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Six years ago I moved house. I moved from a large house with four bedrooms and a
large study, to a much smaller but charming cottage where my study measures just two
metres by two metres. I sit at my desk and can touch all four walls! A consequence of the
move was that I had to reduce the number of books in my library. Instead of over 6000
books I now have a few hundred. That was painful because I love books, but it also made
me think very carefully about which books I would keep. The books on my bookcase are
those that I value the most and I wanted to share those titles with you - together with
the reasons why I have chosen them. I won’t bother with the books that I have written
or edited: it is always sensible to keep copies of those so that you can give any spares to
people you want to impress! There are also some biographies of interesting philosophers
and scientists — and some novels.

After experimenting with careers as a mathematician, a physicist and an electronic
engineer, I settled down to be a computer scientist with a particular interest in artificial
intelligence. My first three books are almost the only remnants of that time. The subtitle
of Donald Knuth’s Fundamental Algorithms (1973) is ‘A programmer’s cookbook’ and
that says all you need to know! Dahl, Dijkstra, and Hoare (1972) wrote the best book
I know on structured programming, a technique that can be applied to the design of
learning materials (if you think laterally). And then there is Andrei Ershov’s early book
on Programming the BESM Computer (1959) signed by the author when I met him in
London in 1976.

I have always had an interest in educational innovation and found two books particu-
larly useful. Lewin (1952) provides a theoretical underpinning for change which formed
the basis for my attempts to develop a calculus that would explain innovation in educa-
tion. Geoftrey Moore’s book on Crossing the chasm is far more practical and was written
for managers who really don’t want to be bothered with theory (1999). It goes a long way
to explain why learning technology has failed to achieve its full potential.

And so to learning psychology. Cybernetics might not be an obvious place to start but
Gordon Pask has interesting things to say in his book on Human Learning and Perform-
ance (1975). The writings on Robert Gagné (Richey, 2000) and Lev Vygotsky (Newman
and Holzman, 1993) are enlightening. I am always frustrated by the lack of understanding
in the West of Vygotsky’s work. Everyone refers to his zone of proximal development’
and then misquotes the reference. I am sure that there is scope for an authoritative article
on Vygotsky and his relevance to contemporary education.

For much of my professional life I was a learning technologist and the greater part of
my (now diminished) library is devoted to that area. A seminal work (or rather works)
is the Romiszowski trilogy (Romiszowski, 1981, 1984 and 1984) known affectionately as
DIS, PIS and DAM. (You have to say it in English for the full effect!). An earlier book
by Susan Markle (1969) is one of my favourites. It was written for people developing
frame-based programmed learning (you may have to look that up!) but is still relevant for
developers of e-learning. One of my party tricks when I am talking about e-learning is to

6 Creative Commons by the Authors is licenced under CC-BY
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refer to the book. This sends the students searching for Susan Markle, only to find that it
was published nearly fifty years ago. A possible retirement project is to revise it and bring
it up to date for the current technology. Then there are three weighty tomes (Plomp & Ely,
1996; Dills & Romiszowski, 1997; Stolovich & Keeps, 1999), with a total of 2576 pages (if
you include the indexes) and contributions from everyone working in the field that you
have ever heard of - as well as many that will be unknown to you.

The two final choices (for this editorial at least) relate to my current work as an editor.
The Chicago Manual of Style (2010) contains everything you ever wanted to know about
formatting a scientific article, and Hames (2007) tells an editor everything he or she needs
to know about publishing it! Hames also gives helpful guidance to authors about getting
your work published in the scientific literature.

The careful reader will have seen that few of these books have been recently published
and many of them were written more than twenty years ago. The fundamentals of learn-
ing do not change rapidly and many of the theories that were set out many years ago still
hold true. We neglect them at our peril!

That is my book case: what is in yours?
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[lectp et Hazay s mepeexan. S cMeHMI OOJIBIION JOM C YETBIPbMS CHAIBHIMU U
IPOCTOPHBIM pabo4MM KaOUMHETOM Ha MaJleHbKMIL, HO YIOTHBIN KOTTEK, B KOTOPOM
MOIT KabJHeT 3aHMMAaeT BCEro YeThIpe KBafpaTHbIX MeTpa. Cupst 3a paboumM CTOIOM,
s MOTY JHOTAHYTbCA PyKaMu 10 Bcex cTeH! HensOexKHbIM pe3ynbTaToM TaKoTo Hepeesfia
cTasa Heo6XOAMMOCTb COKPATUTh pasMep Moelt 6ubnmorekn. Bmecro 6 000 KHUT Temepb
Y MeHs BCEro HeCKOJIbKO COTeH. DTOT MpOILjecc COKpallleHNs OblT JOBOIBHO OO/Ne3HeH-
HBIM JyI1 MEHS, IOTOMY 4TO 51 OYEHb JII00JII0 KHNUIY, OHAKO OH TAaK)XKe 3aCTaBUI MeH:A
ITyOOKO 3alyMaThCs Hafl TeM, KaKue KHUTHU CTOUT 0cTaBUThb. Ceifdyac Ha MOell KHIDKHOI
HoJIKe Harbosiee L{eHHbIe [l MEeHsI KHUIM, I MHE XOTE/IOCh Obl IIOJEIUTHCS C BAMI MX
Ha3BaHMAMI, a TAK)Ke IPUYMHAMI, TI0 KOTOPBIM 5 pelI BhIOpaTh ux nmenHo. He 6yny
Hepedyc/IATh KHUTY, KOTOpble A caM HaIlMCal WIM PefaKTUPOBa/L: MX BCerzia MOJIe3HO
MMeTbD TIOJI PYKOIL, YTOOBI APUTD MIOAAM, KOTOPBIX X0oueTcs BredaTanThb! Kpome toro, y
MeH:A UMeIoTcs Ouorpaduu MHTepecHbIX A/1A MeHA GurocodoB 1 yYeHBIX, a TaKXKe He-
CKOJIBKO POMaHOB.

ITocne Toro Kax s nonpo6oBa cebs B 06IacTy MaTeMaTKY, GUSUKY M 3/IeKTPOHHOI
MHXXeHePNH, 51 OCTAHOBWI CBOIT BBIOOP Ha Kapbepe y4eHOro B 00/1acTI ICKYCCTBEHHOTO
MHTe/UIeKTa. TPy MOUX KHUIM — OCKOJIKY TO a11oxu. «DyHIaMeHTa/IbHble a/IrOPUTMbI»
(1973) Honanbpa Kuyra numeror nop3aronoBok «IloBapeHHast KHUTa IIPOrPAMMICTax, YTO
roBOPUT caMmo 3a cebd. [Tanp, Jyoxkcrpa u Xop (1972) Hanmcamy TydIIyo U3 N3BeCTHBIX
MHe KHUT II0 CTPYKTYPHOMY ITPOTPaMMUPOBAHIIO, 3HAHNE KOTOPOTO MOXKHO IIPYMEHNUTh
B pa3paboTKe 06pa3oBaTeIbHbIX MATEPNAJIOB. A elle 51 coxpaHw1 KHury Auapest Epmosa
«IIporpammupoBanne BOCM xommboTepa» (1959), KOTOPYI0 aBTOP MOAINCAT AJIs1 MEHS
IIpy TMYHOM BcTpede B JIonmoHe B 1976 ropy.

MHe Bcerfia 6bUIM MHTEPeCHBI 06pa3oBaTe/IbHbIe MHHOBALINN, U [IBE KHIUTU OCOOEHHO
[0JIe3HBIL B 9TOI obmactn. JleBuH (1952) mpefcTaBi TeopeTdecKyto 6asy M3MeHeHNIT,
KOTOpas Jiera B OCHOBY MOMX IOIBITOK PACcCUUTATh U OOBACHUTb 0OpasoBaTe/lbHbIE
nuHoBauuu. Kunra [xopdpn Mypa «Ilepecekast yiienbe» HAMHOTO 60jee IPAKTUKO-
OpMEHTVMPOBAHHAA: OHa ObITa HAIlVICaHa yIIpaB/IeHIIaM, KOTOPBIX He CMIBHO BOTTHOBAIA
teopust (1999). OHa B feTamsix o6BsICHsET, T0YeMy 00pa3oBaTe/IbHbIE TEXHOIOTUN He
MOTYT pean30BaTh CBOI MOTEHIMAN IO KOHIIA.

Yr0 e KacaeTcs ICUXonorny 06ydeHns, To, BO3SMOXHO, KHUTY 110 KuOepHeTNKe He
Ka>)KyTCsl HOAXO/iAILelt TOUKOIT oTcyeTa, HO ['opyioH ITack mofenuicsa oueHb NHTEPECHBI-
M1 ufiesiMu B cBoeM Tpyzie «ObydeHe rofieit 1 nx pesynbrarsi» (1975). Paborer Pobepra
I'anbe (Richey, 2000) u JIpa Boirorckoro (Newman & Holzman, 1993) mponusaiot cBet
Ha Ba)KHbIe BOIIPOCHL. MeHs 4acTo paccTpanBaeT IIOBEPXHOCTHOE IOHMMaHye paboT Bbl-
rorckoro Ha 3amafe. Bce mumyT mpo 30Hy GMDKaiiIero pasBUTHA U JAIOT HEIPaBU/Ib-
Hble CCBUIKN. §] yBepeH B HeOOXOAMMOCTIL MCC/IE0BAHIS, IIOCBSIEHHOTO MfesiM Boiror-
CKOMY B COBPEMEHHOM 00pa30BaHMIL.

B cBoeit mpodeccnoHanbHOI XXM3HY 5T MHOTO 3aHMMAJICSI TEXHOJIOTMSIMY B ob/mac-
TV 00pa3oBaHIIsl, @ IOTOMY OOJIbILAst YaCTh MOeil 616/IMoTeKN (Terepp B COKpalleHHOM

8 Creative Commons by the Authors is licenced under CC-BY
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o6beMe) IIOCBALIeHa MMeHHO 9ToMy. OfVH 13 BOXXHENIINX ¥ PYHZaMEeHTa/lIbHBIX TPYHOB
- tpuorust Pomikosckoro (Romiszowski, 1981, 1984 and 1984), kotopyto ¢ 1060BbI0
npossam DIS, PIS u DAM (a111 a66peBraTypsl Ay HOMHOTO 3¢ deKkTa JIydlle IPOU3HO-
CUTDb Ha aHI/INIICKOM si3bIKe). PanHss pabora CpiosaH Mapki (1969) sBristercst ofHOI 13
Moux nobumbix. OHa 6bUIa HamucaHa Jyid JIIofel, KOTOpble 3aHUMaIUCh IPOrpaMMU-
POBaHHBIM 00yUeHIeM, OCHOBAHHBIM Ha (peitMOBOM IIpefcTaBIeHNN (BO3MOXKHO, 3Ha-
YeHle 9TOTO TePMMHA CTOUT IIOMCKAThb), KOTOPOe U CeTORHA aKTYalbHO I pa3pabor-
YMKOB 97IEKTPOHHOTO 06pasoBanusi. OTHUM U3 MOUX TPIOKOB [I/IsI BEIEPUHOK SIBJISIETCS
pacckas 006 9Toil KHNUIe, KOTOPBI/I NOATATKMBACT CTYLEeHTOB K MOUCKY MH(opManuu o
Cbplo3an MapiiL. B pesynbraTe OHM 0OHApYXKMBAIOT, YTO JaHHAA KHUTA OblIa OIy6/IMKO-
BaHa MouTy 50 7reT Hasaj. XopoIo ObIIO 6BI ITOC/Ie BBIXOA Ha MEHCUIO TTePeCMOTPETD
TaHHYI0 pabOTy U aKTyaIM3MPOBATh €€ C yIeTOM COBPEeMEeHHBIX TexHonmoruii. Ee B Moeit
KOJUIeKImy uMeeTcs Tpu yBecuctolx ToMa (Plomp & Ely, 1996; Dills & Romiszowski,
1997; Stolovich & Keeps, 1999), o61uuit 06beM KOTOPBIX cOCTaBysieT 2576 crpanut (c
ydeToM anaBUTHOTO yKasaress). B HUX mpepcTaB/ieHbl pabOTHI BCeX, KOTO BbI 3HAaeTe B
TAHHOI 06/TaCTH, a TAK)XKE TeX, O KOM BbI, BO3MO>KHO, HUKOT/IA He CTIbILIAIIIL.

ITocnenHye [Be KHUTY MMEIOT OTHOIIEHNE K MOeil HbIHEIIHell pelakTOPCKOoii pabo-
Te (Ha HUX $, IOXKATYIT, ¥ OCTAHOB/IIO CBOU 3aMeTKH). JTO, BO-IEPBBIX, PYKOBOJCTBO K
crumio Yukaro (2010), comeprkaliee Bce, YTO HYXKHO 3HATD JyIA OPOPM/IEHN HAyYHOTO
TEKCTa, @ BO-BTOPBIX, KHKra XeriMca (2007), B KOTOPOIT pefakTop AenuTcs nHGOpMaI-
eif, HeoOXOMMONI I mybmKanuy Hay4dHoii padorel. Kpome Toro, XeitMc fgaeT pyko-
BOJCTBO, [0/IE3HOE T€M, KTO CTPEeMUTCS K HAyIHBIM ITyOIMKALI VM.

HaBepHoe, BHUMATEIbHBII YNTATENb Y>Ke 3aMeTII, YTO JIVIIb HeMHOIVe M3 9TUX
KHUT OITyO/IMKOBaHBI HETABHO, a OOJIBIIMHCTBO BBIIYIEHO 60Jlee ABAfATI €T Has3afl.
DyHnpaMeHTaNTbHBIE OCHOBBI 00YYeHNUA He MEHAIOTCS ObICTPO, HO3TOMY HEKOTOpbIE Te-
opuu, paspaboTaHHbIe MHOTO JIET Ha3af, A0 CUX IIOp He YTPATUIN CBOEIT aKTyalTbHOCTIL.
Mbi 3ps umu npeHe6peraem!

BoT uTo Ha MOejt KHIDKHOII IToJIKe. A 4TO Ha Baluer?
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Abstract

The knowledge required for teaching can be divided into three groups: knowledge needed for prac-
tice, knowledge used in practice, and knowledge about practice. Knowledge needed for practice is
acquired during academic education. As soon as this process is completed and a person acquires
desired knowledge, he/she proceeds to the next step. The stage titled ‘knowledge used in practice’
promotes professional development of teachers. This process is an integral part of the teacher’s pro-
fession. During this process, it is crucial to constantly acquire subject-specific knowledge, master
skills, develop personal competences, and take part in research activities.

Modern technologies lead to rapid changes in the world in every field. New trends in the develop-
ment of the world require schools to follow them. Education requires reorganization and adaptation
to new changes. Consequently, the role of teachers in the education system is changing. The teacher
remains a role model, setting an example for all pupils.

The social role of teachers is crucial when it comes to the development of the pupil’s individually and
the development of the society as a whole. Parents are the most important role models in the earliest
period of childhood development but teachers and peers are becoming increasingly important in the
later stages of children’s lives.

Pupils’ imitation of the teacher's behaviour is one of the most important forms of learning accord-
ing to the opinion of American psychologist Alberto Bandura. The pupil imitates behavior pat-
terns, social values, attitudes, skills or modifies traditional ways of behavior. Imitative learning has a
great potential, greater than other ways of learning. The emotional connection between a pupil and
teacher is very important in imitative learning.

There are three variations of imitative learning: identification, imitation, and role learning. Identi-
fication is an unconscious mimicking of other people’s behavior patterns. Children usually mimic
parents, teachers, cartoon characters, accept their attitudes and moral norms, and change their be-
havioral patterns. Identification implies the adoption of internal characteristics, system of moral
values, personality traits.

The teacher as a role model influences the formation of social identity and personality of children. It
is well known that pupils are eager to learn only when they like a teacher.

According to G. Tarde, the process of imitation presupposes that certain images are created in the
mind of the imitator on the basis of observation.

In order to examine the role of teachers in shaping pupils’ behavior, we conducted a survey among
elementary school teachers and pupils in Belgrade.

Keywords: knowledge; identification; imitation; role model.
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AHHOTaIUA

3HaHus, HeOOXOFUMBIe [/ 00YYeHNsI, MOXXHO Pasfe/iUTh Ha TPU TPYIIIBL: 3HAHN, HEOOXOVIMbIe
I IPaKTUKY, 3HAHMA, UCIIO/Ib3yeMble Ha IPAKTUKe, 1 3HAHN O IIPAKTIKe. 3HaHMsA, He0OXOMMble
I IPaKTYUKI, IPHOOPETalTCA BO BpeMsI TeOPeTUIeCKOll MOAroToBK. Kak TOMbKO 3TOT mporjecc
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3aBeplleH, U Ye/lI0BeK II0/TyYaeT >Ke/laeMble 3HaHMA, OH IepPeXOIUT K CIe[yIolleMy 3TaIly, KOTOPbIit
Ha3bIBAeTCs «3HAHNA, UCIIO/Ib3yeMble Ha IPaKTUKe». [laHHBII 3Tall CIOCOOCTBYeT IPOheCCIOHAb-
HOMY PasBUTHIO Y4YMTeJell. DTOT IPOLeCC AB/IAETCA HEOThEM/IEMOII YacTbIo podeccuyt yauTes,
BO BpeMs KOTOPOTO KpaiiHe Ba)KHO [TOCTOSIHHO IpKroOperaTh IpeiMeTHble 3HaHUs, podeccro-
HaJIbHbIe HABBIKY, Pa3BUBATh IMYHbIe KOMIIETEHIIMY M IPUHMMATD Y4acTue B MCCIe0BaTeNbCKOM
JIeATEeTbHOCT.

CoBpeMeHHbIe TeXHOIOTUY BeLYT K ObICTPhIM U3MEHEHNUAM BO BCeX 00/IaCTAX SKU3HEeATEIbHOCTI
Ye/loBeKa 110 BceMy Mypy. HoBble TeH[IeHIIMY MIPOBOTO Pa3BUTHUA TPEOYIOT aKTUBHOIO BOBJIEYE-
HIIA IIKOJ B 3TOT Ipoliecc. O6pasoBaTe/IbHAsA CYICTeMa HYXK/JaeTCA B PeOpraHU3aLVIN 1 afJalI Talli K
HOBBIM U3MeHeHUAM. Poib yunTeneil B cucreMe 06pasoBaHyA Takoke MeHAeTcA. [Ipu aToM yunTenb
ocTaeTcs 00pasIoM [/IA IOAPaXKaHNA /I BCeX YIeHUKOB.

ComanbHast po/Ib yYUTeNIell UMeeT pellaoliee 3HaYeHMe, KOTfia pedb uzieT 00 MHAMBUIYaTbHOM
PasBUTHH YYEHNKA U O Pa3BUTHUM 0OIIeCTBa B 1ie/IoM. PofjuTe it 3a/jaloT MOJIe/b [IOBeJeHNs Ha ca-
MBIX PaHHNX 3TalaX pPasBUTHA JleTell. YUMUTeA ¥ CBePCTHUKY UTPaloT Haubosee BaXKHYIO PO/Ib Ha
60J1ee IO3THNUX ITAIAX Pa3BUTYS U CTAHOBJICHUS J€Tell.

OpHOIt 3 caMBIX BaXKHBIX GOPM 06y4eHNA COITTACHO MHEHIIO aMePUKaHCKOTO IIcHxonmora Ambbep-
Ta baHmypsl sABAeTCA NMoApaykaHMe YYEeHNMKAMU [TOBEJIEHNIO yYNUTeNA. YUeHUK MMUTUPYET MOjie-
JIV TIOBEZIEHM A, COLMA/TbHbIE 1eHHOCTH, OTHOIIEHN, HaBBIKN, a TAK)Ke M3MEHAET TPaAVIVIOHHbIe
c110co6bI oBefieHs1. VMuraroHHoe o6ydeHe obmagaeT GOIbIINM HOTEHIINANTOM, GO/IBIINIM, YeM
apyrue crocobsr 0bydenyst. [I/st IMUTAIIOHHOTO OOYYeHNs OYeHb Ba)KHA IMOIIMOHA/IbHAS CBS3b
MEX/Iy YYEHUKOM U yUUTENIEM.

Cy1ecTByeT TPy BapMaHTa MMUTALMOHHOTO 00ydeHus: MeHTH(UKAL, TTOpaXkaHIe 1 POeBoe
obydenne. Vgentudukamysa — 910 GeccosHaTenpbHOe MOApaKaHe 006pasiaM IOBeeHNs JPYIUX
mozieit. JleTn 06bIMHO MMMUTUPYIOT PORUTENIENl, yINTeseli, repoeB MyabT(UIbMOB, TePEHNMAIOT
MOpa/IbHbIe HOPMBI, aJAlITHPYIOT B3IJIAMBI M H3MEHSIOT CBOY MOBefleHuecKne mogen. Vnenrudn-
Kallys HofipasyMeBaeT NPUHATIE BHYTPEHHUX XapaKTePUCTUK, CUCTEMbI MOPA/IbHBIX 1JeHHOCTEI,
JINYHOCTHBIX Ka4eCTB.

KiroueBble cnoBa: sHaHMe, HAeHTI(UKALI, UMATALNSA, PO/IBas MOLEb.

Introduction

Imitative learning is an important means of socialization. This is a form of education
in which learners imitate certain behavior patterns of teachers. There is an emotional con-
nection between a role model teacher and pupils. In the early childhood pupils have the
same connection with parents and close relatives. Connection can be built with teachers,
peers, a famous person, writer or scientist.

Imitative learning is a quick process, as pupils quickly learn new patterns of behavior
or modify their own after observing teachers. This process presupposes that general rules,
attitudes, values, and behavior patterns can be learnt. Role model teachers are often un-
aware that they serve as an example to pupils. Three types of imitative learning found in
literature include:

1. Learning by imitation

2. Learning by identification

3. Role learning.

Imitation mechanism presupposes that pupils acquire different behavior patterns.
Identification is the adoption of values, personality traits, and attitudes.

The main conditions for imitative learning can be summarized as follows:

o There must be a person whose behavior is perceived as exemplary;

o Learners should have relevant skills in order to imitate someone’s behavior;

o Pupils observe and try to remember behavior patterns during the first stage of
imitative learning;

o Pupils should be motivated to learn.

During the early 60’s, Albert Bandura began to talk about a new form of learning.
Bandura, Ross and Ross (1961) have done several experiments on this subject. One of
these studies was conducted in 1961. During this experiment, children observed aggres-
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sive patterns of behavior. The goal of the experiment was to determine how much such
behavior affects the behavior of children. One group of children showed aggressive be-
havior towards a plastic doll, the other group behaved in the opposite way, while partici-
pants of the third group did not change their behavior. The research has shown that adult
behavior affects children. In 1963, this kind of experiment was conducted one more time
in order to determine how aggressive behavior on TV or affects people.

Bandura (1965) explains that new forms of behavior can be adopted by imitating
examples of aggressive behavior. It was proved that aggression on TV can convey and
promote aggressive behavior. The theory of social learning suggests that the intentional
and unintentional demonstration of aggressive behavior patterns reinforce the tendency
for such behavior.

The behavior patterns of other people serve as a model and very powerful tool that
can have an influence on teaching. The teacher as a role model shows certain patterns of
behavior. He/she is usually unaware of effect of these patterns on pupils. Teacher’s behav-
ior is more influential than what is being presented verbally.

Hypotheses

There are good and bad sides in every field. Rapid changes in the world today affect
teaching practices. What kind of a role model can the teacher be in a modern society?

Expectations of teachers and pupils are different. Therefore, it is difficult for them
to understand each other. The idea expressed by one professor can help understand the
relationship between teachers and students:

When I began to teach, I was dreaming to become a leader of a group of pupils
who are eager to learn, explore, and discover. But I was unhappy about my job.
I felt like a slave in the classroom. Pupils were lazy and did not want to study.
They lied, missed classes, and made little effort to study. The worst thing was that
my performance was evaluated in accordance with their exam results (Gordon &
Bruch, 1974).

This quote describes the relationship between the teacher and pupils. If the teacher is
dissatisfied with pupils, his/her work, working conditions, and salary, his/her dissatisfac-
tion negatively influences children and their academic performance. How many people
working in the field of education can agree with this statement?

One of the aims of this paper is to identify the role of teachers in practice and the
importance of teacher’s responsibilities. Every teacher would like to work with pupils who
are eager to learn and have a motivation to learn. However, situation may be different in
practice. Novice teachers usually seem to better understand a new generation of pupils.
Experienced teachers often claim that children changed a lot in the last years (Gordon
& Bruch, 1974). Responsibilities of teachers play an important role in their professional
development. Teachers feel responsible for transferring knowledge to students at the be-
ginning of their career. Novice teachers often experience difficulties in the classroom as
they do not know how much information students need to learn.

The process of acquiring knowledge is important but it is not the only thing that
pupils need to learn at school. Social skills, habits, problem solving abilities, and emo-
tional intelligence are components of personal development. In order to understand the
needs of students, ‘teachers need to take into account socio-economic, ethnic and family
background of students enrolled in extracurricular and out-of-school activities’ (Stecher
& Maschke, 2013). Understanding the needs of students helps resolve many issues in
the classroom. Teachers with negative attitudes towards pupils will not succeed in their
profession. Such teachers will always wonder why pupils are not motivated to learn, not
interested in classes, and do not put much effort into studying.
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Every student has a unique background, so that teachers need to develop relevant
competences which would help them motivate students. The practice has shown that
teachers set assessment criteria in accordance with academic performance of the most
successful pupils. However, it contradicts with the fact that each student is different from
other students. It is important to emphasize that students should be rewarded according
to their abilities. Every student can easily find out what he/she does not know, so that the
goal of the teacher is to motivate pupils.

In addition to transferring knowledge, the teacher influences the formation of the
personality of pupils. According to some studies, the first three years at school are sig-
nificant for the formation of moral behavior of pupils (Dordevic, 1988). The reputation
of teachers influences pupils’ understanding of a role model. The teacher’s personality af-
fects his/her teaching practices, so that it is necessary for teachers to be aware of it. ‘Pupils
learn best by observing and copying the behavior of adults (parents and teachers)’ (p. 38).
The characteristics of the teachers and the forms of his/her behavior not only have a great
influence on pupils but also teach them to accept the fact that learning is a continuous
process. Teachers are perceived as ‘parents’ by the youngest pupils. In the modern society
parents spend less time looking after children. Thus, the role of the teacher is becoming
more important. Undermined parental authority has certainly affected pupils. ‘Serious
difficulties in education and socialization are caused by mass media, television, radio,
commercials’ (Nikandrov, 2007).

The survey, which was conducted among elementary school teachers and pupils,
shows that pupils have an image of an ideal teacher and certain stereotypes about how a
good teacher should behave. Of course, the tips and guidelines provided by participants
are useful. However, if we look from the perspective that every teacher has a unique per-
sonality, it is clear that not all teachers have innate abilities necessary to succeed in their
profession. Does it mean that such teachers should choose a different career? Neverthe-
less, it is very important for pupils to have a role model.

Methodology and findings

In order to understand the role of the teacher in the modern society and analyze the
relationship between the student and teacher, 253 pupils of the 7th and 8th grade of el-
ementary school in Belgrade aged from 13 to 15 and 13 teachers were interviewed. State
schools in Serbia include a number of departments, and each school has a professional
team. This team consists of teachers and psychologists, and their number depends on
the needs and size of the school. The role of a school team is to deal with everyday
problems which pupils, teachers, and parents may have. The team acts as a mediator in
different situations. We should not forget that everyone has a different perspective on
problems, so that the competent teacher needs to create a friendly atmosphere in the
classroom and build harmonious relationship with students, colleagues, and parents.
Besides, teachers need to help students solve problems, better understand studied mate-
rial, and select appropriate teaching methods. The role of a school team in elementary
and secondary schools is remarkable. The surveyed teachers of selected schools act as
mediators in conflict situations. Teachers are oppressed by students, colleagues, and
parents.

13 Serbian elementary school teachers, that took part in the survey, had to answer
three questions: 1. What characteristics do teachers need to possess in order to have a
positive impact on students’ personal development? 2. What are common mistakes of
novice teachers? 3. What advice do you have for teachers?

All responses were descriptive. The respondents were asked to answer questions
anonymously. The most popular responses are shown in Table 1.
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Table 1
Questions | 1. What characteristics | 2. What are common mistakes | 3. What advice do you
do teachers need to of novice teachers? have for teachers?
possess in order to
have a positive impact
on students’ personal
development?
A The teacher should Beginning teachers demand too | Teachers should
N be: courageous, much of pupils. It is difficult follow modern trends
S patient, conscientious, | for them to find effective in education; learn
w responsible, open, teaching methods due to from other people’s
E innovative, creative, lack of experience. They also experience; promote
R empathetic, tolerant, | chose irrelevant patterns of pupils’ development; be
S right-minded, behaviour. They don’t have careful, fair, professional,
accurate, consistent, enough knowledge in the field tolerant; admit their
interesting, of pedagogy, methodology, and | mistakes; respect the
witty, dedicated, psychology. They don’t want pupil’s point of view;
enthusiastic, to ask for help. They think that | be innovative, creative,
flexible, courageous, | they know a lot. They are poorly | optimistic; love children;
intelligent, cautious, motivated, insecure. They try to |love their profession;
tactical take advantage of their positions, | influence pupils” personal
express prejudice against pupils. | development.

The topic of the desirable characteristics of teachers is relevant to all stages of their
development. The surveyed Serbian teachers working in elementary schools had many
recommendations for teachers and their qualities. Many participants expressed similar
ideas. For instance, as one teacher noted: “The teacher must be aware of his role in shaping
the students’ development. He/she should be willing to admit mistakes, be empathetic.
Such behaviour will motivate students to study’.

253 pupils of the 7th and 8th grade of elementary school participated in the survey
which is aimed to identify their perception of an ideal teacher (Appendix A, B, C). The
first question was about whether pupils have a favourite teacher. 78.96% of pupils gave
a positive answer. The number of pupils of the 7 grade who answered ‘yes’ was slightly
higher than the number of pupils from the 8" grade. 20.94% of pupils do not have a favou-
rite teacher. In Serbia pupils of this age have 12 compulsory subjects, 3 optional subjects
and 1 elective subject. The second question was whether there is a correlation between
a favourite teacher and favourite subject. 52.17% of pupils answered that they did not
identify teachers with subjects they teach, while 45.84% of participants highlighted the
link between their favourite teacher and favourite subject. The number of answers given
by the 7% and 8™ grade pupils was approximately the same. Concerning the third ques-
tion, 62.84% of respondents answered affirmatively, 31.22% of pupils answered that they
would not ask the teacher to explain something again, and 5.92% of participants did not
respond to the question. Students of the 7" grade have more negative responses than the
8" grade peers. When asked if you are scared of a professor, 59.28% of pupils answered
that they were not scared, 35.17% of them said they were scared, 3.55% of respondents
did not answer this question. More than a third of pupils stated they were scared of the
teacher. This topic would be explored in further research. When asked if a teacher serves
asarole model, 41.89% of pupils answered affirmatively, 54.94% of respondents answered
negatively and 3.16% of participants did not answer this question. The results of this study
show that Serbian teachers have powerful influence on pupils’ personal development. The
research conducted by Professor Jovan Dordevic (1988) also revealed that the personality
of teachers plays a major role in the formation of pupils’ personality. As for the person-
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ality of the teacher, 74% of the answers were related to such characteristics as sensible,
moral, noble human being, and only 25% of the answers deal with the content knowledge,
methods of teaching and assessment.

Concerning the sixth question, pupils could tick 2 most important qualities of the
teacher. The majority of pupils (41.89%) chose ‘respect’. In a modern society, pupils be-
lieve that teacher need to respect pupils’ individual characteristics, take into account their
opinions, and be empathetic. The next most important feature according to the survey
is unbiased assessment. 36.75% of respondents believe that everyone should be assessed
equally. Pupils expect teachers to behave fairly and apply the same assessment criteria to
every student. The 7" and 8™ grade is the period when the personality of pupils is formed.
It is one of the most important stages of their personal development. The teacher should
serve as a positive role model for pupils.

The third most important characteristic based on answers is teachers’ competenc-
es. 33.20% of pupils selected this answer. Although pupils use modern technologies for
learning, the importance of teachers in pupils’ life cannot be underestimated. The teacher
has many roles in a modern society. He/she is not the only source of knowledge but his
expertise is of a great importance for pupils.

The fourth important feature is patience. 29.24% of the respondents believe that
patience is an essential characteristic of teachers. The number of pupils of the 7th grade
who answered positively was higher than the number of pupils of the 8" grade. The
patience of the teacher contributed to a positive school climate. The patience may also
help resolve the issues in the classroom. 26.87 % of pupils claimed that teachers were
responsible for pupils’ learning. The number of positive answers was equal in both grades.

The sixth feature that drew the attention of 22.13% of pupils was tolerance. Other
teachers’ characteristics can be found in Appendix A, B, C.

Conclusion

Imitative is a form of education in which learners imitate certain behavior patterns of
teachers. Behaviour patterns of other people serve as an example and very powerful tool
for motivation of pupils. Thus, the teacher should be a role model for pupils. He/she has
a strong influence on pupils’ personal development. The results of the research helped to
shed light on the desirable characteristics of teachers from pupils’ perspective. According
to the answers given by pupils, the teacher as a role model should be respectful, experi-
enced, patient, tolerant, and unbiased.

The results show that 78.60% of pupils have a favourite teacher. 45.84% of partici-
pants think that there is a correlation between a favourite teacher and favourite subject.
41.89% of the respondents claim that they perceive a teacher as a role model. Although
modern technologies play an important role in pupils’ life, the teacher’s role cannot be
underestimated or replaced by other learning inputs.
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Abstract

This paper engages with the double meaning of ‘good’ in English. ‘Good’ can refer to the morally
correct choice, and it can also refer to high quality. The question then becomes whether these types
of ‘good-ness’ refer to the same thing in teacher education. Theoretical treatments of moral good-
ness in education highlight morality as a social fact that changes with the times. In contrast, good-
ness as quality is tested and measured through international comparisons which increasingly define
what counts as ‘quality’. In available research accounts of Russian education and Scottish education,
different kinds of ‘good-ness’ emerge, with the risk that they conflict. The conclusion reflects on how
we might and should prepare teachers for different versions of goodness and their contradictions.
Keywords: teacher education, morality, quality, vospitanie, testing.
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AHHOTaIMSA

ITa CTaThsl CTPOMUTCSA HA UIPe CI0B, BOSHMKAIOLIEN 13-32 MHOTO3HAUHOCTM C/IOBA «XOPOIUMi» B
aHIMiicKoM AsbiKe. C O[HON CTOPOHBI «XOPOIINI» O3HAYaeT 4TO-TO MPABUIbHOE C TOYKM 3pEHM
MOpaJIH, C IPYTOJi CTOPOHBI C/IOBO VICIIONb3YeTCs /i 0603HAYeHNs BHICOKOTO KadecTa. BosHmkaer
BOITPOC, MO>XHO /I OIMCBIBATD OJJHO 1 TO XK€ sABJIEHNE Pa3HbIMU BUIAMU «XOpomiecTi». IlepBas qactb
CTaTbJ IIOCBAIIEHA OCMBIC/IEHIIO TEOPYI MOPay B 00pa30OBaHMI U IOYePKMBAET 3HaUCHIe MOPA/IH
KaK COLMAIbHOTO (haKTOpPa, MEHIOI[EroCs C TeUeHIeM BpeMeH. 3aTeM CTaThs oOpamiaercs K MOH:-
TUIO «XOPOLIECTb» B 3HAYEHMM Ka4eCTBA U K TOMY, KaK MeX/[yHapOJHble CPaBHEHNA CKa3bIBAIOTCA
Ha TOM, 4TO CUMTACTCA «KAa4eCTBOM». 3aK/MIOUNTeIbHASA YaCTh CTAThJ NMOCBAIIeHa 0030pYy JOCTYITHO
Hay4HOI IMTEePaTyphl B 0OTACTY POCCUIICKOTO U MIOT/IAHCKOTO 06Pa3oBaHMsA M NIPefCTAB/IACT aHa-
JIN3 TOTO, KaK OT/INYAETCA IOHVMAHNE «XOPOIIECT!» B Pa3HBIX KOHTEKCTaX. BbIBOZIBI OTpakaloT uyjen
TOTO, KaK pasHble MOHATHA «XOPOIIECTH» MOYKHO YUUThIBATD B IIATOTM4ECKOM 06Pa30BaHMIL.
KnroueBble cmoBa: mefjarornyeckoe 06pasoBaHime, MOPaIbHOCTb, Ka4eCTBO, BOCIIMTAHIE, TeCTHPO-
BaHIUe.

Introduction

20

The teleological character of education provides us with one important reason for suggesting
that questions about ‘what works’ - that is questions about the effectiveness of educational
actions - are always secondary to questions of purposes ... in education, values come first.
(Biesta, 2010, p. 500) educational questions are, at least partly, moral questions ... oughtness
or goodness ... the very fact that school people influence students, their acts cannot be
interpreted fully without the use of an ethical rubric. (Apple, 2004, p. 118)
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In English the word ‘good’ has multiple meanings. ‘Good’ can refer to the morally
correct choice, in the sense of what should be done. The opening quotes suggest that this
moral good-ness is central to educational processes. ‘Good’ can also refer to a judgement
of high quality in the sense of ‘good’, ‘better’ and ‘best’. The question for teacher educators
then becomes whether these types of ‘good-ness’ refer to the same thing — do these ‘goods’
address the same goal? This paper will first review theoretical approaches to morality in
education to highlight the ‘good-ness’ of morality as an essential element in schooling,
but also a social fact that changes with the times. The next section considers ‘good-ness’
as quality and how international comparisons now play a pivotal role in deciding what
counts as ‘quality’. The final section explores available research accounts of Russian
education and Scottish education to ask what kinds of ‘goodness’ are invoked, and how
they might cohere or conflict. The conclusion reflects on how teacher educators might
prepare teachers for different versions of goodness and their conflicting agendas.

Moral ‘good-ness’ in pedagogy

With regard to the first sense of moral ‘good-ness’, teaching has always been a highly
moralised profession often associated with religious institutions. Teachers’ private and
professional behaviours are held to higher moral standards than the rest of the population
(Althof & Oser, 1993), because we entrust them with the care of our children. Teachers’
employers use police record checks to ensure that teachers measure up to these higher
moral standards. In addition, education as a social institution has always done moral
work to shape the future citizen into the ‘good’ compliant subject or the ‘good’ active
citizen of more critical approaches.

Durkheim’s (1925/1973) early lectures on morality in education argued that, as
society’s division of labour became more complex and intricate, there was greater
risk of individualisation, and therefore greater need for common moral constraints to
counterbalance individual interests. He argued that the institution of mass schooling was
where a common ‘secular’ morality could be instilled in future citizens. Schools were
thus essential in the social architecture of complex societies because they cultivated ‘the
spirit of discipline ... the moderation of desires and self-mastery’ (Durkheim, 1925/1973,
p. 133).

Durkheim further argued the need to understand morality as a sociological object
of study. He was not interested in a universalised philosophy of ethics and morality, but
rather in the social fact of what morality emerged in particular times. A social fact is ‘any
way of acting, whether fixed or not, capable of exerting over the individual an external
constraint ... general over the whole of a given society whilst having an existence of its
own, independent of its individual manifestations’ (Durkheim, 1982, p. 59). Durkheim
was interested in the social facts and currents of thought ‘moral norms, moral ideals and
moral motives’ (Hall, 1993, p. 18) that exercised coercive force, and how these could
change with the times.

Bernstein, a British sociologist of education, built on Durkheim’s approach to
understand morality as a constant element underpinning educational settings. Bernstein
(2000) distinguished between the instructional and regulative discourses that together
construct pedagogic discourse. The instructional discourse reflects the ‘what’ of the
curriculum - the knowledge or skills offered to the students. The regulative discourse sets
the expectations for ‘how’ students should act, and what ‘conduct, character and manner’
(p. 13) is expected of the student (and teacher) in the pedagogic setting. The underpinning
moral order established by the regulative discourse conveys a model for both teacher and
student, and scripts for how ‘good’ teachers and ‘good’ pupils should interact. In this way,
different pedagogies stem from and enact different moral orders.
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Bernstein then uses the concept of ‘framing’ to describe how tightly controlled or
regulated relations between teacher and student are:

Where the framing is strong, the candidates for labelling will be terms such as
conscientious, attentive, industrious, careful, receptive. Where the framing is
apparently weak, then conditions for candidature for labels will become equally
trying for the acquirer as he or she struggles to be creative, to be interactive, to
attempt to make his or her own mark. (p. 13)

Strong framing characterises stricter, tightly controlled classrooms. Bernstein calls
these conditionsa ‘visible’ pedagogy. Weak framing reflects more constructivist, permissive
or ‘progressive’ settings, conditions which Bernstein terms ‘invisible’ pedagogy. With this
conceptual vocabulary, we can describe how ‘good’ pedagogies — what pedagogy should
look like - can differ over time and place. Pedagogic work in teacher education will equally
involve moralised scripts of how teachers and students should interact, both in what we
say (our instructional discourse), and how we do it (our regulative discourse).

Pedagogic moralities can change over time in response to new waves of theory
and public opinion. For example, constructivism informed by Vygotskian theory has
promoted student-centred learning, group work pedagogies and active knowledge-
construction. This version of ‘good-ness’ demands weaker framing so a ‘good’ teacher
will relinquish control. New social moralities such as the civil rights and feminist
movements have promoted greater recognition of minority groups. This new morality
changed the value, rights and protection given to difference in the classroom, so a ‘good’
teacher should now be mindful of different needs. Contemporary policies of inclusion
and differentiation have institutionalised this new pedagogic morality. Resurgent
neo-conservatives have pushed back against such progressive movements to demand
stronger framing of curriculum and pedagogy, turning ‘back to basics’ and conservative
standards. The ‘good’ teacher under this code will reinstate visible pedagogies, and take
control back.

Such shifts in the moral order keep both teachers and teacher educators on their
toes. Both fields have become increasingly exposed to moral panics and media debates
(Lingard, Rawolle, & Taylor, 2005) about what they ‘should’ be doing. This raises
the question of what conditions we should prepare ‘good’ teachers for. If there is no
universal decontextualized ‘good-ness’ to cultivate in our teacher education students,
should we instead cultivate the capacity to respond to whatever contemporary morality
emerges?

In a different treatment of morality in education, Foucault’s (1977) concepts of
disciplinary society, surveillance and governmentality construct the school as a major
disciplinary institution that instils the social ‘hold over the body’ (p. 177) and internalises
self-regulation in the future citizen. These processes are understood to manage the conduct
of teachers as well as the conduct of students. There are important premises shared between
the approaches of Foucault, Durkheim and Bernstein. However, Foucault’s approach to
discipline highlights the harsher aspect with punishment at its heart, and the pivotal role
of comparative measurement of the individual against the collective norm. He argues
that, in disciplinary institutions, a regime of individualised measurement ‘measures in
quantitative terms and hierarchizes in terms of value the abilities, the level, the “nature”
of individuals. It introduces, through this “value-giving” measure, the constraint of a
conformity that must be achieved’ (p.183, emphasis added).

Such assessment against a statistical norm points to the second meaning of ‘good’
as judgement of quality, and the flourishing practice of international comparisons
through which national education systems are weighed, measured and frequently found
wanting.
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Quality ‘good-ness’ of pedagogy

Good-ness as high quality has come to be associated with the popular idea of ‘best’
practice. This policy logic aims to isolate then reproduce the most effective, ‘best’ pedagogy.
Such logic is celebrated in ‘what works’ research and international benchmarking (Biesta,
2010). The Organisation for Economic Co-operation and Development (OECD) and
similar supra-national organisations now dominate conversations about what makes
high ‘quality’ education.

Tests such as OECD’s Programme for International Student Assessment (PISA) of 15
year olds and IEA’s Trends in international Mathematics and Science Study (TIMSS) offer
authoritative ‘objective’ assessments of how well different education systems perform.
The tests have gradually extended both their reach and their influence over time. To allow
these ideas and measures to travel, their logic chooses to ignore the fact that national
jurisdictions design different curricula, construct different pathways, cultivate different
orthographies, and carry different normative agendas that have emerged from different
histories. Such contextual details are stripped away in the search for universal truth. In
other words, a logic of ‘best’ overlooks how education systems are inherently social facts
- seemingly solid but capable of change according to the times.

‘Best’ practice projects seek certain knowledge with the explanatory power of a DNA
model, as a way to prescribe exact pedagogical treatments that we can then lock in and
‘know’ as professionals. Such bullet proof certainty would make our jobs easier, but the
goal ignores the ontological status of education as a social fact, ‘fixed or not’ (Durkheim,
1982, p. 59), and the moral filters that shape its practices. This search for certainty fails to
acknowledge the normative framing around what counts as evidence and what counts as
success.

