb-
CKUII OIIBIT, HO 33/ja/I/ MMITY/IbC OCO3HAHMIO Ky/IbTYPHOI U HAIlMOHAIbHOI UAE€HTIUYHOC-
Ti1. PacimpeHne 3HaHMIT 0 KHITe, KHUTOM3AHUN YITIYOIIIO IIPeCTaB/Ie e O PUIOIOTH-
yeckoM 3HaHMM. POpMaT MacTep-KIacca, KOTOPbIIT IPEIIONaran Co3gaHIe YIacCTHUKAMU
COOCTBEHHOTO KHUTOM3/ATEIbCKOTO IIPOEKTA, IIOMOT CJTyIIATe/ISIM IIOTYIUTh TNMIHOCTHO
3HAYMMBIIT OIIBIT TBOPYECTBA.

CopeprkaTesIbHO CaMOCTOSITE/IbHBIE, MOJY/IV MME/IV SIBHBIE VI TIOTEHIIMa/IbHbIE TeMa-
TUYeCcKue, IpobIeMHbIe I METOAMYECKIE CBSI3Y, UTO MO3BOJISUIO CYLIATE/ISIM CTPOUTD
VHAVBUYAIBHYIO CTPATETUIO 00y IeHNsI.

JanHoe cofepskaHme ToTpeboBaso crenydnieckort GopMel, TaK KaK OT Heé BO MHO-
roMm 3aBuicena 9¢GeKTMBHOCTD Peann3anuy IPoeKTa. BayXHO 6BUIO HAITI ITYTh Y/JOBIET-
BOPEHIS 3aIIPOCa Ha TOCTYIHOCTb 3HAHMIL, BbICKA3aHHOTO PECIIOHAEHTAMI B IIJIOTHOM
AQHKETMPOBAHMIY, YTO OBIIO JOCTUTHYTO B popMaTe opraHmsanyy sauaTuit «Omxpoimuiil
yHusepcumemy». YHUKATbHOCTb (pOpMaTa B TOM, UTO OH IIO3BOJIsIET KOHCTPYMPOBATH
obyJarolee IIPOCTPAHCTBO, KOM(POPTHOE IsI KAXKAOTO. YYaCTHMK IIPOEKTa MOXKET Ca-
MOCTOSITE/IbHO BBIOPATh HMHTEPECYIOLNIT eT0 00Pa30BaTe/IbHBII MOAY/Ib/MOLYIIH, HETIOC-
PEefICTBEHHO NIPUCYTCTBOBATH HA 3aHATHUSX WIN 00YIaThCs TOCPEACTBOM KOMIIBIOTEPHOIT
cpenpl. C 9TOI1 11e/IbI0 OblTa CO3/IaHa IVIOIIAKA [IS e TeIbHOCTU CETEBBIX COOOIIECTB,
pa3paboTaH cailT, KOTOPBIi IT03BOIII CPOPMIPOBATH KOMMYHUKATIBHOE IPOCTPAHCTBO
I/IsL BCeX CTOPOH, NPMHUMAIONINX ydacTre B mpoekTe. «OTKPBITHII YHUBEPCUTET» 1103-
BOJIMJI CYILIECTBEHHO PacHIMPUTD COCTaB ciyluaTeneil «Pycckoii cpenbl». B utore y4ac-
THUKaMU cTaiu 6osee 500 denoBeK, M3 HUX 246 IOCeIlan 3aHATUA OYHO, OCTa/IbHbIE
VICIIO/Ib30Ba/IY BUJICO3AINCH M METOAMYECKYe MaTepHaibl, PaclloIOXKEeHHbIe Ha CaliTe.
Ha caiite momMelanncy aHOHCHI, KOTOPbIe AyOIMPOBANICh B perioHanbHoit mpecce. Co-
JeTaHye 0OPa3oBATENbHBIX U KY/IbTYPHO-IIPOCBETUTEIbCKIX MEPOIIPUATIIL C M3TaHMN-
eM y4eOHO-MeTOIYeCKOlT IUTepaTypsl A7t CBOOOJHOTO pasMelleHns B ceTu VIHTepHeT
II03BOJIMJIO TIPYBJIEYb K 0OPa30BaHMIO BCEX MHTEPECYIOLINXCS IPOOIeMaTUKOI IPOeKTa
HEe3aBJICMMO OT BO3PACTHOI M COLIVIa/IbHO KaTeTOpUIL.

