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There are a number of similarities between writing a research article and preparing
teaching materials.

The teaching materials must gain - and hold - the interest of the students. When
you start to speak you have about 15 seconds to get the attention of your audience and
convince them that what you have to say is worth listening to. Many teachers (perhaps
most teachers) will have had the demoralising experience of losing their audience at the
beginning of a lesson and then being unable to win them back. There are strong parallels
for a research article.

The first thing that an editor does when he or she receive a new submission is is to
read the abstract. Depending on the editor’s workload, that may be a very fast reading! It
is therefore crucial that the abstract is well written to give a quick and accurate overview
of the research and your report. It must convince the editor that this is an interesting
article that merits a much closer look and that it is likely to be suitable for publication in
the journal. Subsequently, it must pass the same critical examination by the reviewers.

Before you submit your article, “the title and abstract should focus and refine the
author’s thoughts and, as a result, should have a major impact on the writing process.
[After] submission [they] convey massive amounts of information to reviewers and
editors. They set the reviewers” and editors’ expectations regarding the likelihood that the
paper will contain important, relevant, rigorously collected, timely and clear information”
(Eva, 2008).

Some journals, particularly in the life sciences, require a structured abstract which
might typically include information under the following headings: purpose or objective,
design/methodology/approach, findings, research limitations or implications, practical
implications, social implications, originality and value. The specific headings vary from
journal to journal. However, in social sciences such as education and psychology, it is
more usual to let authors set out the abstract in the way that they think best. One way of
achieving this is to use the three bullet point lists for practitioner notes described in an
earlier editorial (see Rushby, 2017).

Marketing consultants advocate structuring their advertising copy by starting with:

« Exciting the reader’s curiosity

o Providing some information and then

« Giving them the confidence that you know what you are talking about.

These guidelines can also be used for writing abstracts. What is it about this article
that means the editor, the reviewer, and finally the researcher should read it? Why is it
important? What pressing question does it answer? And then, what information does the
reader need in order to decide that your research contains important, relevant, rigorously
collected, timely and clear information.

6 Creative Commons by the Authors is licenced under CC-BY
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It is often the case that the style of Russian abstracts is different from those by
researchers in Europe and North America. In part this is due to the translation process.
Google Translate is a very imprecise tool which can result in almost impenetrable text and
should not be used for this purpose! In part it is the characteristic of the original Russian
which gives very long sentences when translated into English. A good English abstract
will have short simple sentences that can be read quickly by over-worked editors.

So, those authors who do not have English as their first language should spend time
studying abstracts from articles published in a range of journals as examples that have
convinced editors and reviewers. It also helpful to ask native English speaking colleagues
to comment on their abstracts (as well as the main text of their articles) to improve the
clarity and readability of their work.

Your abstract is arguably the most important part of your submission!
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ITporecchl HAaMMCAHNUS MICC/IE[OBATENBCKON CTATDI 1 TOTOTOBKM YIeOHbIX MaTepH-
JI0B MIMEIOT Psifi CXOJICTB.

Yue6Hble MaTepyasIbl JO/DKHBI IPVBIEKATh U YAEPKIMBATh BHUMaHIE 00YIaomX-
cs1. Korga BBl HaumHaeTe MpeACTaB/sITh BALIM MAaTE€PUAIbl, y Bac eCTh IpUMepHO 15 ce-
KYHJ [y/IS1 TOTO, YTOOBI IIPUBJIeYb BHYUMAHIE ayAUTOPUN U yOeOUTh ee B TOM, YTO BaC
crout cayuars. MHOrre mperofaBatenu (BO3MOXKHO, GOIBIINHCTBO IPEOfiaBaTesieit)
I10 JINYHOMY OIIBITY 3HAIOT, KAK JIETKO MOXXHO IIOTePSITh MHTepeC ayfuropun. Mue mpes-
CTaBJISETCS] YMECTHBIM [IPOBECTH [Apa/UIe/ib MEX/Y IIpefiCTaB/IeHNeM yIeOHbIX MaTepu-
QJI0B 1 MCCTIEOBATEIbCKIX PaspaboTOK.

ITepBoe, 4TO AeaeT pPesaKTOp, KOTZA IONTy4aeT HOBYIO PYKONNUCh, — YUTAET AaHHO-
Taryio. VIHOT/A PefakTop OYeHb 3arpy)keH, II09TOMY KpailHe BayKHO, YTOOBI aHHOTALVS
ObLIa HaIMCaHa Ha XOPOIIeM YPOBHE U IIPefCTaB/IsIa cOO0I KPaTKMIT U TOYHbLIT 0630p
Barero ycciaenoBanya. OHa JO/DKHA YyOe[UTh peJakTopa B TOM, YTO OH MMeeT HeJIO C
MHTEPECHOI PYKOIIICHIO, KOTOPast 3aC/Iy)KMBAeT MPUCTATPHOTO BHUMAHNS U MyO/IMKa-
LM B XKypHasIe. BIIOCeicTBIUM U perjeH3eHThl HAYHYT CBOI KPUTUYECKIIT AaHAIN3 BaIlleit
PabOoTHI MIMEHHO C AHHOTALIVIL.

I[Tpexpie YeM IMOAATh HAa PACCMOTPEHNE PYKOIINCh, HEOOXOANMO IPOAYMAaTh 1 cHOp-
MY/IMPOBATh «HAa3BaHME VI AHHOTAIMIO TaK, YTOOBI IIOCBETUTH OCHOBHbIE aBTOPCKIE
MBIC/IN — TaKOIT TOfXO/; OY/eT ONpee/siTh BeCh poLiecc HamucaHus cratbi. [HasBaHus
Y AHHOTALMM] TPAHCAMPYIOT OTPOMHOE KOMTMYECTBO BAXHON MH(MOPMALMN PelleH3eH-
TaM 1 pegakTopaM. OHU 33JAI0T YPOBEHD OXXU/IAHNI PELIeH3eHTOB I PEaKTOPOB OTHO-
CUTEJIHO TOTO, COEPIKUT I PYKOIIMCh BXKHYI0, aKTya/IbHYI0, TIATE/IBHO COOPAHHYIO 1
mocroBepHy0 nHpopmarmio» (Eva, 2008).

B HexoTopbIX >XypHamax (0COOEHHO B 0OO/IacTy eCTeCTBEHHBIX Hayk) Tpelyercs
CTPYKTypVpPOBaHHasI aHHOTALVSI, KOTOPasi 0OBIYHO BKIIOYAET MH(OPMALMIO [0 CIIENY-
IOIUM pyOpMKaM: Lien U 3a[ja4n, AU3aitH / MEeTOLOOT s / OCHOBHOJI IIOAXOJ, BHIBOJBL,
OTpaHIYIEHVIs] MCCIEOBAHNIL, IPAKTUYECKas [[EHHOCTb, COL{MATbHbIe IOCTIeCTBIS, OPH-
CUHAIBHOCTD. DTa CTPYKTYPa PasindHa M KOHKPETU3UPYETCsl KKIBIM 13 KypHanos. Ho
B TaKMX COLMA/IBHBIX HAyKaX, KaK 0OpasoBaHNe U IICUXOJIOTHS, CTPYKTYpa aHHOTALNI
06b19HO cBOGOAHAsL. OfHa U3 POopM KauecTBEHHON aHHOTAINM IPEACTABIISAET COOOI ITe-
pedeHb MPAKTUIECKNUX 3aMETOK, OIVICAHHBI B OHOI 13 MOMX HPENBIAYIINX PEKOMEH-
manuit (cM. Rushby, 2017).

KOHCy/IbTaHTBI [0 MapKeTUHIY BBICTYIAIOT B [OJIb3y BBICTPAMBAHMS PEKTAMHBIX
MaTepyaIoB TaK, YTOOBI OHI:

o Cpasy 3axBaTbIBa/I) BHIMaHIIE YATATE/IS U BBISBIBA/IN Y HETO TI0OOIBITCTBO,

8 Creative Commons by the Authors is licenced under CC-BY
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o IIPEJJOCTABILAIN YaCTb MHGOPMALUI,

o BHYIIAIM YBEPEHHOCTb B TOM, YTO aBTOP JIOCTATOYHO KOMIIETEHTEH B CBOET 00-
JTACTH.

ITU >Ke peKOMEeH/IalliJ MOTYT MCIIONb30BaThCA [/Is HalliCaHN s aHHOTauuii. [Touemy
BAllla CTAThsI 3aC/TY)KMBAET TOTO, YTOOBI e IPOUUTA/IN PEFAKTOPDI, PELIEH3EHTDI 1, HAKO-
Hell, yuyeHble? B yeM 3aK/r09aeTcs IEHHOCTD 3ToJ cTaTbu? Ha Kakoli akTya/IbHbIIT BOIIPOC
OHa f1aéT oTBeT? YeM Bbl MOXKeTe [JOKa3aTh YMTATE/II0, UTO Ballle ICC/IefOBAHNE CONEPIKUT
BaYKHYI0, aKTYa/IbHYIO, TIATE/IbHO COOPAHHYIO ¥ JOCTOBEPHYIO MHPOPMAINIO?

3a4acTyio CTM/Ib POCCUIICKMX aHHOTALUI OT/IMYAETCA OT CTUIA, KOTOPbIN IPUHAT B
Espomne u CeBepHoii AMepuike. Bo-IiepBbIX, 9TO CBA3aHO ¢ XapaKkTepoM IepeBopa. Google
Translate — 5T0 O4eHb HETOYHDBIN MHCTPYMEHT, KOTOPbI MOXKET 3HAYUTE/IbHO CUIBHO
VICKaSUTb CMBICTI BALlIETO TEKCTA, a IO3TOMY OH He [JOJDKEH MCII0/Ib30BaThCsA I/1 HayYHBIX
esneil. Bo-BTOPBIX, B CH/Ty OCOOEHHOCTeEN PYCCKOTO A3bIKA MPEIOKEHMA HOMyIal0TCH
CNIMIIKOM JIIVHHBIMY IIPY IIEPEBOJie Ha aHIMIMIICKUIL A3BIK. XOpolIas aHITIOA3bIYHAA aH-
HOTAIMA I0/DKHA COleP>KaTh KOPOTKME ITPOCThIE IPE/ITTIOXKEH NS, KOTOPbIe 3arPY>KeHHbIN
PeaKTop CMOXKET OYeHb OBICTPO IIPOYUTATD U MOHATb.

Takum 006pasom, Te aBTOPBI, A/ KOTOPBIX aHITIMIICKIIL A3bIK He SIB/ISIETCS. POLHBIM,
TOJDKHBI YAeMUTDb BPeMs U3y4eHUI0 aHHOTAL[UII CTaTell, OIyOIMKOBaHHBIX B aBTOPUTET-
HBIX HAay4HBIX )KypHajaX. TakKe I10/1€3HO IPOCUTh MECTHBIX aHIVIOTOBOPALINX KOJIIET
IPOYMTATD M OTKOPPEKTMPOBATD BAIINM aHHOTAIMM (& TAaKKe OCHOBHOI TEKCT PYKOIIN-
1), YTOOBI YIYYIINTD SCHOCTD U YEOOOUUTAEMOCTD TEKCTA.

Bama arHOTaLMA, BO3SMOXXKHO, AB/IAETCA CaMOJl Ba)KHOI YacThIO Ballell pykonucn!
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Abstract

There are two imperatives for transforming K-12 teaching and learning.

The educational imperative. The World Economic Forum concludes that at a time of fast-paced
digital change, countries need innovative places of learning that can provide the next generation
with the skills of the future (Kruchoski, 2016).

The technology imperative. The information technology revolution presents technology-rich
innovative learning environments for improving and extending teaching and learning and the
affordance of customisation of learning to individual learner needs, a concept which is highly
supported by the learning sciences (Groff, 2013).

The first part of this paper examines the competencies learners need for tomorrow’s world and the
innovative technology-based methods of learning needed for the regeneration of education systems.
The later parts of the paper focus on the teachers’ pre-service and in-service training needs in regard
to information and communications technology (ICT) integration in the classroom and how ICT
can be used to provide professional development for teachers and principals.

Keywords: informative and communications technology (ICT); ICT integration in the classroom;
pedagogy; pre-service training; in-service training.
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AHHOTAIUA

VsMeHeHuA B cdepe MIKOTBHOTO 06pa3oBaHIiA HEBO3MOXHBI 6€3 IBYX VIMIIEPaTHBOB.

ITepBblit - 3T0 06pa3oBaTeNbHbI UMIIEPAaTHB. BceMUpHBIiT 5KOHOMIYecKNii GOpyM IPUIIEN K BbI-
BOZIy O TOM, YTO BO BPeM: CTPEMUTEbHBIX LU(PPOBBIX U3MEHEHNUIT CTPaHaM HEOOXOJIMO CO3/IaTh
VMHHOBAIIMOHHYIO Cpefly 00y4eHNs, KOTOpas CMOXeT 00eCIeYnTb Y CIeAYIOIVX ITIOKOJICHNII PasBI-
THe HaBBIKOB, KOTOpbIe 6ynyT BocTpeboBanbl B 6ynymeM (Kruchoski, 2016).

Bropoit — TexHOMOTMYecKMit uMIepaTuB. VIHOpMaIIOHHAA PEBOJIIOLNA IOBJIEKIA 32 COO0IT BO3-
HYKHOBEHNE U DAacIpOCTPaHEeHNe TeXHOIOTUI, HeOOXONVIMBIX /I CO3JaHMA MHHOBAL[IOHHON
cpenbl 00y4eHMs, KOTopas IpyU3BaHa CIOCOOCTBOBATh COBEPLICHCTBOBAHMUIO TIPOIIECCOB IpeIofia-
BaHVs1 1 00y4eHsI, a TAKXKe JleflaTh 00ydeHne 6oee JOCTYIIHBIM, IEPCOHATM3MPOBAHHBIM 1 afiall-
TUPYEMBIM K MHUBYIYaTbHbIM HOTPEOHOCTAM YYEHVKOB, YTO CYMTAECTCA YPE3BBIYAITHO BaXKHBIM B
obpasosauun (Groff, 2013).

B mepBoit 4acTy 9TOJI CTaTh} PACCMAaTPUBAIOTCA HABBIKY, KOTOPBIE OYAyT 0COOEHHO HEOOXOMIMBI
B OyAyluieM, M MHHOBAIMIOHHbIE METOJbI OOy4eHNs, peannsyeMble C IOMOIIbI0 NH(OPMALMOHHBIX
TEXHOJIOTMII 1 HeOOXOMVIMBbIe JULA pereHepaliy CYCTeMbl 0OpasoBaHus. Janee B cTaThe yHenACTCA
BHMMaHNe 0Oy4eHMIO y4MTesIell U MOBBIILIEeHNIO X KBamuuKanuy 6es oTpbiBa OT paboOThI, pac-
CMaTpUBAIOTCA BOIIPOCHI MHTEIPALM MHPOPMAIMIOHHO-KOMMYHMKAIIMOHHBIX TexHonmoruit (VIKT)
B KJIACCHYIO JIeATEeNbHOCTD yUUTEsIeit.
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KiroueBble croBa: nHGOpMaLMOHHO-KOMMYHUKaTiBHbIe TexHonmoruy (VIKT), nnterparus VIKT B
IesTeNIbHOCTb K/IACCa, IIeJarOriKa, IIOATOTOBKA YUMTerIell, ITOBbIIIeHIe KBaMUKALIU YIUTeel.

The educational imperative

In the traditional educational systems which the educational reformer John Dewey
(1938) described as "imposed from above and from outside" (p18), the teacher’s role was to
communicate knowledge and enforce standards while the students’ role was to sit quietly
in their rows of desks, writing down and memorising what was taught. Knowledge was
compartmentalised into subjects, all students learned the same thing at the same time,
and the only other main source of knowledge other than the teacher was the sometimes
dog-eared and outdated textbook.

We now have a much better idea of how learning occurs. We understand that
quality in-depth learning includes personalised learning, socially-constructed learning
and learning through interaction with a wide range of resources and the physical world.
Hanley et al (1970, p5) argue that the aims of pedagogy should be:

1. To initiate and develop in learners a process of question-posing.

2. To teach a research methodology wherein learners can search for information to
answer questions they have raised and apply it to new areas.

3. To help learners develop the ability to use first-hand sources as evidence from
which to develop hypotheses and draw conclusions.

4. To conduct classroom discussions in which learners learn to listen to others as well
as express their own views.

5. To give sanction and support to open-ended discussions where definitive answers
to many questions are not to be found.

6. To encourage learners to reflect on their own experiences.

7. To create a new role for the teacher as a resource rather than an authority.

Stenhouse (1975, p80) argues that education as we know it essentially comprises four
elements:

1. Training (the acquisition of essential skills).

2. Instruction (the learning and retention of essential information).

3. Initiation (familiarisation with social values and norms and the capacity to interpret
and react to the social environment).

4. Induction (introduction into thought systems and how to make for oneself
relationships and judgements).

The first two of these four elements involve inculcating knowledge content and skills
sets and achieving pre-determined outcomes and mastery. The second two are concerned
with teaching and learning processes that focus on developing the generic attributes
required for study, social situations and employment.

Cisco, Intel and Microsoft commissioned 60 education experts in five countries
to research and define these qualities, skills and abilities. After extensive research, they
concluded that most education systems have failed to keep pace with the dramatic
changes in the global economy and develop the skill sets students need to succeed in the
21% century, which they identified as:

Ways of thinking

1. Creativity and innovation.

2. Critical thinking, problem solving and decision-making.

3. Learning to learn and metacognition.

Ways of working

4. Communication.

5. Collaboration (teamwork).
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Tools for working

6. Information literacy (finding, evaluating and applying information sources and
resources).

7. 1CT literacy (using digital tools, networks and communications).

Living in the world

8. Citizenship - global and local.

9. Life and career.

10. Personal and social responsibility (including cultural awareness and competence).

(Griffin, McGaw, and Care, 2012)
The technology imperative

In a world experiencing what Christensen (1997) describes as “disruptive innovation”,
small start-ups using new or innovative technologies can create new markets and disrupt
and displace established systems, products, processes and occupations. In my country,
Australia, uncertainty, innovation and risk are all tightly linked and demand intervention
(Williamson et al, 2015). According to McCrindle (2017), that today’s Australian school
leavers will live longer and work later in life than previous generations, will average 1.8
years per job early in their careers and about 3 years per job over their working lives
and will hold 17 different jobs and follow 5 careers during their lifetimes. Some of the
jobs they will hold do not currently exist, just as such jobs as app developer or medical
nanotechnologist did not exist when they started school. In such volatile and fracturing
times, it will not be so much their initial formal qualifications that count but their capacity
to adapt to the changing demands of the workplace.

Technology is great for automating systems and replacing repetitive functions, but is
less effective in adapting to complex change and engaging with people. So to help pupils
“future-proof” their careers and adapt to a constantly changing workplace, schools must
take steps to equip them with the generic competencies outlined above.

Thereisawidely held beliefby such agencies as the OECD that there is a nexus between
introducing ICT into the classroom and reforming teaching and learning (Venezky and
Davis, 2002) . The arguments may be summarised as follows. ICT provides access to
all knowledge. Given the infrastructure and access, it can provide any child anywhere
with captivating knowledge appropriate to his or her needs. With learning objects and
open courseware, high quality content can be accessed and used in multiple applications
by various age groups in different locations and cultures. ICT can support homework
and out-of-school hours’ tuition, open schooling for remote and socially disadvantaged
children, and education for children with special needs. It can also provide continuity of
schooling at times of natural or human-made disasters. It can revolutionise classroom
teaching and learning by supporting moves from rote learning and shallow coverage of
content to mastering higher order learning skills such as problem-setting, questioning,
organising, evaluating and generating knowledge. It can enable pupils to quickly access
and investigate facts and ideas, and use games, simulations and role plays to solve
problems and reach conclusions in stimulating and meaningful ways. The technology
also allows pupils to create in multimedia, publish on the web, and communicate and
collaborate with children in other schools, cultures and countries. It also benefits teachers
by enabling them to create motivating and informative textual, graphic and audio-
visual presentations, delegate laborious and time-consuming drilling and testing to the
computer and focus on counselling and support for the pupils. There can never be enough
outstanding teachers, and the sheer volume and complexity of modern knowledge mean
that even the most committed and talented teacher cannot be expected to be the source of
all knowledge (Latchem, 2010).
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Mixed success in achieving ICT integration in the classroom

Currently, the integration of ICT in the classroom is meeting with mixed success.
The Government of Canada (2012) concluded that its national Computers for Schools
Program had achieved its expected outcomes, operated more efficiently and equitably
than any of the available alternatives, provided a model for similar initiatives in other
countries and helped youth to gain work-related social skills.

The findings in some other countries are less encouraging.

Assessing government-led ICT initiatives in primary and secondary schools across
England, Ofsted (2011) found that while the majority of primary school principals felt
that ICT was contributing to their schools’ development and were providing training and
support for their teachers and support staff, the management and use of ICT in 50% of
the secondary schools was no better than satisfactory. And in both primary and secondary
schools there was a lack of support for staff teaching the more demanding topics and little
attempt to assess the impact of ICT on pupils’ learning.

In its 2011-2012 survey of the uptake of technology in classrooms and use,
competence and attitudes of students in schools in 27 EU Member States plus Croatia,
Iceland, Norway and Turkey, the European Commission (2013) found that many schools
were still inadequately equipped with ICT, some students never, or almost never, used a
computer during their lessons and only a third of the pupils were being taught by teachers
for whom ICT training had been compulsory.

Examining the impact of school technology on international test results such as Pisa
and tests measuring digital skills in over 70 countries, the OECD found that the impact
of ICT use on student performance was mixed and concluded that ensuring that every
child reached baseline proficiency in reading and mathematics would achieve more
in creating equal opportunities than solely expanding access to high-tech devices and
services (Schleicher, 2015).

In 2014 in Australia, 10,500 students were assessed on their ICT knowledge,
understanding and skills. Despite a 2009 A$2.4 billion Digital Education Revolution
promise to put computers in the hands of all secondary school students and prepare
them for work in a digital world, nearly half of the secondary school students were failing
to meet minimum digital literacy standards and only 52% of Year 10 students were
competent in such tasks as creating tables and charts, sorting data in a spreadsheet and
editing graphics and text. Worse still, it was found that basic digital skills appeared to be
decreasing (Fraillon et al., 2015). Further research by Phillips’ (2015) showed that the
new digital technologies curriculum would take several years to become fully embedded
in Australian schools, teachers in schools were not being given sufficient training and
professional support and the resources provided often become rapidly outdated as the
focus of curriculums changes.

Such findings show that ICT integration is a complex and multi-dimensional task.
As infoDev (undated) observes, an enduring problem is that educational planners and
technology advocates typically think of the technology first rather than the specific
educational aims and applications and what can support or stand in the way of achieving
these. So government policymakers, administrators and school heads as well as classroom
teachers need on-going training, support and advice in providing and managing the
infrastructure and technology in schools and classrooms and developing appropriate
policies and procedures for ICT-based teaching and learning.

Pre-service teacher training (PREST)

In pre-service teacher training (PRESET), trainee teachers need to master the core
technical knowledge and skills. The International Computer Driving Licence' suggests
such knowledge and skills are needed at three levels:

" http://ecdl.org/about-ecdl
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Base Level

» Computer essentials

« Online essentials

» Word processing

o Spreadsheets

o Theory

Intermediate Level

« Presentation

» Using databases

o I'T security

« Online collaboration

o Image editing

« Web editing

o Project planning

« 2D computer aided design

o Health information systems usage

« ICT in education

« Digital marketing

Advanced Level

o Advanced word processing

o Advanced spreadsheets

o Advanced database

o Advanced presentation

Even if teachers in training do gain all these competencies, it does not necessarily
follow that when they graduate they will be capable of exploiting all the newer forms
of technology in the classroom. Steketee (2005) suggests that there are four possible
approaches to training teachers in the uses of ICT:

1. The ICT skills development approach. By training teachers in using the tools, it is
hoped that they will develop competence and confidence in applying these in the classroom.

2. The ICT pedagogy approach. By showing teachers how ICT-based teaching and
learning tools can be applied across the curriculum and involving them in lesson and
courseware design, it is hoped that they will appreciate what is involved in ICT integration
in the classroom.

3. The subject-specific approach. By embedding ICT training in specific areas of the
curriculum, it is hoped that teachers will develop useful insights and skills in applying
ICT in teaching, learning and assessment in their subject specialisms.

4. The practice-driven approach. By providing practicums and follow-up activities, it
is hoped that the teachers will be exposed to the problems, means and possibilities of ICT
integration.

He argues that while the first three approaches are important, without the fourth-
gaining first-hand experience of putting the ideas into practice-there will never be
significant change in classroom practice. Mumtaz (2000) concludes that even with training
in the most up-to-date technology, without practical experience and mentoring in ICT
integration in teaching practicums, recently qualified teachers are unlikely to venture into
using technology innovatively in the classroom. And Dagiene (2003) suggests that once
teachers are enabled to recognise the ways in which ICT can improve pupils’” learning,
they will be far more motivated to gain the necessary technical knowledge and skills. A
strong case can therefore be made for compulsory training in and application of ICT-
based pedagogical methods during practicums and the inclusion of higher-order ICT
competencies in the requirements for national teacher certification.
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In-service teacher education and training

In-service teacher education and training (INSET) can take many forms: courses and
workshops on subject matter or methods; education conferences or seminars at which
teachers can discuss educational issues and present their findings; observation visits to
other schools; peer observation and mentoring; participation in networks of teachers; and
collaborative reflection, research and development.

Whatever the means of INSET used, the elearning ecosystem is changing so rapidly
that while ensuring that the best of their individual practices are not lost it is important
that serving teachers are not only kept up to date with the technology but with:

o The teaching and instructional design skills that will enable them to help their
pupils engage in constructivist thinking, experimentation, problem-solving and learning
linked to real life situations.

o The ever-growing and changing range of computer- and Internet-based sources
they can use in teaching and learning.

« How to exploit collaboration tools such as weblogs, wikis, podcasts, Flickr and
YouTube so that pupils can create, adapt and share content, discuss issues and support
one another’s learning.

 E-assessment-not only using ICT for true/false, multiple choice or fill-in-the-
blank testing, but assessing pupils’ abilities in self-directed study, information retrieval,
analysis, synthesis, problem-solving and creativity;

o E-portfolios—creating multimedia records of pupils’ efforts, achievements and
reflections on learning for the purposes of conducting formative and summative
assessment and showcasing the pupils’ best work (Latchem, 2010).

All of these activities present new challenges in classroom management. Teachers
therefore also need training in how to schedule and organise individualised and
collaborative ICT-based learning, develop and co-develop courses and courseware,
team teach, and become teacher-researchers, seeking to learn from what happens in the
classroom, and becoming innovators and agents of change.

The integration of ICT in the classroom may not fit easily into existing school cultures.
As aresult, teachers may only use the new tools in ways that conform to current teaching
practices, rather than taking advantage of their innovative affordances. Shulman (1986)
argued that teachers need to acquire an amalgam of content and pedagogical knowledge
or PCK. Koehler and Mishra (2009) advanced this argument, suggesting that to effectively
integrate ICT in instructional practices, teachers needed an amalgam of technological,
pedagogical and content knowledge or TPACK.

A deep knowledge of the hardware and software resources, the features of these
resources, and how to use them effectively in specific subject domains for specific learners
in specific classroom contexts cannot be developed through occasional short, one-off
presentations or demonstrations. A multi-strategy, ongoing approach is needed for
teachers to experiment with the technology and instructional design methods involved
in applying such concepts as scaffolding (Vigotsky, 1978) and constructionism (Papert,
1980).

INSET in ICT integration also needs to take account of the affective as well as the
cognitive and skills dimensions of change. So communities of practice are needed in
which teachers can call upon each other for information, advice and support, brainstorm
ideas, share resources and collaborate in innovations at the district, school, department
or subject level.

Learning in the home or community by means of ICT is another integral and
important aspect of the children’s learning. There can be vigorous debates between
parents and schools regarding the pros and cons of using ICT, the amount of screen time
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and traditional and progressive schooling. So it is also important for to schools inform
the parents about the changes and the reasons for these, take account of the parents’ views
and enlist their support.

Online PREST and INSET

In most countries, the provision of face-to-face PRESET and INSET is limited by
a lack of time, money and qualified and experienced trainers. A lack of access to up-
to-date training, ideas and resources can be de-motivating and lead to a brain drain of
teachers from more remote and otherwise disadvantaged school districts. The Internet
offers teachers the opportunity to benefit from continuing professional development
in the theory, research and practice of ICT-based teaching and learning and whenever
and wherever it is needed. And with its interactivity, it can help teachers interact and
share knowledge, skills and findings. Online PRESET and INSET is less expensive than
face-to-face provision and it allows all teachers, regardless of location and personal
circumstances, to access the same quality of expertise, case studies and examples of best
practice. However, many teachers may prefer a blended learning approach in which they
are periodically able to engage in face-to-face presentations, discussions and practice
sessions in schools, teachers’ centres, education offices and so on.

There are also ample opportunities for self-study. The many e-books and online
journal articles from which teachers can learn more about classroom uses of ICT. A
number of international organisations provide non-formal English-language online
training in ICT. The ICT CFT framework’, developed by UNESCO, CISCO, COL, INTEL,
ISTE and Microsoft specifies the competencies that teachers need to integrate ICT into
their professional practice. More than 14 million people have taken the International
Computer Driving Licence (ICDL)? in 24,000 accredited test centres in over 150 countries,
including Russia®. The ICT in Education Erasmus+Course can be taken by teachers of all
subjects keen to increase their proficiency in using technology in the classroom. There are
also ever-increasing numbers of free online courses in ICT and digital literacy®, massive
open online courses (MOOC:s) in teacher education® and for those interested in more
advanced formal study international online postgraduate programmes in instructional
design and technology. Study by such means will also broaden teachers’ understanding of
what is entailed in taking greater responsibility for their learning in a digital world.

Online SchoolNets are another means of promoting the effective use of ICT in schools.
They can be national, like SchoolNet South Africa®, or international, like the European
SchoolNet’. The 20 year-old SchoolNet South Africa partners in providing training in
ICT integration with South African universities and two world-wide teacher development
programmes supported by Intel (Intel® Teach)® and Microsoft (Learning Partners)’,
and collaborates with schools in research and development projects. Through the
European SchoolNet, 34 European ministries of education are helping to transform
learning and teaching by providing professional development for teachers and school

' http://www.unesco.org/new/en/communication-and-information/access-to-knowledge/unesco-

ict-competency-framework-for-teachers/what-is-the-ict-cft/
? https://icdl.org/about-icdl
* www.ecdlrussia.org .
* http://www.ictliteracy.info/ICT-Training.htm
* https://www.mooc-list.com/tags/teacher-education
¢ https://www.schoolnet.org.za/
7 http://www.eun.org/
¢ https://www.intel.com/content/www/us/en/education/k12/teach-elements.html
° https://www.microsoft.com/en-au/learning/partners.aspx

16 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 13, Ne 1, 2018

heads, supporting collaborative initiatives and sharing evidence and data on innovative
models for schooling upon which to base new policies.

Conclusion

This paper has argued that in addition to academic knowledge and technical skills,
today’s learners need to develop the generic attributes and ICT skills needed for life and
work in the 21* century. It has described the ways in which online and blended forms
of PRESET and INSET can be used to train teachers in the new pedagogical and ICT-
based methods equitably and cost-effectively. It has cautioned that schools are social
systems and that a critical mass of teachers will only adopt the new teaching methods
and applications of ICT when links are forged between theory and practice, the benefits
are clearly demonstrated and attention is paid to the affective as well as the cognitive and
skills dimensions of change. It has also shown that there is need to widen the professional
knowledge base of ICT adoption in ministries of education, local education authorities,
teacher educators, school heads, teachers, parents and the wider community.

ICT can bring many educational benefits. But badly managed, it can also have negative
effects on children’s health and development. So large-scale research involving multiple
teachers or schools is needed to verify the validity of the claims made for ICT-based teaching
and learning. And self-reflection, evaluation and action research into classroom practices
is needed by individual teachers and groups of teachers to ensure that the promises of
these new forms of teaching and learning are fulfilled, time and money are not wasted,
false hopes are not raised and learning is truly made more motivating and meaningful by
combining technology-based, face-to-face, self-directed and collaborative learning.
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Abstract

In this context specific reflection on an annual eLearning Colloquia hosted by the Centre for Innova-
tive Education and Communication Technologies (CIECT) at the University of the Western Cape
(UWC), in Cape Town, South Africa; the researchers explore how the colloquia contributed to the
institutional Community of Practice (CoP). Furthermore, it highlights the shifts in the institutional
discourse on blended teaching and learning practices over an eight year period. The paper showcases
CIECT’s efforts in driving the effective use of eTools to increase awareness and understanding of
concepts such as agency, culture and structure. This awareness is critical in a post-modern Higher
Education (HE) setting where the need to create a knowledge-intensive institutional culture exists.
The human agents are central to the formation of a sustainable CoP which contributes to effective
teaching and learning practices. Secondary data was used for the study and non-probability, purpo-
sive sampling resulted in a sample group of 78 individuals comprising of the Instructional Design
team as well as the academic staff members at UWC who utilize the institutional Learning Manage-
ment System or a range of Personal Learning Environments (PLEs) in their teaching and learning
practices.
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AHHOTAaIUA

B maHHOII cTaTbell 0cobOe BHUMAHUE YAEMACTCA eKETOTHOMY KO/UIOKBUYMY IIO 3JIEKTPOHHOMY
00y4eHMI0, OpranusyeMoMy LIeHTpoM MHHOBAaLMOHHOIO 006pa3soBaHNA U KOMMYHUKAI[IOHHBIX
texnonoruit (CIECT) B Yuusepcurere 3amagnoit Kanckoit nposunnuu (UWC) B Kerinrayune
(YOxxHas A¢puka): aBTOpbI M3y4mIy, KaK KOJUIOKBIYMBI OB Ha JleATeIbHOE COOOLIeCTBO
(CoP). Kpome TOro, B cTaThe OCBEIIAIOTCS OCHOBHBIE STAIBI BOCHMIU/IETHE PabOThl HA MHCTU-
TYLMOHAJIbHOM yPOBHE IO TpaHChOpMaLuy AMCKYpca, Kacaiolllerocs BOIIPOCOB CMELIAHHOTO
oby4ennsd. B crarbe nemoncrpupytorca ycunusa CIECT, npennpunnmaeMsie A1 3G deKTUBHOTO
UCIIONb30BaHMA 9TeKTPOHHBIX MHCTPYMeHTOB (eTools) B Ienax mpoABIDKeHMA TaKUX HOHATHUIL,
KaK JIeATelIbHOCTD, KY/IbTypa U CTPYKTYpa, YTO MMeeT pellaloliee 3Ha4eHNe B YCIOBUAX IOCTMO-
IepHICTCKOTO BhIcLIero obpasosanus (BO), B KOTOPOM CylecTByeT HOTPEOHOCTD B CO3JAHUY aK-
TYBHOII MHCTUTYLMOHAIBHO KY/IbTYpbL. Ue/loBedecKue pecypchl UTPAIOT ITTABHYIO PONIb B GOPMIU-
POBAHNUM YCTOYMBOTO HAEATEIBHOTO COOOIECTBA, KOTOPOE CMOXET CIIOCOOCTBOBATD YIy4YIIEHIIO
IIPOLIECCOB INpeNofaBaHuAa U o0ydeHns. B xofe mcciaefoBanus ObUIN MCIOIb30BAHBI BTOPUYHbIE
IaHHbIe, a IMEHHO: IeTePMIHIPOBAHHAs Lie/IeHallpaB/ieHHasi BBIOOPKa 13 78 4e/loBeK, COCTOSIIast
u3 koMaHzbl «[IpoekTupoBaHe 06y4eHUA» U U3 Hay4HbIX cOTPyRHNIKOB UWC, KOTOpBIE MCIIO/b-
3yIOT B CBOel1 paboTe MHCTUTYIMOHaNbHYI0 Cucremy Ynpasnennsa O6ydenvem (LMS) wm Jny-
Hyio Cpeny O6y4enns (PLE).

KiroueBble coBa: Bricliee obpasoBaHie, I0xHas Adpuka, obydeHue 11 IperofaBaHie, CMEIIaHHOe
obydeHne, ieATeIbHOE COOOIIEeCTBO

1. Introduction

In 2000 an eLearning unit was established at the University of the Western Cape
(UWC) to support staff and students, and to promote the use of the university’s learning
management system (LMS). The unit became known as the Centre for Innovative
Education and Communication Technologies (CIECT). CIECT is engaged in eLearning
dialogues on an institutional, local and international level and explores the benefits of
eLearning for teaching and learning practices. CIECT’s focus is on the use of unique
and ground-breaking educational technologies, while encouraging educationally sound
teaching practices and the sharing of online content. Additionally, CIECT is involved
in research, administration and management related to the use of Information and
Communication Technologies (ICTs) in Higher Education (HE).

At UWC an annual eLearning colloquium has been hosted by CIECT since 2008.
Since its inception, the colloquium has evolved and contributed to the emergence and
growth of blended learning. At the same time the institution has changed through the
use of various LMSs, mind-set shifts, and the increased adoption and use of eTools to
enhance teaching and learning practices. In 2000 UWC developed its own online LMS
to provide a vehicle for teaching and learning, evaluation, and the monitoring of results
(Brown & Johnson, 2007). There were several versions of the home-grown LMS and each
presented challenges; however, the CIECT team remained dedicated to finding a lasting
solution. Ssekakubo, Suleman and Marsden (2011) warn that operational problems, in
addition to other factors, can result in the failure of an LMS; however, at CIECT a focus
on research meant to bring about improvement and change eventually resulted in the
establishment of a new, efficient LMS.

In 2012 a pilot project was launched to test and implement the new LMS, iKamva/
Sakai, “to enhance teaching, learning, collaboration and research” (Apereo Foundation,
2014). After a successful pilot, in 2015 iKamva became the sole institutional eLearning
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platform and remains stable, reliable and user-friendly, hosting “educational materials in
an effective manner for teaching and learning” (Rees & Herring, 2005).

The various systems implemented at the institution over the years have had a direct
impact on the initial topics of discussion at the eLearning Colloquia; however, these topics
have changed over time and are reflected on in the following sections.

1.1 eLearning Colloquium

Between 2006 and 2007 CIECT hosted eighteen lunch-time seminars where the
champions (lecturers who were early adopters of the LMS) presented and shared both
their challenges and positive experiences of supplementing their teaching and learning
activities with online activities. Additionally, these sessions provided motivation and
encouragement for other lecturers to adopt eLearning practices and create blended
environments. The CIECT team also conducted departmental visits to share good practice
and motivate academics to participate. Several combined initiatives assisted in the mind-
set shifts of staff and the resulting growth of the adoption of eLearning at UWC.

Owing to the rapid increase in the use of eTools, it became impractical to continue
the monthly lunch-time seminars. This resulted in the lunch-time seminars being
replaced by an annual eLearning Colloquium in 2008. The colloquia enabled lecturers
from various disciplines to share their understanding of eLearning as well as their multi-
modal approaches to teaching and learning for enhanced student delivery. The annual
eLearning Colloquium also became a key structure of CIECT, allowing for knowledge
to be shared and an ideology (culture) of good practices to be developed (D'Andrea &
Gosling, 2005) in the UWC community.

Between 2008 and 2015, 103 academics and external partners have presented
papers at the colloquia. Each presenter was allocated between 10 and 15 minutes to
share information about their online experiences and approaches to blended learning.
It has been evident from numerous presentations that the use of technology in the
curriculum has increased and has become more prominent; in addition, this shift meets
the expectations of 21st century students.

2. Literature Review
This section provides an overview of literature related to CoPs, Human Agents and
PLEs.

2.1 Communities of Practice

“Communities of practice are groups of people who share a concern or a passion
for something they do and learn how to do it better as they interact regularly” (Wenger-
Trayner & Wenger-Trayner, 2015).

While the term Community of Practice (CoP) is fairly recent, the practice itself has
been in existence for decades (Wenger-Trayner & Wenger-Trayner, 2015). It has been
referred to by various names such as “learning networks” (Downes, 2007), “thematic
groups” or “tech clubs” (Wenger-Trayner & Wenger-Trayner, 2015). A CoP is a system
used to exchange and share knowledge that benefits both the individual participant and the
community as a whole (Johnson, 2001). People are not always enthusiastic about sharing
their knowledge with others (McLure Wasko & Faraj, 2000) but in a CoP people benefit
through engaging with peers, solving problems and discussing real-life situations. By
teaching others experts are able to reapply previous knowledge and experience (Johnson,
2001) and this allows the knowledge to remain current to them while simultaneously
enlightening others.

It is important to note that the term Community of Practice (CoP) used within
the context of this paper refers not only to the eLearning Colloquia but to the engaged
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community formed over an extended period of time. This includes the constant
marketing and showcasing of good practice via email, blogs and the YouTube channel as
well as; face-to-face consultations between IDs and lecturers, staff training sessions and
departmental workshops. “Communities of practice have been advocated as a less formal
way of developing and spreading new knowledge about technologies and teaching”
(Russell, 2009). All these provide opportunities for interaction and sharing on challenges
and successes with regard to eTools, blended practices and pedagogy.

In a CoP human agents engage because they find the interactions to be mutually
beneficial, and because when they provide an opportunity to exchange information, they,
in turn, obtain guidance and knowledge (Tremblay, 2007).

2.2 Human Agents

According to Bandura (2006) human agents purposefully influence their functioning
and surroundings by “self-organizing, [being] proactive, self-regulating and self-
reflecting”. Thus human agents are “contributors to” their environments, not only
“products of them”.

Human agents respond to challenges through experimentation, innovation and
modification in their teaching practices (D'Andrea & Gosling, 2005) The platform provided
by something like the CIECT colloquium , helps alleviate some of the fears prompted
by changes in the culture of a university. The CIECT team can be regarded as human
agents because they “hold ideas” (Case, 2013) on the effective application of eTools to
enhance teaching and learning practices, and provide support to UWC academics in their
selection and effective application of eTools to benefit student development. Thus human
agents are critical in the “[s]uccessful integration of ICTs” to ensure that students interact
positively with information and develop advanced thinking skills (problem-solving,
reasoning, comprehension, and so on). As a result, students are more employable and
better equipped for “participation in the knowledge society” (Department of Education,
2004). Therefore, the “interrelation of culture with agency” (Case, 2013) cannot be
overlooked.

2.3 Personal Learning Environments (PLEs)

In order to prepare students to engage in the knowledge society, the Personal Learning
Environment (PLE) created by the CIECT supports “learning [which] is ongoing”
(Attwell, 2007). PLEs have become increasingly popular as they give the control to the
learner (van Harmelen, 2006) and allow them to navigate their own learning pathways.
This has encouraged a new outlook on education in which learners move from a passive
position to an active one in relation to their education (Wilson et al., 2007).

As McLoughlin and Lee state (as cited by Dabbagh & Kitsantas, 2012), PLEs allow for
“on demand” learning which combines both “formal and informal” aspects (Dabbagh &
Kitsantas, 2012). Asaresult, there are fewer restrictions enforced on learning as individuals
are “able to present their learning to prove they possess [...] [certain] competencies”
through development of ePortfolios rather than relying only on formal structures and
qualifications (Attwell, 2007).

3. Methodology

In this case study the researchers examined eight years of recorded data to establish
how the eLearning Colloquia have contributed to an institutional CoP and how the
discourse on blended teaching and learning practices have changed institutionally over
this period. The 7 and 8" colloquia’s recordings are available to be viewed on the CIECT
YouTube channel; and earlier colloquia recordings which were stored on a server and on
CD-discs can be obtained on request, from the authors.
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The data collection process, sample group, and identified limitations are discussed in
the following sub-sections.

3.1 Data Collection

Only secondary data was used for the purposes of this study. All data was extracted
from CIECT’s documentation, which includes, amongst others, CIECT’s YouTube
channel and the CIECT weekly emails that are linked to a blog. All the data was collected
and stored by the Instructional Design team between 2005 and 2015 and are owned by
CIECT. Content analysis was used to study the existing videos and record the necessary
data for use in the research (Neuman, 2003). Owing to the large amount of data, the
researchers decided to focus on every alternative colloquium (the odd numbered
colloquia, e.g. first, third, fifth) for the purposes of this study. Although the year in which
the study was conducted fell on an even number (eighth), the team decided to include it
in the study.

3.2 Sample

Non-probability, purposive sampling was used to select the sample group for this
study. The sample group (78 people) comprised of the Instructional Design team as well
as the academic staff members at UWC who made use of the LMS or a range of PLEs for
teaching and learning purposes, and who presented papers at the first, third, fifth, seventh
and eighth eLearning Colloquia. These individuals have collectively contributed to an
institutional eLearning CoP and also form sub-communities in their various faculties and
departments.

3.3 Limitations

One possible limitation identified by the researchers was that of researcher bias, as
two of the co-authors work as Instructional Designers and, therefore, play a major role in
the natural environment. Furthermore, they contributed toward the analysis of the data.
However, as many researchers were involved in the analysis process, researcher bias is
unlikely; this is because investigator triangulation “consider[s] the ideas and explanations
generated by additional researchers” (Johnson, 1997, in Golafshani, 2003) and “provides
a mechanism to check researcher bias” (Halcomb & Andrew, 2005).

4. Research Findings and Discussion
In this section the findings related to the eLearning Colloquia from 2008 onward are
discussed.

4.1 eLearning Colloquia

The eLearning Colloquia form part of the CIECT eLearning CoP which consists of
the Instructional Designers, champions, and other lecturers and professors who have
adopted eLearning practices.

The eLearning Colloquia represent the human agents who are able to change cultures

through their practices. Even though changes in the culture of a university can create
fear, the colloquia highlight those who have “responded to challenges by modifying their
teaching and have seized the opportunity to experiment and innovate” (D'Andrea &
Gosling, 2005). These responses emphasize how the “interrelation of culture with agency
cannot be ignored” (Case, 2013). The CIECT team has observed how this colloquium
structure and its culture of positive, innovative practices have begun to “condition the
human agents who enter”, i.e. lecturers, other support units and external partners (Case,
2013).
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At the colloquia, adopters at all levels, from novices to more experienced users,
are selected to present their personal experiences and describe the eTools they are
implementing. In doing so, they do not only gain confidence and recognition for their
efforts but they also have an opportunity to expose others to the possibilities of eLearning.
Thus they are able to reach those who have not yet adopted eTools in their teaching
practice.