The testing imaginary is fuelled by naive confidence that careful empiricism will
reveal the causal mechanism behind ‘good’ systems. This is a science of the social stripped
of social science. In this process, certain values are elevated over others, but presented
as natural, neutral, self-evident and inarguably ‘good’. In this way, desirable economic
values of efficiency and effectiveness are measured to rank incommensurable systems,
identify characteristics of the most effective systems, and monitor systemic improvement
over time. The rankings produced are typically expressed as above or below the ‘OECD’
average. This becomes the collective norm against which the ‘quality’ of systems is judged,
creating Foucault’s coercive ‘constraint of a conformity’. The failure to question these
benchmarks of good-ness creates an orthodoxy that erases differences in context, and
quashes any such challenge.

The Teaching and Learning International Survey (TALIS) is the latest OECD test. It
‘asks teachers and school leaders about working conditions and learning environments at
their schools to help countries face diverse challenges.” The results then highlight areas
in some countries ‘that could benefit from reform™. So what shape should those reforms
take? If reputable ‘objective’ research showed that corporal punishment helped children
learn faster, would we promote this practice for its efficiency in our teacher education
curriculum as ‘what works’? This practice was once common with its own rationale,
but has become morally unthinkable for our times and places. There will be no research
program to find out exactly how much beating, with what kind of stick, at what time
of the day, should be recommended as ‘best’ practice’. The contemporary moral filter

! http://www.oecd.org/education/talis/, accessed 25 April 2018.

* http://oecdeducationtoday.blogspot.co.uk/2014/07/what-did-we-learn-from-talis.html, accessed
25 April 2018.

* More radically Biesta (2010) poses the unpalatable option of removing children from homes that
research indicates will not support educational achievement
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will ultimately rule what can and cannot be considered as professional action, but these
attitudes change. So what good-ness are we reproducing in the name of ‘best’ practice?

The TALIS survey conducted in 2013, and again in 2018. The 2013 summary reports
on survey responses from ‘more than 100,000 teachers and school leaders at lower
secondary level (for students aged 11-16) in 34 countries and economies™. The report of
survey results (OECD, 2014) reveals a strong normative agenda around what constitutes
the problem with teachers, and the necessary solutions. In Table 1, the first column
presents statements from the web summary that carry a judgemental morality in their
wordings, highlighted in bold. In the second column, I paraphrase the moral stance that
underpins such judgements. In the third column, I distil these claims into a tacit theme
that shapes the common sense in the report’s approach.

Table 1. Unpacking underpinning ideology in TALIS Report

Report* Normative truth Tacit theme
1 too many teachers still work in isolation Teachers shouldn’t work in ~ Surveillance
isolation

2 only one third observe their colleagues teach. Teachers should watch each
other teach

3 less than a third (31%) believe that a Underperforming teachers Punitive
consistently underperforming colleague should be dismissed performativity
would be dismissed. and selection

4 We need to attract the best and brightest Teachers are not smart
to join the profession enough

5 they need to take more initiative to work Teachers should be more Profit motive
with colleagues and school leaders, and enterprising

take advantage of every opportunity for
professional development

6 ... but formal appraisals have little impact ~ Performance should be

on career advancement or financial rewarded
recognition, according to most teachers.

*Sourced 13 November 2017 from http://www.oecd.org/newsroom/teachers-love-their-job-
but-feel-undervalued-unsupported-and-unrecognised.htm

The first two statements from the report imply that a mode of peer surveillance
should be mandatory. The third and fourth statements find teachers wanting - too soft
to fire the incompetent and not smart enough in general. These statements naturalise a
punitive performativity and harsher selectivity. The fifth and sixth statements celebrate
ambitious, entrepreneurial and financial motives. These are very basic capitalist values
and presumptions, here reimagined as the individualised neoliberal subject always on the
make.

Where was the moral work done in this survey? Was it in the survey question that
created and assumed these normative expectations? Or was it in the report’s voice that
colours the results as either disappointing or encouraging? I would argue that this report
is not objective research; rather, it is highly invested in a particular paradigm for what
counts as ‘quality’, and ideologically skewed to neoliberal principles. The good-ness that
is enshrined in this survey celebrates the brave new world of edu-preneurs, management
by performativity regimes, and teacher-blaming. If it were a nation’s survey, undertaken
within a particular political moment and mandate, the ideological loading would be less

* http://www.oecd.org/newsroom/teachers-love-their-job-but-feel-undervalued-unsupported-and-
unrecognised.htm, accessed 10 December 2018.
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problematic. However, when a supranational organisation applies this lens to diverse
‘societies and economies’, it is both problematic and presumptuous.

For the good news, the report® claims that ‘teachers who engage in collaborative
learning have higher job satisfaction and confidence in their abilities. Participation in
school decisions also boosts job satisfaction and makes teachers feel more valued in
society’. There is considerable slippage in this statement, conflating association and
causation. In this narrative, it is the individual teacher who themselves accomplishes
the higher job satisfaction. It is their participation that boosts job satisfaction, not the
workplace culture or consultative leadership. The teacher is the maverick individual who
heroically carves their conditions and thus their performance. The system is erased - a
blank canvas on which the individualised teacher writes their own destiny. Erase the
complexity and complications of context, and the teacher becomes an individualised and
standardised unit available for measurement and comparison.

The TALIS findings legitimate the global agenda working towards a version of quality
that accords with the contemporary enthusiasm for new managerialism, performativity
and economic rationalism (Sahlberg, 2011). This agenda is then foisted on a profession
that was never motivated by the profit motive or by business models in the first place.
There is an invisible hand that whittles education into the same managerial stuff as any
other ‘business’ thus making it available for economic analysis. By erasing any contextual
and normative circumstances that condition how teachers might work, this agenda can
press on systems in an abuse of power that becomes a textbook case of responsibilisation:

The logics and technical requirements of audit displace the internal logics of expertise ...
These methods ... create accountability to one set of norms - transparency, observability,
standardization and the like - at the expense of accountability to other sets of norms. ..
These arrangements retain the formal independence of the professional whilst utilizing
new techniques to render their decisions visible and amenable to evaluation. They are
entirely consonant with one key vector of the strategic diagram of advanced liberal styles of
governing: autonomization plus responsibilization. (Rose, 2004, p. 154)

‘What works’ is itself a set of normative prescriptions:

Whilst audits have become key fidelity techniques in new strategies of government, they
generate an expanding spiral of distrust of professional competence, and one that feeds the
demand for more radical measures which will hold experts to account. (Rose, 2004, p.155)
These measures of comparative quality, and the testing regimes they spawn, stem
from an ideology of ‘good practice’ which masquerades as neutral rationality. It is read
and presented as economic common sense. This ideology legitimates an implicit morality
in terms of what systems ‘should’ be doing and naturalises one particular philosophy of
what education ‘should’ be. These moralised frames disguised in benign survey questions
are imposed across vastly different settings, regardless of their particular contextual
settings and social histories. The ideology is not presented for its embedded morality to be
debated, but its measures and norms are used to name and shame systems. This attempt
to reduce all systems to the same measurable variables fabricates an objective science of
the social that lacks the benefits of social science’s nuances.

Putting moral good and quality good together

When these measures of ‘good’ quality come to dictate what counts, schools respond
by recalibrating their priorities and values to protect themselves from the consequences
of poor results. The irony of the audit culture is that the benchmarks and performative

* http://www.oecd.org/newsroom/teachers-love-their-job-but-feel-undervalued-unsupported-and-
unrecognised.htm, paragraph 5, accessed 10 December 2018.
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targets that proliferate around high stakes testing regimes can encourage distorted
strategies and immoral practices that seek to game the numbers to achieve the semblance
of a ‘good’ result. If this kind of testing becomes the game, then the schools or systems will
attempt to play the game.

Lingard and Sellar (2013) report on Australian examples of the ‘perverse systemic
effects’ (p. 634) of intensified testing. They document ‘efforts to massage results in order
to preserve or improve public perception’ (p. 645), ‘triage’ strategies (p. 650) to focus
effort where it will have greater effect on the test outcomes, and ‘catalyst’ effects that push
politicians to be seen to respond to the moral panics: ‘An intensification of audit and
accountability within the system with perverse flow-on effects such as goal displacement,
teaching to the test, and the naturalization of data ...” (p. 652). Cummins and Dickson
(2013) similarly report on the illegality and impact of the common tactic of excluding
students with a disability from testing samples to artificially raise school averages:
‘Participation in tests may not be everyone’s idea of enjoyment, but the right to participate
is denied. The detriment for students with disability is loss of the sense of belonging and
the dignity endorsed in the ... legislation’ (p. 231). In the US, Nichols and Berliner (2007)
highlight ‘the distortion, corruption and collateral damage’ (p. xvi) of high stakes testing
regimes. They cite Campbell’s law: ‘the more any quantitative social indicator is used
for social decision-making, the more subject it will be to corruption pressures and the
more apt it will be to distort and corrupt the social processes is was intended to monitor’
(pp. 26-27). In such ways, the pursuit of quality ‘good-ness’ under these rules encourages
the distortion of moral ‘good-ness’.

To exemplify how the two senses of good-ness can conflict, I now consider two
different settings and systems.

Goodness on display - Russia

Firstly, I look at two published accounts of Russian education - one from an
ethnographic study of Russian primary school classes, and another from an OECD report.
I don’t presume to claim that these are definitive accounts — I am restricted to the English
language literature and understand that there will be much more sophisticated treatment
of these ideas in the Russian literature. Rather, I am interested in how they each invoke
a version of what counts as ‘good-ness’. I reflect on how their different moralities might
inform very different teacher education programmes.

Russia was one of five national education systems investigated and compared in
Robin Alexander’s (2001) epic ethnographic study of primary schooling. This research
was conducted in the mid 1990s. It focused on pedagogy: ‘the practice of teaching and
learning ... and how such practice relates to the context of culture, structure and policy
in which it is embedded’ (p. 3). In other words, the research was designed to be context-
sensitive with attention to ‘how nation, school and classroom are intertwined’ (p.6) and the
limitations of glib policy borrowing. His analysis pays particular attention to the routines
and rituals that characterised classrooms in each nation, despite geographic or material
differences - thus extracting a cultural essence. He understands such resilient practices
as systemic continuities that are maintained despite transformative social change in the
transition to the new millennium.

Alexander (2001) described a highly centralised secular system that reaches across
the vast space of Russia and displays ‘powerful continuities’ (p. 64) despite political
turbulence and change. Alexander traces the long lasting legacy of the core principle
of vospitanie (moral upbringing, character formation) and its cultivation of a common
communist morality in primary education, ‘enshrining a distinctive mix of instruction
and moral training underpinned by a strong collective ethic’ (p. 74) (see also Halstead,
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1994). This design embedded and legitimated a curriculum for moral goodness in the
early years that was enacted in both family and school. According to this account, the
moral socialization of the child was then carefully and explicitly recalibrated in the
transition from the Soviet system under policies of Perestroika and Glasnost, placing
‘considerable emphasis on the kind of citizenship education needed to build the new
civic culture and reshape national identity, with a strong compensatory thrust away
from corporate values towards individual self-realization’ (p. 67). Other authors such
as Sidorovitch (2005) and Bogachenko and Perry (2015) describe parallel adjustments
to moral education in post-Soviet countries. Despite this re-orientation, Alexander
reports that more recent policy still enshrines ‘the traditional Russian emphasis upon
civic responsibility, morality, the partnership of family and school, and the linking of
education and upbringing’ (p. 81).

In his analysis of classroom practice in Russia, Alexander described strongly framed,
‘rule-bound’ routines with strict and explicit expectations for conduct, character and
manner: ‘Much of what we observed in Russia verged on the ritualistic, especially in respect
of procedures such as starting and finishing lessons, arranging desk-tops, answering
questions and participating in self-assessment’ (p. 387). This dominance of visible
pedagogy was a stark contrast to the negotiation and contestation of rules in the weakly
framed US classrooms observed: ‘in a teaching culture that espouses democratic values
routines not only will be negotiated and contested but by definition must be’ (p. 385). By
this description, Russian schooling maintains a very strong agenda on moral ‘good-ness’
that instils values and ideals reinforced in strict classroom practices. However even this
strong tradition has been adjusted according to the times as Durkheim highlighted.

More recently, Russian education has been the subject of a report by the OECD
(Demmou & Worgotter, 2015) in which its ‘good-ness’ in terms of quality was reported to
be problematic: ‘Russia is not performing as well in that respect ... Improving the quality
of education is therefore crucial’ (p. 24). Though performing above the OECD in literacy
standards, and on a par with OECD average in numbers, ‘they lag behind in terms of the
ability to use ICT tools ... to solve the types of problems that arise in their everyday lives
as workers, consumers and citizens’ (p. 24). Despite good results on PIRLS and TIMMs
tests and high rates of tertiary education, Russia’s weaker performance in PISA with its
long tail of low performing students ‘suggests that the current curriculum and methods
of teaching in Russia are not effective in generating the ability to apply knowledge to new
situations, which is needed in a skill based economy’ (p. 26). This seems to be a lot of
meaning to read from aggregated test scores.

Interestingly, the solution to these perceived shortcomings proposed in the report
are ‘strengthening methods such as problem-based learning methods, and individual and
group project work’ (p. 26). In Bernstein’s vocabulary, this amounts to a shift to more
learner-centred, and weakly framed pedagogies — which would radically change the moral
order that has been sustained in Russian schooling. The report also recommends teacher
remuneration tied to performance of individuals or groups, to ‘increase motivation’
(p. 27). This would introduce an alien profit motive and performativity logic into the
profession which has been built on collectivist principles.

By the contrast between the two frames on ‘good-ness’, I am hoping to illustrate their
deep incompatibility, and the problem with such glib solutions. The decontextualized
‘science’ of OECD economic analyses impose their own ideological filters while
discounting and effacing the normative ideologies that have shaped their objects of study.
Teacher education will be caught between the two normative frames. Should it privilege
the moral traditions embedded in the educational institutions or the capitalist common
sense of the economic framing?
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Goodness on display - Scotland

Scotland offers an interesting comparative foil on good-ness. As a nation, Scotland
embraced public education earlier than many other nations, and has since sustained a
moral commitment to poorer communities and lifelong learning as public goods. The
current ‘Curriculum for Excellence’ (Scottish Government, 2004) scopes experiences and
outcomes for a ‘broad general education’ as the right of ‘every child and young person in
Scotland’, with attention to ‘the varied needs of all children and young people’ (p. 1). The
curriculum is premised on a vision of four key capacities: ‘Successful learners; Confident
individuals; Responsible citizens; Effective contributors’ (Education Scotland, 2018).
These principles provide a moral template for the student, the kind of subjectivity to be
nurtured, equivalent but different to the Russian design for vospitanie. These designs for
the future citizen are work for the regulative discourse, shaping conduct, character and
manner, as opposed to the curricular content of the instructional discourse.

The curriculum document is remarkably slim, ‘less detailed and prescriptive’ (Scottish
Government, 2004, p. 1) than many others, evidencing a trust in teacher professionalism
and local contextualised decision-making. The good teacher under this design is the
judicious professional who can interpret and adapt curriculum. This demands a special
kind of teacher education to prepare someone who can do more than follow and fulfil
instructions.

In an ethnographic study, Biesta, Priestley and Robinson (2015) explored how
teachers interpreted the professional freedom offered to them under this curriculum
design. They reported that teachers were more concerned with short-term, instrumental
problem-solving at the operational level, rather than with exercising deeper principals
and beliefs about the purpose of education. They draw implications for teacher education,
and:

... the extent to which contemporary teacher education can be a place where
student teachers are exposed to and have the opportunity to engage with a range of
educational discourses and discursive repertoires ... we wish to suggest that much
teacher education may have become geared towards the instrumental side of the
spectrum - that is, getting the job done - and has been steered away from a more
intellectual engagement with teaching, school and society. (p. 638)

This assessment argues that currently teacher education is not intellectually ambitious
enough. They also draw implications for teachers’ professional development: ‘most
opportunities ... are geared towards getting up to speed with latest policy initiatives’
(p. 638). The goodness implicated in teachers’ professional judgement is thus eroded by
the here-and-now demands.

In terms of good-ness as ‘quality’, the OECD (2015) was commissioned to conduct
a review of the Curriculum for Excellence and its impact on the quality and equity in
Scotland’s school system. The report highlighted a variety of strengths such as ‘levels of
achievement above international averages in science and reading’ (p. 9), upwards trends
in attainment, and improvements in behaviour. It then identified where the data showed
slippage, unevenness or a downwards trend. The report’s recommendations started with
the need to ‘be rigorous about the gaps to be closed and pursued relentlessly “closing the
gap” and “raising the bar” simultaneously’ (OECD, 2015, p. 11). This recommendation
combines the moral good-ness of addressing equity, and the quality good-ness of raising
standards. Other recommendations set out a plan for how this was to be achieved through
the development of strategic plans, metrics, evidence and evaluation strategies — the
familiar managerialist orthodoxy that Salhberg (2007) described as ‘the global education
reform movement’.
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Such management by measurement replaces teachers’ professionalism with heavy
handed monitoring - the classic ‘steering at a distance’ of neoliberalism. Biesta, Priestly
and Robinson (2015) envisaged moral complexity and deliberation. Their approach
stands in stark contrast to the orthodoxy of policy-by-numbers-and-targets in the OECD
recommendations. So this recipe for quality good-ness erodes moral good-ness to impose
a very different moral order of efficiency and effectiveness in terms of what counts in
teachers’ work. Recent government plans to reinstitute national testing would complete
that process.

These contradictory senses of good-ness play out in teacher education, with pre-
service teachers reporting a growing emphasis on literacy and numeracy at the expense of
broader curriculum. We might prepare them to teach the curriculum’s design, but they
may be assessed by another set of criteria as professionals.

Good for the goose, good for the gander?

This paper has argued that schooling has always been, and will continue to be,
a moral project. Durkheim’s early work highlighted how morality was not a universal
given, but rather a social fact, renegotiated over time and place as new social conditions
and ideologies emerge. Russia’s history offers a good example, but similar adjustments
and readjustments will happen in every system in response to social change. Bernstein’s
concepts of the regulative discourse and framing help to understand the moral order in
classrooms that underpins all pedagogy, in terms of how teachers and students should
behave and what goals shape their practice.

The interesting thing about the contemporary moment is the growing appetite for
international testing regimes to measure and improve the ‘quality’ of schooling systems.
Such policy in its search of a context-free recipe for ‘best’ practice, would strip away the
social layers of normative purpose and moral concerns that have tailored school systems
to social histories. The OECD with its authoritative data and economic analyses has
rapidly become the moral arbiter on what counts and what needs to be done. Is it right to
outsource such decisions?

The flaw in the claim to objectivity in such international testing is the failure to
understand the ideological investments, ontological slippage and moral flavour of
their own data science. If we allow this kind of unchallenged moral order to determine
educational futures, we are committing an ontological fallacy. The OECD’s rather flat
version of the universe uses the reductive vocabulary of economic analysis that does not
recognise the moral stance and design that have evolved in particular settings (Biesta,
2009, 2010). Rather the notional ‘good’ of a high performing system is extrapolated for
another system without due attention to different social context. When we buy into the
OECD logic, we are also buying into its tacit morality of market growth at all costs, of
competition not collaboration, and of favouring simple solutions for complex problems.
If we allow education discourse to be reduced to this one voice and its measurable
attributes, we lose the capacity to imagine otherwise. Orthodoxies are not innovative.

So can we have both moral good-ness and quality good-ness in education? Or is it
a case of either one or the other? Teacher educators might argue that we should aim for
both, but we equally need to stay alert to how these ‘good-nesses’ may pull educational
practice in different directions. How do we prepare teachers to work mindfully between
these good-nesses? If we train teachers to adhere to ‘objective’, measurable targets, where
is the capacity to imagine other priorities when the social ground shifts? Does reducing
education to measurable variables treat children immorally? Will future generations look
back on our current testing practices as cruel and morally distorted? As teacher educators,
we are preparing the future profession. We will cultivate and naturalise a professional
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mindset resourced with ‘educational theory [that] seeks to produce practical activity
and what is thought to be worthwhile educational outcomes’ (Ax & Ponte, 2010, p. 32).
Encouraging our students to weigh and balance competing goods becomes an investment
in the future capacity of education systems to respond to social change.
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Abstract

With the growing incidents of terrorism, war, and warlike situations around the globe, academic
achievements, physical and mental well-being of affected children in schools have become a major
concern for the educational stakeholders. This paper discusses three key issues. Firstly, the article
discusses the emerging role of school teachers and leadership in supporting students affected by war
and terrorism in a cross-cultural context. Secondly, it focuses upon similarities between Canadian
and Pakistani classrooms, and the challenges that school teachers and leaders encounter while edu-
cating students affected by war and terrorism. Thirdly, the article proposes the establishment of a
cross-cultural learning community connecting the school leaders and teachers from both countries
through the train-the-trainer model. This paper also contributes to the existing body of literature on
the role of school leadership in teaching multi-cultural classroom.

Keywords: teachers, school principals, multi-cultural classroom; cross-cultural partnership; train-
the-trainer model.
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AHHOTAaIMSA

B cBsA3M ¢ yyanieHeM Cy4aeB TeEPPOPUCTUYECKIUX aTaK M BOEHHBIX JIeMICTBUI 110 BCeMy MUPY, aKa-
TeMIuecKas yCIeBaeMOCTb, pM3MYecKoe U IICHXITYecKoe 3[0POBbe JeTeil, MMEIOIIX TPaBMIUPYIO-
I[UIT OIBIT, CTAHOBATCA IOBOJIOM I CEPbe3HOr0 OeCIIOKOICTBA CPefiyi PasIMYHBIX YIaCTHUKOB
o6pasoBaTesbHOrO Tporjecca. JJaHHast CTaThsi 00palaeTCss MIMEHHO K 9TUM BOIIpocaM. Bo-1epBbix,
B CTaTbe 0OCY)X/IAeTCsl POJIb IIKOMBHBIX yIUTeell 1 YIIPaBIeHIeB B IIpoliecce paboOThI C IeTbMIL,
MOCTPAfIaBIIVIMU B Pe3y/IbTaTe BOMHbI UM Teppopu3Ma. Bo-BTOPBIX, aBTOp OTMeYAeT U aHA/IU3UPY-
€T CXO/ICTBA MEX/Ty KaHaJICKMMM 1 HAKMCTAaHCKMMM IIKO/IAMM, a TAK)Ke OCHOBHBIE CIOXKHOCTH, C KO-
TOPBIMU CTaTKUBAIOTCA YYNUTE/IS BO BPeMst paGOTBI C JeTbMI, TIePEKUBIINMI TePPOPUCTUIECKYIO
YTpO3y U BOCHHBIE IeICTBIU. B-TpeTbux, CTaThs MpeJyIaraeT yCTaHOBUTb KPOCC-KY/IbTypHOE 06pa-
30BaTeNbHOE COOOIIECTBO, KOTOPOE CMOXKET OOBEAVHNTD PYKOBOACTBO LIKOT 11 y4mTeneil obenx
CTpaH B COOTBETCTBII C MOJIe/bIO train-the-trainer. Kpome Toro, aBTOp FOMOMHAET CYIeCTBYIOIYIO
JIUTEPATYPY IO BOIPOCAM HIKOIbHOTO TUEPCTBA B MY/IbTUKY/ILTYPHOM KOHTEKCTE.

KmroueBbie cnoBa: Yuntesns; JIupekropa mkos; MylIbTUKYIbTYpHBIE Kmacchl; Kpocc-KynbTypHble
napTHepcTBa; Mopens train-the-trainer.
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1. Introduction

In the past two decades, mankind has witnessed a series of ruthless events emerging
from war and war like situations. The UNHCR (2016) warns that the global population
of war affected people has grown substantially from 33.9 million in 1997 to 65.6 million
in 2016. This population includes people who are directly or indirectly affected by war,
terrorism, armed conflicts, air strikes, as well as Internally Displaced Persons (IDPs)
remaining at the borders of their native countries.

The unfortunate event of September 11, 2001, was the major incident of terrorism
that killed close to 3,000 innocent people in the United Stated (US) and instigated
the enduring “War on Terror. Crawford (201) argues that the U.S. led global war
on terrorism has produced terrorism, conflicts, wars, and war like situations in many
countries, including Afghanistan, Iraq, Syria, and Pakistan. Since the onset of this War
on Terror, approximately 111,000 people have been killed and more than 116,000 people
have been injured in the war in Afghanistan. The Afghan conflict was one of the largest
human crises in the history until the Syrian crises overtook it and Pakistan was the top
leading country to host Afghan refugees (Borthakur, 2017). It is also reported that more
than 5.1 million people are forced to flee from Syria to seek asylum in neighboring
European and North American countries like Turkey, Lebanon, Jordan, Germany
and Canada. This population of refugees largely include women and children and it is
anticipated that more than half of the world’s refugees are children below 18 years of age
(UNHCR, 2016).

With refugee children settling into hosting countries - either in border-locked
developing countries or developed countries — their education in schools poses challenges
for teachers, principals, educational stakeholders, and policy makers. War and events
of terrorism drastically affect children who are reported to suffer from long-term
psychological trauma and it is likely that people who are once in their lives exposed to
war or terrorism continue to suffer from psychological problems and trauma that may
include high levels of anxiety, grief and loss, hypervigilance, depression and, in the most
severe cases, suicidality and post-traumatic stress disorder (Immigrant Services Society of
British Columbia, 2016).

In school it is at times difficult for teachers to teach students who are exposed to a
lifetime traumatic event of either war or terrorism as the socio-psychological needs of
such students are often unique and different from the needs of their peers (Feuerverger,
2011). Moreover, the affected students find it difficult to socialize in the community, make
friends in schools, communicate with teachers, and achieve academic excellence (Ayoub,
2014). A study conducted at Khyber Pakhtunkhwa, the most terrorism affected province
in Pakistan, reveals that students affected by terrorism feel fear, which eventually leads to
lower student academic achievements (Bilal, Inamullah, & Irshadullah, 2016).

Canada and Pakistan being hosting countries to Syrian and Afghan refugees have
schooling systems based on multiculturalism. In Canada, the dynamics of diversity
have been changing with the inclusion of war-affected children in the schooling system.
Correspondingly, the dynamics of diversity within school community in Pakistan has
been changed with the inclusion of students directly or indirectly affected by war in
Afghanistan or terrorism in Pakistan. In the context of school and teaching, inclusion has
become an integral part of contemporary system of education in developed and developing
countries. Conventionally, inclusive education was seen to focus on children with special
needs. However, this focus has been changed with the onset of United Nation’s vision to
make education system ‘inclusive’ by making ordinary school inclusive:

“Education for All must take account of the needs of the poor and the disadvantaged,
including working children, remote rural dwellers and nomads, ethnic and linguistic
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minorities, children, young people and adults affected by conflict, HIV and AIDS,
hunger and poor health, and those with disabilities or special learning needs.”
(UNESCO, 2000)

Canada and Pakistan have adopted UNESCO’s education policy. Ontario Ministry of
Education launched Ontario’s Equity and Inclusive Education Strategy in 2009, which was
legislated in Bill 13 in 2012 and was revisited in 2014. The policy aims to help educators
across the province to identify and remove discriminatory biases and systemic barriers
related to racism, sexism, homophobia and other forms of discrimination and support
the achievement and well-being of all students (Ontario Ministry of Education, 2009).
Pakistan also adopted these guidelines. According to the Federal Ministry of Education,
it is the states’ responsibility to provide free and compulsory education to all children
aged between 5-16. Pakistan’s education policy aims to provide inclusive and equitable
education of all children and to all levels of education including technical and vocational
training. The policy also emphasis to remove the segregation of students with special
needs in separate schools and promotes gender parity and equality (National Education
Policy, 2017).

The purpose of this study is to identify the educational policies and praxis that make
teaching more inclusive in Canadian and Pakistani multi-cultural classrooms. In the
context of increased incidents of forced migration, this study is important as it provides
recommendations to teachers, school leaders, policy makers and other education
stakeholders to adopt a holistic approach to teaching, making schools more empowering
spaces for students coming from war and conflict-affected countries.

In this paper, I explore the role of Ontarian and Pakistani teachers and school
principals in teaching multi-cultural classroom through bioecological (Bronfenbrenner,
1999) and transformative leadership (Shields, 2010) lenses. I review the literature on
the topic published in the last 10 years and discuss United Nations’ policy guidelines on
inclusion and equity in the context of Ontario and Pakistan. I also examine the prospects
of cross-cultural partnerships as vehicle of knowledge mobilization for school teachers
and principals between developed and developing countries. Although there is an
emerging body of literature discussing the challenges faced by war and terrorism affected
students and their teachers (Bursztyn, & Korn-Bursztyn, 2015; Kovacevic, 2016; Ratkovic
etal., 2017), the role of teachers and school principals in supporting such a population of
students have been under-researched (Stewart, 2012). Besides, there has also been limited
scholarly attention paid to comparative perspectives on teachers and school principals’
leadership between developed and developing worlds, and to opportunities for cross-
cultural learning (Sider, 2014).

2. Theoretical Frameworks

To explore the role of school teachers in supporting students affected by war and
terrorism, I situated this study in Bronfenbrenner’s (1999) bioecological model of child
development and in Shields’ (2010) transformative leadership model. These models
emphasize the importance of building bridges and partnerships between schools and
students’ family, community, and society.

Bronfenbrenner’s (1999) bioecological model describes child development as a set of
complex interactions between multiple stakeholders and environments:

[child development] is a pattern of activities, social roles, and interpersonal relations
experienced by the developing person in a given face-to-face setting with particular
physical, social and symbolic features thatinvite, permit or inhibit engagement in sustained
progressively more complex interaction with, and activity in, the immediate environment.
Examples include such settings as family, school, peer group, and workplace. (p. 39)
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Bronfenbrenner’s bioecological model aims at individuals and their interactions
with community or society. The bioecological model is framed in different layers that
an individual interacts with in his lifetime. These layers include micro, meso, exo,
and macro systems. An individual first interacts with micro system which represents
family, teachers, relatives and peers. The next layer is the exosystem which represent the
interaction of an individual with larger groups like friends of family, social agencies, and
workplaces. The macrosystem represents the community or society having culture and
norms that an individual lives in. In the context of students affected by war and terrorism,
the interaction between a child or student with his microsystem plays a crucial role. The
microsystem is represented as teachers, family, and peers who influence a child morally
and psychologically. Considering this interaction, teachers can build strong relationship
with students and help them to integrate in schools and community successfully. Their
holistic support can help students to thrive academically in the schools as well as to
overcome their social and psychological challenges within community.

The second theoretical framework is Shields (2010) transformative educational
leadership theory which recognizes material realities of the broader social and political
sphere, recognizing that the inequities and struggles experienced in the wider society affect
one’s ability both to perform and to succeed within a classroom. Transformative leaders
act courageously and continuously to ensure more equitable learning environments,
pedagogical practices, and societies for all children:

[Transformative leadership] begins with questions of justice and democracy; it
critiques inequitable practices and offers the promise not only of greater individual
achievement but of a better life lived in common with others. Transformative leadership,
therefore, inextricably links education and educational leadership with the wider social
context within which it is embedded. (p. 11)

In the context of forced migration and multicultural schools, transformative
leadership theory provides a perfect model of leadership for school teachers and
principals as the leadership traits stem out from the ethic of critique, care, and justice.
Bronfenbrenner’s (1999) bioecological model and Shields’ (2010) transformative
leadership model highlight the importance of complex interactions, personal
relationships, justice, and democracy in education. Such holistic approach to education
has the potential to ameliorate many of the challenges that students affected by war and
terrorism experience (Stewart, 2012).

3. Methodology

I conducted a systematic review of the literature and policy about the role of school
leaders in Ontario and Pakistan in the last ten years. The selected articles were written
in the English language and were published in peer-reviewed journals. I searched ERIC
and JSTOR databases using the search terms “inclusive education,” “refugee students”,
“terrorism affected students,” “educational policies,” “teachers,” and “school leaders.” I
also used the Brock University Library’s SuperSearch tool, “a web-scale discovery tool
that allows users to search the contents of multiple library catalogues and databases
simultaneously” (James A. Gibson Library, 2018). Finally, I used bibliographic branching
and referrals from other researchers since the literature available on the topic is limited.
I review United Nations charter of human rights to education and United Nations
Educational Scientific and Cultural Organization’s (UNESCO) documents and reports
relating to various global initiatives through projects like Education for All (EFA),
Millennium Development Goals (MDGs), Sustainable Development Goals (SDG 4),
and post EFA 2015. I also reviewed the inclusive education policies developed by the
Ontario Ministry of Education and Pakistan’s Federal Ministry of Education (MOE). I
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maintained a research journal while writing this paper. The purpose of maintaining this
journal was to develop the themes and findings that were emerging out of the literature
and document review. The abstracts of the articles were reviewed to select articles which
are more relevant to Ontarian and Pakistani teachers’ and principals’ perspectives on
inclusive education. The articles were reviewed to address the following guiding research
question:

1. How to make schools and classrooms inclusive and teaching more cross-cultural?

2. How can teachers become role models, moral and global leaders using holistic
cross-cultural educational leadership skills and strategies?

3. Which new directions in teacher leadership and social inclusion theory, practice,
research and policy must be considered to enhance social inclusion of marginalized
students?

The findings of this review cannot be generalized; however, the findings can be used
to inform educational stakeholders of the existing policies and practices which could be
successfully adopted in other countries experiencing refugee influx and increased student
diversity.

4. Findings and Discussion

With the changing global dynamics, classrooms are becoming more multi-cultural,
demanding for a more holistic approach to teaching. Teachers and school principals can
become role models and moral teachers once they understand the socio-psychological
needs of their students coming from diversified backgrounds. Reflective teaching practices
can really help educator to develop a deeper understanding of their students’ challenges
by questioning their own assumptions, beliefs and values (Bosacki, 2012).

Although diversity in schools and community facilitates newcomers’ integration in
the society, diversity itself has consequences for students (other than academics) which
later in their lives shape their prospects (Ryan, 2016). Accountability however can help to
ensure more inclusive, equitable and high-quality education systems, eventually leading
teachers and school principals to adopt a more holistic teaching approach (Global
Education Monitoring Report, 2017-8). School teachers and principals can develop
such holistic approach by considering Bronfenbrenner’s (1999) bioecological model
and practicing Shields’ (2010) transformative leadership model. Together, these two
theories highlight the importance of complex interactions, personal relationships, justice,
and democracy in education within and across multiple ecological systems, including
classrooms, schools, school boards, provinces, countries, and cross-cultural contexts and
partnerships.

In the recent past, Canada has successfully collaborated with Haiti. Sider (2014)
reports that the project study of Digital Mentoring Project (DMP) reveals that the ten
participants from both countries developed a professional learning community. Using
digital technologies as a tool or medium of communication, the participants shared their
resources and local experiences to ‘develop a greater sense of leadership issues beyond
their own contexts’ (Sider, 2014, p. 75). The outcomes of ‘The Digital Mentoring Project
(DMP)’ between Canada and Haiti suggest that cross-cultural learning improves and
strengthens effective leadership skills of local school leaders (Sider, 2014).

Considering the success of the Canada-Haiti partnership, a cross-cultural
collaboration between Canada and Pakistan could be developed to improve teaching
strategies and pedagogies for students affected by war and terrorism affected. Developing
such a partnership might prove successful because in the recent past, Canada has also
assisted Pakistan’s federal and provincial governments in training their primary and
elementary school teachers and education managers (Government of Canada, 2017).
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The benefits of Canada-Pakistan cross-cultural partnership in education can
be enormous. Such partnership could serve as a learning community for sharing
professional and personal experiences and ideas, offering suggestions and resources
beneficial for all the stakeholders (Sider, 2014). The cross-cultural partnership develops
awareness among people facing likewise situations or challenges. It serves as a platform
for participants to share their local knowledge and personal experiences to generate more
perspectives and expertise in the area. Partners can learn from each other’s experiences,
contexts, challenges, and successes. Moreover, such global partnership can generate more
knowledge and resources for teachers and principals who work with students affected by
war and terrorism across the globe.

Considering the geographical limitation, cost constraint, and scarcity of resources, the
train-the-trainer (TTT) framework of transformative leadership, could effectively work in
Canada and Pakistan. Suhrheinrich (2011), mentions that TTT model trains the trainers
who further train people in their home agency and it works effectively in the context of
schools. The suggested training framework between Ontario, Canada and Pakistan would
focus on developing knowledge exchange and problem-solving strategies for school
principals and teachers educating multi-cultural classroom. The model suggests that the
educational stakeholders from both countries outline the objectives and deliverables of the
pilot project (see figure 1). Once the viability of the project is accomplished, the education
ministries of Canada and Pakistan could nominate prospective school principals for
the training at an approved location. The on-site training will give the participants an
opportunity to develop the rapport with each other that will help them later in their virtual
learning sessions. The onset of training will establish a cross-cultural learning community
for the participants. After the successful completion of training, the participants would go
back to their respective countries and further train other school principals and teachers.
The training will further continue by providing a virtual platform to trained participants
to share their challenges and experiences with each other.

The limitations of cross-cultural partnership could not be overlooked including a lack
of partners’ readiness, lack of prior exposure to practical cross-cultural and collaborative
learning, and limited infrastructure, resources, and commitment. There has been little
attention paid to international and comparative perspectives on school leadership
therefore it might be difficult to determine the and hence the available literature is limited
(Sider, 2014). It will be difficult for both partners to develop and implement strategies that
would work best for both countries’ school cultures. However, a pilot project to evaluate
the viability of this training framework could serve as the starting point using Information
and Computer Technology (ICT) as a medium for communication, collaboration, and
resource exchange.

5. Recommendations

United Nation’s policy guidelines on equity and inclusion are exemplary for schools
and classroom which have a diversified student population and is inspirational to school
teachers and principals. War affected students in Canada and terrorism affected students
in Pakistan encounter similar challenges. Schools should create safe spaces, as students
who are exposed to war hazards and terrorism, represent a particularly vulnerable group
of students in the classroom and later in their lives (Stewart, 2012). It is important for
Ontarian and Pakistani school teachers and principals to adopt transformative leadership
model as its ethics are engraved in liberation, emancipation, democracy, equity, and
justice, which are the fundamental values to welcome war and terrorism affected children
in their schools. As mentioned by Shields (2010), school leaders have complex tasks in the
multicultural classroom for not only encouraging the students to aim for high academic
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Figure 1. Cross-cultural educational partnership through Train the-trainer model
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achievements but also to cultivate a learning environment of equity and inclusion.
Teachers and school principals can build bridges between conflict-affected communities
and other stakeholders in education using the framework of Bronfenbrenner’s bio-
ecological model of learning. (Stewart, 2011)

The subject has a wide scope for the researchers. It would be relevant to implement and
observe various developmental theories in schools to build a holistic educational approach.
There is a great need for more developmentally informed and informative research into
the effectiveness of prevention and recovery strategies for war and terrorism affected
children and adolescents, especially with regard to considerations of development, gender
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and cultural differences, and the nature of the disaster exposure (Bdarnhielm et al., 2017).
Further research is required to fully understand the strategies teachers, policymakers,
conflict-affected families, and the community should use “to ease the transition, empower
students, and inform policy development” (Ratkovic et al., 2017, p. 19).

The vital concern for the school teachers in Ontario, Pakistan and elsewhere is
the academic success of war and terrorism affected students, along with their mental,
physical, and social well-being. Ontarian and Pakistani teachers face similar challenges
in dealing with such students; therefore, sharing local knowledge and developing cross-
cultural pedagogies through the train-the-trainer model could be mutually beneficial for
the teachers and their students. It is critical that countries and educational stakeholders
collectively develop awareness and strategies for best inclusive teaching practices that
cater to the needs of students affected by war and terrorism.

I would recommend cross-cultural partnership as one of the best possible learning
communities that Ontario and Pakistan could develop to train their school teachers and
principals who work with students affected by war and terrorism. In todays’ context,
UNHCR (2016) also advocates for cross-cultural collaborations to share local knowledge
and mobilize resources across the globe:

“The willingness of nations to work together not just for refugees but for the collective
human interest is what’s being tested today, and it’s this spirit of unity that badly needs
to prevail’.
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Abstract

ePortfolios based on the practice in self-assessment, and self-reflection and self-regulation are viewed
as important tools in facilitating and supporting learner-centered environment at higher education.
This study explains how an electronic portfolio system was designed and used as a useful repository
for learning products to help instructors monitor in-service kindergarten teachers’ progress,
provide feedback and develop in-service kindergarten teachers’ self-assessment, and self-reflection
and self-regulation through the presentation of a detailed and ongoing short-term training program
used as a comprehensive measure to determine degree mastery in the Department of Early Child
Development at Wenzhou University in China. The finding shows in-service kindergarten teachers
can be trained to carry out authentic tasks associated with ePortfolios and reveals that instructors
can improve in-service kindergarten teachers’ skills by enhancing their motivation and inspiring
their positive training in the curriculum, such as building up group cohesiveness and having positive
learning experiences.

Keywords: e-portfolio, in-service kindergarten teachers, self-assessment, self-regulation, self-
reflection.
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AHHOTaIUA

e-IToprdoo, ocHOBaHHOE Ha IPUHIINIIAX CAMOOLICHIBAHISA, PedIeKCI 1 CaMOPETY/IALUY, pac-
CMaTpUBAETCA B CTaTbe KaK Ba)KHBIN MHCTPYMEHT Pa3BUTHUA U MOJIEPKKM TMYHOCTHO-OPUEHTHUPO-
BaHHOII 00pa3oBaTeNbHOI CPebl B paMKaX BbICIIeN MIKOJIbL JJaHHOe JMCCIefOBaHNe IOKa3bIBaeT,
KaK 9/7IeKTPOHHas CICTeMa CO3JaHA MOPTQOoINo 6blIa padpaboTaHa 11 UCIIOIb30BaHa KaK YAOOHDII
PemosUTOpuil A XpaHeHUsA 06pa3oBaTe/IbHBIX IPOAYKTOB, IOMOTAIOIX HIPEIOfjaBaTe/IbCKOMY
COCTaBY OTC/IEKUBATH IIPOrpecc OYAYIINX yIuUTesell JOIIKOIbHOTO 00pasoBaHus, IPeIOCTaB/IATh
CBOEBPEMEHHYI0 0OpaTHYIO CBsI3b 1 MOAIEP>KUBATh (GOPMUPOBAHNE UX CIOCOOHOCTH K CaMOOLie-
HUBAHNIO, pe(IeKCUM ¥ CAaMOPETY/IALNY Yepe3 OPraHN3alMI0 KPaTKOBPEMEHHBIX 00pa3oBaTe/b-
HBIX IIPOIPaMM, MICIO/Ib3yeMbIX KaK KOMIUIEKCHAs Mepa OIpefie/leHNs YPOBHA KOMIIETEHTHOCTHU
6ynmymyx yuuteneit (Ha ¢daxynabTeTe paHHEro HETCKOTO PasBUTHUA B YHUBepCHUTETe BaHbWwKOY).
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Co6paHHble JaHHbIE TOKA3bIBAIOT, YTO YYMTE/A JOLIKOIBHOIO 06pPasoBaHMA MOTYT ObITb MOATrO-
TOBJICHBI K TOMY, YTOOBI BBIIIO/IHATD BHE- ayTeHTHYHbIE 3a[jaHN, IPefycMaTpyBaeMble paboToil ¢
e-IToprdonmo. Haim jaHHbIE JeMOHCTPUPYIOT BO3MOXHOCTD IIPEIIOfjaBaTe/Ieil yHuBepCuTeTa CIo-
COOCTBOBATD PA3BUTUIO OYAYIIMX yuTenest myreM GOpMIPOBAHNUA MX MOTUBALIMH 1 TO3UTUBHOTO
OTHOLIEHMS K y4eOHBIM MPOrpaMMaM ¥ KOMaH/HOIT pabore...

Knrouesnie cnosa: e-ITopTdomnno, [OMKONbHbIE IPeIofaBaTe/y, CaMOOLeHUBAHMeE, CAMOPEry/iA-
1y, pedriekcus.

Introduction

Many critics say that current educational infrastructures are incapable of preparing
future scientists and engineers to solve the complex and multidisciplinary problems this
society will face within personalized learning. Students should be trained for curriculum
practice based on the practices of collaboration, self-assessment, self-reflection, and self-
regulation. However, much effort needs to be done in advance before getting the most out
of senjor project design. The most essential task is assessment. Among those assessments
proposed by Prus & Johnson (1994) the use of portfolio is most suitable for longitude as-
sessment. Portfolio were introduced in the field of education as an instructional tool in the
1970s. ePortfolio, by and large, is an all-encompassing term used to refer to an electronic
space for learners to store their work and share with others and instructors. It frequently
includes the use of blog, web-based materials and hypermedia. Specifically, ePortfolio, the
accessible network space to exhibit students’ achievement, can be assessed by themselves,
other students, and teachers. ePortfolio is a growing process by research that is either
in the practice of the engagement within personalized learning, or in the framework of
reflective procedure(Clark & Eynon, 2009; Duncan-Pitt & Sutherland, 2006; Khoo, Maor
& Schibecci, 2011). In fact, ePortfolio has been used to document student work to dem-
onstrate ePortfolio learning (AAHE, 2008).

Unlike paper-based portfolio, ePortfolio allows information to be stored, accessed,
updated, and presented in various electronic formats to record students achievements.
This paper aims to provide this evidence by investigating the effect of ePortfolio archi-
tecture employed knowledge retrieval technology to establish a knowledge supporting
portal, which enables an easy access to previously established project documents and
provides decision support that is used as an alternative assessment method to help teach-
ers assess students, monitor their progress, provide feedback and develop students’ self-
reflecting and project management capability.