Ha mpemvem smane UcciefOBaHUA B pe3y/IbTaTe BBIXOZIa HA HOBBII YpOBEeHb 0600-
I[eHNIT BBICTPOWIACH CUCTEMA JOKA3aTe/IbCTB U HayYHas apTyMeHTAI[Vs], TI03BOJLIIOIast
CO3JIaTb KOHUenyuio pasBUTHA (IIONOTMYECKOTO 3HAHUA B COLMOKYIBTYPHOI cpefie
peruoHa u onpenenuTb GakTopsl €€ apeKTUBHOCTI B IpOLiecce aHAIN3a Pe3yIbTaTOB
mpoekTa «Pycckas cpenar.

CeropiHs B IPOBUHI[MATBHBIX TOPOfiax obpasoBaTenbHas cpefia popMmpyercs BOK-
PYT 0nopHvIX yHUSepcumermos. BATCKUIT TOCYapCTBEHHBI YHUBEPCUTET KaK ONIOPHBII
BY3 MMeeT ITTyOOKYIO CBSI3b C COLIMOKY/IbTYPHBIM IIPOCTPAHCTBOM PETMOHA 1 OKasbIBaeT
Ha ero pasBUTHE CYILIeCTBEHHOe BiusAHue. «Pycckas cpefia» cTana OfHUM 13 IIPOEKTOB,
OpraHM30BAHHBIX IIPETOfjaBaTe/SIMU YHUBEPCUTETA [/ PErMOHAIBHOTO COOOIIeCTBa,
3aM[HTEPECOBAHHOTO B IIOIYYEeHNN HY>KHBIX [T CAMOPA3BUTISI 3HAHIL.

Bei6op MeropoB, mpuémos, ¢popmara o6LIeHNs CO CaylaTe/siMu 6a3upoBaics Ha
upee co30anus ocoboii obpasosamenvoii cpedwt (Belikova & Temerbekova, 2009, p. 27),
06 beAVHAION el CTyIIIaTeTell, MMEIOIINX Pas/INIHy0 MOTUBALIUIO, pa3HOe 0OpasoBaHIe
U PasHYIO A3bIKOBYI0 6a3y. [ToaToMy crcTeMa 00ydeHNs CTpOMIach Ha OCHOBE JIMYHOC-
THO OPMEHTMPOBAHHOI MOJEN, T03BOJIAIONIel IPUMEHNTb UHAVBULYATbHbIN 1 A1ic-
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(bepeHIMpPOBaHHBII ITOAXOMbL, M PeanTn3oBaIach yepes gopmol u mernoosvl, obIaaroIe
BBICOKOIJ CTENE€HbI0 MHTEPAKTUBHOCTH.

O6cy>xeHne HayYHBIX Mpo6IeM COBPEMEHHOTO (PUIONOTMIECKOr0 3HaHMA TTOTpe-
60Bas0 GOPMBI NPOOIEMHIX TEKUUTI U TeKYULi-OUCKYCCUll, TIe YIACTHUKY MOTTIN TIOfe-
JINTBCA COOCTBEHHBIM BMEHMEM (PIIONIOINYeCKOl Ipo6IeMaTiKy, CcPOpMUPOBATH ap-
TyMEHTVPOBaHHOE OTHOIIEHNE K aKTYa/IbHBIM COLMOKY/IbTYpHBIM Ipoueccam (Huang &
Yeh, 2017, p. 47).