In the next sub-section an overview of the eLearning Colloquia (specifically the first,
third, fifth, seventh and eighth) is provided. It illustrates how the various presentation
topics have changed in this time. This includes the changing mind-sets, perceptions and
attitudes of lecturers toward the adoption of innovative teaching and learning practices,
the application of eTools, the benefits of using eTools for student development, as well as
related challenges.

4.1.1 First eLearning Colloquium - 2008

The first eLearning Colloquium represented a major shift and progression from the
seminars to the less-frequent annual platform. One speaker discussed “moving beyond a
traditional learning system” and highlighted a myth in HE that assumes that all students
love reading text via electronic media. He spoke about student adoption being a choice
and mentioned the range of social networks available to be utilized for academic purposes,
namely Facebook, Blogger and Twitter. He mentioned how social platforms are able to
“foster collaboration between learners” (Popescu, 2012) and commented on the benefits
of PLEs and the various platforms available for this purpose.

Another speaker outlined the advantages and disadvantages experienced while
using the LMS. One advantage was that students were better prepared because they had
accessed readings and slides before the class. A disadvantage was that class attendance
dropped and students focused less, as they became increasingly dependent on the online
offerings. Many lecturers in the audience seemed to relate to this, even though the CIECT
team advised that sound instructional design principals should be implemented to
enhance face-to-face instruction. This is in accordance with King (1993) who explains
that students need to “get [...] involved with the information presented - really thinking
about it (analyzing, synthesizing, evaluating) rather than just passively receiving it and
memorizing it”.

A lecturer from an institution in Gauteng Province presented a paper on eLearning
support in a department that has 3800 registered students, and classes consisting of
630 - 650 students. The focus was on strategies to enhance teaching and learning for large
classes.

From initial discussions on the advantages and disadvantages of using eTools and
the institutional LMS, which were present at the first colloquium; in 2010, the discussions
shift to include student reactions to new teaching approaches as well as, feedback by
lecturers who felt inspired by their peers to adopt blended practices.

4.1.2 Third eLearning Colloquium - 2010

By the third eLearning Colloquium held in 2010, the institution was utilizing the
eTeaching system. Discussions focused on a range of topics that included teething
problems with the system, student resistance to the use of the eTeaching system, and
the use of new technological tools. The speakers were varied and included champions,
those who had recently come on board, and those involved in eLearning projects in the
community beyond UWC.

One speaker had been involved in a collaborative project with CIECT that had
included five schools in the Western Cape and that had focused on using digital media
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to educate learners in Grades 7 to 9 about TB and HIV. The presentation focused on the
design and development of an interactive CD-ROM as a teaching aid. The learners had
been exposed to computers and technology on campus, while simultaneously gaining
awareness and information related to TB and HIV. The programme was aligned to the
school subject Life Orientation, but provided the students with knowledge and skills
that extended beyond the basic curriculum. Owing to CIECT’s role in the programme,
the learners not only received a workbook and information related to TB and HIV, but
also gained computer skills and became more engaged through the interactive activities
captured on CD-ROM.

Another two speakers reported that, as a result of the previous year’s colloquium,
they had been inspired to incorporate eTeaching and create a blended curriculum for
their students. People often hold more knowledge than other sources of information they
are exposed to (Siemens, 2005) and, therefore, a CoP provides the ideal opportunity to
spread knowledge among peers, especially if it is “attractive and stimulating” (Arboleda
& Serrat, 2011).

Lecturers also spoke on the resistance of students who preferred using the Shared
Drive (S-Drive) system to the LMS. Despite basic instructions on how to navigate the
site followed by a two-week trial period, the new approach was met with opposition from
some students. However, the lecturers did mention that with time students warmed to
the idea and saw the benefits of utilizing the new eTeaching platform. A few students had
even suggested that using computer laboratories to access social networking sites should
be banned so that these spaces could be made available for academic purposes. These
suggestions were seen as a positive display of ownership.

In the following subsection creative teaching and assessment practices relayed at the
colloquium in 2012 are described.

4.1.3 Fifth eLearning Colloquium - 2012

In 2012, at the fifth eLearning Colloquium, eTeaching was still used as the institutional
LMS because iKamva was piloted only towards the end of that year. However, although
some speakers were still new to the eTeaching platform, the majority were engaged in
more than just the basic eTools such as Announcements and Assignments. Lecturers
now spoke on the use of Discussion Forums, Podcasts, Vodcasts and even online video
demonstrations. Even though students battled with the technology and there were the
occasional online glitches these aspects were no longer an overwhelming or central theme
to the discussions.

One lecturer spoke on the positive impact the Discussion Forum eTool had had on
a class dealing with the topic of HIV and AIDS. The forum allowed students, both in a
local and global setting, to share personal experiences related to topics that might not
ordinarily be discussed in a classroom. The lecturer went on to predict that the experience
would become even more effective once students could share in the Discussion Forum
via their mobile phones in a private and comfortable setting. He mentioned that (at the
time of his talk, in 2012) the cost of mobile and wireless technologies was still restricting
African learners from achieving this ideal. As Brown (2003) mentions, “[t]he cost of more
advanced mobile technologies [...] decline as the technologies continue to develop”. As
the use of technology is increasing in Africa, hopefully it will become more attainable for
the average person.

Another lecturer spoke about the use of Vodcasts for formative and summative
assessments in Social Work. He explained how the move from Podcast to Vodcast
allowed him to observe how students interacted with clients whereas previously he could
only hear their conversation. The lecturer emphasized that this was significant as noting
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body language and eye-contact with a client during a session is as important as dialogue.
Research on the use of Vodcasts for student assessment is limited, which suggests that
UWC staff were not only introducing technology which students found appealing and
beneficial (Kay, 2012) but were also making use of technology in innovative ways.

The subsection below focuses on the 2014 colloquium and the transition to the new
LMS as well as, the increasingly student-focused outlook by staff.

4.1.4 Seventh eLearning Colloquium - 2014

By the seventh eLearning Colloquium the discourse had changed considerably: there
was a shift from system-related complaints to complaints regarding ownership. The
discussions also shifted from the old LMS (KEWL/eTeaching) to the new one (iKamva/
Sakai). Despite the changes in the discussions, lecturers still spoke on areas that needed
improvement and made suggestions. Lecturers were honest about the amount of time and
effort eLearning required in order to be successful; however, there was a definite focus on
the students and the manner in which eLearning had benefitted them.

The focus on students is aligned with CIECT’s training and support interventions,
as well as national policy discourse related to the notion of “successful integration of
ICTs” to ensure “the meaningful interaction of learners with information...[and to]
advance high order thinking skills such as comprehension, reasoning, problem-solving
and creative thinking and enhanced employability” (Department of Education, 2004).

One lecturer spoke about the use of Digital Stories. She explained the process by
which students underwent training through CIECT, on the creation of a Digital Story,
using the freeware ‘Photostory 3 for Windows’. She explained that students received
a detailed rubric clearly outlining expectations. Thus students were made aware that
content was the focus and not the end product. The lecturer admitted that both she and
the students had invested a lot of time in the project, especially with regard to viewing and
marking the digital stories. She explained that students had initially found the assignment
to be time-consuming and stressful, but that they had enjoyed doing it and had gained
additional skills through the process. These additional skills included being able to
“construct narratives”, “organize ideas”, pose questions, research and analyze (Robin,
2006), all valuable graduate attributes that could increase their employability later on.
Therefore, despite the time commitment required from both lecturers and students there
are “long-term benefits of investment in [...] a blended approach” (Benson, Anderson &
Ooms, 2011).

Two lecturers spoke on language barriers and how some students had been isolated
as a result of their inadequate English language skills. They had translated course
materials into formal and informal Afrikaans and isiXhosa and made podcasts to allow
students to learn and understand in their home languages. The podcasts were available
for students to download and listen to via iKamva. According to the presenters, there
was overwhelmingly positive feedback from the class as it allowed for “an individualized
experience tailored to [the] personal needs” (Wilson, et al., 2007) of each student.

Hence the seventh Annual Colloquium reflected a structure that engaged with the
national policy discourse about “increased participation” and the focus on “improving
student performance”, specifically on the development and use of educational technologies
to support teaching and learning” (Department of Higher Education and Training, 2013).

From increased participation to innovative uses of eTools, the 8" eLearning
Colloquium is discussed below.

4.1.5 Eighth eLearning Colloquium - 2015
The most recent colloquium provided a platform for lecturers to share the
innovative ways in which they used technology to enhance their teaching and learning
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practices. Although a few lecturers had spoken on similar topics in previous years, some
groundbreaking uses of technology were shared.

One example was a presentation on the use of live video-streaming to broadcast
lectures to multiple venues. The speaker emphasized the effectiveness of a two-way
feature, and explained that it allowed students to participate, even when they were
in a distant physical location. Students had the option of watching from the comfort
of their homes while still being fully “present” in class. This method of class delivery
was not only convenient but “enable[ed] students to view, interact, and connect with
their instructors and classmates” (Abdous & Yoshimura, 2010). When the researchers
reflected on the first eLearning Colloquium, where speakers expressed fears that the
adoption of online teaching and learning would result in a lack of class attendance,
they were pleased to note that lecturers were putting the needs of the student at the fore
and finding methods to work around challenges by embracing the eTools they once
considered a threat.

A second speaker delivered a presentation on emerging technologies and the use
of Doctopus and Goobric. He emphasized the convenience of using the built-in rubric
offered by Goobric, especially in the marking of assignments submitted via Google Drive.
The platform was convenient because lecturers and students had dual access to folders.
This enabled adaptation and personalization for each student, therefore breaking the
“homogeneity” which Wilson et al. (2007) describe as restricting the “learner’s ability to
organize the space”.

4.2 Summary

The annual colloquia have consistently included relevant theory related to the
challenges and positive practices in eLearning environments. This is key as there remains
“a need to build an extra set of theoretical tools”, as CIECT re-thinks issues that are
pertinent to the enhancement of the structure of the colloquia (Case, 2013).

The CIECT team works towards providing the best support for lecturers and students
and ensuring that the eLearning Colloquia maintain a high standard that benefits all
attendees. Therefore it is rewarding when the team receives encouraging reactions from
the UWC community. Examples of such positive feedback are:

“In the short period I participated in the event I found it very informative. This
was also my very first presentation at a colloquium so thanx for the opportunity.”

“I've learnt a lot and once again felt motivated to improve my teaching methods,
to engage students more and to make use of e-learning.”

“Last year's gathering was inspiring (even for the faint hearted) and seeing how
colleagues from a variety of faculties have grown, in leaps and bounds since then,
I congratulate you on your wonderfully supportive teamwork.”

In addition to the growth and positive feedback received from participants at the
eLearning Colloquia, it is evident that the colloquia have contributed to the growth of a
CoP. It has been observed that following the colloquia, academics have contacted CIECT
to further explore blended approaches in face-to-face workshops and consultations. The
support offered by the CIECT staff is crucial for staff to feel well-supported when they
adopt new technologies into their teaching and learning practices (Russell, 2009).

The graph below indicates how the adoption of eLearning and eTools has steadily
increased at UWC between 2005 and 2015. This growth further displays the considerable
role the colloquia have played in the development of a CoP.

It is essential that the annual colloquia continue to grow and transform to meet the
needs of the UWC community and beyond.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopyeckoro coobiectsa CC-BY 27



Education and Self Development. Volume 13, Ne 1, 2018

UWC Adoption of eLearning/eTools by Academic and Support Staff
(2005-2015)

70

60 //
- /

40

30 / = Qverall Adoption
/ = Growth Per Year
20 /

B //W

0 T T T T T T

|
2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015
Year

Percentage

5. Discussion and Recommendations

The researchers found that the institutional eLearning Colloquia, contributed to
an institutional CoP as it allowed open dialogue to take place not only within but also
beyond the boundaries of the formal structure. The colloquia encouraged the formation
of deeper relationships within various departments and CIECT around the use and
effective application of eTools.

In addition, this study found that during the eight-year period in which the colloquia
have taken place, the institutional discourse on blended teaching and learning practices
has changed. As a result of being made aware of and being exposed to technology and
eLearning by the CIECT team, academic and support staff have an increased awareness of
what is possible through the use of eTools and their fears related to eLearning have been
allayed.

Some of the challenges which lecturers highlighted included, drops in class attendance
due to increased online offerings; lecturers needing to shift their teaching and assessment
practices to incorporate eTools and blended approaches; and student resistance to and
battling with unfamiliar technology.

These challenges were addressed by lecturers focusing on sound instructional design
principles and shifts in teaching approaches to ensure students were engaged during
contact time. This shift in approach meant students needed to prepare prior to attending
class, through pre-readings, online quizzes and discussions. Traditionally, students only
engaged in written assessments however, through the use of technology, they were able
to create podcasts and later vodcasts as well as, digital stories for assessment purposes.
Lecturers also made use of podcasts to assist students who were not first-language English
speakers by providing translations of lecture material in both formal and informal
Afrikaans and isiXhosa. Students who battled with the new technology were supported
through class demonstrations, just-in-time material which included screencasts as well
as, hands-on training sessions in labs.

Through the colloquia, lecturers were able to reflect on and share their blended
teaching practices with the institutional community. This fora enabled all stakeholders to
discuss challenges and find solutions collaboratively.

Due to the growth and shifts of the blended teaching practices institutionally, CIECT
envisions replacing the current format of the annual eLearning Colloquium with a mini-
conference that will enable profound discussions related to the impact of online teaching
and learning initiatives. The new format will also expand the reach to include more
external stakeholders as well as, the student voices. Both keynote speakers and UWC
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lecturers will be able to present papers based on research-focused projects for student
development and will be invited to submit papers to be published in a, special edition of
an accredited journal.

6. Conclusion

It is evident from the above analysis of almost a decade of eLearning colloquia that
there has been consistent development of improved teaching and learning practices;
as well as, mind-set changes of the UWC community. As a result of this, and the
growth of the CoP, there has been a shift from resistance to an immersion in blended
learning approaches. This serves as an indicator of the success of CIECT’s interventions
and its impact in driving the effective use of eTools. Changes that have ensued based
on the voluntary adoption and implementation of various eTools have resulted in the
development of an organizational culture which is more responsive to change and
innovation in teaching and learning. Hence, the activities of the CIECT staff are evidence
of human agents collaborating in the maintenance and growth of blended approaches of
an institution.
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Abstract

This paper draws on a cross-national study’ of definitions of teachers' professional knowledge. The
paper seeks to link what has been revealed about international influences and trends to the broader
literature on the processes of globalisation and internationalisation. The concepts of 'glocalization’
and 'vernacular globalisation' are critically reviewed in the light of the emergent findings. Six emer-
gent themes are identified that form a typology through which teacher education systems may be
categorised. These themes enable us to clarify both global trends and local distinctiveness within the
systems under review.
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AHHOTAIIUA

CraTbs [IOCBAIIeHA MEXHAIOHATBHOMY MCCIEHOBAHNIO OIpefeeHnii IpodecCOHaTIbHBIX 3Ha-
HUN y‘II/[Te]Ie]Z. ABTOpr CTABAT L€/1b CBA3aThb BbIABICHHDbIC Me)KI[yHapOHHbIe BIVIAHUA I TEHOCH-
1y B 0603HaYeHHOIT 06/1acTy ¢ 60JIee MMPOKM CIIEKTPOM JIMTEPATYPHI O Ipolieccax rmobaimm-
3aUMy ¥ MHTepHAIMOHanm3anny. KOHIeMIuy «IIOKamu3alun» U «HapORHOIN I7obanmsarum»
HepeCMaTPI/IBaIOTCH KPI/ITI/I‘IeCKI/I B CBETE€ BOSHIMKAKIINX pesyanaTOB. B craTtpe OHpeHeHeHbI 1IeCThb
HOBBIX Te€M, KOTOpble (pOPMUPYIOT TUIIONOTHIO, IIOCPEACTBOM KOTOPOJT CHCTEMBI II€arOrNIecKOro
06pa3oBaHIsl MOTYT OBITH KIaCCUPUIIMPOBAHBL. DTH TeMBI II03BOJLIIOT IIPOSICHUTD KaK I7I00aTbHbIe
TEHJIEHIINM, TaK ¥ TOKaJbHYIO CrielinMKy B PACCMAaTPUBAEMBIX CHCTeMaX.

Introduction

In exploring the knowledge base of teacher education in twelve different settings
around the world (Tatto and Menter, forthcoming), it is not surprising that we have
revealed considerable diversity at the same time as identifying a number of apparently
global trends. What have we learned from the cases and from our review of these cases

! This paper is adapted from a chapter to be included in the forthcoming book Knowledge, Policy and
Practice in Teacher Education: a Cross-National Study, edited by Maria Teresa Tatto and Ian Menter, to be
published by Bloomsbury Press. The book draws on work undertaken for an International Research Net-
work of the World Educational Research Association, called Learning to Teach: building global research
capacity for evidence-based decision making. Twelve country cases are included in the book and I wish to
thank all of our collaborators for their contributions (see Table 1 below).
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about the shaping influences on teacher education around the world? Should we be
surprised by the enormous diversity we see around the world or should we rather be
surprised by the degree of commonality?

In this paper I seek to explore not only what the similarities and differences are but
to identify some of the processes through which teacher education policy and practice
develops in various settings. In order to do this I draw not only on the twelve cases, but
also on previous relevant work that has been comparative in nature and that has explored
such processes as ‘policy borrowing’ or ‘vernacular globalisation’.

We start by defining what is meant by globalisation and then seek to ascertain how
processes of globalisation have influenced education systems in nation states around the
world. In the third section of the chapter we focus in more closely on teacher education,
which in some senses may be seen as a ‘sub-system’ of a nation’s education system.
Here, drawing on our review of the twelve cases, we identify six overarching themes that
emerge as significant in defining both what is common and what is distinctive in teacher
education systems.

Our conclusion is that while globalisation may be a helpful concept in pointing us to
the increased significance of international trends in teacher education, nevertheless, there
is such variation in the ways in which these trends are influencing particular systems,
that an overemphasis on the concept may obscure the significance of distinctive national
features.

1. Globalisation and its impacts in education

Globalisation is a difficult term to define tightly. In many ways this reflects the
complexity of understanding human activity on a very large scale. During the late 20th
century the emphasis in globalisation debates tended to be on the economic sphere,
when it was increasingly recognised how interdependent different parts of the world
were in terms of trade, commerce and industry. However it might well be pointed out
that global trade has a very long history dating back to the 16th and 17th centuries and
led to the pattern of unequal distribution of resources that became very clear during the
independence struggles in many parts of the world in the 1960s and 1970s. This of course
reminds us of the political dimensions of globalisation, that much about the wealth and
health of a nation state depends on its political history and on the power that lies there.

This in turn highlights the multifaceted nature of global interdependence. Power
may be deployed through economic, military, political and cultural means - and these
are all inter-related. So the very imbalanced contemporary destruction of resources that
we see today across the world, the continuing unequal relationships between ‘advanced/
developed’ and ‘non-advanced/underdeveloped’ nations remind us of overarching
questions of social justice and injustice on a global scale (Gray, 1998; Stiglitz, 2015).
Furthermore we need to acknowledge the power of language itself to create and then
sustain some of these imbalances as has been so well demonstrated in some of the post-
colonial critical social theory that has been developed by people such as Franz Fanon
(1967) and Edward Said (2003) and, working within education, by Paolo Freire (1972).

Some scholars have been so caught up by the notion of globalisation that they have
suggested that what we are seeing is a global convergence, with the world moving together
(a ‘new world order’), to the extent that we may even see ‘the end of history’ (Fukyama,
2012). As we move further into the 21st century such a view now seems highly fanciful
given the continuing violent conflicts in many parts of the world and the ‘trade wars’ that
remain. Nor do we appear to be seeing the demise of the great organising concepts of
global interaction - crudely capitalism and communism - as both continue to shape and
influence politics and economics.
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The continuing significance of the nation state is certainly evident in education
systems, as we shall discuss shortly. However these units of ‘the nation” should not
be seen as stable or static. Even within a relatively small political unit like the ‘United
Kingdom’, we see continuing internal tensions and conflict between constituent parts
(Nairn, 1981). Furthermore at the time of writing we see the tortuous process underway
of the UK attempting to withdraw from the European Union. This ‘common market’
had been established in the wake of the second world war and had produced enormous
increases in exchange and trade across Europe and had strengthened the continent’s
positioning on a global level and yet, on the vote of just over 50% of those who voted,
these 50 years of ‘progress’ are being rejected. Elsewhere in the world we have seen the
‘breakup’ of the Soviet Union but the creation of a new Federal Russia, comprising the
great bulk of what was the USSR. And we have seen the economy of China growing very
rapidly and becoming highly influential across the world.

So, although globalisation is clearly an important dimension of world affairs and
is helping to shape human activity in the 21st century, it is far from being a linear
unidimensional process and the term globalisation may be seen rather as a ‘cipher’ for
some of the processes that are happening economically, politically and culturally. In other
words we should not accept the idea of globalisation unproblematically or uncritically.
What is distinctive about the recent past is the speed of communication. Electronic
technologies have facilitated a rapid acceleration in the rate of dealing globally and
relatively cheap air travel has facilitated an increase in the face to face business that can
be done, as well as making cultural interaction much easier than it was (Castells, 2010).

Education - especially what we might call ‘public education’ is a particularly
interesting ‘case’ to look at within the discussion on the relative significance of nations
and globalisation. National schooling systems developed in every nation state during
the twentieth century. Following the work of Raymond Williams on English education
(Williams, 1961/2011), we can suggest that there were three main motivations for this
‘parallel development’, although the balance between the three played out very differently
in different places and over different time periods. There was widespread recognition
that in order to develop economically, nations needed to educate young people in basic
skills such as literacy and numeracy so that they could contribute in the workplace
(what Williams called 'the industrial trainers'). There was also a recognition that there
might be an entitlement to education that would enable citizens to play their part in the
democratic process (what Williams called 'the public educators'). And thirdly, there was
a recognition that cultural transmission was important, that each nation had its own
traditions, including literature and the arts and these need to be developed from one
generation to the next (what Williams called 'the old humanists').

Furthermore, education systems were a key part of the mechanism for developing
a national identity, which in a sense cuts across all three of Williams’ categories and is
where the idea of education as part of an 'Ideological State Apparatus' comes from, as
developed by Louis Althusser (1972). In less explicitly Marxist terms, Andy Green (1990)
has demonstrated through an historical analysis of education in the USA, France and
England, how important schooling has been in the development of the nation state. More
recently he has also looked at the impact of globalisation on these processes (Green, 1997).
He suggests that the emphasis in the west has increasingly been on skills formation, with
education for citizenship becoming less prominent, while in many other countries —
including many developing countries — education continues to have a very significant
role in national socialisation.

If Green is correct in his view that western nations have become increasingly
preoccupied with the economic purposes of education and therefore have promoted the
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skills agenda, then it is no surprise that educational attainment in such countries has
become so competitive. The technology of testing and the ease with which league tables
can be compiled and communicated has led to the creation of international assessment
systems that have had an extraordinary impact on politicians in many nations. We know
from many studies now (eg OECD, 2011; Barber and Mourshed, 2007) how sensitive
politicians are about the position of their countries in league tables emerging from
exercises such as PISA, TIMMS and PiRLS. Sahlberg (2010) has famously captured the
zeitgeist of this movement by coining the phrase of “The GERM” - the Global Educational
Reform Movement - to symbolise the epidemiological manner in which obsessions with
standards, accountability and outcomes have spread around the world.

However, in their study of such globalising processes in education systems, Rizvi
and Lingard (2010) point out how we are not dealing simply with imitation of one
country or state by another. Indeed politicians are always keen to claim some kind of
national distinctiveness in their policies as well as drawing on the lessons to be learned
from those countries with the most successful outcomes. They use the phrase ‘vernacular
globalisation’ to describe the ways in which international policy trends become mediated
by national politics and cultures as they are instantiated in particular settings. The work
of Jones and Alexiadou (2001) is also important here for they explore the ways in which
‘travelling policies’ meet ‘embedded contexts’ when they are adopted in a new setting, this
turning them into something quite distinctive. Such processes of adaptation are perhaps
to be welcomed, as we know from the comparative study of education that what may work
well in one context may have little or no purchase in another context. If there is indeed
a need for ‘context sensitivity’ in research (Crossley and Watson, 2003), then politicians
might do well to give careful consideration to the transferability of educational policies
and practices elsewhere before assuming that they will bring about positive change in
their own context.

One further development in the internationalisation of education in nations
arises from what has been called ‘network governance’ (Ball and Junemann, 2012). In
many nations we have seen increasing porosity between the public and private sectors.
Education has been a key element of social provision that has been subjected increasingly
to the forces of the free market and become a site where private companies can operate
and make profits and provide dividends for shareholders. Ball (2012) has shown how
such processes commonly have a transnational flavour as multinational corporations lie
behind many of the initiatives. One example which is very pertinent to the field of teacher
education is the way in which the corporately backed “Teach for All’ movement has been
launched now in more than thirty countries around the world. Started in the USA - “Teach
for America’, then remodelled for England as “Teach First’, the international consultancy
group McKinsey lies behind this initiative, which has an apparently altruistic ambition
of improving the quality of teachers and teaching, especially in situations of educational
disadvantage but yet which brings the private sector very much into the foreground of
provision.

2. Vernacular globalisation in teacher education

Reviewing the twelve cases that have been offered in this cross-national study (see
Table 1), there are many examples of the kinds of global influences described in the
previous section of this chapter, but we can also see how they have been influenced by
the history and culture of the particular nation. In earlier work comparing Russia and
England, Menter, Valeeyva and Kamlimullin (2017) showed how it is easily possible to
detect similar trajectories in aspects of teacher education policy, in spite of very different
political events occurring. So, we may wonder whether it is indeed possible to evaluate

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopyeckoro coobiectsa CC-BY 35



Education and Self Development. Volume 13, Ne 1, 2018

the relative influence of national histories and global trends. It is certainly possible to
identify a number of common themes and trajectories that emerge from the cases and we
now offer a summary of these and indicate where they are manifested. Itis our contention
that the ways in which each of these themes is addressed in a particular setting has a
very strong relationship with the central question in our enquiry, how is the professional
knowledge of teachers defined?

Table 1. The twelve cases

National setting Research undertaken by
Australia Diane Mayer
Czech Republic Jarmila Novotna
England Katharine Burn, Ian Menter and Trevor Mutton
Finland Janne Santti and Jaakko Kauko
Hong Kong Yuefen Zhang
Israel Schmidt and Zuzovsky
Italy Monica Mincu
Japan Gerald LeTendre and Sakiko Tkoma
South Korea James Pippin and Eunjung Jin
Mexico Maria Teresa Tatto
Russia Roza Valeeva and Aydar Kalimullin
United States Maria Teresa Tatto and Christopher Clark

The six themes identified through our review of the twelve cases are:

1. The professionalisation/universitisation trajectory versus the deprofessionalisa-
tion/de-universitisation trajectory.

2. The positioning of research in relation to policy and practice: the practice, policy
and research communities.

3. Partnership and roles in teacher education.

4. Power and control in teacher education: The political structures — nation/federal;
state/regional; local.

5. The impact of performativity and accountability and the rise of Standards.

6. Technology and communication - the impact of digitisation.

3.1 The professionalisation/universitisation trajectory: versus the deprofessionalisation/
de-universitisation trajectory

Ineveryone of our twelve cases we have seen some forms of institutional reorganisation
taking place. In many cases this has involved transforming separate teacher education
institutions into constituent parts of universities. Sometimes this has involved every
institution in the country (eg Israel), in other countries only a selection of the institutions
(eg Russia). In Mexico, which has seen the most recent developments of this nature, we
have seen teacher education moving from ‘normal schools’ into higher education over
the past few years. These moves have generally reflected both an ‘academicisation’ and
a ‘professionalisation’ of teacher education, responses to the policy problem of teaching
and teacher education. The former process has tended to mean that there has been greater
attention given to education sciences or education studies in the programme followed by
the beginning teacher and the latter has been manifested by an increasing length of study
and sometimes by raising the academic credentials to at least degree level and sometimes
to Master’s level (as in Finland).
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But in a small number of countries we have seen evidence of a reversal of this trend,
at least in part, what might be seen as a countervailing tendency. This is most apparent
in England, where an apprenticeship model of teacher ‘training’ has been promoted and
universities have experienced some sense of marginalisation in these matters. In Australia
too we have seen the emergence of Teach for Australia, an employment based route and
in the US, programs such as ‘urban residencies” have followed a similar pattern (as well
as Teach for America).

3.2 The positioning of research in relation to policy and practice:
the practice, policy and research communities

The extent to which research underpins policy and practice in teacher education
varies greatly in our twelve cases. All of our contributors have been able to identify a
range of research that has been carried out within their contexts but the influence of that
research appears to be extremely variable. Moreover, it would seem to be a reasonable
generalisation to make that teacher education is significantly under researched as a whole.
In one or two settings, we can see a large amount of research activity (notably the US,
see Cochran-Smith and Zeichner, 2005; Cochran-Smith, Feiman-Nemser, McIntyre and
Demers, 2008) and in some there is a clear emphasis on questions of the effectiveness of
teacher education (eg Hong Kong), but it is still remarkably difficult to identify sustained
programmes of teacher education research that are large-scale and/or longitudinal. It
may be that the amount of turbulence in policy and practice in many countries makes
the creation of such a programme an insuperable challenge, but given the considerable
public expenditure involved and the political sensitivity of the topic of ‘teacher quality’,
this remains astonishing.

Settings where there is a generally positive relationship between research, policy and
practice communities include Finland, Korea and Russia. In these countries we have seen
evidence of a much more respectful set of relationships than for example in England or
Italy or in Japan where there is a disjunction between academic and practitioner research.
There are other countries where there appears to be growing awareness of the need for
research to underpin developments, as for example in Australia and Israel.

Nevertheless it is important to acknowledge, as many of our contributors do, that
a considerable range of localised research activity does take place and there can be little
doubt that such work does have a significant positive effect on practice, if less on policy.
Such research ‘in’ teacher education will remain important and indeed is closely linked
to the notion of teaching itself as an enquiry-based profession (see BERA-RSA, 2014).
Research ‘on’ or ‘about’ teacher education (Menter, 2017) is equally important, but
generally far less evident.

3.3 Partnership and roles in teacher education

The respective contributions of specialist institutions, whether they be freestanding
‘colleges of education’ or departments/schools within universities, on the one hand, and
schools, on the other, has been an enduring theme in teacher education since its inception.
As we noted above, institutional arrangements have themselves varied over time and
context but the particular relationships between higher education and schools have also
been subject to much change. As the processes of universitisation developed in most
countries during the twentieth century, so the input to teacher education programmes
of those based there has generally increased. Thus we saw the emergence of a cadre of
higher education based ‘teacher educators’ developing. The educational and professional
backgrounds of these people varied. In Italy for example, the emphasis in recruiting
these staff was on their academic background, with an expectation that they would have
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a strong profile in a discipline such as sociology or psychology. However in some other
settings, such as Australia or England, priority tended to be given to the professional
experience of people appointed. In other words, was there evidence that they have been
successful school teachers?

Nevertheless, as we have seen in the USA, Australia and England at least, the dual
expectations on such staff that they would be both professionally skilled and experienced
and capable of fulfilling an ‘all-round’ academic role in higher education has created
considerable pressures. Many staff working in faculties of education have found it very
challenging to develop successful research profiles at the same time as committing
themselves fully to teaching on their teacher education programmes (Menter, Hulme and
Sangster, 2012).

As these pressures on university based staff have increased, the growing emphasis
on the contribution made to teacher education by those based in schools has also had a
significant impact. What some have called ‘the practical turn’ in teacher education (Lawn
and Furlong, 2011; Mattson, Eilertson and Rorritson, 2011) has led to increased attention
being paid to the nature of the contribution made by teachers. There has been a massive
expansion of the mentoring role of school teachers in teacher education (Hagger, Burn
and MclIntyre, 1993). In programmes in Finland and England for example, training in the
development of mentoring skills has been a key element of provision for at least twenty
or thirty years now. Of course some of the school-led or school-based schemes offered in
England or the US rely almost entirely on such mentoring by school staff.

The nature of partnership between higher education and schools is therefore not only
about the sharing of resources or indeed of contracts between the two, but has become
a key pedagogical element of the programmes (Mutton, 2016). This has been clearly
demonstrated in a number of research studies including Tatto, Burn, Menter, Mutton
and Thompson, 2016; Mutton, Burn, Hagger and Thirlwall, 2018).

However, it must be acknowledged that such partnership arrangements and the
development of mentoring practices by school-based staff, are far less visible in a number
of settings, such as the Czech Republic, Italy and Japan.

3.4 Power and control in teacher education: The political structures -
nation/federal; state/regional; local.

As teacher education has become a ‘policy problem’ in so many settings (Cochran-
Smith, 2016) it is not a surprise that not only have the providers been restructured and
reorganised, but the involvement of government agencies has also become a matter of
considerable flux. The first point to note here however is that in different settings, there
are different governmental levels with responsibility for teacher education. Ranging
from Hong Kong, which is a Semi Autonomous Region of the Republic of China, but
where the major responsibility for teacher education lies with the SAR, we can observe
the importance of states within a federal system, for example in Russia but also in the US
and Australia. It is notable that in both of the latter countries the federal government
has made recent attempts to intervene in teacher education, arguably more successfully
in Australia than in the US. There are many other countries where a single unified
government is the main policy body for teacher education. These would include Israel,
Korea, Japan, Finland, the Czech Republic and Italy. England is again something of an
oddity, in that the nationally elected government is at the United Kingdom level, but
responsibility for education, including teacher education, lies at the level of the four
separate jurisdictions, England, Northern Ireland, Scotland and Wales and so policy and
practice are quite different in the four constituent parts of the UK (Teacher Education
Group, 2016).
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So the level of government with responsibility varies and is sometimes shared
between different levels, but this does not directly connect with the degree of involvement
in controlling policy and practice in teacher education. There are in other words
varying levels of power and control exercised in different settings by central or regional
government. In many countries now the required outcomes of teacher education
programmes are defined as a series of standards (see 3.5 below) and these are sometimes
determined by government agencies (as in England) and sometimes by professional bodies
(as in Finland) or by accreditation boards that represent a collaboration of government
and professional bodies (as in the US).

The significance of these variations is that the particular arrangements may be seen
to represent the extent to which professionals - teachers and teacher educators - are
trusted by the wider society, represented by politicians, to make decisions and to take
control of their own work. So the level of professional agency may be seen as being in
proportion to the level of trust given to the teachers and teacher educators. In some
settings there may be a professional body that has been established, which plays a major
role in these matters, as for example in Australia, with their Institute for Teaching and
School Leadership (AITSL). In England, the General Teaching Council which had been
established in 2001 was closed down by the government in 2010 but is now in the process
of being replaced (after a fashion) by a Chartered College of Teaching.

The arrangements for the governance of teacher education connect closely with
some of the previous themes discussed, including the role and use of research and the
arrangements for partnerships and indeed the institutional provision of teacher education.
In particular these arrangements may be seen to have a determining influence on the key
question of who defines teachers’ professional knowledge, the theme we shall return to
later.

3.5 The impact of performativity and accountability and the rise of Standards

One of the key elements of Sahlberg’s concept of the ‘GERM’ is the spread around
education systems of accountability measures (Sahlberg, 2010). These take many forms
in schools, including heavy reliance on assessments of pupil performance, but they also
reach into most teacher education systems, in some way or other. Korea provides one
example of the most developed accountability systems for teachers and teacher education.
Most frequently, in teacher education, such approaches are very visibly manifested
through the adoption or imposition of a series of published standards that define what
it is a teacher should know and be able to do. Teaching standards have indeed spread
around the world like an epidemic and so, although the details of what is regarded as
important in each setting may vary to some extent, the idea that the quality of teaching
should be judged against an observable set of behaviours and knowledge has become
commonplace. The suggestion that there are elements of teaching that are in some senses
ineffable or beyond measurement has become seen by many as a romantic or idealist
notion. Technical rationalism has become the common unifying tenet of what it is to
be a teacher around the world. That is not to say that there is no scope for creativity
and imagination in the performance of teaching, but it is to confirm that there are now
‘baselines’ almost everywhere that determine what is entailed in qualifying as a teacher.

The common features of most sets of standards include lists of knowledge, skills
and dispositions. These now tend to form the basis not only of the judgements about
teachers’ performances but play a major part in shaping the content of teacher education
programmes. Thus the standards become in essence the definition of the professional
knowledge required in any particular setting. Again, thinking back to section 3.4 above,
we may see how the more open ended the standards are then the more agency we may see
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as being available to the teacher educators in shaping and determining their programme.
However, conversely, we may also see how the more tightly standards are defined, the
less flexibility there may be in determining the nature of the learning experiences made
available for beginning teachers.

Indeed, more generally, the standards may seen as a statement of the values of the
people who have determined them. So, for example, while it is common for all standards
to have a statement about preparing teachers to support learners in overcoming
disadvantage, the ways in which this is defined may vary. The emphasis may be on
‘learning disabilities’, on inequalities associated with ethnicity or gender or indeed may
be on social disadvantage. Similarly, the positioning of educational research in lists of
standards may well indicate the extent to which teachers are encouraged to engage with
the available evidence (for example about teaching and learning) or to engage in their
own enquiry in the classroom.

3.6 Technology and communication — the impact of digitisation

The final theme is one that is perhaps more speculative than the previous five. It is
widely acknowledged that we now live in a networked society (Castells, 2010) in which
information technology, including social media, plays a very significant role. The extent to
which these technological developments have as yet had an impact on teacher education
is questionable. Clearly there are some global developments that are far less likely to have
happened without the availability of rapid forms of communication. Two examples of
this that are very pertinent to this volume would be the global spread of standards, just
discussed in the previous section and the development of the ‘Teach for All’ brand, now
operating in more than 35 countries (see: Teachforall.org). More generally, the rapid
spread of performativity and accountability measures has been highly dependent on
electronic communication. From the administration of assessment procedures through
to the consultation between ministers of education and their staff, the GERM has clearly
been facilitated by the use of IT.

But in terms of learning to teach, it seems that while student teachers are being
encouraged to make use of IT in their classrooms and in preparing to teach their lessons,
the adoption of electronic forms of learning for the students themselves has not been
developing rapidly. We may note some reference to the use of video technology and
microteaching (for example in Australia) but the standard use of e-learning as a means of
communication for learning to teach is not visible. While higher education internationally
has seen a phenomenal growth of MOOCs (massive open online courses) and there have
been some attempts at ‘distance learning’ in teacher education, for example in Scotland
(see teachinscotland.scot) and in sub-Saharan Africa (Moon, 2013), we have as yet seen
little evidence of the use of these technologies in the cases discussed in this study.

4. Knowledge traditions and definitions of teaching: summary and conclusion

Overall then, these six themes have emerged and enable us to describe and
differentiate between teacher education in the nations studied. At the core of our enquiry
has been an interest in how professional knowledge is defined. We have seen, through
our sociohistorical approach that definitions of professional knowledge are far from
fixed, they change periodically and sometimes quite quickly. But in all cases they reflect
the particular history of the country concerned and draw on a combination of cultural
traditions, research and sociopolitical relations.

In this sense our findings are similar to the recent investigation by Whitty and Furlong
(2017), which included just three of the same countries as the present study — Australia,
England and the US - but also considered France, Germany, Latvia and China. Furlong
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and Whitty (2017) suggest that there are three main knowledge traditions which can be
identified: academic, practical and integrated (ie those which combine the academic and
the practical). This typology can certainly apply to the twelve cases in our study as well (as
can be seen in the full volume: Tatto and Menter, forthcoming).

In this paper we have sought to examine how the institutional arrangements and the
political 'settlements' in each jurisdiction influence the ways in which teacher education
is structured and practiced. We can certainly detect the influence of globalisation but the
work shows how much such a blanket term obscures about the nuanced ways in which
particular systems develop. So while it is certainly true that all systems feature elements of
accountability and demonstrate the adoption of standards, the specific approaches taken
to these and other features of the respective systems do vary considerably. Furthermore,
it is important to stress that most of what we have reviewed in this paper has examined
systems as a whole, at what might be called the macro level. Drawing on our recent
Anglo-US comparative study (Tatto, Burn, Menter, Mutton and Thompson, 2018), it is
very important to point out that the reality of experience for beginning teachers, school
teachers and higher education based teacher educators may be shaped at least as much by
institutional factors — the meso level - and indeed by individual and personal factors - the
micro level.

As we look to the future, it will be crucial that we continue to engage in cross-
national and comparative study of teacher education. In this age of The GERM, it is more
important than ever that critical independent research is at the heart of our activity as
scholars in the field. The six themes identified in this particular investigation appear to be
timely criteria for evaluating contemporary practices and policies but they are very likely
to evolve over the years ahead and their relative significance may also change. While
the forces of globalisation are likely to continue to shape the development of teacher
education in most countries of the world, the need to identify how teacher education can
contribute to the betterment of humanity and the sustenance of peace and democracy in
national, regional and local contexts is likely to become increasingly challenging.
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Abstract

Teachers in multicultural contexts often have difficulty teaching their diverse students. Multicul-
tural education theorists have advanced frameworks for reforming classroom teaching; one of the
most widely used is Banks’s (2013) five dimensions of multicultural education. Research supports
the connection between these five dimensions and student learning, particularly integrating knowl-
edge from students’ cultural backgrounds into academic content, using pedagogy that is culturally
responsive to students, and addressing stereotypes about diverse groups. Research confirms that a
culturally inclusive curriculum, taught to high expectations and through trusting teacher-student
relationships, improves students’ academic achievement. This paper addresses how teachers can
learn to use these dimensions, using a planning framework that has been shown to improve curricu-
lum planning and teaching (Sleeter & Flores Carmona, 2017). After expanding on this framework
and its research foundations, this paper will illustrate a teacher learning to use it through a case study
of Angela, a second-year elementary teacher.

Keywords: multicultural contexts; cultural inclusion; curriculum planning.
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AHHOTAIMSA

Y4uTeNsA 4acTO MICIBITHIBAIOT CTIOKHOCTU IpU paboTe B My/IbTUKYIbTYPHBIX YCTIOBUAX. YUEHBIE,
paboraromue B 06/1aCTH My/IbTUKY/IbTYPHOIO 00pa30OBaHNA, UCCTIEAYIOT BO3MOXKHOCTH €TI0 YCOBEP-
nreHcTBoBaHusA. OfHMM 13 Hanbosiee PacpoOCTPAaHEHHbBIX TEOPETUYECKNX IIO/IOXKEHNIT B JAHHO
obacty sABAeTcA KoHenuuA bankca (Banks, 2013) o mATH M3MepeHUAX MyIbTUKYIBTYPHOTO 00-
pasoBaHuA. OMIMpPUYECKIe VICCTIeOBAHMA TTOATBEP)KAIOT Ha/IM4Me CBA3Y MeX/y Bbl/le/IeHHbIMU
IIATBIO U3MEPEHVAMH U 00yYeHMeM IIKOIbHUKOB, OCOOEHHO HMOYEPKIBAETCA BaXKHOCTb MHTET-
panuu B y4eOHBIIT IIpoLiecC KYIbTYPHOTO OIbITa IIKOJIbHIKOB ¥ MCIIONb30BAHNUA TaKVUX IIPUEMOB
IIperofiaBaHA, KOTOpble MOTYT OBITb aJalTHMPOBaHBI K HYXfaM obydarommxca. VlccmenoBaHus
MIOAITBEP>KAAIOT, YTO aKaJeMIIecKIe YCIIeXn 00ydaomXcA yIYYIIaloTcsA B XO/le pea3aliui Ky/b-
TYPHO-MHK/TIO3MIBHOTO y4eOHOTO II/IaHa, KOTOPBIIT COYeTaeT BBICOKME OXKMMIAHNA U TPOYHBIE JOBe-
pUTE/IbHbIC OTHOLIEHN)A O0YYAIOINXCA M yunuTend. [lJaHHasA CTaThsA IIOCBAILIEHA TOMY, KaK yIuTe/]
MOTYT MCIIO/Ib30BaTh KOHLIENIMIO IATH M3MEPEHUII IyTeM NPYMEHEeHUs PaMKV IIaHMPOBAHMA,
KOTOpas yKe JOKasala CBOI 00pasoBaTe/lbHYI0 3QQeKTMBHOCTD, 1 yyeOHOro Iana (Sleeter &
Flores Carmona, 2017). Kpome Toro, B crarbe 060CHOBaHHO JOPabaThIBAETCA CYLIECTBYIOMIAA PaM-
Ka, PacCCMaTPMBAETCA IIPOLIeCC IOBbIMICHNA KBaIN(UKaLUM YYUTeNeil Ha IpUMepe Keiica yInTesns
Hava/IbHbIX KITACCOB AHTeEIbI.

KiroueBble croBa: MyIbTUKY/IbTYPHBII KOHTEKCT; Ky/IbTypHasA VHKIIO3UA; IUTaHNPOBaHMe yuel-
HOTO IIpoliecca.
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Teachers in multicultural contexts often experience difficulty teaching their
diverse students. To grapple with an approach to addressing this problem, this paper
works with four of James Banks’s (2013) five dimensions of multicultural education:
1) Content integration — “the infusion of ethnic and cultural content into the subject area”
(p. 10); 2) Knowledge construction process — teaching students examine how knowledge is
constructed; 3) Equity pedagogy - teaching strategies that build on how a one’s students
learn best; 4) Prejudice reduction — helping students develop positive attitudes toward
diverse groups. (Banks’ fifth dimension, empowering school culture, is not used in this
paper because it does not relate directly to what teachers do in the classroom.)

After briefly explaining why it is important to attend to culture in classroom teaching,
this paper synthesizes research support for Banks’ dimensions, then connects them to
a planning framework developed and used by the author (Sleeter & Flores Carmona,
2017). This paper illustrates its use with a case study of a new teacher, and concludes with
implications for teacher education.