Related work

Much has been written about portfolios and ePortfolio in teacher education
(Loughran & Corrigan, 1995; Wright, Stallworth & Ray, 2002; Lorenzo & Ittelson, 2005;
Park & Lim, 2006; Hartmann & Calandra, 2007; Zellers & Mudrey, 2007; Young, 2008;
Imhof & Picard, 2009; Chatham-Carpenter, Seawel & Raschig, 2010; Jones, 2010; Joyes,
Gray & Hartnell-Young, 2010; Meyer, Abrami, Wade, Aslan & Deault, 2010) and relat-
ing to higher education beyond teacher education (Mason, Pegler & Weller, 2004; Chal-
lis, 2008; Bolliger & Shepherd, 2010; Vernazza, Durham, Ellis, Teasdale, Cotterill, Scott,
Thomason, Drummond & Moss, 2011).

ePortfolio, by and large, is an all-encompassing term used to refer to an electronic
space for learners to store their work and share with others and instructors. It frequently
includes the use of blogs, web-based materials and hypermedia. Specifically, ePortfolio,
the accessible network space to exhibit students” achievement, can be assessed by them-
selves, other students, and teachers. Examining content through developing portfolio is
a common use to ensure students accountability from teachers. Several studies reported
that portfolio has distinct advantages. Ashelman & Lenhoff (1994) noted the use of port-
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folio is a kind of tools to assess student learning (see also Ramey & Hay, 2003; Ring &
Fopti, 2003; Stern & Kramer, 1994).

Barron & Sartori (1994) further pointed out that reflective feedback, personalized
development, self-assessment process arising the implementation in ePortfolio provides
students support in learning. (Schatz, 2004; Neill & Mitchell, 1995; Smith & Ylvisaker,
1993; Cohen & Wiener, 1993; Adelman, King & Treacher, 1990). With the increased use
of ePortfolio a comprehensive range of functions has been identified. The key learning
elements to meet such as assessment, presentation, learning, personal development, col-
laboration, and ongoing working documents through ePortfolio. In a word, self-regula-
tion of learning, self-reflection, self-assessment, collaboration and the students’ perform-
ing outcome is illustrated as well as the core of authentic task, contextual feedback, and
student responsibility (Brown, Campione, Webber & McGilly, 1992; Blumenfeld, 1992;
Butler & Winne, 1995; Schon, 1983).

Experimental study

A. Hypotheses and Research Questions

The hypotheses (1, 2) and research questions (Q1, Q2) derived from an examination
of the effects of those In-service kindergarten teachers (henceforth ‘teachers’) in ePortfo-
lio environment as follows:

1. The teachers’ action pedagogy project will show the effect in ePortfolio environ-
ment.

2. The ePortfolio architecture improves teachers’ performance

Q1) What is the effects of those teachers in ePortfolio environment (eg, collaboration
Abilities, self-assessment, self-reflection, and self-regulation)?

Q2) Is the teachers’ action pedagogy project correlated to ePortfolio?

B. Program Description

This study examined the effects on those teachers in ePortfolio environment when
they worked in action pedagogy project of their course: Instruction of Pre-kindergarten
Science Subject at Wenzhou in China. In the preschool curriculum, science activities per-
vade the early childhood curriculum studies, including nature (plants, animals, geology),
cooking (chemistry), weather (wind, rain), and the environment (air, water, recycling), to
name a few. It uses skills such as observing, comparing, predicting, and documenting. The
point of the action pedagogy project is what teachers need to teach children throughout
early childood classrooms to promote children’s development in cognitive, social, emo-
tional, and physical domains. As a consequence, an individual action pedagogy project is
treated and is concerned with the extent to the activities associated with the participating
subject.

C. Participants

This study invited teachers to participate in a short-term training program delivered
by Department of Early Child Development in Wenzhou as participants from May to July
in 2016. Despite considerable diversity in the social, economic, cultural and academic
backgrounds of the participants, they were all involved as long term educators at least
5 years in the various preschools, and their participation played a significant role in this
study as they shared their thoughts and opinions regarding quality preschool education
in China. There was a total of 152 teachers, including 4 males (2.6%) and 149 females
(97.4%).

In addition, those participants in this study had previously enrolled in the 2011 intake
of the BA (Ed) degree program of teacher College in Wenzhou University at Zhejiang,
China. Only one instructor participated in and was responsible for planning, conducting,
and reporting the study.
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D. Instrument

This study is descriptive and relational. The effect size of an experiment is the extent
to which the independent variable affects the dependent variable. A large effect size dem-
onstrates stronger effects of the independent variables. In other words, effect size is a rank
of the strength or magnitude of a reported relationship. Unlike significance tests, these
measures are independent of sample size. Small effect size suggests that the difference is
primarily due to the large sample size in a study. Therefore, the difference might not be
considered practically important or significant.

System architecture

A. System Design

In this study, the concept of portfolios system in the learning process can be sum-
marised as the collection, selection, reflection, projection, and presentation (see Figure
1). The process of knowledge modeling, knowledge storage, and knowledge query in the
knowledge engineering process builds those elements of institutional self-assessment and
legacy archived reports in eportfolio system (see Figure 2).

Portfolio building
process

Knowledge
engineering process

Collection

Selection
Reflection
Projection
Presentation

Knowledge modelling
Knowledge storage
Knowledge query

Figure 1: Portfolios buiding process Figure 2: Knowledge engineering process

In the collection and selection stage, teachers would like to view their history in or-
der to understand their research expertise. Teachers in this study means those whose
training in a college of education has been completed and who have entered into service
as a teacher. In the selection stage, when choosing development tools and platform, the
choices from past projects could certainly help them make better decision. In the reflec-
tion stage, where endless problems are encountered, past experience on solution could
save valuable time. During the process, teachers also put their learning data in a portfolio
folder, thus constructing their own personal learning portfolio. In the presentation stage,
the student portfolio will be made public along with their final product for summative
assessment. Through the teachers portfolio, the grading committee can have an easy un-
derstanding of each participant’s contribution to the project, thus have more authentic
information for assessment.

After the projects are finished and graded, teachers’ portfolios will undergo some
categorizing and indexing process, and then be merged into the program portfolio to pro-
vide help for next generation of teachers. The learning function is presented in the form
of an electronic portfolio system, with learning and managing functions, and serves as a
way to promote interaction between team members and advisors, as well as constructing
teachers’ personal learning record. Learning data, representing valuable personal experi-
ence, stored in portfolio database, are also to be modeled and classified by the knowledge
management system for future reusability.
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Figure 3: System architecture

Portfolio Database

In addition, the portfolio database is analyzed, generating information useful for both
institutional-level assessments as well as providing new students as references. Further-
more, the knowledge support system classifies objects in the portfolio database, stores
user preferences, and provides knowledge in the forms of either fully concluded project
report, or related discussion from portfolio system, according to users’ individual inter-
ests (see Figure 3). Thus, it was proposed that the portfolio learning process which is
composed of in-service kindergarten teachers project design, and portfolio building pro-
cesses; teachers build their own learning portfolio in the process of conducting project
design, collecting learning evidence.

B. System Prototype

This section shows the usage of the portfolio system along with screenshots of these
systems. When using the portfolio system for project designing, teachers can see their
project schedule, with timeline as x-axis and task list as y-axis. They can add new en-
tries for each task, setting goals and due day for each. Instructors can also assign a task
for them, thus generating an expected progress. By the due day, in-service kindergarten
teachers must upload evidence or result to show that they have achieved the goal. These
entries will be marked as evidence presented.

Also, instructors can design or edit a rubric for different tasks for summative assess-
ment purpose. That is, when a grade is given, the rubric data will also be attached so that
the student knows the merit of the grading. While portfolio objects can be graded accord-
ing to rubric, they can also be formatively assessed, and comments from either peers or
instructors are then attached (see Figure 4).
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Figure 4. ePortfolio Content
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C. Access Log

The portal of portfolio system opened to students on May 23, 2016. The access time of
each day from May 23 to June 13 is list below in Figure 5. (Note that the access time means
a single access to ePortfolio home page, thus multiple searches using ePortfolio without
heading back to the home page will be considered as only 1 access.)

The total number of accesses was 945 and the average per day was 41.08. The aver-
age weekday access was 48. In-service kindergarten teachers use the portal most often on
Mondays, then less and less as the week went on. At weekends, the average dropped to 18
per day. The peak value 104 on June 2nd was one day prior to the due date where teach-
ers had to turn in their semester progress report for the project design. In mid-June, the
access rates start to wane, which was reasonable due to semester final exam. Although the
data was collected from only 20 days, we can see that students’ access pattern are reflected
in the access log.
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Figure 5. Access Log From May 23 to June 8,2016

D. Subject Feedback

The survey was undertaken after this project was completed. The research was guided
by the primary research question of: what are the effects on those teachers in ePortfolio
environment? The questionnaire consisted of 19 items within four sections:

(a) Self-regulation Learning (questions 1 to 5)

(b) Self-reflection (questions 6 to 10),

(c) Self-assessment (questions 11 to 15), and

(d) Collaboration (questions 16-19)

Teachers were instructed to provide honest feedback about their experiences through
portfolios. Each question in the survey allowed for five different levels of agreement by
respondents about ePortfolio environment, including: (1) strongly disagree, (2) disagree,
(3) neutral, (4) agree, and, (5) strongly agree. To determine if the sections of the origi-
nal questionnaire were highly related, a correlation analysis was conducted (see table 1).
Responses to the survey remained anonymous and it was not possible to identify partici-
pants. To generate more responses, the instructor made several announcements to the
teachers who received an email reminder from the instructor if they had not completed
the survey.
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Table 1: Correlation matrix

Self-regulation Self-reflection Self-assessment Collaboration
Self-regulation 1.000
Self-reflection 0.531* 1.000
Self-assessment 0.539* 0.880* 1.000
Collaboration 0.393 0.593* 0.553 1.000

Note: * = significant at 0.01 level (2-tailed).

E. Assumption and Limitation

The results presented here should be interpreted within the context of the assump-
tions and limitations of the study. First, the in-service teacher body at Wenzhou is consid-
erably homogeneous. It is assumed that the course materials were presented by the same
instructor. In other words, it is assumed that the course materials serve as the control
variable and are reasonably homogeneous. Teachers’ academic achievements are largely
based on their efforts devoted to understand the course materials. Therefore, it is argued
that teachers’ academic achievements suffice as an indicator to show if ePortfolio con-
stitutes a favorable approach. The results of this study are not applicable to all scenarios
uniformly.

F. Findings

The following tables (see Tables 2, 3, 4 and 5) show the effect sizes for the comparisons
among groups. (Note there are four group based on teachers entrance exam scores. The
maximum score is 100, and scores higher than 90 are in Groupl, scores ranges 75-89 are
Group 2, scores range 60-74 are Group 3, scores lower than 60 fall in Group 4). Statistically,
an effect size helps to determine whether a statistically significant difference is a difference
of practical concern. Cohen’s d is an appropriate measure of the effect size association in
this study. Usually, a Cohen’s d 0f 0.2 to 0.5 indicates a small effect size, a value of 0.5 to 0.8
indicates a moderate effect size, and 0.8 or larger indicates a large effect size.

Effect size can relate to significance, but also can estimate the extent of the relation-
ship between two variables. In brief, the effect size comparison provided evidence of con-
sistent differences among groups in the total survey ratings.

Table 2: Effect size in self-regulation learning

Effect size
Groups Self-reg 1 Self-reg 2 Self-reg 3 Self-reg 4 Self-reg 5
(1,2) 0.0105 0.0773 0.2197* 0.0853 0.1748
(1,3) 0.0364 0.0231 0.4859* 0.2569* 0.0715
(1,4) 0.5854 0.3173* 0.7611* 0.5145% 0.2265*
(2,3) 0.6208 0.0996 0.1946 0.1566 0.2591*
(2,4) 0.0263* 0.3862* 0.4846* 0.4229* 0.4061*
(3,4) 0.7035* 0.2935* 0.3770* 0.3239& 0.1682

Note: * indicates there is a significant difference in effect size.

There were moderate effect size differences between group 2 and group 4, and group
3 and group 4 in Self-pacedl, and there were difference in Self-regulation rubric between
group 2 and group 4 (see Table 2).

There were also differences between group 1 and group 4 for Self-reflection scoring
rubric (range 0.2766 to 0.4402). In addition, there were differences greater than 0.38 for
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differences between group 1 and groups 3 and 4 in Self-ref3 (range 0.3892 to 0.5310) (See

table 3).
Table 3: Effect size in self-reflection learning
Effect size
Groups Self-ref 1 Self-ref 2 Self-ref 3 Self-ref 4 Self-ref 5
(1,2) 0.0307 0.0634 0.2211* 0.1773 0.0903
(1,3) 0.2442* 0.1916 0.3892* 0.1639 0.1259
(1,4) 0.3744* 0.2766* 0.5310* 0.3607* 0.4402*
(2,3) 0.2169* 0.1304 0.1307 0.0242 0.0218
(2,4) 0.3517* 0.2238* 0.2883* 0.1891 0.3426*
(3,4) 0.1610 0.1146 0.1946 0.2290* 0.3839*
Note: * indicates there is a significant difference in effect size.
Table 4: Effect size in self-assessment learning
Effect size
Groups Self-ass 1 Self-ass 2 Self-ass 3 Self-ass 4 Self-ass 5
(1,2) 0.0307 0.0634 0.2211* 0.1773 0.0852
(1,3) 0.2442* 0.1916 0.3892* 0.1639 0.2569*
(1,4) 0.3744* 0.2766* 0.5319* 0.3607* 0.5145*
(2,3) 0.2169* 0.1304 0.1307 0.0242 0.1566
(2,4) 0.3517* 0.2238* 0.2883* 0.1891 0.4229%
(3,4) 0.1610 0.1146 0.1946 0.2290* 0.3230*

Note: * indicates there is a significant difference in effect size.

There also were differences between other lower achieving groups and higher achiev-
ing groups in table 4. The comparison between group 1 and group 4 showed differences
with Self-assessment scoring rubric; the same was true with differences with group 2 and
group 4, and group 3 and group 4. The comparison between group 1 and group 3 showed
differences with Self-ass1 and Self-ass2 (See table 4). These results support the analysis
showing ranking was related to In-service kindergarten teachers’ action pedagogy project

with the ePortfolio of this study.
Table 5: Effect size in Collaboration

Effect size
Groups Collaboration 1 Collaboration 2 Collaboration 3 Collaboration 4
(1,2) 0.1748 0.0903 0.2211* 0.1773
(1,3) 0.0715 0.1259 0.3892* 0.1639
(1,4) 0.2265* 0.4402* 0.5310* 0.3607*
(2,3) 0.2591* 0.0218 0.1307 0.0242
(2,4) 0.4061* 0.3426* 0.2883* 0.1891
(3,4) 0.1682 0.3839% 0.1946 0.2290*

Note: * indicates there is a significant difference in effect size.

Discussion and conclusion

The evidence in this study has provided empirical support for an ePortfolio environ-
ment for self-assessment, self-reflection, and self-regulation learning in this course: In-
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struction of Pre-kindergarten Science Subject learning preference. The first two hypotheses
served as a treatment check to show that teachers can be trained to carry out authentic
tasks associated with ePortfolio.

The training for the components of ePortfolio-collaboration, self-assessment, self-
reflection, and self-regulation-was extremely successful when performing action peda-
gogy projects in an electronic portfolio environment. The electronic portfolio architec-
ture created in combination with the process such as knowledge modeling, knowledge
storage, and knowledge query composed in knowledge engineering process allowed those
elements of institutional self-assessment and legacy archived reports in the ePortfolio
system. This prepared them for ePortfolio for those teachers’ action pedagogy project
designing and to offer a place for teachers to store their work. With project portfolio
scheduler interface, it enables teachers’ learning processes to be viewed transparently and
longitudinally, fostering teachers’ collaboration, self-assessment, self-reflection, and their
ability in self-regulation and action pedagogy project management. The results presented
with hypotheses 1 and 2 therefore support the reported findings of the importance of
adequate time and authentic problems when teaching teachers in short-term training.

Q1 required examination of the effect for ePortfolio. In this context, collaboration,
self-assessment, self-reflection, and self-regulation (interest and frustration), workload
(self-regulation demand), and knowledge were of interest. It was confirmed that a moder-
ate effect size or a large effect size was related to variables through ePortfolio. The results
showed that ePortfolio architecture is mainly related to collaboration, self-assessment,
self-reflection, and self-regulation, and the course (Instruction of Pre-kindergarten Science
Subject) as well as portfolio.

Therefore, we conclude that ePortfolio provided a place for recording assessment,
self-regulation, reflections and developing a level of deep reflective practice, and the de-
velopment of reflective practice for in-service-teachers was identified earlier as a key com-
ponent of ePortfolio drawing on those studies(Loughran (2002); Yafte, 2010; Housego &
Parker, 2009; McLoughlin & Lee, 2010; Van Dinther, Dochy & Segers, 2011).

Another question was related to ePortfolio and the teachers” pedagogy project. The
results showed higher performance achievement individuals obtained higher ratings on
selected items of collaboration, self-assessment, self-reflection and self-regulation, yet
appeared insufficiently motivated to complete the required tasks. Help from instructors
to recognize the benefit of ePortfolio are very critical. Zimmerman (1989) claimed that
self-regulated learners who have the characteristic of metacognition, reflection, and self-
assessment in learning achieve academic success more easily. Further, Minnaert & Jans-
sen (1999) considered self-regulation as a key rubric of academic performance. ePortfolio
consisting of self-reflection and self-assessment promotes students in their development
and assessment.

In summary, this finding shows that instructors can improve teachers’ skills by en-
hancing their motivation and inspiring their positive training in the curriculum, such
as building up group cohesiveness and having positive learning experiences. The more
positive the individuals’ attitudes, the more they see themselves as being intrinsically mo-
tivated, and this can further increase their perseverance in pursuit of goals, joint efficacy,
desire for success and joy of learning. Especially, since kindergarten in China is not what
it used to be: there is more of it! In 2010, only about 56 percent of children attended
full-day kindergarten. In 2015, the ruling Communist Party of China (CPC) adopted the
blueprint for the 13th Five-Year Plan (13th FYP) for 2016-2020, the figure of enrollment
rate in kindergarten is up 85 percent by 2020.

Also, it is apparent from the analysis of teachers’ portfolios is a simultaneously chal-
lenging and exciting experience. ePortfolio is interoperable from in-service teaching at
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Wenzhou with an increasing sense of collaboration, self-assessment , self-reflection, and
self-regulation in terms of goal setting. However, the functional use of ePortfolio within
teachers training, at the time of the research, indicates that this is somewhat limited.

It may be that most universities in China are still developing embedded ePortfolio,
linked to professional development and learning. As teachers become more competent
and confident with using new technologies, ePortfolio may find a natural role for teach-
ers. The findings from this research would suggest that an ePortfolio as a space for de-
veloping professional self-regulation through community needs to be embraced within
higher education pedagogy and shared with pre-service teachers.

We conclud that teachers highly value the experience they gain through teaching, and
they frequently ask for more practical training during their studies. Assessment could also
be completed through ePortfolio by providing feedback in an informal and relaxed atmo-
sphere, self-reflection and assessment driven valuable tools both for teachers to improve
their practices, and for instructors to point out and fill possible gaps in higher education.
ePortfolio can also provide qualitative information on teaching and learning in real edu-
cational settings, emphasizing the special needs of newly qualified teachers.
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AHHOTAIUSA

CraTbsi pacKpbIBaeT Cofiep)KaHye MOHATHA «AuddepeHINPOBaHHbIN TOAX0/» B IIPUMEHEHNN K
IIPETIolaBaHMI0 PYCCKOTO sI3bIKA KaK MHOCTpaHHOTO. Ha mpumepe ombiTa opraHusanmy yaeGHOTo
Ipoljecca B TPYIIIe YJAIMXCA M3 apabCKMX CTpaH aBTOP pacCMaTpuBaeT pasiuMIHble BUABI Jyd-
depentmaryy B 06ydeHNN PYCCKOMY s3BIKY Kak HepogHOMy. OT/ielbHOe BHUMAHIE ye/seTcs
JIMHTBOKY/BTYpHOI nuddepenumarym, auddepeHnmanun mo ypoBHIO MOATOTOBKY CTYEHTOB I
nuddepeHIMAIN TT0 MHTEPecaM M CKIIOHHOCTAM YYaIUXCA. B cTaThe IpefiaraloTcs pasmmdHbie
BapMAHTBI PelIeH s IPO6/IeM, CBSA3aHHBIX C peanusaryeil fudpepeHIPOBaHHOTO TIOAX0/A B Ipe-
TIOfJaBaHMMU PYCCKOTO A3BIKA MHOCTPAHIAM, IPUBOJATCA IPAKTIIECKIe PeKOMEHAINN TI0 OIITH-
Mm3anuy yae6Horo mporecca myreM fuddepeHnnayn yIammxcs.

KiroueBble cmoBa: nuddepeHnnpoBaHHbLil T0AX0f, AuddepeHInaniis, MeTOfKa IPeIofaBaHs]
PYCCKOTO sI3bIKa KaK THOCTPAHHOTO, PYCCKUIT SI3bIK B apAbOSsI3bIYHON ayMTOPIH, TNHIBOKY/IBTYP-
Hast auddepeniyanys, GopMa opraHusanuy y4eOHBIX 3aHATHIL, KOMIIETEHTHOCTHBIN IOLXOf B
oby4enny, guddepeHINANA 10 POJHOMY A3BIKY, MHTepbepeHLy, fuddepeHInaI 10 UHAN-
BUJIya/IbHBIM OCOOEHHOCTSIM.

A differentiated approach for teaching Russian language
to foreign students: the example of Arabic-speaking students
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Abstract

The article discusses a ‘differentiated approach’ concept for teaching Russian as a foreign language
to a group of students from Arab countries. Special attention is paid to linguistic and cultural dif-
ferentiation, differentiation in the level of training students and differentiation in the interests and
tendencies of students. It offers various solutions for problems related to the implementation of
a differentiated approach in teaching Russian, and practical recommendations for optimizing the
educational process.

Keywords: differentiated approach, differentiation, Russian as a foreign language, Arabic-speaking
learners, linguo-cultural differentiation, competence-based approach to learning, differentiation by
mother tongue, interference, differentiation by individual characteristics.

BBenmenue

O6yueHe THOCTPAHHOMY SI3BIKY — C/IOXKHBIII I MHOTOTPAHHBII IPOLECC, 0COOEHHO
eC/u pedb UJET O sA3bIKe, JaTeKOM OT POJHOTO sA3bIKA YIAIMXCA, @ 3HAYUT, CIIOCOOHOM
BBI3bIBATh 3HAYNUTE/IbHBIE CIOKHOCTY. COBpeMeHHOe MeHsoIIeecs: 001eCTBO IIpebsiB-
7s1eT Bee 60s1ee BEICOKIE TPeOOBaHI K IIPENIOfjaBaTe/Iio MIHOCTPAHHOTO sA3biKa. O6yueHue
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JKe SI3BIKY Ha MEeX/YHAPOJHOM YPOBHe (HampuMep, peroaBanue s3bIKa, POXHOTO IS
IpernofiaBaTesisl, MHOCTPAHHBIM YYAIMMCs) IPeACTaB/LIeT elfe OOIBIIYI0 CIOXHOCTD U
OTBETCTBEHHOCTD ¥ TPeOyeT NpyMeHeH Vsl Harbosiee COBEPIIEHHBIX, aKTyaIbHBIX U 9¢-
(eKTMBHBIX TOAXOM0B I METOAOB. B HacTosIIelt cTaThe paccMaTpuBaeTcsi onbIT Andde-
PEHIIMPOBAHHOTO HPENOABAHISI PYCCKOTO sI3bIKA KaK IHOCTPAHHOTO TPYIIIIE YYaIIXCs
u3 cTpaH apabckoro mupa: Mpaxa, Mapokko, Moppanny, Erunra u gpyrux.

Msyuennocmo duggepernyuposaniozo nooxooa npu 006yueHun pyccKkomy s3oixy.

I[IperofaBaHMIoO PYCCKOTO SI3bIKA B MHOS3BIYHON ayJUTOPUM MOCBAIIEHBI MHOTIE
MoHOTrpaduu, HayIHbIe CTAThH, yIeOHbIe MOCOOMsL. B moc/IeHee BpeMst 3HAUNTe/IbHAS
UX 4YacTb MOCBsAIIEHA IPUMEHeHUI0 NH(OPMAIMOHHBIX TEXHONOIMII Ha YPOKax U B ca-
MOCTOATeNIbHOI pabote cryfeHToB. TakoBel paboTsl C. C. Xpomosa, H. A. T'ynaeBoit u
np. (Khromov, Gulyaeva, 2015), E. B. JKzanosoit, O. B. Xapuronosoit, C. C. Xpomosa
(Zhdanova, Kharitonova, Khromov, 2012), I. H. ITamkosoit (Pashkova, 2010), A. A. Ata-
6exoBoii (Atabekova, 2008), V1. B. Bumypsunoit (Bimurzina, 2013) u gp. Hexortopsie my6-
JIMKALMY N3YYaI0T APYTIe ACIEeKTHI IPEIOAABAHNS PYCCKOTO s3bIKA KaK MHOCTPAHHOTO,
HanpuMep: TectupoBanue (Balikhina, 2009), nmpumeHeHMe XyZO)KECTBEHHBIX TEKCTOB
Ha ypoke (Bimurzina, 2013), KoMIeTeHTHOCTHBIIT IOXOX B 06y4yeHun (Bobkova, 2010),
onucanue nexcuku (Burdenyuk, Grigorevsky, 1978) u 1.55. Cpenn y4e6HbBIX 1 METOgMYEC-
KIX IOCOOMIT IO METOAMKE MPErOiaBaHIsI PYCCKOTO sI3bIKa B Ka4eCTBE MHOCTPAHHOTO
BoigensaoTcs paborst A. H. Ilyknua (Shchukin, 2003), E. U. ITaccosa u H. E. Kysosrne-
Boit (Passov, Kuzovleva, 2010), C. V. JTebennruckoro n JI. @. T'epbux (Lebedinskii, Gerbik,
2011), T. M. Bansixunoit (Balykhina, 2007) u gp. 3HaunTenbHast 4acTb paboT pacCMaTpu-
BAeT I TAKOJI IICMXOJIOTO-I1eaTOTNYEeCKIIT ACIIEKT [IPEIIOAABAHIS IHOCTPAHHBIX SI3BIKOB,
Kak A depeHINPOBAHHDIN MOAXOM. 3/ieChb MOXKHO oTMeTuTh paborel C. B. Tapumra
(Gavrish, 2016), A. V. Apaniosa (Arapov, Abbas, 2009) u fip.

Lenv cmamou

Llenpio MCCIeTOBAHNMSA SIB/ISETCS BbISIB/IEHNE OCHOBHBIX IIPMHINIIOB AuddepeHma-
LY apabOoA3bIYHbIX YYAIIMXCS IPU U3YIeHNUM PYCCKOTO I3BIKa Y OCMBIC/IEHNE CIIOCOO0B
IIPEOJOIEHNSI Pa3/INIMIl MEX/Y TAKMMM YIALIMMILCS AJIsI TOBBIIIEHNs 9((EeKTUBHOCTU
00y4eHus.

MaTepI/laJIbI M METOAbI

Obuas xapakmepucmuka memooos Uccned08aHus

Hacrosiiee nccefoBaHye 0OCHOBaHO Ha MHOTOJIETHEM OIIBITE aBTOPA B IIpeIofiaBa-
HUM PYCCKOTO A3bIKA KaK MHOCTPAHHOTO B By3e [/ YYallUXCs U3 CTPaH apabCcKOro Myupa:
Cupun, Erunra, Vipaka, Moppanuu, Jlusuu, Cynana, Memena u ip. Ha 6ase Kasanckoro
FOCYapCTBEHHOTO MEIUIIMHCKOTO YHUBEPCUTETA.

OCHOBHBIMI METOfJAMI MCCTIeIOBAHMA CTAIN CTIeHyIOLLe:

— TEOPeTUYEeCKUIT: aHA/IN3 IPOPIIBLHOIN TMHTBOAUAAKTIIECKOI ¥ yIeOHO-MeTOAM-
9YeCKOJ JINTEPATY P, IPOTPAMM I YIeOHIKOB B aClleKTe MCCIeyeMOoil Ipo6IeMbl;

- SMIMpUUecKue: HAbIOfleHNe 32 YIeOHbIM IIPOLIeCCOM; TIPOBefieHNe TeCTOB 1 OIlI-
POCOB Cpefy yYAILMXCsl C L[e/IbI0 BBISB/ICHNS CIOXKHOCTEI B M3YIEHMI UMM PYCCKOTO
3BIKa; TIPOBefIeHNe 00YUAIOIIero SKCIepUMEHTa;

— Ka4eCTBEHHO-KOJIMYECTBEHHBII aHAIN3 KCIIEPUMEHTATbHBIX JAHHbIX.

PesynbTaThl

ITedazoeuueckas ougpdepenyuaus 8 UHOA3bIYHOT ayOUmMopuu
OKCIIepMMEHT 3aK/II04asICs BO BBefieHNH [y depeHIpoBaHHOTO II0AX0/a B paboTy
C TpeMsi pasHbIMM IPYIIaMy apabos3bIYHbIX CTYAEHTOB, U3YYAMOIINX PYCCKIIT A3bIK.
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IuddepeHpoBaHHBIM OAXOJOM, WIN Iefarormueckoil nudpdepeHyuanyeil, B
JMTEpaType, KaK IPaBUIO, HA3BIBACTCs TAKON IOAXOJ K MperofaBaHuIo, IpU KOTOPOM
YYUTBIBAIOTCA MHVBYYaTbHble OCOOCHHOCTY YYallMXCs, UX CKIOHHOCTY, MHTEPECH,
criocobrocTn. [I. I'. Bo6koBa HasbIBaeT fuddepeHIanmo HCTPYMEHTOM HHANBU/YA-
mmsanyn (Bobkova, 2010). Hanbonee noppo6Hoe paccmorpenne auddepeHunmanyy Mol
HaxonuM y H. E. TasuHckoit, Beifessiiomeit Tpy ypoBHs guddepenimanym: 6asoBsiit
(mocTy>KeHMe YpOBHSA 3HAHMII, YCTAaHOBJICHHOTO CTaH[APTOM), IIPOABUMHYTBI (IIp1o06-
peTeHue JOTIOMHNUTENbHON MHGOPMALVN, BHIXOASAIIEN 32 PAMKI CTAHAAPTA) 1 BBICOKUI
(BBINONIHEHME 3a/JaHMII IOBBILIEHHOT cToXKHOCTH). OHa XKe, BCIe 32 MHOTYIMMU IPYTYMU
MCCTIeflOBATENAMMY, TOAYEPKUBAET, YTO HEOTbEeM/IEMOIt 4epToit AnddepeHINPOBAHHOTO
[IOAXO0/a SAB/IAETCS pasfeneHne ydamyxcs Ha rpynmsl (Gazinskaya, 2013).

B x0ie IpOBe€HHOTO HAMM UCCIEOBAHMS Y KQXKIOTO U3 YIALINXCs apabOosI3bIYHO
TPYIIIBI CTYEHTOB, M3YYalOLUX PYCCKMII A3bIK B KauecTBe MHOCTpaHHOTo B KasaHckoM
FOCYyapCTBEHHOM MEAMI[HCKOM YHUBEpCUTeTe, ObIIN BbISABJIEHDI 3a[aTKI, MHTEPECH,
CIIOCOOHOCTM M CKJIOHHOCTH. B cOOTBeTCTBMU C 3TMM, B paMKax guddepeHINpoBaH-
HOTO TIOAXOfa YYeHUKaM ObUIM IIPeMIOXKeHbI 3afilaHusl (TeKCThI, YCTHDBIE TeMbI I T.IL),
Hanbosee COOTBETCTBYIOIME VX MHTepecaM M YBAe4eHMAM. TaK, CTyeHTbI, IHTepecy-
IOI[MeCsT CIIOPTUBHOI TeMATUKOIL, TIOJIyII/IN 3a/IaHNs Ha JIEKCUKY, CBSI3AHHYIO CO CIIOp-
TOM, NPOABJIAIOIINE MHTEPEC K UCKYCCTBY — TEKCTOBbIE 3aflaHMsA O KOMIIO3UTOPax VJIN
Xy[OXKHUKAX I T.IL. B pesynbrate Takoro sxcrepumenTa 9¢¢GeKTUBHOCTD BBIIIOTHEHNS
YYAIMMICS JOMAIIHUX 3aflaHMil 3HAYMTEIbHO BO3POCIIa, MOBBICMIICS OOLINIT YPOBEHb
yCIIeBaeMOCTIL.

IToMMMO 9TOTO, 110 pe3yIbTaTaM TeCTUPOBAHY CTYICHTOB B Ha4yasle ceMecTpa ObIIn
BBISIBJIEHBI CHJIBHBIE U C/Tabble CTOPOHBI KaXK0ro y4arerocsi. Cpein TaKOBBIX paccMart-
PUBAINCh YeTbIpe KIIOYeBbIX A3BIKOBBIX HaBbIKa (ay[upoBaHye, TOBOPEHME, YTEHNE U
MICbMO) U TPM ACIIeKTa U3ydeHus si3bIKa (PoHeTHKa, rpaMMaTuKa u aekcuka). ITo nro-
raM BBIIIOJTHEHM TECTOB CTY/IeHTHI OBbUIN pasfeeHbl Ha HeOOIbliye ITOATPYIIIBL B paM-
KaxX OJfHOI1 y4eOHOII TPYIIIBL. B mepByio MOArpyIIIy IOMa/i yJalyecs, MMeIoIIe CIOXK-
HOCTU C IIOHMMaHMeM TeKCTOB Ha CIyX (ayAupoBaHueM) U GOHETUKON (pasndeHreM 1
IPOU3HOIIEHIEM 3BYKOB PYCCKOTO 53bIKa). BTOPYI0 MOATPYIIITYy COCTAaBWIN Y4AIUecs C
TPYRHOCTSIMU B YTE€HMM U rpaMMatyiKe. HakoHel, TpeTbs IOATpYIINa CTyAeHTOB 06Iazia-
Ma c1abo pasBUTHIMM HABBIKAMIU TOBOPEHMS U MUCbMa Y HUSKUM CJIOBAPHBIM 3aIIaCOM.
B Teuenme MecsLa BTOpas HOMOBJMHA KKOTO Y4eOHOTO 3aHATUA OTBOAMIACH Ha Aud-
(bepeHLNPOBaHHYIO PabOTY € IOATPYIIIAMY, HAIIPABIEHHYIO Ha BOCIIOJTHEHNE ITPOOEIOB.
Taxas pabora Jjajia IOMIOXKUTE/IBHBIN Pe3y/IbTaT He3aMeLIUTENbHO: Y)Ke CIYCTs MeCsll
YPOBEHb CTY/IEHTOB OTHOCKUTE/IbHO BBIPOBHSICA, CTYAEHTBI CyMe/IN IIOBBICUTD YPOBEHD
TeX HaBBIKOB, KOTOPbIE Y HUX ObIIN pasBUTHI C1a00.

TeM He MeHee, MBI B CBOeiT paboTe pacCMaTpUBA/IM He TOIBKO BHELTHIOW fnddepeH-
VA0, HO ¥ BHYTpeHHI0M0. [nddepeHmanusa MOXXeT OCYLIeCTBIATbCA Yepe3 INUCh-
MeHHBIe 3a/JaHIs], OPTaHM3ALUIO MAIOTOB, CIIOCOOBI BBEIeHIsI HOBOTO TEOPETHYECKOTO
U TIPaKTUYECKOTO MaTepyana (BOCIPUHIMAIOLIETOCS II0-PasHOMY U C Pa3HOI CKOPOCTBIO
CTY[€HTaMHU PasHOTO YPOBH:), IIPUEMbI 3aKpeIUICHNUs] U3YYeHHBbIX 3HAHMI U [p. DTH
¢dbopmbl mrddepeHnnanyy MO3BOJAIOT OTAEMUTh OONee CUIBHBIX yYaluXcs oT Ooree
CMabbIX, YCIEeBAOIMNX OT OTCTAIONINX, IIPOSBUTD /IEMEHTbI MHANBUAYAIBHOTO HOJXO0-
Ia IO OTHOIIEHMUIO K KOXK/IOMY 13 00y4aeMBbIX B 3aBYICUMOCTY OT €r0 YPOBHS 3HAHUI U
CIIOCOOHOCTEIN.

IToMMMO OIMCaHHBIX IOAXOL0B, MHOTME MCCIefOBATe/N IpeflIaraloT IPUHIINII y4e-
Ta MCTOPUYECKUX MBMEHEHUI B sI3BIKE, W/IM SKCTPAIMHTBIUCTUYECKIIT IPUHIIAIL, IPU KO-
TOPOM IIpenofiaBaTe/Ib COIOCTAB/LAET S3bIKOBbIE ABIEHNA CO 3HAKOMBIMM YYaLVIMUCH
peammamu (Gazinskaya, 2013). Bce 9T0 103BOJIsIET JOHOCUTD IO AyAUTOPUM MaTepUal B

Tun MieH3supoBaHKA aBTOPOB — JIMIEH3MsA TBOpYeckoro coobmecrsa CC-BY 55



Education and Self Development. Volume 13, Ne 4, 2018

To11 popMe, KoTOpas eit Hanbostee 613K U IOHATHA, U C TEMU AKIIEHTaMI, KOTOPbIE /IS
[AHHOI ayANTOPUY VIMEIOT OIIpefiesiiolee 3HaUeHe.

Ho npu 06y4ennu pycckomy s3bIKy Kak MHOCTPAHHOMY CYIECTBYeT ellle OfVH BUJ
nuddepeniyanyu - guddepeHIMANNA YIALNKCA 10 UX POLHOMY SI3BIKY M POLHOI
kynbrype (Lebedinskii, Gerbik, 2011). OueBuaHO, YTO BIVSAHME POZHOTO S3bIKA HA U3Y-
YeHNe MHOCTPAHHOTO OTPOMHO: HAIIPMMED, B SIIIOHCKON ayUTOPUM 3BYK [1] BoctpuHu-
MaeTcsl KaK aHaJIOTMYHBIN 3BYKY [p], 113-3a 4ero sl HOCUTeIeN SIITOHCKOTO SI3BIKA M3Y-
YeHMe ITVX 3BYKOB Oy/ieT IIPefICTaB/IATh 3HAYNTE/IbHYIO CTIOKHOCTb. CXO>Kast CUTYAIVsI C
OTCYTCTBUEM 3BYKa [1I] B apaOGCKOM SI3bIKe, KOTOPBIIT €r0 HOCUTE/LIMI JacTO 3aMeHsIeTCs
Ha [6]. AHaJIOTMYHBIM O6PA3OM Ha M3y4eHUe MHOCTPAHHOTO sI3bIKa OYLYT OKasbIBaTh
B/IVSIHVE CMHTAKCUYECKUIT CTPOI, CeMaHTUYeCKasi CTPYKTypa JIEKCHKY, OCOOEHHOCTH
IPaMMATHUKI POJIHOTO s3bIKa. B IMHIBUCTIKE 9TI SIBJIEHNsI U3BECTHBI KaK IepeHoc (ecin
BIIVSIHIIE POJJHOTO sI3bIKa SIB/ISIETCSI IIOJIOKMUTENIBHBIM) U MHTepdepeHLyst (ec OHO OT-
puuatensHoe) (Passov, Kuzovleva, 2010). Vurtepecto, uto mpu guddepeHIpoBaHHOM
nopxoze Ay depeHuaIs 10 POXHOMY SI3BIKY VM POJJHOI KY/IbTYpe B KAKOI-TO CTeNeHN
CTAHOBUTCSI MHCTPYMEHTOM OO'beJMHEHNUS YYEHNKOB [0 CXOJHOMY NPU3HAKY, a He UX
pasmeneHus. 3ajjadert IpenofjaBaTesisl B TAKMX CIyIasx CTAHOBUTCS CHIDKEHME KOIec-
TBa MHTEPEPEHINIT U AKLIEHTUPOBaHIe BHUMAHYSI YYAIIVIXCS Ha TEPEHOCAX.

TpyoHocmu yce0eHUs pyccko2o A3bika ApadOA3bIYHLIMU YHAULUMUCS

PaccMoTpuM KiTodeBble 4epThl apabCKOTO A3bIKA, OTINYAIOIINE er0 OT PYCCKOTo 1
CIIOCOOHBIE OKa3bIBATh BIMAHNE HA €0 M3y4YeHIe.

OTHU A3BIKM SABJAITCSA HEPOJACTBEHHBIMM, TO €CTh OTHOCATCS HE TOJIBKO K PAasHBIM
A3BIKOBBIM I'PYIIIIaM (CTaBAHCKON ¥ CEMUTCKOIA), HO U K Pa3HBbIM CeMbAM (MHIOEeBPOIIeNi-
CKoIt 11 adpasniickoit). ITo 06ycIOBIMBaLT ITYyOOKMe Pa3Indnsa Ha BCeX YPOBHAX: (hoHe-
TUYECKOM, JIEKCMYeCKOM J rpaMMaTideckoM. OTMedaroTcs pas/inyuns B XxapakTepe ¢iek-
cnii, B 6a30BOM IOPSJIKe CTIOB B NPEJIOKEHNH, B IIOCTAHOBKE CJIOBECHOTO YAapeHM,
IPUHIUINAIBHO HeCXOXue rpadudeckue crucrembl. OUeBUAHO, YTO JOMUHUPYIOLINIM
sBJIEHNMEM ITIPY U3YYEHUM PYCCKOTO fA3bIKA MHOCTPAHHBIMM YYalIMMMUCS OymeT MHTep-
depennys u npu npuMmeHeHnn AuddepeHIPOBAHHOTO OAXO0/a 3TO 00CTOATENbCTBA
CIIefyeT YIUTHIBATD.

XoTs1 B Hallell MPAKTIKe BCTPEYINCh 1 IPUMePBI IEPEHOCA, TO €CTh MOIOXKNUTENb-
HOTO B/IMAHMS POIHOTO sA3bIKa. Tak, apabosA3bIYHBIM yYaIMMCA B LieJIoM 60Jiee ITIOHATHA
TaKasi [paMMaTIIeCcKast KaTeropyisl, KaK IafieXX MMEH CYIeCTBUTEIbHBIX I IIPUIaraTeib-
HBIX, [10 CPAaBHEHMIO CO CTYJCHTAMU U3 3aIIaJHOEBPOIEIICKUX CTPaH, B YbMX SA3BIKAX I1a-
IeXM, KaK IIPaBIIO, OTCYTCTBYIOT. Kareropusi posa mpeicTaBuTensmM apabckux CTpaH
TaKke 6/11M3Ka (B OT/IMUMeE, HATIPUMED, OT AHIVIOA3BIYHBIX HAPOJIOB), OIHAKO 37IeCh OIIN-
parTbCs Ha fABJIEHNE IIePEHOCa CIefyeT C OCTOPOKHOCTBIO, TaK KaK IPaMMaTI9eCKIil PO
CeMaHTMYeCK) 9KBJMBAJIEHTHBIX HEOJYIIEBICHHBIX CYIIeCTBUTEIbHBIX ABYX SI3BIKOB MO-
JKET KaK COBIAZATh (KoMHAMA B PyCcCKOM u gurfah B apabckoM, kapanoaui B pycCKOM 1
qalam B apabcKoM), Tak 1 He COBIIAfaTh (KHued B pycckoM u kitab B apabckoM, cmon B
pycckom u tawilah B apabckom). Kpome Toro, nMeHa B apabCKOM A3BIKe MOTYT MMETb
JIIIb OIVH U3 IBYX POZIOB, a He TPeX, Kak B pycckoM. [To06HOTO posia IpMMepOB MOX-
HO NIPVBECTU MHOXKECTBO, 113 BCEX TPEX ACIEKTOB M3YyYeHNsI s13bIKa ((POHeTVKa, rpaMma-
THKA, IEKCUKA), HO 9TO He BXOJMT B 3afla4ull JAHHOII ITyO/IMKAI UL

JIOIO/THUTENBHO MOYKHO BBIIEIUTH CIIOCO0 fuddepeHIanyy yIaimmxcs o CTpaHe
UX IPOUCXOXKeHNA. I apabcKoro Mupa 9To aKTyaabHO B CUITy TOTO, YTO Pedb UJET O
6oree yeMm 20 cTpaHaX, B KaKIOI 3 KOTOPBIX IMEIOTCA TEPPUTOpUAIbHbIE 0COOEHHOC-
TV apabCKOTO A3BIKA, BEIPAXKAIOI[MECS B MECTHBIX IUA/NEKTaX, 3a4aCTyI0 B 3HAUUTEIbHOI
CTeIleH) OT/INYAIOLIMXCS OT INTepaTypHOTro apabcKoro A3bika. Harpumep, pycckmit 3Byk
[r] 6ymeT xoporo 3HaKOM y4amumcs 13 Erunra, B ubeM AnajekTe apabCKoro s3blka OH
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aKTVBHO JICIIO/Ib3YeTCsl, TOTAA KaK JUIA YYalllMXCs U3 OPYTUX apabCKUX CTpaH HeOOXOM-
Ma JONIOTHUTe/IbHAsI MH(GOPMALN, 4 UIMEHHO: 3BYK [T] MOYXXHO OIIpefie/iATh KaK 3BOHKIIT
9KBUBAJICHT 3BYKa [K], KOTOPBIII IMeeTCs BO BCEX AMaJIeKTax.