Memo0 mperiutea TIOMOTA CIYLIATE/SIM PasBUBATh PUTOPUIECKIE U S3bIKOBbIE Ha-
BBIKJ Ha OCHOBE )XII3HEHHOTO OIbiTa. MofienupoBaHue CUTyaluii, B KOTOPBIX, IO MHe-
HUIO YYaCTHUKOB, MOTYT OBbITH IIPYMEHEHBI 9TU HABBIKM, Ka)XK/bIil IPOU3BOANII CAMOCTO-
ATENbHO, YTO CIIOCOOCTBOBAIO CO3TAHNIO MTOTOKUTETBHOTO SMOLIMOHANTBLHOTO KIMMaTa
U pasBUTHUIO MOTMBALMY K Ja/lbHENIIEMy y4acTHUIO B ITPOEKTe.

IIpuMeHeHUe Memo006 U NPUEMOB OCMBLCTIEHUS XYO0HECHBEHHO020 MeKCMA TI03BO-
JINJIO Peann30BaTh Ujeal METONUCTOB — ITTybOKOe «MeJJIeHHOe» UTeHNe — U YIPaB/IATD
YTeH)eM KakK IPOLeCCOM ITOPOXKACHMA TMYHOCTHBIX CMBICTIOB (Mosunova, 2018, p. 135).
Bbut 0TMedeH (akT 0co60It aKTUBHOCT CITYIIATENel IPU UCIIONb30BAHNY IIpUEMa TIpe-
PBIBaHNA JEVICTBMSA Ha KyJIbMJMHAIVIY U BBIIBVDKEHUA TUIOTe3-TIPEJBOCXUILEHNIT, TPK
HOCTPOEHUY PA3INYHBIX CI0)KETHO-CMbIC/IOBBIX MOferIell, TpaHCcOpMALUIL TePOEB U CU-
tyanyn. TeM caMbIM oATBepAmIach pyHzaMeHTanbHas uges A. A. Jleontsesa (Leont’ev,
2001) o TOM, 4TO IIOHMMaHMeE TEKCTa eCThb IPOLIeCC IIepPeBOjia CMBIC/IA ITOTO TEKCTa B JIIO-
Oy10 Ipyryio GopMy ero sakperieHys: MOHATHO TO, YTO MOXKeT OBITb MHa4e BbIpake-
Ho. HemopenpHblil MHTepeC CIylaTesell, NX HOTPeOHOCTh BBICKA3aTh CBOE MHEHIE U
CTpeMJIeHNe CO3JlaTh COOCTBEHHOE NPOU3BefieHYe Ha OCHOBE IIPOYNTAHHOTO IIPUBEN K
BBIBOJIY, UTO IIPeO/i0/IeH}e IOBEPXHOCTHOTO OTHOLIEHNA K JINTepaType BO3MOKHO JIMIIb
B pe3y/IbTaTe MCKII0YeHN ITO3ULMI YUTATeIA KaK IOTPeOMUTe sl FOTOBOTO TEKCTa.

B mpoexT «Pycckas cpepja» ycIemHo Obla IIepeHeceHa ufiest Mactmep-Kaacca, 3auMc-
TBOBaHHAas U3 IPAKTYUKY MY3bIKaHTOB 1 XyJ0>KHUKOB, KOTIa KB (ULIMPOBAHHBII Mac-
Tep IEMOHCTPUPYET CBOM YHUKAJIbHBIE TIPUEMBI PAOOTHI IINPOKOMY KPYTY CITyIIaTeIelt.
Merton mMacTep-Kmacca okasancsa 3 GeKTHBHBIM TPV M3yYeHUN COBPEMEHHOTO ITpoIiecca
CO3[aHVsI KHUTY C IOMOIIbI0 KOMIIBIOTEPHBIX IIPOrPaMM ¥ MH(GOPMALMOHHBIX TEXHO-
noruii. CiryliaTeny MoydiI BO3MOXKHOCTD YBUMIETb He IIPOCTO Talbl PabOThl HAf| MC-
XO[IHBIM IIPOJYKTOM, HO IPMHIMIIBI JAHHOTO BUJA [IeATE/IbHOCTY. B pesynbraTe y HMX
POXXfla/ach 11e7I0CTHASA KapTMHA COBPEMEHHOIO KHVKHOTO JIeria.