Why attend to culture in classroom teaching?

In the U.S., educators’ interest in culture, curriculum and pedagogy was prompted
when schools were desegregated during the late 1960s and 1970s, and it became apparent
that most White teachers had little knowledge of students from African American,
Mexican American, Puerto Rican, and American Indian families. Commonly teachers
tried to teach as though the students were like themselves, but with the belief that the
students’ academic ability and support from home was limited. Teachers had little
awareness of themselves as cultural beings, and regarded homes in minority communities
as “culturally deprived.” When students did not respond well, teachers regarded their
poor academic performance as evidence of their lack of culture and inability to learn.

In response, African American, Puerto Rican, and Mexican American researchers
began to offer a counter perspective: that the students were perfectly capable of learning
and came from culturally-rich contexts, but the teachers’ expectations, pedagogy, and
curriculum hindered their learning. Ladson-Billings (1995), for example, identified eight
highly successful teachers of African American students, spent time in the teachers’
classrooms gathering data about what they were doing, then collaborated with the
teachers to identify core features of their pedagogy. She found that the teachers (whether
African American or not) saw themselves as members of students’ communities and
linked teaching with students’ community-based knowledge. Their pedagogy shared
three dimensions: the teachers persistently supported students to reach high academic
expectations; they acted on cultural competence by reshaping curriculum, building on
knowledge students brought from home, and establishing relationships with students and
their families; and they cultivated students’ critical consciousness about power relations,
particularly racism.

Similarly, Irizarry and Raible (2011) studied ten teachers who were identified as
exemplary with Latino (Mexican American and Puerto Rican) students. Like Ladson-
Billings’ teachers, their primary source of learning was extended engagement with the
local Latino community, particularly by building relationships with the students and their
families. The teachers became familiar with local cultural knowledge and resources, which
they regularly brought into the classroom. They took seriously the impact of racism on
students’ lives, and viewed school as a useful place to learn more about it and what they
could do about it.

The standard curriculum marginalizes knowledge of racial and ethnic minority
groups. While experienced teachers generally use a wide variety of materials, new
teachers rely on textbooks (Grossman & Thompson, 2008). In the U.S., textbooks have
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been analyzed since schools were desegregated, using various methods to determine how
and how much diverse groups appear. An easy method of analysis is to count people in
pictures, people named for study, or main characters in stories, by race and sex (Grant
& Sleeter, 2009, pp. 128-134). A more complex method is to compare treatment of ideas,
events, or people in textbooks with those in ethnic studies literature.

Compared with other racial/ethnic groups White people continue to receive the most
attention in textbooks, appearing in the widest variety of roles and dominating story lines
and lists of accomplishments in textbooks. Whites are also by far the main authors and
illustrators of children’s reading series (Buescher, Lightner, & Kelly,2016). While treatment
of racial minority groups has improved over time, White perspectives still predominate.
African Americans appear in a limited range of roles, and appear episodically rather
than within a larger narrative of African American experiences (Alridge, 2006; Brown &
Brown, 2010; Pelligrino, Mann & Russell, 2013). Only a very small proportion of social
studies texts’ sentences deal with Latinos (Noboa, 2005), even though Latino students are
now about one-fourth of the U.S. student population. Literature texts include a limited
range of Latino authors and still draw on stereotypes (Rojas, 2010). American Indians
continue to be greatly underrepresented, oversimplified and located in the past (Sanchez,
2007; Stanton, 2014). Asian Americans and Arab Americans make only limited and often
stereotyped appearances (Romanowski, 2000).

The problem with conventional pedagogy is that it places teachers in a position of
delivering information to students didactically rather than interactively, and it places
students in a passive role of consuming information teachers deliver. In this kind of
pedagogical relationship, teachers do not become very familiar with what their students
know and how they approach learning. This approach to pedagogy is particularly limiting
when teachers believe their students do not know much and have limited academic
learning capability. In the U.S., teachers commonly see students who are White and Asian
as more teachable than students who are Black and Latino, and students of middle- or
upper-class backgrounds as more teachable than those from lower-class backgrounds.
Teachers justify their expectations on the basis of student behavior (Minor, 2014), family
background, and community context, particularly teachers’ beliefs about the extent to
which parents value education (Gay, 2010; Hauser-Cram, Sirin, & Stipek, 2003; Lynn,
Bacon, Totton, Bridges, & Jennings, 2010; Ready & Wright, 2011; Warren, 2002).

These kinds of curriculum and pedagogical patterns impact on culturally diverse
students negatively. Several studies have found that many African American and Latino
students, particularly as they get older, disengage from a curriculum in which people like
themselves are marginalized or invisible. Students learn to distrust school when what it
teaches clashes with what they learn at home and in their communities (Epstein, 2009).
Many simply experience school as boring or alienating (Harris & Reynolds, 2014; Ochoa,
2007; Wiggan, 2007), or tire of mainly studying White people (Ford & Harris, 2000). But
teachers commonly attribute students” engagement and achievement in the classroom
to their home backgrounds and lives outside school rather than what happens in the
classroom.

Impact of culturally responsive curriculum and pedagogy

Research finds a positive impact on students when teachers work with Banks’
dimensions of multicultural education. Content that integrates knowledge from students’
cultural backgrounds engages them academically, enables them to bring into the
classroom and use what they know, and fosters students’ sense of personal empowerment
(e.g., Copenhaver, 2001; Halagao, 2010). A curriculum that builds on students’ cultural
and community-based knowledge and frames of reference, and that situates academic
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concepts at least partially within the intellectual knowledge produced by racial and ethnic
communities of which students are members, makes a positive impact on students,
particularly when teachers’ academic expectations are high (Sleeter, 2011). In addition,
research finds curriculum that speaks to students’ questions and stereotypes about diverse
groups, including groups that may be scapegoated (such as Muslims or refugees), or that
analyzes how discrimination works and how people can address it, can reduce prejudice
toward people who are different from oneself (Klepper, 2014; Turner & Brown, 2008).

For example, the San Francisco Unified School District Board of Education authorized
a ninth grade social studies course that was created from perspectives of racial minority
scholarship. The course was piloted in five high schools that have very diverse student
populations. Using regression discontinuity design, Dee and Penner (2017) evaluated the
impact of the course on 5 cohorts of ninth grade students in 3 of the pilot high schools,
using data on student Grade Point Average (GPA), attendance, and credits earned toward
graduation. After controlling for several variables (such as students’ entering grade point
average and measures of teacher effectiveness), their “results indicate that assignment to
this course increased ninth-grade student attendance by 21 percentage points, GPA by 1.4
grade points, and credits earned by 23” (p. 18). In other words, the students responded
very well; participation in the course increased their overall academic achievement and
school attendance.

Equity pedagogy refers to the use of teaching processes that capitalize on how one’s
own students learn and enable them to achieve at high levels. Gutierrez and Rogoft (2003)
explain that everyone learns repertoires of strategies for participating in learning activities,
but since people grow up and live in different cultural contexts, children do not come into
school having learned to use identical strategies. Teachers can learn to observe and talk
with their students about their learning, but should not simply assume that they learn a
certain way because of who they are. Hattie (2009), based on a meta-analysis of studies
of teaching and learning, found that students generally achieve best in “person-centered”
classrooms in which there is considerable ongoing engagement and interaction.

An example of research linking this sociocultural approach to equity pedagogy with
student achievement is research on the Five Standards for Effective Pedagogy. The Five
Standards include: 1) facilitating learning through conversations with students about
their work, 2) developing language and literacy across the curriculum, 3) connecting new
information with what students already know from home and community contexts, 4)
promoting complex thinking, and 5) teaching through dialog. Studies have found found
improved student achievement when teachers of culturally diverse students use these
standards (Hilberg, Tharp & DeGeest, 2000; Doherty, et al., 2003).

Challenges of moving beyond superficial add-ons

Numerous examples and resources illustrate curriculum and pedagogy that respond
to students culturally in various subject areas, even science (e.g., Atwater, 2010; Smith &
Cardenas, 2012) and math (e.g., Gutstein & Peterson, 2013; Leonard, et al., 2010). But
teachers do not automatically figure out how to create and teach in a culturally responsive
way. Commonly, teachers’ attempts to do so are what James Banks (1999) refers to as add-
ons: contributions of ethnic content largely limited to holidays and heroes, and additions
of concepts and themes to otherwise traditional lessons, units, and courses of study. Many
do not link this work with holding high academic expectations for students.

Chan (2007) offers an example in her analysis of a diverse middle school’s attempts
to incorporate ethnic diversity. The teacher of a “family studies lesson” asked a diverse
group of students what they eat at home in order to link familiar foods with cooking
terms. Several students readily shared that they eat pizza, French fries, and spaghetti.
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But others refused to participate, probably fearing subjecting their home foods to peer
ridicule. In this example, the teacher assumed students would share their home menus,
which some students were reluctant to do because they feared being teased. In addition,
while many teachers begin working with culture by connecting it with foods, doing this
does not improve the teaching of core academic knowledge.

The problem with add-ons such as these is that they maintain dominant (White)
ways of seeing, teaching, and understanding, while giving the illusion of inclusivity. Such
a lesson has no connection with academics, and even if the teacher talks with students
about something that relates to them culturally, doing so does not necessarily improve
their pedagogy or raise their academic expectations.

For a long time, as the author worked with teacher candidates and teachers, she
saw many create lessons like the one above, and too few moving beyond superficial
approaches to working with diversity in their teaching. Then, while helping university
faculty members learn to incorporate ethnic and women’s studies content into their
course syllabi, She realized She had been using too broad of a brushstroke with teacher
candidates and novice teachers. Unlike the process that was being used with university
faculty members, she had not been asking teachers to begin with a manageable core
concept, and a focused research and planning process connected with that concept.

Framework for planning curriculum and pedagogy

While teaching a graduate course for certified teachers, a framework was developed
that resulted in much improved curriculum planning and teaching (Sleeter & Flores
Carmona, 2017). The framework is illustrated in Figure 1. Although this is described in
linear fashion, working with it is interactive in that realizations in one element of the
framework often have implications for other elements.

/ Transformative
Intellectual
\uiknowledge
* Teacher Beliefs, ] g Classroom
Ideology ' Resources
il J \ /\“

oY i\ Students and '
your Classroom | Community )
—— . Knowledge
\- Academic /
Challenge f

Fig 1. Framework for Multicultural Curriculum Design

Teachers begin by identifying central “enduring understandings” they plan to
teach, using the concept of “backward design” (Wiggins & McTighe 2005). Wiggins
and McTighe (2005) defined enduring understandings as “the big ideas that have lasting
value beyond the classroom;” they are “central to a discipline and are transferable
to new situations” (p. 342). Backward design refers to a planning process that begins
with identification of enduring understandings and what it looks like when students
demonstrate their understanding. After doing this, the teacher sets out to figures out
what kinds of curriculum and experiences will enable student to acquire each enduring
understanding and demonstrate their new knowledge.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopyeckoro coobiectsa CC-BY 47



Education and Self Development. Volume 13, Ne 1, 2018

This is a very useful beginning because it forces teachers to analyze their curriculum -
their standards, their textbooks, their scope and sequence - to figure out exactly what they
intend students to gain from instruction. Backward design moves teachers from thinking
about what content to cover, to considering student learning. (For many teachers,
especially beginners, making this shift in thinking takes time and work). In the process
of curriculum analysis, teachers usually discover flexibility they did not know they had.

With an eye on student learning rather than content coverage, we can now ask what
content and experiences will best engage their students in learning. To do this, teachers
are workedthrough each of the elements depicted in Figure 1.

Classroom-based, democratized assessment — which does not necessarily mean
testing, although tests might be part of the process — gives both teachers and students
feedback on learning, and allows students to show what they know and can do. Wiggins
and McTighe ask teachers to visualize what it “looks like” when students have learned
a concept. Creating a rubric is a useful way of clarifying what a teacher is looking for,
what differentiates degrees of quality learning, how to communicate expectations to
students, and how to guide performances that “need more work.” Assessment is culturally
responsive when it uses tasks, test items and/or evaluation criteria that relate to the
experiences, point of view, and language of the students whose learning is being assessed
(Hood 1998).

Transformative intellectual knowledge refers to the “concepts, paradigms and
themes” that emerged through burgeoning critical traditions of scholarship in ethnic
studies, women’s studies (Banks 1993, p. 9), disability studies, and Queer studies. Teachers
investigate transformative intellectual knowledge that relates directly to the central
concept of the lesson(s) they are planning. They are asked to read intellectual knowledge
produced by one historically marginalized group in relationship to that concept; they
usually need guidance identifying what to read. They complete a short paper that not
only outlines content they can include in the lesson(s), but also examines the perspective
in the literature about the core concept itself. For example, a kindergarten teacher who
began designing a series of reading lessons around the concept of grandparents reframed
the concept as “elders” after reading Mexican American literature about the family. In
class, she explained that Mexican American and African American perspectives about
the family had prompted her to wonder why racial minority communities seem to value
the wisdom of older people while white communities tend to devalue what older people
know, a differential valuation reflected in the terms “elder” versus “elderly.”

Teachers investigate knowledge their students bring to school from home and
community, then organize their lessons in such a way that students will be able to activate
and use that knowledge. Teachers can learn more about what their students know through
a variety of processes. When teaching preservice teachers, the author asks them to work
in community organizations over the semester and complete various guided activities
for learning more about the context of students’ lives. Full-time teachers who may lack
the time for community-based learning can interview a small number of their students,
asking what they already know, or believe they know, about the main idea the teacher
plans to teach, and how they might learn about this idea best. Usually such interviews
reveal a combination of inaccurate assumptions, questions students would like to explore,
and prior knowledge the teacher can build on.

Academic challenge refers to the extent to which the lesson or unit challenges students
intellectually. Given the pervasive under-teaching of African American, Latino, and
American Indian students as well as students from low-income communities, Teachers
are engaged in interrogating their own expectations of their students. Bloom’s Taxonomy
is used as a tool to analyze curriculum in schools where they work. Lessons they develop
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are expected to build in enabling strategies such as modeling and scaffolding, aiming as
though preparing their students for university.

Throughout, teachers are challenged to examine their beliefs about several related
dimensions of teaching: their curriculum, their students, their favorite or most familiar
teaching strategies, and so forth. Since teachers bring into the classroom beliefs they have
developed throughout their lives, particularly during the time they have spent as students
in classrooms, it is important to engage them in articulating and reflecting on their beliefs
in relationship to students they are teaching. For example, many teachers are accustomed
to working by themselves in class, and assume that working alone is the best way to learn.
Their students, however, may not share that assumption. To find out how students see
things, teachers can ask students about their preferences, beliefs, or experiences. The
point is not for teachers to simply discard their beliefs, but rather to make them visible
and to consider beliefs that might need to be broadened or made more flexible.

Case study of a novice teacher

Elsewhere, I report in some detail a case study of Ann, a second-year teacher in my
Multicultural Curriculum Design course (Sleeter, 2009). Here, I share a shortened version
to illustrate a teacher learning to improve her teaching. Ann taught fifth grade in a school
that served a low-income community; the student population was highly racially and
ethnically diverse.

On the first day of my course, I asked teachers to write their definition of curriculum.
Ann wrote, “Curriculum is what the teacher is required to teach to the students.» About
3 weeks later, I had them write about the extent to which their curriculum is determined
by authorities such as the state and about any concerns that they might have about what
they are expected to teach. Ann wrote,

I have concerns with teaching the history textbook content. As a public school
teacher, though, you really can’t go outside of your prescribed literature and academic
standards. So, I believe at this moment that it is my job as a teacher to try and guide
the students to question and look at the text differently than what they read in the
chapter. . .. So, the dilemma is how to tactfully incorporate other multicultural views
in a school-adopted textbook and be able to cover all the standards the state and
government expects of you at the same time.

Ann’s response is common to how teacher candidates and novice teachers view
curriculum, particularly in a high-stakes testing environment. As Ann’s written response
demonstrated, she viewed the textbook as the curriculum.

Early in the semester, I guided teachers in analyzing epistemological assumptions
in various curriculum documents, such as curriculum standards and school reform
proposals; I also had them analyze one of the textbooks from their classrooms, using the
Grant and Sleeter (2009) textbook analysis instrument. Ann elected to analyze her social
studies textbook. As she explained later, this analysis caused her to realize that,

History is told overwhelmingly in the white European male perspective. . .. The
history text teaches the story of American history as “We the People» as a succession.
All the chapters . . . are never rethought after colonization. . . . The broader ideology
that is being supported in the text is that it is natural for Europeans to succeed prior
races without accepting or studying their culture.

At about the same time, drawing on Wiggins & McTighe’s work, I had the teachers
identify a concept they could teach. Ann identified the Thirteen Colonies as a unit in
U.S. history that she would be teaching in a couple of months, although that is too broad
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to be an enduring understanding. Having become aware that her textbook virtually
ignored American Indians and the impact of colonization on them, she decided to
pursue colonization from American Indian perspectives. As she tried to narrow down
an enduring understanding, initially she asked: What are American Indian perspectives
on colonization? I advised that she continue to narrow her question down to a specific
period, place, and tribe or nation.

When it came time to select transformative intellectual knowledge to read, Ann
knew she needed to learn more about American Indian perspectives about U.S. history in
general and colonization in particular, but she had no idea what to read and sought my
advice. I suggested that she start with Rethinking Columbus (Bigelow & Peterson, 1998).
She did, then elected to read Lies My Teacher Told Me (Loewen, 1995), All our Relations
(LaDuke,1999) and Struggle for the Land (Churchill, 2002). As she read, she gradually
narrowed her focus to the Haudenosaunee (Iroquois), Wampanoag, and Pequot in
Massachusetts during the late 17th century. She came to see that books by American Indian
scholars present an opposing perspective from that in the school's history text, which for a
time left her feeling a bit panicked about how to tackle her enduring understanding, given
that she was planning a sequence of just three lessons.

To obtain student perspectives, she interviewed a few of her students, asking what
they knew about American Indians and the history of colonization. She was surprised
to discover that her students thought there are no American Indians left, and that they
“knew very little about the colonization period of the United States. Looking at my student
perspectives paper, the pieces of information that they did know were mostly filled
[with] myth and false facts.» Along with her textbook analysis, the student interviews
helped Ann to see that history, told from a perspective that excludes American Indians,
implicitly taught that American Indians no longer exist. With this realization, Ann began
to question her earlier assumption that a teacher's job is simply to teach what the state
demands.

A pedagogical problem Ann was grappling with was how to involve her students in
active learning without losing control of the class. In a written reflection, she wrote about
her experiences using small-group activities:

The students did not respond to my group activities as well as when practiced
in my student teaching. When given manipulatives in math, they were thrown
sometimes. In language arts we worked in writing workshop groups, and more times
than not there were disagreements and fights. The science experiments resulted in
many referrals and suspensions.

Her mentor teacher told her she was trying to give the students too much freedom,
“that this kind of population needs seatwork and a definite routine every day. ... As a
result, I backed oft on these activities and have a whole class teaching method instead
of learning centers.” But she realized that she gave up too easily, and was bothered by a
pedagogy that silences culturally diverse students:

My theory on this is that students tend to talk out and voice expressions when
interested in a certain subject matter. . . . I feel that some cultures need to be heard,
literally, more than others. . . .Is this the type of teaching that I've adopted from my
mentor, just silencing students that probably need to speak out? My dilemma here
is how to have a classroom where students speak out, learn in different ways and in
group settings, without having troublesome discipline problems.

Ann resolved her dilemma about how to frame an enduring understanding by using
a teacher's suggestion to organize the lessons around a trial that juxtaposed how the
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Wampanoag nation and the colonists used natural resources. The trial not only made use
of opposing perspectives, it also offered a structure for active learning.

Once she figured out these things, Ann realized that she needed to learn a good
deal more. She decided to base the trial on the Haudenosaunee Great Law of Peace and
Good Mind (the Haudenosaunee were the League of the Iroquois Indian tribes). But
it was not enough to know that the Handenosaunee had a well-developed democratic
governmental and legal system; she also had to know something about its context and use.
When the course was over, she commented on the amount of time it took her to research
background material:

Just when I was planning this lesson, I went and spent another few hours finding
those words and finding all the Native American names. . . . I spent time on Native
American websites. And researching this is something I'm kind of interested in. I
mean, I've looked up some different Native American beliefs and traditions just for
my own personal knowledge.

I visited Ann’s classroom while she was teaching the second and third lessons, and
there saw her struggle with classroom control. The second lesson began with a highly
unstructured activity in which Ann lost control of the class. She followed that activity
with a highly controlled recitation session (her default teaching strategy, I realized
- the one she brought with her based on years of having experienced it when she was
a student). When she used that strategy, however, her concentration was clearly on
managing behavior rather than on learning. The students seemed bored; the more bored
they became, the more their behavior deteriorated, and the more “dumbed down” Ann’s
questions to them became.

But next day, the third lesson involved students role-playing the trial, and writing
about what they believed would be the most fair resolution and why. Ann had planned a
highly engaging, active, and interactive lesson. Gone was the poor behavior. When Ann
and I debriefed, she did not immediately connect students’ behavior with the extent to
which she was challenging them academically as well as involving them in a carefully
planned activity; through discussion, she gradually made that connection.

Implications for teacher education

This essay suggests four implications for teacher preparation. First, it is very important
to guide teachers in learning about themselves as cultural beings, and considering how
their beliefs and prior experiences might shape their interactions with students who are
culturally different from themselves. There are many ways this kind of learning can be
approached.

A starting point I have used often is to ask teachers whether the numeral “8” has
any cultural connotations. Usually they say it does not. Then I ask them to write down:
1) What time they would arrive for a job interview scheduled for 8:00 in the morning,
2) What time they would arrive for a party that starts at 8:00 in the evening, 3) What they
think about people who arrive to events early, and 4) What they think about people who
arrive late. Teachers’ responses always prompt an interesting discussion because, contrary
to their initial perception that numerals have no cultural connotations, all of them made
decisions about how to respond to the number “8” based on what they believed was
appropriate. Further, within every group of teachers I have worked with, interpretations
of the appropriate arrival times varies, and their judgments about people who they saw
as coming late or early were negative. This activity leads into a deeper analysis of self as a
cultural being, and teacher as a cultural being in the classroom.
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A second implication is helping teachers develop strategies to learn about and
learn from the cultural context their students come from. Forming caring pedagogical
relationships with students who are culturally different from oneself is one such strategy.
Within the context of such relationships, teachers can learn to talk with and co-construct
some of what happens in the classroom with their students. In the following example, a
high school Maori student in New Zealand explains the value of teachers learning to do
this:

And they can learn off us too, they need to find out what we know so they don’t
waste time teaching us things that we already have learned. I don’t like that. They
should try asking their students what they know and what they want to know and
how do they like their learning to be. (Bishop, Ladwig, & Berryman, 2014, p. 195)

Teachers can learn additional strategies for exploring the backgrounds, experiences,
and cultural context students bring into the classroom (strategies such as visiting
neighborhoods students live in to identify cultural referents or interaction patterns
people use). However, developing pedagogical relationships with students who differ
from themselves is probably the most direct place to start.

Third, in order to select and integrate ethnic content into their curriculum, teachers
need to learn that content themselves. With only a little bit of familiarity with the
intellectual knowledge of cultural groups different from their own, teachers rarely get past
superficial add-ons. With focused guidance on reading for depth related to a concept they
can teach, as illustrated in the case study of Ann, teachers can learn to plan and teach a
culturally responsive curriculum well. But I strongly recommend that teacher preparation
programs require teacher candidates to complete at least one course in which they focus
on the history or literature of a subordinate racial or ethnic group.

Last, teacher education should help teachers to see the relationship between offering
students a curriculum and pedagogy that capitalizes on their life experiences and interests,
and students’ ability to excel intellectually. Deficit perspectives about minoritized students
and students from low-income communities are so embedded that often teachers do not
see this relationship. Ann, for example, did not make the connection between students’
behavior and academic engagement, and how she was teaching, until I pushed her to
consider that connection after observing her in the classroom.

In conclusion, while teachers in multicultural contexts often struggle to teach
their diverse students, and usually bring unhelpful stereotypes and assumptions about
pedagogy and about their students, teachers can learn to teach students well. Working
teachers through the framework presented in this article is one way that has been found
useful.
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AHHOTANMA
AKTya/IbHOCTD MCCTIeOBaHNA HaHHOI IPo6IeMbl 00YC/IOBIeHa IIPO6IeMOIl COLManusalyn fAeTeit

C OrpaHMYE€HHBIMU BO3MOXHOCTAMMI 300POBbA. Ycnenrnas cogmanmsangmAa N agarnTtaunAa K HOBbIM
YCIIOBUAM ONPENENAETCA C(l)OpMMpOBaBHIMMCH OTHOIIEHNEM K J)KMU3HEHHO 3HAYMMbIM CUTyallIAM
BSaI/IMOHGf/‘[CTBI/Iﬂ. Ilonnmanne Ipn4nH CUTyalumn, nUx peqmexcm{ CHOCO6CTBYIOT ycneurHomy

IIPOTHO3MPOBAHMIO.
HaHHaﬂ CTaTbsl HaIIpaBJIEHA Ha BbIABJIEHNE CHeIII/I(l)I/IKI/I OTHOLICHUA HCTCIZ C OrpaHMY€HHbIMUI
BO3MOXXHOCTAMM 30POBbA K 3HAYMMbIM CUTYallAM B VIX )KM3HU U TIOHVMMaHNA X IIPUYNH.
BeHyH_U/IM METOJOM B UCC/I€IOBAHUM HaHHOIZ HpO6)’IeMbI ABNJICA METOJ] aHKETUPOBAHMA I KOHTEHT-
aHa/am3sa OTBETOB HCTCI“/I. Bruto OIIPOIIEHO 78 HeTeﬁ C Pa3/IMIHbIMM HapyHIEHMAMN (HapymeHm{
3peHNA, ClIyXa, OIIOPHO-ABUTIAaTEIbHOI'O allllapaTa 1 pe'm).

B pe3ynbTaTe UCCIEN0BaHNA BbIABIEHO, YTO AETN C OTPAaHNYE€HHBIMI BO3SMOXXHOCTAMU 3J0POBbA
4aCTO OTHOCAT IIpMYMHbI BO3HMKHOBEHNS TPaBMUPYIOIINX chyauMﬂ K OODHMM U TEM Xe

KaTeropmsM, HO €CTb 1 CHCLU/I(i)M‘{eCKI/Ie onucanus. [TokasaHo, 4To 0COOEHHOCTH HapyHieHnms:d, Kak
IIpaBuiIo, O6yC}'IOB}II/IBaIOT OTHOLIECHNE HCTCIZ K CUTyallisAM JXU3HEAEATE/IPHOCTU.

KnroueBbie cnoBa: CUTyanumn BSaI/IMO)IeIZCTBI/[H, AHTUONIIAONA, afanTanna, HapylueHue Ciryxa,

HapylmieHne 3peHys, HapyleHnA OIOPHO-ABUTATE/IbHOTO aIlllapaTa, TAXE/IbI€ HapyIIEHNs pedn.
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Abstract

The successful socialization and adaptation to new conditions socialization of children with
disabilities is conditioned by the attitudes they form to key situations of interaction. Understanding
and reflecting on the causes of these situation, contributes to successful forecasting. This article
is aimed at identifying the specifics of the relationship of children with disabilities to significant

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopyeckoro coobiectsa CC-BY 55



Education and Self Development. Volume 13, Ne 1, 2018

situations in their lives and to understanding their causes. The research is based on interviews and
content analysis of the responses of 78 children with disorders (visual, hearing, musculoskeletal
and speech disorders). The study revealed that the causes of traumatic situations in children with
disabilities can be partly categorized and that the specificity of the violation determines the attitude
to different situations of children's activity.

Keywords: the situation, anticipation, adaptation, impaired hearing, impaired vision, disorders of
the musculoskeletal system, severe speech disorders.

BBenenmne

1.1. AKTyanbHOCTb

PasBuTre mpOTHO3MPOBAHMA y [ieTell MJIAJIIIEro IMIKOJbHOTO BO3PACTa 3aHMMAET
ocoboe Mecro. Brarogapst aHTHIMIIALMY B YCIOBUIX HOPMATMBHOTO PAa3BUTIS MIAf-
IINIT IIKO/IBHUK KOHTPOJIVIPYET CBOIO A€SITE/IBHOCTD, €0 IICUXIYeCKIIe IIPOLIeCChl Kadec-
TBEHHO MEHSIOTCSI, OOIIeHMe 06/IeryaeTcsi, TaK KaK COMPOBOXK/IAETCS TPOTHO3UPOBAHN-
eM IoBefieHNs U ffeiicTBuMil okpyxatomux (Regush, 2003; Sergienko, 2006).

Coupmanmsaiys ferell ¢ OrpaHMYEHHBIMU BO3MOXKHOCTSMU 3IOpPOBbsI 3aTpyLHe-
Ha, [IOCKOJIbKY y HMX HApYIIEHbI CBA3M C OKPY)XAIOL[UM COL[MA/JIbHBIM 1 IIPEIMETHBIM
mupom. OTCIOfia CTEPEOTUITHOCTD U GEFHOCTD UX B3aMMOMIEIICTBUS CO CBEPCTHUKAMU 1
B3POCIBIMIL, CBSI3aHHBIE C HEYMEHVEM IIPOTHO3VPOBATH PE3Y/IbTATHI AESITe/IbHOCTH 1 I10-
BeJIeHIIsT, ¥ 9TO OTPAXKAETCs Ha BeX cepax XKI3HeNEes I Te/IbHOCTH JIETEN.

B cBA3YU ¢ 9TMM OYeBMHA HEOOXOMMMOCTD 11€/IOCTHOI OLIEHKY COIMaIU3alliN IeTel
C OrpaHMYEeHHBIMY BO3MOXXHOCTSIMU 3[I0POBbsI, B YaCTHOCTH, BBIfIe/ICHNSI 3HAYMMBIX /151
COIMaMM3aLMM MIAAIIETO IIKOIbHMKA cep xusHemesTenbHOCTH. K HIM MOXXHO OTHeC-
i1 B3anmoperictue gerert ¢ OB3 co cBepcTHMKAMY, YINTE/SIMI U APYTUMI B3POCTIBIMIA,
OTHOIIIEHNE K YYEHNIO, B3aMOOTHOIIIEHVsI B CeMbe, OOIjeHNe B MHTePHeT-POCTPAHC-
TB€, a TAaK)Ke OTHOLIEeHNE K O0Ie3HM.

1.2. O630p nmuTepaTypbl

[Tporecchl TPeRBOCXMIEHMsT PasBUTUS COOBITUII MMEIOT 0CO00€ 3HadeHue Npu
COLMA/IbHO-TICUXOJIOTMYECKOIl afjanTalyuy KaK JieTell ¢ HOPMaTVBHBIMM [TOKa3aTe/IsIMuI
PasBUTHSL, TaK U JieTell C OTpaHMYEHHBIMU BO3MOXKHOCTSIMM 3[J0pOBbsi. [I/is1 fieTeit ¢ or-
paHNYEeHHBIMU BO3MOXXHOCTSIMU 3[I0POBBS BECbMa 3HAYNMMO TaK)Xe B IIOJIHOM 00'beMe 1
MaKCHUMaTbHO 00beKTUBHO NPEABOCXUIIATD, IPOTHO3MPOBATh PasBUTIE CBOETO 3ab0rte-
BaHIsI, IOHMMATh HEOOXOMMOCTD HaXOXK/IeHNS B CIIELVaNN3MPOBAHHBIX VIPEKAECHNUAX
(Denisova, Lehanova, & Golicina, 2012). Ho HemanoBakeH 11 paKT conmanbHO-IICUXOIIO-
rideckoit aganrannu gereit ¢ OB3 B 1jesiom, 4To 3aTparnBaer Bce cephl )KU3HEesITeNb-
HocTH (y4eba, oblLeHye O CBepCTHUKAMY U B3POC/IBIMIL, IPY>KOa U T.1L.).

B pesynbrare wiyHM4eckmx uccnegoBaHmii antuummanuy (Mendelevich, 1996;
Nichiporenko, 2006) 651710 BBISBIEHO, YTO CYLIECTBYET 3HAYMMAs CBSI3b CTPYKTYPbI IICH-
XMYIECKOTO PasBUTHMS M AHTULIMIIALMOHHOI KOMIIETEHTHOCTI.

B nccnemoBanmsx A. V1. AXMeT3s1HOBOII II0Ka3aHO, YTO aHTUIMIIALs (IIPOTHO3MPO-
BaHI€e) MJIAJIINX IIKOJIbHNKOB O0ecIednBaeT KOHTPOIMPOBaHME YIeOHOI JeATebHOC-
TY, JeTepMUHIPYeT KaueCTBeHHbIe MI3MEHEHM s B IICUXMYECKIX IIPOLeccax, CBA3aHHbIX C
¢byHKIMeT cO3HAHMA, a IPOLecC KOMMYHMKALMY COIIPOBOXKAAETCS IPOTHO3MPOBaHMEM
COOCTBEHHOTO ITOBefieHNA U feticTBIil oKpysKaromux (Akhmetzyanova, 2015; 2016). Ho
IpY OTK/IOHSIONIEMCS PasBUTUM aHTUIVUIMALMOHHbIE CIIOCOOHOCTH MPUOOPETAIOT CIle-
UKy, XapaKTepHYIO A/ TOI WK MHOI rpymisl Hapyuternit (Minullina, 2014).

VI3BecTHO, 4TO B IIpolLiecce Y4eOHOI JeATeIbHOCTI IPOMCXOANT PACLIMpPEHNe, @ TaK-
XKe CUCTeMaTu3alysA ITOJIyYeHHBIX U MMEIOIIMXCA 3HAHMI, IOABIIAIOTCA TaKue HOBOOO-
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pasoBaHIsl, KaK BHYTPEHHUIT [UIaH [eiicTBIIT 1 pedieKcust. Bce 9TO sIBIIsIeTCST OCHOBOIT
I71s1 pasBuTus nporHosuposanus (Masalovich & Fotekova, 2011). ITpu aT0M BBISIBIIEHO,
YTO JIOBOJIBLHO YaCTO CIOXKHOCTV B OOYdYeHMN BBI3BaHbBI Cab0il cOPMUPOBAHHOCTDIO
PEry/IATOPHO-KOTHUTUBHON CTPYKTYPBI IeATe/IbHOCTY, YTO IPOABJAeTcA B GopMe UH-
TeJUIeKTyalbHOI ACCHBHOCTH, B TPYSHOCTAX IIPY OPTaHM3ALMNM IIKOIbHMKAMI MbICTIN-
TeJIbHBIX I MHeMUYecKux gerictBuii (Baranova, 2006).

To ecTb, ¢ OHOI CTOPOHBI, yuebHas HeATeTbHOCTD AeTepPMIHIPYET HOBOOOpa3oBa-
HIsI, SIBJISIIOLINECS] OCHOBOJ QHTUIMIIALIVN, @ C JPYTOil — CHOCOOHOCTD K IIPOTHO3MPO-
BaHIIO OIIOCPEAYeT YCIIELUIHOCTh B y4eOHOM IIpoliecce. B cBsasm ¢ aTum BcTaet Bompoc
(dbopMupoBaHMA CaMOPETY/LLMY U I03HABATeIbHOTO MHTEpeca B yueOHOII e TebHOC-
TV MJIAJIIET0 IMIKOJbHUKA, YTO SAB/IAETCA BXXHBIM B CTPYKType 061el ctoco6HOCTH K
obyuenuro (Sipachev, 2006).

Ha ceropusmumit feHb OCHOBHAsI IIPO6/IeMa COLMAIBHOTO PAasBUTHS ¥ alallTaL[UI
JeTell C OrpaHMYEHHBIMIU BO3MOXKHOCTSIMY 3[JOPOBbS CBA3aHA C MIX HM3KOI COLMAIbHOI
MOOVIBHOCTBIO0, 6€THOCTBIO U CTEPEOTUITHOCTBIO COIMATbHOTO B3aNMOEIICTBIA C OKPY-
JKAIOIVIMM (CBEPCTHYIKY, B3POC/IbIE), IPOAB/IACTCA B MCKAXKEHUY CBA3M C COLMAIbHBIM
u npepMetHbIM MypoM (Masalovich & Fotekova, 2011). OTcyTcTBie HaBbIKA aA€KBATHO
IPOTHO3MPOBATh PE3Y/IbTAThl CBOEI AESATEIbHOCTU U MOBEfieHNsI 00YCIOBINBAET Hepa-
IIMIOHAIBHBIN BBIOOP CIIOCOOOB JOCTYKEHVS HAMEUEHHDIX IeJIell, YTO MOXKET CTaThb IpH-
YIHOI ITOBENEHN, HAPYIIAIOLIero COIaabHble HOPMBI.

Apanranus fereil ¢ OTpaHMYEHHBIMM BO3MOXXHOCTSIMU 3[JOPOBbsI UTPAET 0COOYIO
poib B UX conmamusaru. IIpoliecc afanTanmuy BOSMOXKeH P CIIOCOOHOCTH IeTeil MaK-
CUMaJIbHO IOJTHO ¥ 00BEKTUBHO IIPEBOCXMUIIATD X0 COOBITHA, CBOE TTOBEJICHIE, TT0BE-
IeHMe OPYyrux 1 T.Ji. B paMKax mccienoBaHusA aHTUIMIIALVOHHON CIIOCOOHOCTH JieTeil ¢
OTpaHNYeHHBIMJ BO3MOKHOCTSIMMU 310POBbsI BCTAJI BOIIPOC O TOM, KaK1e CUTYallMM KI3-
HeJleATe/IbHOCTY 3HAYMMBbI J/I1 HUX. Dby BbIfleieHbl CUTyalluu, CBA3aHHbIE C B3aIMO-
HelicTBUEM C OIVDKAIINM OKpYyXeHMeM (6pat, cecTpa, POAUTEINN), a TAKKe HEKOTOpbIe
TPaBMUPYIOLYE CUTyalM — KOH(GIMKTBI, HaXOXKeHVe B 60/IbHILIe, HAKa3aHUA POLUTe-
JIIMY, TPYJHOCTH BBIIIOJTHEHN S JOMAITHNX 3a/laHNUIL.

Memoowvt uccnedosanus

— IIe€JIb MCCIIENOBAHNA — BBIABUTD cneumbm(y OTHOLIEHMA K 3HAYVIMBIM CUTYaLIVIAM
JKUSHEOEATCIbHOCTU ,[[CTCf/I C OTpaHMYE€HHDBIMI BO3MOKHOCTAMM 300OPOBbA;

— MeTOJIbl MCCTIefIOBAHMA: AaHKEThI C 3apaHee Pa3pabOTaHHBIMU IPYIIIION 3KCIIePTOB
BOIIPOCaMM, KOTOPBIE MOAPasyMeBAIOT KaK KOHKPETHbIE OTBETHI TUIIA «[Ja», «HET» U T.JL.,
TaK ¥ Pa3BEPHYTbIE OTBETHI C VX OIIMICAHVEM U | wnn 06'b$ICHeHI/I€M; KOHTCHT-aHa/IN3
IIOJTy9Y€HHDBIX OTBETOB; 3HAYNMMbIE CUTYalII XU3HENEATE/IbHOCTI (30171 OIIpENENIEHDI B
pesynbTaTe IpefBapUTENbHO IIPOBENEHHOrO ONPOCa JIETEN;

— 9KCIlepMMeHTa/NbHaA 6a3a MCCIeNOBAHNA — JIeTH C JieDUIMTapHBIM Pa3BUTHEM
(napymrenns spenns - 10 mereit, cmyxa — 19 fieTeil, OMOPHO-BUTaTeIbHOTO aIlIlapaTa —
20 perett u peun — 29 fiereii).

Pesynvmamuvt uccnedosanus

B pesynbTaTe KOHTEHT-aHaNMM3a, MPOBEJIEHHOTO IPYIIION SKCIEPTOB, OBIIN BBIieNTe-
HbI COlepyKaTe/IbHbIe eAMHMUIIBI 110 KaXK/I0l TpaBMuUpYIoLeil curyauun (Tabm. 1).

ITo aHHBIM Ta6/I. 1 MOYKHO B 1}e/IOM OTMETUTD, YTO HEKOTOPbIe CMbIC/IOBbIE €/[HN-
ITbI MICIIOTIb3YIOTCS BCEMM JIETbMI B OO'bACHEHNN NIPUYVMH BOSHUKHOBEHIA TPaBMUPYIO-
VX CUTYaIuii, a HEKOTOPbIe eMHNITBI CTIeNNIIHEL, T.€. VICTIOb3YIOTCA TONMBKO OIHOI
TPYIIION IeTe.
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Tab6nuya 1. Codepscamenviovle eOUHULbL 0TNBENO08, 0AHHBLX 0eMbMU C PASTUYHLIMU HADYUEHUAMU

| H3 |HOmA| HC | THP
Ccopbl ¢ OpaTom/cecTpoid
Koudnukr nHTepecos (He MOEMNIN TIPELMETDI,
TEPPUTOPIIO) 40 15 5 34
IleATenbHOCTD 10 5 - 72
Heonpenenennnle cutyanyn 30 10 5 -—--
Hacrpoenne ---- 5 ---- ----
Ockop6renne $pusnyeckoe/ ICUXOIOTMYECKOE - 10 - 34
IIpudnna OTCyTCTBUSA CCOPBI ---- 10 ---- ----
OrtcyrcrBre ccop/KOH(IMKTOB 20 30 74 34
Her oTBera ---- ---- 16 ----
Ccopbl MexRIY POAUTEIAMHU
3aMeyaroT IPUYMHY CCOPbI, HO He YKa3bIBAIOT €€ 13 19 ---- 7
DyHaHCHI 19 ---- ---- 5
briT 6 ---- 3 2
Heonpenenennslit orBer 13 11 3 15
He snaroT npuyanH ccop 19 7 13 63
Bospgep>xamich oT oTBeTa 50 63 81 ----
Ankoronp ---- ---- ---- 7
Haxa3zanus poaureasiMu
IloBenenne 44 19 13 32
KommnbroTep/mnanier/TB ---- 15 ---- 5
Yueba - 15 6 12
BsanmooTHoIIeHst ¢ 6paTom/cecTpoit - 7 - e
He nomnro ---- 4 ---- ----
Her oTBera 56 ---- 81 ----
bonpuuna. Yro myramo, TpeBOXKUIO
YKosbl, onepanumn 38 30 13 17
Huuero 19 11 22 -
Her orBera 6 22 59 ----
Yyxas 60mb 13 4 o —
Tlcuxonmormdeckas npudnHa (CTpax, OXNHOIECTBO) ---- 11 ---- ----
He nonsn Bonpoca ---- - 6 ----
Huuero e nomuio ---- ---- ---- 83
TpysHOCTY BBHINOTHEH N JOMALIHIX 3aJaHNIl

S3bIKOBbBIE (pyccxmﬁ, AHIJIUIICKUIA, TaTapCKMIZ) 31 7 13 37
Tounple Haykn 38 41 31 46
BbIcokmit ypoBeHb CIIOKHOCTH 13 37 16 ----
Heonpegenennoctsb 6 - - -—--
Her tpynHoCcTei 13 4 13 12
Her oTBera ---- 11 9 ----

Yenostote 0603navenus: H3 — napyurenne spenns; HOIA - HapyIeHre OIOPHO-/{BUTaTeNb-

Horo annapata; HC - Hapymenne cyxa; THP - Tskernble HapyleHnsA pedn.

Hpumeuaﬂue: 3HA4Y€HVA JaHbl B IPOLEHTAaX.
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PasbepeM KaXK/yI0 TPAaBMUPYIOLIYIO CUTYALIUIO OTAEIbHO, B YaCTHOCTI, KaK IeTH I10-
HJIMAIOT IIPUYMHBI TAKUX CUTYALMIT M KaK OHM pe(IeKCUPYIOT CBOM [ePeXKMBaHIISL.