Ha6mofeHst 3a ycIieBaeMOCTBIO CTY/EHTOB B PaMKaX IIPAKTUIECKOTO Kypca PyccKo-
o sA3bIKa KaK MHOCTPAHHOTO ITOKA3a/Iy, YTO Ipy UX guddepeHnmanym 1o crpatHe Ipo-
UCXOXKJEHMS Pe3yIbTaThl UX (POHETUIECKUX U JIEKCUKO-TPAMMATHYECKMX TE€CTOB 3HA-
YMTEIHO IOBBIIAIICD. boee 60% CTyeHTOB BbIpasWIM MHEHNe, YTO pasje/eHie Ha
HOJTPYIIIBL IO CTPaHe MIPOUCXOXK/EeHIsI 00JIerdaeT UM M3ydeHne PyccKoro ssbika. [Ipn
HEBO3MOXKHOCTH pasfie/leHNs 110 CTpaHaM (HallpuMep, B CUIy MaJIOTO 9MC/Ia CTYeHTOB
M3 TOVT VIV IHOTI CTPaHbI) Mbl IpOou3BOAMIN AnddepeHInaIuio 10 pernoHaM apabcko-
ro mupa: 1) ppankossprynas CesepHas Appuka (Mapokko, Apkup, TyHuc); 2) cTpaHbl
cesepo-Bocrounoit Adppuknu (Eruner u Cygan); 3) crpansl [lepcunckoro sanusa (Cay-
mosckas Apasus, Kyseiit, Karap, baxpeitn, OAD u Oman); 4) nmpoune apabcKue CTpaHbl
Bnwkuero Bocroka (JIusan, Cupnus, Vioppanus, Vipak u Vemen).

Ipyroit HemanoBaxHbII (aktop auddepenuymanny — KyapTypHbli. [Ipenopasa-
Te/AM CJIefiyeT YAEMATb 0c0b0e BHUMAaHME TeMaTHKe TeKCTOB ¥ YIeOHBIX MAaTEePUATIOB,
KOTOpBIE, C OJHOJ CTOPOHBDI, O/DKHBI 3HAKOMUTD YYAIUXCSA C KY/IbTYyPOJ CTPaHbI M3y4a-
€MOrO 53bIKa, & C JPYTOll — He JO/DKHBI IIPOTUBOPEUUTH HPABCTBEHHO-9TUIECKUM LieH-
HOCTSIM POJJHOJ Ky/IbTYpBI y4eHMKoB. C Hallleil TOYKM 3peHNs, IpellofiaBaTe/lb PycCKOro
A3bIKa B apabCKOIl ay[UTOPUU JOIDKEH OBITh IOATOTOB/IEH K 9TOMY, 110 MEHbIIIel Mepe
3HAKOM C apab0-MyCy/IbMaHCKOII KY/JIbTYPOI1, B paMKaxX KOTOPOJI CyIIeCTBYeT MHOXKECTBO
9TUYECKUX orpaHmdennit. Hampumep, pasroBopoB ¢ apabCKMMU YYaIMMUCS Ha TeMBbI,
3aTparuBalollyie PeIUTHIo, IIOIUTUKY UIN CeKCyalbHble OTHOLIEHS, ClIefiyeT 130eraThb B
CUTY PaiUKaTbHO MHBIX B3I/IANOB ¥ MHEHNUIT, JOMUHMPYIOIINX B apabCKOIL KYIbType 110
9TMM BonpocaM. Kpome Toro, B psjie apabCKuX CTpaH 9TI TeMbl B IPUHIUIIE CYUTAIOTCA
tabyupoBanHbiM. [Ipy mpuMeHeHny AuUQQepeHIIPOBAHHOTO TOAXO0/4a MBI PeKOMEH-
IyeM B 3TOM aCIleKTe yYUTBIBATh CTPaHy IIPOVICXOXK/IEHNA, a He TOTIbKO PETMOH I S3BIK.

JlocTtaTo4HO MOAPOOHO BOIPOCHL, CBsI3AHHBIE C IPEIOfIaBaHIeM PYCCKOTO sI3bIKA B
apabCKoIl ayAuTOpNN, ¥ TPYSHOCTH, C KOTOPBIMM apabCcKye yyalyecs Ipu 9TOM CTajl-
KMBAIOTCS, OCBEIL[eHbI B CTaThe aBTOpa HacTosAmero uccnegopanud A. I. ['mnemmnHo1,
HamucaHHoll B coaBropcTBe ¢ A. I'. EBgoxumosoit u B. T. banraesoit (Gilemshina, Ev-
dokimova, Baltayeva, 2015). ®oHeTndeckye TPyZHOCTH Ha HAYaTbHOM 9TaIle OOyIeHIs
PYCCKOMY A3BIKY KaK MHOCTPaHHOMY TaloKe uccnenyoTcs B pabore JI. I'. Vi6parumoBoii
u P. M. Cernosoit (Ibragimova, Svetlova, 2016). Cpepu mybnukaiuit apabckux aBTOpoB
Ha 9Ty TeMy BbIIeNIA0TCA paboTsl A. V. Apamosa, fI. X. A66aca (Arapov, Abbas, 2009),
C. 3aitgus (Zaidiia, 2001) u A. A. A6xynb-Puna (AbdulRida, 2004).

Opyroit Bun guddepenipoanHoro nogxona — auddepernnanmsa no MHAMBULY-
QIBHBIM OCOOEHHOCTSIM, CKIOHHOCTSIM, CIIOCOOHOCTSIM 1 YBI€UEHUSIM YYAIIUXCSA — Ce-
TOIHSA ABJIAETCA ONHUM M3 KITIOUEeBBIX ITyTell JOCTVDKEHNUA BBICOKUX Pe3y/IbTaToB B IIpe-
IO/JaBaHNU PYCCKOTO sI3bIKA KaK MHOCTpaHHOTO. Takas anddepeHnnalys npegmnonaraet
BapbUpOBaHue 00beMa, CIOXKHOCTY Y4eOHbIX 3a/jaHMIi, XapaKTepa OKa3bIBaeMOJl y4eHI-
KaM IIOMOIIM TPV MX BBIMOTHEHNM, a TAKXKe MOJTOTOBKY MHAMBUYATbHbBIX 3ajaHMIL.
CoBpeMeHHas METOAVIKA IPEOiaBaHNsI MHOCTPAHHBIX SI3BIKOB TPAKTYeT MHAVBU/YA-
JM3anuio 00ydeHNs He TOIbKO KaK «afalTallio» y4eOHOTo mpoliecca K BO3MOXKHOCTSIM
oby4yaeMBbIX, HO U KaK IjeJleHaIlpaB/IeHHOe (popMUpOBaHIe Y YYalUXCA MHAUBULYaIb-
HBIX 0COOEHHOCTEIT. ITOT IOAXOM OCHOBAH Ha TOM (haKTe, YTO YETOBEK C POXKAEHMS 00-
JafiaeT PsfIOM 3aaTKOB, KOTOpBble CTAHOBATCS 6a30i1 a1 GOPMUPOBAHUA U PA3BUTHA
CIIOCOOHOCTETL.

Ocraetcs Bonpoc 06 opranusany auddepennpoBanHoro noaxona. M agech Mox-
HO BBIJIE/IUTD [iBe K/I04YeBble ()OPMBI MHANBUAYAIM3ALMIA: TPYIIIIOBAs U CAMOCTOSTENb-
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Has pabora. CamocTosiTeslbHasE paboTa BbIpaXkaerTcss B AuddepeHranyuy JOMAIIHIX
3aJaHnil, TOT/Ia KaK IPYIIOBast — B Je/IeHNN Kilacca (TPYIIIbI) Ha IIOATPYIIIBI [0 MHTepe-
caM, CKJIOHHOCTSIM, CIIOCOOHOCTSIM WV YPOBHIO SI3IKOBOJT TOATOTOBKY YYAIIMXCAL.

[TpoBeseHHBIIT HAMU SKCIIEPVMEHT IIOKa3aJsI, YTO Harbonee 3pPeKTUBHBIM SIBIAETCS
COBMellleHNe Pas/IIHBIX BUOB AnddepeHmarim.

JHcKyccimoHHbIe BOIIPOCHI

Lenecoobpasnocmyv duggeperyuaruil.

C Haleit TOYKY 3peHIst, BOKHOCTD 1 HEOOXOAMMOCTD IIPVYMEHEHIsI [TeJarOrMIeCcKoll
nuddepeHIaIy TPYAHO MepeolieHnThb. KaXkblit 13 ydalmxcs obmafgaer Kak yHUKab-
HBIMM VHAVBUYaIbHBIMY XapaKTePUCTUKAMM, TaK M XapaKTepPUCTUKAMU, CBA3aHHbI-
M CO CTPAHON IMPOUCXOX/EHMsI JAHHOTO YYalllerocs, ero POJHBIM A3BIKOM J POIHOI
Ky/IbTypoil. VneanbHbIM BapyanToM anddepeHIuanuy ABIAeTCA MOJTHAA WHIUBYUAY-
a/M3aIys M BBICTpaMBaHIMe IPoIiecca 0OydeHNs B COOTBETCTBUYU C MHAVMBU/YaTbHBIMU
0COOEHHOCTAMM KaXKIOro y4eHMKa. OZHAKO Ha IIPAaKTVKe MHAUBUYaIbHbIE 3aHATUA
C KaXIBIM OTHEIbHBIM CTY[IEHTOM pEIKO OKa3bIBAIOTCSH BO3MOXKHBIMU. OTCiofia BBI-
BOJ: Ougpeperyuanuss YIaIuxcst IpefIIoIaraeT TakKe 1 UX 00veduHeHUe TI0 TOMY TN
uHOMy npusHaky. Kasamoch 6bl, 06beiMHEHIE eCTh IPOTUBOIONOXKHOCTD fuddepeH-
LMALNY, T.e. Pasfe/eHus, Ho, 00/Iaast OrpaHIIeHHBIM KO/IMYEeCTBOM BPEMEHU I MaTe-
pMasoB B Ipolecce 06ydeHMs, Mbl BBIHYX/JeHbI He TOTIbKO PasfeNATb CTYIEHTOB, HO U
00BbeIMHATD X — Yallle BCETO II0 TeM XKe CaMbIM IIPM3HAKaM.

K coxanenuio, HeCMOTpsI Ha TO 4TO OONBIIMHCTBO UCCIEJOBAHNUIT MEarOrMYecKoil
nuddepeHIaUY yKa3bIBaeT Ha ee BHICOKYIO 9(p(PeKTMBHOCTD, Ha IIPAKTUKE B POCCUIL-
CKJX By3aX OHA peanmayeTcs He TaK YacTo, Kak XOTenoch Obl. YacTo HacylHble mpobie-
MBI —KaJpoBble (HeXBaTKa IIperojaBaTesieil) Win MaTepuajbHble (HeXBaTKa ayfUTOpuii)
— IPENATCTBYIOT IPUMeHeHMIo [uddepeHIMPOBaHHOTO TOAXO0/a B IIOMTHOI Mepe. XOTs
CerofiHA CyIIeCTBYeT HEMaJIO BO3MOXKHOCTEI I TOTO, YTOOBI PEIIUTb 3TU IIPOO/IeMbI
IpY IIOMOIIY COBPEMEHHBIX MH(POPMAIMOHHBIX TeXHOMOruil. B 4acTHOCTH, TIepeHece-
HIIE TI0 KpaliHeil Mepe CaMOCTOSITEeIbHON PabOThI YUAIMXCSI B PEXUM «OHJIAIH», C Ha-
IIeil TOYKM 3PeHMs, UCKII0UNIO Obl MHOTHE 13 BBIIIEYIIOMAHYTBIX BOIPOCOB. OfHNM
U3 TaKUX pelIeHMI ABJIAIOTCA 3JIeKTPOHHBIE Kypchl B cucTeMe Moodle, nmossonsromue
MaKCMMalIbHO VHIUBUAYaIM3UPOBATh 00yUeHNe, IOACTPANBas ero Moji 0COOEHHOCTN I
Ky/IbTYpHBIE 3aIIPOCBHI KQKIOTO OT[EJIBHOIO CTYHEHTA. BBICOKOTEXHOIOIMYHBIE 9JIEKT-
POHHBIE CPefICTBa 00YUeH Vs TO3BOILAIOT A1 hepeHINPOBATD CTY/IEHTOB 110 MX POJHOMY
A3BIKY laXKe B TeX CIy4asAx, KOIa KaXJbI M3 POSHBIX A3BIKOB IIPEACTAB/ICH JIMIIb Off-
HJM CTYJICHTOM.

3akmoueHne

B xo0fie mpOBeeHHOr0 HaMI MCCIIEOBAHNS Y KaXXIOT0 U3 YIAIINXCsI apabosI3bIIHO
TPYIIIBI CTY[I€HTOB, U3YYaIOIIMNX PYCCKMII A3bIK B KayeCcTBe MHOCTpaHHOro B KasaHcKkoM
FOCYZapCTBEHHOM MENUIMHCKOM YHUBEPCUTETE, ObUIN BBISB/IEHBI PAas3INuHbIe 3aJaTKIL,
MHTePeCHl, CIIOCOOHOCTH ¥ CKIIOHHOCTU. B cOOTBeTCTBMU € 9TMM, B paMKax guddepen-
LIIPOBAHHOTO MOAXOAA YIeHMKAaM ObUIM IIPeIO)KeHDbI 3aaHMsI (TEKCTHI, YCTHbIE TEMbI
U T.IL.), Hanbojiee COOTBETCTBYIOLINE VX MHTepecaM U yBaedeHUAM. TaK, CTy/IeHTbI, UH-
TepecyloUecs CIIOPTUBHO TEMATUKOM, ITOTYIW/IN 3a/laHNA Ha JIEKCUKY, CBA3aHHYIO CO
CIIOPTOM, IIPOABJIAIOLME MHTEPEC K UCKYCCTBY — TEKCTOBbBIE 3a/laHMA O KOMIIO3UTOPAX
VLN XyIO’KHVKAX ¥ T.IL. B pe3ybrare Takoro skcreprumenTa 3peKTBHOCTD BBIIIOTHE-
HYS YYALVIMUCS JOMAIIHUX 3aJaHuil 3HAYMTEeIbHO BO3POCIa, IIOBBICMICS OOLIMIT ypo-
BEHb YCIIEBA€MOCTIL.
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IToMmMoO 3TOTO, TIO pPe3ynbTaTaM TeCTHPOBAHNA CTYAECHTOB B Hauajle ceMecTpa ObIm
BBLABJICHbI CH/IbHbBIE 1 C/Ta0ble CTOPOHBI KaXKI0r0 y4yaierocs. Cpefyt TAKOBBIX paccMar-
PMBAIICh YeThIpe KIIOUEBBIX SA3BIKOBBIX HAaBbIKA (ayAMpOBaHMe, TOBOPEHNUE, YTCHNE U
MIICbMO) U TP aCTIeKTa M3ydeHNUs A3bIKa (PoHeTHKa, rpaMMaTuKa U nekcuka). ITo nro-
raM BBIIIOJIHEHMA PAZiA TECTOB CTY[eHTHI ObUIN Pasfie/ieHbl Ha HeOO/bline ITOATPYIIIIB B
paMKax KaXKfjoil y4eOHOI IpynIibl. B mepBylo MOATPyIIy IOMaMy yYalecs, NMelolue
CTIOKHOCTM C BOCIIPUATUEM TeKCTOB Ha CITyX (aymiupoBaHMeM) 1 GOHETHKOI (pasmide-
HIfeM ¥ TIPOU3HOIIIEeHNeM 3BYKOB PYCCKOTO A3BIKa). BTOpPYIo mMoArpymmy cocTaBmmm ydJa-
1[¥ecs C TPYAHOCTSAMM B YTEHUM 1 TpaMMatiKe. HakoHer, TpeThs IIOATPYIIIIA CTY/IeHTOB
obmasana cmabo pasBUTBIMM HaBBIKAMY TOBOPEHIIA ¥ MICbMa VI HM3KMM CTTOBAPHBIM 3a-
macoM. B TedeHne MecsAlja BTOpasi MOJIOBMHA K&XIOTO y4eOHOTO 3aHATUA OTBOAMIACH
Ha IndepeHINpPOBaHHYI0 pabOTy C MOATPYIIIaMM, HAIPABICHHYI0 Ha BOCIOTHEHIE
npobernos. Takas paboTa fjana IIOTOKUTETBHBIN pe3yIbTaT He3aMeIUTeIbHO: yXKe CITyC-
TS MeCAL| YPOBEHb CTYIEHTbI CyMe/IM IOBBICUTb YPOBEHb TeX HABBIKOB, KOTOPbIE Y HUX
ObIIV pa3sBUTHI c1abee.

Tperwit Bup puddepeHnyanuy 3akmodancsa B pasfeNeHny CTyIeHTOB II0 CTpaHe
(pernony) IpoOMCXOXAEHNsI B paMKax apabckoro mmpa (ceBepo-samaguas A¢puka, ce-
Bepo-BocTouHas Adprka, bxuuit Bocrok, pernon Ilepcnpckoro 3anusa). 310 103-
BOJINJIO TOMOTEHV3MPOBATD ayAUTOPUIO U 601ee 3PEeKTNBHO BBOAUTL GOHETUIECKIIL,
TIEKCUYECKMIT M TPaMMaTUYIeCKIiT MaTepya /i pasHbIX HOATPYIIIL.

[ToppITOXMBas IPOBEJIEHHOE MCCIEOBAHIE, MOXXHO OTMETHUTbD, YTO AUdPepeHIy-
POBaHHBIIT TIOAXO/, IPU OOYYEHNHU CTYIEeHTOB By3a PYCCKOMY A3BIKY KaK IHOCTPAaHHOMY
ABJIAETCA HEOOXOMMBIM YC/IOBMEM JI/IA OPTaHM3alMy HOTHOLIEHHOTO 00pa3oBaTe/IbHO-
TO TIPOLIEeCCa, YUUTHIBAIOLIETO KaK IMHTBOKY/IbTYPHBIE, TAK Y MHAUBUYa/IbHbIE 0COOEH-
HOCTM yJamuxcA. JanbHeilnee n3ydenne nudQepeHIpOBaHHOTO MOX0/a U €ro Ipu-
MeHeHN:A B apabOA3bIYHON ayANTOPIN IIO3BOINT ONpefenTb Hanboee sdpdeKkTiBHbIE
TEXHMKMU, METOAbI ¥ ()OPMBI OPTaHU3ALUM YICOHBIX 3aHATHUIL IO PYCCKOMY S3BIKY KaK
MHOCTPAHHOMY.
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AHHOTa M

BaHpamiaM B TOPOACKOII Cpefie — paclpocTpaHeHHOe siBieHre. OfHAKO mpo6ieMa ero OLeHKH
UMeeT HeKOTOpble CJIOKHOCTI. Pefiko aHamusupyercs MaciTab ypoHa, HAHOCHMOTO BaH[a/IbHbI-
MU JeJICTBUAMY, U KaK caMoMy (eHOMEeHY BaHJaTbHOTO MOBENEHIs, TaK U BBIABICHNIO €ro IIpI-
YJMH MOCBAIICHO HeOOJBIIOe YICIO HAYYHBIX paboT. BiusHue ceMbit Ha pasBUTUE [eBHAHTHOTO
HOBEJIeHN YKa3bIBAeTCsl MHOTMMM MCCIeIOBATe/IAMY, OJHAKO B KOHTEKCTe BaH/ATM3Ma BOIIPOC
CeMeJTHOII eTepMUHALINY OCTaeTcsi OTKPHITHIM. C 9TUM M CBsA3aHa IpobjieMa IIpefCcTaBIeHHOIO
UCCTIEIOBAHNA: HAM IIPENCTAB/IAeTCA NMepPCHeKTUBHBIM M3ydeHMe CTWIA BOCHUTAHMA POAMUTeENert
U ero 3Ha4YeHus i GOpMUPOBAHMA y HOLPOCTKA TOTOBHOCTI K BaHIA/IbHOMY IOBefleHNIo. Poirb
ceMbll B pOpMUPOBAHUY [ECTPYKTUBHOI (HOPMbBI B3aMMOAEICTBIUA C IPEIMETHOI Cpefioil mo3-
BOJISI€T OIPeNeIUTDb IPYIIIY IIOAPOCTKOB, TOTOBBIX K COBEPLICHUIO BaHNA/IbHBIX aKTOB. B pabore
IpeIPUHMMAETCS TIOTIBITKA COOTHECTH JIeTCKO-POJIUTE/IbCKIE OTHOILIEHNUA C MOTUBALIMOHHOM To-
TOBHOCTBIO ITOIPOCTKOB K COBEPILICHNIO aKTOB BaHZamu3Ma. [/ 9Toro 6bUmi cOOpaHbl JaHHBIE Y
60 pecroHIeHTOB IOJPOCTKOBOIO BO3PAacTa M UX POAUTENIeil U3 ITOTHbIX ¥ HEIIOMHBIX ceMell, Co-
LIMJIbHO OJIarOIOJIYYHBIX ¥ COLMAIbHO HEeOIaroIoIy4HbIX. VICIOMb30BaMICh CIEAYIOIYe ICUXO-
IMarHOCTMYECKVe METOJVKI: OIIPOCHUK «MOTIBbI BaHIA/IbHOTO IOBEeHM», OIIPOCHUK «AHA/IN3
CeMeJTHBIX B3aMMOOTHOLIEeHMII», onpocHuk «IlompocTku o poputenax». O6paboTKa MOMy4eHHBIX
Pe3y/bTaToB OCYLIECTB/IANACH TIOCPE/ICTBOM JIeCKpUNTUBHON cTaTucTukyu, MANOVA u nuueitHO-
TO perpeccoHHOro aHamisa. O6HAPY>KEHO, YTO CTW/Ib BOCIIUTAHNUA UTPAeT OIPeNe/IAOIIyI0 POIb
B VIHUIIVVMPOBAHUY BaH/ANbHOTO IOBEJEeHMs, TP 3TOM BOCHMTATeIbHOE BO3/IeJICTBME MaTepy U

OTHa pa3/jin4aeTc.

HOHY‘{GHHbIe PE3YyNbTAThI LIG}ICCOOéPaSHO MCIIO/Ib30BATDh IIPU OpTaHMU3aly CONNAZIbHOTO COIIPO-
BOXIOECHUA I[eTeﬁ[ U3 coomaabHO HCé]’IaI‘OHO}IY‘{HbIX ceMeit C LEIbI0 HpO(bI/I}IaKTI/IKI/I BaHIOAaJIbHOTO

IIOBEJCHUA.

KroueBbie crmoBa: BaHOaaMnM3M, BaHOA/IbHOE IIOBEOECHME, MOTUBBI BAHA/IbHOI'O IIOBEOEHUA, H€-
CTPYKTUMBHO€ IIOBEJI€HNE, IeBMalMN, NETCKO-POANTENbCKNE OTHOIIEHN A, TUIIBI NETCKO-POAUTEIID-

CKUX OTHOILIEHUI, CTVJIV CEMETHOTO BOCITUTAHMS, HOHPOCTKOBbIﬁ BO3pacT.
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Abstract

Vandalism in the urban environment is a common phenomenon but is difficult to evaluate. The
scale of damage caused by vandalism is rarely analyzed, and therefore a limited number of scientific
works are devoted to the phenomenon of vandal behavior and the identification of its causes. While
the role of the family in the formation of deviant behavior is indicated by many researchers, the
context of vandalism and the issue of family determination remains open. This article studies the
parents’ styles of upbringing and their preparation for teenagers’ vandal behavior. By identifying
the degree of influence of the family in the formation of such a destructive form of interaction
between teenagers’ and the material environment it is possible to identify a group of teenagers
who are ready to commit acts of vandalism. An attempt is made to correlate child-parent relations
with teenagers’ motivational readiness to commit acts of vandalism. To study the relationship of
child-parent relations and teenagers’ vandal behavior, data was collected (using psycho-diagnostic
techniques) from 60 teenagers and their parents from complete and incomplete families, the
socially well-off and the socially disadvantaged. The results were processed using descriptive
statistics, MANOV A and linear regression analysis. It was found that parental upbringing styles
play a decisive role in initiating vandalism, while the educational effects of mother and father
have their own specific characteristics. The results can be used in the organization of social
support for children from socially disadvantaged families in order to prevent vandalism and its
radicalization.

Keywords: vandalism; motives for vandalism; destructive behavior; deviation; child-parent relations;
styles of family upbringing; teenagers.

BBenenne

MopepHusanyusa poCCUiiCKO 3KOHOMUKM ¥ COLMAJIbHble M3MEHEeHMH, aKTUBHO
IIpOTEKalolie B Halllell CTpaHe B IOC/IeHIE NeCATUNETHUA, OKa3bhIBAIOT CYIECTBEHHOE
B/IVSTHIIE Ha BCe ACIEKTHI XXKU3HeNeATeIbHOCTI. VI TaHHbIe CTaTUCTUKI, U TIOBCETHEBHOE
HaO/MofleHye TO3BOIAI0T 3aMETUTD OLYTUMBIN POCT BaHAAIM3Ma, IPUBOAALIETO K Je-
CTPyKLIMY, IIOTepe MaTepuaIbHbIX 00bEKTOB 1 0OecLieHMBaHMIO nyxoBHOCTH. Hanbonee
aKTUBHBIMU CyO'beKTaMU JaHHOI MOJE/N JeCTPYKTUBHOTO HOBEIEHNUS SIB/ISIIOTCS TIPef-
CTaBUTE/NN IOAPOCTKOBON BO3PACTHON IPyNIIbl. VIMEHHO [/ HUX BaHJAMM3M CTAHOBUT-
Cs1 CHavasia MOIBITKON 3asBUTh O cebe M 0603HAUNTD HECOI/Tacue ¢ MUPOM B3POCTIBIX,
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a 3aTeM IPVUBBIYHBIM ¥ TUIIMYHBIM BapMAHTOM B3aMIMOJEVICTBISI C MaTePUAIbHON Cpe-
moit. Kak mmpaButo, c/iefiCTBIEM CHCTEMATIYeCKOTO BbIOOPA TaHHOI HEKOHCTPYKTUBHOI
CTpaTerny MOBefeHNs] CTAHOBUTCS TIPMEMIEMOCTh 6ortee TsDKebIX GOpPM JeBUAHTHOTO
HOBe/IeHNs KaK acOI[MaNbHOTO, TaK U JeMMHKBEHTHOTO XapakTepa. B To ke Bpems, mpu
BCell HeoOXOAMMOCTH ITTyOOKOro aHaIM3a JAHHOTO (eHOMEHA, VI B OTEYECTBEHHOI, U B
3apybe)XHOIT HayKe IIPUCYTCTBYIOT TONMBKO (hparMeHTapHble JaHHbIE, KOTOPbIE KacaloT-
¢s1 00061IeHHBIX CIIOCO60B MPO(UIAKTUKY BaHAANIN3Ma, OIMPAIOIVIXCA Ha OTpac/IeBble
CTaTUCTUYECKNe TIOKA3aTe/MU O IPUINHEHHOM yliepbe (HalpuMep, Ha >KeIe3HOJOPOXK-
HOM TPAHCIIOPTE), @ TAKXKe 57IEMEHTHI IOPUANIECKOTO AVCKyPCa O KnaccupuKaIum yKa-
3aHHBIX JIeSTHUIT VI HAKa3aHWsI 32 HUX.

ITpo6ema pacrpocTpaHeHysi BAHZA/IBHOTO [TOBEEHVIsI CPEY IIOAPOCTKOB U MOJIO-
JIeXXV TIPefICTaB/IeHa B paboTax pas/IMIHBIX CIIELNA/INCTOB.

ITo muenuto A. C. CKOpoX0J0BOIJi, FeHIepHbIe pasInyysl B BaHIanu3Me 00yc/IoBIIe-
HBI XapaKTepPOM COBEpLIAEMbIX JeCTPYKLMIL, a He TeM, HACKO/IbKO 4acTO COBEPIIAIOTCS
BaHganbHble akThl (Skorokhodova, 1999). To ecTb k BaHZaIN3MY UMEIOT PaBHYIO CKJIOH-
HOCTb HPeJCTaBUTENN KaK MY>KCKOTO, TaK I >KeHCKOTO0 moyma. OHAKO NMEHHO IIOJPOCT-
KJ MY>KCKOTO II0JIa COBEPIIAIOT BaH/A/IbHBIE aKTBI C 60JIee Cepbe3HBIMI ITOCTIECTBIUSMU
(6omee MaciITabHbIE U Pa3pyIINTEIbHBIE), B TO BPeMs KakK I MOAPOCTKOB XXEHCKOTO
01 XapaKTepHO [AECTPYKTUBHOE MOBEfleHNe C HaHEeCeHeM He3HAIMTe/TbHbIX [OBPEeX-
IeHuit MarepuaabHbiM obbekTaM (Vorobyeva & Kuzhkova, 2015). E. A. ITonomapeBa
OTMeYaeT TeH/EHIMIO K yBeIEHNIO IIC/IA CTydaeB BAHJAIBHOTO MTOBEEHNsS ITOPOC-
TKOB U BbIJI€/IsIeT MOTUBAL[IOHHBIE U TMYHOCTHBIE TIPEIOCBIIKN JAHHBIX AeCTPYKTUB-
HbIX peiictBuil (Ponomaryova, 2015). VsyueHue BaHganmaMa Kak crienyduaeckoin gep-
TbI TIOJAPOCTKOBOTO BO3PACTa, POJIb peepEeHTHBIX IPYII B PasBUTUU [JeCTPYKTUBHOI
¢dbopMBbI oBefeHNsT KaK KOHGOPMHOII Peakuy Ha JaBJIeHVe IPYIIIbl PACKPbIBAETCS B
pabotax JI. C. Batosoit (Vatova, 2007)

OpHuM 13 onpene/sOIMX (GAaKTOPOB, 00YCIABIVMBAIINX TNIHOCTHOE PasBUTIE
HOJ[POCTKA, sIBJIIOTCS €rO B3aMMOOTHOIIECHVsSI C IIABHBIMU CYO'beKTaMM BOCIIUTAHUSA —
popurensiMu. VIMEHHO dYepe3 JeTCKO-POAUTENbCKIE OTHOIIEHV, Yepe3 TPAHCIIALUIO
COLMAIbHBIX HOPM (POPMUPYETCsI MpefCTaB/IeHNe TIOAPOCTKA O TPAHNIAX JOIYCTUMOTO
noBezieHns u cdepax ero peaymsanyu. HeymoBrneTBopuTeIbHBbIE T€TCKO-POJUTEIbCKIIE
OTHOIIIEHNs CaMM MOTYT BBICTYIATh (DAKTOPOM, AKTUBUSUPYIOLUIMM HECTPYKTUBHbIE
(dbopMBI TIOBefieHNST TOAPOCTKA, KOT/IA M3/INIIHEE [jaB/leHNne Ha pebeHKa WIl, Ha000poT,
ero 6esHa/[30pHOCTD BBISBIBAIOT IPOTECTHOE IIOBEfIEHNUE, B TOM UMCTIE B BUJIe BaH/a/IU3-
Ma. R. P. Rohner ykasbiBas, 4TO pOANTEIbCKOE OTHOLIEHE K PeOEHKY PacIIosiaraeTcsi B
KOHTVMHYYMe OT JII00BU 1 TIPUBSI3AHHOCTH [0 )KECTOKOCTH, KOTZIa OTCYTCTBUE WV HEJO-
CTATOK TeIUIa II0 OTHOLIEHNIO K peGeHKY CIIOCOOCTBYeT BOSHUKHOBEHIIO Y HEro IpobieM
ICUXMYeCKOro 370poBbst (Rohner, 1984). VI B aTOM cy4ae BaHAaIN3M, Kak U B LIeIOM
[eCTPYKTUBHOE ITOBeJIeHNE MIOLPOCTKA, MOTYT BBICTYIIATh MHCTPYMEHTOM IIPVBJI€YEHVIS
BHMMAHUSI, CTPATeTHelt ITONCKa y POAUTeIel IIOMOIIY U YIacTusl. ITO MIMeeT CBsI3b ¢ 60-
nee paHHUMHM GOPMaMU TTOBEJEHNs, KOTAa peOeHOK MIIa/IIIero BO3pacTa MpUBIeKaeT K
cebe BHUMaHNUe POJUTEIEl! depe3 HeIIOBYHOBEHNE WM JeMOHCTPALINIO NHBIX HeraTUB-
HBIX TIOBefleHYecKux narrepHoB (Dittman et al., 2016).

Takum 06pasoM, XapaKTepUCTMKA B3aXMOOTHOLIECHNUI TTOAPOCTKA U POJUTENelt B
Ipoljecce B3anMOENICTBIS TO3BOJIUT OIIPE/IE/IUTD TaKye TUIIbI CEMETHOTO BOCIIMTAHNA,
KoTOpble (POPMUPYIOT TOTOBHOCTb K BaHAa/JIbHOMY IOBefeHno. [IpnobpereHHoe B ce-
Mbe COXPAHSETCs B TedeHye BCell SKM3HM, ChopMUpoBaHHbBIE 0OpasLbl TOBEJEHISI, NX
JIMYHOCTHBII CMBIC/ ¥ L[eHHOCTHAsI 3HAYMMOCTD 3aBUCAT OT OIIBITA MEXKIIOKOIEHHOTO
BHYTPVCEMEITHOTO B3aVMOJEICTBISI M JIeTCKO-POANTENbCKuX oTHomeHwit (Mukhina,
2012).
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Metopgpl uccnemoBaHNUs

Ilenpro Hallero MCCIefOBaHUA CTA/IO BBIABIEHUE B3aMMOCBS3U JI€TCKO-POJUTEIIb-
CKVIX OTHOIIEHWIT I MOTVBALMOHHO TOTOBHOCTH HOAPOCTKA K BEIOOPY BaHIAIBHOII aK-
TUBHOCTIL.

[TocraB/ieHHas 1eb ObIIA ONEPAIIOHANINSIPOBAHA OCPECTBOM CIEAYIOLINX JIC-
CJIeZlOBATE/IbCKUX BOIIPOCOB:

1) HacKOJIbKO XapaKTepHa [JIA IO[POCTKOB IOTOBHOCTb K BaHJaIM3My ¥ Kakie
MIMEHHO MOTVBBI IPe0OTafa0T Y FAHHO (GOPMBI JeBUAHTHOTO TIOBEIEHMs?

2) cymecTByeT nu crienu¢puKa BOCIUTAHUA B CEMbAX HOLPOCTKOB, OT/INYAIOIINXCA
BBICOKOJ TOTOBHOCTBIO K COBEPIIEHNIO BaH/Ja/IbHBIX AaKTOB?

3) MOryT U OCOBEHHOCTI AETCKO-POANTENbCKIX B3aMMOOTHOIIEHNUIT CIIOCOOCTBO-
BaTb MOBBIIIEHNIO TOTOBHOCTY MOAPOCTKA K BaHJA/IbHOMY ITOBEAEHMIO U KaKuM obpa-
30M?

Memoodvi uccnedosarus

JocTibKeHNe Ie OCYIIeCTBIAIOCh TTIOCPEACTBOM MCIIO/Ib30BAHMS CIIEAYIOMINX Me-
tomoB. Opraunsarys c6opa JaHHBIX U paspaboTKa IKCIEPUMEHTATbHOTO A13aiiHa OCy-
I[eCTB/LAIACh B (popMe KOHCTATUPYIOIIErO 9KCIIePUMEHTa IIOCPEICTBOM MeTOJja IIoIle-
pedHBIX cpe3oB. s c60pa ZaHHBIX ObIT MCIONb30BAH IICUXOAMATHOCTUIECKIIT METO
U IpUMeHeHBl MeTofukm: Mertoauka 3. I. drmemwtepa n B. B. IOctumknca «Ananms
cemelinbIx B3aumooTHouteHni» (ACB) (Eydemiller, 1996), onpocuuk «IloBemeHne po-
IWTesieil ¥ OTHOLIeHMe NOApocTKoB K HuM» [lladep B Mmopudukanum 3. Mareitanka un
I1. Pxxnuana (AJOP) (Sonin, 2004), onpocHuK «MOTUBBI BaHAAIBHOTO IOBEHEHNS»
(C. A. Ocrpuxosa, O. B. Kpyxxosa, 1. B. Bopo6besa) (Vorobyeva & Kuzhkova, 2015).
O6paboTka [aHHBIX OblTa BBIIOMHEHA C MCIOMb30BaHMeM makera IBM Statistics SPSS
19.0, npuMeHANNCh JEeCKPUIITUBHDIN, KIAaCT€PHbIN, CPABHUTEIbHDIN U PErPeCCUOHHBIN
aHanms.

IxcnepumenmanvHas 6a3a UCce008aHUs

Ber6opka nccinenoBanust cocrosina u3 51 moppocrtka (32 manbunka u 19 geBodek) u
ux popureneit — 74 4enoseka (51 maTp u 23 ora).

dmanwt uccnedo8anus

B pamkax BbIIIO/THEHUsI PabOT ObIIN ITOCTIEFOBATEIBHO IPOIAEHBI CIeYIOIIe ITAIIbL:

1. OpraHm3anyoHHO-IIPOEKTUPOBOYHBII TAIl: pa3pabaThiBa/ICs IKCIEPUMEHTAND-
HBIIT {Y3aITH, OCYIIEeCTB/LUIICH HO00pP U anpobanus MeTofoB cbopa FaHHBIX, ObUIA O-
CTUTHYTA JJOTOBOPEHHOCTD C POJAUTEIIAMU M IOAPOCTKAMH I10 ITIOBOJY METOMIMK.

2. OMIMpPUYECKUit 3TAIl: B (OpMe TPYIIIOBOTO OOCTIEfOBAHNUS OPraHN30BaH COOP
IDAHHBIX Y IIOZ[POCTKOB, B paMKaX MHAVMBUYaTbHBIX KOHCYIbTALUI M YaCTUYHO B TPYII-
OBOM (popMarTe 3aII0JTHEHBI OIIPOCHUKI PORUTEIAMY, CGOPMUPOBAHDI CBOJLHbIE TaO/II-
LIbI TAHHBIX.

3. AHa/IMTYKO-MHTEPIPETAMOHHBII STAIl: OCYIIeCTBIEeH KOINJIeCTBEHHBIN aHAIN3
IAHHBIX C IPYIMEHEHVEM MeTOJJ0B MaTeMaTUIeCKOIl CTATYCTUKIY, ITIO/Ty4eHHbIe pe3yIIbTa-
TBI IPOMHTEPIPETUPOBAHBL, C(POPMYIMPOBaHBI BEIBOJBIL.

PesynbTaThI

[l oTBeTa Ha MeEPBBIIl MCC/IEZOBATENBCKIUI BOIIPOC ObUI IPOBEEH aHAIN3 Pe3yIib-
TaTOB MeTOAMKN « MOTHBBI BAHIATBHOTO MOBEEHNS», KOTOPas II03BOJIMIA OIPEENTh
06111yI0 TOTOBHOCTD HOJPOCTKOB K BaHIA/IBHBIM JIE/ICTBISIM, TIPOAHAIN3UPOBATD IOTEH-
IM/IbHbIe MOTHUBBI IOJOOHOI [IeCTPYKTMBHON aKTUBHOCTIU. IlepBOHAYAIBHO JaHHbIE
HOJIBEPI/INCH HECKPUITUBHOMY aHAJIN3Y, B XOJe KOTOPOTrO OIPeNe/INICS PAHXMPOBAH-
HBIIT IIepedeHb BEPOSITHBIX MOTMBOB IIOPOCTKA, OOYCTABIMBAIOIINX BBIOOP MMM BaH-
JaJbHOro noBsenenus (Tabm. 1).
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Tabnuya 1. IToxazamenu cpedHeil meHOEHUUU MOMUBOE BAHOANLHOZ0 NOBEOEHUS 8 NOOPOCIKOBOLL
svibopKe

Ne M Cpennee CranpapTHoe
1w/ OTHUBBI BaH/JA/IbHOTO ITOBEJ[€HNS - ch OTKIIOHeHIE, O

1 | ScreTnyeckuit BaHgaMM3M 11,14 4,40

2 | CTsoKaTeIbHBIN BaHIA/IN3M 10,67 4,01

3 | Bauganusm, BbI3BaHHBIN HeyI[O6CTBOM cpenbl 10,51 3,55

4 | ArpeccuBHBIN BaHTANN3M 9,90 2,91

5 | KondopMHbI BaHamm3m 8,98 1,63

6 | TakTuaecknit BaHIaIN3M 8,98 1,79

7 | Ilporecryroumii BaHganimusm 8,78 2,05

8 | OK3UCTEHIMOHA/IbHBI BaHLATN3M 8,63 1,23

9 | Banpanusm, BbI3SBaHHbIA CKYKOM 8,35 0,89

10 H}o6onb1TCTBy10mM171 BaHIAIN3M 8,31 1,05

Tak, HanboIee pacIPOCTPAHEHHBIMIU MOTMBAMM BaHJAIM3Ma CPEN OAPOCTKOB SIB-
JISIIOTCSA: JKelaHue IpeoOpa3oBaTh Cpefy B COOTBETCTBUY ¢ COOCTBEHHBIMI IIpefiCTaBIe-
HISIMU O KPacoTe, OTydeHne KaKoli-11u60 MaTepuaIbHOI BHITOAbI OT JAHHOTO AeMCTBIUS
U CTpeMJIeHJe CHe/laThb OKpy)Kalolilee MIPOCTPAHCTBO 0oiee KOMPOPTHBIM U YEOOHBIM
LA peain3aluy aKTUBHOCTIL.

Janee K 9TMM >Xe JaHHBIM ObUT IIPYMEHEH [IBYXSTAIlHBbI KIacTepHbI aHamm3 (Xo-
pollas CUIySTHasA Mepa CBASHOCTHU U pasfe/leHnA KJIACTepOB), HOCPeSCTBOM KOTOPOTo
ObITI TIO/Ty4eHbl IBe KOHTPACTHBIE TPYIIIBI, PA3IMYalolIyecs: CTEIIeHbI0 MOTUBALIOH-
HOII TOTOBHOCTI K BaH/JA/bHOMY IIOBeJeHIIO. B mepByIo, 60jee MHOTO4MCIEHHYIO (46
YeoBeK, 4To cocTaBysgeT 90,2% OT 0611ero 41cia peCliOHAeHTOB) BOLUIY MTOJAPOCTKI CO
CpeJHUMH IIOKa3aTe/IAMM BbIPA)XEHHOCTM MOTHMBOB BaHJA/IbHOI aKTMBHOCTU. Bo BTO-
pyio (5 genoBek, 4To coctanisaeT 9,8% OT 00LEero YMc/a OMPOIIEHHBIX) OBV OTHECEHDI
Te yJallyecs, KOTOpble JEMOHCTPMPOBAIM MOBBIIIEHHYI0 TOTOBHOCTh K COBEPLIEHNIO
IEeCTPYKTUBHBIX JEJICTBUI.

Tabnuya 2. Pesynomamut cpasrumenvHozo ananusa (xpumeputi U-Manna-Yumnu) ocobernocmetl
CeMeliHbIX 83AUMO0MHOUEHUTI Y pooumeneii NoOPOCHKOB, CKIOHHBIX U HECKTIOHHbIX K COBEPULEHIIIO
8aHOANLHBIX AKINOG

IToxasaTenu cemeitHbIX U-ManHa- | p-ypoBeHb CpepHuit panr
B3aMIMOOTHOILEHUI Yurau 3HAYMMOCTH | «Hepanpganb» | «BaHpgambi»

LIpesMepHOCTub TpeboBaHmMIi- 34,50 0,009 2425 42,10
006513aHHOCTEV CO CTOPOHBI MaTepu
Ype3MepHOCTb CAaHKIINIL 15,50 0,001 23.84 45.90
CO CTOPOHBI MaTepH
Pacmnpenne cepsl pOAUTENbCKIX 23.00 0,003 24,00 44,40
YyBCTB CO CTOPOHBI MaTepu
BpaxpeGrocts marepin 31,50 0,006 24,18 42,70
B BOCHpI/IHTI/II/I HOHPOCTK&
HemnocnenoBaTenbHOCTb MaTepn 35,00 0,007 24.26 42,00
B BOCIIPUSTUY IOPOCTKA

Bropoit uccnenoBaTebcKuil BOIpoc 06yc/IoBIMI HEOOXOMVIMOCTD aHa/IN3a JaHHBIX
10 BBIGOpKeE pOUTENIelt, KOTOpask TAK)Ke ObUIA Pase/ieHa Ha [IBe HOATPYIIIIBL, HO YoKe 110
[PU3HAKY OTHECEHHOCTM K «HEBaHJa/aM» I «BaHHaIaM» MX JieTeil. [loMnmo pesyibra-
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TOB IO METOJMIKaM, KOTOpbIe 3allOJIHAIY MaTh U OTel], OblIM 006paboTaHbl Pe3y/IbTaThI
TecTa, OTpakarollfye MpeACcTaBIeHNe TOAPOCTKAa O CBOMX poauTensax. CpaBHUTEbHBIN
aHa/IM3 0COOEHHOCTel! CeMEeJHbIX B3aIMOOTHOLIEHVIT IPOBOIICS C IOMOIIbIO Herapa-
MeTpudeckoro kpurepust U-ManHa-Yurau (Ta6. 2).