OpraHuYHbBIM [/ IPOEKTA CTAJI 00pA3068aMebHbLi K8ect — COBPEeMeHHast MHTepaK-
TUBHasA TEXHOJIOTHUA, OCHOBaHHAs Ha CAMOCTOATETbHOM IIOMCKe HOBOTO 3HaHNA B 3aJlaH-
Holt mpo6nemHoit cutyauuu (Tikhomirova et al., 2018, p. 515). [TockonbKy o6pasoBaHme
HOBOTO ITOKOJIeHNMA TpebyeT MCII0/Ib30BaHN TEXHOIOT I IeATe/IbBHOCTHOTO THUIIA, UTPO-
BBIX METOJIOB, I1e1eCO00Pa3HOCTh KBeCTOB OblTa oueBMAHOI. KBecT mpobyxpaer nHTe-
pec K HOBOMY 3HAHUIO, IMYHOCTHYIO TOTPEOHOCTD B €r0 IPMOOPETEeHUN M HalleJieH Ha
pasBuTHe yMeHUIT GOPMYINPOBATh MpO6IeMy, IIAHUPOBATD €€ pellleH1e, KPUTUIECKN
MBIC/IUTD, B3BEIIVBATD aIbTePHATVBHbIE MHEHII.

AHajN3 UTOTOB PUHANLHO20 AHKEMUPOBAHUS TIOKA3AI, YTO OPraHM3aALNs 3aHATUI B
¢dopmate «OTKPBITOrO YHUBEPCUTETa» ABJIAETCA Hanbosiee yoOHO 1A IpecTaBUTeNel
PEeTMOHANIbHON CPeMIbl, Halle/IEHHBIX HAa CaMOpa3BuTHe. 47,9% OTMETWU/IN, YTO CTapaluch
y4acTBOBATb B IPOEKTe OYHO. 86,4% yKasamu, 4TO IMyOMMKAIVA MaTepuaaoB Ha caiTe
II03BO/IN/IA TIO3HAKOMMUTBCA C COfep>KaHMeM MOJyIeil TPy YCIIOBIY HEBO3MOXKHOCTY 04-
HOTO Tocemenns npoekTta. Ha Bompoc, oMOro mu ydacTie B IPOeKTe IOYYBCTBOBATD
cebs1 PYCCKMM, TIOJIOKUTEIBHO OTBETUIN 76,3% PEeCIOH/IEHTOB; CTYAEHThI-MHOCTPAHIIBI
OTMeTIIIN, 4TO GOJIbIIIe Y3HAMN O PYCCKOIl KynbType. YKemaHne mpomo/mKuTh paboTy B
npoekTe BbIpasumn 94%.
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B xope mpoekTa IIpOM30IIIN paclipeHye X KOHKPeTU3aLusa cofepKannus Guiomno-
TMYeCKOTO 3HAHsI B IIPeCTAaB/ICHNN PECIIOH/IEHTOB, BbIPa)KEHHBIE B BEIOOpE TeMaTUdec-
KUX MOJYell M MeTogudeckux ¢popM mpoekTa (puc. 3). YUaCTHUKM B paBHOII CTENIeHN
IIPOABUIN MHTEPEC K COEPIKAHMIO BCEX MOJyIeit: 36,2% cTapanuch MOCemaTh 3aHATUA
VUYL 3HAKOMUTDCS ¢ MaTepyanaMi BceX TpEX 6/10K0B; 41,3% oTHanu mpepnodTeHue Iep-
BOMY 11 BTOpoMy 6710KaM; 32,7% usydamu Matepuain 61oka «KHIDKHasA KynbTypar.