B curyanunu ccopst ¢ 6parom mwin cectpoit (Puc. 1) mprunHbl KOHPMKTA 6B 06B-
e[IMHEHBl B CMbIC/IOBbIE IPYIIBL: «<KOHQIMKT MHTEPECOB», «IAeATeNbHOCTb», «HACTPOe-
HIe», «OCKOpO/IeHus (puamdeckite/ICUXOIOINYECKe», «HeOIIpefie/IeHHbIe CUTYaLIN».
HexkoTopble ety OTMedanu TakKe OTCYTCTBIE CCOpP, IPUYNMHY OTCYTCTBUS CCOP MU BO-
ob1e He gaBamM OTBeTa. VICIIBITYyeMble KQXKOI TPYIIIBI TOBOPIWIN 06 OTCYTCTBUY CCOP
¢ 6paToM/cecTpoit, HO JIeTV C HapYLICHUAMM CTyXa OTMedanIn STOT (GaKT B CBOeM 6OJb-
HmIMHCTBe. VI TONBbKO HeTH AAaHHOI TPYIIIBI MOITIM BOOOIIe He JaBaTh OTBETA HA BOIIPOC.
CoBceM HEMHOTHE YKasbIBa/IM Ha KOH(INKT MHTEPECOB WM HEOIPefeleHHOCTh KOH-
JIMKTHO cUTyauyu. JleTy ¢ HapyIleHUsIMU 3PeHsI B OCHOBHOM IIPUYMHY CCOPBI BUAAT B
KOH(/IMKTE MHTEPECOB («HUYETO HE JIAeT», «13-3a TeNepOHa», «UTPYIIKI», «M3-32 MECTA
Ha KYXHe»), X CCOPBI He 3aBJCST OT HACTPOEHMsI, OCKOpO/IeHmit. [leTu ¢ HapylIeHUsMI
OIIOPHO-/IBUTATE/IbHOTO allllapara Jallie OTMEeYaloT OTCYTCTBUE CCOP ¢ 6paToM/cecTpolt,
U HEKOTOPBIe OTMEYAIOT IPUIMHY OTCYTCTBUS CCOPBI («OHA ZOOpast», «OH ellje MaleHb-
Kuit»). Ho uMeroyecs: ccopbl 00bACHAIT KOHIMKTOM MHTEPECOB, HACTPOEHUEM, OC-
KOpOIeHVSIMY, CIIEIM(UKOIL fesITeTbHOCTY WIN HEOIIPee/IeHHOCTDIO. JIeTu ¢ TsKesbl-
MJ HapyIIEHMAMI pedy 4allje IPUYIMHON CCOPbI Ha3bIBAIOT EATENIBHOCTD («IepeMcs»,
«He MOTYT PeLINTb, BO YTO UIPaTh»). KOHQIUKT 13-3a [/IOXOr0 HACTPOEHMsI OTMEYAIOT
TOJIBKO [IETHI C HAPYIIEHNMAMM OIIOPHO-BUTATE/IBHOTO allllapaTa, 0OCKopO/eHus (IIcnxo-
jorndeckue u Gpuandeckye) Kak IpudrHa ccopsel Boigessiior fety ¢ HOIIA u TspKenbiMu
HapYLIEHISIMU Pedn.
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Puc. 1. IIpouyenmmoe svipascerie obusezo Konudecmea oemeti (8 Kax0oti HO30/102UUecKOTi epynne),
UCNOTIb3YI0U4UX BbLSIBTIEHHblE hakmopbl mpasmupylowseti cumyauuu «Ccopa ¢ 6pamom/cecmpoti»

PaccMmoTpuM criefiyrolyro TpaBMUPYIOILYIO CUTYalMI0 — CCOPbI MEXY POAMUTENAMMI
(Puc. 2). letr cYuTaOT IpUYMHAMU CCOP BOIPOCH (PMHAHCOB, ObITa, anKoroiab. He-
KOTOPbIE 3aM€YaloT IPUYMHBI CCOP, HO HE YKa3bIBAIOT X, APYTUe BO3LEPKUBAOTCA OT
OTBeTOB /1NO0 He 3HAIOT ITUX HPUINH. BO3AepXMBAOTCS OT OTBETa B OCHOBHOM [I€TH
C HapyIIeHUAMM CITyXa: BO3MOXHO, B CWIY JieeKTa OHI MOTYT He 3aMedyaTh MOBBIIIEH-
HOTO TOHA T'0JI0Ca, KPMKOB ¥ HEIPMATHBIX PasToBOpoB poputeneii. OHM IAIOT Heolpe-
Ie/leHHbIe OTBETHI, U TOIbKO HEKOTOPBIe 3aMeYal0T CCOPBI, IPUYNMHOI KOTOPBIX OBIBAIOT
OpITOBBIE CUTyaLuK («s1 3HAJ, [alla He XOUeT eXaTh B Mara3uH IIOKYIATh KYXHIO, a MaMa
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XoTesna»). Bo3mepxuBaloTcs oT 0TBeTa ¥ MHOTHE eTH C SPYTUMM HapyLIeHUAMN (OIop-
HO-JIBUTaTeIbHOTO aIlllapaTa, 3peHNs). A GOIBbIINIT IIPOLIEHT JIeTeil C TSOKebIMU Hapy-
MIEHMSIMI P4l 3aMeYaloT KOH(IMKTBI MEXIY POJUTE/ISIMU, HO He 3HAIOT MX IIPUYNH.
AJIKOTONb KaK IPUYMHA CCOPBI OTMEYAETCA TONbKO VM.
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Puc. 2. IIpouermmoe 6vipasiceHue 06usezo Konudecmea oemeti (6 kax0oti HO30102UUecKOLi epynne),
UCNONB3YIOU4UX BbIABTIEHHDLE hakmopbl mpasmupyiowieii cumyauuu «Ccopbl Mencdy poOurmenimu»

HeTu nccnemyemort HO30/10TMYECKOTL TPYIIIIBI TPABMUPYIOILE CUTYal el BbIIENA0T
HakaszaHue pogureneit (Puc. 3). MHorue geTyt BceX IPYIII CYMTAIOT, YTO X HAKa3bIBAIOT
3a TI0BefeHMe («IyTh-9yTh XY/IUTAHIO», «He CIYIIAICh», «eC/IV CIaTh He NafuM MaMe» U
T.11.). JleTV ¢ HapylIeHNAMY OIIOPHO-ABUIATEIbHOTO allllapaTa I TsKe/IbIMU HapyIIeHN -
AMY peuy IPUYMHY HaKasaHVs OTMeJaloT UTPbI Ha KOMIIbIoTepe, IaHmIeTe. He6ombiras
JacTb fieTell ¢ HapymeHnAMHu cryxa, OJJA u peun cunMTaoT, 9TO X HAKA3bIBAIOT 32 IJIO-
XyI0 IIKOJIbHYIO ycreBaeMocTb. He maroT oTBera 50-80% pneTeii ¢ HapyLIEeHUAMHU 3pEHUA
U cryxa b0 13-3a HEOHMMAHYSI IPUYMHbL HAaKa3aHWs, 00 113-3a CIOXKHOCTHU BbIpa-
JKEHMs CBOUX MBICTIEI.
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Puc. 3. IIpoyenmmnoe svipasicerue obujeco konudecmaa demetl (8 kaxdoti HO30702UHeCKOl epynne),
UCNONIL3YIOUAUX BbLABTIEHHble hakmopol mpasmupyroueti cumyavuu «Hakasanus pooumensamu»
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ITpoananusupyem BbICKa3bIBaHUA JIETEl OTHOCUTEIBHO 3HAYMMOI M CIIOXKHOM CH-
TyaLuy, CBA3aHHOI ¢ IpeOpiBanyeM B 6ompauLe (Puc. 4). bonee 80% metelt ¢ TsKembl-
M HapyLIEHUsAMU pedn BooOIe Hudero He HoMHAT. OKkomo 60% meTelt ¢ HapylLIeHNeM
CIyXa He JAIOT OTBETa Ha BOIPOC. DTO MOXKHO OOBSCHUTD MOIIHBIMY 3aLMTHBIMI Me-
XaHM3MaMM OPTaHM3Ma, a TAKXKe OTCYTCTBMEM TPAaBMUPYIOINX CUTYaLMIl, CBA3AHHBIX C
6one3nbio. HekoTopble ety ¢ HapyueHueM 3peHns, cayxa u OJJA ykas3bIBaloT Ha TO, 4TO
B 60/IbHMIIE He OBUIO HIYETO IIYTalolero 11 TpeBosKalero ux. Hebonbimas yacTs geTeit ¢
HapyueHyeM sperns u OIlA mepe>xmBany 3a 4y>Kyto 007b («eTH OpyT», «ZeTH Kpyuda-
mm»). Ot 20% 1o 40% feTeit Ka>KOi HO30/IOTMYECKOT TPYIIIIBI YKa3alIn Ha TO, 4TO OBUIO
TPaBMUPYIOLIVM ISl HUX, — YKOJIBI ¥ oNlepanyy. VI muib et ¢ HapylIeHUAMY OTop-
HO-[IBUTAaTe/IbHOTO aIlllapaTa OTMEYaloT ICUXOTIOTMYECKYI0 IPUYMHY («CTpaX», «CTpax
BBICOTBI», «OMTHOYECTBO» ).
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Puc. 4. IIpoyenmnoe 6viparcerue obujeeo konuuecmaea demetl (6 kaxooil HO30702U1ecKoll epynne),
UCNONIL3YIOUAUX BbLABTIEHHblE pakmopbl mpasmupyrowseti cumyauuu «bonvruya. Ymo nyeano,
MpesoHUno»
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Puc. 5. [Ipouenmmoe svipascerie obusezo konudecmea oemeti (8 kaxdoti HO307102UUecKOTi epynne),
UCNONb3YIOU4UX BbIABTIEHHDLE (PaAKMOPLl mpasmupylowieii cumyavuuu « TpyoHocmu 6vinonHenus
OOMAUHUX 3A0AHUL»
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Ob6paruMcst K JaHHBIM aHA/IM3a TPABMUPYIOLIEH CUTYAL[UM, CBSI3AHHOI C BBIIIOTI-
HeHyeM goMainHux 3amanuii (Puc. 5). Hebonpioe yncmo mereit (o 12%) KaXkmoir HO-
30JIOTMYECKOIT TPYIIIbI YKa3bIBAIOT HA OTCYTCTBME TPYHHOCTENl MO0 He JAIOT OTBETa.
BO/NBIIMHCTBO MCHBITBIBAET C/IOXKHOCTYM B BBIIOJHEHMY 3alaHMII 110 TOYHBIM HayKaM
(«3amaunm», «MaTeMATIKay, «3a[a4ll PEIIal0 C KaJIbKY/IATOPOM», KIIYTAIOCh B AECATKAX»).
SI3BIKOBBIE CITOXKHOCTH («PYCCKUIT», < MHOCTPAHHBII S3BIK») OTMEYAIOT B OCHOBHOM €T
C HapylIEeHVeM 3PeHsl M peYi. A TPYJFHOCTH, CBS3aHHbIE C BBICOKIM YPOBHEM C/IO>KHOC-
TV 33/JAHNIT, BBIIE/LIIOT Yallje BCETO JeTH C HaPYyIIeHNeM OIIOPHO-IABUTATEebHOIO aIlia-
para.

Huckyccuonnvie 6onpocot

[TpoBeneHHOe HaMM MICCIefOBaHNe ObIIO HANTPABJIEHO Ha U3YYeHVe OTHOIIECH Jie-
Tell C HAPYLIEHWIMU B Pa3BUTUY K XMI3HEHHO 3HAYMMBIM JIS1 HUX CUTYaLusiM. BoisicHs-
JI0Ch, KaKVe U3 9TUX CUTYAI[UIT CTAHOBATCA TPABMMUPYIOIIVMMI [/IS HIX, B KaKOJI CTeIIeHn
U KaK OHY IIOHUMAIOT IPUYIMHBI UX BO3HIKHOBEH. [[OHMMaHe IPUYNH CUTYALNH, UX
pedrekcrs CHoco6CTBYIOT YCIEITHOMY ITPOrHO3MPOBAHMIO.

[Tony4yeHHbIe pe3y/IbTAThI IIOKA3bIBAIOT HAM, UTO CIenyduka HapyuIeHns 06ycuIoB-
NMBaeT OTHOILIEHN)E K Pa3IMIHBIM CUTYAIVMAM >KU3HefleATeNbHOCTY feTeil. Tak, Hampu-
Mep, IeTH C HapYLIEHNEM CIyXa B CBOeM OOJIbLIMHCTBE YKa3bIBAIOT HA OTCYTCTBHUE CCOP C
6paToM/cecTpoit, MeXXIy PORUTENAMU MO0 BO3IEPKMBAIOTCA OT OTBETOB, KACAIOIIVXCS
[IpUYUH KOH(IMKTA, HAKA3aHVs POANUTEAMY U BOIIPOCOB rocruTamisarym. Uto oryac-
TV MOJKeT OBITh OOBACHEHO caMuM JeeKTOM: LeTy He CIBIIIAT Y He MOTYT guddepeH-
LMPOBATh Ha C/IYX Pe3Kie U rpyOble MHTOHALMM B TOJIOCE, IIYTAOIle 3BYKIL.

JleTyt ¢ TSOKeNbIMU HapyIIeHNAMM Pedy dallie BCeTo IpMYMHaMU ccop ¢ 6paTom/cec-
TPOIJ1, HaKa3aHUIl POSUTEIAMU BUJAT B [EeATE/IBHOCTU U noBefeHun. Ho npu sToMm He
3HAIOT NIPUYNH KOHQIUKTOB MEXIY POSUTEIAMYU U He IIOMHAT HUYETo O IpeObIBaHUY B
6onbHUIe. BO3MOXHO, pabOTAIOT CH/IbHENIIINE 3aLUTHBIE MEXaHV3MBIL.

I[Tpu HapymIeHVM 3peHNA BbIABIEHa NHasA criennduka. OfHa MONTOBNHA JeTell BULUT
IpUYNHY cCOp ¢ GpaToM/cecTporl B KOH(INKTe MHTEPECOB I [IeATENbHOCTIL, a Apyras
yKasbIBaeT Ha OTCYTCTBME CCOp MO0 Ha Heolpele/leHHOCTb KOHQIMKTHON CUTyalNu.
OHu He [aIOT OTBETA VTN BO3[EP>KUBAIOTCA OT aHA/IN3A CUTYALUM CCOPBI MEXIY POLNU-
TelAMM U HaKasaHWil poaureneil. HaxoxxeHue B 60MbHMIlE KaK TPABMMPYIOLINIL OIIBIT
OTMedaeT II0JIOBVHA JIeTell C HapyIleHeM 3PeHIisl, OCTa/IbHble He AT OTBeTa b0 He
CYMTAIOT TAaHHYIO CUTYAINIO /IS Ce0s TAKENOI.

Jletu ¢ HapyIIeHEM OLIOPHO-/{BUTATE/IBHOTO AllIapara B GOJIBIINHCTBE CBOEM BO3-
Iep>KMBAIOTCA OT OTBETA JIMIIb B CTydae CUTyalluy KOHQMKTa MEXAYy poanTenimu. B
OCTa/IbHBIX CTyYasiX MX OTBETHI PACIIpeie/IeHbI 10 BCelt TPAeKTOPUY BBIfIe/IEHHBIX COfiep-
JKaTe/NbHbIX efHuIl. OHM eMHCTBEHHDIE, KTO YKa3bIBaeT Ha IICHXOJIOTMYECKIe aCTIEKThI
TPaBMUPYIOIEIl CUTYAI[UIL HAXOX/EHNsI B 6O/IbHIIIE, @ IPUYNHON CCOPbI OTMeYaeT Ha-
crpoenne. To ecTb oHU TIpU pedieKCUM OTYACTY OPMEHTUPOBAHBI Ha SMOLMOHATbHYIO

chepy.

3axmouenue

[Ipu pednexcuy NpuYMH BOSHUKHOBEHMs TPaBMUPYIOLIMX CUTYalMii HEKOTOPBIE
CMBIC/IOBBIE €[MHIIBI YICIIO/Ib3YIOTCSI BCEMI [IeTbMIL, @ HEKOTOPBIE eMHUIIBI CIIennud-
HBI, T.€. VICIIOJIb3YIOTCS TONbKO OJHOI IPYIIIION IeTel.

YacTp meTeit KaXK/10J1 HO30/I0TMYECKOV TPYIIIIBI MMEET CKIIOHHOCTD BO3JEPXKIBATHCA
OT OTBETA, MO0 OHY He MOTYT OIpefe/IUTh IPUIMHY C/IOXKMBLIENCA cuTyatyn. [JaHHyIo
crierudpuKy MOXXHO OO'BSICHUTD, BO-IIEPBBIX, HEIOHMMAHIEM CUTYaL UV WIN IIOCTAB/IeH-
HOTO BOTIPOCAa B CM/Ty HapYyLIEeHMN, BO-BTOPBIX, 3alliUTHBIMI MeXaHM3MaMIL.
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[Tpy xa>XHoM HapylleHNM NIPUMEPHO MOJIOBMHBI [leTell yKa3blBaeT Ha TPYAHOCTY B
U3y4eHUM TOYHBIX HayK.

BbIsiB/IEHO, YTO HeTM KaXK[0I HO30/I0TMYECKOI! IPYIIIBI MMEIOT CBOIO CIIenn(uKy B
00bSICHEHNY, IOHVIMAHWM Y MHTEPIIPETALVIV 3HAYMMBIX CUTYALVIT )KU3HEAeSATeIbHOCTIL.
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PasBurne komnerenuui y L2 npenopmaBareneil Bo BpeMs
CTyJeHYeCKUX CTAKMPOBOK (00/1aCTh KOMIIeTEHIIML:
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AHHOTAaIMA

JJaHHas craThsi paccMaTpuBaeT TaHJEM-METOJ KaK COBPEMEHHON CIOCO6 CaMOCTOSATEeIbHOTO
U3YYEeHVA /I PasBUTHA YIUTEIbCKON peurt y OyIyILIMX IeflaroroB B yHUBepcureTe. PasBuTas pedb
CBUJIETENBLCTBYET BCETZia O KY/IbType peds M IpodeccHOHaNTbHOM MacTepcTBe Iefarora. B cBA3u
C 3TUM, Lie/IbI0 VICCIeOBAaHMA TaHAEMHOTO OOydeHMA OYAYIIMX YYUTeNell PYCCKOTO sA3bIKa BO
BpeMsA MIKOTbHBIX CTaXKMPOBOK ABJLAETCA U3ydeHMe Pa3BUTHUA NPOQPeCCHOHATbHBIX KOMIIeTEHIINII
yduTese A/IA IpeloaBaHNsA PYCCKOTO A3bIKa B y4eOHbIX 3aBefieHNAX. Ha 0CHOBe MHOIMX y4eOHbBIX
ITHEBHMKOB 1 MIHTEPBBIO PACCMATPUBAETCA MHAVMBUAYAIbHOE BOCHPUATHE OYAYIIMMM YIUTELAMU
(YHKLMOHAIBHON JIOTMKM I KadeCcTBa TaHIEMHOTO WM3YYeHMA [UIA IOJfiep>KaHUA YpPOBHA
MHOCTPAHHOTO s3bIKa. [lepBble pe3y/nbTaThbl 3TOTO KayeCTBEHHOIO MCC/IeJOBAHMUA IOKa3bIBAIOT,
YTO TaHAEMHasA paboTa OymeT IepCHeKTUBHA B OyAylleM B KOHTEKCTe MOATOTOBKM ¥ MMUTPALU
yuuTenen.

KirroueBble CToBa: OlleHKa MCCTIeJOBAHNA, 00pa3oBaHIe yIUTe I, A3bIK IPEeNofiaBaTesIs, TAaHIeMHOE
n3ydeHMue A3bIKa, TaHJeMHas TIO//IepKKa.
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Abstract

This evaluation study on tandem learning among future teachers of Russian in school-based
internships aims at examining the development of teacher language competences for institutional
Russian teaching. The focus is on development of competencies of L2- teachers in student teacher
internships. The article deals with the tandem-method as one of the ways of training teacher language
for educational purposes in the classroom. Teacher language always has didactic implications. The
teacher serves as an educational role model in his foreign verbal actions, but the level of command
of the language for using it professionally as teacher language in university internships is very
heterogeneous. The reasons are manifold and related to worldwide migration and the efforts of
reforming the educational system in Europe. That is why the subject of interest for this research is
the development of teacher language as a part of linguistic competence. The individual perception of
future Russian teachers of the functional logic and quality of tandem language learning and support
is examined on the basis of learning diaries and interviews. The paper concludes with discussion
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and results of providing external support - firstly, the autonomous learner, secondly, the partner-
orientated learner and thirdly, the learner who is determined by others. Depending on this typology,
the qualitative research shows that tandem work has a future role in the context of teacher training
and migration.

Keywords: evaluation study, teacher education, teacher language, tandem language learning,
tandem support.

1. Beenenue

1.1. Akmyanvrocmo npobnemvl

CornacHo npodeccroHaIbHBIM CTaHfapTaM noprorosku yuureneit (KMK, 2005),
nepBas o6macTb KomrereHun «O6ydeHre» ABIAETCA OFHUM U3 OCHOBHBIX HAIIpaBIie-
HIIT A€SITE/IBHOCTY U LjeJIEBBIX 06/1acTell CTAXXMPOBOK 110 COOTBETCTBYIOILIVM YHVBEPCH-
tercknm Kypcam (SPU).!

B cBs13u ¢ 9TUM, IUAKTIKA MHOCTPAHHOTO s3bIKa TPeOyeT pa3BUBaTh KOMMYHIKA-
TUBHbIE HABBIKM /IS IPOPECCUOHATIBHON AesATeIbHOCTI y OyAyIero yamTens 1 mpe-
JOCTaB/IsIeT 9TUM HaBBIKAM CTATyC «OCHOBHOTO 3/IeEMEHTa Y4eOHOIl [esTeNbHOCTI U
connanproro obpasosanusi» (KMK, 2005, p. 5). O6macts kourenra «Vcrnonbp3oBanne
A3BIKa yYUTeIA» Ha YPOKaX PYCCKOTO S3bIKa CTaja OCHOBOI [yl IpodecCrOHaNbHOM
IesITe/IBHOCTH Ha paboTe Kak «00beKT» 1 «cpefa obydenus» (Voss, 2009, p. 57) wimn
«y4ebHast TeMa» M «CPefCTBO KOMMyHuKauum» (Solmecke, 2009, p. 72). Takum obpa-
30M, SA3BIK yINUTE/IsI HA YPOKAX MHOCTPAHHOTO SI3bIKA CTANI ¥ «PEMEC/IOM VI METOJOM», I
IpefMeTOM «coumanbHoro geiicTBusi» (Eikenbusch, 2013, p. 8). S3bik yunrens o6:a3an
HOJIepXXMBATh IMIHOCTHOE PA3BUTIE YUCHUKOB I IepefaBath HeHHOCTH. Takum 06-
PasoM, CBOMMI PeYEeBBIMIL [IeICTBUSMY y4NUTENb BBICTYIIA€T B KadeCTBe 00ydarolieit
posnesoit mozenu. OZHAKO YpOBEHb BIA[IEHNUS SI3BIKOM I €ro MpodecCHOHaTIbHOTO
JVICIIO/Tb30BAHNS B KaUeCTBe A3bIKA YINUTeEISI ISl YHUBEPCUTETCKIX CTXXMPOBOK BECbMa
HEOJHOPOTIEH.

HeMerKos3bI9HbIE CTYAEHTHI, KOTOPbIE JO/DKHBI CTATh YIUTE/SIMU PYCCKOTO sI3bI-
Ka, C TPYAOM [JOCTHUTAIOT Liemy «(PyHKIMOHATBHOTO MOHOMMHTBU3Ma» (SBI, 2004, p. 5).
[IpyymHaMy 9TOTO SIB/LSIETCS TO, YTO OHM BBIOPAIM PYCCKUIT S3bIK B IIKOJIE TOIBKO KaK
BTOPOJT MIN TPETHUIt SA3BIK® WIN TOIBKO HAa4a/IN M3y4aThb ero B yHusepcurere.® CrymeH-
TBI, KOTOPbIE TOJIBKO HAYa/IM U3y4aTh PYCCKMII A3bIK B YHUBEPCUTETE, UMEIOT [IPUMED-
HO TaKoIl )K€ YPOBEHDb 3HAHMII, KaK ¥ YICHUKU, OOyJaAIOI[iecss BO BPeMs CTaKUPOBOK
(ypoBuu CEFR A2-B1) (Tichomirowa, 2011, p. 112). Ouu Moryr, Halrpumep, faBaTh 3a-
JaHMS TONBKO 110 4acTsM* (M pefiKo Ha 6er/oM si3biKe) 1 (IIO-IIPeXHEMY) He CIIOCOOHBI
nuddepeHIMpOBaTh 3a4aHNsI B COOTBETCTBUM C YPOBHAMY C/IOXKHOCTH SI3BIKA, @ TAKXKe
HIpaBIUIbHO (OPMYIMPOBATH UX B COOTBETCTBUM C S3BIKOBBIMU YPOBHSIMI X YICHUKOB.

! CTa>KMpOBKY C COOTBETCTBYIOIMMM yHuBepcuTerckumu kKypcamu (SPU) saBnsioTcs o6s3aTenbHbl-
My st cryfeHToB-nipenogasateeil B TU Dresden. OHu TpOBOAATCS pa3 B HeANIO B TeUeHIE CeMeCTpa.
He6onbiune rpynist 13 4-5 CTyAeHTOB 0OBIYHO XOASAT B PasHbIE LIKOJIbI YTOOBI HAOTIONATD 38 YPOKAMIL I
[IPaKTMKOBATD [IPerofjaBaHye. VX COIPOBOXK/aeT IPeIojiaBaTe/lb YHIBEPCUTETA.

2 B CakCOHUM yPOKH PYCCKOTO A3bIKA OOBIYHO HAYMHAIOTCS C 5 W 6 Kimacca (BTOPOIL SA3BIK) MK B
11 kmacce (TpeTuii A3BIK).

* «[ls1 TOro 4TOGBI OBITH IIPUHATHIM B Ka4eCTBE CTYAEHTA PYyCCKOrO S3bIKA B IIPOrPaMMax i [0~
JTydeHus1 CTelleHM, HeoOsI3aTe/IbHO MO/ TBEPXKAATh YPOBEHb Lie/IeBOro s3bika. CrcreMa pasHOOOPAa3HBIX
TE€CTOB HE HpI/IMeHHeTCH JIA 3a4YMCI€HU A, KaK 1 KaKI/Ie-fII/I6O JVIHDBIC A3BIKOBbBIC Tpe6OBaHI/IH. Te, KTO XO4eT
YYUTbCSI 151 TIOJTydeH e CTelleHy B [epMaHuu, MMEIT BO3MOXXHOCTb U3Y4aTh PYCCKIIL sI3bIK HETIOCPEJiC-
TBEHHO BO BpeMs y4eObl B yHuBepcurere» Germer (2017, p. 366).

* 910 c11oBa 1 (passl, KOTOPbIE BCETAa FAIOTCS B OZHOIL 1 TO JKe popMe U IMHTBUCTIHIECKOIT KOHC-
TPYKLUY, HALIPUMEP KaK 3ajaqa.
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CTyzeHTbI C PyCCKOA3BIYHBIM IIPOMCXOXKAECHNEM® 0XXIIAI0T OCOOBIX Pe3y/IbTaTOB OT CTa-
JKMPOBOK B COOTBETCTBIU C MccnefoanyeM Kurz (2015). OHu y6e>XIeHbI, 4TO «HOCHUTE-
JIV S13BIKA SIBJIAIOTCS XOPOLIVMU TIPeIofjaBaTe/IIMI MHOCTPAaHHBIX sA3bIKoB» (Kurz, 2015,
p. 138). Y aTHX CTy[IeHTOB eCTb A3bIKOBbIE KOMIICTEHIIVM B HEMEIIKOM I PYCCKOM A3BIKaX,
KOTOpbIe BAPbUPYIOTCA OT MAaKCMMa/IbHOTO JIBYSI3bIYMA [JO MHOTOA3BIYNA VIV CEMUASDI-
yus (Bausch, Christ, & Krumm, 2003).

Kpome TOro, 91t CTaXXMpoBKM TaKxKe sSIBJISIOTCS 00s3aTe/IbHBIMU [JIsL YIUTENIel 13
Bocrounoit Espons! B nepnop agantauyy. Cpeay 3TUX y9aCTHUKOB MIMEETCS JIO IIec-
TV PasHBIX POJHBIX sA3bIKOB. OHM 3aBepuInIN y4ely, YTOOBI CTaTh YIUTEISMHU B CBOUX
CTpaHaX IPOMCXOXXAEHMA U Y>Ke TPENofjaBaIy, UMes CepTUDVKATBI YIUTENA VTN XOTA
OBl TOMyYWIM KBAIMGUKALMIO J/IsI IPelIOofaBaHus OFHOTO IpefMeTa. B cTaxmpoBkax
Ha COOTBETCTBYIOIMX yHMBepcutercknx Kypcax (SPU) oHm momyyaor monbsy oT cBo-
UX PYCCKOA3BIYHBIX KOMIIETEHIIWI IIPY YIIPABIeHNN IPOLEeJyPaMy B KIacce, TOrja Kak
UCIIOIb30BaHMe IIPABU/IbHOTO HEMELKOT'O sA3bIKa IIPEJCTaB/IAET JI/I HUX CEPbE3HOE IIpe-
mwarcrsue. (Kluge, 2000, p.157; Kurz, 2015, p.157). lo6aBum K 3TOMy TOT (aKT, ITO MHO-
e pycckme y4mrens u3 Bocrounoit EBpomnbl npenofaBany pyccKuil AA3bIK KaK pOJHON
A3DIK.

1.2. Ananus numepamypo.

O630p Hay4IHBIX MCCIETOBAHMII, KACAIOIIVXCSA KaK UCIIONb30BaHMA TaHAEMHOTO 00Y-
YeHIs B IPENOAABAHNIN NHOCTPAHHBIX SI3BIKOB, TAK I IPUOOPETeHNs A3bIKA YIUTE KaK
npodecCHOHANbHO KOMIIETEHIIMM, OTHOCUTEILHO OTPaHIYEH.

ITocrme 1990 ropa Kurz (2015) ony6/MKoBat OfHY 13 HEMHOTUX MCCIE[OBATEIbCKIX
paboT B KOHTEKCTe IIOATOTOBKM YUNUTeNIell pycckoro Asbika B PeneparusHoit Pecrrybmke
Tepmannu. B pasBenpiBaTe/IbHOM MCCIELOBAHNN OHA UCIIO/IB3YeT IPOOIEeMHO-OPUEHTH-
POBaHHOE MHTEPBDBIO [/ U3YUEHS, CPEfIU IIPOYEro, CyO'beKTMBHOTO BOCIPUATIA O COB-
MeCTMMOCTY T'eTePOreHHBIX Haua/IbHbIX YPOBHel! 3HAHMI ¥ BO3SMOYKHOCTEl 00y4eHN A Ha
6oee IIMTENbHBIX IPAKTUYECKUX 3TAIlaX MOATOTOBKY yuuTeneil. Tak, aBTOp yTBepXK-
JaeT, 4TO, C OFHOI CTOPOHBI, OYAYIIVe YINTe/IsI-MUTPAHTBL IMEIOT OOJIBIIION TIOTEHIIAIT
I 06ydeHus nHocTpaHHOMY A3bIKy (Kurz 2015: 16), HO, ¢ BPYroii CTOPOHBI, POJHO
A3BIK He SIB/IAETCs eNUMHCTBEHHBIM IPM3HAKOM «Xopollero mpernogasanusi» (Helmke,
2009).

IIBe mccnenoBarenbcKite paboOThI IO MIPENOAABAHNI0 COBPEMEHHBIX 53bIKOB B IIIKO-
Jie, KOTOpbIe HEMOCPE/ICTBEHHO CBA3BIBAIOT IOATOTOBKY yUUTesell ¥ TaHZEMHYI0 pabo-
Ty, OTHOCATCS K 00/1aCTM pOMAHCKuX mccaefoBanmit. IIpoekt puccepranum Schmelter
(2004) paccmarpuBaet, Clefysl NMPMHLMILY «camoperyiupyemoro obydenus» (Holec,
1981), xaK M3ydeHMe MHOCTPAHHOIO SI3bIKA B TaHJEMe «MOXXET OBITh M3MEHEHO C II0-
MOIIIbI0 MOAVIUKALINIL, KOTOPble COBMECTHO (POPMYIMPYIOTCA B XOZe KOHCY/IbTAINII»
(Schmelter 2004: 16). Tam, ofHaKO, OTCYTCTBYeT acleKT MCIIONb30BaHMA A3bIKA yIUTe-
neit. He cymjecTByeT meiicTBEHHOTO ITOAXO0Ma K TOTEHIMATY TaHAeMa It OyAyIIVX yan-
TeJlell PYCCKOTO 53bIKA, KOTOPBII MOXKHO OBIIO OBl BKIIOUUTh B KOHTEKCT HBIHEIIHETO
06CcyXX/IeHNA KOMIIeTEHIIUIT 110 TPO(eCCHOHABHOI IeATENbHOCTI B Ka4eCTBe YINUTeNA.
B pomonuenme x 3TOMy 6BUIO OIMYOIMKOBAHO JIMIID HECKOTIBKO SMIIMPUYECKMX HAyd-
HBIX paboT IO IPenofjaBaHNIo U 0OYIEHUIO A3bIKA YINTENA B Kypce YHUBEPCUTETCKOTO
obyuennsa yunreneir. Wipperfiirth (2009) mccnenyer ucrnonb3oBanye A3blKa yduTesei
TOYKIY 3pEeHNS «IPOQeCCHOHANTBHOTO A3bIKa», BBIXOAAIIETO 3 PaMKI KJIACCHOV ayUTO-
pun. OHa mpepcTaB/sieT ero s mpodeccuoHanusanny yanresneit. B aTom mporjecce oHa,

° OTO OTHOCHTCA K TIepecenieHIIaM Vi IO3/JHIM TIepecerieHIIaM C HEMEI[KVM I'PAK/JaHCTBOM I PYCCKO-
A3BIYHBIM MHOCTPAHI[AM TIePBOTO, BTOPOTO U TPETHETO MOKOIEHNMIT 6e3 HeMeIIKOTo IPakJaHCTBa.
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Cpefu MpOYero, MCCIeAyeT BIMsHIE HECKOIbKIX SIBHBIX U HEBHBIX 00JIacTell 3HAHMUI
Ha pa3BUTHE S3bIKA YV OIBITHBIX M MeHee OIBITHBIX yuureneit. Wipperfiirth mogumns-
€T «s3BIK YYUTENs» LM 00ydeHns «IpodecCOHATbHOMY S3bIKY». COITIACHO 3TOMY,
A3BIK YYUTENS OIPefe/sIeTCs KaK «MCIOIb30BaHMe A3bIKa, HeOOXOMMOTO IS IVIAHUPO-
BaHMS ¥ OPTAHMU3ALNUN IIPOLIECCOB OOYUEHMsSI U M3yIeHNs, a TAK)Ke PACCMATPUBACTCS ...
Kak mpueMieMblit Matepuam» (Wipperfiirth 2009: 13). VccnepoBatennckuit mpoexkt DESI
(Helmke et al., 2008) crenyer 3a TpaguimonHoit Hopmoit (Krashen, 1981) u mokassiBaer,
YTO, «C TOYKY 3PEHMsI BpeMeHH, yIUTeNs TOBOPSAT B CpefHEM B IBa pasa vallle, YeM Bce
y4eHuky, BMecre B3stbie» (Helmke et al., 2008: 350). B mccnenoBaHum yrBep>kpaercs,
YTO IIPK «IJIOXOM, CTePEOTUIIHOM SI3BIKe YIUTe/Is» OOJIbIIOe KOMNYeCTBO BpeMeHM, JC-
[I0/Ib3yeMOe yIIUTe/eM JI/II MOHOJIOTA, MOXKET OKa3aTh HeOIArompuUsITHOE BO3MIEIICTBIE
Ha CTYIMYJIBL K OOY4YEHUIO.

2. Metoapl/ MeTomomornieckyie 0CHOBaHM S

2.1. Ilenv uccnedosanus

MccnenoBaTtenbckoe KpOCc-CeKIIMOHHOE MCCIeffoBaHe HAallpaB/IeHO Ha paclIpeHne
HBIHEIIHET0 MCCIIeS0BaTeIbCKOTO AMUCKYpca 06 00ydeHn Ha OCHOBE KOMIIETEHTHOCTH B
06/1aCcTI IOTOTOBKY YIUTEIEN C TOYKY 3PEeHIsT, KOTOpast 00eCIiednBaeTCst IOTEHIMAIOM
TaHAEMHOTO O0y4eHus [ NpoQeccOHaTbHOTO UCIIOIb30BAHMA A3bIKa yunuTens (0y-
HyWIVMIM) TIperofaBaTe/LAMI PYCCKOTO S3bIKa Ha CTaXXNMPOBKaX. B mccregoBaTeibckoM
IIPOEKTe PaCCMATPUBAIOTCSA, B YaCTHOCTH, CYO'beKTUBHBIE B3I/LAADI CTyfeHTOB L1 11 L2° Ha
Ha/IeKHOCTD HA/INYMA TAHAEMOB C IO [eP>KKOI HACTABHMKOB B KOHTEKCTE CTAKUPOBOK.
OcHoOBHa#d 3afja4ya MCCIeJ0BaHNsA — BBIACHUTD, 4ero oxupaioT (Bohner & Winke, 2014)
(6ymy1ie) yIUTeNs PYCCKOTO SI3BIKA BO BpeMs CTXXMPOBKI, KOT/Ia OHY HAUMHAIOT TaH-
IEMHBIII IIPOLIeCC, UCIIOIb3Ys CBOJ MHAMBUAYAIbHBIN ONbIT 00yueHus (Caspari, 2003),
Kak OHV (POPMUPYIOT ITpoLiecc 0OyUeH s 11, HAKOHEL], KaK OLIeHNBAIOT NHAMBU/YaTbHYIO
nonb3y. IToMnmo oxupanuit 6omee rIybOKOro MOHMMAaHUA OOY4YeHVST MHOCTPAaHHOMY
a3biky (Grotjahn, 1998, p. 33), 6ynyT 0603HaueHbI IIePCIEKTUBbI COBEPIICHCTBOBAHMIA
IPaKTIYEeCKIX HaBBIKOB BO BpeMsl 00YYeHNsA YUuTeNell pycCKOTO A3bIKa Ha CTAKMPOBKAX
U CIe/IAHBI BBIBOJBI O IIPEVMYLIECTBAX U HeJOCTATKAX TAHAEMHOI paboThL.

B nepByio ouepenp BaxkHO BpIACHUTH He UTO MOKeT OBITb JOCTUTHYTO TaHZEMOM
- Hanbojtee pereBaHTHBIM siBsiercs: T0, KAK on paboraer, T. e. IOMIMO IIpoliecca Jic-
CIe[lOBaHVsI MHTepeceH CYOBbeKTVBHBIN B3IVIAL HAa BHYTPEHHIOI JIOTMKY JMCIIONb30Ba-
HIISI TAHZIEMA C LIE/IBI0 IIPEOOIEeHNS UAKTUIECKNX 1 S3bIKOBBIX Ipo6eM. InmakTuka
MHOCTPAHHOTO A3bIKa ONMCBIBAET U3yUeHNe A3bIKA YIUTENA B TaH/leMe KaK KOHLIEMINIO,
KOTOpAsi, C OJHOI CTOPOHBL, POKYCHPYeT BHUMAHIE Ha UJjee U3YIeHNs sI3bIKA IyTeM 00-
MeHa («0OMeH s3pIKaM1»). XOTs, eC/I TaHfieM — 3TO KOHLeNLMsA, OHA He TONbKO do-
KyCUPYeTCsl Ha IIPUoOpeTeHnN BTOPOTO MHOCTPAHHOTO sI3bIKA, HO TAK)Ke MOHMMAeTCs
KaK IpodeccyoHaNIbHBII 0OMeH, HallpuMep, B CMBICIIe TPOeCcCHOHAIBHOTO COBEPILIEHC-
TBOBaHMA B KadecTBe yunTessA. C [pyroit CTOPOHbI, 9Ta KOHLIEMINA MMeeT OTHOIIEeHNe
K npodeccronanbHoil opuenTanyu. Oba moaxosa paclonoXKeHbl Ha Pa3HBIX YPOBHAX
ANAKTUYECKOI! TePMUHOIOTUY ¥ OOBEAUHSIIOTCS B OGHY TaHAEMHYI0 KOHIEIILINIO [/LsT
OYAYLMX YUUTeIell PyCCKOTO A3bIKa Ha IMIPAKTHYECKIX 3TAIlaX TOATOTOBKY YUUTeIel.

VccnenoBaTenbCKiili KOHTEKCT TepMUHA 6a31pyeTcst Ha TPAAULIMOHHOM HOHVMAHNUN
B COOTBETCTBUM C AMJAKTUKOI MHOCTPAHHOTO A3bIKa:

¢ «L1» ommcpIBaeT yYaIUXcs, KOTOpble NCIOMb3YIOT PYCCKMI A3BIK KaK POHOI A3BIK. «L2» — 91O
TEPMMUH /I yJaIUXCsl, KOTOPbIe U3YYa/ii PYCCKUIA A3BIK TONTbKO B MHCTUTYILIOHATbHOM KOHTEKCTE M/IN
He KaK A3bIK VX OKPY>KeHMA. (cM. Taxoke Anstatt 2008: 67-74).
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V3yuenue sizvika 6 mandeme NPOUCX00UM, K020a 08a HOCUMENS PA3HLIX A3bIKOB
000e0UHAIOMCA UMO6bL 00UAMbCS U No0depicusams opye Opyea 6 npouecce npuobpe-
MeHUST CBOUX A3bIKOB, NPU YCTOBUU, UIMO POOHOLL A3bIK 00HO20 YHAULE20CS ABTITEM
uenesuim A3vikom 0pyeozo yuernuxa (Bechtel, 2003, p. 15).

B mccnepmoBarenbckolt muTepaType OTCYyTCTBYeT obliee MOHMMAaHNe KOHIIENTa «IC-
[I0/Ib30BAHNE s3bIKA YUUTENIel» KaK Lie/M TAHAEMHOTO OOydYeHVsI, HAIPABIEHHOIO Ha
YeTKO OIIpefie/ICHHBIN TePMMH U SICHOE ero IoHuMaHue. B coorercrBym ¢ Ob6mert Eb-
pomneiickoit CupaBounoit Cucremoit ayia f3pikos (CEFR), ncronb3oBaHye A3bIKa yuuTe-
el MOXeT ObITh pasbUTO Ha pasfesbl «<KOMMYHMUKATMBHOI SI3BIKOBOJ KOMITETEHLIMI»
(Quetz, Trim, & Butz, 2004). OHM BK/IIOYAIOT JIMHIBUCTUYECKYI0 KOMIETEHIVIO (JIeK-
CMYecKye, TpaMMaTIIecKe, CeMaHTIYecKue 1 (OHOOTMYeCK) e KOMIIOHEHTbI), COLU-
OJIMHTBUCTUYECKYIO KOMIIETEHIIMIO, KOTOpas (POKYCUPYeTCs Ha MCIIO/Ib30BaHNUM A3BIKa,
YMECTHOTO IIPEXJIe BCETO IS LjeleBOJ TPYIIIbI, U MPAarMaTUYHYI0 KOMIIETEHIINIO, KO-
TOpasg OTHOCUTCH K (YHKIMOHAILHOMY MCIIOTIb30BAaHMIO JIMHTBUCTUYECKUX PECypPCOB.
OrmpepieneHne MparMaTUYecKoll KOMIIETEHIIMM Tak>Ke BK/IIOYAeT HABBIKM AMCKypca U
crieruduyeckoe ucnonpzoBanne xanpa (Kister, 2016, p. 85).

Hapsgy ¢ «ucnonb3oBaHmeM sI3bIKa yIUTeNel» CYLeCTBYIOT TEPMUHBI, KOTOPbIE JC-
HO/Ib3YIOTCA CUHOHMMUIYHO, TaKye Kak «A3bIK yunrernsi» (Wipperfirth 2009) mmn «bece-
ma yuntens» (Davies, 2011)7, «aupakTideckas pedb» WIN «pedb, HAITpaBJIeHHAsA Ha CTy-
mentoB» (SgS)». (Kleinschmidt, 2016). Takum 06pasoM, TEPMIH «ICIIOIb30BAHIIE S3bIKA
yunteneit» (Bausch, Konigs, & Kogelheide, 1986) ormyaercs oT TepM1Ha «A3BIK 3aHs-
tisi» (Voss, 2009, p. 60), nin «6ecena na sausatun» (Cazden, 2001), in «sI3bIK B K/1acce»
(Kliebard & Smith, 1974; Voss, 2009, p. 60), 1 OH BK/II04aeT KOMMYHJKATVBHbIE GYHKIINN
JCIIO/Ib30BAHN SI3BIKA IIPETOfiaBaTesIel A1l 00ydeHUs] MHOCTPAHHOMY SI3BIKY: MHpOp-
MaIMIo, OTBET, IPochOy, 3arpoc. Kpome Toro, aBTop 1Cmonb3yeT GaTudecKylo QyHKIINIO
(mpuBeTcTBMeE, IpOLIAHNE, HOOL[peHNe) U QYHKI[MIO PEMOHTA B CBOEI K/IACCU(NKALINIL.

2.2. MemoOv! uccnedo8anus

B TemaTmueckoM MCCTeOBaHMM OCHOBHOE BHMMAHNE YHEIAETCA CYyOBEKTMBHBIM
B3IIAAaM (OyyINX) yanTeneil pycCKOTO A3bIKa Ha IIOTEHIIVA ¥ HafIeXKHOCTD MX HaIlap-
HIKa B TaHfieMe. «CyObeKTUBHbIE B3IJIAIbI He MOTYT COOMIONAThCS HANIPAMYIO, @ TOJIK-
HBI OBITb pacindpoBaHbl HOCPeACTBOM MHTeprperanum» (Fussangel, 2008, p. 76). Ina
3TOTO, BO-IIEPBbIX, UCIONb3YETCSI OTHOCUTEIBHO OTKPBITHIN JHEBHUK B KadecTBe MHC-
TPyMeHTa AJIs cCO0pa «PeTPOCIEKTVBHBIX JAHHBIX B OTHOIICHNN [IEPCIEKTVBBI YICHUKa»
(Bocker & Kleppin, 2017, p. 52). Bo-BTopsIX, 1MeeTcss HAOOp KOMIIETEHIIIT /IS CaMo-
OLICHKI I BHEIIIHEeIT OLIeHKI MCIIO/Ib30BAHI SI3BIKA YUNUTeEIell BO BpeMs Y4eOHOII Ipak-
TUKN. Bo-TpeTbux, ucnonbayercs ¢puHambHOe cobeceoBaHye st faTbHEIIIEero onpoca
0 CyOBeKTMBHBIX B3I/LfjaX. II0ATOTOBIEHHOE PYKOBOAMMOE MHTEPBBIO HMPEACTABISIET
€o6011 KITaccu4ecKuit MeTof; cbopa JaHHBIX 110 CyO'beKTUBHBIM TeopysAM. VIHTepBbIo 3a-
MMCBIBAIOTCS C TOMOIIBI0 AUKTO(OHA, @ 3aTeM TPAHCKPUOMPYIOTCsI B YIIPOIIEHHOII Bep-
cun o Meropuke Dresing and Pehl (2015). JanHble aHATU3UPYIOTCS UM OLEHUBAIOTCS
Ha OCHOBe KOMIIBIOTEPHOTO aHaIM3a KadecTBa KoHTeHTa (Mayring, 2016) ¢ IOMOIbI0
nporpamMmbel MAXqda. JlaHHbBIe JHEBHMKOB, KOTOPbIE OBIIM U3yYeHBI Oojlee I MeHee
MHTEHCUBHO, a TAKXXe cOOecefloBaHMsI MOTYT OBITh CHAaYaIa JefyKTUBHO (IIO3[Hee MH-

7 «Y4UTeNbCKUII pasTOBOP OTHOCUTCS K TUILY Pedlt, HCIOIb3yeMOMY IIPeIIofaBaTe/ ML A3bIKa /L
061eHNst C y9aCTHUKAMM K/IaCCHOI KOMHAThl. OH 06BIYHO IPaMMATHYECKUIT M MOXKeT BK/II0YaTh B cest
HECKOJIbKO MOAM(UKALIIT WM KOPPEKTUPOBOK, TaKMX KaK YIpOLIeHNe, epedpasnpoBaHie, JacTble
may3el 1 T. A.» (Davies 2011).
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AYKTUBHO) KIaccu(pUIMPOBAHBL, T. €. CHaYa/Ia CO3[AIOTCS KaTErOpyM, OCHOBAHHbIE Ha
paspaboTaHHBIX BOIIpOcax 00 JMCIIO/NB30BAHNN A3bIKA IIperofaBaTerneil. Brocmencrsun
9TU KaTerOPUI UCIIONB3YIOTCSA IS IPOCMOTPA, KOAMPOBAHUS U CTPYKTYpUPOBaHNS 060-
UX JOKYMEHTOB. V3 TeKCTOBOIO MaTepuaa CO3[al0TCs HOBble KATETOPUM U [IOfIKATero-
puy, KOTOpble He COOTBETCTBYIOT paHee OIpee/IeHHbIM Kareropusam. VigeHTuduumpy-
I0TCSL CpPaBHUTE/IbHBIE Pa3sMepbl A/ KIaccU(UKALNY KOHTPACTHBIX CIydaeB, KOTOpbIe
MOTYT ObITh CIPYIIIMPOBAHBI C «<dIMIUPUIECKOIl perynspHocTbio» (Kelle & Kluge, 1999).