OO6Hapy>keHHbIe CTATUCTUYECKM JOCTOBEPHbIE OTINYMA 00pallaloT Ha ce0s BHIMA-
HIle TeM (aKTOM, YTO BCe OHM 3aTPAarnBaiOT BOCHITATE/IbHbIE BO3/IEICTBIS Ha IOAPOCT-
Ka CO CTOPOHBI MaTepy, KaK 110 ee MHEHMIO, TaK ¥ B BOCIIpUATUH ee pebeHKa. [Ipu aTom
Yy MaTepeil MOIPOCTKOB C BHICOKOJ TOTOBHOCTBIO K COBEPIIEHNIO BAHLA/IbHBIX NeVCTBUI
0OHapyXUBAIOTCS 60J/lee BBICOKME TpeOOBaHNA, KOTOPbIe 3a4acTyI0 He COOTBETCTBYIOT
BO3MO>KHOCTSIM IOAPOCTKA. MaTb yallie MCIIOIb3yeT HaKasaHMe, IPUIEeP>KUBAETCA CTPO-
TUX IIPMHIVIIOB U IIPaBII IOBeeHs, CKTOHHA BUIETb B CBOeM pebeHKe BO3SMOXKHOCTI
I715 peann3aluy CBOMX HeJOCTUTHYTBIX 1iesieit. CaM yKe IIOfIPOCTOK Yallle Hafle/AeT MaTh
BpaX/IeOHOCTDIO, BUANT HEIIOC/IeOBATe/IbBHOCTD ee IeJICTBIII IT0 OTHOLIEHNIO K cefe.

ITonck BO3MOXXHBIX IIPEAUKTOPOB BaHJATbHOI aKTUBHOCTY MOAPOCTKA B crienindu-
Ke JIeTCKO-POIUTENbCKMX B3a¥MOOTHOIIEHNUI ¥ OTBeTa Ha TPeTUil MCCAeN0BaTeNbCKII
BOIIPOC OOYC/IOBMI HEOOXOAMMOCTh MPOBEMEHNsI PErPeCCMOHHOrO aHanusa (MCIOb-
30BaJICSI METOJ] IMHEHON perpeccuu Ha 001ieil BBIOOpKe MCcCnefoBanns). B kadecTse
3aBUCHMOI IepeMEHHOI OBbIT B3ST OOIIMIT IOKa3aTe/lb TOTOBHOCTH K BaHJA/IbHBIM JieTic-
TBUAM 6e3 UxX iuddepeHIPOBaHHOTO aHa/M3a 10 MOTUBaM. MOie/In pacCUnThIBAINCH
OTZIe/IbHO IO pe3yabTaTaM OIPOCca MaTepy, OTL[A ¥ MHEHNs IOJPOCTKA O CBOMX POJIUTE-
nax (tabm. 3).

Tabnuya 3. Pesynomamul peepeccuonH020 AHANU3A

Bei6opka R? F p KoMmItoHeHTbI MOfiern B p
Martpb 90,4% | 21,858 | 0,000 |I'mnepmpoTexiys 1,127 0,000
ITorBOpcTBOBaHNE -2,214 | 0,000
YpesmepHOCTD TpebOBaHMIT-0053aHHOCTETT 0,471 0,000
Hepocratok Tpe6oBaHmit-06513aHHOCTEI 0,976 | 0,000
HepocraTok Tpe6oBaHMil-3aIIpeTOB -0,606 | 0,001
YpesMepHOCTh CaHKIIMIT 1,818 0,000
Hepmocrarok cankmmit 1,614 0,000
HeycroitanBocTb CTU/IA BOCOUTAHNA 1,061 0,000
Pacumpenue cepbl pOAUTENTBCKIX IyBCTB -2,163 | 0,000
IIpennoyTenne B HOPOCTKE NETCKUX Ka4eCTB -2,436 0,000
Dobust yrpatsl pebeHKa 1,363 | 0,000
HepasBuTocTb poauTeIbCKMX YyBCTB -0,947 | 0,000
ITpoexiyst Ha MOAPOCTKA COOCTBEHHbIX 2,481 0,000
He>Ke/laTe/IbHbIX KaueCTB
IIpennoyTenne >KeHCKMX KayecTB 2,935 0,000
[Tpenmoutenne My>XCKUX Ka4ecTB 2,269 | 0,000
Orery, 63,1% | 10,495 | 0,000 |I'mmomporexius -0,594 0,008
YpeamepHOCTD TpebOBaHMIT-06513aHHOCTEIT 0,726 | 0,000
YpesMepHOCTb CAaHKINIL -1,679 0,000
Do6ust yrparsl pebeHKa -0,951 | 0,000
HepasBuTocTb poMTENbCKMX YYBCTB 1,827 0,000
IIpennoyTenne >KeHCKMX KayecTB 1,055 0,000
IIpennoyTenne My>XCKIX KayeCTB -0,463 | 0,018
IMop- 65,6% | 29,838 | 0,000 |BpaxgeOHOCTD OTIIa B BOCIIPUATIM ITOAPOCTKA 1,181 0,000
pOCTOK ABTOHOMHOCTbD OTLIa B BOCIPUATUY HOAPOCTKA -1,069 0,000
Bpaxie6HOCTb MaTepy B BOCHPUATIM IOfpocTKa | 0,537 0,000
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ITpepcTaB/eHHbIe MOJIE/N YKa3bIBAIOT Ha MPeob/Iafiaolyio poib MaTepy B popMu-
POBaHMU Y TIOAPOCTKA CKIIOHHOCTH K BaHJATbHOMY IIOBefeHuo. Tak, 060611as BKI0-
YeHHBIE B MOJE/Ib 3JIEMEHTBI, MOXXHO IIPEIIONIOKUTD, YTO BOCIMTAHNE B TAKOM CIIy-
Yae OCYIECTB/ISETCS JKEHIIVHOM 110 IPUHINILY CBEPXKOHTPO/IS, peOeHOK HafesieTcs
«B3POCTIBIMI» U He BCET/ja IIOIOXKIUTETbHBIMI YepTaMIl XapaKTepa, LOIIOTHUTEIbHBIMI
30HAMM OTBETCTBEHHOCTH, Ha HETO IIEPEHOCHTCS YaCTh HeCTlel(pMIHbIX /ISl Hero QyHK-
i, IIpy 9TOM IOBefieHe MaTepy He BCerfia peficKa3yeMo, CIIMCOK 00A3aHHOCTEl IO -
POCTKa KpailHe M3MEHYNB, 3aTPy/HEH [IPOTHO3 POAUTENBCKON PEaKIUi Ha IIPOCTYIIOK,
JKEHIIHA He IPUAEP)KMBAETCS OfHO3HAYHOI JIHIY [TOBEJIEHIIsI B OTHOIIEHVI [I0/IOBOII
upeHTUUKauyu peberka. Heobxomgnmo 0co60 OTMETUTH KparitHe BBICOKMII IIPOIEHT
OO'BSCHEHHOI JYCIIePCUI MOJIeNH, YTO yKasblBaeT Ha 0e3yCIOBHOe HaauM4ue B CIIMCKe
HPESUKTOPOB MOFPOCTKOBOTO BAH/ANTN3MA [JeCTPYKTUBHOTO BOCIIMTATEIBHOTO BO3Jielic-
TBVSI CO CTOPOHBI MAaTEPIL.

PerpeccroHHas MOJie/Ib, IOCTPOEHHAsI Ha BBIOOPKe OTI[OB, 60JIee COIIacoBaHa B CO-
Jiep)KaTeIbHO-CMBICTIOBOM KOHTEKCTE ee 37IeMeHTOB. TaK, BBICOKYI0 TOTOBHOCTD K COBep-
IIEHIO0 BaHAIbHBIX AeMICTBIUII Y TOPOCTKOB IPOBOLMPYET NOBbIIIEHHAsI TpeGoBaTeNb-
HOCTb OTIIa K €r0 OCHOBHBIM 00513aHHOCTSIM, IIPJ 9TOM CaM OTel| He TOTOB BK/II0YAThCA,
HOMOTaTh U MOAAepXKuBaTh pebeHka. OH Kak Obl MOKIIOYAETCA K BOCIUTATEIBHOMY
HPOLIeCcCy B CUTy HeOOXOLMMOCTI U O3BY4eHHOI IIOTpeGHOCTI B ero pecypcax. Kpome
TOTO, OOHAPY>KMBAETCSI TEH/EHIVSI ITOOXKUTEIBHOTO OTHOLIEHMS OTLA K (PEMMHHBIM
dopmam noBeneHns pebeHKa.

Camit e IOPOCTKY, BBIOMpAIOLIe eCTPYKTUBHYI0 (pOpMy B3aUMOJECTBIUSA C OK-
py>Karolielt peMeTHO-MaTepUaTbHOI CPeioll, YKasbIBAIOT Ha TO, YTO 00a POJUTEIIA fie-
MOHCTPUPYIOT II0 OTHOIIEHNIO K HUM BPXFeOHOCTD, KOTOPAs IIPOSIBIISIETCS B arPeCCyB-
HOCT, [IOBBIIIEHHOII CTPOTOCTH, HEJOBOIbCTBOM JIFOOBIMI pe3ynbTaTamu peberka. [Ipu
9TOM OTell, 10 MHEHNIO [IOf;POCTKA, TIO/THOLIEHHO BK/IIOYEH B BOCIIUTATENBHBIII IIPOLiECC.

HI/ICKYCCI/IOHHBIC BOIIPOCHI

PaccmarpuBas BaHa/mM3M Kak ofHy U3 (GOpM JIeBMAaHTHOTO HOBeJeHNs, Hauboee
TUNUYHOTO JyI TIPEICTaBUTENEN IOAPOCTKOBOIO BO3PACTa, CIIELMAJNCTBI CKIOHHBI
OOBACHATD €ro JeTepMUHALNIO eCTeCTBEHHBIMI MeXaHU3MaMI B3pOC/IeHn. B gacTHOC-
TI, YKa3bIBA€TCs, YTO BaHMAIM3M MOXKET ObITh CBOOOPA3HOI CTpaTeryell MO3UIVIOHN-
poBaHuA ceb6a B MUpe B3POCTIBIX, peann3alyi TBOPYECKMX CIOCOOHOCTel TOAPOCTKa,
€ro ToBefleHMeM BCIe[CTBIE JaBIeH)A IPYIIbL. Taxoke yKa3bIBaeTCs, 4YTO BaHLANINU3M —
ABJIEHNE, COIPSAKEHHOE C MHBIMU [JE€BUALMAMU B IIOBEIEHUN IIOAPOCTKA: IIOBBIILIEHHON
arpecCBHOCTBIO, KPUMMHATbHBIM TTOBEJIeHIIEM, )KECTOKIM OOpallleHyeM C XMBOTHBIMU
n 1p. [Ipy 5TOM KONMMYIeCTBO MCCIENOBAHNMIT CAMOTO BaH/Ia/MM3Ma HEJOCTAaTOIHO, a yKa3a-
HMIT Ha POJIb IETCKO-POJMUTENbCKUX OTHOIIEHWII B TIPOLjecce ero pOpMMPOBAHNS — eI~
HHUIIBL.

Kak moxaspiBaeT Halle MCC/IE[OBaHME, NETCKO-POAUTENbCKIE OTHOLIEHNUS BBICTY-
AT 3HAYMMBIM (aKTOpOM B (HGOPMMPOBAHNMI FOTOBHOCTI MOJPOCTKA K BaH/JA/IbHOMY
nosefennio. [Ipy sToM 3HavyeHMe MMEIOT B3aIMOOTHOIIEHNA M C MaTePbIO, U C OTLIOM.
OpHaKo NOCTpOEHNeE JIeTCKO-MAaTePIHCKIX OTHOIIEHMIT M Pean3aliyisl BOCIIUTATe/TbHBIX
BO3JIEIICTBNUIT MaTepbi0 UTpaeT Oojlee 3HAUMMYI0 POJIb B Pa3BUTUYU BaHAIbHOTO IIOBe-
mennA noppoctka. Ocoboe 3HaveHMe JIA TOTOBHOCTY HOLPOCTKA K HECTPYKTUBHOMY
HoBefleHNI0 B (OpMe BaH[aIM3Ma MMEIOT JKeCTKHUe IIPeINChIBAIOI[Ue BOCINUTATENb-
Hble BO3/EIICTBIS C M3MEHUYVBBIM COAEPKaHIeM TPeOOBAHWIT I OXXIIAHMUIT OT peOeHKa
co cropons! Matepu. Kak ormevaer Z. Wajda, upesMepHO XeCTKUIT KOHTPOJIb, peann-
3yeMblil MaTepblo, MOXET IIPUBOAUTD K Pa3BUTHUIO arpeCCUBHOIO IOBefieHuA peOeHKa
(Wajda, 2013).
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Takxe 3HaUMMa, KaK (paKTOp pasBUTIsI TOTOBHOCTH IIOAPOCTKA K BAaHAA/IBHOMY IIO-
BeJIeHII0, CYyObeKTUBHAs OLIEHKAa CAMUM IIOJPOCTKOM BOCIMTATEIbHBIX BO3JEIICTBII
ponurereit. [IoAPOCTOK B CEMETHOM B3a¥MO/IEIICTBIUM BBICTYIIA€T aKTUBHBIM CYOBEKTOM
OTHOIIIEHNII U PYKOBOJCTBYETCS] CBOMMU NPELCTABICHISIMU O POUTEISIX, i/ IbHbIMU
U peasbHbIMI 00pa3aMy B3aMMOJEIICTBYISI C HYMU ¥ IIPYMEHEHVISI IMU BOCITUTATEeIbHBIX
BO3JIEMICTBUIL, YTO MOXKET HE COBIIAZIaTh C OLLEHKOI JAHHBIX aCIIeKTOB popuTenamu. Ha
Heo6XOAMMOCTb OJOOHOTO «IIepeKPECTHOTO» OLEHMBAHVISI CTU/ISL BOCIIUTAHNS B CEMbe
C o3nLuy 06€MX CTOPOH YKa3bIBAETCsI B pab0OTaX POCCUIICKUX U 3apPyOe>KHbBIX HCCIIe0-
Barereit (Shvedovskaya & Archakova, 2015; Gracia et al., 2005).

3aknroueHue

Pe3ynbpTaThl MCCIeOBaHNA TTOKA3a/IM, YTO B GOPMUPOBAHNY TOTOBHOCTH ITOJPOCTKA
K IeCTPYKTMBHOJ BaHIa/JIbHOI aKTUBHOCTY OOJIbIIOe 3HAYEHVE VIMEIOT CTVJIN BOCIINTA-
HMs U COflepKaHue [eTCKO-POAUTEIbCKIX OTHOLIEHNI B X CYOBEKTVBHOM OTPayKeHUN
BCeMM CyO'beKTaMy OTHOIIEHWIT (MaTepbio, OTIIOM ¥ MOAPOCTKOM). CTV/In BOCIIMTAHNUS
poauTenei UTPAIOT ONpPeieIAILYI0 POIb B MHULMMPOBAHNY BaH/Ia/IbHOTO IIOBE/IEHNS,
IIpY 3TOM BOCIMTAaTe/IbHbIe BO3EIICTBIA MaTePI 1 OTLA UMEIOT cBou ocobenHocTu. [Tpn
3TOM HanboJiblilee BIMAHNE Ha PAa3BUTHE TOTOBHOCTH K BaH/a/IbHOI aKTUBHOCTY MIMeeT
MIMEHHO MaTb, Ybsl BHYTPEHHAA HECOITACOBAHHOCTD I BOCIIMTaHME B K€CTKOI JOMIHAH-
THOI1 opMe MOATANKMBACT MOAPOCTKA K BBIOOPY AECTPYKTUBHBIX (OPM HMOBENEHUS U
CaMOpeann3aL L.

brarogaprocTu

]/.[CCTIe,E[OBaHI/Ie BBIIIO/IHEHO 3a CYeT rpaHTa Poccniickoro Hay‘-IHOI‘O (1)0H,[[a (HPOCKT
Ne 17-18-01278).
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AHHOTaIUA

VsyueHne cOBpeMEHHBIX TeH/EHIINII B 06/1acTU 06pasoBaHUA B3POC/IBIX B KOHTEKCTE PasBUTI
Kapbepbl CTAaBUT UX B aKTUMBHYIO MO3UIMIO M Pa3BMUBAET UX IMYHYI0 KOMIIETEHIINIO. AHA/IN3 HOP-
MaTUBHBIX JOKYMEHTOB ITOKa3bIBaeT, YTO HET YETKMX CTPATETUIl U MOMUTUKA J/IA Pa3BUTHUA Ka-
Ppbepbl JII0felt BCeX BO3PACTOB. ITO TAKXKE OTHOCUTCS K YPe3BBIYAlIHO BaXKHOII IpyIIe 00IjecTBa
- yuntenaM u 6ynymumM yunureniM. OCHOBHOI BOIPOC MCCIE[OBAaHNA 3aKII0YAeTCA B TOM, KaK
PasBMBaTb KOMIIETEHIIVIO YUUTe/Iell B 06/1aCTH YIpaB/IeHIs Kapbepoit. Lle/bio ncciegoBaHus AB-
JseTCA CIefyIolee: U3YIUTb MeXX/[YHAPOIHDIII OIIBIT B 00/1aCTV COBPEMEHHOII TOTIUTHUKIL, TEOPUU
U MPaKTUKM PasBUTHUA Kapbepbl, pa3paboTaTh MOJe/Ib OOYUeHNUA yIuTeIeil PasBUTUIO Kapbephl
Ha OCHOBE CIIPHBIX CTOPOH 06pa3oBaTe/IbHOTO MOAX0A4a. MeToL0/IoruA CCIe[0BaHNA BKII0Ya-
eT aHa/IM3 Hay4HBIX IyO/IMKaINil, HOPMAaTMBHO-IIPAaBOBBIX aKTOB, IIOJIUTUKY, 00pa3oBaTeIbHBIX
ImporpaMM 1 06pa3oBaTeIbHOI IIPaKTUKY, MOAeNnpoBaHue (pa3paboTka MoOAeNu OOyYeHNs:),
HaOJII0fIeHNe, OIVICAaTeIbHBIN aHamu3. Mofenb OCHOBaHA Ha KOMIIETEHIMM, CO3JAIoLIell yCIo-
BUA /IS TMYHOCTHOTO OPUEHTMPOBAHUA M MOTHUBALMM YYaIUXcA, obecledrBaeT TPYIIIOBYIO
IMATHOCTMKY U TMOKO codeTaeT B cebe MHOXKeCTBO IOAX0f0B. CoOBpeMeHHbIe TeOPUY PasBUTIA
Kapbepbl B3POC/IBIX UHTETPUPOBAHBI B IPO(ECCUOHATbHYIO IIOATOTOBKY yuuTend. Llenpio aToit
MOJie/IM ABJIACTCA COAeNCTBIE OYAYIIUM AeICTBUAM IO IUIAHUPOBAHNIO, OPTAHU3ALUN U IIPO-
Be[ICHMI0 KapbepHOro obydeHus yuureseil. CHeaHbl BBIBOAbI O COBPEMEHHBIX HEePCIEKTHBAX
PasBUTHA Kapbepsbl U O Ipefi/laraeMoli COBPeMEeHHON aHparorn4eckoi MoJie/, OCHOBAaHHOI Ha
CUIbHBIX CTOPOHAX.

KiroueBble c0Ba: KapbepHOEe pa3sBUTIE, KOMIICTEHIINY YIIPaBIeHNA Kapbepoil, 0OydeHue yunure-
JIeit, MOJie/Ib, OCHOBAHHBIN Ha CYJIbHBIX CTOPOHAX MOAXO].
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Abstract

The study of contemporary trends in career development reveals rich opportunities by develop-
ing personal competencies through individuals’ own agency. Analysis shows that there are no clear
strategies and policies for the career development at all ages. This also applies to teachers and future
teachers and this article addresses the development of teachers’ career management competence.
The study aimed to develop a model of teacher’s career development training based on a study
of international experience in the field of contemporary policies, theories and practices for career
development, adult education and strength-based approach in education. The model is competence-
based, and creates the conditions for personality-orientating and motivating learners. It provides
group diagnostics and a flexible set of approaches. Modern adult career development theories are
integrated in the teacher’s career development training. The model will facilitate future actions
for planning, organizing and implementing teacher’s career development training. Conclusions
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are drawn about contemporary perspectives on career development and on the proposed modern
strengths-based andragogical model.

Keywords: career development, career management competences, training of teachers, strengths-
based approach.

BBenmenue

B mavane XXI Bexa, moj BIusiHMEM IIOOAIM3ALMUM, Pa3BUTUS MHQOPMALMOHHBIX
TEXHOJIOTHIL, leMOTpadpuuecKIX M3MeHEeHNIT M U3SMEHEHMII Ha PhIHKE TPYJia, U3MEHNIACh
[mapajurMa pasBUTHsI Kapbepsl. HeobXofuMo pasBuBaTh HOBble KOMIIETEHI[UN AL YII-
paB/IeHNs pa3BUTHEM Kapbepbl. KapbepHoe pasBNTHE TeCHO CBA3aHO C obOydeHMeM Ha
IPOTSKEHUN BCell KM3HNU. Pa3ByThbIe CTPAaHbI CO3/JAl0T HALIMOHATbHbIE PAMKI KApbepHO-
TO pasBUTHs ¥ IPOTPAMMBI 00yUeHNs1, OCHOBaHHBIE HAa KOMIIETEHTHOCTH.

Curyauna B Bonarapum Takke XapakTepusyeTca AMHAMWYHBIMY M3MEHEHUAMHU B
COLMAIbHON ¥ 9KOHOMIYECKOIT cepax, BHe[pEHNEM 3apyOe)KHOTO OIIbITa, Pa3BUTUEM
HaIlMIOHAbHON NMO/MTUKM. TodHee, 3a IOC/IeqHee JecATHIETE B Hallleil CTpaHe pea-
JI30BAHBl MOJIENIM KapbepPHOTO OPMEHTUPOBAHMA ¥ KOHCY/IbTMPOBaHMA, B OCHOBHOM
3anmcTBoBaHHbIe 13 CoennHeHHBIX IlITaToB. bbla co3gaHa ceTh IeHTPOB KapbepHOTO
pasBUTUA B BbICHIeM o6pasoBaHMu. VIIET MOATOTOBKA MearorMyecKuX COBETHUKOB,
CITOCOOHBIX TIPEIOKNUTh KapbepHBIe YCIYTU I CpefHero obpasoBaHus. HanmoHans-
Has MOJIUTUKA KapbePHOTO OPMEHTMPOBAHNUA 1 00YUeHNs Ha MPOTSDKEHUY BCell XKM3HU
OCHOBaHa Ha nonmtuke EBporeiickoro cormsa.

BosHukaeT nmorpe6HOCTb B COBPEMEHHBIX ITPOrpaMMax KapbepHOTO OOYUeHUs Mis
PA3HBIX Ije/IeBbIX IPYIII, BKIIOYAst YIUTEIEN 11 OYAYIUX YIUTeIeil.

Cospemennvie KoHUenuuy Kapvepovl U KAPLEPHO20 PA3EUMUSL

VisydeH1e TeOpPETNYECKUX TPYHOB B OOIACTY PA3BUTHUS Kapbepbl IOKA3bIBAET, ITO
KOHLIETII[MS «Kapbepbl» U «PasBUTHMA Kapbepbl» cO BpeMeHeM usMmeHmtach (Herr, 2004;
Patton, 2001; Watts, 1996; Hansen, 1997; Wolfe & Kolb, 1980). ITocrengume paboTsl o1-
peneAI0T IOHATUA «Kapbepa» U «PasBUTHE Kapbepbl» KaK TMYHOCTHO-OPMEHTUPOBAH-
HBIIT TIPOLIeCC YIPABIEHNA XU3HBIO U Kapbepoil, KOT/a oAV aKTVBHBI KaK B peaKI[un
Ha M3MEHEHN, TaK 1 B IPUCIOCOOTIEHNN K HUM, B CO3JAHNU U MOUCKE OITauMBaeMBbIX
pabodux MecT, B paclIMpeHNI KM3HEHHOTO OIIbITa ¥ 00Pa30BaHMA C Le/IbI0 YIYYIIeHNA
CBOEI XU3HUL.

B HacrosiieM MCCeoBaHNN TEPMUHBI «Kapbepa» U «pa3BUTHeE Kapbepbl» MUCIIO/Nb-
3yI0TCA B X IIMPOKOM IIOHMMAHUM:

- Kapbepa — 9TO MHOroobpasve BUJIOB [ieATENbHOCTI (OIIAYMBAEMBIX 1 HEOIUIa-
4MBaeMBbIX), KOTOPbIE YelOBEK MPUHUMAET, B TOM YNCIIe TaKMX, KaK XXVM3HEHHbIe POJIN,
JI0CyTOBBIE, 0OyUeHMe U PaboTa;

— pasBUTHUE Kapbepbl — 9TO IPOLIECC YIPaBIEHN XI3HBI0, Yueboil 1 paboToil Ha
IIPOTSKEHNN BCEV XKUSHMA.

Teopuu passumus kapvepoi

B konre XX - naugane XXI Bexa 6bU111 3a/10)K€HBI OCHOBBI TEOPUI PA3BUTIS KapbePhl
u uHTepBeHIMN. OHU IIOCTOSHHO pasBUBaIOTCA. Bee mpenpiyie TeOpuy CTUMYIUPO-
Ba/IM pa3pabOTKy HOBBIX, KOTOPBIE IPEJIAraioT 60siee IOAPOOHBIE U BCECTOPOHHIIE OTIN-
CaHMA pasBUTHA Kapbephl U IIPe/IHa3HAYEHbI /I IIMPOKOTO KPYyTa JI0fiel, MofiepKIBas
X KapbepHbIe YCTPEeM/IEHIA.

Cornacio Zunker, Teopuy pasBUTUA Kapbepbl U BbIOOpa Hpodeccuy SABIATCA
LIEHHBIM PeCypcoM /L1 KOHCY/IbTaHTOB U TPEHEPOB I10 Kapbepe. DT paboThbl IOMOTAIOT
pasBUBATh NPOTPAMMbl KOHCYIbTHPOBAHNUSA MO BOIIPOCaM Kapbephl U MpodecCuoHaNb-
HOT0 06pa3oBaHIsI, OIIPe/e/SITh ITAIIbI Pa3BUTIS KaPbePBl, 34/ja4M, IIPUCYIIUE KOKLOMY
9Taly, UAeHTUPUIUPOBATh OTHEIbHBIE TUIIBI U VX COOTBETCTBME PAbOUMM YCIOBUAM,
IIpefTaraTh METOAbl IPUHATUA PeIleHNiT. DTU TPYHbl ONVCHIBAIOT BIVIAHME CTEPEOTH-
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OB, TIPEIATAIOT VeN IS PasBUTHsI Kapbepbl )KEHIUNH, STHNYECKNX MEHBIINHCTB I
APYTUX TPYIIL, Pa3bsACHAIOT aCleKThbl COLUATLHOTO OOYUeHNs U €T0 CBA3b C Pa3BUTUEM
KapbepslL. [I/1s1 BcexX, KTO paboTaer B 06/1acTyt pa3BUTIS Kapbephl, TEOPUU CIIYXKAT OCHO-
BOI [/Is1 TeHepaluy U IPOBePKY upeit 1 npaktuk (Zunker, 2006).

OCHOBBIBasICh Ha UCCIEOBaHNY, TIPOBefieHHOM B Havane 1990-x ropos, Kidd or-
MedaeT OCOOEHHO Ba)KHBIE TEOPMU KapbepHOTO KOHCYIbTUPOBAHUSA U OOpPa3OBaHMUSL
B HuX mpepcTaB/IeHBl Takye TPAAMIMOHHBIE HOAXO/BL IIOJXO0J, COOTBETCTBUS, IIOJAXO
Pa3BUTHSA, TOAXON COLMATBHOTO 00y4eHNs, ICUXOAMHAMUYECKIIT TIOAXO0/, TIOAXO0/, B3a-
MMOJENCTBIS ¢ coobigecTBoM. HoBoe B mpodeccnoHanbHOI OPMEHTALMI — 9TO MHO-
FOKY/IBTypPHOE KOHCY/IbTUPOBaHNe, KOHCTPYKTUBUCTCKUIL IIOXO/, U ONUCATe/IbHOe KOH-
CY/IBTUPOBAHIE, «KU3HDb KaK Kapbepar, IParMaTNIeCcKIil PAljIOHAIN3M, TEOPVSI CHICTEM,
TeOpMst KapbepBl A5 SKEHIIUH, TeOPUs Kapbepbl /I STHUUECKNMX MEHBIIHCTB, Heorpa-
HUYEHHas Kapbepa, coluaabHble KoruntuBHble moaxoabl (Kidd et al., 1993).

Hekortopbsle u3 Hanboee 4acTo LUTUPYEMBIX ¥ OTHOCSIIUXCS K IIPAKTUKE TeOPUit —
Teopys IMYHOCTHBIX KayecTB U pakTopos (Parsons), Teopus Beibopa mpodeccun (Hol-
land), Teopus npodeccuonanpruoro Ber6opa (Ginzberg, Ginsburg, Axelrad and Herma),
teopus [Jonanbaa Cynepa (Super), Teopus conuanbaoro obydenns (Krumboltz), Teopus
PasBUTHUA Kapbepbl C TOYKM 3peHNsI KOTHUTUBHOI 06pabotku nudopmaunnu (Peterson,
Sampson & Reardon) (Parsons, 1909; Holland, 1985; Zunker, 2006; Super, 1957; Super,
1963; Super, 1976; Super, 1980; Super , 1990; Krumboltz, 1979; Mitchell & Krumboltz,
1996; Peterson, Sampson & Reardon, 1991).

YT006BI ONpefeUTb MECTO U BXKHOCTb TEOPUIT KAPbEPHOTO PAsBUTIHSL, IIPECTABUM
pe3toMe KaXXI0To U3 HIX.

o Teopus «trait-factor» 6pita paspaboTaHa Ha OCHOBE MCCIIEOBAHUS MHAUBUIY-
QIBHBIX Pas/IMYMIl JIIOfEil U IIpOrpecca B IICUXOMETPUYECKOM BIDKeHNUI. Ee 0cHOBHOI
XapaKTepUCTUKOIL SIBJIsIETCS IPU3HAHNUE TOTO, YTO KAXK/bII YeTI0OBEK 00/IaffaeT YHUKAIb-
HBIMI CIIOCOOHOCTSIMM VI OT/IMYUTENBbHBIMI OCOOEHHOCTSMM, KOTOPbIE MOTYT 00beK-
TUBHO OLIEHNMBATHCS U COUETATHCS C TPeOOBAHMSIMI PabOTHI U IPOPeCCHL.

o Ginzberg, Ginsburg, Axelrad n Herma paspuBator Teopuio Bbibopa mpodeccun
¢ TOuKM 3peHns pa3BuTus. OHM MPEAIIONATaoT, YTO MPOQECcCHOHABbHBI BHIOOP — 3TO
IPOLeCC PasBUTHsI, KOTOPBII OXBATBIBAET TPY JTalla — BOOOPaXKaeMblil, KCIIEPUMEH-
Ta/IbHBIN U PeAINCTUYECKNIA.

« Donald Super BHec 6071b111071 BK/Ia] B M3y4eHMe IPOQeCCHOHAIBHOTO TIOBEEHISL.
OH chopmynmpoBa MATh STANOB PA3BUTUS: POCT, PasBefKa, UAEHTU(NKALNSA, TTOAe-
PrKaHuMe U CHIDKeHMe. Super BUAUT SI-KOHIIENIMIO B KaueCcTBe XI3HEHHO CUJIbL, OIIpe-
Te/AoLel MOJie/Ib Kapbepbl, KOTOPOJ MOKHO C/I€[l0BATh HA NPOTSKEHNUM BCEl SKU3HM.
Super cperan TakXxe 3aK/I0YEHIE O TOM, YTO CYLIECTBYET KOPPEIALVS MEX/Y CaMOCO-
3HAHNUEM, 3PEIOCTbIO Kapbephbl MOIOABIX JIIOfIEil M UX yCIleXaMi B IPOQeCcCIOHATbHOI
peanmsanyu. Ero Teopust pa3BuTus Kapbepsl UCIO/Mb3YeT MHOTOTPAHHBII ITOXOf.

« Krumboltz, Mitchell u Gelatt npepmonoxmnu, 4To BEI6Op Kapbepbl B 3HAUNTEIb-
HOJI CTeIleHY 3aBJCUT OT >KM3HEHHBIX cOoObITHit. OHYM M3YYN/IN BIVSIHIE Ha Kapbepy de-
ThIpeX (pAaKTOPOB: TEHETIIECKNUX TA/TAHTOB U CIIEL[MaTbHBIX YMEHUIT, YCIOBUIL OKPY)Kalo-
1[eit Cpefibl, y4eOHOTO OIIBITA VI YMEHVISI PelIaTh IPO6/IeMBI.

« Holland usyuaer Bbi6op xapbepsl. OH cuMTaeT, YTO MOAY/IbHAS JIMYHAsT OPVEH-
TAIVIs SIBJISIETCS KTIOYOM K MHAMBUAYAIbHOMY IpodeccnoHanbHOMy BbIO0ODY. B ocHOBe
€ro TeopuI — KOHIIETI[V, COTJIACHO KOTOPOII JIIOAY BHIOMPAIOT Kapbepy /IS TOTO, YTOObI
VIOBJIETBOPUTH CBOY PAa3BUThIE I IIPEAIOYTITENbHbIE, IMIHbIE I MOJA/IbHbIE OPVEHTA-
. Holland paspabaTbiBaert 1ectTs MOJANbHbBIX CTUIEN I MIECTh COOTBETCTBYIOLINX pa-
604MX Cpefy: peabHBbIe, MCCIIEOBATEIbCKILE, XY/0KECTBEHHBIE, COLMA/IbHbIE, TIPENIIPH-
HMMATe/IbCKIe 1 OOBIYHbIE.
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o KoruntuBHO-MHGOpMALMOHHAS TEOPUs NPUMEHSETCS B PasBUTUM Kapbepsl C
TOYKU 3PEeHNsI IPUHATUSA PellleHnit o Kapbepe. Bpita paspaborana mporefypa, IoMora-
FO1Ias1 JIFOfIM 00pabaThiBaTh MHGOPMALIMIO /IS IPUHSATIS TYYIINX PEIIeHNIT O Kapbepe.

PasBuTme Kapbepbl C COLMATIBHO-II03HABATE/IBHO TOUYKY 3PEHMs CBSI3aHO € 001Iel
COLMAIBHO-KOTHUTVBHOI T€Opueil, KOTOpasi COueTaeT KOTHUTUBHbIE, CAMOPEryInpyIo-
I[Mecst I MOTUBAL[IOHHBIE TIPOLIeCChl. ITa TEOPMUsI HAIIPaB/IeHa Ha MOUCK TeX IOCPeHNU-
KOB, KOTOpBIE IIOMOTAOT y4eOHBIIl OIBIT TPAHCPOPMMUPOBATh B KaPbepHOE [IOBEEHIIE;
Ha BbIsICHEHIE TOT0, KaK B3aMIMOJIE/ICTBYIOT MHTEPEChI, HABBIKU U LIeHHOCTY; HA UJJeHTHU-
(bUKALVI0 KOHTEKCTYIBHBIX (PAKTOPOB, KOTOPBIE JAIOT XOPOIIIIE PE3Y/IbTATHL.

Be160op yueOHOTO cofiep>KaHMs M TeXHOIOTUY KapbePHOTO 0OYUeHIsI TECHO CBsI3aH C
TeopUsIMU pasBUTHA Kapbepbl. HeT ofjHOIT Teopuyt, KOTOpast MOT/Ia 651 OOBSICHUTD CTOXK-
HBII1 ITPOLIeCcC Pa3BUTIUS Kapbepbl, — BCe OHU CIIOCOOCTBYIOT IIOHMMAHNIO Pa3BUTHS Kapb-
epBl U HaXOMISAT MECTO B YI€OHBIX IIPOrpaMMax.

CoBpeMeHHbIe TeOPUY YCUIMBAIOT AKIIEHT aKTMBHOI MTO3UIMN YelOBeKa B TOCTPO-
eHuy UM CoOCTBEHHOIT Kapbepbl. OHM [TOKA3BIBAIOT, YTO Pa3BUTIE KAPbEPbl HE MOXKET
OBITh IIOHATO BHE 3TOTO KOHTEKCTa. DTO AaeT LieHHYI0 MHQOPMALUIO /IS pa3paboTKu
3¢ PEKTVBHOI METOOIOTNI Pa3sBUTHsI KOMIIETEHIVIT, CBSI3AHHBIX C YIIPABIEHMEM JINY-
HOI1 Kapbepoit. Teopui obecrednBaioT 1IeI0CTHOCTD IIPOLlecca Pa3sBUTUSA Kapbepbl.

I100x00, ocho8anHvlii HA CUNLHBIX CIMOPOHAX

B Hamrelt KynbType IPUHSITO, YTO JIIOAU, CEMbH, YINTENsA, KOHCYIbTAHTBI COCPENO-
TOYeHBI Ha [TOTPeOHOCTSX, fedpuuyrax 1 mpobremax. OfHAKO 9TOT AKIEHT MOXET IIPH-
BECTH K OIIYIIEHNIO HeyAauu 1 6eCIIOMOILHOCTH, YCUIUTD HU3KIE OXXUJAHNS, CO3[JaTh
3aBMCYMOCTh OT BHELIHMX PECYPCOB M He JaTh JIIOMSM ¥ COOOLIeCTBAM [BUIAThCS B
HAaITpaB/IeHNN MOTOXUTENbHBIX pesyabratoB (Keith, 2001). B mocnenHme mecstumerus
HPOM30IIIeT IePeXO/ OT IIO/IX0/a, OCHOBAHHOTO Ha IIpob/eMax 1 fehMIUTax, K APyromy,
OCHOBAaHHOMY Ha CIJIBHBIX CTOPOHAX, B KOTOPOM IIO[UePKUBAIOTCS PECYPCHI I BO3MOXK-
Hocty (Howard and Dryden, 1999; Keogh and Weisner, 1993; Spekman, Herman and
Vogel, 1993). Vcnonp3oBaHue B IPOrpaMMax KapbepHOTO OOyUYeHIsI TAKOTO YIeOHOTO
Coflep>KaHNsI, KOTOPOe CBA3AHO C CH/IbHBIMY CTOPOHAMM, CIIOCOOHO ITOMOYb y4eHUKaM
CTaTh MPOAKTUBHBIMY, TMOKUMM U QJAIITYBHBIMIL.

MeToabl CCIeTOBAHUA

AHa/3 HOPMATVBHBIX JOKYMEHTOB ITI0Ka3bIBaeT, YTO B BoJrapum Het 4eTKoil cTpa-
TETUY U MOJIMTUKY JI/IsI Pa3BUTHsI Kapbephl TI0feil BCeX BO3PACTOB. DTO OTHOCUTCS U K
Ype3BBIYAITHO BAXKHOI IPyILIe 00LIeCTBA — YIUTE/LIM 1 Oyaymnm yauressiM. Paspabot-
Ka MOJIe/I/I KapbePHOTO O0YUeHNUs yauTesneil u OyAyIux yauTeaeil Ha OCHOBE MEXY-
HAPOJJHOTO OIIBITA U C YIETOM HALMOHA/IBHOTO KOHTEKCTa IPU3BAHA BOCIIONHNUTD 3TOT
mpober.

OCHOBHOIT BOIIPOC MCCTIEOBAHS 3aK/TI0YAETCSI B TOM, KaK PasBMBATh KOMIIETEHI[IN
y4uTesneit B 061acTu yrpas/eHns Kapbepoit. Llebio nccenoBanms sSBisieTcs: paspaboT-
Ka Mofienu 00y4eHNs Pa3BUTHIO Kapbepbl Ha OCHOBE M3YYeHNsI MEXXIYHAPOJHOTO OIBITA
06pa3oBaHIsI B3POCIIBIX U C yI€TOM GOIrapCcKOro KOHTEKCTA.

MeTomoornst NCCIefOBaHNMs BKII0YAeT aHAIN3 HAYIHBIX ITyO/IMKALiT, HOPMaTUB-
HBIX JOKYMEHTOB, 00pa30BaTe/IbHBIX IIPOTPAMM ¥ 06pasoBaTeIbHOI IPAKTUKI, MO/
poBamne (paspaboTka Mozenyu oOydeHu:), HabIoe e U OIMCaTeIbHBII aHA/IN3.

PCSYIIbTaTI)I " TUCKYCCUM

Modenv 00yuenus pazgumuto kapvepvl yuumeneil
ITpencraBeHHast MOJEb OOYIEHVsI Pa3BUTIIO Kapbephl IIefjarora aHparorndeckast.
O6yuenne B3pocnoro 3¢ exTIBHO, eCIN yIeCTh ero aHgparornieckre ocobeHHocru. B
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OT/INYMe OT IefiarorM4ecKoro Mmpolecca, aHparorndeckuii Ipolecc TpebyeT napTHepc-
TBa MEXJLY yIUTENIeM U YIEHNKOM, MCIIOIb30BaHNe OIIbITa yYaluxcs (mpodeccnoHab-
HOTO J1 )KM3HEHHOT'0), aKTYBHOE BK/IIOUYEHIE YYAIMXCsl BO BCE BUJBI AESITEIBHOCTH (B
IUTAHVPOBAaHNUE U OPTaHMU3ALMIO TIpoliecca oOydeHus, B yIIpaBIeHIe MM U KOHTPOJIb 3a
HIM) C y4eTOM OILleHKM Mx sapdektnBHOCTH. [Ipn paspaborke Mozmeny ocoboe BHIUMA-
HIMe Y/e/IsIeTCsl ONpefie/leHNI0 paMOK KoMiteTeHIun. C 9Toi 11e/bi0 ObUT U3YUeH OIBIT
Benukobpuranuu, CIIA, Kanagst n ABcrpanuu (Watts, 2006, NTSC, 2004, MCEETYA,
2009).

Modenv 0byueHus paseumuro Kapvepol yuumereti 6Knwouaem 6 ce6s cnedyroujue sne-
MeHmbL:

1. Iesnb, 3a/5a4n, MUCCHSL 1 BUfIEHVE MOJETIN

Muccust MOfieNI COCTOUT B TOM, YTOOBI IIPEACTABUTh KOMIUIEKCHYIO CTPATeruio
OpraHu3aLuy 00yYeHNUs PA3BUTUIO Kapbepbl B3POC/IBIX YUALMXCI-yInTeneil. Bunerne
MOJIe/M 3aK/II0YaeTCsl B CO3JAaHUM NPENIOChUIOK i ILie/IeHAalPaB/IeHHON MOJTOTOB-
KN y4YuUTesell K pasBUTUIO Kapbepsl. Llenb Mofenm — CofeiicTBOBAaTh IIaHMPOBAHNIO,
OpTaHNM3aALUM U BHELPEHUI0 KapbepPHOTO OOYUeHMUs IIefjarOrMYecKyX CIeI[NalTuCTOB.
3apmaun — onpenennTh TPeOOBAHNS K TPEHEPaM B PasBUTUI Kapbepbl U YCIIOBYSI, HEOO-
XOAMMBIe [JIs1 OpraHu3anny 3PpQPeKTBHOr0 00ydIeHMs yanTenelr B 06/1acTu pasBUTHA
Kapbepsl 1 I/Is1 OIpefie/ieHNs] ITapaMeTPOB KOMIIETEHIINN YIUTeIell, CBA3aHHbIX C pas-
BUTMEM MX KapbepBL.

2. Pamxu xomnemeHyuii — yenu u oxudaemvie pesynomamol 00yueHus 6 obnacmu
passumus xapvepol

PaMKyI KOMIIETEHIVIT OIIPEMeTISIIOT 1€/ ¥ OXKIIaeMble Pe3y/IbTaThl 00ydeH s B 06-
JIACTM Pa3BUTHSA Kapbepbl U BKIIOYAIOT B Ce0s1 KOMIETEHIINY YYAIerOCsT ¥ KOMITETEHIINI
npenonasaters (Sharlanova, 2016b).