Han6onpiunit MHTEpec BbISBAIM 3aHATHA, OpraHM30BaHHbIE B (pOpMe JIeKLIMII-TC-
Kyccuit, KBecTa, MacTep-knacca. C UX cofiep>kaHueM OYHO MM 3a09HO ITO3HAKOMMU/INCh
BCe YYaCTHMKIM IIpoeKTa. B mpowecce 3anatnit popmupyercs ycToiuuBas IIeHHOCTb 3Ha-
HYS O A3BIKe M pedl, KOMMYHUKATUBHOI KoMIeTeHIuy (puc. 3): 48,1% peclOH/IeHTOB
OTMETWJIM, YTO II0/Ie3HBIMM ObUIV TPEHVMHTIY II0 OPATOPCKOMY MaCTepPCTBY, 3aHATIS, IOC-
BAIIEHHbIE HOPMaM PYCCKOJ peun. 3HaHMsA, TIO/TydeHHble B paMKaX 3aHATHUI, ABIAIOTCA
IJIs1 Y9aCTHMKOB IIPOEKTA OCTPOAKTya/IbHBIMIU 1 MOTYT OBITh IPMMEHEHBI B IIpOLiecce UX
y4e6HOIT U PoeCcCHOHANBHON [esTeIbHOCTI. 3HaUeHMe 9TOro 6/I0Ka /st CAMOPasBI-
TUA OTMETUIN CTY/IeHThI-MHOCTPaHIbL. 38,6% pecriOHIeHTOB IPUBJIEKIN 3aHATHUA, T10C-
BAIEHHbIE aHANN3Y A3bIKa coBpeMeHHbIX CMVI, OHM cTany BaKHBIMU B IJIaHE OLIEHKU
BJIVSHUA COBPEMEHHDIX CPEICTB MAacCOBOI MHPOPMALVM Ha 00IIeCTBeHHOE MHEHIIe, 3a-
CTaBIIN 3a[[yMaThCs O HPABCTBEHHDIX aClIEKTaX 9TOI IIPOOIEMBI.

Y 52% ompoleHHbIX 6OMBIION MHTepeC BBI3BANIO COfiepyKaHMe BTOPOro 610Ka Ipo-
exTa (cM. puc. 3). PecIOHAeHTBI yKa3aly, 4TO CBefjeHN:, MIOTydeHHbIe VIMU, CEPbE3HO
MOB/IMANN Ha UX OTHOILIEHME K PYCCKOM KIacCUMYecKoil MuTepaType, IOMOTIN MO-HO-
BOMY B3IJIIHYTb Ha COJlep>KaHMe «BEYHBIX» M COBPEMEHHBIX IIPOU3BEJCHNUI, OLeHUTD
COOCTBEHHOE YMEHMe YUTAaTh, B HEKOTOPOII CTEIIeHN NTepeCMOTPETh CBOM YMTAaTeIbCKUE
HPUOPUTETHI (TIPUCTPACTUS).

B HuTaTenbcKan
KOomneTeHumA

32,7%
B Opatopckoe
MacTepcTBo

36,2%

Azbik CMW

KHWKHasA KynbTypa
41,3%
Bbibop nepsoro n
BTOpOro 6/10K0B

38,1% 38’6% Bbibop Bcex Tpex

bnokos

Bbibop TpeTbero
6nokKa

Puc. 3. Pazsumue unmepeca x memamuxe npoexma «Pycckas cpeda»

Oco0blit MHTepeC y4aCTHUKM IPOABU/IN K MOAY/I0 « KHIDKHAsA KymbTypa» (cM. puc. 3).
C ero copep>kaHueM B TOI MM MHOI (opMe IMO3HAaKOMMINCH 38,1% pecHoHIEHTOB.
Cryimareny OTMeTIIN, YTO Haj, Ipob/IeMaMy KHIDKHOM KY/IbTYpbl, B TOM 4IUC/Ie 1 pe-
TMOHA/IPHOJ, OHY 3aJyMbIB/IUCh Majo, a MHOTME CUUTAIM UX HeaKTyambHbIMU. O6-
Cy’)XfieHJe 3TUX BOIPOCOB, MacTep-KIacC MO CO3[aHNMI0 COOCTBEHHOI KHUIM ITOMOIIN
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M3MEHUTD 3TO OTHOUIEHNE, a7l BO3MOXKHOCTb TIO3HAKOMMUTBCS C PENepTyapoM peruo-
HaJIbHOV KHUTY, COBPEMEHHBIMM IPOLIECCAMI B POCCUIICKOM M PETMOHAIbHOM KHUTOM3-
HaHyu, copMyUpoBaIy MOHMMaHNe KHIDKHON Ky/IbTYPhI KaK 4acTH MUPOBOTO KYIbTYp-
HOTO IIPOCTPAHCTBA.