2.3. Vccneoosamenvckie 60npocol

1. Bcé nccmenoBanue IpOBOAYITCS IO CIEAYIOLMM OOLIMM BOIIPOCAM:

2. Kakne TUIIBI MICIIO/Ib3OBAHNS SI3BIKA YUUTE/IEN MIMEIOT 3HAUeHNe /Il O0yIeHNs B
TaHZeMe C TOUKM 3PeHMs CTaKepPOB?

3. Kak, B 4aCTHOCTH, MCIIO/IB3YeTCs MOTEHIMAT PAOOTHI C MCIIOIb30BAHMEM SI3bIKA
yuuTenein?

4. Kax oljeHMBaeTCsI Ka4ecTBO / [10/1b3a OOYUEeHNs B TaHJEeMe U CONPOBOXKAAIOIAsT
TaHJeMHas MOAJeP>KKa /IS Pa3BUTHA MPAKTUYECKIX KOMIETEHIIT?

OTBeTHI C/Iy>KaT OCHOBOIL [Is1 BOCCTAHOBJIEHMsI (PAKTOPOB ycIlexa paboThl IO KC-
IIO/Ib30BAHNIO SI3bIKA y4YMTe/Iell B TaHJeMe, a TakKe (aKTOpOB, IPUBOIAIMX K Heyaa-
4aM, KOTOPBIE B TO K€ BPeMsI BAXKHBI /s OYAYILIUX CIIOCOOO0B CONPOBOXKAEHMS 00y IeHNUs
Ha CTKMPOBKAX TI0 COOTBETCTBYWMUM yHMBepcuterckumu Kypcamn (SPU). Iepexon
Ha [PAKTUYEeCKIe ITAIBI JO/DKEH MONNEP)XUBATHCS Ha KOHTEKCTYa/JIbHOM, VHVBULY-
QJIPHOM M MHTEPAKTMBHOM YPOBHSIX, YTOOBI He IPeNsATCTBOBATh IpoleccaM popmupo-
BaHUsI UJEHTUIHOCTY KAaK «CTPECC», HO M AL TOTO, YTOOBI 00eCIeYnTh IOAXOAAIIYIO
HOANEPXKKY I mpuobpeTenns Heob6xoauMbix kommereHumii (Denner, 2013, p. 210).
IMOmpudecKie NCCIeNOBaHNs TaHIEMOB, HalpaBlieHHbIe HA 9TOT IPOL[ECC, OCHOBAHbI
Ha «KayeCTBEHHOM 0a30BOM fM3aliHe» /IS BOCCTAaHOB/ICHMA MHAVBYAYaIbHbIX IIPOLleC-
coB tanzema (Flick, 2016, p. 187).

3. PesynbTarhl ¥ IUCKYCCOHHBIE BOIIPOCHI

Ccplmasich Ha TeMaTHYECKOE JMCCIe0BaHNE, KOTOpOe BCe ellle NMPOJOIKAeTCA [0
3uMHero cemectpa 2018/2019 roma, MO>KHO BbIJJE/IUTh TPU MOJEIbHBIX IPOQWIA TaH-
IeMHBIX Y4YaIlMXcs, M3YYaIoUX A3bIK IpernofiapaTesneil. OHM OCHOBaHbI Ha 0OYJaIOMIMX
ITHEBHUKAX.

AemonomHvle mandemHblLe yHeHUKY

Ha sTarme, rie ocHOBHOE BHUMaHMeE YAE/LANTOCh KOMIETEHIIMAM UCTIONb30BAHNA A3bI-
Ka y4uTesell, IOMIMO BCEro, IPYIIa aBTOHOMHBIX TAHEMHBIX YJAIMXCsl paboTaia Haf
U3y4yeHMeM KTI0YeBbIX MOMEHTOB, YCTAaHOBJIEHHBIX CaMI II0 cebe 1 Ha 6ase CeTKM KOM-
meTeHInit. ITO GbUIN IIPeXXHe BCETO BBIPAXKEHIISI IS aKTUBALINY [IPEXKHIX SHAHMIA, A/L1
YIpOIIeHNsA 3afad, A1 PYKOBOJICTBA KOMIAKTHBIM STAallOM IIPAKTHUKM, /IS TOTO YTOOBI
3a/]aBaTb OTKPBITbIE BOIPOCHL. ABTOHOMHbIE YIEHNKI IPeXK/je BCErO XapaKTePU3YITCs
BBICOKOJI YBEPeHHOCTbIO B cBoux HaBblkax® (Kowalczyk, 2007). OHy BBIIONHAIOT pONb
9KCIIePTa, WIN 9T POJIb IPUMICHIBAETCS MM TaHAEMHBIM TAPTHEPOM. ABTOHOMHBIE yde-
HMKM 00/1afaloT OT/IMYHBIMYU HaBbIKaMM CaMOOOYJeHMs, X UHAMBUAYaTbHOE 0OydeHIe
B TaH/ieMe MOXeT 00O0TUCH 6e3 TOCTOSHHOI 1 MHTEHCUBHOI MOALEP)KKM HaCTaBHMKA.
ABTOHOMHBIE TaHJEMHBIE yYallllecs 3asdB/IAI0T, YTO IIO0JIb3a OT CTAKMPOBOK IO COOT-
BETCTBYIOLIM YHUBEPCUTETCKUM KyPCaM I C MCIIOIb30BAHIEM sI3bIKOB yIUTEIeN — SIBHO

¢ YBepeHHOCTb B COOCTBEHHOI 9P HEKTUBHOCTI B COOTBETCTBUY C CaMO9(b(PeKTUBHOCTBIO CTTefyeT
OT/INYATh OT peabHOI mpoussopurensHocTi.(Kowalczyk 2007).
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npodeccHoHaIbHA, YTO O3HAYAET VX IMYHOCTHBII pocT. KpoMe TOr0, OHM IOfUepKIBa-
0T HaBBIKY, OTPa’KaloIllyie MX cOOCTBeHHbIe fleiicTBYA. « TaHIeMHas paboTa ObLIa IOTes-
HOIT J/Is1 MeHsI, TaK KaK 3aCTaBI/IA 3ayMaThCsl O MOEM COOCTBEHHOM IIOAXOf€ K IIAHNU-
POBaHMIO YpoKa U O ero 000CHOBaHUY MOeMy TaHZeMHOMYy maprtHepy» (T_03_aJJ_16).
OHM TOZYEPKUBAIOT BAKHOCTD HOOPOBOMBHOCTH: «MBI OBIIM COBEPIIEHHO CBOGOIHBI
B OpraHM3allMM ¥ MCIIONb30BaHMMU TaHAeMHON paboTs» (T_01_aSA_12). MucTpymMeHT
OTpaKeHM — 31eKTPOHHDIN [JHEBHMK C OT3bIBUMBBIM [I3aITHOM — OLIeHMBAJICSl OFHOBpE-
MEHHO MOJIOXKMNTENbHO 1 OTPULIATEIbHO: «MHe KaXKeTcs 3aMedaTeIbHbIM, YTO YIeOHBII
IHEBHVK MO>XET OBITh IIOJTOTOBJIEH OHJIAIIH, IIOCKOJIbKY OH 9KOHOMMIT BpeMs, I, Ha MOt
B3IJISAJ, 51 CIIPABJIsUICA € OHaiiH-Bepcueit» (T_03_aJ]_22).

Opuenmuposeantvie Ha napmuepa maHoemMHole yueHUKU

TeMbl 1 IPENMyIeCTBA TAHAEMHOI pabOTHI OPMEHTUPOBAHBI HA IIPEOTOJIeHIe MH-
IVBULYaJIbHBIX TPYAHOCTEI B 00/IacTy sA3bIKa yuutend. L1-ydamuecs, KOTOpble 04eHb
OPMEHTMPOBaHbI Ha MAPTHEPOB, OTINYAIOTCA OT yYaluxcsA L2 1o npropuTeTHBIM KIII0-
YeBBIM ITyHKTaM. HeMelKosA3bIYHble TaHJeMHbIe YYEHUKN OTpabaThIBalOT yMEHUS OII-
penensaTh 3afaHNs, B TO BpeMs KaK PYCCKOSI3BIYHBIE CTY[EHTBI 60/Iblile 0OMEHIBAIOTCS
uHdopManyell 0 AUAAKTUYECKMX KOMIIOHEHTAX, TaKUX KaK CKOPOCTb peul, YPOBeHb
BBIPKEHNII, BBIPKEHSI /IS TIOfiepyKaHusI AUCHMUIUIMHDI B K/1acce, 1 pOpMaIbHbIX ac-
nekrax s3bika. OcoObIil TPeHMHT A1 yyauyxcsa L1 B meproypl afantanuy 3aKIodancs B
(bopMyIMpOBaHUM YCIOBUIL I IIPABI/I HA COOTBETCTBYIoIIeM ypoBHe. Kpome Toro, 66110
Ba)KHO, YTO, HECMOTPS Ha TO, YTO OHY 3aKOHYIWIN 0OydeHe B YHUBEPCUTETE AL ITOJIy-
qeHns cepruduKara yIuTes U MMeNn KaKoii-To IPopeCcCHOHAIBHBII OIbIT, OCHOBHOE
BHMMaHIe YAIe/IA/I0Ch PYTUM JUAAKTUYECKUM 3a/laHUAM, CBA3aHHBIM C A3BIKOM, HaIIpU-
Mmep: «Paspaborarp TOrMIeCcKy 1 JUAAKTIYIECKN IPABWIbHBII [UIAH ypoKa. Mbl Hamuca-
JIV CHVICOK MIHCTPYKILMI (3aIIpOCcoB, 3afay) ;i ypoka» (T_02_bGK_10).

I'pynma xapakTepnsyercss HM3KOJM CaMOOLIEHKOI, KOTOpasA NPOCMaTPUBAETCA B MH-
IVMBUAYaIbHOM BbIOOpe pomn. OpureHTHpOBaHHbIE Ha IapTHepa TaH[eMHble YIeHVKU
cTaBAT cebs1 HA CTOPOHY HOBMYKOB WM HECIEIMAnuCToOB: «5 6bUI OueHb HoBOMEH. S
Iake He MOTY IIPefCcTaBUTh cede, YTO IIpolIes ObI CTAXKUPOBKY 0e3 TaHZEeMHOTO MapT-
Hepa» (T_02_bGK_ 17). [Ina sToro Tima TaHAEeMHOTO Y4alleTrocs XapaKTep TaHAeMHO-
TO B3aMMOJIEJICTBMA OIIpefeiAeTCsA MPAMOIl OpMeHTalMell Ha mapTHepa. «OH 3acTaBIIAN
MeH;I 4yBCTBOBATh cebst 60/Iee yBEpPeHHO B s3bIKe yuuTe/st. Ero mopckasku momMorim MHe
OT/IMYHO CIIPaBUTHCA € IPOCThIMU ppasamu (A2), U 1 MOTY IPUMEHSATD UX JIETKO B /II060€
BpeMsi» (TaM Xe). BBIOOp MUKPO-IUAAKTUUECKNX METOLOB O0bSCHSIETCS 31eCh MHANBU-
IyanbHBIMH, ITTyOOKO YKOPEHMBIINMICSA 00pasiiaMy 00ydeHns: « Mbl BBIYYIIY HAaU3YCTh
MHCTPYKUVM K 3aflaHnio» (TaM »e). C TOYKY 3peHV OPMEHTMPOBAHHOIO Ha IapTHepa
Y4YeHVKa YHUBEPCUTETCKII JIEKTOP He IIpYoOpeTaeT poiu BO BpeMs TaHeMHOI paboTHl,
HO OTHeCEH K POJIM 9KCIepTa m3-3a mpodeccuonansHoro ombita (Dreyfus, Dreyfus, &
Athanasiou, 2012). Y4e6HBINI JHEBHUK C CETHI0 KOMIIETEHLIMI IS CAMOOLIEHKM U BHe-
IIHEN! OLEHKM IIPUHAT eAMHOAYLIHO: «YueOHBIl THEBHUK OYeHb [IOMOT MHE OLICHWUTb
MOJI yPOBEHbD SI3bIKa yINUTe/IsA. Sl 04eHb XOPOIIO IIOHSI CBOU IIPO6/IeMBbL: YPOBEHD sA3bIKa
u ckopoctb peun» (T_02_bGK_36).

Tanoemtole yueHuKu, KOMopoie ONPedensTomcs Opyzumu

TanpmeMHble ydalecs, KOTOpble OIPENE/AIOTCA APYIMMY, YYacTBYIOT TOJIBKO
B TaHAEMHOM OOyd4eHMy, IMOTOMY 4YTO OHY IPeCIefyIOT Lie/lb YCIEHIHO MPONTHU CTa-
JKUPOBKY: «['JTaBHOJI 1I€/IbI0 CeTrOfHAIIHEr0 COOpaHus ObUIO IIOATOTOBUTH YPOK [...]»
(T_04_bWK_5). I'1aBHOIT 0COOEHHOCTBIO STOII TPYIIIBL SIBJISIETCS TO, ITO OHIU He MMe-
0T MHVIIMATYUBDL WM JEMOHCTPUPYIOT HU3KMIL YPOBEHDb MHULIMATUBHOCTH [/Is1 Hadaja 1
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HOfiiep>KaHMsI AKTUBHOI TAH/IEMHOI pabOThL. ITO CBA3AHO C IJIOXOI paboToil, mpobe-
MaMIU B CeMbe WIU OTCYTCTBIEM YBEPEHHOCTI B Cebe 3aCTeHYMBBIX, HEOTIBITHBIX TaHeM-
HBIX YIeHNKOB: «VITaK, 51 COMHEBAIOCh, YTO TaHJEMHBIII TapTHEP MOT ObI UMETD II0JIb3Y,
IOTOMY 4TO 5 Takoit cioxHbl» (T_03_bZI_). Yxe nepen HauaioM TaH[eMa OXXITAeTCs,
YTO HACTABHUK JACT 3HAYMMYIO IOMOIIb «B T€MAX, HaJj KOTOPBIMIL MbI pabOTa/IN B TaH/e-
me» (T_04_bWK ). IIpocbba 0 mpegoctaBieHny KOHKPETHBIX 3a/a4 11 UX OlleHKe Obla
YIOMSIHYTa HECKOJ/IBKO pas.

Vigen o MMKpO-IUaKTUYIECKOM IIOAXOfe M BHIOOPE TeMBI PefKM U 4aCTO OTHOCAT-
Cs1 K CO3[JAHUIO AUAKTUYECKOTO MaTepraaa 1 AMCKYCCUSIM O s3bIKe, HO He K €ro Ipa-
BIJIPHOMY MCIIONb30BaHMIO. EC/I OCHOBHOe BHUMaHMe YHEIAeTCS JIMHIBUCTUYECKON
paborte, IpefIIOYTeHNe OTHAETCS IIEPEBOAY OPTaHM3ALMOHHBIX CTPYKTYp. «SI mpodnTan
BCJIyX 3a[jaHMA Ha PYCCKOM sI3bIKe, KOTOpBIe eil Hy)KHO OBUIO IIepeBecTH, a 3aTeM OHa
3aUNTBHIBA/IA HEMEL[KVe 3a/IaHMsI, KOTOPbIe MHe IIPUIIIOCH ePEeBECTY Ha PYCCKUIL S3BIK»
(T_04_bWK_9). JneBHUK npuobperaeT 60/blI0e 3HAUEHME B 00y4eHNUN YYCHUKOB, KO-
TOpbIe onpene/soTcst Apyrumu. OH He pacCMaTPMBAETCs KaK MHCTPYMEHT pedIeKCuL.
[Toppmep>xKa HACTaBHMKA CYMTAETCSA CAaMO CO0OOJI pasyMeroLelics [/Is1 TaHZEMHOTO M CTa-
JKMPOBKU II0 COOTBETCTBYIOIIVM YHIBEPCUTETCKIM KyPCaM.

JaknoyeHne

BHeppenye KOHIENIVY MHAVBUYaTbHBIX TAHLEMOB B IIOATOTOBKY Y4UTesNel Mpef-
CTaB/IAETCS I1e1eCOOOPa3HBIM IIOC/IE INPEACTAB/IEHNUs HMEPBBIX Pe3y/lbTaToB. Bce Tpu
TPYILIBI C PA3HBIMM YCWIMAMM pabOTAIOT Haf A3BIKOM YUUTENIA, U, UCIIOIb3Ys Pasiny-
uble Metoppl obydenus (Eikenbusch, 2013, p. 8), yuarcst maBaTh «OTBET», «COXPAHATH
IVCUMIVIVHY B K/Iacce» VJIM MCIIO/Ib30BaTh «I3BIK B Ka4eCTBe IpeamMeTa obueHns» (Voss
2009: 58). KauecTBO TaHZEMHOTO 00YUeHIsI BCEIIa CINTANIOCHh BBICOKUM, KOTZA YIaCTHM-
K11 ObUIM MOTMBMPOBAHBI M aKTUBHO Y4acTBOBAIM B TaHJeMHOM Iipoliecce. ITopmeprxka
MEHTOPOB OblIa 3/IeMEHTapPHOI /LS ABYX U3 TPeX IPYIIIL.

Y4ebHast cpefia, B KOTOPOII CTYyAEHTBI He MOMy4aloT HO/DKHOTO PYKOBOACTBA I KO-
TOpasl IVIOXO CTPYKTYPMPOBaHa, BbI3bIBAeT pa3oyapoOBaHME Yy OPMEHTMPOBAHHBIX Ha
IapTHepa TaHJEMHbIX YYE€HUKOB M Y TaHIEMHBIX Y4EHUKOB, KOTOPbIE OIpefle/AI0TCsA
mpyrumu. Yem mydiiie OHM IOATOTOB/IEHBI K TAHAEMHOMY O0y4eHUIO 11 YeM OOJIblile OHI
HO/TYYalOT IIOMOLIb [I CAMOPAsBUTHA, TeM 00JIee MO3UTUBHBIMM SIB/IAIOTCS UX CYOBEK-
TUBHbBIE B3IJIAAAbI Ha 9 (PeKTUBHbIE TAH/IEMBI.

ABTOHOMHBIE YYEHUKI B OCHOBHOM HY)K/Jal0TCA B IOMOIIY TONbKO B Hayasie TaHJeM-
HOI1 paboTsL. /13-3a 60/1ee HIBKOTO yPOBHSI CAMOOLIEHKY TaHeMHbIE yIeHVKI, OPUEHTHPO-
BaHHbIE Ha IIapTHepa, HY)KAIOTCA B 60JIee CUIbHOI NMOAAEp)KKe CO CTOPOHBI HACTaBHMKA
I7IS1 Pa3BUTH KOMIIETEHIIMIL B A3bIKE YIMTENA ¥ JUAAKTUYECKMX HaBbIKOB. OHM IPUIIN-
CBIBAIOT POJIb 3KCIIEPTa CBOEMY IapTHEPY, a Tak)Ke HACTaBHUKY U JeMOHCTPUPYIOT CBOU
COOCTBEHHBIE YCIIEXN IIOJ X KOHTPOJIeM. B mepuop afanTanny o4eBuHa 3HAYUTE/TbHA
IMIAKTUYecKass U JIMHTBUCTUYECKas Hopajep>kka yuuTeneil. HecMoTps Ha cBoii mepmaro-
TMYECKUIT MHTEpPeC, TAaH/[eMHbIe [IAPTHEPBI, KOTOPBbIe BCe ellle yIacTBYIOT B 00ydeHMN, He
MOTYT BBIIOJIHATD 3afauy IIOATOTOBKM yuurenell (Brammerts, 2005, p.13). Tangemusbie
Y4YEHVKY, KOTOPbIe OIPee/AI0TCA APYTUMM, XapaKTePU3YIOTCA TeM, YTO OHY B KOHEYHOM
UTOTe IEeMOHCTPYPYIOT HU3KUII YPOBEHb MOTUBALVM, YTOOBI Ha4aTh TAH[IEMHYIO paboTy
U IPUHATD B Heil aKTMBHOe yJacTue. [IpsaMo co crapra OHM OXKMJAI0T MHTEHCHMBHOTO Ha-
CTaBHIYECTBA JI/I1 BHIIIOTHEHNA «/JOTIO/THUTE/IbHO 3a[ja4ll» C HAMepeHMeM YCIIeITHO 0T3a-
HMMAaTbCS Ha ypoke. 71 3TOro MM Hy>KHa WM Pery/iApHas MOTMBALVA TaHAEMHOTO I1ap-
THepa, VI BHeIIHMe cTUMYbL. IlofiiepyKka HaCTaBHUKOB IPeXKJe BCETO MOATBEPKIAET
U OLIeHMBAET HAMYNE VMITY/IbCOB, /I TOTO YTOOBI OPraHM30BATh TaH/IEMHOE O0ydeHe,
Halle/IeHHOe Ha BBIIIOJIHEHMe 3aa4 M aKTUBHOE BOBJIEYEHIE B OOyUYeHIe.
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AHHOTAIUA

Crarbs IIOCBAIIAETCA NPONCXOOAINM USMEHEHMAM B CICTEME ITOBBILIEHNA KBaIII/I(bI/IKaLU/II/I yan-
Tenelt B Bonrapum u y4acTuio MHCTUTYTOB HeOpMaTbHOTO 00pa3oBaHysA B 9TOM Ipolecce. Vs-
MEHEHMA CBA3AHDI C IIOBBIIICHMEM Ka4€CTBa IIKO/IbHOTO 06pa30BaHI/IH I C HOBBIMU Cl)yHKI_U/IHMI/I n
ponamu yunTena 21-ro Beka.

Ilenb aBTOpa MpeCTaBUTh OCHOBHbBIE np06)IeM1>1, MIPOAB/IAIOIMEC IIPU Peanusaliy HOBOJ MoJie-
JIV TIOBBILICHNA KBAMPUKAIVY 60TapCKUX yUMTesIell B IepBblil rof; IpuMeHeHns peopMbl. AHa-
JIMBUPYIOTCSI OCHOBHBIE ITOJIOXKEHVsI HOPMAaTUBHOI 6as3bl 1 06CYXKAAI0TCA IPOOIeMBI, CBSI3aHHBIE,
IIpeXie BCETO, C yYacTyeM HeroCyJapCTBeHHOTo cekTopa B pedpopme. B ocHoBe aHanusa MHeHMA 44
Y4UTeNIeN CTPaHbl (Ha OCHOBaHMM MeTOJA aHKeTMPOBaHI/m) — U3 KOTOPbIX 14 ABIAIOTCA CTyI€HTaMU
MacTepcKoii mporpamMmbl «O6pasoBaTenbHbLI MeHemKMeHT» Coduitckoro yHusepcurera uM. Cs.
Kmumenra Oxpupckoro — @axynbTer nefaroruki.

ABTOP IIPUXOJNUT K BBIBOAY, YTO HE3aBUCUMO OT np0671eM, OJHMM U3 IIOIOKUTE/IbHBIX PE3y/IbTaTOB
pedopMbI ABNIAETCA TO, YTO GONATAPCKIUE YUUTE/A Iie/IeHAIIPAB/IeHO CTaIU [yMaTh O CBOMX ITOTPe6-
HOCTAX B TOIIO/THUTE/IbHDIX SHAHNAX ¥ YMEHMAX U CBA3BIBATD X C YYaCTUEM B 6)7]1}711_[]/[)( Kypcax 11o-
BBIIICHNA KBaII]/I(bI/IKaI_II/H/I " CO CBOMMIU IVTAHAMU HpO(beCCI/IOHa}II)HOI‘O " IMYHOCTHOTO pa3BUTNA.
B KoHIle cTaThy laeTcs peKOMEeHIalusA O IPOBeJieHNI HAallOHATIbHOTO MCC/IelOBaHMs Pe3y/IbTaTOB
1 3G PeKTOB peannsaly HOBOI MOJie/N MOBBILIEHNA KBanuduKanuy yuureneii B borrapuu u ero
IIEPEOCMDBICIEHNA, B TOM 4MC/I€ 110 OTHOLIEHNIO K YBEINYVBAHUAIO HpI/I6I)UH/I JA y‘{MTe}Ieﬁl OT I10-
BBILICHNA KBaMMUKALMM — KAK MOPA/IbHOI, TaK I MaTePUaTbHOIL.

KioueBbie cnoa: HepopMambHOe 06pa3oBaHie, HEIPEPHIBHOE TOBBILICHNEe KBanu(uKamy yan-
Terneit.
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Abstract

This article describes the ongoing changes in the teachers’ qualification system and the role of non-
formal education institutions in Bulgaria. The changes are related to the improvement of the quality
of school education and the new functions and roles of the 21st century teacher. It describes some
basic problems in the implementation of the new model for qualification of Bulgarian teachers
which emerged after the first year of applying the reform in practice. It analyses the main issues of
the normative base, and discusses the problem of the role of the non-governmental sector in the

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 75



Education and Self Development. Volume 13, Ne 1, 2018

reform. The findings are based on the opinions of 44 teachers from the country, 14 of whom are
students in the Master's Program in Educational Management of the Faculty of Education at the
Sofia University “St. Kliment Ohridski”.

The research shows that teachers regard more seriously their needs for additional knowledge and
skills, and relate these to future courses and plans for professional and personal development. The
article recommends that there should be a national survey of the results of the implementation of
the new model of continuous teachers’ qualification and a re-examination of the increase in the
“benefits” (both moral and material) of the qualification for teachers.

Keywords: non-formal education, continuous teacher qualification.

1. Beenenue

HoBblit 21-11 Bek IpeAbsBIAET HOBbIE TpeOOBaHMA K IIKOJIBHOMY 00pa3soBaHMIO, KO-
TOpble KOPOTKO MOKHO IPEACTABUTD TAKMM 00Pa3oM: LIKOJIA JO/DKHA TOTOBUTD TPaXK-
JlaH BBICOKOTEXHOJIOTMYHOTO 21-T0 BeKa, pasBMBasdA UX KPUTHUYECKOEe MBIILIIEHNE, yMEHNe
KOMMYHUI[UPOBATS (B T.4. MCIO/Ib3YsI HOBble MH(OPMAIIMOHHbIE ¥ KOMMYHUKAI[MOHHbIE
TEXHOJIOTYM), yMeHNUe paboTaTb BMeCTe C APYIMMU (B COTPYAHMUYECTBE) U IPOSBIIATH
TBOPYECTBO, @ TAK)KE YMEHIE JKUTD 1 YCIEIIHO a/JallTHPOBATHCS B OBICTPO MEHSIOIIEM-
cs1 U ObICTpO pasBuBaleMcs obuiectBe (0cobeHHO B obmactu nHpopmanyu, CMU n
TEXHOTIOTHIT). YTOOBI 3TOTO FOCTNYD, IIKOMA JO/DKHA MOLEPHU3MPOBATHCS HE TONBKO B
OTHOILIECHMY MaTepPUaJbHON CPelbl ¥ YIeOHOTO COfeP>KaHMs, HO U B OTHOLICHNM CBOe-
TO IIPENofaBaTe/IbCKOTO 1 YIIPAaBIeHYeCKOro cocTaBa (mepcoHana). [lonATHO, 4TO pas-
BIUTIE MEJarOrMYecKX KafjpoB ABJISAETCA OCHOBHBIM (haKTOPOM IIOBBILIEHNS KauyecTBa
IIKOJIBHOTO 0OPa30BaHMS 1 Ka4eCTBEHHBIM OTBETOM BBI30BaM 21-T0O BeKa B OTHOLIEHNUN
IITKOJTBI.

2. MeTtomonornmyeckme OCHOBaHUA

[Tocmennuit 3aKOH JOIIKOIBHOTO U MIKOTLHOTO 06pasoBanust B boarapuu or 13 ox-
Ts6ps 2015 rofa, MCHONMHEHMe KOTOPOTo Havanoch ¢ 1 aBrycra 2016 rofa, a TakxKe Bce
M3MEHEHMA 9TOTO 3aKOHA I JOIO/JIHEHUA K HEMY MMEIOT IPAMYIO CBA3b ¢ Haumonanb-
HOJI CTpaTeryei pasBUTH MearornIecKux Kaapos Ha mepuop 2014-2020 rr. (Harmo-
HaJIbHasl CTpATerysi pasBUTHS earorm4eckux Kajpos..., 2014) u ¢ Ilpukazom Nel2 or
1 cenT6ps 2016 ropa o craryce u IpodeccroHaNTbHOM PasBUTHUI YUUTeNIel, JUPEKTOPOB
IIKOJI M APYTUX Mefarornmyecknx crennamictos (I[Ipukas 12, 2016). Bce aTi BOKYMEHTBI
HaIlpaB/IeHbl Ha MOTMBALIMIO IIeJarOTMYeCKMX CIIeLMAIICTOB (IMPEKTOPOB U y4UTENel)
y4aCcTBOBATH B PA3HBIX KBAIM(PIUKAIVOHHBIX MEPOIPUATIAK. DTO CBSIZAHO C TPEBOXKHDI-
My (akTaMy 0 HM3KOI 00pasoBaTelIbHON aKTMBHOCTM 9TUX KafpoB fo 2013 ropa, Ko-
TOpbIe IpefCcTaBIeHbl MUHICTepCTBOM 00pasoBaHMsl U HAyKU B IepBOM paspgene Ha-
LMIOHA/IbHOM CTPAaTeruy O PasBUTUM IEefarornyecKnx Kagpos 3a nepuop 2014-20120 r.
B moxymenTe ykasaHO, YTO yJacTye IeJarOTMYeCKIX KaipoB, ¥ B YaCTHOCTY YIUTEIIEN, B
KPaTKOCPOYHBIX 1 LOJITOCPOYHBIX KBAIM(DUKAIIVOHHBIX KypcaxX He ABJIAETCA HOCTaTOY-
HO akTuBHBIM. Hampumep, B 2012-oM rofy TombKo 8% OT 3aHATHIX B cekTope «Obpa-
30BaHMeE» YIaCTBOBA/IM B KPAaTKOCPOYHBIX Kypcax, IIPM 3TOM y4actue ydurenein — 7,8%.
A ecny TOBOPUTD O IOTOCPOYHBIX KypCaX B TOT e Mepuof (C IPOXO/DKUTENbHOCTDIO
6oree yeM 60 4acoB), TO B HUX y4aCTBOBAIU TONBKO 1,2% yduTesneir 60IrapCKUX LIKOJ
(HaumonanbHas crpaTerus pasBUTHs Hearorn4eckyx Kafpos..., 2014: 11-16).

HoBoe 3axkoHOpaTe/bCTBO yKasblBaeT, YTO KBanumuKauus YIUTesIell sBJIAETCA
«HETIPEPBIBHBIM IIPOIIECCOM COBEPLIEHCTBOBAHMA ¥ PACIIMPEHMA KOMIIETEHTHOCTEN
Hefarorn4eckKmx CIenanucToB id 9 deKTVBHOrO BBIIOTHEHNA TPeOOBAHMII BBIIION-
HSeMOIT paboThl U IS MX KapbePHOTO Pa3BUTUs» (3aKOH [JOIIKOIBHOTO U IIKOIBHOTO
obpasoBanus, 2015: cratba 221, an. 1). Kpanuduxanus miaHupyercs, KOOPAMHUPYeTCs,
YIPaBIAeTCA ¥ KOHTPONMPYETCA Ha PA3HBIX YPOBHAX — HALMOHA/JIBHOM, MyHUIIUIIA/Ib-
HOM ¥ IKOMbHOM. OHa OCyIecTB/IAeTCS MHCTUTYTaMU GOPMATbHOTO ¥ He(pOpPMaIbHOTO
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06pasoBaHILsL: BBICIIAS IIKO/IA, TAK Ha3bIBaeMble 0OCIY)KIMBAIOLIe 3B€HbsI, HAyIHbIE Op-
raHu3aluy, oOydJarolie OpraHy3alyy, Yb) IPOrpaMMbl 00ydeHNA ofo0peHsl MuHcC-
TepCTBOM 00pasoBaHms U Hayku. [lonmydeHHass KBanuUKALM U3MEPSETCs CUCTEMOIT
KBa/IMYKALMOHHBIX 6aN0B («KPeJyUTOB») 1 IOATBEPXKAAETCA JOKYMEeHTOM (cepTudiu-
KaT WIN YOCTOBepeH e O MoBblnteHnn KBamudukannn). CrcreMa KBamnpUKaOHHBIX
6anoB (kpemuToB) onpenensgercsa ['ocygapcTBeHHBIM 00pa3oBaTe/IbHBIM CTAaHAAPTOM O
craTyce ¥ IpodecCcOHaIbHOM Pa3BUTUN YINUTeNIell, AUPEKTOPOB KO, ZeTCKUX CafiOB 1
IPYTUX TefarorniecKyx CIennanicTos (3aKoH JOUIKOIBHOIO I IMIKOTBbHOTO 06pasoBa-
Hus, 2015: cratbs 222, an. 1 u an. 2; [Tpukas Ne12, 2016).

Jlna moBbImeHNA KBamuduKaluy BceX Iejarormyeckux CIelMaicToB, paboTaro-
IUX B IIKO/MAX ¥ HETCKMX cajaX, MUHUCTEPCTBO 00pa3oBaHms U HAayKu co3fano VIH-
(OpPMaLIMOHHBIN PEerucTp 0Oy4YalomMX OpraHM3aluil BHe CeKTOpa (GOpManbHOTo 006-
pasoBaHMA. B 3TOM perucrpe Bce OpraHM3alVM, KOTOPble HAMEPEHBI IIPefjOCTOBIIATD
obpasoBaTe/IbHbIC YCTYTH, CBA3AHHbIE ¢ KBAMM(UKALMOHHON JIeATeTbHOCTBIO (MCKITIO-
Jasi HUBEPCUTETDI), JO/DKHBI PETMCTPUPOBATHCS ¢ KOHKPETHBIMI YIeOHBIMI IIPOTPaM-
MaMM 1 CIIMCKOM IIperofiaBaTesieil, KOTOpble yTBepaeHbl MIUHUCTEpCTBOM 06pa3oBa-
Hust 1 Hayku (VH(opMaoHHbIt peructp..., 2017).

Cama 1o ce6e TIOTIO>KUTENIbHASA, 3TA CUCTEMa CIIPOBOIVPOBANACO CTOPOHbBI PasHBIX
OpraHm3aIit BHe CeKTopa (HOpMaIbHOrO 06pasoBaHisl (LIKOJIBI, YHUBEPCUTETDI, KOJI-
JTIePKU) aKTUBHYIO JIeATeNbHOCTD, CBA3AHHYIO C peanysalyell Kypcos oOydeHMs, pHu-
B/ledeHNeM OOYYaloIyX CIIEI[MaTNCTOB, HAKAIUIMBAHNEM KBA/IM(UKALMOHHBIX 0A/UIOB
(xpenuToB), puHaHCOBBIMM onepanyAMy. OCHOBHas pONb OpraHM3annii HeopMaib-
HOTO 06pasoBaHNs B IEPBBIIl FOJ IPUMEHEHIsT HOBOBOTO 3aKOHO/ATEe/IbCTBA O KBAIN(-
KallMOHHOJT JIeATeIbHOCTU — B PasHOOOpasuy IpefiaraeMbIX 06pasoBaTe/bHbIX YCIYT.
[TapaiienbHO ¢ 9TMM IEpBBI TOJ BBILEMII M HEKOTOpble IPOOTIEeMBI B peanu3alyn
KBa/MM(UKALMOHHBIX KypcoB. DTH IPOO/IEeMBbl MBI BBIIENVIN Ha OCHOBAHUM aHaIM3a
aHKeTHPOBAHMs, IPOBEEHHOTO Cpefyu 14 yumrerneit MacTepckoil mporpammsl «O6pa-
30BaTE/IbHbIII MeHEIXMeHT» (akynbTera negaroruku Coduiickoro yHuBepcutera V.
Knumenra Oxpupckoro, u 30 yunTeneil, 3alI0THMBIINX 3/1€KTPOHHYIO aHKETy. AHKETH-
pOBaHMe IPOBELEHO B ITepuof ¢ 25 HOAOpP: 1Mo 6 fekabps 2017 roga.

3. PesynbTaThl aHKETHMPOBAHNA U JVCKYCCMOHHbIE BOIIPOCHI

Ha ocHoBanuyu MHeHMIT 9TuX 34 aHKETMPOBAHHDIX YUYNTEIEN BbIJENIEHbI IIATH CePb-
€3HBIX ITPO6JIEM HOBOII CHCTEMbI HEIIPEPLIBHOTO MOBBIMIEHNA KBamidukanuu (6es or-
pbIBa 0T paboTsl) yuuresneit B bomrapun.

IIpobnema Nel. O6s3amenvHoe HenpepvleHoe nosvlueHue Keanupuxayuu yuumenei
u e20 agppexmusHocmo

B cooTBeTcTBUM € 3aKOHOM JOLIKONBLHOTO U IIKOTIBHOTO 00pa3oBaHus, CTaTbs 221,
1. 3, KaKAbIl y4MTe/Ib 00543aH IIOBBIIIATH CBOIO KBIM(UKALNIO €XETOJHO. A B COOT-
BETCTBMU C a/l. 4 TOIL XKe CTaThy, JUPEKTOpa ILIKOI 00s3aHbl IPESOCTABUTD YIUTEISAM
HY>KHBIe YC/IOBYA JIA IIOBBIIICHNA KBaIM(PUKAIIVIL

[Tpukas Nel2 Toxe ompefesnseT IpaBo Ha IOBBIIIeHMe KBanupuKanum Kak obs3aH-
HOCTD — BC€ YYMUTeIA JOJDKHBI XOTA ObI OJMH Pa3 B TOJl y4aCTBOBATb B Kypcax IIOBBIIIe-
HYST KBAIMUKALUN IPOJODKUTE/IBHOCTBIO He MeHee 16 4acoB 1 BBINOJIHUTD He MeHee
48 yacoB KBaMM(pUKALMOHHOTO 00YIeHIsI 32 OAVH IIEPUOJ, ATTECTALINN, KOTOPBII AINTCS
3 ropa (IIpmkas Nel12, 2016, craTbs 46).

MaccoBelit U 00s13aTe/IbHBIN XapakTep KBAIU(PUKAIWNM TPUBOAUT K HECKOIBKUM
CepbEe3HBIM U HETaTUBHBIM IOCEACTBMUAM. DONBIUIMHCTBO aHKETUPOBAHHBIX yUMTesIel,
6eCcCcrIOpHO, MO/IePXKMBAIOT HEOOXOMMOCTh HEIPEPBIBHOTO MOBBIIIEHSI COOCTBEHHOI
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KBa/IM(UKALUY, HO HEKOTOPBIE U3 HIX He MOTUBIPOBAHBI fIe/IaTh 3TO 00513aTebHO KaXK-
IBIV TOMI: 25% CYNUTAIOT, YTO IIOBbILIEHNE KBaTUPIKAINH JOTKHO OBITH «IMYHBIM BBIOO-
POM», 4TOOBI HEOOXOIMIMOCTD B 9TOM 3aBHCe/Ia OT IIOTPEOHOCTEN ¥ MOTHBAINI KaXKOTO
KOHKPETHOT'O YUMTEIS, a TAKXKE OT €r0 OIIBITA.

Korpa mosbiirenne xBanmuduxamyu tpebyeT yIMTbCS KOKABI TOM, YIUTENs, KO-
TOpbIe He MOTUBMPAHBI J€NIaTh 3TO, IPOABIAIT O0blle Ge3pasmudre K COTepKaHUIo 1
Ka4eCTBY IIPe/IaraeMoro 00y4eHus1, 4eM OTBETCTBEHHOCTD. Y 4acTyie HEKOTOPBIX 113 HUX
B Y4eOHBIX Kypcax CBS3aHO C HeOOXOIVMMOCTBIO IOTYy4YMTb KBaMM(UKALMOHHBIA Gay
(kpennT), a He C OCBOEHNMEM HOBBIX YMEHMIL. VIHBIMU C/IOBaMM, COflep>KaHIe 1 KaueCTBO
IpefIaraeMoro oOy4eHNs CTOUT J/IA TaKUX YYaCTHMKOB Ha MOCTIefHEM MecTe.

Jliist yaurerert, KOTOpble MMEIOT MOTUBALIUIO YIUTBCS, €XKETOHOE yIacTue B yeh-
HBIX KypcaX HeoOXO[VMMO U BaXKHO, TaK KaK OHU CUMTAIOT, YTO TAKMM 0OpasoM MHBeC-
TUPYIOT B Ce0si, 9TO yUUTeNbCKas Ipodeccus TpedyeT 0T HUX HEIPEePHIBHO aKTya/IM3MU-
POBaTbh U COBEPUIEHCTBOBATH CBOV 3HAHMA, YMEHNsA, KOMIIETEHIINM ¥ 3HAKOMMUTBCA C
HOBILIECTBAMI B 0OPasOBAHUM ¥ B METOAUKe IIPEHOfaBaHms, ObITh «Ha BbICOTe». OHU
CUMTAIOT, YTO KErofHOe 00ydeHMe BefleT K MOBBIIIEHNI0 KaueCcTBa UX paboThl C y4eHN-
KaMy, MOTVMBUPYeT Ha BBIIOJHEHMe IIPOQecCHOHaNIbHOE 3a/jad, a 9TO, B CBOI0 O4epenb,
npuBefieT K 60JIee afleKBaTHO OIlEHKe X TPYZAa U BBICOKOIT OIIaTe.

B T0 e BpeMst GOJIbIINHCTBO AHKETUPOBAHHBIX yIUTE/IEll CINTAIOT, YTO CYILeCTBO-
BaBIIasd /10 9TOTO CUCTEMA MOBBIIIEHVA KBaMMPYKAM He paboTaeT XOpOIIo: OHa He aK-
Tya/IbHa, He COOTBETCTBYET M3MEHEHIsIM B 00pa30BaHMy, He JOCTYIIHA [/ BCEX YUUTe-
JIel B OTHOLIEHNY KauyeCTBEHHbIX YIeOHBIX KYPCOB, ee GMHAHCHPOBAaHNE HEJOCTATOYHO,
a «OCBOEHNE CPe[CTB (JleHeT) AB/IAETCA MHOIAA BaKHee, 4eM YCBOCHMe 3HaHMII 1 yMe-
HUI>.

B oTHOIIeHNY H0/B3BI mpourefumx B 2016-2017 rogy yueOHBIX KypCOB MHEHIS aH-
KEeTMPOBAHHBIX yYUTeNIel PasfgeNnnIich — OT BBICOKOI OLEHKM /IO IIOJTHOTO OTPUIJaHNA
(«/Ig MeHS HIYero HOBOTO», «He IIPeIOKIIIN HIYero HOBOTO U aKTYa/IbHOT0», «B CYII-
HOCTY 6OTIBIIYIO YaCTb Uil HeBO3MO>KHO IIPYIMEHNUTD B IIIKOJIbHOM MPaKTUKe U paboTe»,
«He BBIIOJTHIIN 00Pa30BaTe/IbHBIX LieJIel» I T.1.).

B pesynbrate cBOero y4actus B KBalTU(PMKAIVOHHBIX Kypcax OONbIINHCTBO YUNUTe-
JIeit He YyBCTBYIOT Mi3MEHEHNIT B CBOeIT paboTe 11 CBOEM CTaTyce B IIKOJIe. A eCIIN 11 OLiLy-
IaJ0T HEKOTOPYIO II0/Ib3Y, TO OHA CBA3aHa TONIBKO C YYYLIeH)EM METOLUKI ITPENoJaBa-
HIsL ¥ pabOTBI € YICHUKAMIL

PasHoob6pasne B MHEHMAX OOBACHACT U pasimiine B OLleHKe MOMb3bl 06ydeHnus (mo
IIKa/Ie OT OJHOTO [0 HeCATH, OfUH — caMas HU3KasA OLleHKa):

— OLIEHKM OT O{HOTO [0 TIATHU noy4uuyin 20% KypcoB (Bcero 55), a 3 13 HUX IIONTY4u-
I CAMYI0 HUSKYIO OLIEHKY — 1;

— IIOJIOBMHA IIPOBEI€HHBIX KYPCOB MMeeT Bbiiie 50% of06peHyi: 4 U3 HUX HOMTydVIN
oneHky 10, 5 — omeHKy 9, a 2 — onenky 8. HesaBucumo oT 3TOro, BCeM PEKOMEH/JOBaHbI
M3MEeHEeHIs, 0COOEHHO KypcaM, KOTOpble pealn30BaHbl OpPraHU3alUAMN HepOpPManbHO-
ro obpasosauns1. Hampumep, pekoMeHyeTcst HApaBUTbh 0OydeHue 60/Iblile Ha METOAMN-
YeCKYI0, I1eJJarOrN9IecKyI0, ICUX0TOTUYECKYIO TIOATOTOBKY YIMUTeIEl, a TaKXKe IIPefjoCcTa-
BUTD LIAHC YIUTEIAM-HOBATOPAM IIPOBOJUTD CBOM MacTep-K/IacChl.