IIpu ompeyeneHny Liejiet U OXXMAEMBIX Pe3y/IbTATOB, TO €CTh TOTO, YTO MeATOrN-
JecKue CIIeI[MaNINCThl B KypCax PasBUTHS Kapbepsl JO/DKHBI ¥ MOTYT 3HATh (KOMIIETEH-
LM YYAIIMXCs), UCIOIb30BaHa ABCTPAINIICKas paMKa KOMIIETEHIINIT [/Is YIIpaBIeHs
[IepPCOHANBHOI Kapbepoit. OHM BKIIIOYAIOT KOMIIETEHI[UN B TPEX OCHOBHBIX O0/IACTSAX:
«JIngHBIIT MEHEPKMEHT», «VI3ydeHne u uccnefgoBaHme paboTsl», «IIocTpoeHe Kapbepbl»
(MCEETYA, 2009).

K xoMIeTeH1[n1 1eKTOPa OTHOCSATCS IMYHbIe KOMIETEHIINY B 00/IACTH yIpaBIeHNs
Kapbepoit, KOMIIETEHIMN [/Is1 00yYeHVsI B3pOCTbIX (aHAparorndeckye KOMIETEHINN) I
KOMIIETEHI[UN JI/IsI COMIelICTBISI KapbepHOTO pasBuUTUs ydaierocs. KommereHunu B 06-
JIACTM YIIPABJIEHNS KAPHEPOIT COBIIATAIOT C KOMITETEHIVMSIMY yIaIMXCst (COrmacHo ABc-
TPINIICKOI paMKe KOMIIETEHIIN).

IIpu ompeneneHNy aHAPArOrMYeCKNX KOMIETEHLMII VCIOIB30BAHBI Pe3y/IbTAThI
¢unancupyemoro EBporeiickoit komuccueit uccnegosanns «KimodeBble KoMIeTeHINN
CIIeIMaMICTOB o 06y4eHmio B3pocnbix» (Buiskool, B], Broek, SD, van Lakerveld, JA,
Zarifis, GK & Osborne, M., 2010), 4TO mO3BOMM/IO ONPeReUTh OOIMe ¥ KOHKpETHBIE
KOMITETEHIVIL.

Tperbst TpyIIa KOMIETEHI[UII — 9TO KOMIIETEHINMN, CIIOCOOCTBYIOIINE Pa3BUTHIO
Kapbepbl YYAIUXCS, @ MIMEHHO: NHPOPMIPOBAHHOCTD O PBIHKE TPY/d; 3HAHIE, OLjeHKa
U CIIOIb30BaHIe MOJIe/eil PasBUTHUS Kapbepbl U YIIPABIEHNU €10; CBA3b C OOIIeCTBEeH-
HocTbio 1 cymepBusuy. OHy paspaboTaHbl HA OCHOBe KOMIleTeHImN (acuauraropa B
nporpamme GCDF - Global Career Development Facilitator (NCDA, 2009).

3. Anopazozuueckue 0CHO8bL MOOENIU — OCHOBHYIE NPEONOIONEHUS 00 yueHUKaxX U npo-
yecce 06yHeHus.

AHJIparorndyeckye OCHOBBI MOJIE/IM OXBATHIBAIOT CBEIEHMsI O Ipolecce O0ydeHsI
B3pocnbix (Sharlanova, 2016a). IIpu 5TOM y4UTBIBaIOCH ClIefyIOLIee:
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1) npennochIKN fiist 00ydIeHNsI B COOTBETCTBUY ¢ HOTTHHIeMCKOIT aHaparornyec-
KOJl Mofienbio 1 Mogienbio Manmbkonbma Hoynsa (Nottingham Andragogy Group, 1983;
Knowles, 1990);

2) XapaKTepUCTUKM B3POCIIbIX Kak yaeHnKos (Knowles, 1980; Cross, 1981; Kerka, 2002);

3) IMYHBII OIBIT [PENOABaTeNsl YHUBEPCUTETA, YIACTBYIOIIETO B KBAIM(UKALIN
yuuTeneit;

4) coBpeMeHHbIe KOHIIENINM Kapbepbl U pa3BuUTysA Kapbepsl (Sharlanova, 2014).

4. Xapaxkmepucmuxu y4e6Ho20 npoyecca Ha Kypcax passumus xapvepol

Y4eOHBII IPOLIeCC B3POC/IBIX II0 CBOET IIPUPOJie ABJIAETCS TMIHOCTHO-OPUEHTUPO-
BaHHBIM aH/ParoTrMIecKuM IIPOLIECCOM, B OCHOBE KOTOPOTO JIEKUT:

— «12 OTIMYUTENbHBIX OCOOEHHOCTEI» AHIPATOTMIECKOTO ITIpollecca B COOTBETC-
TBIU ¢ BbIBofaMy HoTTunremckoit angparorndeckoit rpymmsl (Nottingham Andragogy
Group, 1983);

- CeMb XapaKTepUCTHK BBICOKOI(PEKTHBHOTO y4eOHOTO mpoliecca co B3POCIBIMU
y4amumcs, chopmympoBanubiMu [Jopotu buimmarron (Dorothy Billington, 1988);

— pe3y/IbTaThl IMIIMPUYECKNX UCCTIE[OBAHNUIT — POKYC-TPYIIIIBI M SKCIIEPTHOI OLleH-
xu (Sharlanova, 2016d);

- paMKM KOMIIETEHIUN JJIs1 KaPbePHOTO PasBUTHsA B IIPOrPaMMax PasBUTIUS Kapbe-
PBI B CTpaHax ¢ pasBUTbIMU cucTeMaMy obpaszosanus (NTSC, 2004; Hache, Redekopp, &
Jarvis, 2000; MCEETYA, 2009).

B pe3ynbrarte TeOpeTMYeCKOro aHAIN3a M SMIMPUIECKIUX UCCIeOBAHMI C TIOMOIIBIO
(OKyC-TPyII ¥ 9KCIIEPTHOI OL[eHKU OIIpefie/IeHbl CIeAyIOLIe XapaKTePUCTUKI: 00yde-
HIle Ha KypCax pasBUTHs Kapbepbl HO/DKHO ObITh JTMYHOCTHO-OPMEHTHUPOBAHHBIM, OC-
HOBAaHHBIM Ha KOMIIETEHTHOCTH, Pe(pIeKCUBHBIM, TUOKUM, 1}eJIOCTHBIM, HEIIPEPLIBHBIM,
COBEPIIEHCTBYIOIMMCS, (€3 CTPOruX MpeANuCcaHuil, OPMEHTHPOBAHHBIM Ha pelleHIe
mpo6yieM, HaITpaB/IeHHBIM Ha IIOCTPOEHNe HOBBIX 3HAHMIT HA OCHOBE MHTETPALMI MBIIII-
JIeHVSI ¥ OOY4YeHN, COITIACYIOLVIM CTV/IM TIPeNOfaBaHys U YIEObL.

Ompepenenne IpUHINIOB 0OyYeHMsT HA Kypcax PasBUTHs Kapbepbl OCHOBAHO Ha
CPaBHNTETIBHOM aHA/IM3€e HPUHIUIIOB 00yYeHNs B3POC/IBIX, CHOPMYINPOBAHHBIX MHO-
rumu aBropamu (Brookfield, 1986; Knox, 1977; Brundage & Mackeracher, 1980; Dewar,
1999; Zemke, 1988, Smith, 1990). OHO TaK)Xe YYUTBIBAaeT XapaKTE€PUCTUKYU B3POCTIBIX
YYaLIMXCst, 0COOEHHOCTY IPOLiecca pasBUTYsI Kapbepbl, IpeCTaB/IeHHbIE B TeOpeTIIec-
KX KOHIIeIIMAX KapbepHoro passutus (Sharlanova, 2014).

Ha ocHoBe aToro aHanmsa MO>KHO cpopMyIupoBaTh CIeAyIOliue IPUHINIIBI 00yye-
uus (Sharlanova, 2016d):

1. Vyauiecss MOTyT MMeTh pasHble TOTPeOHOCTH, OIIbIT, HABBIKY, LIEHHOCTI 1 MIHTe-
pecsL.

2. O6yueHre HO/DKHO ObITh JTMYHOCTHO OPMEHTUPOBAHHBIM, TO €CTb YHal[yecs
JOJDKHBI OBITD B LIEHTPe Y4eOHOTo mpoliecca. AKLIeHT Ha IIpoljecce, a He Ha COJep>KaHNN.

3. Llenu u oxxupaeMble pe3y/IbTaThl ONPee/IAIOTCs PaMKaMy KOMIIeTEHIIUIL.

4. CaMocTOATeNbHOE OOy4YeHMe JO/DKHO MOOMPATBCA. Y4alyecs MO/DKHBI CaMy
IPUHMMATD BXXHBIE IS Ce0s1 pellIeHNs], B TOM 4ICTIE O IIpollecce 00ydeHms.

5. O6y4eHne JODKHO OBITH OCHOBAHO HA IIPEKHEM OIIbITE. IIPOLIIBIIT OIIBIT BIIVsIET
Ha 00ydeHNe, B HEKOTOPBIX CTy4asX 9TO CTUMYII 1/VIN TIPETATCTBIE [/t U3YYeHWsI HO-
BBIX 3HAHWIT, HABBIKOB I B3IJLSI/{OB.

6. ITporecc 06ydeHNsI JO/DKEH BBI3BIBATD MHTEPEC K M3YUEHIIO YIeOHOTO COflepyKaHMs.

7. Oby4eHne TO/DKHO ObITH MOTUBUPYOMMM. CTYIEHTBI MOTYT OBITH MOTHUBIMPOBA-
HBI pa3/IMIHBIMK (PAKTOPAMIM — OT IIPUHIUIIOB OO0yYeHNUs Ha TIPOTSDKEHNUN BCell XKI3HU
J10 BHELIHUX MOTMBOB 00y4eHNsI, IPUTOM UTO NPENIOYTEHNE OTHAETCS BHYTPEHHEI MO-
TUBALINIL.
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8. O6yueHue MefarornyecKyx ClelnaaicToB SO/DKHO ObITh IpobneMubIM. Kak mpa-
BIUIO, YYAIIMeCs IPEAIOYNTAIOT, YTOOBI yueOHas HesITe/IbHOCTh OblIa OpPMEHTNPOBAHA
Ha 1X TIPO6/IeMBI, COOTBETCTBOBA/IA UX XXII3HEHHOMY TIOJIOKEHNIO, a Pe3y/IbTaThl 00yde-
HYIS1 MOITIM OBITh peann30BaHbl HEMEJICHHO.

9. Vyaiyecs: JO/DKHBI IMETh 0OPAaTHYIO CBsI3b O IPOLiecce 00yIeHs.

10. Yuebnas cpepa fO/DKHA 66T KOMMOPTHOI 1 O AEP KMBAIOLIEN.

11. VyeOHas cpefia JODKHA CTUMY/IMPOBATh aKTUBHOE YYaCTHe YIAIXCA B Y4eOHOM
mporecce.

12. 9 dextusHOE 06yUeHMEe 06YCTOBNIEHO SI-KOHIIemIIEl.

Cucremarudeckoe IpyMeHeHNe IpeCTaBIeHHbIX IIPMHIMIIOB, a TAKXKe YIeT Xapak-
TEPUCTHK YUUTesIeil KaK B3POC/IBIX YYAIIMXCA MOTYT 00eCIeYNTh ONITHMA/IbHYI0 OPTaHu-
3aI1M10 y4eOHOTO IIPOIlecca 1 BLICOKVIE Pe3yIbTaThl — GOPMIPOBAHIE KAPbEePHBIX KOMIIe-
TEHLMI I KApbEePHOI KY/IbTYPBI.

5. ITodeomoska u peanusayus yue6Hozo npoyecca

ITporecca o6ydeHNsT IPOXOAUT STAIBI IVIAHNPOBAHNSA, OPTAHU3ALNH, TIOTOTOBKI
MaTepuajoB, pealnu3alyn 1 OLeHK! 3¢ (GeKTUBHOCTY y4eOHOro IpolLiecca.

6. Cybvexmul yuebHo20 npoyecca.

CybbexTaMu yae6HOTO Hpoliecca sIB/I0TCS MPelofaBaTe/b U yJallecs.

7. IToddepacusarowias yuebras cpeda

[Noppep>xuBaromtasd ydeOHas cpefia CTPOUTCA Ha OIaronprATHOM MMKPOKIMMATE U
MarepuasbHOil 6ase. [legarornueckue ClelanucTbl 3HAYUTEIBHO JIyIIe YIaTCs, eCIn
IperojaBaTe/b MPULEeP>KUBAETCA IPUHIMIIOB 00YYeHNA B3POC/IBIX I MICIIO/NIb3yeT METO-
I 00yUIeHIIsT B3POCTIBIX. AKIIEHT Ha Pa3BUTIIE HOBBIX B3IJIILOB U yOexeHuit popmmpy-
€T IOJIOKUTE/IbHBIN ICUXOIOTMYEeCK) KIMMAT, MHOTO(YHKIMOHAIbHYIO ! PacIIo/Iarao-
IIYIO K IO3UTUBHOMY B3aMMOJEIICTBUIO IIPOCTPAHCTBEHHYIO Cpeqy.

Mopenb, IpefcTaBlIeHHasA B CTaTbe, IPOBEPeHA Ha PA3/IMYHBIX LIeJIEBBIX IPYIIIIAX
yanTeneit. KCIepTHas OLjeHKa MOJe/ny, HaOMofeHre M OIpOC MHEHMA CTYIAEHTOB 00
9¢GeKTUBHOCTY KYypCOB pasBUTUA Kapbepbl IOATBEPAMIN, YTO 3Ta MOJE/Ib II0/Ie3Ha,
COBpeMeHHa 1 Ipocra B npuMeHennu (Sharlanova, 2016e).

3aknroueHne

CoBpeMmeHHbBIe B3I/IANbI HA Pa3BUTHE Kapbepbl ONPENENAI0T €ro KaK >KM3HEHHbII
IIPOLIECC, KOTOPBII JOCTUTACT Le/Ii, eC/IM UCCIIeyeT pasiidHble )KVM3HEeHHbIe (PaKTOPBI.
3HaHMs, HABBIKI VI OTHOIIEHVIST, KOTOPBIE Pa3BMUBAIOTCSI TI0 STOMY YT, IO3BOJISIOT IIa-
HIPOBATb VI IIPMHMMATD PEIIeHNsI, CBSI3aHHBIE C 3aHATOCTBIO U PO eCCHOHATBHBIM BbI-
60poM, C caMOyIIpaBjIeHIieM, PasBUTHEM KU3HEHHBIX U TPYLOBBIX HaBBIKOB. KapbepHoe
pas3BuTHe yIUTesIeN — pe3y/IbTaT HEIPEPIBHOTO 00YUI€EHNIsI, B XOfie KOTOPOTO JIMIHBIE I
npodeccoHaNTbHble HAaBbIKI IIOCTOSTHHO PACIINPAIOTCS C YIETOM U3MEHEHMIT B MUpe U
OTKPBIBAIOIVIXCSI BO3MOXHOCTEI.

[TpenmaraeMast aHAPArorudecKast MOJie/lb OCHOBaHa Ha CHIBHBIX CTOPOHAX JeToBe-
Ka, TI0/Ie3Ha, COBPEMEHHA I IPOCTa B IIPMMEHEHNM — €€ MOYKHO YCIIELTHO MCIIOIb30BaTh
C Pa3/IMYHBIMY LieJIeBBIMY IPYIIIAMM Iefarorndeckux cnenyuamicros. OHa nmeeT 607b-
IO pAL, [OCTOMHCTB:

- OCHOBaHa Ha KOMITeTeHI[MN. PaMKa KOMIIeTEHIINN OTIpeferisieT e/ 1 O>KIaeMble
pe3ynbTaThl 00y4eHMs: — KOMIIETEHI[UY YIIPaBIeHNs Kapbepoll y4nuTenesi, KoTopble 00y-
qafoTCs. TpeboBaHMsI K IPETIOIABATENIO OMIPEME/ISIIOTCS CUCTEMOI KOMITETEHIIMIT TIPEIo-
IaBaTess, BKIIOYAIOLIel B ce6s1 KOMIIETEHIINMM, HeOOXOAMMbIe /st 00y UeHIsI B3POCTIbIX I
KOMITETEHIUI J/I COTEVICTBYISI PasBUTHIO Kapbepbl;

— CO3[aeT yCIOBMs /IS TNYHOCTHOI OPMEHTALNY — IOMEIeHIe CTY/IeHTOB B IIEHTP
ydebHOrO mporecca. ITporecc o6ydeHNst afjleKBaTeH KOMIIETEHIMAM, TOTPEOHOCTAM 1
MHTepecaM yJaIluxcs;
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- ofecne4yBaeT IPYNIIOBYIO AMAaTHOCTUKY — IPYNIIOBOI poduIb pa3pabaTbiBaeT-
s C TIOMOIIIBIO CUCTEMBI JOTIOTHUTENbHBIX METOJ0B; OIpPe/e/A0TCs HOTPpe6HOCT yua-
IIVXCS;

- COo3flaeT yC/IOBMA /I MOTMBALMM YYaIMXCS, KOTOpble HAaXONATCA B aKTUBHOI
CyO'bEKTHOII IIO3ULIVM U peaU3yIoT CAMOIIO3HAHME, CAMOOLIEHKY ¥ CAMOPeTY/LALNIO, I10-
3UTUBHYIO OLIEHKY MIN KOHCTPYKTUBHYIO KPUTHKY, pepIeKcuio COOCTBEHHOI [ieATeNb-
HOCT;

- rubko coderaeT B cebe HAGOpP MOAXOMOB — XOMMCTUUECKMIL, I'YMaHMCTUIECKIL,
CUTYaLMOHHBII, JeSTeIbHOCTHBII, ped/IeKCUBHBIN, OCHOBAHHBII Ha CHIbHBIX CTOPOHAX,
VHTETPAIbHbIN, TMIHOCTHO-OPUEHTUPOBAHHDIN, KOHCTPYKTUBUCTCKUI. VIX mpumene-
HUe IPYBOANT K Pa3BUTHIO HOBBIX KapbepPHBIX YCTAHOBOK I IIeHHOCTEN, MOJIenell oBe-
JIeHUs1, K M3MEHEHMIO IePCIIeKTUBBI B TPAHCHOPMALMOHHOM OOYIEHNUI U B KPUTUIECKOI
pedrexcun.
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Annoranusa

BakHOCTD /17151 0611[eCTBA U IMYHOCTY IPABUIBLHOTO MPOPeCCHOHATBHOTO CAMOOIIPe/Ie/IeHNUA BCTY-
THalolIelt B )KU3Hb MOJIOZIEXN OYeHDb Be/Ka. IIpaKTiKa oKaspIBaeT, YTO B CHITY PAfja 0ObeKTUBHBIX
HPUYMH MeXaHU3M MpopopyeHTANM He obecriednBaeT HeOOXOAMMON HafI&KHOCTU BBIOOPA IOHO-
IaMy W AeBymKamu 6yngymeit mpodeccun. CylecTByeT mpobieMa MOBbIIIEHNA KOPPEeKTHOCTH
BBIOOpA TTpodeccyu MUIOM, C KOTOPBIM Bef€TCs MpodopreHTalMoHHasA paboTa. Vicxons us aToro,
aBTOPOM JIeMOHCTPUPYETCA HeOOXOAMMOCTb HaJIEKHBIX KOMYECTBEHHBIX KPUTEPYEB IPH OlleHKe
s¢dekTrBHOCTY MPOPOPUEHTAIMOHHOI PaboThl. B KayecTBe TAKOTO CPeICTBA aBTOP IIpeJ/IaraeT
UCIO/b30BaTh KoadduuyenT koppenanyn. C 1je/bio IPOBEPKY YKa3aHHOTO IPENIOI0KEHNS Pas-
paboTaH U IPOBeNIEH SKCIIepUMEHT. JTaéTcsa omucaHye SKCIePUMEHTA ¥ IPUBOJATCA IOTyYeHHbIE B
XOJie ero IMPOBefieHNs JaHHbIe. Pe3y/IbTaThl 9KCIEPYMEHTA TIOTBEPK/IAI0T BO3MOXKHOCTD MCIIONb-
30BaHNUA K03 PUIMEHTa KOPPENALNY B Ka4eCTBe CPeJICTBA OLIeHKM 3P (PeKTUBHOCTH IIPOBOAMMON
IpOQOPMEHTALOHHOIT PaboThl. OTMeYAITCA JOCTOMHCTBA IIPEJITIOKEHHOTO MeTOJa.

KmroueBbie cnoBa: npodopuieHTaiys, npodopreHTalMoHHasA paboTa, koapUIMeHT KopperALum,
oleHKa 9 GeKTUBHOCTI TPOPOPUEHTALVIN.
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Abstract

It is important that young people develop self-determination as they enter into adult life. However,
in practice the mechanism of professional orientation does not provide the reliable choice of their
future profession that is needed and those who provide such guidance need assistance. The article
demonstrates the necessity of using reliable quantitative criteria in evaluating the effectiveness of
professional orientation. It has been suggested that the correlation coefficient can be used and, in
order to verify this assumption, an experiment was designed and conducted. The results confirm the
possibility of using the correlation coeflicient as a means of evaluating the effectiveness of profes-
sional orientation.

Keywords: professional orientation, professional orientation work, correlation coefficient,
evaluating the effectiveness of professional orientation.

BBenmenne

OpHolt M3 BOKHENINX 3a7a4 HPO(OPUEHTALMOHHOI PAabOThl B LIKOJIE SIB/IAETCS
cospanne 3¢ QeKTNBHOTO MeXaHU3Ma II0 00eCIeYeHNI0 YCIIEMIHOTO, TOYHOro BbIbOpa
OyAyLMMy BBITYCKHIUKAMY IIKO/IBl HAIIPAB/IEHNUS CBOEN MPOdeCcCHOHaNbHOI JiesTeNb-
Hocty. Oumbky B 970 cpepe 0OXOAATCS OUeHDb HOPOTO KaK /IS CaMOIl BCTYMAOIIEN
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B >KI3Hb IMYHOCTY, TaK ¥ [/ 061ecTBa B 11e1oM. C OJHOI CTOPOHDI, HEIIPaBU/IbHBIN C
JIMYHOCTHO, MHVBHIYaTbHO-IICUXOTIOTMYIECKOIl TOUKY 3peHNsI BBIOOD MOC/TIEYIOLIeTo
JKM3HEHHOTO IIyT) MO>KET IIOCTaBUTDb KPECT Ha YCIIEIIHOI caMOpeaTnsaly JOHOIIN VTN
mesyiuku. C Ipyroit — 00IIeCTBO B pe3y/IbTaTe TAKOTO HEIPABUIBHOTO BbIOOpA IOIydaeT
HETIOJTHOIIEHHOTO PabOTHNMKA, He CHOCOOHOTO MPOABUTD cebs B M36paHHOI Ipodeccu,
IOCKOJIbKY He3HaHMe BCTYNAOIIVMI B IIPOeCCHOHAIBHYIO KU3HD MOJIOJBIMU TIObMU
CBOMX CITOCOOHOCTE, TIPEIOYTEHNII ¥ TMIHOCTHBIX 4epT He JaéT MM BO3MOXKHOCTH
YCIIEITHO aJJANTHPOBaThcA B obmecTe (Armstrong, Day, McVay & Rounds, 2008, 12).
Mesxy TeM, BepOATHOCTD ITOJ00HOI OMMOKY I MHOTHX IIpeCTaBUTENell BCTYIIAk0-
I[ETrO B )KM3Hb MOJIOJOTO TIOKOJICHVSI BO BCe BpeMeHa Obl/la OUeHb Be/TNKa, TaK KaK BbI-
IyCKHMK IIKOJIBI, BO-TIEPBBIX, OOBIYHO M/IOX0 3HAET CIENV(UKY ITOTEHIMATbHO IIPeIIIo-
Y1rTaeMoil UM mpodeccun, a BO-BTOPBIX, He BCErja OCBETOMIIEH O CBOEM TMIHOCTHOM U
TICUXOJIOTMYeCKOM TOTEHI[Mae. B-TpeTbux, ero BEIOOP YacTO OKa3bIBAETCS TOABEPIKEH
B/IMSTHUIO MEPKaHTWIbHBIX, IPECTIDKHBIX WK APYIUX (HaKTOPOB, KOTOPbIE Yallle BCETO I
OIIpefie/IAI0T Havasio ero MpodeccnoHanbHOTO MyTH.

Mpl cyMTaeM, 4TO YCIIEIIHOE CaMOOIIpefie/ieHle COBPEMEHHOTO IIKOIbHMKA BO3-
MO>KHO TO/BKO B TOM C/Tydae, eC/ii OHO 6yzieT 6asupoBaThCs Ha TPe3BOI U becrpucTpac-
THOJI OIleHKe JIMYHOCTHBIX M IICUXO/IOTMYECKMX BO3MOKHOCTE} LIKOJbHMKA M Ha €ro
IIPOCBELIEHHOCTY B 00/1acTy U30MpaeMoit UM Ipodeccui.

Mertop nccnemoBaHms

ITO 3HAYUT, YTO Hepef LIKOIOM CTOMUT 3ajiadya TaKOil OpraHM3anyy npodopueHTa-
IIIOHHOI PabOThl, KOTOpasi ObI TO3BOIM/IA YMEHBIIUTD BIIVSHIE BCEX IEPEINCIEHHBIX
BbIIIe HeraTMBHBIX (akTopoB. Ho OHa MO>keT ObITh CO3JaHa TOBKO TOTAA, KOTZA eCThb
MHCTPYMEHT, MO3BOJISIONINII HAAEXHO, T.e. KOINIECTBEHHO, OLeHNBaTh 3(deKxTus-
HOCTb IPOBOAMMOIL TIPO(OPMEHTAIMOHHON paboThl. B KauecTBe TaKOrO MHCTPYMeEHTa
MBI IIpeJyIaraeM JCII0NIb30BaTh KoadduuuenT kopperanuy. C 3Toil Lenblo HaMu OblIa
onpoboBaHa CrIefyolas MeTOAMKa oueHKN 3ddeKTnBHOCTN MPOPOPIEHTALMOHHO
HPOLEAYPEL.

B sxcnepuMeHTe IpeAIionaranoch 1Mo Bceil BHIOOPKe MCIBITYeMbIX OLIEHMBATh KO-
apunyenter xoppemsanym (Edwards, 1976) Mexmy MeTORVIKON, XapaKTepusyIollel
JIMYHOCTHBIE Ka4eCcTBa JMCIBITYeMOT0, ¥ METOAVKOI, IpeIHasHaYeHHOI [/ Ompefere-
HIIsI YCIIEUTHOCTH B BBIITO/THEHU JAHHOTO B/ fesiTenbHOCTI. OOBIMHO IIPY MCIIOIb30-
BaHMM KO3 PUIMEeHTa KOPPE/ILNM OCYIIeCTBIAETCS OLleHKa YPOBHS €ro 3HAYMMOCTH
U, COIIACHO TeOpUM KOppessinny, K03 PuumeHT IpUHUMAETCsi BO BHUMAHUE TOJIBKO
TOTZa, KOIja OHa IpeBBIIaeT Kputndeckoe 3HadeHne (Ramachandran & Tsokos, 2009).
OpHaKo B JAaHHOM MCC/IEZOBAHNI KOPPEIALVISI NCIIONb30BA/IACH JINIIb KaK MHCTPYMEHT
OTIpeie/IeH s CTeTIeH ) BIUAHNS MPOGOPIEHTALMIOHHOI IIPOLieAyPhl HA TOYHOCTD COOT-
BETCTBYsI BBIOMPAEMOIT 4eJIOBEKOM IIpodeccuyt ero TMIHOCTHBIM KadecTBaMu. IloaTomy
npeBblIeHNs K09()DUINEHTOM KOPPEsUnM KPUTUIECKOro 3HaYeHNs 31ech He Tpeho-
Ba/I0Ch. MareMaTudIecKue pacuéTsl IPOBOAVIINCE C IOMOIIBIO [TAKETa BBIYMC/IUTE/IBHBIX
nporpamm STATISTICA (Khalafyan, 2007; Programma STATISTICA ot StatSof).

ITpu mogbope METOAVKY, IPeJHA3HAIEHHOI /IS OLIEHKI IMIHOCTHBIX YePT, MBI Py-
KOBOJICTBOBA/IUCD ITOIO>KEHIEM, YTO TMYHOCTHBIE KA4eCTBA YeJI0BEKa OCTATOYHO XKECT-
KO TIPefIOIIPe/ie/sIoT CIIeKTp BbibupaeMpix nM mpogeccuit (Rowett, 1997). Iloaromy amst
OLIEHKM JIMYHOCTHBIX XapaKTePUCTHUK, IPEAPACIIONATaloINX YelTOBeKa K OIpeenéHHO-
MY XapakTepy jesTenpHocTy, 6bu1 B3siT onpochuk [I. Xommanpga (Gottfredson & James,
1999), ero aganTupoBaHHas pycckossbranas Bepcus (Istratova & Ehksakusto, 2010, 617).
B kauecTBe MeTOAVKY OLIeHKY 3 PEKTUBHOCTIL AESITe/IBHOCTH OBUIN MCIIOTIb30BAHBI TEC-
TOBbIE METOAMKM, TAK KaK KPUTEPUIT PEaTbHOI IMPAKTUIECKON HesATeNbHOCTU OOBIYHO
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HOCUT MHTETPYPOBAHHBII XapaKTep, a IOTOMY PasMBIT U He [I03BOJISIET OLIEHNUTH €€ 3¢h-
¢dextuBHOCTD AuddepeHINPOBAHHO, T.€. 10 PA3TNIHbIM HAIPABIeHUAM. ITO KacaeTcst
KaK [IePBOTO TECTHPOBAHUS (IIPOBOJVIMOTO 70 IPO(OPIEHTALMOHHOI ITPOLIEAyPbL), TAK
U IIOCTIeAYIoNIero (IIpOBOAMMOro IOCIe Heé).

BrepBoMcirydae BKadecTBe METOAMKY, 00'bEKTHBHO IOKA3bIBAIOIIIEl IOTEHI[MATbHY IO
YCIIEIIHOCT YeI0BEKA B BBHITIOJTHEHU Y OTIPEfIe/IEHHOTO BIIA IeATeIbHOCTI, MICIIOIb30BaI-
capuddepenianbHo-fuarnocTndecknii onpocHuk E. A. Kimimosa (I JO) (Bodrov, 2003,
548). Mexny LIKamaMy 3TUX ABYX MeTOAUK — mudHocTHO 1. Xomtarga u 11O - Hamn
OBIIO YCTAHOBJIEHO TUIIOTETIIECKOE COOTBETCTBHE (TabI. 1), UTO IO3BOJISIO BIOCTIENC-
TBUU B Ka4eCTBe KPUTePUs OLeHKM 9()(EKTUBHOCTU OCYLIECTBIIsIEMOlT IpodopueHTa-
LIIOHHOM PabOThI MPUMEHSITh KO3(DUIMEHT KOPPEALUI MEXIY COOTHOCHUMBIMI Xa-
paxrepuctukamu ukant. Kak Bugso u3 tabm. 1, Taknux K0adduuneHtos 66110 nath. Mbl
IIPEeJIIOIOXKIIN: €C/I BBINOIHAeMast IpodopueHTalMOHHasA paboTa oKaxeTcs 9 dek-
TUBHOIL, TO Be/IMYMHBI YKa3aHHBIX KOI(PUIMEHTOB KOPPE/ISLNU OT IEPBOTO TECTUPO-
BaHIS KO BTOPOMY {O/DKHBI BO3PACTY B HAIIPAB/IEHNU YCUIEHNS TIO/IOXKNUTENbHOI CBS3U
My ZaHHBIMI ABYMS METOAMKAMIL.

Tabnuya 1. Coomsemcmeue mexoy munom nuunocmu no Jl. Xonnandy u npednoumumensHoim
knaccom npogeccuti (no E. A. Knumosy)

Tun mraHoCTN Iuddepeniuanpao-
CooTBeTcTBUE ;

o . Xommangy AmarHoctuyeckuit onpocHuk (J10)
ApPTUCTUYECKUIT TUIT <===> Yel0BeK-Xy0KeCTBEHHBII 06pa3
VIHTenIexTyanbHblil TUIL <=== YenoBek-3HaKOBas CICTEMa
Co1nanbHbIi T <===> YemoBek-4yemoBeK
Peammuctmyeckuit Tum <===> YenmoBek-TeXHUKA
KoHBeHI[Ma/IbHBII TUII <===> Yenosex-npupopa

Bo BTOpOM ciydae, T.e. IOC/Ie IPOBefieHNs TPO(OPUEHTALMOHHON IPOLeAYPDI, AL
OLIEHKU Pe3y/IbTaTUBHOCTY MPOBEEHHOI MPOPOPUEHTALNOHHO PabOThI TAKXKE MOXK-
HO OBUIO MCIIO/Ib30BaTh IOBTOPHOE TECTUPOBAHE VICIBITYeMbIX C IOMOLIBIO METOAMKM
II0. OpHako ¢ nenbio obecredernst OObLIEN INCTOTHI SKCIIEPUMEHTA, & UMEHHO C Ije-
JIbIO MCK/IIOYEHSI BIMAHNA Ha Pe3y/IbTaThl IOBTOPHOTO TECTUPOBAaHNUA (aKTOpa TPEeHN-
POBKM, 3HAKOMCTBA C METOAMKOII TP IMPOBETEHNN [I€PBOTO TECTUPOBAHNS, IPUBBIUKI
Y T.IL., U1 IOBTOPHOTO TECTUPOBAHMA OBUIO PELIeHO MCIIONb30BATh 10 CYTH SKBYBAICH-
tHYy10 JJJJO MeTouKy — METOAVKY Hosaitmm (Bodrov, 2003, 549). YcTaHOB/IEHHbIE HAMM
COOTBETCTBUSA MEXIY IIIKA/ION 9TOI METOAMKI 1 IITKas1oit onpocHuka [I. Xommanpa mpen-
craBjieHsl B Tabi. 2. Takum o6pasoM, B cirydae 9a¢p(HeKTUBHOCTHU BBINOTHAEMOII IPodo-
PYEHTAIVIOHHO paboTbl KO3 PUIMEHTbI KOPPEALNM MEX/Y MOALIKaTaMi METORMK
II. Xonnmauza u VioBaitum jo/mKHbI ObITM 0Ka3aThCs BbINIE aHATOTMYHbBIX K03 duImeH-
TOB KOppenAnun Mexxay nogmkanamu metoauk . Xommanga n JOO.

ITpodopuentannonHas pabora B 9KCIEPUMEHTAIBHOI TPYIIIe MPefCTaB/IsIa CO-
6011 BBIIIONHAEMOE Ha OCHOBe MMewoluxcs npodeccuorpamMm (Romanova, 2007) pe-
TaJIbHOE pas3bsCHEHNE MCIBITYeMbIM OCOOEHHOCTEl HPEeANOYNTaEMbIX MIKOTbHUKOM
npodeccuii, ux creundukim, a Takke 6ecefy UCIBITYeMBIX C IIPeICTaBUTEIAMM KOHK-
peTHBIX Tpodeccuit.

OKCcIepuMeHT TPOBOAMICA Ha 6asze rumuasum Nel5 r. Kasanm. U axcmepmmeH-
TajbHasA, M KOHTPOJbHAs I'PYIIBI COCTOAMN U3 15 y4eHMKOB CTapHIMX Kaaccob. Ilep-
BBIJI 9TAll SKCIEPYMEHTa IIPeIIoaral TeCTUPOBaHue 06eyX IPYIIL C IOMOIIbIO TeCTa
1. Xommauga u IJO; BTOpoit — OMMCAHHYIO BbILIe IIPOGOPUEHTALIIOHHYIO PAbOTY € 9KC-
HepVIMEHTa/IbHOIL IPYIION (B KOHTPOJIBHOI IPYIIIIe OHA OTCYTCTBOBAJIA), TPETUIL — Tec-
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TUPOBaHVe 00eVX IPYIII, 9KCIEPUMEHTANTbLHON ¥ KOHTPOILHOI, C IIOMOLIBIO METOAVIKY
Vosaiimmn.

Tabnuua 2. Coomsemcmeue mexoy munom nuunocmu no [l. Xonnandy u npednoumurmensHoim
Knaccom npogeccuti (no Vosatiuiu)

Tun nmuaHOCTH Cdepa nmpodeccronanbHbIx
CooTBeTcTBIE . “ ;
o [I. Xonnmangy npefnoyTennit (Meropuka Vosariiin)
ApTHCTVYeCKUIT TUIT <===> Cdoepa nckyccrna (denoBex-
XyJI0>KeCTBEHHBII 06pas3)
VnTennexTyanbHbIi TUI <===> CKTOHHOCTD K YMCTBEHHOI!
NesATeNbHOCTI
CoumanbHbIi TUTT <===> YemoBeK-4yemoBeK
Peanucruaecknit Tun <===> YenoBek-TeXHMKA
KoHBeHI[MaTbHBII TUIT <=== CKJIOHHOCTD K TIOJIBVDKHO
IesITeIbHOCTI
PesynbTaThI

PesynbTaThl, ONTy4eHHbIE B 9KCIIEPUMEHTATIbHOI IPYIIITe, IPefiCTaB/IeHbI B TA0ON-
e 3, B KOHTPO/IbHOI — B Tab1. 4. C 1enbo ygo6CTBa OLEHKY BeJIMYVMHBI N3MEHEHNS
K09 PnIMeHTOB KOPpesLUM B COOTBETCTBYIOIMX CTPOKAX yKa3aHBI ¥ PasHMUIIbI X
BermauH — A. VI3 Tabi1. 3 BUAHO, 9TO K09 HUIVEHTH! KOPPE/IIINI MEX/AY MOALIKATAMI
COIIOCTAB/ISIEMbIX METOUK B 3KCIIEPMMEHTATIbHOI IPYIIIE eV ICTBUTEIBHO BO3POCIH,
mpuuéM cymecTBeHHO. Boree Bcero pesynpTaThl IpOOpPUEHTAIMOHHON paboThl I0-
JIOXKUTETIBHO CKAa3a/IMCh HA IMYHOCTY MCIBITYEeMbIX KOHBEHIIMATbHOTO U MHTEIEKTY-
QIBHOTO TUIIA, HECKOIBKO MeHee 3HaYUTeNbHbIM 3(G(EKT 0Ka3aacs M/ COLMaTbHOTO
u peanuctudeckoro Tuma. OJHAKO faxke IIOTPYXKEHHBIN B CBOJ BHYTPEHHMIT MUD XYO-
JKECTBEHHBII THUII MCIBITYEMbIX He CMOT 130€XXaTh MO3UTUBHOTO BIIVSIHIISL BBIITOTHEH-
HOJI PO OPMEHTALMOHHOT PabOTBL.

Tabnuya 3. Koappuyuenmul Koppensuyuu 05 IKCHepUMeHManvHoll epynnul

Coepa
Huddepentmansro- | Koapduiment Tun KoaddurmenT | mpodeccnoHambHbIx PasHuna
JAMATHOCTUYECKNUIT | KOPPEeIAUMU | TMIHOCTHU IO | KOPPeTLALUI MIPeANOYTeHNT | KO3(DUIMEHTOB
ONPOCHMK IMupcona JI. Xonnanmy ITupcona (meropka KoppenAanuy A
Vosarimm)
Yenosek- R =-0,058 Aprucru- R, =0,065 Cdoepa nckyccrBa A =
XY[0KeCTBEHHbIN nepeMeHHble YecKuit nepeMeHHble (gemoBex- =R,-R =
obpas <===> TUI <===> XY/,0>KeCTBEHHDbI =0,123
obpas)
Yenopek- R3 =0,233 Vnrennex- R , = 0,604 CK/IOHHOCTb Az =
3HAKOBAA CUCTEMA TepeMeHHbIe Tya/IbHbI TepeMeHHble K YMCTBEHHOI1 =R-R,=
<=== TUIL <=== JlesiTeIbHOCTU =0,371
YenoBeK-4enoBeK R, =-0379 Conmanb- R, =-0,106 YenoBeK-4en0BeK A3 =
HepeMeHHbIe HbII1 TUIT IepeMeHHbIe =R, -R =
<===> <===> =0,273
YenoBek-TexXHMKa R =0,091 Peanucru- R, =0,291 YenoBek-TeXHIKA A=
nepeMeHHble YeCKuit nepeMeHHble =R,-R =
<===> TUTL <===> =0,2
Yenosek-mpupona R;=-0,359 | Kousenyu- R, =0,348 CK/IOHHOCTD A=
nepeMeHHble aJIbHbII nepeMeHHble K IIOJIBVOKHOIA =R, -R=
<=== TUTL <=== NesITeIbHOCTU =0,707
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Yro Kacaercss KOHTPOJIBbHOI IPYIIIIBL, TO, KaK BUAHO U3 Ta0I. 4, KoadduumeHTs! KOp-
PeJIALIMI B 9TOM C/Iydae HOCAT COBEPIIEHHO CTOXACTIIECKIIIT, IPOUSBOTIBHBII XapaKTep,
OpUYEM 9TY M3MEeHeHMs M1Mb0 OYeHb MasIbl, MO0 IIPOUCXOMAT He B MIO3UTUBHYIO, 4 Ha-
060pOT, B HETATUBHYIO CTOPOHY.

Tabnuya 4. Koappuyuenmot Koppensiyuu 01 KOHMPONvHOLL 2pynnbi

Cdepa
Iuddepennmansro- | Koapduument Tun Koagpdurment | npodeccroHanbHbIx PasHuia
JMarHOCTUYECKII KOppenAuun | IMYHOCTY 110 | KOppenAnumn TIpeInOYTEeH NI KO3(UIINEHTOB
OIIPOCHMK ITupcona. JI. Xonnmanmy ITupcona (meropmuka KoppenAanm A
Vosaitin)
Yenosek- R, =-0,029 Aptucru- R, =027 Cdepa nckyccrsa A=
Xy/I05KeCTBEHHBII nepeMeHHbIe YeCKMii nepeMeHHbIe (uenmoBex- =R,-R =
obpas <===> TUI <===> Xy/,09KeCTBEHHBII =0,299
o6pa3)
Yenosek- R, =0,064 Vurennex- | R, =-0,261 CKITOHHOCTD A=
3HAKOBaA cucrema TepeMeHHbIe Tya/IbHbII repeMeHHbIe K YMCTBEHHOI1 =R,-R =
<===> TUTT <===> JIeATeIbHOCTI =-0,325
YenoBek-4emoBeK R,;=0,284 Counanb- R =0,017 YenmoBek-4emoBeK A=
nepeMeHHble HBIit TepeMeHHbIe =R, -R =
<===> TUTI <===> =-0,267
YenoBek-TexHMKa R =0.264 Peanuctu- R =0,287 Yenosek-TexHuKa A=
nepeMeHHbIe YeCKMi nepeMeHHbIe =R_-R =
<===> TUT <===> =0,023
Yenosek-1pupoza R, ,=0,503 KonBeHiu- RZO =0,649 CKJIOHHOCTh A, 0=
nepeMeHHbIe aTbHbII TiepeMeHHbIe K TIOZIBVDKHOI Lo ~Rio=
<===> TUIT <===> JIesATeIbHOCTY = 0,14

HcKyccrmoHHbIe BOIIPOCHI

JTak, KOPPEeKTHO IOCTPOECHHBINl B IIOJTHOM COOTBETCTBMU C MCXOJHOI paboderr
TUIIOTe30J1 SKCIIEPUMEHT I IIO/TydeHHbIe Ha €0 OCHOBE JaHHbIE, Ha HAMI B3IJIAf, JAIOT
JIOCTaTOYHO BeCKUe OCHOBAHMA MPE/IIONIOKUTD, YTO K03(PUIMEHT KOppesALnn Jeric-
TBUTE/IBHO MOXKET JMCIIO/Ib30BaThCA B KadecTBe 3(PQeKTMBHOIO MHCTPYMEHTA OLIEHKU
npoOpMEHTAIMOHHOI TIPOIleAyphl. PesyabTaTsl KCIEpUMEHTa TOBOPAT O TOM, UTO
U3MEHeHNUsA OlleHVBaeMbIX HaMM KO3 UIVEHTOB KOPpe/LALVN IIPY IPOBejeHUN Ipo-
(OpMeHTAIIOHHOI IPOLeYPBI IEVICTBUTEIBHO MOTYT CTYXXUTb JOCTATOUHO HA/IEXHBIM
KOJIYeCTBEHHBIM II0Ka3aTeneM e€ apdexruBHOCTH. [IpeioxeHHas METOAMKA OLIEHKI
9 PeKTUBHOCTY TPOPOPUEHTAIMOHHOI POLIEAYPHI MMeeT JIBa BaXKHBIX JOCTOMHCTBA.
Bo-mepBbIX, OHa HOCUT KO/IMYECTBEHHBIN XapaKTep, 4TO MOBBIIIAET HATLEKHOCTD I Ode-
BUJJHOCTb Pe3y/IbTaTOB IPOBOAMMOIL IIPOPOPUEHTALMOHHOI paboTbl. Bo-BTOPBIX, OHA
IaéT BO3MOXXHOCTb HAIJIAJHO XapaKTepu30BaTh IIPOAYKTUBHOCTb MPOGOPUEHTAIIOH-
HOI1 pabOTBI 10 KOHKPETHBIM HAMPABJICHNAM U, TEM CAMbIM, YCTAHABIMBATD IPUUINHBI €€
BO3MO>KHOII HeappexkruBHOCTH. [Toc/eHee 06CTOATENBCTBO OUEHD BaKHO B YC/IOBUAX
IPAKTUYECKON JeATeNbHOCTH TICHXO0JIOTa, TaK KaK CO37aeT YCIOBUA /I e€ CBOeBpeMeH-
HOII KOppeKumy, 4To obecrednBaeT 3HAYNTEbHOE MOBBIIIEHIe CTEIIeHN HaéXHOCTI
IpoOPUEHTAIIOHHOTO BEPAMKTA U CYIIECTBEHHO 9KOHOMMUT BPeMs U CU/IBI 3aHATOTO
STUM JIe/IOM CHeLVa/INCTA.