3akmroueHne

9¢deKTUBHOCTD KOHIEIIIVIMN, pa3paO0TaHHOI B LIeJIAX ITOIY/IAPU3aliii, IPOJBIDKE-
HIs1 GUIOTIOTMYECKOTO 3HAHNS, 00YC/IOB/IeHa CIeAyoInMU (PaKTOpamiL:

1) copepskaHMe IPOeKTa CO3[aBaIOCh HA OCHOBE IIPENIIOYTEHMII IIpefiCTaBIUTeTIeN
pernoHanbHONM Cpefibl, II03TOMY Y/Ja/IoCh JOCTUYb BBICOKOI MOTMBALMM YYaCTHMKOB K
00pasoBaTeIbHOMY IIPOLIecCy;

2) COOTBETCTBYIOLHE LIe/IAM I 3a/jadaM IIPOEKTa METO/bI 00yUeHsI, II03BOIUBLIINE
KaXX/JOMY YYaCTHMKY PacKpbITb CBOI IMYHOCTHBIN MOTEHIINATT;

3) HawTy4mit popMat OOIIEHNUS CO CIYLIATEIAMI, KOTOPBIN Jall BOSMO>KHOCTb I10-
Jly4aTb 3HaHVA B YIOOHOM JyIA HUX PeXUMe, OpPraHM30BaTh IPOLlecC KOMMYHUKAIIN C
IIPENoJaBaTe/IAMM, OPTAHN3ATOPAMM IIPOEKTA, APYTUMU CITyIIATeIAMMA.

B pesynbTaTe MpOEKT IOYYII HEOOXOAMMBII IIOTEHIVIAN JIA Ja/IbHEIIIero pasBu-
TIS1: 3AMHTEPECOBAHHYIO Ay IUTOPHIO, OTPAOOTAHHYIO METOAMKY OpTaHM3aL MY IOFOOHBIX
MeponpuATuii U obydeHUs, yieOHO-MeToaM4Ieckyo 6asy, MH()OPMALMOHHYO IIOffe-
pxky B CMMU ropopa Kuposa. ITosTromy oH nmeeT nnepcrieKTusbl. KyabTypHO-nipocBeTn-
TebCKUIT IPOeKT «Pycckas cpefia» B MTOTe BBILIEN 32 PAMKY TOIBKO 0Opa3soBaTe/IbHOTO
MEepOIIPUATISL, YTO BBIAE/IET €ro cpefy mofobHbx. CaMmoe I1aBHOE, OH IIOMOT PEIINTh
KOMIUIEKC ITpo6JIeM U 3ajjay IOy IApU3alii U IIPOABVKEHNA LIeHHOCTeI PYCCKOI KY/Ib-
Typbl, 06pas3a pycCKOro Mupa.