Hekoropble yunTesns oleHMIN pean30BaHHbIE y4eOHbIE KYpPCHI KaK IIOTepI0 Bpe-
meHy. OHM COTIACHBI IaXKe CaMM IUIATUTD 3a 00ydeHNe, KOTOPOe MOCYNTAIOT IT0/Ie3HbIM
Iy ce6s1, KOTOpOe CMOTYT CaMM BBIOMPATh (M BBIOEPYT TO, YTO XOTAT) M KOTOpoe OyzneT
JIMETBD CYILIeCTBEHHOE 3HaYeHNe A/Ist MX paboTsl yunTess. [yt HUX caMoe ITaBHOe — I10-
JTy49UTDb KaueCTBEHHOe O0yUYeHMe.

JI1s1 IUpPeKTOPOB IIKOJI I HeTCKMX CafjOB 00s13aTeIbHOE MOBBIIIeHNe KBaI(uKanumn
CBA3aHO C HEOOXOVMMOCTBIO 00ecIeunTs (B TOM uKcie GUHAHCOBO) OYepeHbIe KYPChI
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Ha OYepefjHOIl yueOHbIil rofl. B HeKOTOPBIX C/Tyyasx OHM BBIHY)XXHAIOT y4UTeNIeil cCaMuX
IJIATUTDH 32 CBOe 0OyUeHNe, TaK Kak OI0JKeTHBIX JeHeT He XBaTaeT. [Ipyrye UIIyT Kypchl,
KOTOpbIe BBITOffHee B (PMIHAHCOBOM OTHOLICHNUY, fIellIeBIe [JIsI IIIKOJIB, XOTS 9TO U He ra-
paHTupyeT KauecTBo obydeHnus. HekoTopble AupeKTOpa Mpy BEIGOPE PYKOBOACTBYIOTCSA
M3BECTHOCTBIO (pUPMBI WV MHTEPECHBIM Ha3BaHIEM KYPCOB, HO Pe3y/IbTaThl IPU 3TOM
He BCerfia yoOBNIEeTBOPSAIOT YYaCTHUKOB.

VIHorza B LjeIsIX SKOHOMMUU CpefiCTB, B HapyueHye Pacnopskennsa Ne12 (B coor-
BETCTBMM C KOTOPBIM YYaCTHMKM JOJDKHBI CaMM BBIOMPATh KypC I/Is HOBBIIIEHN CBOEI
KBa/IM(UKALUY), FUPEKTOPA LIKOJI ¥ HETCKMX CafloB CaMI PEILIAIOT, KaKie Kypchl OyayT
mocelaTh UX yunTens. VI3 Bcex 44 aHKeTOPOBAaHHBIX y4uTeneit TonbKo 10 cenanu camu
BBIOOP KYPCOB, B KOTOPBIX YIaCTBOBAIN. B OCTa/IbHBIX C/Ty4asix BHIOOP HeIano PyKOBOJ-
CTBO LIKOJIbI M/IN JUPEKTOP.

Ho paxe ecnu y gupexropa camble /mydllie HaMepPeHIst B CBS3U C BEIGOPOM yueb-
HBIX KypCOB, CYLIECTBYeT GOBLION PMUCK OIMOKM. PBIHOK 06pasoBaTeIbHBIX YCIYT
npeparaeT 00JIbIIOe KOMMYECTBO PasHOOOPa3HbIX KypcoB obydueHus. VI B 3TOM MHO-
roobpasun — Apyras mpobreMa IMOBbINIEHNA KBATUPUKAIMI MeJarOTHYeCKUX CIIela-
mucToB B bonrapun.

IIpobnema Ne2 — «npeonoscenue» Kypcos HeNnpepbleHo20 NOBbIUEHUS KATUDUKAUY
nedazoeutecKux cneyuanicrnos

Cornacao Pactiopsikennio Ne12, HempepbIBHOE NOBbIIIEHNe KBa/MM(DUKALA Iefjaro-
TMYECKMX CTIELNANICTOB BO3MOYKHO PeaNn30BaTh Yepes:

— KPaTKOCPOUHbIEe KYPChI U IIPAKTUKM C L[e/IbI0 IOCTOSAHHOTO OOHOB/ICHNS 3HAHMI,
IPETIOfIaBaTe/ICKMX YMEHMIL, KII0UYeBbIX KOMIIETEHIINIT, METOAUKI OOYIeHNsI 1 T.1.;

— yJacTue CIelanliCTOB B UCCIe/l0BATe/IbCKON M TBOPYECKOI! IeATETbHOCTH;

— ofy4eHIe ¢ Iie/IbIo IIpeoOpeTeHNs BhICIIEN IpodecCHOHAIbHON KBaIM(PUKAIVIOH-
HOI1 CTYIIEHU;

— y4acTue B Kypcax C Iie/IbIo IpeoOpeTeHn s HOBOII WM IOTIOJIHUTEIbHOM IIpodeccu-
oHanpHOI KBamuukanuy win crenyanusaunn ([Ipukas Nel12, 2016, cratbs 45).

B nponuioM yue6HOM rofy IpUMOPUTETHBIMM ObUIM KPATKOCPOYHBIE KYpPCBHI U Tpe-
HMHTY, CEMVHAPBI, a TAK)Xe CIel[anusaluy [y IpuodpeTeHns BhIcIIel IpodeccroHa-
JIbHO-KBa/IM(UKALMOHHON cTylleHN. B Havase fekabps 2017 ropa Ha caiite MuHuCTep-
cTBa 00pa3oBaHMs U HAyKM 00BsIBIIEHBI 2613 0000peHHBIX TporpaMm 128 opraHusanmeit
(nx 4ucno 3a yuebnblit 2016-2017 He MeHbne) (VHPOpPMaUMOHHBII perucTp..., 2017).
9To 03HaYaeT, YTO TaKoe GOJIbIIOe KOMMYECTBO KypPCOB fIaeT BCe IIAHCHI Y/IOBIETBOPH-
Th 3AIIPOCHI B 3TOIt 06/1acTi.OfHAKO IT0JIOBMHA AHKETHPOBAHHBIX YUUTe/Iell OTMETIIA B
aHKeTax, YTO MeCTO, Ifie OHIU >KUBYT, He IPeNOCTaB/LAeT JOCTATOUHDIN BBIOOP KypCOB, a
y4IMTeIs NIPOQPecCOHATbHBIX MIKOJI KaTeTOPMYECKY 3asAB/IAI0T, YTO [JIA HUX BOBCE HeT
HY>XHBIX JI/I1 MX TPOdeccuu 1 Iist mpodecuit, 1o KOTOPBIM OHY 0OYYAIOT YIEHNKOB, KYp-
COB IIOBBILIECHVA KBaIUDUKALIUIL.

YdauTess yKasblBalOT Ha TO, YTO IIPEJ/IaraeTcs OUYeHb MHOTO PasHOOOPAsHbIX IIPO-
rpaMM, HO JIydie 6bUI0 Obl, ec/yt 65 OHU OBUIN «y3KO HPOQMIMPOBAaHHBIMU» 1 «OoIee
Ka4eCTBEHHBIMI».

Jlpyras 4acTb y4acTHUKOB MCC/ILOBAHMA HETATUBHO OLleHVMBAeT MOJie/Ib (CUCTeMY)
HOBBILIEHNS KBaTNUKALN, KOTOPas OTINYACTCS MPeJIOKeHNeM «00IINX, He CBA3aH-
HBIX CO LIKOJIbHON PeaJbHOCTBIO O0YYeHMA» KYpcoB. A Befib OHU IIPOILUIN «(PUIBTP»
MuHucrepcTBa 06pasoBaHNUs U HAYKIL.

Bompoc o mpepnoxeHun KypcoB MMeeT M APYIyI0 CTOPOHY: KTO MOXKET U JIOJDKEH
HpefIarath KBamiUKaI[MOHHbIE KYPCBI /I IefJarOTMIeCKUX CIEeIVaTNCTOB?
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IIpobnema Ne3 - o nocmasujukax Kypcos HenpepoLeHO20 NOBbIUEHUS
K6AnNUPUKAUUU nedaz02utecKux Cneyuaniicros

B macrosammuit momenT IIpukas Nel12 2016 ropa nmpefocrap/sAeT IIpaBoO Ha IIPEIO-
JKeHMe KBamM(UKAIMOHHBIX KYPCOB BBICIINM IIKO/IAM, TaK Ha3bIBa€MBIM OOCITY>KIBa-
IOI[MM 3BEHBsIM, HAyYHBIM OPraHM3ALNAM, OOYIAIOMNM OPraHU3ALMSIM IIPU YCIOBUN,
9TO MX IPOTpaMMbl 00ydeHus1 0g06peHsl MUHUCTPOM 00pasoBaHMsI ¥ HAYKHU U 3aIlM-
canbl B JH}opmannonHoM peructpe MuHucrepcrsa. OIpolleHHbIe B MCCIeOBAaHIN
YUYMTeIS CYUTAIOT, YTO MHOTYME M3 IIOCTABIIVKOB KBa/M(UKALMOHHBIX yoryr 2016-2017
rofa CIpaBWINCD ycIelHo. IloaToMy oHu (y4uTenu) CHOBa JOBEPUINCH Obl IMEHHO UM
— M3-3a XOpolleil opraHusanuy, 3QpQPeKTUBHOCTY 00yYeHNs, TOATOTOBICHHBIX JIEKTO-
poB (obyuarommx sxcrepToB). Ho HeKOTOpble OpraHMsanyy He ONpaBRaNu OKUAAHNA
Y4aCTHUKOB KypcoB. OHU TIPelnoXua obydeHre, KOTOpoe He IOBBIMIAeT KOMIIETeHT-
HOCTb y4MTeseil, — «CTapble Bel B HOBOJ (opMe». OpraHusamyss HEKOTOPBIX KYPCOB
HOJIyYMIa OLIEHKY «HEYLOBIETBOPUTEIBbHO», YIACTHUKYU He ObUIN JOBOIBHbI KypCaMit 1
KauecTBOM 00y4ueHnus. [loaTomy, ecnm 651 OT HUX 3aBMCeN BHIOODP, OHU He BbIOpamyu Obl
9TUX HOCTABIIMKOB 06Pa30BaTe/IbHBIX YCIYT. A OfUH 13 aHKETHPOBAHHBIX YUUTeIel CO-
BETYeT: «IyCTb 0OpasoBaTe/IbHble MHCTUTYTBI OTBETCTBEHHO OTHOCSATCS K HEIIPEPHIBHO-
MY MOBBIIIEHNIO KBaIM(NKALVI, He TOTbKO OPUEHTUPYIOTCA Ha (PMHAHCOBBIE BLITOJBI»
OT 3TOM [AesTeTbHOCTIH.

Ectb npsAMasi cBA3b MeXK/y BOIIPOCAMI OPTaHU3ALNY, COfIePIKaHIA M Ka4ecTBa Ipef-
JlaraeMbIX KypPCOB M BOIIPOCOM KadecTBa IMOATOTOBKY O0YYaIONINX: KTO MOXKET U JO/DKEH
00y4aTh NeJarorn4eckmx CIelaTiCTOB?

IIpobnema Ne4 — obyuaroujue

HopmaTuBHbIe JOKYMEHTBI He KOMMEHTHPYIOT 3TOT UCK/IIOYUTENbHO BAXKHBII BOII-
poc. Beibop copepkanust u croco6oB 06ydeHns 3a MOCTABLIMKaMM 00pasoBaTeIbHBIX
yoyr. VI ecnu B yHUBEpCUTETaX AeIaeTcsl OA00p NperogaBaTesieil Ha OCHOBaHUM Y€TKO
OIIpefie/IeHHbIX KPUTEPIEB, TO B CEKTOPe He(hOpPMabHOTO 06pasoBaHIsI BOIIPOC PelllaeT-
cA mo-apyromy. VIHorga B po/n 06y4aioliyx IpuUBIeKaloTCA 9KCIePThI 6e3 Imefarornyec-
KOTO OIIbITA JI/IM CIIeLIMa/IVICTBI, KOTOPbIE COITIACHBI IIPOBeCTH 00yUueHe 3a HeOOIbIIyIO
wiaty. Ho obydeHne B3pocCibIX — TpyfHas 3afjada, a oOydeHNe yduTeseil — B3POC/IBIX
ydamuxcs — eme cioxHee. IIperogaBarenn, KoTopble 6yayT o6y4aTh TaKylo LieleBYIO
TPYIIITY, KO/DKHBI OBITh VICK/IIOYMTETbHBIMY CIIELVAIICTAMY, 9KCIEPTAMY, ¥ KOTOPBIX
PasBUTOe aHAPATOTMYECKOe YyThe (a JIydllle, e y HUX OyfieT CrieljaibHast — aHAparo-
ridecKas — MOATOTOBKA /s 00Y4eHNs B3POCIIBIX), MHTEPECHBIMI M CIOCOOHBIMI CIIPO-
BOLVIPOBATh ayUTOPUIO U BKIIIOYUTH ee B 00pa3oBaTe/IbHbIII IIPOLjeCC.

MHore 13 aHKETMPOBAHHBIX YYUTe/IEN IIMIIYT, YTO Y HUX OBUI OIIBIT, KOTAA 1X 00y-
YasIi IEKTOPBI, KOTOPbIE [TPejiyIaraiy ojle3Hble BEljy, IIOKa3bIBa/II OPATOPCKIE YMEHsI
(«rOBOPWMIIV XOPOLLIO, ¥ YIACTHUKI BCE IOHMMAJIN» ), UCIIOIb30BJIV COBPEMEHHbIE METO-
IVKY ¥ TeXHOIOINH 00y4eHus (BK/II0Uasi MHTEPAKTUBHbIE), ObIIN IIO/IE3HBI U KOMIIETEH-
THBL. YYaCTHUKI C YOBO/IBCTBYEM BK/TIOUMIVICH ObI B HOBBIE KYPCBI, €C/IU OBI X BE/IU Te
JKe IPeroaBaTesIi.

YacTb aHKETMPOBAHHBIX yIUTe/IeN OfOOPWIN TOMIBKO HEKOTOPBIX IpeIofaBaTeel
1 He 00OPIIN TeX, KOTOPbIe He CMOIIM 3a1IHTEPECOBATh U 3aVIHTPUTOBATH X, KOTOPBIE
TOBOPWIN HESICHO, CKYYHO ¥ MOHOTOHHO.

A kaxumy [O/DKHBI OBITH OOy4arole Ha KBaMM(UKAMOHHBIX Kypcax? Ha stor
BOIIPOC YYaCTHMKY OTBETVIN, YTO IOLXO/SIIMMY SBILTIOTCS:

- «IperofaBaTey, KOTOpble 3HAIOT, YTO Ceiyac IPOMCXOAUT B K/IACCHBIX KOMHa-
TaX», «<KOTOpbIe KOCHY/INCh OCOOEHHOCTE YYEHNKOB HOBOTO BI/Ia», <KOTOPbIE IPOBEPH-
JIV Ha [IPaKTUKE TO, O YeM COBETYIOT yUUTE/ISIM BO BPeMs KyPCOB»;
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— 3KCIIePTHI — YHUBEPCUTETCKIE IIPETIofiaBaTeNl, KBamuULPOBaHHbIE CIIeIIaIIC-
THI B chepe 06pasoBaHNA; CIIENMATVCT B KOHKPETHBIX TEMAaTUYHBIX 00/1aCTAX; «KOMIIe-
TEHTHBIE JIMLIA», «XOpollne IpodecCHOHaIbL, ¢ MOATBEPXAEHHBIMI YMEHUAMH 1 Kadec-
TBaMI», «CIIELUATNCTBI-TPAKTUKI B COOTBETCTBYIOIIEI 06/1acTI»;

— C IIperofaBaTeNIbCKUMM YMEHUAMM — KaueCTBEeHHbIe, OIIBITHbIE 00yJalolIye, TeK-
TOPBI, IIperofiapaTeny (B T.4. mpodeccopa ¥ YHUBEPCUTETCKIUE MTPeIIofaBaTen).

Ho m camplii Xopommii penofaBaTe/lb MOXKET ITONACTh B JIOBYIIKY BpeMeHn. VI B
3TOM COCTOMT CJIefiylolljasd cepésHas IpobIeMa KauyecTBa MOBBIMIEHNA KBaTUPUKAINU
yuuTENeN.

IIpobnema Ne5 - spemst 06yuenust (npoOOmHUMENLHOCD KYPCOB)

O6s3arenbHass HOpMa 0OyUeHMsI ¢ MUHMMYMOM B 16 9acoB B TOJ BEET K MIPUCYX-
IeHUeI0 OJHOTO KBaMM(UKAIMOHHOrO 6amna (KpefuTa) ¥ «eCTeCTBEHHBIM IIyTEM» Or-
paHNYMBAET IPOJO/DKUTENBHOCTD KypCOB 9TUM 00béMoM. Emre xyxe Ha kadectBe 00y-
YEHMA OTpa)kaeTcsA IpejjlaraeMas 3aKOHOJATEIbCTBOM BO3MOXXHOCTb IOYYUTh ONMH
KBa/IMVKALMOHHBIN 6a/UT (KpeaNT) 3a Kypc CMEIIAaHHOTO TUIIA: 8 YacOB IIPUCYCTBMA Ha
3aHATUAX U 8 YaCOB «IIPefIBAPUTENbHOI MOTOTOBKY U KOHCYIbTHpoBaHus» (IIpnkas
Nel2, 2016, craTbs 48, an.3). Pe3ynbrar 9TOI HOPMaTUBHOI BO3MOXKHOCTI — MaccOBOe
IpeMIIo>KeHNe 8-4aCOBBIX KBaTU(PUKALMOHHBIX KypcoB. I/ yunTerneit, [e/bl0 KOTOPBIX
SIBJISIETCSI JIVIID HAKOIUIEHVE KBATM(UKALVOHHBIX 6a/I0B (KPEAUTOB), 3TOT BapUAHT
KBa/M(UKALUY BBITOIHEE, YeM 16 4acoB MPUCYTCTBYA Ha 3aHATHUAX. Ho ms Tex, KoTo-
pble XOTAT HONTYYNTh KadeCTBEHHOe 00y4deHe, Kypchl TAKOTO THIIA Hea(deKTMBHBI MK
Harmo10BUHY 3P PeKTUBHBL: «3a 8 YaCOB MO>KHO TO/IBKO MYAThCS [0 IPOrpaMMe», — Ii-
LIyT HEKOTOPbIE U3 AHKETUPOBAHHBIX YUNTEIIEI.

4. 3axIr09eHne M peKOMeH/ AL

HesaBucrumo ot mpobieM 1 HeJOCTATKOB, IepBble Mmaru pepopMbl HEIPEPHIBHOTO
IIOBBILIEHW A KBa}H/Iq)I/IKaI_U/H/I IEeJarorM4YeCKnX CrenmaancTroB COCIaHbl. HO}IO)KI/ITeHb—
HBIM 3¢ deKTOM peOpMBI MOXKHO CYUTATh TO, YTO YUUTE/S IEPEOCMbICTUBAIOT CBOIO
HOTP€6HOCTb B JOIIOJTHUTEJIbHBIX 3HAHUAX N yMeHI/I}IX, CBA3BIBAKOT 3TO C y‘laCTI/IeM B
Kypcax IIOBBIIIEHNS KBanUUKALNMIA 1 CO CBOMMM ITaHaMM IIPO¢deCCHOHAIBHOTO U TN~
HOCTHOTO paSBI/ITI/I}I.

YT0o6OBI CIIPaBUTHCA C MPEACTABIEHHBIMI B 9TOJ CTaThe IMpobaeMamu, 661710 651 XO-
pOHIO HpOBeCTI/I MI/IHI/ICTCPCTBOM OGPaSOBaHI/I}I n HayKI/I Bonrapl/m HAaMIOHAa/IbHOE JIC-
CIe[fOBaHIe Pe3y/IbTAaTOB IIEPBOTO TOfiA peannsalny HOBO MOJENN HEIPEepbIBHOTO I10-
BBINIeHVA KBamuukanuy yuutesneil. C 00/IbLION [JOell YBEpeHHOCTY MOXKHO CKa3aTb,
YTO MHEHVe aHKETMPOBAHHBIX aBTOPOM CTAaTbM YUUTE/Iel IOBTOPUTCS I MHOTMMU JPY-
I'MMn y‘{]/[TeIIHMI/[. yBepeHOCTb CBA3aHa C pa3H006pasl/leM XapaKTepI/ICTI/IK y‘IaCTHI/IKOB B
HaureM yccnenoBanyy. OHM IO IPU3HAKY BO3pacTa BapbupyIoT oT 24 10 60 jeT, 1o mpu-
3HaKy npogeccruoHanusMa (Iefarorndeckii OnbIT) — T 6 MecALeB fo 40 JieT, I0 MecTy
JKUTENIBCTBA — OT Ma/IEHbKNUX, CPeSHMX U OOMbIINX fepeBeHb 4O KYPIIHBIX TOPOOB. Vx
MHEHUA HpOSBY‘{aHI/I BO BpeMH ,T_[I/ICKYCCI/H‘/I Ha 3aHATUAX 110 MeHe,T_[)KMeHTy 06paSOBaHI/IH.

Xoporuo 65110 651, ecnu 66 9KcIepThl MUHMCTEpCTBA 0O6pasoBanus 1 Hayku bos-
rapI/m y‘{IH/I MHEHIEe aHKeTI/IpOBaHHbIX quTenei[ n HOHYMa}H/I, KaKnm 06p330M YCO—
BepIIEHCTBOBATh CUCTEMY ITOBBILIEHVsI KBamuuKanuu B 6yayiieM, YT00bl TOHU3UICS
HETaTVBHBIN 3QQeKT OmMcaHHBIX NpobieM. TakKe HY)XHO CTUMY/IMPOBATh y4UTeINeN
y4aCTBOBATh B KBaMM(UKALMOHHBIX KypcaX He IO 00s3aHHOCTH, a Ha OCHOBAHUU YBe-
JITYeHVS TIPaKTUYeCKOT IO/Ib3bI (He TOIbKO MOPAIbHON, HO ¥ MaT€PUaIbHOI) I TeX
y4uTesIel, KOTOPble CO3HATENbHO PAa3BUBAIOTCSA M HEIIPEPBIBHO CTPEMSTCS K MOBbILIe-
HIIO KauecTBa 11 3¢ PEeKTUBHOCTH CBOET PabOTHL.
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Cricox murepaTyphbl

VHdopMalMOHHNA PerncTbp Ha Of0OpEHNUTe IPOrpaMM 3a NOBUINABaHE Ha KBaIM(pUKALMATA
Ha nefarorovyeckute crenuamcty (2017). MOH. (MHpoOpMaImoHHBI perucTp ogo6peHHbIX
IPOrpaMM [JIsI IIOBBIIIEHNSI KBaMUM(UKALNY IeJarorMIecKyX CIeLantiucToB) [DIeKTpOHHbII
pecypc]. - URL: http://iropk.mon.bg/, 2.12.2017

3aKOH 3a NPeRyIIINIIHOTO 1 YYMIUIIHOTO obpasosauue, [IB. 6p.79 ot 13 OxromBpu 2015, (B
cuma ot 1 aBrycr 2016 r.), usm. u gom. (mocmenHoro — IB. 6p.58 or 18 IOmu 2017r.) (3akoHb
TOLIKOIBHOTO M IIKOJIbHOTO 00pa3oBaH)

Hapep6a Nel12 ot 1 cenremBpu 2016 T. 3a cTaTyTa U IpO(eCHOHATHOTO PasBUTHE HA YIUTEINUTE,
IUPEeKTOPUTe U APYTHUTe efarorndecKy crenyaacty (B cura ot 27. 09.2016), MOH. - IIB. 6p.
75 ot 27 CenremBpnu 2016 . (Hapen6a 12 ¢ 1-ro cers16ps 2016-ro roga o craryre 1 npogdeccu-
OHA/IbHOM PasBUTHE YUMTesell, JUPEKTOPOB U SPYTUX MefJarOrMYecKUX CIeIMaauCTOB), B CHITY
¢ 27-ro centsi6pst 2016-ro roga).

HamuoHnanHata cTpaTerus 3a pa3BUTNE Ha Ieflarormdecknure kagpu 3a 2014-2020 . MOH, 2014
(HaumoHanbHast cTpaTerus pasBUTHA Hejarorndecknx Kagpos 3a nepuop 2014-2020 r.)

Gray L. Teacher Professional Development Goals (Chapter 1, Lesson 12). [91eKTpoHHbIIT pecypc]. -
URL: https://study.com/academy/lesson/teacher-professional-development-goals.html
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AHHOTAI[MSA

AKTYa/lIbHOCTD TeMBI JICCIIE[JOBAHNA TIOATBEPK/AAETCA BBICOKUM CIIPOCOM B YUPEXAECHMAX CPeHe-
ro 1mpodeccroHaIbHOTO 06pasoBaHMsI Ha IeJaroros mpodeccnoHambHoOro obyderns. Ilogroros-
Ka TAaKNX IIe[arOTOB B yYPeX/EHNX BBICIIEro 00pasoBaHNMs CBs3aHA C HEOOXOAMMOCTBIO ydeTa
(axTOpOB (leTepMIHAHT) €ro KadyecTBa I 3ajiay, CTOAININX IIepefl COBPEMEHHOI 06pa3oBaTe/IbHO
TIPaKTUKOIL.

Llenmb cTaThy — BBIAEINTD JIeTEPMIHAHTBI Ka4eCTBa BBICIIEr0 IpodecCHOHaTbHO-TIeJATOTNYeCKOTO
06pa3oBaHIA, OCHOBBIBAACh HAa aHA/INM3€ aKTyaTbHBIX 3a/jady IOJTOTOBKM IIeJaTOTOB IPOdeccro-
HA/IbHOTO 06y4YeHsI.

Bemymmy mmogxomaMu paboThI CTaIN COTEPIKATeIbHBIN 1 GOPMaI30BaHHBII MOXO/bI, I03BO-
JIAIOIVE UCCTIEfi0BaTh COflepyKaHMe VM B3aVIMOCBA3D IeTEPMIHAHT KadecTBa BBICIIETO IPOdeccrio-
HaJIbHO-TIeJJarOTMYeCKOr0 00pasoBaHIA, aKTyalbHbIX 3ajlad IIOATOTOBKM U UX PelIeHNIL.
CyI[HOCTHBIE XapaKTepPUCTUKN KadecTBa MPOGecCHOHATbHO-IEfArorIeckoro o6pasoBanms, a
TAK)Ke BOIIPOCHI YIIPABJIEHMS U OLIEHKM KAa4eCTBa IOfTOTOBKU I1€[aroros IpogecCHOHaTbHOTO
obyJeHn ImpefcTaBIeHbl B Tpyfax B.A. ®egoposa, A.I. bepmyca, H.B. PomxnHoit, A.B. Hasapen-
ko, O.JI. Hasaposoit, I A. llabanosa, C.H. I'oneposoit, V1.J1. Kupndenko, XK.B. Heueyxunoii u mp.
Ocoboe BHIMaHME YAE/SETCs IIOTI0XKEHNUIO O IeTePMUHNPOBAHHOCTI Ka4eCTBa BBICIIEro mpodec-
CHOHA/IBHO-IIE/JATOTIYeCKOTO 00PasoBaHNs MHTETPALMOHHBIMI TIpolieccaMu B obiectBe. OfHAKO
B PACCMOTPEHHBIX aBTOPOM PabOTax HeT COITTACOBAHIISA A€TEPMIUHAHT Ka4eCTBa C 3afja9aMIl TTOfro-
TOBKI II€[JarOrOB ITPO(ECCUOHANBLHOTO 00YYEeHN, a TAK)Ke VX PEIIeHIAMIN.

Cyl11iecTBEHHBIM Pe3y/IbTaTOM UCCIIEJOBAHIIS ABTOP CINTAET BBIABICHHYIO B3aNMOOOYCIIOB/IEHHOCTD
He TO/IBKO 3a/ad, CTOSIIIVX Iepes; 00pa30BaTeIbHON IPAKTUKOIL, HO 1 UX peruernit. CyTb perueHmnit —
B VICIIOJTHEHV CTAaHJAPTOB 1 PeKOMEH/IAINII FapaHTI! KadecTBa B EBporeiickoM IIpocTpaHCTBe BbI-
ciero o6pasoBaHILs, yIeTe B3anMOOOYCTIOBIEHHOCTII OCHOBHBIX C(ep JKM3HM 001eCTBa, MHTErPaIiii
KOMIIETEHTHOCTHOTO JI Ky/IbTYPOJIOTMYeCKOTO ITO/IXO/JOB B IIOATOTOBKE OYIYIINX IIeflaroros podec-
CHMOHA/IBHOTO 06y4eHMs, a TAK)Ke OPMEHTVPOBAHNMM BBICIIETO IPOMeCcCHOHAIbHO-IIeJaTOTITYeCKOTO
o6pasoBaHst Ha obecriedeHye YCTOIMBOTO Pa3BUTIS OOIIECTBA 1 9KOHOMUKI 3HAHMIL.
IIpeficTaBieHHble B JAHHOI CTaTbe IIOTIOKEHNsI COCTABIIN OCHOBY [JA/IbHEIIIIET0 00CTOSATEIBHO-
TO MCCIeTIOBaHMA B KOHTEKCTE CYIIHOCTY Ka4ecTBa BBICLIETO MPOdecCHOHAIbHO-IIeJATOTNYeCKOTO
006pa3oBaHMsL.

KiroueBble croBa: eTepMITHAHTA, TAPAHTIUI KavyeCTBa, KA4eCTBO 00pasoBaHMsI, TIeflaror mpodec-
CMOHATIBHOTO 00y4eHNs, IpodeccroHaNnbHO-Mearorndeckoe 00pasoBaHne, KOMIIETEHTHOCTHBIN
TIOZIXO], KY/IbTyPOJIOTIIECKIIT ITOXO, IHTETpalys, 001IeCTBO, CTENKXO//EPhL.
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Abstract

There is a high demand for teacher vocational training in secondary vocational educational
institutions. The training of such teachers in post-secondary institutions needs to take into account
the factors (determinants) of its quality and the challenges facing modern educational practice.
Building on earlier work by Russian researchers, particular attention is paid to the ideas about the
quality determinism of higher professional and pedagogical education by integration processes in
the society. However, in the works reviewed there is no agreement of the quality determinants with
the tasks of vocational training teachers’ qualifications as well as with their solutions.

The article highlights the determinants of the quality of vocational training teachers' qualifications
in higher education, based on the analysis of the actual tasks of vocational training teachers'
qualifications. The research used substantive and formalized approaches to investigate the content
and interrelation of the determinants of the quality of the higher professional and pedagogical
education, together with the actual tasks of preparation and their solutions. It shows the
interdependence not only of the tasks facing educational practice, but also their solutions. In order
to ensure the sustainable development of a society and the knowledge economy, decisions on the
implementation of standards and recommendations of quality assurance in the European Higher
Education Area, must take into account:

« the interdependence of the main spheres of society's life,

o the integration of competence and cultural approaches in the qualifications of future teacher
vocational training,

« and the orientation of higher professional and pedagogical education.

This work has led to further detailed research in the context of the essence of higher professional and
pedagogical educational quality.

Keywords: competence-based approach, determinant, quality assurance, quality of education,
professional-pedagogical education, cultural approach, integration, society, stakeholders.

BBenmenue

1.1. Akmyanvrocmo npobnemvl

BocTpe60BaHHOCTD Ha PbIHKE TPyAa KBaIM(PUIMPOBAHHBIX PAO0OUYMX, MHXKEHEPOB
Ipefonpe/enmIa COLMANbHY0 3HAYMMOCTD BBICIIETO MPOQeCcCHOHaIbHO-TIefarorniec-
Koro obpasosanus. [ToAroToBKa TaKuX MeJAaroroB B YUpeXXeHNAX BHICIIETO 06pa3oBa-
HIIsI CBsI3aHA C HEOOXOAMMOCTBIO yueTa (paKTOPOB (IeTepMUHAHT) ero KadyecTBa I 3a/ad,
CTOSIIMX IIepef; COBPeMEHHOI 06pa3oBaTe/IbHO MPaKTHUKOIL.

Beiciee mpodeccnoHanpHO-megarorndeckoe 06pasoBaHme — MPOLECC U Pe3ynbTaT
HOJITOTOBKY Teflarora MpodQeccroHanbHOro obydyeHns B Byse. KauecTBo BbICIIEro mpo-
(beccroHaIbHO-IEJarOTIeCKOr0 00pa3oBaHMs — KYMY/LITVMBHBIN IIOKa3aTe/b, KpUTe-
p¥M KOTOPOTO JOJDKHBI OBITH OMMCAaHBI IPMMEHUTEIBHO K Ipolieccy (ero BXOmy M pe-
CypcaM) U €ro BBIXOJy, HO/DKHBI OTPaXKaTh CTEIIeHDb Y[JOBIeTBOPEHHOCTM yYaCTHUKOB
OTHOLIEHMI B cepe BHICIIETO MPOdeccnOHaNbHO-TIeIarorNYecKoro 06pasoBaHys; Iu-
HaMMYHBIN I0Ka3aTe/lb, «COCTABIAIOLINE U KPUTEPUU KOTOPOTO M3MEHAITCA IO Mepe
06HOBJIEHNA COIMANTBHOTO 3aKa3a BhICIIEMY PO ecCHOHATbHO-IIEarOTMYecKoMy 06pa-
3oBannio» (Sedov, 2017, p. 577).

3ajjayamMi1, aKTyaIbHBIMM JUIA BBICIIETO MPOdecCHOHaNbHO-TIearorM4ecKoro obpa-
30BaHMA, ABNAIOTCA:

- peanmsanys B HOATOTOBKE MEaroroB NpohecCHoHaNIbHOTO 00yYeHN s CTaHAAPTOB
U PeKOMEH/AIMIiT TApAaHTUN KadeCcTBa B EBPOIEICKOM POCTPaHCTBE BBICUIETO 06Pa3o-
BaHMNS;

— IOCTIDKEHNE pesy/IbTaTa TAaKOll MOATOTOBKY, COOTBETCTBYIOIIEro Kak obpasoBa-
TeJIbHOMY CTaHZIapTy BBICIIETO 00pa3oBaHN, TaK ¥ IPOPeCCOHATBHOMY CTaH/APTY;

— YZOB/IETBOPEHME BBICOKOTO TEKyILero M OyAyIIero CIpoca Ha IHefarormdecKue
KaJipbl, HEOOXOIMMBIE B YUPEXIEHIAX 10 IOATOTOBKE, IIEPEIIOATOTOBKE U IIOBBIILICHIUIO
KBa/IMUKALUY PabOUUX, CTYXKAI[UX ¥ CHEVA/TINCTOB CPEJHETO 3BEHA.
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1.2. Ananus numepamypol

3HauMTENbHBII OIBIT PelleHNs HOKOOHDIX 3alad HaKOIIEH B MCCIeJOBAHMSAX, T10C-
BAIIEHHBIX BOIPOCAM MeHEPKMEHTA I OIIEHKY KadeCTBa B BBICIIEM 00PasOBaHWUM, VH-
Terpanuu CofepKanusi 06pasoBaHMss B MPO(ECCHOHANBHOI LIKOJIE, YAOBIETBOPEHNS
COILIMA/IIbHOTO 3aKa3a BhICLIEMY 00Pa30BaHIIO, YCTOMYMBOTO Pa3sBUTHSI OOLIeCTBa I ITepe-
XOJia K 9KOHOMMKe 3HaHMIT Yepe3 oOpasoBaHue.

CyHOCTHbBIE XapaKTEePUCTUKN KadecTBa IPOQeCCHOHATbHO-IearOIMIeCKOro 06-
pasoBaHMsA, a TaKXKe BOIPOCHI YIPABIEHMS M OLCHKM KadyecTBa IIO[TOTOBKM IIefaro-
roB 1podeccroHalIbHOr0 00ydeHns NpefcTaBieHsl B Tpynax B.A. ®egoposa (Fedorov,
2001), A.T. Bepmyca (Bermus, 2003), H.B. Pomxunoit (Ronzhina, 2015), A.B. Hazapen-
ko (Nazarenko, 2014), O.JI. Hasaposoit (Nazarova, 2003), I A. Illabanosa (Shabanov,
2006), C.H. Tomneposoit (Golerova, 2009), V.M. Kupnuenko (Kirichenko, 2004),
JK.B. Heueyxunoit (Necheukhina, 2010) u gp. Ocob6oe BHUMaHNE YHe/IACTCA HOMT0KEHIIO
0 JIeTepMMHUPOBAHHOCTY KauyecTBa BBICIIETO NMPO¢eCcCHOHATbHO-TIefarornyeckoro 06-
Pa3oBaHMA MHTETPAIMOHHBIMI TIPOIleccaMit B 001IIeCTBe.

OpHako B pacCMOTPEHHBIX ABTOPOM PaboTax HeT COTMACOBAHMUSA HETEPMUHAHT Ka-
YecTBa C 3afjaYaMyl TOJATOTOBKM IIearoroB MpogeccuoHaIbHOTO 00yUIeH s, a TakKe UX
pertennsMu. [/ MOBBINIEHNS] KAYeCTBA TOTOTOBKM IENArOrOB MPOdeCcCOHATbHOTO
o6y4eHns1, Ha HAlI B3I/IAZ], HEOOXOLMMO CETOfHsI PElLIaTh IepedliC/IeHHbIE BBILIe 3a1adun
B MIX OYEBM/IHOIT B3aVIMOCBS3M.

VIcXOopHbI MOCTYIAT B HAIIEM MCCIE[OBAHMY Pa3BUBAETCSI B (OPMYIMPOBAHNUIN
upell — peleHnit 3afad, CTOSIINX Iepefi 00pasoBaTe/IbHON IPAKTUKOI HA MyTH K JO-
CTIDKEHMIO YOBTIETBOPEHHOCTY HOTpebuTeseil. DTO Uen «MHTerpannun obpasoBaHis,
HAyKU ¥ IIPOM3BOJICTBA KaK OTPaXKeHNs B3aMMOOOYC/IOB/IEHHOCTIE OCHOBHBIX cep >Ku3-
HI1 O0II[eCTBa» 11 «YCTOYMBOrO PAasBUTH O0LIIeCTBA Yepe3 0Opa3oBaHIe», «IHTETPALN
TeXHOKPAaTMYECKOIT ¥ TYMaHUTAPHOI MapafUrMbl», «FAPAHTUY KadeCTBA BBICIIETO IIPO-
(dheccroHaIbHO-IE[aArOTMYECKOT0 00pa30BaAHMSI».

Meropnpl / MeTogonorndecKkiie OCHOBaHMA

Llenb cTaTbM — BBIAEIUTD AEeTEPMIHAHTBI KA4eCTBA BBICLIETO IPOdeCcCUOHAIbHO-TIe-
Jarorn4ecKoro o6pasoBaHus, OCHOBBIBASICh HA AHA/INM3€ AaKTYa/IbHBIX 3a/1ad MOATOTOBKI
TeflaroroB MpodeccuoHaNnbHOTO 00yYeHNA.

VicxopHble MO/IOKEHM: CUCTEMHBIN IOAXO, IeXAIINil, HalpuMep, B OCHOBE «JIC-
C/IeOBAHIS MHTETpanuy 06pasoBaHus, HAYKY 1 IPOU3BOJCTBA KAaK CUCTEMbI CO BCEMU
IPUCYIMMY €I OCHOBHBIMU CBOJICTBaMM: LI€IOCTHOCTHU, SMEP/IKEHTHOCTH, CUHEPINY-
HOCTH, MepapXU4HOCTY U gp.» (Sedov, 2015, p. 257); TMYHOCTHO-AEATEIbHOCTHBII IIOJ-
XOfI, UCIIONIb3yeMbllI B JMICCTIeNOBAaHMM IOTEHI[MaNa MHTETPAllMM TeXHOKPATUIECKOil 1
TYMaHMCTUYECKOI IIapajjury;

HanpapneHus mnsydeHus mpepMera UCCIETOBAHUA: COflep>KaTe/IbHbI U GopMau-
30BaHHbII IIOAXO/IbI, O3BOJIAIONINE UCCIEIOBATD COlePKaHMe U B3a¥IMOCBA3D IeTepMMI-
HAHT KaueCTBa BBICHIETO NPOQeCcCHOHATbHO-TIEJaTOTMIECKOr0 06pasoBaHys, aKTyalb-
HBIX 3a/ja4 ITOJTOTOBKY I VX PeIIeHMIL.

TeopeTnyeckne MeTObI: METOJ, AHA/IM3A CUCTEM 3HAHMIL, TEOPETUIECKNUI aHA/IN3 U
CUHTe3, abCcTparnpoBaHye U KOHKPETU3alus, aHaTOTUA.

OMnmpuyecKyie MeToAb! (IIpUeMBbl M Ollepalliy MCCIe0BaTe/IbCKOI HesATeIbHOCTH):
U3y4eHIe JINTEePATYPbI, JOKYMEHTOB U Pe3y/IbTaTOB [IesTe/IbHOCTY, HAO/IIOfie e, OIPOC
(ycTHBII).

OMnmpuyeckye MeTonbl (cIIocobb! 1 GOpMBI OpraHU3aLNU UCCIe0BATeIbCKOM Je-
ATENBbHOCTI): MOHUTOPIHT; M3ydeHue 11 00001eHNe [1eJarorn4ecKoro OIbITa.

Vccneposanne BeinonHeHo B KasanckoM ¢enepanbHoM yHusepcutere (PIAOY BO
«K(IT)DY»), rie TaxKe IPOBOAMIOCH OOCYXK/IEHIIE OTAEMBHBIX IIOJIOKEHNMIT aBTOPa, KO-
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TOpBbIe NIPefCTAB/IeHbl B JAHHOI CTaThe KaK HOKa3aHHBbIe (DAKTHI U 10 STON IPUINHE He
HOATBEP>KAAIOTCA NMOBTOPHO. [To HaHHOMY HOBOJY Yy>Ke ObLIM CleNaHbl JOKmambl Ha Il
u III MexxpyrapogaoM ¢dopyMe IO Iefarorndeckomy obpasosanuio (2016 u 2017 rr. —
Kasanbp), Mexpaynapogaom ¢opyme «Obpasosanne Poccun — EDU Russia» (2017 1. —
Kaszanb), 22-11 MeXXayHapogHOI Hay4HO-IIPAKTHIeCKOl KoHpepeHun «/HHOBaLuM B
npodecCHOHANIPHOM M TIPOQecCHOHaTbHO-TIeflarorndeckoM obpasosanum» (2017 r. -
Exatepunoypr).

PesynbraThl

Bce pmeTepMMHaHTBI IpefiCTaBNeHbl HAMM KakK obliye mim nokaabHble. K o6,
HAIIpUMep, OTHOCATCA rnobanusaiysi, nHGopMaTU3anus — AeTepMUHAHTDI, OT/INYAI0-
I[Yecs TeM, YTO OHM II0 CMBICITY BBIXOZAT 3a IIpefie/ibl TOMbKO 0bpasoBaHusA. B unmcre
JIOK/IbHBIX (PAKTOPOB M3MEHEHMsI KAa4ecTBa BBICLIETO IPOQeCCHOHAIbHO-IIE[ArOrN-
4ecKoro o6pasoBaHysA B paboTe BBIJie/IEHBI CIefyIole: MOflepHM3anuA 00pasoBaHuA B
KOHTeKCTe ydacTusi Poccun B BomoHckoM mporjecce, 0OHOB/IEHNE COLMAIBHOTO 3aKasa
06pa3oBaHIIO U JIp.

Tak, B yCIOBuUsIX [o6anusanuy HaydHble OTKPBITUA B OfHOI CTPaHe CTAaHOBSTC
obecriedyeHneM HayYHO-TEXHOIOTMYECKOTO PasBUTHA BCETO MUPOBOTO coobuiecTsa. I'71o-
6a/m3arst (MHTerparus obuiectsa) 06yCIOBIIA OPUEHTALINI0 0OPA3OBAHNS HA MEX/Y-
HApOJHYIO CIIEIValTN3alUi0 IIPOM3BOJCTBA, CIEl[UANN3alNI0 OTEYeCTBEHHOTO IIPON3-
BOJCTBA U OIEPEKAMOIINIT XapaKTep.

Crpoc Ha BHYTPEHHEM M BHEIIHEM PBIHKE Ha IPOAYKINIO OTEYECTBEHHOTO IIPOM3-
BOZCTBA, TPAHCHOPMALIN CYLIECTBYIOIINX IPEAIIPUATHIL, CO3/JaHIe HOBbIX, 4 TAKXKe IIep-
CIIEKTVBBI C/IEAYIOMINX M3MEHEHNUIT IPeoIpeie/U/IN OTINYHBII OT COBETCKOTO Iepuosia
3aKas MpodeccoHaAIbHOMY 06pasoBaHNUI0. [JpyruMu clIoBaMu, MEHsIeTCs 001eCTBeHHAS
XKM3HDb 1 00yC/IaBNMBaeT HOBBIIT 3akas obpasoBaHMio. C OHOM CTOPOHBI, POCCUIICKMIT
PBIHOK Tpyza Kk Hadamy XXI Beka «Iieperpesncs» OT HeTPYLOYCTPOEHHBIX 9KOHOMICTOB,
IOPJICTOB M T'yMaHWUTApJeB ¥ YCWINI aKIeHT Ha ITOATOTOBKY MH>KeHepPHO-TeXHIIECKIX
PabOTHMKOB, pabo4Mx KafpoB A/ IpousBoAcTBa. C APyroit CTOPOHBI, 3HAUNTETBHO 13-
MEHWINCD V1 TpeOOBaHNUA K Pe3y/IbTaTy TaKOJ IIOATOTOBKN.