3akmoyenne

Ha ocHOBaHUM pe3y/IbTaTOB IpPOBEAEHHOIO 9KCIEPVMEHTa MOXKHO YTBEpP)KHATb,
YTO MCIOJIb30BaHMe K0a(pduIueHTa KOppeAyy ONUCAaHHBIM BBILIe CIIOCOOOM IIpef-
craBsieT co60il HaTEXKHYI0 METOANKY OLIEHK!U MPOAYKTMBHOCTY IIPOGOPUEHTAIIMIOHHOI
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IPOLIEeAYPhI, KOTOPas MOXKET CTaTh IOJIe3HO Ipy IPOBefieHNN IIPaKTU4ecKoil mpogdo-
PMEHTALVIOHHOI [1eATe/IbHOCTIL.
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KommeHTapmit 06 OTKpBITOM ZOCTYIIE K JAHHBIM, 3THKe, KOH(IIKTe IHTepecoB

JlocTym K IpefcTaB/IeHHbIM JAHHBIM sBJIAETCS CBOOOTHBIM U He MMeeT OrpaHMueHMil. AHO-
HJMHOCTb YYaCTHUKOB SKCIIePYMEHTA FapaHTUPOBA/IACh IIPABIIAMI COOIONEHNA STYKIM IPaKTH-
YyecKoro ncuxosnora. KOHIMKT MHTEPEeCOB OTCYTCTBYIOT.
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OBPA3OBAHME 1 CAMOPA3BUTHUE
EDUCATION AND SELF DEVELOPMENT

HMHOOPMALINA /I ABTOPOB

Hoxcanyiicia, snumamenvHo o3naxomvmecw ¢ undopmayueii. Cobniodenue écex
mpe6osanuii no36onum Ham paccmompemv Bawy pabomy u npunsmo peuternue
6 kpamuaiiwue cpoxu. B konuye npedcmasnen cnucox 60npocos, Komopbvtii
noseonum Bam y6eoumuvcs, umo éce mpe6oeanus co6nodenv.

1. VHOOPMAIINA O JKXYPHAJIE

«O6pazosanue u Camopassumue» BBIITYCKAeTCs yyKe TpuHAALAtTh j1eT. JKypHar cra-
BUT Ilepefi co60il e/b CTaTh IIABHOI IUIOIM[AZKOM HayYHOTO IMANora MeXHy 3aIaioM
Y BOCTOKOM Ha TEMbI, OTHOCSIIVIECS K TeOPETUIEeCKVM OCHOBAM, METOfIaM U CIIocobam
PasBUTHUA MOTEHIIMATIA TIOfIel ¥ BCero 06IIecTBa B L[eJIOM.

Kypuan npepcrasiser co60il HayIHBIN MOCT, COSAMHSIONINIT C OZHON CTOPOHBI
Poccuto u Bocrounyio Espomy, a ¢ gpyroit ctoponsl 3anagnyo Espomny n CeBepHyto
Awmepuky. ITpn aTom xypran nybnukyer u cratsu us Adppukn, K0xuoit Ameprkn, Asun
u ABcrpamuu. Kak »KypHal MbI JOCTUTaeM HalllMX aMOMIIMO3HBIX IIeJIell ITyTeM pUMeHe-
HIISl YHUKAIBHOTO OJJIMHTBA/IbHOTO IIO[XOJa, Pea/ln3yeMOro Ha OCHOBE IIPOYHOTO Pycc-
KOS3BIYHOTO (DYHIAMEHTA Vi MHOTOHAI[VIOHA/IbHOJ PeIaKTOPCKOI KOMaHIbL.

CoBo «O6pasoBaHme» B Ha3BaHNN XXYPHa/IA HOApasyMeBaeT BCe (pOpMBbI Iperofia-
BaHNUA U 00yYeHNs (KOHTAaKTHOE, IUCTaHIIMOHHOE, CMElIaHHOe) B IIKO/IAaX, KOJIe/pKax,
YHUBEPCUTETAX, HpO(beCCI/IOHaHI)HI)IX YIPEXKOEHNAX, OXBAaTBIBAKOIINX BCE BO3PAaCTHBIE
TPYIIIbI 00YYAIOMMXCA KaK B Pa3BUTBIX CTPaHAX, TAK M B Pa3BUBAIOIIMXCA.

CioBo «CaMopa3BuUTHe» B Ha3BaHNMIU OTHOCUTCH K BCECTOPOHHEMY PacCMOTPEHIIO
HYXXJ], CKIIOHHOCTeJ1 I MHTEPECOB OOYJAIOINXCsA B Ienax GOPMUPOBAHMA Y HUX MO3U-
TUBHOTO OTHOIICHMA M BBICOKUX CTpeM}IeHI/IIL/'[, 3HAHUI U yMeHI/IﬁI, HeO6XOHI/IMbIX 1A
Jla/IbHENIIEero pasBUTHA B TeUeHNe BCeil SKU3HML.

Kypnan «O6paszosanne u CamopasBute» mybIrKyeT HayIHbIE CTATBU HA 08YX A3bi-
kax (aHIJIMIICKOM U PYCCKOM), YTO SBJIAETCS €ro YHUKa/IbHOI uepToil. Takum o6pasom,
JKYPHAJI CIIOCOOCTBYET PasBUTHIO [IA/IOTA MEXIY 3aIlafjOM U BOCTOKOM B obmacTu obpa-
30BaHNA 1 CAMOPA3BUTHUA, IPUBETCTBYA ClIeIyIolie BUIbI MaTePHaIOB:

- VccnenoBanus, MMeolyie HECKO/IBKO TOYEK 3pEHNA U IIPOBEJJeHHbIE B Pa3HBIX JIO-
KaIVAX;

— JIOHIUTIOfHbIE UCCIE[OBAHNS, KOTOPbIE PACKPBIBAIOT Pe3y/IbTaThl 00pasoBaTe/b-
HBIX MUHUIIMATUB ¥ IHHOBAIINIL;

- PeSy}IbTaTbI VHTEPpBEH VN (KaK IIOSUTUBHBIC, TAK N HeI‘aTI/IBHI)Ie);

— Jlnanoru MeXIy y4eHBIMM U3 PasHBIX 06/IacTell, yIpeKIeHNUIt, KyIbTyp ¥ KOHTEK-
CTOB, HAaIIpaB/IEHHbIC Ha BBICTpaMBaHNE€ B3aIMOIIOHVMAaHNA 1 BSaMMOHeﬁCTBMe Ha pas-
HBIX YPOBHSIX.

Mp! nprHMMaeM K Iy6IMKanyuu NCCTIeFOBAHNS B CIEAYIOLX 00/1acTsX:

— Ilcuxonorus 06ydeHus u OO eHNS;

— Ilemarormka, aHIparoryKa J 9BTarorukKa;

VHpuBUAyambHOE U TPYIIIOBOE OOyUeHIe;
O6pasoBaHue, HEOOXOFUMOE /I TPYAOYCTPOICTBA (FOCTYII, PABEHCTBO BO3MOJX-
HOCTeIl, COIMaTbHas MHKITIO3NA);

- Cospanne, pasBuTHe I IPUMEHEHIE CUCTEM ¥ CPELICTB 00yIeHNs;

— JlupepcTBO U yIpaB/IeHue B 06/1aCTI HEIIPEPhIBHOTO 00pa3soBaHuUs;

- Paspa6oTka y4e6HOro MaTepuaa 1 Co3fjaHye KypcoB 00y4eH s,
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— OTKpBITOE, AVCTAHIOHHOE, CMelIaHHOe OOydeHNe, a Takke obydeHe ¢ IOMO-
IIbI0 TEXHOJIOTUY «II€PEBEPHYTHIN KIIACC»;
- IIpodeccronanbHoe pasBuUTHE B Lie/IAX YCOBEPIIEHCTBOBAHN PAOOTHI YUpeXKIeHN;
— MOHMTOPUHT 1 KOHTPOJIb KauecTBa;
- Gopmupyolee (IPOMeXXYTOYHOE) OLIeHMBaHNeE M UTOTOBOE OLIeHMBaHIIe, a TAKXKeE

METObI X N3YIEHNA;

- Pacxoppl, MuHMMU3anys pacxonoB, 3 deKTUBHOE pacnpeneieHne pecypcos.

ITpemocTraBnseMble B pefaklMIi0 MaTepyuasbl He JO/KHBI COJlepyKaTh Y3KOCIeL M-
3MPOBAHHBIIT JKapPTOH; IO/DKHBI HOCUTb aHATUTUYECKNIT (He OMMCcaTeIbHbIN) XapaKkTep;
TOJKHBI MIMETb KPUTUYECKYIO HallpaB/IEeHHOCTD; IPEJCTaB/IATh OPUIVMHA/IbHbIE MBICIIU U

BBIBOJIbI aBTOPOB.

KnroueBbie cnoBa
TOCTYIIHOCTb U PAaBEHCTBO
BO3MOXXHOCTE
XapaKTepUCTUKA
TICUXOJIOTMYeCcKas

KOHCy/nbTalMA

KyZIbTypa
obpasoBaHe

IIeJarorm4eckKme
NCCIEeqOBaHMA

OLICHMBAaHME U aTTECTALI VA
YesIoBeYeCKUI KarmTan

MHHOBALUI
B 0O6pasoBaHNn

INAEPCTBO U YIIpaBI€HNE

HACTAaBHIYECTBO
OHJIAIH 00y4eHMe
po6eMHOe 00ydeHue

KOHTPOJIb Ka4ecTBa
caMopas3BUTHE
caMopeann3anys
CaMOMOTHBAIUA
IIKOJIbHOE 00y4eHue
TBIOTOPCTBO

aHgparoruka'

IVTaHMPOBAHME KapbePhbl
KpeaTBHOCTDb

IUIAKTHAKA

06pasoBaTeanaﬂ
TEXHOJIOTUA

conyonorysi 06pasoBaHms

3BTarorunKa’
pasBUTHE TUIHOCTH

paspaboTka 06pa3oBaTeTbHBIX
MaTepuanos

oby4eHne

MOTUBAL[VS
OTKPBITOE 0OyUeHIe
peleHye mpobem

CaMOOCMBbICTIEHIE
CaMOCTOSITeNIbHOE 00yUeHme
caMOMJeHTUUKALVS
CaMOaKTYya/lIu3aIys
IIpernofiaBaHme

TeXHIYecKoe obpasoBaHue

CTpEMIEHNA

KOMITIETCHII N
KPUTUYIECKOE MbIIIJIEHNE

AVCTAHI[IOHHOE
obpasoBaHe

nemarorm4yeckKas
IICUXOJIOTUA

TPYHOYCTPOIICTBO

BbICIIIee 00pa3oBaHIe
uHpopmanbHOE 00ydeHme
CKPBITBIE TA/IAHTbI

obydeH1e B Te4eHue Beeil
XKUBHI

HeopManbHOE 00yUeHMe
IeflarornKa

podeccroHanbHOe
pasBuTHe

CaMooIIpefie/ieH e
CaMOOIIeHKa
CaMOCOBEPIIEHCTBOBAHIE
caMooOyJeHne
Iefarorndeckoe o6pasoBaHme

npodeccroHanbHOe
obpasoBaHue

Kaxxpas cratba myOnukyercs mbo Ha pycckom, mi6o Ha aHITIMIICKOM A3bIKax. Of-
HAKO, BCe MeTaJjaHHble cTarell (Ha3BaHUe, CIMCOK aBTOPOB, K/IIOUEBbIe C/IOBA, aHHOTA-
IVI:1) TIeYaTaloTCsA BCET/a Ha [IBYX A3bIKaX. PelakTopckas KOMaH/ja OpraHNU3yeT IepeBof

BCEX METATaHHBIX.

! VisydeH1e IpoIieccoB 06yIeH s B3POCIIBIX.
*VIsydeHue IPoOIIeCCOB CAMOCTOATETBHOTO OOy IeHN .
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Cneumanbnme BBIITYCKI

YT06DBI MOBBICUTD MHTEPEC CO CTOPOHBI CAMOTO MIMPOKOTO KPyra YnMTaTesNe, XKyp-
Han «O6pasosanue u CaMopas3ByTHe» MyOMMKYeT Cllel[anbHble BBITYCKY Ha «TOpAUMe
TEMBbI», VIMEIOIJe HeIlOCPENCTBEHHOe OTHOUIeH)Me K 00pa3sOBaHMIO ¥ CAMOPa3BUTHIO.
Takue cnenyanbHbIe BBITYCKY COAEPKAT CTaThW, OTOOpAHHbBIE B COOTBETCTBUM C MU~
HBIMM TPeOOBaHMAMU JKyPHA/Ia, M PEJAKTUPYIOTCA CIIeLMaNbHO IPUITIALIEHHBIMIU pe-
JlaKTOpaMHu.

PenensupoBanue

JKypnan ucnonbsyer nBoiiHOe CIenioe pelileH3MpOBaHMe, I BCe PYKOIMCH PeljeH3N-
PYIOTCA KaK MMHUMYM IBYMA KOMIIETEHTHBIMU pelieH3eHTaMu. [IpuHrMaeMble pyKomnu-
CM JIOJDKHBI COOTBETCTBOBATDH BHICOKMM HAYYHBIM CTaHAApTaM. Eciu pelieH3eHTHI peko-
MEH/IYIOT IPUHATD PYKOIIUCh ITOC/Ie BHECEHV M3MEHEHUIT, TO aBTOP JO/DKEH BHECTH BCe
HpejIaraeMble M3MeHeHMA (MM 060CHOBATh CBOJI OTKa3 BHOCUTD MX). Pemakrop pac-
CMaTpyBaeT PyKOIMCh ITOC/Ie BHECEHNUA V3MeHeHu 1. Ec/iu oH ynoB/IeTBOpeH KauecTBOM
VICIIPaBJIEHHOI PYKOIIMCH, TO PYKOIMCh IIPMHUMAETCS IJIs ITyOIMKaL UL

2. A3DbIK ITYBJIIMKATIU

Kypnan E&SD myb6nmkyer cTaTbu Ha PyCCKOM M aHIIMIICKOM s3blkaX. HaspaHme
CTaTell, aHHOTAIMM M K/II0UeBbIe C/I0BA IIPEICTABIEHBI HA PYCCKOM ¥ aHTIMITCKOM SA3BI-
kax. CHMCOK MUTepaTypsl ZO/DKEH ObITh 0)OPMIIEH TaTVHULIEIL.

3. OBIIASI MTHO®OPMAIIVISA

K my6nuxary IpyHMMAIOTCSA CTaThy, HallICAaHHbIe HAYYHBIM CTUIeM, MHPOpManus
IIO/DKHA OBITH ACHO U TIOC/EOBATENIbHO N3/I0KEeHa KaK Ha PYCCKOM, TaK 1 Ha aHITIMIIC-
KOM sA3bIKaX. Hay4yHas cTaTba HO/DKHA IpefCTaBIATb COO0IT ONMCaHNe OPUTMHAIBHOTO
UCC/IeIOBAHNA, C YETKO IPe/ICTaBI€HHbIMM 11€/IbI0, TUIIOTE30I 1 XOOM UX ITOATBEPIKIe-
HUA 1w onpoBepoxeryA. Cratbs (M TeopeTdecKast, M SMIMpIIecKasd) TO/DKHA JIEMOHC-
TPUPOBATh HOBATOPCKUIT ITOAXOT K IpobeMe.

Hccnedosamenvckas cmamovsa HOIDKHA NIPEACTaBIATh COOON OIMCaHUe OPUTMHAND-
HOTO MCC/IEfJOBAHNA, C Y€TKO IPEICTABIEHHOI IMIIOTe3011 ¥ XONOM €€ IIOATBEPKAEeHNA
(nmu omposepykeHNs). VccmenoBaTenbckue CTaTby HO/KHBI IMETh CIeyoIe Iofpas-
JIeTIbl: 3aTONOBOK, MHpOpPMaIUsA 06 aBTOpaX, MOYTOBbIN afipec, aHHOTAIWA, K/II0UeBble
CI0Ba, BBEJICHIIE, MATEPUAJIbI M METOJBI CCIE[OBAHN, PEe3y/IbTAThI, BOIIPOCHL /st 06-
CyXJeHMA TPobIeMbl, 6TaTOTAPHOCTY, CCBUIKY Ha MCIIONb3YeMYIO IUTepaTypy, Tabmm-
1bI, PUCYHKI.

O630pHbvle cmambpy ABIAIOTCA Pe3yNnbTaToOM pabOThl aBTOPA VMM TPYIIIBI aBTOPOB
10 06001IIeHNI0 BCEX MCC/IeOBAHNIT Ha onpefe/ieHHyIo TeMy. O0Ias CTpyKTypa CTaTby
BKJIIOYAET: 3ar0JIOBOK, MHPOPMaIsA 06 aBTOpax, HOYTOBBIN afjpec, aHHOTAINsA, KIToye-
BbIe C/I0BA, TEKCT CTAaTby, 0/IArOAPHOCTH, CCBUIKY Ha MCIOJIb3yeMyI0 TUTepaTypy, Tab-
JIVLIBI, PUCYHKM.

B aMIMpyuuecKux UCCIeSOBaHUAX HeOOXOAVMMO IIPESOCTaBUTh He TOJIBKO OIMCAHIUE,
HO 1 aHa/lu3 pe3y/lbTaToB; 0630p pasBMBarIMXCA cdep TO/DKeH MMeTb He MH(popMa-
TUBHBII, @ KPUTUIECKNIT XapPAKTeP; TeOPUsI JO/DKHA ObITh OPUTMHAIBHOIN M COflEpP>KaTh
HOBbIE TOUKM 3PEHNA.

MbI npMHMMAaeM CTaTby, KOTOPbIe UMEIOT HAyIHYI0 HOBM3HY. OmMcaHye Tpagnuim-
OHHBIX METOJIVK M3BECTHBIX HAYYHBIX c(ep JOIDKHBI COIEpKaTh HOBbIE ACIIEKTHI JIA MO-
JIOXXMTENIbHOI OLIEHKN PEIIeH3EHTOB.
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KpaTkocTb M37105KeHNs ABIACTCS MIPEUMYLIeCTBOM He3aBUCUMO OT 0611ero o6beMa
cratby. He 1cronb3yiiTe COMHUTE/IbHBIE CCBIIKYU U TIPEATIONOXKEHNS, BCe COKPAIleHN
HeoOXOMMO pacidpoBaTh Ipy IePBOM YIOMUHAHNUNA.

CraTbs TpagUIIVIOHHO He NO/DKHA IpeBbImaTh 4000 c/1oB, BKIIOYAsA CIMCOK JINTe-
paTyphl, KOTOPYIO MCIOIb30BaI aBTOp. OOIIMPHBI CIIMCOK JIUTEpaTyphbl He sBJIAETCA
npeumyuiecTBoM. 1o BO3SMOXKHOCTH, MIPUYMHBI i1 IUTUPOBAHNUA U CCBITIOK TOJIKHBI
OBITb sICHBI U3 KOHTEKCTa. TIIaTelbHO NMPOBepsiiTe UX JOCTOBEPHOCTb U 0opMIIeHNe
(cm. TpeboBanms K 0pOPMIEHNIO CTATHH).

4. ITYBIIMKAITMOHHAA 9TUKA

4.1. PegakiimoHHass KOMaH/Ia

Kak pepakTopbl MBI HeceM IIOJIHYI0 OTBETCTBEHHOCTD 3a BCE, UTO IMyOIMKyeTcs B
xypaaie «O6pasoBanue u CamopasBute». Mbl 06513yeMcs:

a. CTpeMuTBCSI yAOBIETBOPSITH TOTPEOHOCTH HAILINX YUTATE/IEN I aBTOPOB, AKTUBHO
HOOLpPsIsl ABTOPOB, PELIEH3EHTOB, YNTATeJIeN], WIEHOB PefaKIIMOHHO KOJIETUN OTKPHI-
TO BBICKA3bIBATh CBOV MHEHVISI U M€Y II0 YAYULIEHNIO HAIINX IPAKTK.

b. Crpemutbcst pabotath Haj IOCTOSHHBIM YIy4LIEHEM XXypHana. Mbl HellpecTaH-
HO C/IEVM 32 Pa3BUTIEM OO/IACTI SKCIIEPTHOTO PELieH3MPOBAHN 1 HAYIHOI MO IMKa-
LIVIOHHOJI Cepbl.

c. PaspabarsiBaTh 1 IPUBHOCUTH B HAlly pabOTy HMpUEMbI U IPAKTUKY, KOTOpPbIE
HOMOTAIOT 06ecreyrBaTh Ka4yeCTBO IyO/IMKyeMbIX HAMII MaTepuaioB. Bmecre ¢ TeM Mbl
Pery/sIpHO IepecMaTpuBaeM, JopabaThiBaeM I yIydllaeM 9TV IPUEeMBbI U IPAKTUKIL.

d. Iloamep>x1BaTh MHNLMATUBBL, HALIPAB/IEHHbIE HA PAa3BUTIE VICCIIELOBATEIEN U I10-
BBIIIEHNE UX CTEHEeHN KOMIIETEHTHOCTH B BOIPOCAX IMyOIMKAIMOHHO 9THUKH, @ TAKXKe
0 BOIIPOCAM IPeOTBpAlleHIsI HAPYLIEHNIT HOPM Hay4HOIT paboTsl. MBI HelpecTaHHO
OTCJIEXXMBaEM CTeIleHb BIMSHYS HAIINX MPUHI[UIIOB U MPEAIICAHNIT Ha TIOBeTeHIe aB-
TOPOB U PELIeH3eHTOB, PEry/ISPHO JOPabaThIBast BCe IPENIMCAHNS C TeM, YTOOBI [OOLL-
PSATb OTBETCTBEHHOE TIOBETIEHIIE.

e. Opraun3oBbIBaTh Hally paboTy TakuM 06pasoM, 4To6bl HOPMUPOBATH Yy ABTOPOB
Z06POCOBECTHOE OTHOILIEHNE U BHICOKOHPABCTBEHHOE TIOBeIeH e (HApuMep, 06ecredn-
BATh, YTOOBI MOPSLOK YKa3bIBAEMBIX aBTOPOB OTPa)kal 3HAYMMOCTDb MX BK/IAfa) U IIpe-
JOTBpALIATD TI00bIe HAPYIIEHNST HOPM HAYIHOI paboThl (HAIPUMeEp, UCKIIOYATh CIydan
6e3bIMAHHOTO ABTOPCTBA, @ TAK)KE ABTOPOB, He BHECIINX 3HAYNTE/IbHBII BKIA/] B paboTy).

f. [lenuTs n amnIaTh CBOOOAY CaMOBBIpaXKeHNsI. MbI 6€3 IIpefB3sSTOCTIL PacCMar-
pUBaeM PYKOIIVCH TF060TO IIPOUCXOXKIAEHNS OT CAMOTO [IMPOKOTO KPyra aBTOPOB BHE 3a-
BUCUMOCTH OT MX HAIIVIOHATbHOCTH, STHIIECKON U PACOBOI IPUHAJIEXKHOCTH, TOJIUTH-
YeCKIX U PETUTMO3HBIX Yoexxnernit. Ha Halum peleHyst He BIUSIOT IPaBUTEeIbCTBEHHbIE
mericTBusL. Bee pelreHst, Kacaromuecs: pefakiuy 1 MyOIMKaLN, ONPeesIOTCs INIIb
BHYTPEHHVM perlaMeHTOM >KYPHa/Ia U B COOTBETCTBUY C HALIMMY IIPUHIMIAMIL

g. IToowpsiTh 1 BCerfa IPMHMMATD BO BHMMAaHIE KOHCTPYKTUBHYIO U 0OOCHOBAH-
HYI0 KPUTHUKY IyO/IMKYeMBIX B SKypHalie paboT. ABTOPbl KPUTUKYEMBIX PAabOT MMEIT
BO3MOYKHOCTb OTBETUTb.

h. HempenBasaTo npuHUMATh K PACCMOTPEHMNIO CTAThU, [IPECTAB/AIOLIIE HEraTHB-
HbIe Pe3y/IbTATHI, T.€. Pe3y/IbTATHI, UAYIINE B paspes ¢ OOIeNPUHSITHIM MHEHIIEM.

i. [oppep>xuBath [OOPOCOBECTHOE OTHOLIEHNE K HAYYHOIL paboTe.

j. He m03BO/IATH IIPOM3BOACTBEHHBIM HYXJAM U CTPEM/IEHMSIM K 9KOHOMITIECKOII
BBITOJi€ B/IVISITh Ha HAIM JEICTBUSA U CKa3bIBaThCsl Ha CTAHIAPTaX KayeCTBa.

k. Bcerga 6bITh TOTOBBIMY ITYO/IMKOBATH MCIIPAB/ICHNS, YTOUHEHISI, OLIPOBEPIKEHNIS,
U3BYMHEHNS B TeX C/IY4YasixX, KOTZA 9TO MOXKET IIOTPe6OBATHCS.
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1. udopmmpoBats unraresneit 0 TOM, KaKue Mepbl IPUHUMAIOTCS KYPHATIOM, YTOOBI
rapaHTUPOBATb OECIPUCTPACTHOE OTHOIIEHNE K PYKOIIUCSM, TOCTYIAIOIUM OT COTPY/-
HJKOB XXyPHa/Ia I OT WIEHOB PefJaKI[IOHHOI KOJIIETHNL.

m. YKasbIBaTh B IYOIMKYeMbIX CTAThsIX [AThI IIOJIyI€HMsI PYKOINCH I JATHI IPUHSI-
TVA K TIeYaTH.

n. IIpyHUMaTh perieHus, Kacawomnecs: GUPMEHHOTO CTIIA JKypHaIa, He IPOCTO Ha
OCHOBAHWM CTETNYECKMX ¥ TMYHBIX IPEIIOYTEHI, @ HA OCHOBAHMM YMECTHBIX [JOBO-
JIOB — TaK, YTOOBI CIIOCOOCTBOBATH MOBBILIEHNIO SICHOCTY ¥ Ka4eCTBa.

o. TapanTupoBarh, YTO BCe IIpecc-penu3bl, MOArOTAB/IVMBAeMble ¥ BBIIyCKaeMble
JKYPHAJIOM, OTPA)KAIOT CYTh YIOMUHAEMBIX CTAaTell U NX KOHTEKCT.

p. TapauTnpoBath, 4TO C MOOBIMM HPETEH3MAMNU U XKalobaMy Ha XXypHan OyayT
06paIaThCs Co BCell CepbesHOCTBIO U B COOTBETCTBUM C mpepmucanuamu Komnrera 1o
ITy6nukaunonHnoit tuke (COPE). Ecu BbI X0THUTe [10XKa/I0BaThCs Ha MI000I M3 acIiek-
TOB [IeATENbHOCTI XYPHa/Ia, IIOXKAIYIICTa, CBSHKUTECH C WICHOM PelaKLMOHHOTO COBe-
Ta. VIX MMeHa M KOHTaKTbI pasMelleHbl Ha caiiTe XypHana http://ru.eandsdjournal.org/
editor-groups/editorial-council/.

q. PaccrenoBats nmo6bie 3aMedaHus ¥ 3asAB/IeHNsA, KACAIOIIMECs TOTeHI[Ma/TbHBIX Ha-
pylIeHUIT HOpM Hay4HOI pabOTHI, CTEAYIOLINM 00pa3oM:

o [Ipexxzie Bcero, MbI CBSDKEMCS C TeMI, KTO [IO[J03peBaeTCs B HAPYIIeHN) HOPM Ha-
Y4HOI pabOThL, ¥ MIOMPOCUM UX JiepXKaTh OTBeT. B ciydae ecnu Mbl 6yaeM He yHIOBTIET-
BOPEHBI TIOly4eHHBIM OTBETOM, Mbl 0OPATUMCs K COOTBETCTBYIOLIE YIOTHOMOYEHHOMY
OpTaHy U IIOTPOCUM MX 3aHATbCS PACCIeOBAHUEM.

o MbI crienaeM Bcé 3aBucslIee OT HAC, YTOObI MHUIIMVPOBATD IIOTHOLIEHHOE pacciie-
[IOBaHIe; eC/I TaKoe pacciefjoBaHNe He OyAeT OpraHM30BaHO, MbI OyfieM IPOJO/KATh
MCKATb ITYTH pa3peleHus CTI0XKMBILeNICs IPO6/IeMbl, IPUMEHsA BCe BO3MO)KHBIE PasyM-
HbIe CIIOCOOBL.

r. IlopaepXxnuBaTh CUCTEMy OTC/IEXMBAHMUA M KOHTPOJIS C/Iy4deB BO3SHMKHOBEHUs
KOH(QIMKTOB MHTePeCcoB (KacaroIXCsl KaK HAaC CaMMX, TaK M HAIINX COTPY/AHUKOB, aBTO-
POB, PELIeH3EHTOB I YWICHOB PeAKLVIOHHOI KOJI/IET ).

4.2. MpI 06enjaeM HaIMM aBTOpaM, 4TO:

a. Bce mpuchTaemble B KypHaI PYKOIMCH PacCMATPUBAIOTCS KOMIETEHTHBIMU pe-
LIeH3eHTaMM, KOTOpbIe ABJIAIOTCA O(PUIMAaIbHBIMU WICHAMU T'PYIIIbI PelieH3MPOBaHNA
JKypHasa (B TOM 4MC/ie B 9Ty IPYIIIY BXOAAT pelieH3eHThl, paboTaroline O CTaTUCTIYeC-
KVMU JaHHBIMI).

b. MBI 10 BOSMOXXHOCTY IIPMHMMAaeM BO BHUMaHIE i OTHOCUMCS C YBaXEHUEM K
[OXKeIAHVISIM U IIPOChOAM aBTOPOB O TOM, YTOOBI X PYKOIIVICK He PACCMATPUBA/INCh TEM
VUTU MHBIM PELleH3eHTOM, B CIydae eC/il BbICKa3bIBaeMble Ha TO IIPUYIHBI 000CHOBAHBIL.

c. Pewennsi, kacarommecst IpUHATHUSA CTaTell ¥ OTKAa30B, BBIHOCSTCS TOIBKO Ha OCHO-
BaHMM Ka4eCTBA MIPefCTAB/ICHHBIX PYKOINCEN, NX aKTYalbHOCTHU, 3HAYMMOCTH, OPUTH-
HaTbHOCTM, ICHOCTM U3TIOXKEHM, a TaK’Ke Ha OCHOBAHUYM O0OOCHOBAHHOCTY BBHIBOJIOB U
COOTBETCTBUS TeMATHUKe )KypHasa.

d. MbI He nepecMaTpuBaeM BbIHECEHHBIE PeleHV, 32 MCK/IIOUCHUEM TeX C/Iy4aes,
KOI7]a BOSHMKAIOT Cepbe3Hble TPOOIeMbl B OTHOLIEHNH PYKOIICEIL.

e. Mbl my6/1KyeM IIO/IHBIE M IIPO3payHble OIMCAHVA HAalllMX IIPAKTUK PeLieH3NpPO-
BaHMsl (OHOCTOPOHHE CTIeToe pelieHsMpoBaHye) u OygeM roTOBbI 000CHOBATH TI00OBIE
OTKJIOHEHVSI OT 3as1BJIEHHBIX IIPAKTUK.

f. MbI rapaHTHpyeM, YTO BCeM HAILIMM pelleH3eHTaM JAI0TCS YeTKue MHCTPYKLUN
lepXaTh B CeKpeTe CBOM KOMMEHTApII K PACCMOTPEHHBIM UMM PYKOIUCSAM, He pacIpo-
CTPaHATb 3TV KOMMEHTApUM ¥ He [JeJINTCS UMM HU C KeM KpoMe pefakTopos. PereH-
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3€HTaM [JA€TCSI BO3MOYKHOCTh 3HAKOMUTBCSI C aHOHVMHBIMY KOMMEHTAPUAMM APYIUX
PeLIeH3EeHTOB, eC/II OHM PELieH3UPOBA/IN OfHY 1 TY K€ PYKOIINUCh.

g. MbI mpuchbiiaeM aBTOpaM KOMMEHTAPUM PELlEH3€HTOB B MOMHOM (opme (ecmn
TOJIBKO OHI He OYAYT COfep KaTb OCKOPOUTETbHBIX M K/IEBeTHIYECKIX PEMAPOK).

h. JTro6ble OmMOKM, HETOUHOCTH, YTBEP)KIEHN, Befylye K 3a0/IyXaeHIAM, OyIyT
6e30T/IaraTeNnbHO UCIPAB/IEHBL.

i. MpI 06513yeMcst OJIeP>KMBATD TeX ABTOPOB, YbJ ABTOPCKIE IpaBa OyyT Hapy1e-
HbI, Oy/leM TOMOraTh TeM, KTO CTaHeT JKepTBOII Irarnata. Mbl HaMepeHbI CBA3bIBATHCS
U paboTaTh cOOOLIA C )KypHalIaMM, Iie MyONIMUKYIOTCS HeJoOPOCOBECTHBIE aBTOPBI LA
TOTO, YTOOBI BOCCTAHOBUTD CIIPABENNINBOCTD (OyAeM H0oOMBATbCA OTMEHBI HefoOpoco-
BECTHBIX IyO/IMKAINIA, TIPEJOCTABIIEHNISI I3BYHEHWIT M OLIPOBEP)KEHNI, YIA/IEHVsI MaTe-
PMAJIOB C CAlITOB, OIYOIMKOBABIINX UX XXYPHAJIOB).

j. JIto6bIe »xamo6bl 1 IpeTeH3NN, KACAIOIINECS] TOTO, KaK Mbl paboTaeM ¢ PyKOICs-
M1, OYZyT BOCIIPUHATBI CO BCeit Cepbe3HOCThI0. Kakias Takast )kamo0s! 1 mpeTeHsus 6y-
JIeT TIaTeJIbHO pacciefloBaHa B COOTBETCTBUM C Ipennucanysmu Komurera o ITy6mm-
kanonHoit Otuke (COPE). Eciiu BbI X0THTe TI0KaI0BaThCs Ha TO, KAaK MBI 00paIaniuch
C Balllell PYKOIMNCBIO, IIOKATYIICTa, CBSDKUTECh C WIEHOM DPelaKIIOHHOTO coBeTa. VX
MMeHa U KOHTAKThI pasMelljeHbl Ha caifTe xxypHana http://ru.eandsdjournal.org/editor-
groups/editorial-council/.

k. JTro6bIe BhICKa3bIBaeMble OECIIOKOICTBA I 3aMeYaHls, KACAIOIIMECH TIOTEHLIMATIb-
HBIX HapyIIeHNT HOPM Hay9IHOI paboThl, BK/IIOYAs CIIOPHI II0 BOIIPOCAM aBTOPCTBA, Oy-
IyT paccieOBaHbl B COOTBETCTBUU CO CXeMOIt, yrBepxaeHHo Kommrerom 1o ITy6mm-
karonHoit Ituke (COPE), aTy cxeMy MOXHO HaiiTy 110 agpecy: http://publicationethics.
org/resources/flowcharts. [TpuHsTHE pelleHNs IO PYKOINCK OGyeT BpPeMeHHO OTIOXe-
HO, IO TeX HOP ITOKa pacciiefioBaHye He Oy/eT 3aBepIieHo.

1. ATropuUTMBI HeMtCTBUI M MHCTPYKIVI /IsI aBTOPOB II€PeCMaTPUBAIOTCS PEry/IIPHO
Y1 II0 HeOOXOIMMOCTY OOHOBIAIOTCA (0OHOBIIEHHBIE BEPCUM He3aMe I Te/IbHO Iy O/IIKY-
I0TCA Ha caliTe )KypHasa).

4.3 B cBOI0 0Yepenb MBI IPOCHM HALINX ABTOPOB:

a. IlogrBepanTb, 4TO MX paboTa HOCUT OPUTMHAIBHBIN XapaKkTep, paHee He ObUIa
OIyO/IMKOBAaHA 1M B JAHHBII MOMEHT He pacCMaTPUBAETCsA APYIMMM SKypHAaTaMM AL
nyOnukanyu. JJaHHOe IIOATBep)KIeHNe aBTOpY OyaeT HeoOXOAMMO Ce/aTh IpK Hofade
CBOEII PYKOIIMCHU B COTIPOBOAMUTENBHOM MUCbMe, apeCOBAHHOMY IJTABHOMY PEeIaKTOpY.

b. Hukorzaa He mpuceuiate paboThl, KOTOPbIE paHee y>Ke ObUIN OIyOIMKOBAHBI, VI
PaboThI, KOTOPbIE COZleP>KAT HEKOPPEKTHbIE 3a1IMCTBOBAHUA U3 IPYTUX paboT — IIaruar
u camoruiaryat He npuemneMsl. JKypaan «O6pasosanue u Camopassumue» UCIONb3Y-
eT CUCTeMy, KOTOpas paclosHaeT 3aiMCTBOBaHHbIe OTpbIBKM. [IpuciaHHble paboThI, He
IpolleAe IPOBEPKY JAHHON CUCTEMOIL, OYAyT OTBEPrHYTHL

c. B ciyvae ecnu B ocHOBe IyOMMKanuy JIEKUT UCCTIEOBaHNUE, KOTOPOe OBIIO Ipo-
(UHAHCMPOBAHO KaKUM-IMOO JIMIIOM MIN OPTaHOM, aBTOPY HEOOXOAMMO yKa3bIBaTh B
CBOEII PYKOIIMCH TeX, KTO BBIJIE/INII CPeJiCTBa.

d. 3aaBuTb 0 CBOEM KOH(IMKTe MHTEPecOB (IIpU HAIMYUN).

e. IIpy opopMIeHNN PYKOIIICH YKa3bIBaTh JINIIb TeX aBTOPOB, KTO BHEC CYILIIECTBEH-
HBIIT BK/IaJ] B paboTy Hap Heil. Bce yka3aHHBIe aBTOPBI HECYT KOJUIEKTVBHYIO JI PABHYIO
OTBETCTBEHHOCTDb 3a IPUChUTaeMblil MaTepuai. IIpennycanns, Kacawouyecs BOIPOCOB
aBTOPCTBA, yKa3aHbI B pasfiene «/HopManmsa a1 aBTOPOB».

f. YBaxxaTb 1 mopmep>xuBaTh KOHQUIEHINATBHOCT HEKOTOPBIX aCHEKTOB CBOEI
TeATeIbHOCTI. BHe 3aBUCHMOCTY OT 3aKOHOJATEe/IbHBIX MIPENTNCAHMIT MeCTa CBOe Jie-
ATENbHOCTY aBTOPbI IO/DKHBI 3aIIMIATh KOH(PUIEHIMATbHOCTD MH(GOPMALIUY, TOTyYeH-
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HOJ1 B XOJj€ CBOVIX VICCTIEJOBAHMII 1 ITPOdeCcCHOHATbHBIX B3aVIMOAEICTBIIT. ITO 03HAYAET,
YTO IyONMMKALUs Pe3yNbTaTOB MCCAE[OBAHMII IOUTY BCErfa IPefoaraeT monrydeHne
IMICBMEHHOTO COIIACYSI JII0JIEelT, KOTOPbIe MOTYT Y3HATh sl WV MOTYT OBITh Y3HAHHBI-
M1 B Baiei mybnukanuy. HekoTopyio nHPOpMAIio JOIyCTUMO NyO/INKOBATH, He NMest
Ha TO IIMIChMEHHBIX Pa3pelleHil, HallpUMep, B CIydae ec/ii HayIHas 3HAYMMOCTh 1 06-
I[eCTBEHHbIII MHTEPEC K TeMe MCCIefOBaHNsl 3HAUNTENbHO [ePeBElIBAl0T BO3MOKHBIE
HeraTMBHBIE [IOCTIECTBIIS, IV eC/I MICbMEHHOe paspelieHne HEBO3MOXKHO IIOJTy4NTh,
a BEPOSATHOCTD TOTO, YTO IMYHOCTI, IPMHMMABIIINE YIacTIe B UCCTeHOBAHNM, ObUIM ObI
[pOTUB MyOIMKALMy, Mana. YKas3aHue B PyKOIcy MHGOPMAINY O IIPEAIPUHATHIX Me-
pax cobmoneHns KOHPUAEHIMANTbHOCTI Oy/eT IpUBEeTCTBOBAThCs. [IpummnTe K CBefe-
HIIO, YTO COIVIACYIe Ha YYacTue B VICCTIe[JOBAHVI M COIIace Ha pasIyIallleHye IIepPCOHaIb-
HBIX JIJAHHBIX, (poTOTpadumii, TUTAT B IyOIMKALUY — 9TO [IBE PasHbIE BEIIN.

g. Bcerna cnemoBaTh B cBOelt paboTe COOTBETCTBYIOLIEMY MEXIYHAPOITHOMY JCCTIe-
II0BaTe/IbCKOMY perIaMeHTy (HalpuMep, HOpMaTHBaM UCCIe[OBaHNUIT B 06/1acT 06paso-
BaHua AERA u BERA, XenbcuHckoit [lexmapanum 1o JOKIMHNYECKUM Y KIVMHUYECKUM
MCCTIEOBAHUSIM).

h. ITo BO3MOXXHOCTY BK/IIOYATh B CBOIO PYKOIINChH YKasaHNe TOTO, YTO MPOBEJEH-
HOe UMM MCCIejoBaHye ObIIO IpefBapUTEIbHO OZOOPEHO HaIeXXAIIM OpTaHOM (Ha-
IpyMep, KOMUTETOM II0 MCCIeLOBATENbCKOI ITHKE, MHCTUTYLMOHATBHBIM HaOmoaa-
TETbHBIM COBETOM). EC/Ti BO3SHMKHET HEOOXOAMMOCTD, MBI MOYKEM IIOIIPOCUTDH ABTOPOB
[pebsBUTD HEOOXOMMBIE TOKYMEHTBHI (paspeleHysi, COTIACK I T.I1.), OATBEPIKAAI0-
1{/e KOPPEKTHOE MCCIe0BATe/IbCKOe TOBEfIeHIe ABTOPA.

5. OTKPBITBIVI TOCTYII K TAHHBIM

Kypnan E&SD coBeTyeT aBTOpaM CTaTeil, B KOTOPBIX IIPe/ICTaB/IeHbl SMIIMPUYECKIEe
UCCTIeJOBAHNA, TIPEJOCTABUTD OTKPBITDIN ZOCTYH K JAHHBIM IIPU ITOMOIIY, HallpUMep,
Be[JOMCTBEHHBIX pello3NUTapueB (XpaHWINI JaHHBIX). EC/IM 3TO HeBO3MOXHO, TO HaH-
HbIi1 (haKT He IMIIAaeT aBTOPOB BO3MOXKHOCTH ITyO/IMKALIMY CTATbY B KypHaJIe, HO C/Iefly-
€T OTMETUTD, YTO OTKprTbII‘/JI JOCTYyII K JAHHBIM ABJIAETCA OOHUM U3 KPUTEPUEB OLIEHKN
Balleil CTaTbu.

6. TPEBOBAHIIA K O®POPMJIEHUIO CTATbI

Bamm pykonucu JO/DKHBI COOTBETCTBOBATD CTUIIO AMEPUKAHCKOI IICUXOIOTMIec-
Koit accoranuu (APA), B 4aCTHOCTM 9TO OTHOCUTCS K 0QOPM/ICHUIO CIIVCKA IUTEPaTy-
PBI, TaK KaK IpU PefaKTUPOBAHNII CTATEll, 9TO BbI3bIBaeT HaubosblIyIo mpobiemy. Vn-
dopmanuio o crune APA moxHo Hatimu no ccoinke: http://www.apastyle.org/index.aspx

Cmamvu, He opopmrertvle coenacro cmumo APA 6ydym eo3epaujervt Ha 0opadom-
Ky, npesxcoe uem 6y0ym paccmompervt pedaxyuetl.

3aro/10BKM JO/DKHBI OBITH OOPMIIEHBI CTIEAYIOLINM 06pasoM:

« [TepBbIit ypoBeHb: MPAMOIL, XXMPHBII WIPpKUQT, HepBas 3armaBHas OyKBa, TEKCT HIDKe
6es mpobera.

« Bropoit ypoBeHb: KypcuB, IepBast 3araBHasA 6YKBa, TeKCT HIDKe 6e3 mpobera.

o Tperuit ypoBeHb: IIPsIMOIL, epBast 3ar/1aBHast OYKBa, TEKCT HiDKe 6e3 mpobera.