KommnekcHoe ¢uionornyeckoe sHaHuUe, ONpefie/isia MHTEpeC K PYcCKOM KyIbType,
SIBJISIETCST OHMM 13 CPeICTB CTAHOBJICHMS HAIMOHAIBHOI MAeHTHIHOCTH. IIpobrema
HaLMOHAJIbHON UIEHTUYHOCTY He HoBa B Hayke (Erikson, 1995; Verkuyten & Yildiz,
2007; Finell & Liebkind, 2010; Reijerse et al., 2012; Chistovskij, 2017). [Tonstue ugeHTnd-
HOCTMU U e€ KpM3lca CTalo IIVPOKO UCIIONb30BAaThCA [JIA aHalIM3a B3aMMOCBA3K OOle-
CTBEHHBIX TpaHCHOPMALUIT 1 CTPATETHUIT TOAAEPIKAHNS «CAMOTOXK/IECTBEHHOCTI» 61a-
rogaps paboram 3. dpukcona (Erikson, 1995), KoTopslit MOJIEPKUBAT AMHAMUYECKUIT
aCIIeKT MIEHTUYHOCTY, €€ BKIIOYEHHOCTD B COLMAIbHbIe U KyNbTypHbIE aCIIeKTbI, B3au-
MOCBS3b C KY/IbTYpPHBIMU IleHHOCTAMU. HaloHanbHas MAeHTUYHOCTD (HalMIOHA/IbHOE
CaMOCO3HaHNe) OIpefie/iAeTcsA KaK OJHA M3 COCTABIAIONINX MIEHTUYHOCTU 4elTOBeKa,
CBA3aHHAA C OIIYIIAeMOI VM NPUHAMITIEXKHOCTBIO K OIPefeIEHHOMY 9THOCY MM HALlUK
(Enikeev, 2010, p. 262). OHa He TOXXIeCTBEHHA MMOHATUAM HAIIVIOHATBHOCTH VI TPaK-
HaHCTBa (XOTS 3TU (HPaKTOPBI OKa3bIBAIOT HA Heé CUIbHOE BIIVISTHIIE) M He SIBJIAETCSA BPOXK-
IIEHHOII 4epToill, a IPONCTEKAeT U3 OCO3HAHNS OOILIHOCTU KY/IbTYPBI, MICTOPUM, 53bIKA
C ompepeN€HHOI IpymIoil mopeil. [IporcXofuT 0TOXIeCTB/IeHNe C HAallMOHAIbHOM 06-
IIHOCTBIO, IpUHATHE € 1eseit n cucTeMbl eHHocTell (DCOM, 2014, p. 27). Paspymenne
HaLMOHAJIbHOI MAEHTUYHOCTH (€€ HeoIpee/IéHHOCTD) TyOUTEeIbHO Y [/L TPYIIIBL, U J1A
JIMYHOCTH, TOCKOJIbKY IIPUBOJUT K KOJUIEKTVBHOI IeMOTUBAIVIM, TACCUBHOCTM, OTYYK-
[eHMIO OT OOILeCTBEHHOII JKM3HY, YTpaTe JONroBpeMeHHoi nepcrnekTubl (Tsukamoto
etal, 2013, p. 515). [To3uTuBHAasE Ba/leHTHOCTb HALMOHAIBHON MAEHTUIHOCTHU CIIOCOOC-
TBYeT YyBCTBY HAl[IOHAJIbHOJ TOPHOCTM U CAMOYBa>KeHMs, IOBBIIIaeT 3¢ deKTUBHOCTD
COLMATIBHOTO B3aMMOJEICTBIUSA U obeciednBaeT MpolBeTaHue rocyaapcrea. [l dero-
BeKa, 0COOEHHO B MOJIOJIOM BO3pacTe, UACHTUPULUMPOBATh ceOs C PYCCKOIL KYIbTYpO
Ba)KHO, IIOCKO/IBKY OTHOIIIEHIIE K Hell AB/IAeTCsE (PaKTOPOM YCIIELTHOTO OBITIS B OBICTPO
MeHsomIelica cpefie. I109TOMy MOXKHO paccMaTpuBaTh ITYTH M CPEACTBA CO3IaHM 0Opa-
3a PyCCKOTO Mupa KakK yC/IOBUS, CIIOCOOCTBYIOLETO MACHTU(UKALNY INTIHOCTH.
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3asABIeHNe 0 BO3MOKHOM KOH(INKTE NHTEPECOB, MPENOCTABIeHNN OTKPBITHIX JJaH-
HBIX ¥ COOTIOleHIYI IPMHIVIIOB HAYYHOIT ¥ yO/IMKAI[VIOHHOI 3TUKH

ABTOopamu coO/TI0€HbI IPUHIUIIBI HAYYHOM ¥ MyOIMKALVOHHON 9TUKY, KOH(INKT
MHTEPECOB OTCYTCTBYET, JAHHbIE aHKETUPOBAHMUA HAXOJATCA B OTKPBITOM JIOCTYIIE.,
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