KauecTBo BbICHIETO TPOGECCHOHATBHO-EATOTIIECKOTO OOPA3OBAHMUS C YIETOM
MHTEPECOB POCCUIICKOrO OOIIeCTBA MOXKHO YCTaHOBUTD 11O Pe3y/lbTaTy paboThl Mefa-
roros mpoeccnoHanbHOrO 00ydeHNst — KBaIN(UKAINN paboUrX, HOLTOTOBICHHbIX B
CCV3ax. BocTpe60oBaHHOCTb pabouMX, CIYXKAIIUX ¥ CIEIVAIICTOB CPeHEero 3BeHa Ha
PBIHKe TpyZa MPOAMKTOBAHA KaK MOTPEOHOCTAMI KU3HEOOeCIIedeH st BHYTPU CTPAHBbI,
TaK U aKTyaJbHBIMM 3allpOCAMU Ha 3KCHOPT. Be3ycnoBHO, pedb MeT Kak O BOIPOCax
COLIMAIbHO-9KOHOMIYECKOTO PAasBUTH CTPAHBL, TaK ¥ O BCeOOI[eM IPOIBeTaHnN, 06yc-
JIOBJIEHHOM, B YaCTHOCTY, M&XXIAYHAPOJHbIM pacIipefie/ieHieM TPyaa.

AHanu3s MeXIyHAPOJHOTO pacHpefe/e st TPYLa, HOAPOOHOCTU KOTOPOTO MBI OIIyC-
TWIN B JAHHON CTaThbe, MO3BOMII B ellle OJTHOM K/IIoYe PacKpBITh IIOTEHIVal BOCTpe-
OOBAaHHOCTHU POCCUIICKOI S9KOHOMUKI B pabOUNX, CIIY>KALIMX 1 CHEIMA/TNCTaX CPeSHEro
3BE€Ha, U, KaK C/Ie[ICTBUE, 000CHOBATh aKTyaTbHOCTDb MPOOJIeMbl KaueCTBEHHOI MOJro-
TOBKU II€fJarOroB MpO(eCcCHOHATBHOTO 00yIeHMs.

Eme ogHa o6as geTepMyMHaHTa — MHPOPMATH3AINA, KOTOpas XapaKTepusyeT 06-
I[eCTBO KaK Pa3BUTOE HACTONIBKO, YTOOBI MCIIONB30BATh MHPOPMALUIO AJIsI OPTaHM3a-
IV TesATEeTbHOCTU BO BCeX chepax oOIeCTBEHHON )XMU3HL. []eATeNbHOCTD B Pa3IMIHBIX
chepax oblecTBa OCYILIECTB/UIACH M PaHee, HO C T€UEHNEM BPEMEHU, yBelTnueHUeM
KO/IMYecTBa MHPOPMAIVM, TI0OATBHOI KOMIIBIOTepPU3AIMeil 1 TIp. M3MEeHANNCD Tpef-
CTaB/IEHMsI O BO3MOXXHOCTSIX MH(POPMALNHN, IPOIOPLVOHATIBHO POCIN U YeTOBedecKre
OXMIaHMA, GOpMUPOBANTUCh COBPeMEHHBIe oTpebHoCTH. VHdOopMaTusanus — 3To, 110
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CyTH, TeH/ICHI[UA peannsanny NHPOPMAIMOHHOIO NOTEHIAIa B COOTBETCTBUN C COB-
peMeHHBIMM TpeboBaHUAMM ob1IecTBa. BMecTe ¢ TeM, yMeCTHBIM OyieT OTMETHUTD TaKXKe
XapaKTepHYIO 1 COBPEMEHHOTO 00IiecTBa MHPOPMALMOHHYI0 CUHIY/ISIPHOCTb. VIH-
(dbopManua cerofHsA MOABIACTCA M OOHOBIIACTCA 3a IVMHUIY BPEMEHM B TaKOM KONN-
JecTBe, KOTOPOE Ye/I0BeK He MOXKeT 00paboTaTh 3a BCIO SKM3Hb. CUTYyaL[UsI CIIOXKHA TEM,
YTO VICTUHHOCTb 3HAaHWII B MH(POPMAI[MOHHOM IIOTOKe He O4YeBUIHA. VIHTepmperanusa
(aKToB B OIpeJe/IeHHBIX BOIPOCAX IOMy4YaeT AUAaMeTPATbHO IIPOTVBOIIONIOXKHbIE 06-
I[eCTBeHHbIE Ol[eHKN. TakuM 06pasoM, MHGOPMaLMOHHASA CUHTY/IAPHOCTD B HEKOTOPOM
CMBIC/Te IIPEfCTAaB/IsIeT COOO0TT OTPUIIATEILHYIO CTOPOHY MH(DOPMATH3ALINIL.

MudopmaTusanns B 06pasoBaHny — 3aKOHOMepHasA HeobxonuMocTb. C 0JHOII cTO-
POHBL, BEIeTCsI AKTUBHAsI A€SITE/IbHOCTD B BY3aX 10 Pa3pabOTKe U BHELPEHMIO L{U(POBOI
06pa3oBaTeNIbHOI CPEbl, YBEIMUMBACTCA [ONA JUCHMIUINH, M3Y4aeMbIX CTYAE€HTaMU
B omHIaitH-pexxuMe. C Apyroit cropoHsl, nHGopMaTusanus o6ycrIaBanBaeT U3MeHeHUs
TpebOBaHNIT 3aMIHTEPECOBAHHBIX CTOPOH (CTEIKXO//IepOB) He TONBKO K IIPOIIeccy, HO U
K pe3y/IbTaTy 06pa3soBaHIAL.

PaccmoTpum 7noKanbHbIE TeTePMUHAHTBL. Tak, Of[HO 13 JOKaJAbHBIX IPOABIEHNI
paccMoTpeHHO IIobanmsanyu — Berymwienne Poccun B Bomonckmit mporecc. Kpo-
Mée OYEBMJHBIX MI3SMEHEHMII, IPOM3OIIEIINX 3a UCTEKUINIA IePUOJ, CIefyeT OTMETUTD
TEH/ICHIIVIO PasBUTYsI TAPAHTUY KAadeCTBA B YUPEK/EHISX IPOpecCHOHAIBHOrO 06pa-
30BaHMA IO OOLIMM IpaBMIaM — cTaHpapTaM u pekoMenpanysam ENQA (ESG, 2015).
B noruke peanusanum ESG u cranpapros ISO oTeyecTBeHHBIMY By3aMy UCIIONIb3YIOTCSA
camble pasmunble Mogenu (EFQM, TQM, Tunosas mogens CMK u fp.), eMOHCTpU-
PYIOTCA JOCTVDKEHMA JKe/IaeMOTO YPOBHS 3peNIOCTU CUCTeMBI KadecTBa. BMmecre ¢ TeMm,
BY3BI, OCYLIECTB/IAA 00Pa3s0BaTeIbHYIO JIeATeTbHOCTD 110 LIeJIOMY DAY HalpaBIeHMUIT,
B IPEUMYyI[eCTBEHHOM OOJIBIINHCTBE He PACCMATPUBAIOT MIOATOTOBKY I1€arOroB Mpo-
(beccroHambHOro 00y4eHNA B CrenupUIecKoll IIOCKOCTH, C MPUCYIIMMI TONBKO el
XapakTepuctukamy. OIHAKO MHAMBUAYA/IbHBIN IOAXO/ B BOIPOCAX TApaHTUM KayecT-
Ba BBICIIEro MpodecCHoHaNbHO-MeJarornieckoro obpasoBanusa HeobxoauM. B monbsy
JAQHHOTO IIOJIOXKEHVsI TOBOPUT, HAIIPUMEp, JETEPMIHAHTA «OOHOBJICHIE COLMATBHOTO
3aKas3a 0Opa3sOBaHUIO», PACCMOTPEHHAs BBILIE, B COYETAHNMMU C HEYJOBIETBOPEHHOCTDIO
3aMHTEPECOBAHHBIX CTOPOH B Pe3y/IbTaTe MOATOTOBKY IejaroroB MpodecCHOHaTbHOTO
o6y4eHNs, HaUMHAsA CO CTYIEHTOB.

CorapHblil 3aKa3 MpOdecCHOHATPHOMY 00pa30BaHMIO MPEACTaB/LIeT COO0Il CO-
OupaTenbHbII 00pas, cocToAWMII U3 TpeboBaHWIT paboTORaTeNell, POJUTENel, caMIX
CTYIEHTOB, TOCYAapCTBa, obijecTBa B 1enoM. «[lepcrekTuBHOE 3HaueHUe B 00OIIecTBe
HauyMHaeT IMpMoOpeTaTh BBICIIEE MH)KEHEPHO-TEXHIYECKOe, CpefiHee MpodecCHOHab-
HOoe 0Opa3oBaHMe, TOIA KaK HPO(deCcCHOHATbHO-IIEAarOTNYecKoe HaIpaBIeHne MOf-
TOTOBKU (BBICIIEe U cpefjHee MpodeccnoHanbHOe) 0CTaeTCs HeBOCTPeOOBAHHBIM CPefy
mononexu» (Valiev & Sedov, 2017, p. 743). Tak, Hanpumep, 3aHAB GIOI>KETHBIE MECTA B
BY3€, BBIITYCKHUKY — Meflaroryi IpoecCHOHAIbHOTO 00y4eHNA — B IPEUMYIIeCTBeHHOM
6onbIINHCTBe He CBs3bIBaOT cebs ¢ cucremoit CIIO, oTgaBas mpepouTeHne pabore B
OT/IMYHBIX OT 06pa3oBaHMsA OTPAC/IAX PEATbHOTO CEKTOpa SKOHOMUKY. CTOIPOIIeHTHOE
TPYHOYCTPOICTBO OCTAETCs TONIbKO B OTYETAX, COCTAB/IEHHDIX II0 pe3y/IbTaTaM paclipe-
menenys BbITYCKHUKOB. [lo CCY30B BbIIIyCKHUKM HE JOXONAT, I€PEYYMBasACh U PacTBO-
psisich 6OJIBIIIENT YaCTHIO B 9KOHOMIUECKOII cepe obirectBa. CylecTBYOLNI fycOaTaHC
Mexpy crrpocoM cucteMbl CITO Ha nefaroros npogecCOHaIbHOTO 00YYeHNSA 1 IIPEefIo-
JKeHMeM crcTeMbl BO TakMX BBITYCKHMKOB B COBpeMeHHOI Poccun ouesupen. Crpoc He
PaBeH NpPeJIOKEHNIO He TONbKO B KOIMYECTBEHHOM, HO I B KAUeCTBEHHOM BbIPayKEeHUI.
OTHOCUTE/IPHO MPOYMX CaM 3a Ce6s1 TOBOPUT TOT (aKT, UTO CPefu CIyLIATeNeil KypCoB
HOBBILIEHNA KBaTUPUKAINY, TPpOodeCcCHOHANTBHOI MepPeroirOTOBKY, OCYIeCTBIAIMINX
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obpasoBatenbuylo gesitenpHOCTb B CCY3ax, mpeobafaloT HeraTMBHBIE HACTPOEHN,
06yCIOBIEHHBIE HEIOCTATOUYHBIM YPOBHEM YIOBIETBOPEHHOCTY MX JIMYHBIX 1 Ipodec-
CHMOHA/IbHBIX NHTEPEeCOB.

MeHAOTCA HpeNCTaBlIeHNA O pe3y/lbTaTe BBICHIETO IMpodeccuoHaNTbHO-TIearoru-
4eCKOro 00pa3oBaHMs, ClIefOBATENIbHO, HO/DKEH MEHATHCS U IIPOLeCC IOATOTOBKI IIefia-
rora IpoecCHOHaIbHOTO 06ydIeHN.

Hamu BbIfe/eHO HECKOIBKO 3aad, KOTOPBIe CTOAT Iepefs 00pa3oBaTe/IbHO IpaK-
TUKOI, @ UMEHHO:

1) peanmsanys B BbICIIEH IPOdeCCHOHATPHO-IIEAATOTMYEeCKOll IIKOIe CTAHAPTOB
U peKOMeH/Iallni rapaHTUM KadecTBa B EBpoOIelickoM ITpOCTpaHCTBE BBICIIETO 06pa3o-
BaHIL;

2) IOCTIDKEHUe pe3y/IbTaTa MO/TOTOBKY IIefjaroros MpodecCuoHaNnbHOTO 00ydeHN ,
COOTBETCTBYIOLIETO KaK 00pasoBaTeIbHOMY CTAaHAAPTY BBICIIETO IIPOQeCCIOHAIBHO-IIe-
Jarormyeckoro 06pasoBaHMs, TaK I IPOPECCHOHATBHOMY CTaHAAPTY;

3) «yHZOBIETBOPEHE BHICOKOTO CIIPOCa Ha IIefjarorniecKue Kagpsol, HEOOXOAUMbIE B
YUIPeXIEHNAX 110 MOATOTOBKE, MEPErOfirOTOBKE ¥ MOBBIIIEHNIO KBaMN(UKAIMU pabo-
YMX, CTYKAILVX U CHELMaTNCTOB CPeHEro 3BeHa;

4) TOATOTOBKA IIefJaroroB NPoQecCIOHATbHOTO 00YIeHNA U VX MOfIIeP>KKa C yIeTOM
Oynyliero crpoca Ha Iefarorndeckie Kafpel 1 M3MEHSIOMNXCs TPeOOBaHMIT CUCTEMBbI
CIIO x Hum» (Valiev & Sedov, 2017, p. 741).

3HAYNTE/IbHBI OIBIT PElIeH s IOFOOHBIX 3a1ad HAKOIUIEH B MCCIIEJOBAHIIX, TI0C-
BAIIEHHBIX BOIIPOCAM MeHE)KMEHTa U OIIeHKV KadyecTBa B BBICIIEM 00pa3soBaHWUM, MH-
Terpanny CofepKanusi 06pasoBaHysi B MPO(ECCHOHANBHON LIKOJIE, YAOBIETBOPEHNS
COLIMATBHOTO 3aKa3a BBICHIEMY 00pa30BaHMIO, YCTOMYMBOTO PasBUTHA OOIIECTBA depes
obpasoBaHIte, IIepexofa 00I[ecTBa K 9KOHOMMKe 3HaHMiT. OFHAKO /151 HOBBILIEHNs Ka-
JecTBa MOITOTOBKY IeflaroroB NpodecCuoHanbHOTO 00ydeHNs, Ha Halll B3ITIA/, CETOIHSA
HeoOXOAMMO MCC/IETOBATD I PELIaTh IepednC/IeHHbIe BBIIIe 3a/ja4l B IX OYeBU/HOI B3a-
MIMOCBSA3M.

JIuckyccnonnble Bonpock / O6cyxaenme

1) AKTya/IbHOCTD 3afjauyl peajus3alil B BBICIIEI MPOQecCrOoHaIbHO-TIefarorniec-
KOJI LIKOJIE CTAaHJAPTOB M PEKOMEHJAlNII IapaHTuM KadecTBa B EBpormerickoM Ipo-
crpaHcTBe Bbicuero obpasosanus (ESG, 2015) obycnosieHa BcrymieHreMm Poccun B
BomoHckmit mpoljecc 1 pelaeTcss B By3aX depes paspabOTKy U BHef[peHMe CUCTEM Me-
He[PKMeHTa kadecTBa. CorylacHO cTaHmapTaM ¥ pekoMeHpanuaM ENQA MeHemKMeHT
KayecTBa (B T.4. IUTAHMPOBaHUe, obecliedeHe, yIpapjeHne, YayJlIeHe KadecTa) U
OLIeHKA KauecTBa COCTABJIAIOT IIOHATIE «TapaHTUU KadecTBa». [I/11 pa3BUTHA TapaHTHil
KayecTBa B By3aX COOJIIOMIAIOTCA OOIIMe peraMeHThl, pa3pabaThIBalOTCA CTPATETHH, CO-
CTaBJIAIOTCA JOPOKHBIE KapThl, ONIpefie/AeTCsA MHAMBULYaTbHBIN BK/IaJ KaXX/JOTO IIPEmo-
JaBaTens, BeleTCsI MOHUTOPUHT. BMecTe ¢ TeM, MeponpuATHA IO YIy4LUIEHNIO Ka4eCcTBa
B [IPEMMYIIECTBEHHOM OOIbIINHCTBE CBSI3AHBI JINIIIb C IOKA3aTe/AMI JOPOXKHOI KapThL.
Eme Tonpko mpepcTont copMUpOBaTh MPAKTUKY YAyUIIEHNUA Pe3yIbTaTOB MOHUTO-
pUHTa, HaIpUMep, AHKeTUPOBAaHMA CTY/IEHTOB Ha IIPeIMeT yIOBIEeTBOPEHHOCTY Kadec-
TBOM 00pa3oBaHMA.

2) 3ajada [OCTYDKEHVs pe3y/IbTaTa MOATOTOBKM IIEJArOroB IPOQeCCHOHATBHOTO
06y4eHNs, COOTBETCTBYIOIETO KaK 00pa3oBaTeIbHOMY CTaHAAPTY BbICIIETro mpodeccu-
OHA/IbHO-IIe[JATOTNYEeCKOTr0 06PasoBaHus, TaK U MPO(eCcCHOHATPHOMY CTaHAAPTY, @ TaK-
e OXXMTAHMAM CaMUX CTYIeHTOB, UX POIUTeNeli, obliecTa B IieoM. B ocHOBY pere-
HIIsI 9TOI 3aayuyl GbIIM IIOJIOXKEHBI [{BA Te3NCa: ) Te3UC O HEOOXOAMMOCTHI MHTETPaLiny
o6pasoBaHIsA, HAYKM U MPOU3BOLCTBA 1 6) TE3NC O TOM, YTO OOIIECTBO — 3TO CUCTEMA,
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9/IEMEHTOM KOTOPOII sB/ISETCS YeoBeK. MHOroobpasie OTHOLIEHNIT 1 CBsI3el MEXLY
TIOIbMI B IIMPOKOM (JOCTATOYHO 06IIeM) HOHVMAHUM PAacKPbIBAaeTCs Yepe3 OCHOBHbBIE
cepsr ob1iecTBeHHOI XM3HN. TakuM 06pasoM, B3aMOOOYCTIOBIEHHOCTD 9KOHOMMYEC-
KOIJf, COLIMAIbHOI, IYXOBHOI U MONUTUYECKOIT cep cocTaBiAeT OOIIyI0 KapTUHY MIpa.
OHa He OTpa)kaeTcsl B CO3HAHMM PA3HBIX JIIOJIEll OJHO3HAYHO. B 3TOI CBA3M pesynbTar
¢dbopMupoBaHua obuIelt KAPTUHBI MUpPa B CO3HAHNNU YeTIoBeKa MOXKeT OBITh 0003HaYeH
KaK ee MHAMBNAyaIbHOE HOHNMaHIe. II0CKONbKY Takoe (popMMUpPOBaHIIE OTPAXKAET CYTh
06pasoBaHIiA, «IeNOBEK C MHAVBUAYAIbHBIM IOHMMaHIEM KapTUHBI MUpa» ajiee 3aK0-
HOMEpHO OIIpefie/ieH B HACTOSAIIeM MCCIeOBAHMY KaK «IMIHOCTb». B joruke dopmu-
POBAHNA U PasBUTHA IMYHOCTU B CO3HAHNU Ka)KTOTO Ye/IOBeKa CO3/IaeTCs COOCTBEHHOE
MUPOIOHVMAHIE, IPOMCXOAUT TNYHOCTHAS U COLMA/IbHAS UAEHTN(UKALYS, YIOB/IET-
BOPSAETCS COIMATbHBIN 3aKa3 00Pa3oOBaHUIO.

O6pasoBaHye HaXOLUT CBOE BBIPAKEHME B COLMAIBHOI, AYXOBHON M 9KOHOMIU-
Jeckoil cdepax B HEOOXOAVIMOM CMBIC/IE IS KaX/ol u3 Hux. Tak, HampuMep, B COIM-
aIbHOIL chepe 0OpasoBaHUe OPMEHTUPOBAHO HA YCIICLIHYI0 COLMAIbHYIO afalTallIIo
Je/I0BeKa, TOTOBUT €T0 K O0IeCTBEHHBIM OTHOIIEHUAM. B skoHOMIUeckoit cepe cyTb
06pa3oBaHus CBeleHa K IIOATOTOBKE 4YelTOBeKa K IPOU3BOACTBEHHBIM OTHOIICHISIM
(cam 4emoBek paccMaTpuBaeTCs KakK OffHA 13 MPOM3BOACTBEHHBIX cui). CaMu Ipous-
BOJICTBEHHbIE OTHOLIEHSI BBICTPANBAIOTCS B 9KOHOMUIECKOIT cepe depes IPOon3BOJiC-
TBO. B myxoBHOII chepe obpasoBaHMe obecrieunBaeT mepefavdy KylIbTypHOTO Hacaefusa
OymymmmM moxoneHusiM. [TomonHeHNe KyIbTYpHOTO HAclefusi, pasBuUTHe OOIecTBa
IPOUCXOANT B AYXOBHOI cdepe depes MHCTUTYTH HayKu. Ilomuruyeckas cdepa BbI-
CTyIIaeT B PO/IM MHTEIPUPYIOLEro (GaKTOpa, OIPee/IOIiero BeKTop pa3BuTus obpa-
30BaHNA, HAYKV U IIPOM3BOJICTBA, a TAKXKe IOBBIIIEHN 01ar0COCTOAHNA 00IIecTBa B
renoM. IIpencTaBieHHast B3aMOOOYC/IOBIEHHOCT OCHOBHBIX Cep >KU3HM 0OIiecTBa
PacKpbIBaeT Iefarornyeckyio CyTb MHTerpanuyu o6pasoBaHys, HAyKN U MPOU3BOJCTBA
(Sedov, 2015, p. 109).

B noruxe mpepcraBieHHO B3aMOOGYCTIOBIEHHOCTH Ja/lbHEIIas MOIepHM3aIyA
BBICIIIETO NTPOQECCHOHATIBHO-TIEJATOINYeCKOr0 00pa3oBaHMs JO/DKHA ObITh HAIlpaBiIe-
Ha B CTOPOHY pasBuUTHsA obliecTBa B IlesoM. Ilegaror mpodeccnoHalIbHOTO 00yYeH VA
IOJDKEH OBITH TOTOB «K IPOU3BOLCTBEHHBIM 1 OOLIIECTBEHHBIM OTHOIIEHISIM, Ilepefjade
KYJIbTYPHOTO Haclefus OyaylieMy IMOKONEHUIO, TOTy4eHNI0 HOBOTO HAyYHOTO 3HAHMA,
Pa3BUTUIO TPOM3BOJCTBA U IIOBBILICHNIO 6/IATOCOCTOSIHMS OOLIeCTBA Yepe3 CBOMX BOC-
nyutTaHHuKoB» (Sedov, 2015, p. 110)..

3) Crenyromas 3agada — yIOBIETBOPEHIE BBICOKOTO CIIPOCA Ha II€arOrniecKue Kaj-
PbI, HEOOXOIMMBIE B YIPEXXIEHMAX 110 ITIOATOTOBKE, IIEPEIIOAT0TOBKE 1 MOBBIIIEHNIO KBa-
muKanuy pabounx, CIYKAIIMX U CIeNNaINCTOB CPeJHEro 3BeHa.

VcToku pemieHNs 3TOM 3afjauM CIefyeT UCKATb He B BY3e, a Ha OyAyleM MecTe pa-
60TBI 1Mearoros MpogeCcCHOHANBHOIO 00ydeHNs. Y OBIETBOPEHHOCTh paboToaTeeln
Te/laroroB HAIPSAMYIO 3aBUCHUT OT YCIIEITHOCTU BBIIIOMTHEHMA MearoTndecKumMm pabor-
HIMKaMJ CBOUX 00sI3aHHOCTeIL. Y CIIeX 9TOT OIIpefe/isIeTCsI [0 KaueCcTBY MOATOTOBKI KBa-
UKy pabounx, CIYKaIMX U CIeINaTiCTOB CPeHEro 3BeHa.

«B03MO>KHbIe pelIeHNs 9TON 3afja4lt MbI PaCCMOTpe/IN B GOKyce KOMIIPECCHUIL BpeMe-
Hi1. KoMnpeccyst BpeMeHM OHMMAETCS HAMU KaK «YCKOPEHMe UCTOPUYECKOTO BpeMEeH»
(Kapitsa, 2004), xapakTepusyIolieecst OTHOCUTEIbHO 60JIee CKaThIMI CPOKAMI Pa3BUTIS
IPOU3BOJICTBA, HAYKM 1 00pa3oBaHMA, a TAKXKe MX B3auMopeiicTeyA. VIHTeHcnpuKanmys
TAKOTO B3aMMOJEICTBIsI B YC/IOBIUSAX KOMIIPECCUI BPEMEHN PacCMATPUBAETCS CETOMHS
o6IIecTBOM Kak MOTEHLIMAT JOCTIDKEHUA 6o/lee BHICOKOTO KO3 QUIVEHTa MONIe3HOTO
mertcTBuUs cocTaBAlIuX. OFHAKO yCKOpeHUe MCTOPUYECKOrO0 BPEMEHM IIPefCTaBIIs-
eT He TOJIbKO BO3MOXXHOCTM, HO M YIPO3BI JJIs MPOU3BOACTBA, HAYKM 1 0OpasoBaHMA.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 89



Education and Self Development. Volume 13, Ne 1, 2018

O HEKOTOPBIX MMOIBITKAX MHTEHCU(PUKALNN MBIIUIEHNS M UX ITOCIEACTBISIX MOXKHO YoKe
cejfyac fenath olpefeNieHHble BhIBOAbD» (Sedov, 2015, p. 177).

Tak, HanpyMep, pyKOBOOUTE/N IIPOU3BOJCTBEHHBIX IPeAIPIATIIL OTMEYAIOT HIU3-
KOe KauyecTBO IOJITOTOBKYU pabouyx KaJpoB, CIYXKAIIUX U CHEIVANICTOB CPeHero 3Be-
Ha, B YaCTHOCTY CBSI3aHHOE C TeM, YTO [OC/IeHIIE He TOTOBbI PAbOTATh C COBPEMEHHBIM
IPOMBIIITIEHHBIM 06opynoBaHyeM. O6 3TOM IO3BOJAIT TOBOPUTH, B YaCTHOCTH, pe-
3y/IbTAaThl IPOBELEHHOIO aBTOPOM OIIPOCa IIpefiCTaBUTe/Iel afMUHVICTPALNN, Pe3UTeH-
TOB U MHXXEHEPHOTO KOPITyca 3aBOJIOB, Pa3MeIeHHbIX B 0C060IT 9KOHOMIYECKOIT 30He
«Ama6yra» (000 «KACTAMOHY MHTEIPEVTE] BY]lI MIHOACTPW», OO0 «XasT
Kumbs», 3AO «Tpakps I'macc Pyc», OO0 «RMA Pyc», AO «MIHTEPCKO/JI»). «Ilepeoc-
Hall[eHNe yIeOHBIX 1ab0paTopMil MO3BOIUT CpefHeMy IpodecCHOHaTbHOMY 00pa3oBa-
HIIO COOTBETCTBOBATD TPeOOBAaHMAM paboTO/aTeNell K YPOBHIO IOATOTOBKM B yUPeXe-
HIIAX 110 IIOATOTOBKE, IePeNoATOTOBKE U MOBLIMICHNIO KBaINYKALIUY 10 TeX IOp, TOKa
obopynoBaHye MOpaabHO He ycTapeeT. OHAKO, TIOCKONBKY 3TO IPOMCXOAUT B KOPOT-
KUIT IPOMEXXYTOK BpeMeHN, TO0OHbIe PacXobl TepsiloT cMbIc» (Sedov, 2015, p. 178).
Vsy4yeHre aBTOpOM MHeHMs IpodeccopcKo-TIpenofiapaTeibckoro cocrapa KasaHckoro
¢enepanbroro yausepcurera (KOY) o memecoobpasHOCTH IepeoCHAlIeHNsT MaTepu-
aTTbHO-TeXHUYECKOT 6asbl M 00CyX/eHe MOJOOHBIX BOIIPOCOB Ha OTKPBITHIX JVICKYC-
CHOHHBIX IUTOMIA/IKAX PA3/IMIHOTO YPOBHsI CHOPMIUPOBAIIO TOHNMAaHNE 9P PEKTUBHOCTH
HPEeNMYIIeCTBEHHO TaKUX PAcXO0B, KOTOPbIe HAaIlpaB/IeHbl HAa 3aKYNIKy 000pyHIOBaHNMA,
He0OXOAMMOTO [I/Is IIPOBEIEHNs HAyIHBIX CCTIeJOBAHMIL.

«B kavecTBe albTepHATVBHOTO PEIIeHN MaTepUaTbHO-TeXHUYECKOTO 0becriedeH s
y4e6HOTO0 Ipoljecca B OIIPefie/IeHHBIX KPyTaX IPUHATO CIUTATD IPEJIOXKEHNE O IIEPEHO-
ce MPaKTNIeCKOil KOMIIOHEHTDbI MHXeHEPHOTo 06pa3oBaHIisA Ha IIPOU3BOACTBO» (Sedov,
2015, p. 178). Crynmentsl Enadysxckoro nncruryra KOV no HanpasieHMIO HOATOTOBKY
23.03.01 (TexHonmorms TPAaHCIIOPTHBIX IIPOLIECCOB) TAK)XXe OTMEYAIOT 3HAYMMYI0 PONb
IIPAKTUYECKOIl OPUEHTUPOBAHHOCTY 0OpaszoBanms. Creryduka JaHHOTO HAIIPABIEHNUS
M MeCTOIIO/IOKeHNUe By3a IIpeloNpeie/IIi BO3MOXKHOCTb BBICOKOI JIONM IpUBIeYe-
HIs1 00YYAIONINXCS K MIPeAIPUATUSIM aBTOMOOMIBHOTO TPAHCIIOPTA, B KOTOPBIX IIONY-
YalOT TOT CaMblii HEJOCTAOIINIT KOMIIOHEHT IOATOTOBKM. [1ofl06HbIe CyXaeHNA TOTy-
MM HOAfIep>KKy U Ha 3acefanuy Cosera mpu IIpesupente mo Hayke u 0OpasoOBaHUIO
23.06.2014 roga. XopollluM [TONOTHEHNEM 3]1eCh MOXKET CTaTh TEOPUs U OTeUeCTBeHHas
[IpaKTUKA pean3aliu JyaJbHOI CUCTeMbI IPOQeccroHaIbHOTO 06pasoBaHms. B mepe-
HOCe TIPaKTUYeCKOJl KOMIIOHEHTBI MH>KeHePHOTo 00pa3oBaHMA Ha IPOU3BOJICTBO IPU-
HMMAIOT y4yactue «150 yaeOHbIx 3aBefennit u 1100 mpeanpusaTuit us 13 MUIOTHBIX peruo-
HoB: Kanyxckas o6mactp, YIbaHOBCKasA 06macTs, [lepmckuit kpait, KpacHospcknii kpait,
Spocnasckas obmacts, CBepanosckas obmacts, Pecriy6uka Tatapcran, Bomrorpagckas
ob6mactb, MockoBckas obmactb, Himxeroponckas obnactb, benropopckas o6macts, Tam-
6oBckas obmactb, Camapckas obmacts» (http://asi.ru/staffing/dualeducation/). Cpenu
HOC/IETHUX PaboT COOTEYECTBEHHMKOB II0 MIPOEKTVPOBAHNUIO CTPYKTYPHI M COIEPIKAHIA
06pa3oBaTe/IbHBIX IPOTPAMM i/Is IOATOTOBKY HACTABHIKOB, Ha HAIIl B3IJIAA, IIPEIOKe-
Hus brinnosa B, Ecennnoii E.1O. (Blinov & Esenina, 2015), ®ansaxosa V.J. (Falyakhov,
2016) m fp. 3aMeTHO OIepeVIN CUTYaLlMIO U 3a/Ia/I MHTEPECHBI BEKTOP /LA UCCIIeNO-
BaHMA U Pean3alym.

be3yc1oBHO, 9TO TONIBKO OHO V3 HAIIPaBJICHUI pelleHMdA 3afadyl. 3agada MHOTO-
(baxTopHas 11 TpebyeT KOMIUIEKCHOTO IOAX0/a K ee pelreHnio. OfHAKO y>Ke Ha 9TOM IIpU-
Mepe O4eBVTHbI CBA3Y C PeLIeHVAMM IPebITYIINX 3aad.

4) Eme ogaa Tpebyromas paccMOTpeHMA 3a/java — MO/ITOTOBKa Meflaroros mpodeccu-
OHAIIBHOTO O00y4eHNs U UX MOAAEPIKKIL C yIeTOM OYAYIero Crpoca Ha Iefarorndecke
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KaJIpbl 11 U3MeHAIXcA TpeboBanmit cricTeMbl CITO kx HuM. 3aada oTpaxkaeT CyTb oOlle-
peXxarolero o6pasoBaHum.

Tak, HarpuMep, Ka4ecTBO BBICIIETo MpodecCHoHaNbHO-MeJarornieckoro o6pasopa-
HIis1 OyIeT 3HAYMTEIbHO BBILLE, eC/I IPeI0>KeHHbIe B pab0Te pellIeH st peaN30BbIBATh
B COOTBETCTBMM C KOHLETIMell YCTOMYMBOTO pa3sBUTUA. B IPOTUBHOM C/lydae pellieHue
OIHUX NP0o6yIeM (CBA3aHHBIX C TeOIIOIMTUYECKOI CUTYaleil) MOXKeT YCYTyOUThb gpyrue
(06ycoB/IeHHbIE 9KCTEHCUBHBIM THUIIOM MBILUIEHVS), CHUSIUB B MTOTe IIOTEHIIAIT ITefia-
rora IpoecCHOHaNTbHOTO 00ydIeHM.

3akmoyeHne

CKBO3HBIMI IMHVSIMY Yepe3 PeLIeHs pACCMOTPEHHBIX 3a/5a4 IIPOXO/ST VfeN MH-
Terpanuu o0pasoBaHMs, HAYKM ¥ IIPOM3BOACTBA, YAOBIETBOPeHMsI TpeboBaHMil K 00-
Pa30BaHMIIO BCEX CTEMKXO/AEPOB, 00ecledeHNs YCTOMINBOTO PA3BUTUA Y S9KOHOMMKI
3HAHWUIL, B T.4. MHTETPALMY KOMIIETEHTHOCTHOTO U Ky/IbTyPOJIOIMYECKOTO ITOAXOOB B
o6pasoBaHNy, AMCCEMUHALNY MHTEHCHBHOTO MBILUIEHNSI y MOAPACTAIOLIETO MTOKOJIe-
H1s1. KpoMe TOTO, 9TH pelleHNs OnpefielieHHO KOPPETUPYIOT ¢ PACCMOTPEHHBIMY BbIIIE
JeTepMUHAHTAMI.

OJHAKO «TOTOBBIX PEIIEHNIT MPAKTIIECKN HeT, TaK Kak /000e [pelIoKeHne Tpe-
Oyer npopaborku. Tak, HanpuMep, paccMaTPyUBas MOTOKUTETbHBII €BPOIIEIICKIII OTIBIT
B 3TOM BOIIPOCE KaK IOATBEpXK/eHMe 3(P(EKTUBHOCTM CTAHFAPTOB M PEKOMEH AL
IUIs TAapaHTNHU KadyecTBa B eBPOIIEIICKOM IIPOCTPAHCTBe Bbicuiero obpasosanus (ESG),
HeoOXOAMMO Bce >Ke PacKpBITh CHel(UKy NX IPYMeHeHMs Ha POCCUIICKOM IpuMepe ¢
y9€eTOM IIPUCYLIelt HalleMy 001ecTBy CaMOOBITHOCTH, HAIIPAB/IEHNS 1 PO IS TOAro-
tToBKM» (Merzon & Sedov, 2017, p. 10).

OueBujHa B3aMMOOOYCIOBIEHHOCTh He TONBKO 3ajlay, CTOAIIUX Iepef obpasoBa-
TE/IbHOI IIPAKTYUKOIL, HO M MX PEIIeHNIT, CyTh KOTOPBIX KOPPENMpPYeT C BBIETIEHHBIMI
HaMI leTePMIHAHTaMI KadecTBa (00MmuM 11 T0KaabHbIMM). [IpefcTaBiisercs nHTepec-
HBIM Jja/IbHelilee 06CTOATeIbHOE UCCTIeJOBaHNe TIOJIOKEHMIT U3 JTAHHOI! CTaThy B KOH-
TEKCTe CYIHOCTY KaueCTBa BBICIIETO IIPO(eCCHOHATBHO-IEArOTMIeCKOro 06pasoBaHms
I BO3MOYKHOI KaccuuKauym, CogepiKalieil «ieTepPMUHAHTBL KaueCTBa MOATOTOBKI
abMTYpPMEHTOB», «IeTePMUHAHTBI KauyecTBa pecypca BY3a», «[eTEPMUHAHTBI KauecTBa
IpOIjecca IOATOTOBKM BBITYCKHIKOB BY3a», «/JeTEPMIHAHTBI KaueCTBa Pe3y/IbTata HOf-
TOTOBKU BBIITyCKHUKOB By3a».
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OBPA3OBAHWE 1 CAMOPA3BUTIE
EDUCATION AND SELF DEVELOPMENT

HMHOOPMALIVA [JJIA ABTOPOB

Hosxcanyiicma, enumamenvro o3Haxomvmecwv ¢ undopmavueii. Cobnioderue écex
mpe6osanuii no3eonum Ham paccmompems Bauty pa6omy u npunamo peurenue
8 kpamuaiiwue cpoxu. B konue npedcmaenen cnucox 60npocos, Komoputii
noseonum Bam y6eoumucs, umo éce mpe606anus co6mo0eHvl.

1. indopmanus o xypHane

Kypuan O6pasosBanue u Camopassutue (E&SD) sABnseTcst OGHUM U3 OCHOBHBIX MCTOY-
HJKOB Hay4HOI MHOpMalMy JUIA HAayYHBIX COTPYAHMKOB M MHBIX IPOdecCuoHasoB,
paboTaroIuX B pasBUBaOLIeiics cdepe 0OpasoBaHMsI 1 CAMOPASBUTIS IIO0 BCEMY MUPY.
XKypnan usgaerca Kasanckum ®efepanbHpiM YHUBepcuTeTOM. B HeM my6/mKyoTcs Teo-
peTnyecKre KOHIENIUN 1 IPaKTUIecKye MCC/IeJOBaHMs A, KOTOpbIe IeMOHCTPUPYIOT, Ka-
KuM 006pa3oM 06pa3oBaTe/IbHble CHCTEMBI, CeTH, CPECTBA VI METOAbI BEAYT K YIydIIEeHUIO
B LIIKO/IBHOM, BBICIIIEM, TEXHUYECKOM, IIpodeccoHaTbHOM WM HepopMaTbHOM 06pa3o-
BaHMM U 00111e00pa3oBaTe/IbHOI IOATOTOBKE, @ TAOKe B KOPIOPATUBHOM O0yYeHNN.

Tpynmpl DOMKHBL COfiep)KaTb TOYHbIE JOKA3aTe/lIbCTBA IOMYyYeHHBIX BBIBOZIOB M pe-
3y/IBTATOB, KOTOPbIe OBIIN MCIIBITAHBI, IIPMMEHEHBI VN afalTHPOBaHbL. PaboTeI, KOTO-
pble BMeCTO 00BbeKTUBHOI MHPOpMaLuy OYAyT IIPefCTaB/IATh UCKTIOUUTEIBHO TNIHOE
MHEHUe YYaIIXCA, IUTenel 1 T.1., He IPeCTaB/IAT MHTepec [/ )XypHaa.

JKypHan BpinyckaeTcs 4eThIpe pasa B TOJ] M IOCTYIIeH KaK B II€YaTHOI, TaK U B 37IeK-
TPOHHOI OHJIaMH-popMe (cBobonHbI focTym). E&SD — OTKPBITHIL SKypHaJI, KOTOPBII
He B3uMaeT IUIaTy 3a my6nukaruio. XKypran mybnnkyercs 3a cuer cpepcrs Kasanckoro
QenepanbHOro YHUBEPCUTETA.

2. SI3BIK MyOnMKanuu

JKypuan E&SD ny6mukyet cTaTby Ha pycCKOM 1 aHIIMIICKOM si3bIKkax. HasBaHue crareit,
aHHOTALIMY VM K/TI0YEBbIE C/IOBA IPEe/ICTAaB/IEHbl HA PYCCKOM U aHIIMIICKOM s3bIKax. Crim-
COK JIUTEPATYPHI JO/DKEH OBITh OOPMIIEH TATHHALIEIL.

3. TemaTuka >KxypHaia

JKypHan ny6nukyer opuruHaabHble HayYHbIE CTATbU Ha CIEAYIOLINE TEeMBL:
o TEOpUA U IMpaKTUKa 06Pa30BaHMA M CAMOPA3BUTHS;
e IICUXOJIOTYA Pa3BUTHA;
o IOBBILIEHIE KayecTBa 00pa3oBaTe/IbHBIX CUCTEM;
* TeOpUs U METOBI IPO(eCcCHOHANTPHOTO 00Pa3OBaHILS;
 KOMIIETeHTHOCTHBIII IIOAXO/, K 00YIeHIIO ¥ CAMOPa3BUTHIO;
e COIMa/IbHBIE VM KY/IbTypHbIE aCIIeKThl Pa3BUTHA YYalLMXCH;
* TONMKYIbTypHOE 06pasoBaHIIe;
o IICMXOJIOTMYECKIIE U IIefJarOTIecKyie aCIIeKThI PasBUTYS IMYHOCTIL U CAMOPa3BUTIL;
o MEXIYHAPO/HBII OIIBIT B 0OPa30BaHNM I IICUXO/IOTHIL.

4. O6mas nndopmanus

K ny6namkaumy OpUMHMMAIOTCS CTAaTby, HAIVCAHHblE HAYYHBIM CTHJIEM, MH(DOPMALVs
IOJDKHA OBITH SICHO U IOC/IEOBATENbHO M3/I0’KEHA KaK Ha PYCCKOM, TaK ¥ Ha aHIJINIIC-
KOM si3bIKax. HaydHas cTaThsi JO/DKHA MIPECTAB/IATh COOO0I ONICAHVIE OPUTMHAIBHOTO
MICCIIEOBAHNS, C Y€TKO TPEICTABIEHHBIM I[€/IbI0, TUTIOTE301 U XOJOM UX HOATBEPIKIIe-
HYs1 win onipoBepskerst. CtaThst (M TeOpeTrdIecKast, M SMIIMPUIECKast) JO/DKHA JEMOHC-
TPUPOBATh HOBATOPCKUIL IIOAXO0 K [IPOO/IeMe.
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Hccnedosamenvckas cmamovsi [OIDKHA IPEACTAB/IATh COOOI! OIMMCAHIE OPUIMHAID-
HOTI'O MCC/IE[lOBAHMA, C YETKO IIPEJCTABIIEHHON IMIIOTE30 U XO[LOM €€ IOATBEPIKIEHA
(unu omposepyxeHns). VccmenoBaTenbcKue CTaTby O/DKHBI IMETh CIEAYIOIIe TOofpas-
Tembl: 3ar0I0BOK, MH(MOPMaLusA 06 aBTOpax, MOYTOBBIN afpec, aHHOTALUA, K/II0UYeBble
CJI0Ba, BBeJieHNE, MaTePUaJIbl I METOAbI MICCIEJOBAHIIS, Pe3y/IbTaThl, BOIPOCHL LI 00-
CY’>XfieHUs TIpo6/IeMbl, 671ar0fapHOCTI, CCBUIKM Ha UCIIOIb3yeMylo TUTepaTypy, Tabmm-
LbI, PUCYHKIL

O630pHble crmamvu SIBISIIOTCSA Pe3ynbTaTOM pabOThI aBTOPA MM IPYIIBI ABTOPOB
0 0000IeHUI0 BCeX MCCIeOBaHMIl Ha OIIpefieNleHHYI0 TeMy. O61as CTPYKTypa CTaTby
BKJIIOYAET: 3ar0JIOBOK, MH(OpMaIsa 06 aBTopax, HOYTOBbIN afpec, aHHOTALUA, K/IIode-
BbIe CTIOBa, TeKCT CTaTbY, 0/1aTOJIAPHOCTH, CCBUIKY Ha JICIIONb3yeMYI0 IUTepaTypy, Tab-
JINLIBI, PUCYHKN.

B sMmupuuecknx ncciefoBaHmsAX HeOOXOAMMO MIPEJOCTABUTD He TOTIbKO OIICAHIE,
HO ¥ aHA/IN3 Pe3y/IbTATOB; 0030p pasBUBANIINXCA chep TOMKeH nMeTh He MHpOpMa-
TYBHBII, @ KPUTUYECKNIT XapaKTep; TeOpHs JOIDKHA ObITh OPUTMHAIBHOI U COflep>KaTh
HOBBI€ TOUKM 3PeHMA.

MbI IpyHMMaeM CTaTby, KOTOpble UMEIOT HAyYHYI0 HOBU3HY. OnucaHye TpagyuLu-
OHHBIX METO/IVIK M3BECTHBIX HAYYHBIX C(hep TOIDKHBI COfiepKaTh HOBBIE aCIIEKTHI JIA [10-
JIO>KUTETbHOI OLIeHKY PelieH3eHTOB.

KparkocTp 13/105KeHNs SABIISETCS IIPEUMYIeCTBOM HE3aBICUMO OT 0611iero o6bema
cratbu. He mcronbsyiite COMHUTeNIbHbBIE CCBIIKY Y TIPEAIIONOXKEHNUA, BCe COKpPAIL[eH!sA
Heo6X0AMMO pacudpoBaTh IpyU MepBOM YIOMUHAHWI.