ITpy HamMcaHUM CTaThY Ha aHITIMIICKOM TIpUAEp)KMBaiiTech efuHOl opdorpadun
IO BCeMY TeKCTY — OPUTAHCKOI MM aMePUKaHCKOIL.

Ilna popMaTMpOBaHNUA CHMCKA JTUTEPATYPhl MbI COBETYyeM NCIIONb30BAaTh MHCTPY-
menTbl EndNote nmn Reference Manager.

C dopmaToM crimcka muTepaTypsl B ctine EndNote Mo#HO 03HAKOMUMBCA 1O CCbinl-
ke: http://endnote.com/
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C opmMaToM CIIMCKa IMTepaTyphl B cTiie Reference Manager MOXHO 03HAKOMUTBCS
1o ccpuike: http://refman.com/

7. IPOLIEJYPA ITOTAYY CTATBU

7.1. IIpoBepbTe CBOIO PYKOIINCh, IPEXK/ie YeM MOJaTh ee

[Tpexxpe yem momath pykomnch B >xypHan E&SD pemakuysa pekoMeHAyeT aBTOpaMm
06paTUTHCS K KOJIETaM C IIPOChO0Il MPOCMOTPETD Ballly CTaThl0. BHyTpeHHee peLieH31-
pOBaHIe CUNTAETCA HEAKTYalbHbIM, HO HAIl OIIBIT CBUJETEIbCTBYET O TOM, YTO OHO II0-
MOTaeT JJOBECTH CTaThI0 0 TOTOBHOCTH U TOBbIIIaeT Bamm mancel Ha ycnex! Ecnn pyc-
CKUIT (VTN QHITIUIICKUIL) He SIBJISIETCS BAIIMM POHBIM SI3bIKOM, 0OPAaTUTECh K HOCUTEITIO
sI3BIKA, YTOOBI OH OTPENAaKTUPOBAN CTATbIO, UCIIPABIII IPAMMAaTIYECKIIe U JIEKCUYECKIe
ommn6ku. OTCyTcTBIE OMNOOK TO3BOINT PELEH3EHTaM [IOTTHOCTHI0 CKOHI[EHTPUPOBATh-
Cs1 Ha CoJlep>KaHuUM Ballleil PYKOIIVCHL.

7.2. Ilomava ¢aitioB

Pykomuch He [O/DKHA COAEPKaTh MAIIMHOMUCHBIX, opdorpaduueckux 1 APyrux
omubok. Ha aBTOpe /IeXXNT OTBETCTBEHHOCTD 3a MpefoCTaBlIeHNe pyKonucu 6es omm-
60K, He C/efyeT MOTHOCTHIO TIOJIATAThCA Ha IIPOTPaMMBbI, IIpoBepsiioue opdorpadurio.
OwbXy He IO3BOJIAIOT OOBEKTVBHO PELieH3MPOBATh CTATbIO.

Tak Kak MpOrpaMMBbl peJaKTHPOBAHNsI TEKCTa CTAHOBATCA Gosee MPOJABIHYTBIMIL,
nofjavya pykomuceil B mpodeccnoHanbHoM ¢opmaTe cTraHOBUTCA nerde. He mcmomnn3yii-
Te JOMOTHUTEeIbHbIE CPECTBA MPOrpaMM. VcIonp3yiiTe IPOCTOI TEKCTOBBIIT POpMAT,
HanpuMep Microsoft Word 97 wim 2000. Ha mocnepgem sTame pefakTMpOBaHMsA HaM
HIPUXOAUTCS OTKIIOYATh JOIOMHNUTENbHbIe (QYHKI[UM, YTO MOXKET MIPUBECTU K MCKaXKe-
HUIO CMBIC/IA PYKOIMCH. [IaHHBIN IpoIlecc 3aHMMaeT MHOTO BPEMEHM U MOJKET 3afiep-
XKaTh IIyONMMKALMIO CTAaThy JIO CIeAYIOIero HoMepa KypHana. [Ipexxsie 4eM OTIIPaBUTh
CTaThi0, KOTOPas ObIa 0THOpPMaTHPOBaHA [/l BHYTPEHHETO TI0/Tb30BaHA, TIOXKaTyIICTa,
OTKJIIOYUTE BCE JOMOTHUTETbHbIE (PYHKIINIL.

Pycynky u TabGnMIbl JO/DKHBI OBITh BKIIOYEHBI B TEKCT, AIA 06jerdeHns paboTol
perieH3eHTOB. VIcrob3yiiTe pUCYHKU BBICOKOTO paspelieHus B popmate bmp, jpeg or tif;
usberaiiTe O/IeHBIX IIBETOB, KOTOpPbIE He OYAYT BUAHBI B pacledaTaHHOM YepHO-6enoM
¢dopmare. VcronpsyiiTe MIyHKTUPHbIE TMHNUN /s pasfeneHus nuHuit B rpadukax. Xyp-
HaJl He IIepepUCOBbIBAET OPUTUHAIIBI PUCYHKOB.

7.3. IIpu mogaye pyKomucy HeoOXOAMMO BKITIOYUTE:

o KpaTkyro napopmarmio 06 aBTopax;

o JIBa BapmaHTa aHHOTAIMN (HA PYCCKOM M QHIJIMIICKOM si3bIKax). He ucnosnssyiite
Google IlepeBofunk mmpu mepeBofie: 0OpaTUTECh K HOCUTENO SI3bIKA, KOTOPBI CMOXKET
[epeBeCTy AHHOTAIINIO, COOJIIOfast IEKCIIECKIIE VM TPAMMATIYECKIe HOPMBI;

o JIBa BapuaHTa K/II0YEBBIX CI0B (Ha PYCCKOM U aHITIMIICKOM SI3BIKAX);

« KommenTapnit 0 KoH(/IMKTE NHTEPECOB /IS IMITMPUIECKOTO UCCIE[OBAHILS;

« KomMeHTapuit 06 OTKPBITOM JOCTYIIE K JaHHBIM U STHKE.

7.4. Ilogaya pykomnucu online

ITopgaya pykommcei 1 UX MOCTERYIOUINX OTPENAKTUPOBAHHBIX BEPCHIL TPOU3BOJT-
cs1 yepes cucreMy Open Journal Systems (OJS).

ITpocnenyiite no cceuike http://submit.eandsdjournal.org/. Ecim Bbl panee He mc-
HOJIb30BA/IN 3TY CUCTEMY UL IOfauy pyKomuceil B xxypHan «O6pasosanue u Camopas-
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BUTHE», TOTja BaM HEOOXO/MMO BBIOPATh OIILIVIO «3apernCTpUpoBaThcs» (‘register’). 3aTeM
HpOTANTe TPOLEAYPY PerucTpanuy B cucTeMe (Kak aBTop). Ecmu BBI yke paHee peruct-
PMPOBaIIICh, TOTAA BoiuTe B cucteMy. CriefyiiTe BceM MHCTPYKLIUAM NOfIaYM PYKOIIN-
cu. ITomumo 3arpysku aitzios, Bam 6yzieT He0OXOVIMO IIOATBEPAUTD, YTO BbI 3aIIOTHIIN
KOHTPOJIbHBIN TUCT (PVBEJIeHHbII B KOHIIE JAHHOTO MH(POPMaIMOHHOTO (aitna).

Ecmu y Bac BOSHMKHYT Kakme-mOO CIIOKHOCTH C pPerucTpaleif, coO BXOIOM B
CHUCTEMY MM C TPOIECCOM ITOJAYM CTaTel, ToXKamyiicTa, obparutech Kk Huky Pambu
(nick.rushby@conation-technologies.co.uk)

8. ORCID

ORCID npegocrasnser VHAVBUYaNbHBIM VCCIESOBATEAM I/I}IeHTI/I(i)I/IKaTOP, KOTO-
PbIi MOXXHO JOOABUTDH K VIMEHM, ITOJ KOTOPBIM OHM BEAYT CBOK JMCCIIELOBATENbCKYIO,
Haquon n I/IHHOBaIH/IOHHyIO IeATENIbHOCTD. Mpr IIpefoCTaB/IAEM OTKPBITHIE I/IHCprMeH-
TBI, KOTOPbIE IT03BOJIAIOT CTPOUTH HaJeXKHbIe U IIPO3pauyHbIe CBSA3M MEX]y UCCIIefloBa-
TE/IAMMY, VX BKJIIAJOM M CBA3AHHBIMU C HVMMM OPTaHMU3ALVAMI. Mpr IIpefaraéM Haun
YCAyrH, 9TOOBI IIOMOYDb BCEM YKEMTAOIINM HaiTH HY)XHYI0 MHPOPMALNIo, a TaKXKe YTO-
OBl YIPOCTUTD OTYETHOCTD U aHamu3 feArenbHocTi. Muccnug ORCID - mup, B KOTOpoM
BCe YYaCTHUKY MCCIIEZOBATEIbCKOI, HAYIHOI I MHHOBAL[MOHHOM [esITeIbHOCTH 0671a-
JanT YHUKaJTbHBIM I/I/i[eHTI/I(i)I/IKaTOPOM, CBA3bBIBAKOIINM UX C pesyanaTaMM nx pa6OTbI,
HE3aBUCYMO OT HAayYHOI JUCLIUIUIVHEL, MecTa i BpeMenn. JKypuan «ObpasoBanne u
CaMOpPa3BUTHE» HACTOATEIbHO PEKOMEH/IYeT BCeM aBTopaM ykasbiBaTh ux ORCID-npen-
TUPUKATOPDI IIPY [TOJaYe PYKOIIMCEIT HA PaCCMOTpPEHIeE.

Ecmi y Bac emte Het cBoero ORCID-upenTI(pMKATOPA, TO BBI MOXKETE €T0 IONYIUTDh
gepes cailt www.orcid.org. Kpome TOro, mo faHHOMY afgpecy MOXXHO IIONYYUTDb ITOZ-
po6Hyo nHpopManyo o ToM, 4ro Takoe ORCID 1 Kak MOXXHO «3aKpemuTb» 3a co00ii
cBou nybnukaruu. Eciy Bbl ofafyTe 3as1BKy Ha ITOJTydeHre aBTOPCKOro HoMepa Scopus
(Scopus Author ID), To Scopus obs3atenpro o6patutbest K Bammm ORCID-fganHBIM, a
3aTeM C BAlIETO paspelleHNs epeHeceT 9Ty MHGOpMaIuio B peructp Scopus.

9. OTKIOHEHUME CTATbU

CraTbst MOXeT OBITH OTKIIOHEHA eCTII:

« OHa He COOTBETCTBYET TeMaTuKe >KypHana (cM. cTp. 1). MbI mocrapaeMcs Ipepio-
JKIUTb BaM [IPYTO¥i JKypHaJl;

o« CTaTbA He COTEPXNT HOBYIO MH(OPMAIINIO 110 JAHHOI TeMe;

o Pesy/ibTaThl OCHOBaHBI TOJIBKO Ha MHEHMM CTYIEHTOB U IIpeIIofjaBaTeiels;

o OTCyTCTBYeT KOMIIIEKCHAsA TeopeTudecKas 6asa M/WIM CCIUIKM Ha COOTBETCTBYIO-
IO JINTePaTypy;

o OTCYTCTBYIOT JOKa3aTeNbCTBA YIYUIIeHN B 00y4eHnM, GMHAHCOBOI 9 PeKTIB-
HOCTH, YBe/INYeHNA JOCTYIIHOCTY VI PAaBHOIPABVIA WIN APYIMX ITOJIOXKNUTEIbHDIX M3Me-
HEHUI;

o OTCyTCTBYeT CyIIeCTBEHHBIN BK/IAJ B IPAKTUKY ¥ TEOPUIO B JAHHOIT 06/1acTu;

o O6Hapy)xeH marnuat (B TOM 4Y¥C/Ie CaMOIUIaruar);

o O6beM CTaThy 3HAYUTEIBHO MIPEBBILIEH;

o TexcT Ha pyccKOM (M/IV aHITIMIICKOM) A3bIKE CJIOXKEH JI/IA IIOHMMaHMsA PelleH3eHTOB
U YUTaATENIEN.

Pykonuch 6yzneT BosBpallleHa Ha JOPaOOTKY, eC/I:

o« OTCyTCTBYeT KOMMEHTAPUII O KOH(INKTE MHTEPECOB WM 00 OTKPBHITOM JOCTYIIE K
JAHHBIM M 9TUKE [/ SMIIMPUYIECKMX VICCTIe/I0BAHMIT;

o CTaTbs1 He COOTBETCTBYeET CTUII0 APA;

o CTaTps CIMIIKOM JJIMHHAA, €€ MOYKHO COKPAaTUTb.
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10. PEHEH3MPOBAHME

Bce craTbyu IIPOXOAAT TIIATEeNbHOE HE3aBUCHMOE PelleH3MpOBaHMe (MCIOMb3yeTCs
IBOITHOII C/IETION METOA), U OBICTPOTA ITyO/IMKALUY CTATI 3aBUCUT OT TOTOBHOCTH aBTO-
pa pearnpoBaTh Ha 3aMeYaHIsl PELleH3eHTOB.

I[Tpomecc peleH3MpOBaHMUA — HOTHOCTHIO KOH(UEHIIMANEeH, COIJIACHO IPaBUIaM
PelLleH3MPOBAHIsI, PELleH3eHThI He 0OCY>KJAI0T BAlly CTATBIO HI C KeM, KPOMe PefjaKTo-
POB, pPabOTAOIVX C Balllell PyKOINCHIO.

Ee»SD BbIXORUT 4 pasa B rOfj, 13-3a OTPAaHNYEHHOTO 0ObeMa BBIITYCKa CTATBU MOTYT
OBITH IIepeHeceHBl /ISl MyOMUKALUN B CJIeAYIOINIT HOMep JXYpHala B CaMBbIil ITOCTIEN-
HIIT MOMEHT. B CBsI311 ¢ OrpaHnYeHHBIM 00beMOM >KYpHA/Ia, He BCEr/ja BO3MOYKHO TOYHO
CKa3aTh, B KAKOM VIMEHHO HOMepe JXyPHA/Ia BBIIJIET CTAThsI, Ja)Ke eC/IM OHa IIPUHSITA K
ny0/IMKanuu mocie JOpaboTKIML.

11. ABTOPCKOE ITPABO

ABTOpCKOE IIpaBo Ha MIOOYIO CTaThIO, OIMYOIMKOBAHHYIO B XypHae «O6pasoBaHue
U cCaMOpa3BUTHE», COXPAHAETCSA 3a aBTOPAaMM CTaTb!, IIPY 3TOM OHU IIPeJoCTaBIAI0T Ka-
3aHCKOMY (efiepaIbHOMY YHUBEPCUTETY IUIIEH3UI0 Ha MyOIMKALIMIO CTAThI, YTO HeIaeT
Kasancknit pepepanbHbIl yHUBEPCUTET U3ATEIbCTBOM, OCYLIeCTBUBIINM IIEPBOE U3a-
HUE CTaTbI.

ABTOpBI MOTYT BBIOpaTh, Kakoit Tui nuieHsuu (Creative Commons) 6yneT MCIONb-
30BaThCSI IPU IMyOIMKALINIL:

« CC-BY

« CC-BY-NC

¢« CC-BY-NC-ND

I[TonHble OMMCaHNS STUX JIMLIEH3WIT IPefCcTaBIeHbI Ha BeO-caiite Creative Commons:
https://creativecommons.org/licenses/

Ecnu aBTOpSI IIpu paboTe Haj CTaTbeil momTydasy (pUHAHCOBYIO MOANEPXKKY OT Ka-
KOJ1-7M00 OpraHM3aly, TO 3T OPraHN3aLMsA MOXKET IIOTPeOOBaTh OT aBTOpa YKasaHMUs
KOHKPETHOTO THUIIa /nifeH3un. Ecu aBTop He 3HaeT, KaKylo JTUIEH3MIO BBIOPATD, TO eMy
HeoOXO[MIMO [TI0COBETOBATbCS CO CBOET OpTaHu3alyerl.

MbI pocnm, 94TO6BI TE060€ BOCIpOu3BeeHne (IIONHOe WM YaCTUIHOE) VTN pac-
IIPOCTpaHEeHMe TeKCTa OMYONIMKOBAHHON CTaThJ OCYLECTB/IA/IOCh B COOTBETCTBUM C Ha-
crosium CoryameHneM 1 00513aTe/IbHO BKIIOYA/IO CCHUIKY Ha xypHan «O6pasoBaHiie 1
camopasButie» 1 Kazanckmii ¢emepanpHblii yHUBepcUTET. ITa CChUIKA HO/DKHA COLEp-
JKaTh: Ha3BaHMe CTaTbH, aBTOPa, HOMEP M BBIITYCK >XypHana, Kasanckuil denepanbHblil
YHMBEpPCUTET. YKa3aHMe CChUIKM Ha 37IeKTPOHHYIO BEPCUIO CTaTblU, pasMellleHHYI0 Ha
Beb-caliTe )XypHaa, IPUBETCTBYETCSI.

12. IIPETEH3UN U JKAJIOBbI

Ecnu y Bac BOSHUK/IV IIPeTEH3MM K Ka4eCTBY pabOTHI XKYpHa/Ia ¢ Balllell pyKOIVCBIO,
IIPOCUM 0OpaIaThCs K WiIeHaM PefaKIMOHHOTO coBeTa. VX nMeHa 1 afpeca pasMeleHbl
Ha odurmanbHOM calite ypHana http://en.eandsdjournal.org/editor-groups/editorial-
council/. Baura mpeteHsus 6ymeT paccMOTpeHa B COOTBETCTBMY C IPUHIIUIIAMY U IIPaB-
JaMi, ycTaHOB/IeHHbIMM KoMuTteroM o my6mkanyonHoit stuke (COPE).

[Tonuas nadOpMaIs 0 mpoLefypax paccMoTperust JKypHanoMm 0OBMHEHMIT U >Ka-
7106 COJIep)XUTCS B Hallleit DTUIECKOl IIONMNTUKe Ha Beb-caiiTe.
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IIpuMepHas CTPYKTypa CTaTby B KypHAII
«O6pasoBaHye 11 CAMOPA3BUTIE»

HasBanue (Ha pycCKOM ¥ aHITIMIICKOM)

ABTOpBI

ABTOpBI JO/DKHBI MATH B TIOPsifike 06beMa HaydHOro BKJIafa B paboTy HaJ| CTaTbell.
Bce aBTOpBI HeCyT OTBETCTBEHHOCTD 3a CBOJ BKIaf. IIpocuM BK/IIOYATh JIMIIb TeX aB-
TOpPOB, KOTOPble BHEC/IN 3HAYMUTE/IbHBII BK/IaJ B PaboOTy; Te KOJUIErH, KOTOpble BHEC/IN
He3HauMTe/IbHBII BKIAJ B BUJE PefakTUPOBaHUA Ha4aJIbHOTO BapMaHTa U IPOY., MOTYT
OBITb YIIOMSIHYTHI B pasfiesie «brarogapHoCTi» mocie 3aKI0YeH s

Mecro paboTs! 1 KpaTKas 6uorpadus aBTOpoB (O/DKHOCTD, email, KpaTKoe omnuca-
HIIe HayYHbBIX MHTEPECOB).

AnHoTanuA (Ha pycCKOM ¥ aHIJIMIICKOM)
(mpumepno 100-200 coB)

KiroueBble croBa: (Ha pycCKOM U QHITIMIICKOM)

OCHOBHOII TeKCT CTaThU (BCTyIUICHNUE U T. JI.)

brarogaprocTu

KommeHTapuit 06 OTKPBITOM KOCTYIIE K JAHHBIM, 9THKe, KOH(INKTe NHTEPeCOB

a) He6onp1oit maparpad, copeprxarmii nHGOPMAINIO O TOM, Iie 1 IpYU KaKUX yc-
JIOBMAX MOXKHO IIOJIYYMUTh JOCTYII K BAaIllMM JAHHBIM.

b) KoMMmeHTapuit 0 paBmIax 9TUKM, B PAMKaX KOTOPBIX IPOBOAMIIOCH MCC/IEL0BA-
HIIe U Of0OpeHIe COOTBETCTBYIOLEro KOMUTETA 0 3TUKe. BO3MOXXHO, BaM HEOOXOAMMO
yKasarh, KaK Bbl TAPaHTUPOBAIN IIPaBa JIMI|, BOB/IEYEHHBIX B Ballle MCCIEOBAHIE, 3a-
SIBUTb 00 OTCYTCTBUY IPUYMHEHHOTO Bpefia, KaKM 06pa3oM OblIa coOM0eHa aHOHUM-
HOCTb U T. [i.

¢) Koporkuit koMmMeHTapuit 06 MMeIoleMcsi KOHP/IMKTe NHTEPECOB OTHOCUTEIBHO
paboTbl, KOTOpPyIo BbI IyOmuKkyere. KOHGIUMKT MHTepecoB B cepe TeXHONIOINIT 00yde-
HIsI BCTPEYAeTCs pexke, YeM, HAIpUMep, B MeMKO-OMOMOINIecKux paspaboTkax, Kor-
Jila aBTOPBI MOTIYT MCIIO/Ib30BaTh (PMHAHCUPOBAHILE, IOTyIeHHOEe OT (hapMaKOoIornIec-
Kux kommanuit. OZHAKO ecy 3asiB/IeHHas paboTa MMeeT OTHOLIEHIe K KOMMEPUYEeCKIM
IpOAYKTaM (HampyMep: IPOrpaMMHOMY 00eCIIedYeHNI0, paspaboTaHHOMY JyiA Y4eOHOro
mpolfecca), Heo6X0AVMO TIIATeIbHO U3YIUTD HA/INUNE KOH(INKTA MHTEPECOB 1 3asIBUTh
06 stom B Hawarme paboTsl. [Ipy OTCYTCTBUM KOH(QIVMKTA HTEPECOB, 3asBUTE 00 3TOM
YeTKO U SICHO.

CHmcoK IuTepaTypbl
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OBPA3OBAHME 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

KOHTPO]I])HI)I]‘/'I JTNCT A1 NPOBEPKY TOTOBHOCTHI ny6m/n<am/m

JlaHHBIN CIMCOK NPOBEPUT TOTOBHOCTD Ballell pykomucu. Ero He HY)KHO IIpMK/Ia-

IIBIBATh K Balllell cTaThbe!
Hanuuwne:

COHpOBOJII/ITe)'[I)HOC IIVICbMO I'TTaBHOMY P€JaKTOPYy

Bamr nomep ORCID

HasBanue (Ha IByX sA3bIKax) AHTINICKUT
pycckui

AnHHOTaMsa AHTINICKUI
pyccKuit

KiroueBbie crtoBa AHTTIUICKUI
pycckui

KommeHnTapuit 0 KoH(IUKTE NHTEPECOB

Ecnu Bamra PYKOIINCH ABIAETCA SIMINPNIECKNM MICCTIENOBAHNEM:
KOMMeHTapI/HZ 00 OTKPBITOM JOCTYII€ K TaHHBIM

Kommenrapuii 06 sTuke

Bce mu aBTOPHI yKa3aHBI, COTTTACHBI /TN OHY Ha ITyO/IMKAIINIO CTaThU
B E&SD u HecyT 11 OHM OTBETCTBEHHOCTD 3a COJlEpIKaHMe CTaTbu?

Ecnm anrmmitcknii mnm pycckmit He AB/IAETCA POJHBIM A3BIKOM,
TIOIIPOCUJIN JIU Bbl HOCUTEA A3bIKA IPOBEPUTDH TPaMMaTHYeCKe
U TeKcuueckue ommoOku? (CM. 4acTb 2)

Bxmrounu i Bl 371€eKTPOHHBILI afipec 71 MePeNnucKu

O61nit 06bem ctaTby He (He3HaUMTeNbHO) mpeBbimaeT 4000 coB

He sBnsieTcs mu pabora mwiarnatom? (CM. 9acthb 6)

Cnncox nuteparypst opopmter B crune APA (cm. gacTb 8)

gl

Judbod o ub O
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OBPA3OBAHMWE 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

NOTES FOR AUTHORS

Please read these notes carefully. Complying with these requirements will allow
us to consider your work quickly and make a prompt decision. Please use the checklist
at the end of these notes to make sure you have covered everything.

1. INTRODUCTION

Education and Self-development (E¢SD) is now in its 13th year of publication. It aims
to be the primary source of research and East-West dialogue regarding the theory and
methods, of ways of enabling individuals and communities to develop to their fullest
capacity.

The Journal is published four times each year and is available both in print form and
open access online. E&~SD is an open access journal which does not make Article Processing
charges (APCs). All the costs of publishing are met by Kazan Federal University.

Our vision is that the Journal is a bridge between Russian and Eastern Europe on
the one hand, and Europe and North America on the other, with articles from other
continents (Africa, South America, SE Asia and Australia). We achieve that vision by
working from our Russian base, with a strong international editorial board and our
unique bilingual approach.

“Education” is taken to include all forms of teaching, learning, instruction and
training in schools, colleges, universities, workplaces and non-formal and informal
settings for all age groups in the developed and developing world, by means of face-to-
face, digital or blended learning.

“Self-development” is taken to include all means of examining learners’ needs,
potential and interests and enabling them to discover, enrich and apply new knowledge,
skills, attitudes and aspirations that will help them in their lifelong learning. It occurs
in formal learning contexts but also involves compensating for gaps in learning and
developing new competencies in people throughout their lives.

E&SD is unique in being a bilingual (English and Russian) scholarly review of
research and vehicle for East-West dialogue on advancing the agenda of education for
self-development. It therefore encourages:

- Multi-site, multi-perspective studies by teams of researchers testing promising
approaches;

- Longitudinal studies that evidence the benefits of education for self-development
initiatives and innovations;

- Reports on interventions that have failed as well as succeeded and why, so that
others may learn from these experiences;

- Dialogues between researchers in different fields, institutions, cultures and contexts
in order to develop international understanding and collaboration.

Papers for E&SD may include studies in:

- Psychology of learning and communication;

- Pedagogy, adrogogy (adult learning) and heutogogy (self-determined learning) for
individual or group learning;

- Education for employment, access, equity and social inclusion;

- Design, development and application of learning systems and tools;

- Leadership and management in lifelong learning;

- Curriculum development and course design;
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- Open, distance, blended and flipped learning;

- Professional development for educational/organisational change;
— Monitoring and quality assurance;
— Formative and summative evaluation, assessment and research methods;
— Costs, cost effectiveness, cost efficiency.
Reports of work undertaken are expected to be free of jargon; analytical rather than
descriptive; critical rather than merely informative; and providing original perspectives

and conclusions.

Key words

access and equity
attributes

counselling

culture

education

educational research
evaluation and assessment
human capital

Innovation in education
and training

leadership and management
mentoring

online learning
problem-based learning
quality assurance
self-development
self-fulfillment
self-motivation

schooling

tutoring

androgogyl

career planning
creativity

didactics

educational technology
educational sociology
heutagogy2

human development

instructional and
learning design

learning

motivation

open learning
problem-solving
self-awareness
self-directed learning
self-identity
self-realization
teaching

technical education

aspirations
competencies

critical thinking
distance education
educational psychology
employment

higher education
informal learning
latent talents

lifelong learning
non-formal education
Pedagogy

professional development
self-determination
self-esteem
self-improvement
self-study

teacher education
vocational education

E&SD is bi-lingual with articles in Russian and English. However, the metadata for
each article (the title, author list, keywords, and abstract) appears in both Russian and
English. The Editorial team will arrange translation for metadata where necessary.

Special Issues

E&SD publishes occasional Special Issues on ‘hot topics’ in particular fields of

research into educational and self-development that will generating publicity and raise
awareness of the topics covered in the journal. These are edited by Guest Editors and must
be relevant to a wide international and multidisciplinary readership. The same criteria
of quality, originality, and significance apply to the acceptance of proposals for Special
Issues and all of the articles in these.

Reviewing

All manuscripts are subject to blind peer review by at least two reviewers competent
in the relevant field. They are expected to meet standards of academic excellence. If a

! Adult learning.
*The study of self-determined learning.
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manuscript is accepted with changes then author(s) will be requested to respond with
changes suggested by the reviewers. The Editor reviews the revised manuscript after these
changes have been made. Once the Editor is satisfied with the final manuscript, it can be
accepted and published.

2. LANGUAGE

E&SD publishes article in both Russian and English. All articles have their titles,
abstract and keywords in both languages. However, the references must be in Roman
script.

General

We welcome jargon-free writing: write as clearly as you can whether you are writing
in Russian or in English. Remember that our readers are busy people: conciseness is a
virtue, whatever the overall length. Avoid obscure references and assumptions and spell
out all acronyms first time around.

Reports of experimental work should be analytical not merely descriptive: reviews of
developing fields should be critical, not merely informative; theoretical overviews should
contain some original contribution or novel perspective.

We are looking for articles that «take us beyond what we already know:» A description
of an established methodology in a familiar environment needs to have some novel aspect
or be spectacularly written, if it is to gain the approval of the reviewers.

Articles should not normally exceed 4000 words including references to any sources
that readers might wish to trace. However, there is no merit in lengthy reference lists for
their own sake. Wherever possible, the reasons for citing a reference should be clear from
the context. Please check very carefully both their accuracy and presentation (see style
notes below).

We do publish articles which are longer than this 4000 word target. Sometimes it is
not possible to make the argument within this limit — but we do need to be convinced that
the additional material is necessary.

4. PUBLICATION ETHICS

4.1. The Editorial Team

As Editors we take full responsibility for everything that is published in Education &
Self Development. We will:

a. Strive to meet the needs of readers and authors by actively seeking the views of
authors, reviewers, readers and members of the editorial board on ways of improving our
processes.

b. Strive to constantly improve the journal. We will encourage and be aware of
research into peer review and publishing;

c. Put in place processes that will ensure the quality of the material we publish, and
review these processes from time to time to improve them;

d. Support initiatives to educate researchers about publication ethics and those
designed to reduce research and publication misconduct. We will assess the effect of our
journal policies on author and reviewer behaviour and revise those policies, as required,
to encourage responsible behaviour and discourage misconduct;

e. Adopt systems that promote good practice for authors or contributors (i.e. so that
author listings accurately reflect who did the work) and discourage misconduct (e.g. ghost
and guest authors)
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f. Champion freedom of expression. Our decisions will not be affected by the origins
of the manuscript, including the nationality, ethnicity, political beliefs, race, or religion
of the authors. Decisions to edit and publish will not be determined by the policies of
governments or other agencies outside of the journal itself;

g. Encourage and be willing to consider cogent criticisms of work published in E&SD.
Authors of criticised material will be given the opportunity to respond.

h. Be open to studies reporting negative results.

i. Maintain the integrity of the academic record;

j. Not permit our standards to be compromised by business needs;

k. Always be willing to publish corrections, clarifications, retractions and apologies
when needed.

1. Inform readers about the steps taken to ensure that submissions from members of
the journal’s staff or editorial board have received an objective and unbiased evaluation;

m. Include submission and acceptance dates with published articles.

n. Base our decisions about journal house style on relevant evidence of factors
that raise the quality of reporting rather than simply on aesthetic grounds or personal
preference

o. Ensure that any press releases issued by the journal reflect the message of the
reported article and put it into context.

p. Ensure that any complaints about the Journal are investigated in accordance
with the guidelines set out by the Committee on Publication Ethics (COPE). If you have
a complaint about any aspect of the journal please contact a member of the Editorial
Council. Their names and addresses can be found on the Journal website at http://
en.eandsdjournal.org/editor-groups/editorial-council/.

q. Investigate concerns about potential misconduct as follows:

o We will first seek a response from those suspected of misconduct. If we are not
satisfied with the response, we will ask the relevant employers, or institution, or some
appropriate body (perhaps a regulatory body or national research integrity organization)
to investigate.

« We will make all reasonable efforts to ensure that a proper investigation into alleged
misconduct is conducted; if this does not happen, we will make all reasonable attempts to
persist in obtaining a resolution to the problem.

r. Have systems for managing our own conflicts of interest as well as those of our staff,
authors, reviewers and editorial board members

4.2. We promise our authors that:

a. All submissions to the Journal will be reviewed by suitably qualified reviewers
who are members of the Journal's reviewer panel (including statistical review where
appropriate);

b. We will, where possible, respect requests from authors that an individual should
not review their submission, if these are well-reasoned and practicable;

c. Our decisions to accept or reject a paper for publication will be based on the paper’s
importance, originality and clarity, and the study’s validity and its relevance to the scope
of the journal;

d. We will not reverse decisions to accept submissions unless serious problems are
identified with the submission;

e. We will publish a transparent description of our review process and be ready to
justify and important deviation from the described processes.

t. We will ensure that reviewers are given strict instructions to keep their comments
confidential and not share them with anyone except the editors dealing with your
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submission. We will share the anonymised comments to the other reviewers of your work
as part of the reviewer moderating process.

g. We will send you the reviewers’ comments in their entirety unless they contain
offensive or libellous remarks.

h. We will correct errors, inaccurate or misleading statements promptly and with due
prominence

i. We will support authors whose copyright has been breached or who have been
the victims of plagiarism, and work with their publisher to defend authors’ rights and
pursue offenders (e.g. by requesting retractions or removal of material from websites)
irrespective of whether their journal holds the copyright.

j. Any complaints about the way in which a submission has been handled will be
investigated in accordance with the guidelines set out by the Committee on Publication
Ethics (COPE). If you have a complaint about the way in which your submission has been
handled please contact a member of the Editorial Council. Their names and addresses can
be found on the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-
council/.

k. Concerns about suspected misconduct, including disputed authorship, will be
guided by the COPE flowcharts (http://publicationethics.org/flowcharts). Such concerns
will not be a cause for summary rejection until they have been properly investigated.

1. We will publish our instructions to authors and review them at regular intervals.

4.3. In return we ask our authors to:

a. Confirm that their contribution is original and that is has neither been published
previously nor is currently being considered for publication elsewhere. Authors must
confirm this in your covering letter to the Editor-in-Chief when they make the submission;

b. Not submit work that has been published elsewhere or which contains significant
amounts of material that has been taken from the work of other authors (plagiarism)
or previous work by the authors of the contribution (text recycling). Education ¢ Self
Development uses systems that detect passages that are not original, and contributions
that fail this criterion will be rejected.

c. Include a statement in their manuscript detailing who has funded the research or
other scholarly work, whether the funders had any role in the research and its publication
and, if so, what this was;

d. To declare any conflicts of interest in the work reported.

e. Ensure that all of the listed authors have made a substantive contribution to the
work and take collective responsibility for the article. Guidance on authorship is included
in our notes for authors.

f. Obey the laws on confidentiality in their own jurisdiction. Regardless of local
statutes, however, authors should always protect the confidentiality of individual
information obtained in the course of research or professional interactions It is therefore
almost always necessary to obtain written informed consent for publication from people
who might recognise themselves or be identified by others (e.g. from case reports or
photographs). It may be possible to publish individual information without explicit
consent if public interest considerations outweigh possible harms, or if it is impossible
to obtain consent and a reasonable individual would be unlikely to object to publication.
It is always helpful if as an author, you can include a statement to this effect in your
manuscript. You should note that consent to take part in research is not the same as
consent to publish personal details, images or quotations.

g. Ensure that the research you carry out is carried out according to the relevant
internationally accepted guidelines (e.g. the Declaration of Helsinki for clinical research,
the AERA and BERA guidelines for educational research).
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h. Include a statement in your manuscript that all research has been approved by an
appropriate body (e.g. research ethics committee, institutional review board) where one
exists. If necessary, we may ask authors to provide evidence of ethical research approval
and question authors about ethical aspects (such as how research participant consent was
obtained) if concerns are raised or clarifications are needed.

5. OPEN DATA

E&SD strongly encourages authors of articles describing empirical research to make
their data available to others, for example through an institutional or other repository. If
this is not possible then it will not necessarily preclude publication in the Journal, but you
should note that it is one of the criteria by which your work will be assessed.

6. STYLE NOTES

It helps us greatly if your manuscriptis presented in the APA (American Psychological
Association) style, particularly in the layout of references. These give us the most problems
in copy editing. You can find information on the APA style at: http://www.apastyle.org/
index.aspx.

Submissions that do not use the APA style will be returned for revisions before being
considered further.

Headings should be as follows:

« Main: roman, bold, initial capital letter and essentials only — no space below

o Secondary: italic, initial capital letter and essentials only — no space below

o Third level: roman, initial capital and essentials only — no space below

For articles written in English, either UK or USA spelling can be used but this must
be consistent within each article.

We recommend the use of a tool such as EndNote or Reference Manager for refer-
ence management and formatting.

EndNote reference styles can be searched for here: http://endnote.com/

Reference Manager reference styles can be searched for here: http://refman.com/

7. SUBMITTING YOUR PAPER

7.1. Check your work before you submit

We strongly advise that you ask one or more of your colleagues to review your article
before submitting it to E&-SD. The concept of internal peer review seems to have gone out
of fashion, but our experience is that it can be very helpful in polishing submissions so that
the probability of success is much greater! If Russian or English is not your first language,
then please enlist the help of a native speaker to edit the piece, to correct grammar and
ensure that any idioms are correct. This too makes it easier for the reviewers to give full
justice to your work.

7.2. The submitted files

Please ensure that the manuscript you submit is free from typographical errors,
spelling mistakes, etc. It is your responsibility to ensure that manuscripts are as free
from errors as possible: simply relying on spell checkers will be insufficient. Errors are an
unnecessary distraction and make it harder to review the paper objectively.

As word processing software gets more sophisticated is becomes easier to submit
your manuscript in a professional format. Please do not use these advanced features.
The typesetting process works best with simple text from, for example Microsoft Word
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97 or 2000. In the final stage of copy-editing we have to remove all of these advanced
features and this sometimes changes the sense of what you are trying to say. This is time-
consuming and may delay your article so that it has to be held back to a later issue of the
journal. If you are submitting an article that you have formatted for internal use, please
help us by removing any advanced features before you submit.

Figures and tables should be included in the running text so that reviewers can find
them easily. Please also provide high resolution machine readable illustrations as bmp,
jpeg or tif files and avoid using very pale colours since these do not print well (if at all)
in black and white. Use dashed and dotted lines to differentiate lines on graphs. It is not
possible for us to redraw artwork.

7.3. Your submission should include:

« A short biography

o Two versions of the abstract — in Russian and English. Please do not use Google
Translate to create the translation: use someone who is a native speaker who will be able
to translate the abstract using proper idiom and correct grammar.

 Two versions of the keywords - in Russian and English

o Statements on potential conflicts of interest and for reports of empirical research

« Statements on open data and ethics

E&SD is bi-lingual with articles in Russian and English. However, the metadata for
each article (the title, author list, keywords, and abstract) appears in both Russian and
English. The Editorial team will arrange translation for metadata where necessary.

7.4. Submitting online

Submissions (including revised manuscripts) are made using Open Journal Systems
(OJS).

Go to http://submit.eandsdjournal.org/ If you have not used the system for our
Journal before then please click on the ‘register’ tab. You will need to register as an
author. If you have already registered then please log-in. Then follow the instructions for
submitting a manuscript. In addition to uploading your files, you will be asked to confirm
that you have completed the checklist shown at the end of these notes.

If you have difficulty in registering, logging in or making your submission please
contact Nick Rushby (nick.rushby@conation-technologies.co.uk)

8. ORCID

ORCID provides an identifier for individuals to use with their name as they engage
in research, scholarship, and innovation activities. The organisation provides open tools
that enable transparent and trustworthy connections between researchers, their contri-
butions, and affiliations. This service is provided to help people find information and to
simplify reporting and analysis. ORCID’s vision is a world where all who participate in
research, scholarship, and innovation are uniquely identified and connected to their con-
tributions across disciplines, borders, and time.

Education & Self Development strongly recommends that all authors include their
ORCID identifier when submitting their work to the Journal.

If you do not have an ORCID number then you can obtain one by visiting www.orcid.
org. This explains ORCID in detail, and gives you the full instructions on getting your ID
and 'claiming’ your publications. If you apply for a Scopus Author ID, Scopus will then
look at your ORCID data and - once you have given your permission — will transfer that
data into your Scopus record.
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9. DESK REJECTIONS

Many submissions are rejected because either:

o They are not within the Journal’s scope (see page 1). We will try to suggest an alter-
native journal.

« They do not take us sufficiently far beyond what is already known about the topic.

o They only present evidence based on learners’ or teachers’ opinions,

o They lack a strong theoretical foundation and/or evidence of engagement with the
relevant literature,

o They lack strong evidence of improvements in learning, cost effectiveness or
efficiency, increased access and equity or other quality improvements,

« They do not add sufficiently to thinking and practice in the field,

o There is evidence of plagiarism - either text recycling (self plagiarism) or plagia-
rism from other authors.

o They are much too long, or

« The Russian or English is too poor for the reviewers and readers to understand it.

Your manuscript will be returned to you for revisions if:

o It does not include the required statement on potential conflict of interest or, in the
case of empirical research, statement on open data and ethics.

o It does not conform to APA style,

o Itis too long and we think it can be made acceptably shorter.

10. REVIEWING

All articles are rigorously reviewed by at least two reviewers competent in the relevant
field, using a double blind process, and the speed of publication of articles depends greatly
on the authors’ readiness to respond to the reviewers’ comments.

Reviewers are under strict instructions to keep their comments confidential and not
share them with anyone except the editors dealing with your submission. We will share
the anonymised comments to the other reviewers of you work as part of the reviewer
moderating process.

E&SD is published four times each year, and articles occasionally have to be carried
over at the last minute because of space constraints, so it is normally not possible to say in
advance in which issue a specific contribution will appear, even after it has been accepted
for publication in a revised form.

11. Copyright

Copyright on any article in Education ¢ Self Development is retained by the author(s).
Authors grant Kazan Federal University a licence to publish the article and identify itself
as the original publisher.

The author(s) may choose which type of Creative commons licence shall be used:

« CC-BY

« CC-BY-NC

« CC-BY-NC-ND

Full explanations of these are given in the Creative Commons website: https://
creativecommons.org/licenses/

Your funding agency may require that you specify a particular licence type. If you are
unsure which licence to specify please talk to your funding agency.

We ask that any reproduction, posting, transmission or other distribution or use of
the final article in whole or in part in any medium by the author(s) as permitted by this
Agreement includes a citation to Education ¢ Self Development, and an appropriate credit
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to Kazan Federal University as the original publisher, suitable in form and content as
follows: title of article, author, E¢+SD volume and issue, Kazan Federal University. Links
to the final article on the Journal website are encouraged where appropriate.

12. Complaints

If you have a complaint about the way in which your submission has been handled
please contact a member of the Editorial Council. Their names and addresses can be
found on the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-
council/. The complaint will be investigated in accordance with the guidelines set out by
the Committee on Publication Ethics (COPE).

Full details of the Journal’s procedures for handling allegations of misconduct,
complaints and appeals can be found in our Ethical Policy on the Journal website.

For clarity, the layout of a typical E&~SD article is:

Title (in Russian and English)

Authors

(The authors should be listed in order of contribution to the paper. All authors take
responsibility for their own contributions. Only include those authors who have made
a substantive contribution; those who have made marginal contributions (for example,
colleagues or supervisors who have reviewed draft of the work) should be named in an
Acknowledgments paragraph after the conclusions.)

Authors' affiliations and brief biography. (You should include a short biography of
the authors that gives a brief description of your position and research interests together
with the address and email for correspondence about the article.)

Abstract (in Russian and English)
(about 100-200 words)

Keywords: (in Russian and English)

Main body of the article, introduction etc, goes here

Acknowledgements

Statements on open data, ethics and conflict of interest

a) A short paragraph stating where and under what conditions, your data can be
accessed.

b) A statement describing the ethical guidelines under which your research was carried
out and the approval from the relevant institutional ethics committee. Alternatively, you
need to state how you dealt with the issues of protecting your subjects, ensuring that they
were not disadvantaged and how the data has been anonymised etc.

c) A brief statement describing any potential conflict of interest in the work you are
reporting here. Conflicts of interest are less common in learning technology than in, for
example, life sciences where authors may have received funding from pharmaceutical
companies. However, where the work reported deals with commercial products (for
example, software developed for educational purposes), you should consider carefully
whether there is any conflict of interest and make this clear at the beginning of the paper.
If there is no conflict of interest, then please state that explicitly. If there is no conflict of
interest, then please state that explicitly.

References (in Roman script)
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OBPA3OBAHME 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

Submission checklist

This list is to help you check that your submission is complete. It should not be
included as part of your submission!

Have you included:

A covering letter to the Editor-in-Chief

gl

Your ORCID number

The title (in both languages) English
Russian

An abstract English
Russian

Keywords English
Russian

A statement on potential conflict of interest

And if your submission is a report on empirical research,

have you included:

A statement on open data

An ethical statement

Is the list of authors complete and sufficient, have they all agreed
to the submission of this paper to E&SD, and do they all take full
responsibility for its contents

If English or Russian is not your first language, have you asked

a native speaker (writer) to edit the submission for grammar
and idiom? (see section 2 above)

Have you included an address for correspondence

Is the total length close to our target of 4000 words

Is the submission original (see section 6 above)

Judod o ot O

Are the references set out in APA format (see section 7 above)
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