CraTbsl TPagMIIMOHHO He JOJDKHA IpeBbimaTh 4000 c1oB, BKIOYas CIMCOK JINATE-
paTypbl, KOTOPYIO MCIOIb30Ban aBTOp. OOMIMPHBIN CIIMCOK JTUTEPATYPhl HE SIBJISIETCS
HIperMyIecTBOM. 110 BO3MOXXHOCTY, IPUYMHBI 11 UUTUPOBAHUA U CCBUIOK FO/DKHBI
OBITb SICHBI U3 KOHTEKCTa. TIIaTe/lbHO IPOBepsIiTe X JOCTOBEPHOCTb U OpOpMIIeHIEe
(cm. TpeboBanms K 0pOPMIEHNIO CTATB).

5. Ily6nuKanMoHHas 3TUKA

5.1. PeoaxuuonHnas komanoa

Kak pemakTops! MblI HeceM IOJIHYIO OTBETCTBEHHOCTD 3a BCE, ITO IMYO/IMKYETCsI B XKypHA-
ne «Obpasosanne 1 CamopasButiie». Mbl 06513yemMcst:

1. CTpeMUTbCA YOBIETBOPATD IIOTPEOHOCT HAIIMX YUTATeIell M aBTOPOB, aKTUBHO
HOOIIpPsAs aBTOPOB, PELIEH3eHTOB, YNTaTeNIell, WICHOB PeIaKIIMOHHO KOJIIETUM OTKPBI-
TO BBICKA3bIBAaTb CBOV MHEHNA 1 UJIeY 10 YIy4IIeHVI0 HAlllUX IIPaKTUK.

2. CrpeMuTbcs paboTaTh Haj, IOCTOSHHBIM Y/Iy4IIeHVeM XypHaaa. Mbl HellpecTaH-
HO C/IEAUM 32 PasBUTIEM OO/IACTV SKCIIEPTHOTO PelieH3VPOBAHNS 1 HAYIHOI MyO/IMKa-
LVIOHHOTI Cephl.

3. PaspabaTbiBaTh ¥ IPUBHOCUTDL B HAlly pabOTy IMpUeMbl M IPAKTUKY, KOTOPbIE
HIOMOTAIOT 0becreyrBaTh Ka4yecTBO IIyOIMKyeMbIX HAMI MaTepuanoB. Bmecre ¢ TeM MbI
Pery/IapHO IlepecMaTpuBaeM, fopadaTbiBaeM U yIydllaeM STV IPUeMbl X IPaKTUKIL.

4. IToppep>XMBaTh MHULMATYBLL, HAllpaB/IeHHDIE Ha Pa3BUTHE UCC/IeOBaTesIel I o-
BBIIIEHNUE UX CTEIeH) KOMIIETEHTHOCTH B BOIPOCAX IMyOIMKAIMOHHO 9THUKH, @ TAKXKe
10 BOIIPOCAM IIPefOTBPAIlieHNsI HAPYLIEHNUT HOPM Hay4HOI paboThl. MBI HEIIpecTaHHO
OTC/IeXXVBAeM CTeTleHb BIIVISAHUA HAIIMX IPUHIUIIOB U NPEJIMCaHNIl Ha TTOBefleHe aB-
TOPOB U PEIIeH3eHTOB, PEry/IAPHO OpabaThIBast BCe MPEIICaHNA C TeM, YTOObI OO -
PATb OTBETCTBEHHOE IIOBEJICHIE.

5. OpraHu30BbBIBaTh HAIIy pabOTy TaKMM 00pasoM, 4To6bI GOPMUPOBATH Y ABTOPOB
Z0o6POCOBECTHOE OTHOIIEHIIE I BBICOKOHPABCTBEHHOE MIOBefieHNe (Hampumep, obecredn-
BaTh, YTOOBI MOPANOK YKa3bIBAEMBIX aBTOPOB OTPa)Kasl 3HAYMMOCTDb MX BK/IAfa) 1 IIpe-
TOTBpAlIaTh T00bIe HAPYIIEHNS HOPM HayYHOI paboThl (HaIIpyMMep, UCKITIOYATh CIydan
6e3bIMAHHOTO aBTOPCTBA, @ TAKXKe aBTOPOB, He BHECIINX 3HAUYNTE/IbHBI BK/Iaj] B paboTy).
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6. lleHuTd 1 3aIMIIaTh CBOOOAY CAaMOBBIpaKeHMsI. MbI 6€3 IpeB3sATOCTI paccMaT-
pMBaeM PYKOINCH TI060TO IIPOMCXOXKAEHNS OT CAMOTO HIMPOKOTO KPyra aBTOPOB BHE 3a-
BUCUMOCTH OT MX HallMOHA/IbHOCTY, STHUYECKOIL ¥ PACOBOI IPMHAIEKHOCTI, OMUTH-
YeCKIX M PEIUTMO3HBIX Yoexxaernit. Ha Hamm pelleHns He BIUAIOT PaBUTEIbCTBEHHbIE
mevictBusA. Bce pelnenns, Kacarolyecs pefakiyy ¥ IIyOIMKaLyy, ONpefe/IA0TCs JIVIIb
BHYTPEHHVIM pPeIJIaMeHTOM XXYpPHa/Ia I B COOTBETCTBUI C HAIVIMY ITPYHIVIITAMIL

7. TloowpsTh 1 BCerfa MPUHUMATD BO BHUMAaHME KOHCTPYKTUBHYIO 1 0OOCHOBAH-
HYI0 KPUTHKY IIyOIMKYeMbIX B KypHaie paboT. ABTOPBI KPUTHKYEMBbIX paboT MMET
BO3MO>KHOCTb OTBETHTD.

8. HempenB3ATo NpUHMMATh K PACCMOTPEHMIO CTAaTby, IPEJCTAB/IAIOIE HeTaTIB-
Hble pe3y/IbTaTBhl, T.e. Pe3y/IbTAThl, AYIIME B pasdpe3 ¢ OOLIeIPUHATHIM MHEHVEM.

9. IToppmep>xuBath FO6POCOBECTHOE OTHOLIEHNE K HAYIHOII pabore.

10. He mo3BOIATH NPOM3BOJCTBEHHBIM HYXK/JAM ¥ CTPEM/IEHMAM K S9KOHOMUYECKOI
BBITOJie B/IMATD Ha HAILV ISVICTBUA M CKAa3bIBAThCA HA CTAHAAPTAX KadyecTBa.

11. Bcerpa ObITb TOTOBBIMM ITyOIMKOBAaTb MCIIPABICHNUSA, YTOYHEHNUS, OIIPOBEpPIKe-
HIISA, USBYHEHNA B TeX CIIy4asAx, KOT/Ia 9TO MOXKET ITOTpe6oBaThCs.

12. lndopmupoBaTh YuTaTENEN O TOM, KaKie Mepbl IPMHUMAIOTCS XXyPHAIOM, 4TO-
OBI rapaHTMPOBATh OECIIPUCTPACTHOE OTHOLIEHNE K PYKOINCSM, IIOCTYIAIOIIUM OT CO-
TPYAHUKOB >KypHaJIa U OT WICHOB PeJaKIMOHHOI KOJIIeTYL.

13. Yka3pIBaTh B My0O/IMKYeMBIX CTAThSIX AThI TOTY4EHNUs PYKOIUCH U IAThI IPUHSI-
THA K IeJaTH.

14. TIpyHMMaTH pelleHns, Kacaroluecs GUPMEHHOTO CTU/IA XXyPHaa, He IIPOCTO Ha
OCHOBAHUY SCTETUYECKMX U JIMYHBIX IIPEIOYTEHNI], a Ha OCHOBAHUY YMECTHBIX JJOBO-
OB — TaK, YTOOBI CIIOCOOCTBOBATH MOBBIIIEHNIO SICHOCTH U Ka4eCTBa.

15. ['apaHTMpOBaTh, YTO BCE IIPECC-PeIN3bl, IIOATOTABIMBAEMbIe M BBIITyCKaeMble
JKYPHAJIOM, OTP@XKal0T CyThb YIIOMMHAeMbIX CTaTell ¥ X KOHTEKCT.

16. F'apaHTMPOBATh, YTO C MIOOBIMY IMPETEH3UAMM M >KamobaMu Ha XKypHanI OymyT
ob6palaThbcs co Bcell Cepbe3HOCThIO U B COOTBETCTBUM C Ipeanucanuamy Komurera 1o
[Ty6muxanmonHoi dtuke (COPE). Eciu BB XOTHTe IOXKATIOBAaThCA Ha JII000I 13 aclek-
TOB IeATETbHOCTU XXYPHAIA, IIOXKAIYIICTa, CBKUTECh C WICHOM PeIaKI[IOHHOTO COBe-
Ta. VIX MMeHa U KOHTAKThI pa3MelleHbl Ha caifTe )XypHasa http://ru.eandsdjournal.org/
editor-groups/editorial-council/.

17. PaccrnenoBaTh mobble 3aMe4aHNA U 3asBJICHMUs, KacalolMecsl MOTeHI[MalbHbIX
HapyIIeHNT HOPM Hay4HOIT pabOTBI, CIeAyomuM 06pasom:

o IIpesxxpe Bcero, Mbl CBSDKEMCS € TeMM, KTO ITOJ03peBaeTcs B HapyLIeHU) HOpM Ha-
Y4YHOII pabOTHI, 11 MIONMPOCUM UX Jiep>KaThb OTBeT. B ciryuae ecu Mbl OyzieM He yIOBJIeT-
BOPEHBI IIOTy4€HHBIM OTBETOM, MbI 0OPaTHMCsI K COOTBETCTBYIOLE YIIOTHOMOYEHHOMY
OpTaHy U MOIIPOCKM UX 3aHATHCA paccIefloBaHNeM.

« MbI crienaeM Bcé 3aBUCsIee OT HAC, YTOOBI MHUIIMMPOBATD IIOTTHOL[EHHOE paccie-
TOBaHMe; eC/M TaKoe pacciefioBaHue He OyJeT OpraHM30BaHO, MBI GyfleM ITPOJO/DKATh
VICKaTb ITyTY PaspelleHNs CIOKVBIIENICS IIPO6/IeMbl, IPMMEHsA BCe BO3MOXKHBIE pasyM-
HbIE CITOCOOBI.

18. [TopmepXUBaTh CUCTEMY OTC/IKUBAHUA ¥ KOHTPOJLA CIy4aeB BOSHUKHOBEHIIA
KOH(QIVKTOB MHTePecoB (KACAIOIIMXCs KaK HAaC CaMIX, TaK U HAIIUX COTPYJHUKOB, aBTO-
POB, PEIICH3EHTOB I WICHOB PEeJaKIIMOHHOI KOJIIETNN).

5.2. M1 o6ewyaem nawum agmopam, 4mo:

1. Bce npucbrtaemMble B )KypHaJI PyKOIIMCK PacCMAaTPUBAIOTCA KOMIIETEHTHBIMIU PeLleH3eH-
TaMI1, KOTOpbIe ABJIAIOTCA O(QUIMATbHBIMY WIeHAMI IPYIIIbI pelleH3MpOBaHIA XKypHaa (B
TOM YICIE B 3Ty TPYIIITY BXOJSIT PELieH3eHTBI, PabOTAIOLIe CO CTATUCTIYIECKVIMI JAHHBIMIA).

2. MbI 110 BO3MOYKHOCTH NIPYHMMAaeM BO BHYMAaHMe U OTHOCHMMCA C YBaXEHHEM K
HO>KeTTaHVAM U IIPOChOaM aBTOPOB O TOM, YTOOBI MX PYKOIIMCHU He PACCMAaTPUBATIUCD TEM
VIV VIHBIM PelLieH3eHTOM, B CITy4yae eCi/ BbICKa3bIBaeMble Ha TO IIPMYMHBI 000CHOBAHBI.
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3. Pemrenns, Kacaroumyecs NpUHATUA CTaTel ¥ OTKA30B, BBIHOCATCA TONBKO Ha OC-
HOBAHUM Ka4eCTBa IPEeJCTABICHHBIX PYKOINCElL, UX aKTYa/JIbHOCTH, 3HAYMMOCTH, OPHU-
TUHAIBHOCTH, ICHOCTH M3/I0XKEHNS, @ TAK)KE Ha OCHOBAaHNY 0O0CHOBAaHHOCTH BBIBOJOB I
COOTBETCTBVSI TEMATHUKe >KypHaIa.

4. MBI He mepecMaTpuBaeM BbIHECEHHbIE PElIeHNs, 3a MCK/IIOYEHNEM TeX CIydaes,
KOIZIa BOSHUKAIOT CepPbe3HbIe IIPOOIeMBI B OTHOIIEHNUN PYKOINCEIL.

5. MbI my6/1iKyeM MOJIHBIE U [IPO3PAaYHbIe OMMCAHMS HALINMX IPAKTUK PeLeH3UpPO-
BaHMs (OZHOCTOPOHHE CTIeIIOe pelleH3MpoBaHue) 1 OyfeM roToBbl 0O0CHOBATH TI00bIe
OTK/IOHEHMsI OT 3asIBJIEHHBIX ITPAKTHK.

6. MBI rapaHTUpyeM, 9TO BCEM HAIUUM pPelieH3eHTaM HAIOTCS YeTKVe MHCTPYKIUIN
Iep>KaTb B CeKpeTe CBOY KOMMEHTAPUI K PACCMOTPEHHBIM UMI PYKOIUCSM, He PacIpo-
CTPaHATb 3TU KOMMEHTApUM U He JeIUTCS UMU HU C KeM KpOMe pefakTopos. Perjen-
3€HTaM [Ja€TCsI BO3SMOXKHOCTh 3HAKOMUTBCS C aHOHMMHBIMY KOMMEHTAPUsMM HPYIUX
PeLIeH3EeHTOB, eC/II OHJI PELieH3MPOBA/IN OFHY I TY K€ PYKOIINCh.

7. Mbl mpucellaeM aBTOpaM KOMMEHTApUHU PeLieH3eHTOB B IOIHOI ¢opme (ecn
TOJIBKO OHI He OYAYT COAepIKaTb OCKOPOMUTEIbHBIX M K/IEBeTHIYECKIX PEMAPOK).

8. JTro6ble OlMOKM, HETOUHOCTH, YTBEPXK/IeHNA, BeAylue K 3a0IyKaeHnam, OyayT
6es30T/1araTeIbHO UCIPAB/IEHBL.

9. MbI 06513yeMCst TOAAEPIKMBATD TeX aBTOPOB, IbM aBTOPCKILE IpaBa OyAyT Hapy1le-
HbI, Oy/ieM TOMOraTh TeM, KTO CTaHeT JKepPTBOIL Iyrarnata. Mbl HaMepeHbI CBA3bIBATHCS
u paborarh coobIa C XXypHAIaMM, Ife IyOIUKYITCs HeToOPOCOBECTHDbIE aBTOPHI AL
TOrO, YTOOBI BOCCTAHOBUTH CIIPABELINBOCTD (OyeM HoOMBATbCA OTMEHBI HEeFOOpOCo-
BEeCTHBIX ITyO/IMKALWI, IPEIOCTAB/IeHIsI M3BIHEHNUIT U OIIPOBEPIKEHMIL, YIa/IeHNs MaTe-
PMAJIOB C CAlITOB, OIYOIMKOBABIINX UX XXYPHAJIOB).

10. JTro6b1e 5xa/m00BI U IIPETEH3NI, KACAIOLIUeCst TOT0, KaK MBI paboTaeM C PyKOICS-
M1, OYILYT BOCIIPUHATBI CO BCelt cepbe3HOCTbI0. Kakzjaa Takas skamoObl 1 mpereHsus Oy-
ZeT TIaTeJIbHO pacciefoBaHa B COOTBETCTBUM C Ipennucanusmu Komurera mo ITy6mm-
KaronHoit Otuke (COPE). Eciiu BbI X0THTE TI0KaIOBAaTHCS Ha TO, KAK MBI 00paIaniuch
C Balllel PYKOINCDHIO, IIOXKAIYIICTa, CBAXKUTECh C YWIEHOM DPEJAKIMOHHOIO coBeTa. Vx
MMeHa U KOHTAKThI pasMellieHbl Ha caifte xxypHana http://ru.eandsdjournal.org/editor-
groups/editorial-council/.

11. JIrobble BbICKa3bIBaeMble OECIIOKONCTBA ¥ 3aMeYaHNsI, KACAIOIeCs MOTEHIINU-
Q/IbHBIX HAPYILIEHNIT HOPM HAy4HOI pabOThI, BK/IIOYasi CIIOPBI II0 BOIIPOCAM aBTOPCTBA,
OynyT pacciefoBaHbl B COOTBETCTBUM CO CXeMOI1, yTBep>kieHHoi Komurerom o ITy6mm-
kanonHoit Otuke (COPE), aTy cxeMy MOXHO HaliTi 110 apecy: http://publicationethics.
org/resources/flowcharts. [IpunsTHe pelieHNs IO PYKOIMCK OGyeT BpeMeHHO OT/IOXe-
HO, [I0 TeX [OP IOKa pacciefioBaHme He Oy/eT 3aBepIiIeHo.

12. ATropuTMBI BeMICTBIIL M MHCTPYKIIVM JJIA aBTOPOB II€PECMATPUBAIOTCS PEryAp-
HO ¥ 110 HEOOXOAMMOCTY OOHOB/LIIOTCS (OOHOB/IEHHBIE BEPCUN He3aMELIUTENIbHO Myh-
TMKYIOTCSA Ha CaifTe KypHasa).

5.3. B c6010 0uepedv Mol HPOCUM HAWUX ABHOPOB:

1. ITopTBEpANTD, YTO UX PabOTa HOCUT OPUIMHAIBHBIN XapaKTep, paHee He ObUIa OIy0-
JIMKOBaHA ¥ B JAHHBIII MOMEHT He PACCMATPUBACTCs APYIMMIU XXYpHaIaMu it my6mm-
Kauuu. JJaHHOe IOATBEpIXKeHIe aBTOPY OyeT He0OXO[UMO CAeIaTh IpH Iofade CBOel
PYKOIUCH B COIPOBOAUTEIBHOM IIIChME, aJPECOBAHHOMY [TTABHOMY PEAKTOPY.

2. Huxorpa He IpUCBUIaTh pabOTBI, KOTOPBIE paHee Y>Ke ObUIN OIIyOIMKOBAHBI, VWIN
PaboTBI, KOTOPBIE COfEPXKAT HEKOPPEKTHbIE 3a1IMCTBOBAHI U3 IPYTUX paboT — IyIarnat
u camorutaruaT He npuemaemsl. JKypuan «O6pasosanne nu CaMopasBuUTHe» UCIIONB3Y-
eT CUCTeMy, KOTOpasi Paclo3HaeT 3aiMCTBOBAaHHbIe OTPbIBKM. [IpucianHble paboThl, He
Ipolese IIPOBEPKY JAHHOI CHCTEMOIT, OYAyT OTBEPIHYTEL

3. B crydae ecnu B 0CHOBe IyO/IMKALINN JIEXKUT UCCIIEOBaHME, KOTOPOe ObUIO IIpo-
(bUHAHCMPOBAHO KAKMM-THOO JIMIIOM WINM OPTaHOM, aBTOPY HEOOXOANMO YKas3bIBaTb B
CBOETI PYKOIIVCH TeX, KTO BBIIE/INI CPefiCTBA.
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4. 3as1BUTH O CBOEM KOH(QINKTe MHTEPeCOB (IpYU HATNINUIL).

5. IIpu odopmIeHnn pyKOIICH YKa3bIBATD TUIIb T€X ABTOPOB, KTO BHEC CYII[eCTBEH-
HBIII BK/IaJ B paboTy Haj Hell. Bce ykasaHHBIe aBTOPBI HECYT KOIEKTUBHYIO U PaBHYIO
OTBETCTBEHHOCTb 3a IpUCbUIaeMblil MaTepuai. [lpegmicanns, Kacawolyecs BOIPOCOB
aBTOPCTBA, yKasaHbl B pasfene «/Hdopmalys 111 aBTOpOB».

6. YBaKaTh ¥ HOALEPKNMBAaTh KOHPU/EHIIMATBHOCTh HEKOTOPBIX aCIIeKTOB CBOEN
TeATe/IbHOCTY. BHe 3aBMCMMOCTY OT 3aKOHOZATE/NbHBIX MPENICAHNII MeCTa CBOEN fie-
STEIBHOCTI ABTOPBI JO/DKHBI 3a1IMIIATh KOH(DUASHIMATBHOCTD MHPOPMALINH, TTOTyIeH-
HOJI B XOfje CBOVIX MCC/IeLOBAHMII 1 TPO(eCCHOHATBHBIX B3aMO/EIICTBIUIL. DTO O3HAYAET,
YTO IyOMMKaLMs pe3y/lIbTaTOB JICCTIefOBAHNIT IOYTH BCerfa IpeArnosaraer IoaydeHue
IIVICbMEHHOTO COTJIACY JIIOfieil, KOTOpble MOTYT Y3HATh ce0sI MM MOTYT OBITh Y3HAHHbI-
M1 B Baueit mybnmkannyu. HekoTopyo nHpOpMAINIo [OIyCTUMO IIy0/INKOBATh, He NMest
Ha TO MIChMEHHBIX pPa3pelLleHnit, HalpuMep, B CIydae ec/y HaydHas 3HaIMMOCTb U 00-
IIeCTBEHHBII MHTEpeC K TeMe MCC/IeOBAHNS 3HaUNTe/IbHO MIepeBelBalOT BO3MO>KHbIE
HeraTUBHBIE ITOC/IE/ICTBYIS, VIV €C/IV MMCbMEHHOE paspelleHrie HEBO3MOXKHO HOTyYUTb,
a BEPOSITHOCTD TOTO, YTO TMYHOCTH, IPMHUMABIINE YIaCTVie B UCCIeSOBaHNY, ObIIN OB
IIPOTUB NyOIMKaLMY, MajIa. YKasaH)e B PYKOICH MHGPOPMALUY O IIPEAIIPUHATHIX Me-
pax cobmofeHNs KOHPNUIEeHINAIbHOCTY OyIeT IpUBeTCTBOBaThbCcA. [IpuMure k cBefie-
HIIO, YTO COITIACKE Ha YYacTHe B MICCTIeJOBAHNI 11 COI/IAce Ha pa3IyIallleHle IIePCOHAIb-
HBIX IaHHBIX, GoTorpadmit, HUTAT B IyOIMKALIMY — 3TO [BE PasHbIe BEIN.

7. Bcerna cneoBaTh B CBOeil paboTe COOTBETCTBYIOLIEMY MEKAYHAPOLHOMY MCCIe-
IOBaTe/IbCKOMY per/laMeHTy (HalpyMep, HOpMaTyBaM UCCIeOBaHuit B 06macTy 06paso-
Banua AERA u BERA, XenbcuHckoit [leknapanuy 10 JOKIMHNYECKUM Y KJIMHUYECKUM
MCCIEOBAHISIM).

8. ITo BO3MO>KHOCTM BKIIOYaTb B CBOI0 PYKOINChb yKa3aHMe TOTO, YTO IIPOBEIeCH-
HOe VMM MCCIefloBaHe ObIIO IpeIBapuTeIbHO OK0OPEHO HAIIeXAINM OpraHoOM (Ha-
IpuMep, KOMUTETOM IO JCCTIEOBATENbCKON ITVKE, MHCTUTYLMOHATBHBIM HaOMofa-
TeJIbHBIM COBETOM). EC/ti BO3HMKHET HeOOXOAMMOCTD, MBI MOYKEM IIOIIPOCUTDH aBTOPOB
IIpe/IbABUTD HEOOXOMMBIE JOKYMEHTHI (pa3pelieHys, COIIacKA U T.I1.), IOATBEPXK/alo-
Ivie KOPPeKTHOE MCCIe0BATeIbCKOE IIOBEfIeHNe aBTOpA.

6. OTKPBITBIN OCTYN K JAaHHBIM

JKypnan E&SD coBeryer aBTOpaM cTraTeif, B KOTOPBLIX Ipe[CTaBIeHbl dMIMpPUYECKHe
VICCTIE[JOBAHNsA, IPEJOCTAaBUTD OTKPBITBIN JOCTYI K JAHHBIM IIPY IOMOLIY, HAIIPUMeED,
BEJJOMCTBEHHBIX Pelo3UTapyueB (XpaHMWINI JaHHBIX). EC/u 9TO HeBO3MOXHO, TO HaH-
HBII1 (aKT He JIMIIAeT aBTOPOB BO3MOXKHOCTH ITyO/IMKALVIN CTaTbI B )KypHAJIe, HO CIIeHy-
€T OTMETHUTD, YTO OTKPBITBII HOCTYI K JAHHBIM SABJIAETCA OTHMM U3 KPUTEPMEB OLEHKN
Balllell CTaThIL.

7. Tpe6boBanus K opOpMIEHNIO CTATHU
Bamm pykoImmmcy BO/DKHBI COOTBETCTBOBATD CTU/II0 AMEPUKAHCKOI IICHXO/TOTMYEeCKON
acconyanyn (APA), B 4aCTHOCTM 9TO OTHOCUTCS K OOPM/ICHVIO CINCKA JIUTEPATYPBHI,
TaK Kak [P PeJaKTUPOBAHUI CTATell, 9TO BBI3bIBAET HanbObIIyIo pobiemy. VIHpOp-
Maruio o ctune APA MoyXHO Haliti o ccbuike: http://www.apastyle.org/index.aspx

Cmamou, He opopmneHHvle coenacHo cmumio APA 6ydym sosspauseHvl Ha dopabom-
Ky, npescoe uem 6y0ym paccmompenvt pedakyueii.

3aroJI0BKM JOJDKHBI OBITh OOPMJIEHBI CIIEAYIOLIIM 00pa3oM:

o IlepBBIil ypoBeHb: HPSIMOIL, XUPHBIT WPKUQT, MepBas 3arlaBHas OYKBa, TEKCT
HIDKe 0e3 mpobera.

o Bropoii ypoBeHb: KypcuB, niepBast 3araBHas 6yKBa, TEKCT HIDKe 6e3 mpobera.

o TpeTuit ypoBeHb: IPsIMOIL, TIepBast 3ar7laBHasA OYKBa, TeKCT HIDKe Oe3 Impobera.

100



O6pasosanne u camopassurue. Tom 13, Ne 1, 2018

[Ipn HamMCaHMU CTATbM Ha AHTIIMIICKOM IIPUAEPXKUBAITECh eONHOI opdorpadun
10 BCEMY TEKCTY — OpPUTAHCKOI MM aMepUKaHCKOI.

I dopMaTvpoBaHUA CHMCKA TUTEPATYPBl MbI COBETYeM HCIONb30BATh MHCTPY-
meHTbI EndNote mnn Reference Manager.

C ¢opmarom criucka mureparypsl B cruie EndNote MOXHO 03HAKOMUTBCA 11O CChUI-
Ke: http://endnote.com/

C dopmarom crmcka nureparypsl B crusie Reference Manager MOXXHO 03HaKOMUTBCS
1o ccpuike: http://refman.com/

8. IIponemypa mogaum cTaTbu

ITpexxpe yeM mopaTh pyKomuch B >xypHan E&SD pepakumsa pekoMeHfiyeT aBTOpaM o6pa-
TUTBCSI K KOJUIETaM C IIPOCBOOI TPOCMOTPETD BAIly CTaThi0. BHyTpeHHee peleH3npoBa-
HIM€ CYNTAETCSI HEAKTyaIbHBIM, HO HAIIl OIIBIT CBUIETEIbCTBYET O TOM, YTO OHO IIOMOTAeT
TOBECTM CTAaThIO 1O TOTOBHOCTM U TOBbIIIaeT Bamy mrancs! Ha yerex! Ecnu pycckuit (nn
aHIINIICKUIT) He SBJIAETCA BAlllMM POJHBIM A3BIKOM, OOpaTUTECh K HOCUTENIO S3bIKa,
94TOOBI OH OTPEAKTIPOBANI CTATBIO, MCIIPABI/I TPaMMaTUIeCKUe U JIeKCUIecKue oummob-
ku. OTcyTcTBYE OLIMOOK ITO3BOIUT PelieH3eHTaM HOTHOCTbIO CKOHLIEHTPUPOBATLCS Ha
COJlep>KaHUM Balllell PYKOIIUCH.

Pykomuch He [O/DKHA COAEPKAaTh MALIMHOMUCHBIX, Opdorpaduueckux 1 APyrux
omnbok. Ha aBTOpe /1eXXNT OTBETCTBEHHOCTD 3a MpefOCTaBIeHIe pyKonucu 6es omu-
60K, He C/efyeT MOMTHOCTBIO TIOJIATaThCA Ha NIPOTPaMMBI, IIpoBepsiole opdorpaduro.
Omm6Ky He TTO3BOJIAIOT 0ObEKTUBHO PELIeH3UPOBATh CTAThIO.

Tak Kak IporpaMMbl peJaKTMPOBAaHN TEKCTa CTAHOBATCA 0ojlee MPOABUHYTHIMIA,
Hofiada pyKomucell B mpodeccuoHaabHOM popMate cTaHOBUTCA Jlerde. He mcmonp3yii-
Te JONOTHUTEIbHbIE CPECTBA MPOrpaMM. Vcrionb3yiiTe IpOCTON TeKCTOBBLI GopMar,
Hanpumep Microsoft Word 97 wam 2000. Ha mocrensem sTame pefakTHpOBaHMs HaM
HIPUXOANUTCA OTKIIOYATh JOIOMHNUTENbHbIe QYHKIUM, YTO MOXKET NIPUBECTU K MCKaXe-
HMIO CMBIC/IA PYKOIIMCH. JIaHHBI TIPOIlecC 3aHMMaeT MHOTO BPeMeHU U MOXKeT 3ajiep-
XKaTh IyO/IMKAIMIO CTAaTbU JO CIEAYIOLIero HoMepa XypHana. IIpexye yeM OTIpaBUTb
CTaTblo, KOTOpasA 6bUIa 0TGOpMaTHPOBaHa /I BHYTPEHHET0 0/Ib30BaHNA, IOXKATYIICTa,
OTKJIIOYMTE BCE JOIIOTHUTEIbHbIE (DYHKIIUIL.

PucyHku u TabGnMIfbl JO/DKHBI OBITH BKIIOUEHBI B TEKCT, AIA 007erdenns paboTol
perieH3eHTOB. VcIonpayliTe pUCYHKU BBICOKOTO paspellenus B ¢opmate bmp, jpeg or
tif; n3berasite 6/1eTHBIX 1[BETOB, KOTOpPbIe He OYAYT BUAHBI B pacliedaTaHHOM YepHO-Oe-
oM ¢opmare. VIcrionb3yiiTe IyHKTUPHbIE TMHUY JyIA pasfeleHys JIMHNWIA B rpadukax.
JKypHnan He nepepucoBbIBaeT OpuUIVHa/bI pUCYHKOB. [Ipy mopaye pykommcy Heo6Xomu-
MO BKJTIOUNTB:

o KpatKylo nHdpopMaIuo 06 aBTOpax;

« [IBa BapMaHTa aHHOTaLUM (Ha PyCCKOM U aHITIMIICKOM si3bIKax). He mcnombsyiite
Google IlepeBomunk mpu mepeBofe: 06paTUTECh K HOCUTENIO A3bIKA, KOTOPDII CMOXKeT
IepeBecTy aHHOTALNIO, COOJIoNas JIEKCUYeCKye J TpaMMaTN4ecKyie HOPMBI;

e JIBa BapMaHTa K/IIOYEBbIX CI0B (Ha PYCCKOM U aHIIMIICKOM A3BIKaX);

o KOMMEHTApMil 0 KOH(/IMKTE NHTEPECOB [/ SMIMPUIECKOTO MCCIIEOBAHNS;

o KOMMEHTApMit 06 OTKPBITOM JOCTYIIE K JAHHBIM 11 9THKE.

9. ORCID

ORCID mnpepocTaBisgeT MHAUBYAYATbHBIM MCCIELOBATENAM UAeHTU(PUKATOP, KOTOPDII
MOXXHO Z00aBUTD K MMEHII, II0F KOTOPBIM OHM BEeAyT CBOIO VICCIIEOBATEIbCKYIO, HAyd-
HYIO ¥l MHHOBAI[IOHHYIO JIeSITeIbHOCTb. MBI IIpefjoCcTaB/IsieM OTKPBITblE MHCTPYMEHTBI,
KOTOpbIe II03BOJIAIOT CTPOUTDb HAJIeKHbIe M IPO3pavyHble CBA3U MEXIY UCCIefoBaTe-
JIIMMY, X BKJIQJIOM ¥ CBSI3aHHBIMM C HUMM OpraHM3anusaMu. Mbl pefiaraeM Hallu yc-
JIyTM, YTOOBI IIOMOYb BCEM JKENTAIOIIMM HaiiTy HY>KHYI0 MHPOPMAIINIO, a TAKKe YTOODI
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YIIPOCTUTH OTYETHOCTb M aHamus geArenpHocTn. Muccusa ORCID - mmp, B KoTopoM
BCe YYaCTHUKY MCCIELOBATEIbCKOM, HAYIHO ¥ MHHOBALMOHHON HesATeNbHOCTI 0bra-
JAIOT YHUKA/IbHBIM UCHTU(PNMKATOPOM, CBA3BIBAIOIIUM UX C Pe3yIbTaTaMy NX PabOThI,
He3aBJCYMMO OT Hay4HOU AMCLUIUIMHBI, MecTa Wi BpeMeHu. JKypran «O6pasoBaHue u
CaMOPa3BUTHE» HACTOATENbHO PEKOMEH/IyeT BceM aBTopaM ykaspiBaTh nx ORCID-npneH-
TU(PUKATOPBI IpY [TOJa4e PYKOIICell Ha pacCMOTPEHIUe.

Ecnn y Bac eme Her cBoero ORCID-upnenTnd1UKaTOpa, TO BHI MOXKETE €TI0 IONTYIUTh
gepes cailt www.orcid.org. Kpome Toro, 1o jaHHOMY afjpecy MOXXHO IOY4UTb IIOf-
pobHyI0 nHbOpManyo o ToM, 4to Takoe ORCID 1 Kak MOXXHO «3aKpenuTb» 3a c060ii
con my6ykaryu. Eciy BBl ofjaayTe 3aABKY Ha IIOTy4YeHIe aBTOPCKOTO HoMepa Scopus
(Scopus Author ID), To Scopus obs3arenpHO o6patuthest K Bammum ORCID-aHHbIM, a
3aTeM C Balllero paspellleHNs IepeHeceT 9Ty MHPOPMALMIO B PeTUCTp Scopus.

10. OTKIOHEeHMe CTaThu
CraTbsl MOXeET OBITb OTK/IOHEHA eCIN:

 OHa He COOTBETCTBYET TeMATHKe KypHaa (cM. cTp. 92). Mbl mocTapaeMcs pejiIo-
>KUTb BaM IPYTOIi XKypHa;

e CTaTbA He COZIEP>XNUT HOBYIO MH(POPMALINIO II0 JaHHOI TeMe;

 pe3y/IbTAaThl OCHOBAHbI TOJIbKO Ha MHEHNM CTYIEHTOB U TIperofiaBaTesnell;

¢ OTCYTCTBYeT KOMIIIEKCHAsI TeOpeTmuuecKast 6asa /Man CChIIKM Ha COOTBETCTBYIO-
IIyIO IUTEPATYPY;

 OTCYTCTBYIOT JOKa3aTe/bCTBA YAy4LIEHNA B 00ydeHMUM, PUHAHCOBOI 3P PeKTIB-
HOCTH, YBEIMYEHNA JOCTYITHOCTY ¥ PaBHOTIPaBUA VIN IPYTUX IONMOKUTENbHBIX M3MEHe-
HUI;

 OTCYTCTBYET CYILL,eCTBEHHBIIT BK/IAJ| B IPAKTHKY U TEOPUIO B JAHHOI 06/1acTI;

o obHapy»XeH ITaruat (B TOM 4MC/ie CAaMOIIIAaTHAT);

+ 00beM CTaThy 3HAUUTEIbHO NPEBBIIICH;

 TEKCT Ha PYCCKOM (VM/IM aHIJIMIICKOM) fI3BIKE CTIOXKEH JI/IA MOHMMAHUSA PeljeH3eH-
TOB U YMTATE/IEN.

Pykormmicnb 6yzer Bo3BpallleHa Ha JOPabOTKY, eC/In:

o OTCYTCTBYeT KOMMEHTapUil 0 KOH(INKTEe MHTEPECOB MU 00 OTKPHITOM HOCTYIIE K
ITAHHBIM M 9TUKE /I SMIVPUIECKUX UCCIIe0OBAHMIL;

o CTaTbs He COOTBETCTBYET CTUMIO APA;

o CTAaTbhs CINIIKOM JJIMHHASA, e€ MOXKHO COKPATUTh.

11. PenensupoBanue
Bce cTaThbu IpOXOAAT TIIATENTPHOE HE3aBUCUMOE PelleH3MpOBaHIe, 1 ObICTPOTA IIyOIu-
Kall¥ CTaTbU 3aBYICUT OT TOTOBHOCTI aBTOPA PearvpoBaTh Ha 3aMeYaHNs PelleH3EeHTOB.

E&SD mpoBomuT mpocToe C/lernoe peljeH3sMpOBaHMe: COXpaHAETCS aHOHMMHOCTD
pelLleH3eHTa, a IMYHOCTb aBTopa He CKpbiBaeTcst. COITTACHO MCCIeOBAHMAM TaKOI BUJ
PeLIeH3MPOBAHI SIB/ISIETCSI TAKVMM YK€ TIIATEIbHBIM ¥ TOYHBIM, KaK U [JBOIHOE CTIEI0e
pelLieH3pOBaHNe.

ITporiecc peleH3MpOBaHMs — IOTHOCTBIO KOH(UEHIIMAIEH, COMIACHO MpaByIaM
PelLleH3MPOBAHNS, PEIIEH3EHThI He 00CY)KIAIOT BaIlly CTAThIO HU C KeM, KPOMe PefjaKTo-
POB, pabOTAOIINX C Ballell PYKOINCHIO.

E&SD Beixoput 4 pasa B TOfi, M3-3a OTPAHNYIEHHOTO 00'beMa BBIITYCKa CTaTbU MOTYT
OBITH IIepeHeceHsl AJIsI IMyOMUKALMM B CTIeAYIOLINIT HOMep XYPHala B CaMBIil ITOCTIEN-
HIIT MOMEHT. B CBsA3M ¢ OrpaHMYeHHBIM 00'bEMOM JXyPHAJIa, He BCEria BO3MOXKHO TOYHO
CKasaTh, B KAKOM MIMEHHO HOMepe JKypHajla BBIJIET CTaThbs, Ja)Ke eC/IM OHa IMPUHATA K
nyOIMKaLuu ocie JOpaboTKIL.
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12. 3anpoc Ha paspelneHne

Y aBTOpOB cTaTeil MMeeTCs IOCTATOYHO MPaB Ha IOBTOPHOE UCIIONb30BaHMEe MaTepua-
JIOB CBOEIl PabOoTHI, OTHAKO, CYLIECTBYIOT HEKOTOpble OrpaHMYeHUA. ABTOPBI JOIDKHBI
BHJIMATeNbHO 03HAKOMMUTbBCS C COTTIalIeHNeM 06 aBTOPCKUX IIPaBax.

13. Ilperensunu

Ecnm y Bac BOBHUK/IN IIPETEH3MN K Ka4ecTBY PabOThI KypHaIa C Balleil PYKOINCHIO,
IIPOCUM 00paIaThCS K WIeHAM PefaKIMOHHOTO coBeTa. VX nMeHa 1 afpeca pasMeleHbl
Ha odunmanbHOM caiite ypHana http://en.eandsdjournal.org/editor-groups/editorial-
council/. Baura mpeTteHsus 6yfeT pacCMOTpeHa B COOTBETCTBIY C IPYHLMIIAMY Y IIPaBy-
JaMi, ycraHoB/IeHHbIMM KomurteroM o my6mkanyonnoit stuke (COPE).

IIpuMepHasA CTPYKTypa CTaThU B )KypHal
«O6pasoBaHue 11 CAMOPA3BUTHE»

HaspaHue (Ha pycCKOM M aHITIMIICKOM)
ABTOpBI

(ABTOpBI JO/DKHBI UATH B OPsifKe 00beMa HAYIHOTO BKIafia B PabOTy Haf CTaThell.
Bce aBTOPBI HECYT OTBETCTBEHHOCTH 3a CBOM BKIaj. IIpocuM BKIIOYaTh MMILD TEX aB-
TOPOB, KOTOPbIe BHEC/IN 3HAYNTE/NIbHBI BK/Ia[ B PabOTy; Te KOJIIETH, KOTOpbIe BHECIN
He3HaunTe/IbHBIN BKIAJ B BUJE PeJaKTUPOBaHNUA HAYa/JIbHOTO BapMaHTa U IPOY., MOTYT
OBITh YIOMSHYTBL B pasfiesnie «barogapHocTi» Mociie 3aK/I0YeH .

Mecro paboTsl 1 KpaTKas 6uorpadus aBTopos (JODKHOCTb, e-mail, kpaTkoe onuca-
HJIe HayYHbBIX IHTEPECOB).

AHHOTanyA (Ha pyCCKOM U aHIJIMIICKOM)
(mpumepHO 100-200 cr1oB)

KimroueBbie coBa: (Ha pycCKOM U aHIJIMIICKOM)

OCHOBHOII TEKCT CTaTbU (BCTYIUICHME U T. 1I.)

brarogaprocrun

KommeHTapuii 06 OTKPBITOM KOCTYIIe K JAHHBIM, 3THKe, KOH()INKTe NUHTEPeCoB

1. Hebomnburoit maparpad, coepskaimit MHGOPMALIUIO O TOM, T/ie U IIPY KaKUX yCIIo-
BIAX MO>KHO HOJTYYNUTD TOCTYII K BAIllMIM JJAHHBIM.

2. KoMMeHTapuii 0 mpaBuIax 9TUKM, B pPaMKaX KOTOPBIX IIPOBOAMIOCH VICCTIEIOBa-
HIe 11 0f0OpeHNe COOTBETCTBYIONIEr0 KOMIUTETa 10 9THKe. BO3MOXKHO, BaM HeoOXoaMMo
yKasarh, KaK BbI TAPAaHTMPOBA/IN [IpaBa JINL], BOB/IEYEHHDIX B Ballle MCCIEfOBAHNUE, 3a-
SIBUTDH 00 OTCYTCTBUM IIPUYMHEHHOTO Bpefa, KaKuM 00pa3oM Oblia coOMoeHa aHOHNM -
HOCTb M T. JI.

3. KopoTkuit KoMMeHTapuit 06 MMeroneMcs KOHQIMKTe MHTEPECOB OTHOCUTETbHO
paboTbl, KOTOpyIo BB IyOnuKyere. KOHGIUKT nHTepecoB B cdepe TeXHONMOIMII 0Oyde-
HIsI BCTPEYAETCsI peXKe, YeM, HAIpUMep, B MeANKO-OMOMIOrndecKnx paspaboTkax, Kor-
Ia aBTOPBI MOTYT MCIIOIb30BaTh (DMHAHCUPOBAHIE, IIOJIyIeHHOE OT (papMaKOIOTIIeC-
Kux kommanuit. OTHAaKo ecu 3asBIeHHAas paboTa MMeeT OTHOLIEHNE K KOMMePYeCKIM
HpORyKTaM (HaIpyMep: IIPOTpaMMHOMY O0ecIedeHIIo, pa3pabOTaHHOMY /A Y4eOHOTO
npoljecca), Heo6X0AMMO TIIATeTbHO U3YYUTD Ha/IM4Vie KOH(IMKTA MHTEPECOB U 3asABUTD
06 3TOM B Hauyajie paboTbl. IIpy oTCyTcTBMM KOHQIUKTa MHTEPECOB, 3asBUTE 00 3TOM
YeTKO M SICHO.

Cucok muTepaTypsbl (TaTMHCKIE CYMBOJIbL)
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OBPA3OBAHME 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

KoHTponbHBIII THCT IS IPOBEPKY TOTOBHOCTY ITyOIMKaLMN

JJaHHBI CIMCOK IPOBEPUT TOTOBHOCTD Ballleil pykomucu. Ero He Hy)KHO TpuKia-
IIBIBATh K Balllell cTaTbe!

Hanuumne:

ComnpoBopuTenbHOE MICEMO ITTABHOMY PEIAKTOPY

il

Bam Homep ORCID

HasBanne (Ha IByX A3BIKax) AHTJIUTICKUT
pycckumii

AHHOTaIUA AHTTIUICKUI
pyccKui

KntouyeBbie cioBa AHTTTUIICKUTA
pycckumii

KomMmeHTapuit o KoH(IUKTE NHTEPeCcoB

Ecnu Banna pykonucp ABIAETCA SMIMPUYECKUM UCCTIEJOBAaHMEM:
KOMMEHTApHit 06 OTKPBITOM [JOCTYIIe K TaHHBIM

KommenTapmit 06 aTnke

Bce u aBTOpPBI YKa3aHbl, COIJIACHBI /I OHU Ha MyO/INKALNIO CTAThI
B E&SD u HecyT 11 OHM OTBETCTBEHHOCTD 32 COJiepKaHue CTaTbu

Ec/ut aHI/mMitcKuii Wit pycCKuil He sIBJISIETCSI POJHBIM s13bIKOM,
ITOTIPOCVTH JIV BBI HOCUTEJISI I3bIKA IIPOBEPUTH TPAMMATIIIECKIIE
U eKcudeckye ommoxy (CM. 4acTh 2)

Brttouniu niu Bel 9/1eKTPOHHBILIT afipec [4JIsI IEePEeNCcKI

O61uit 06beM cTaThy He (He3HaUMTeNbHO) IpeBbimaeT 4000 coB

He saBnsercs mu pabora miarnatom (CM. 9acthb 6)

Jubodb U ot d

Crucok mutepatypsl opopmiteH B ctune APA (cM. gacTb 8)
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OBPA3OBAHVE 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

NOTES FOR AUTHORS

Please read these notes carefully. Complying with these requirements will allow
us to consider your work quickly and make a prompt decision. Please use the checklist
at the end of these notes to make sure you have covered everything.

1. Scope

Education and Self Development (E&SD) is a primary source for academics and
professionals in the expanding field of education and self-development throughout the
world. The Journal is published by Kazan Federal University. It publishes theoretical
perspectives and empirical research that demonstrate how educational systems, networks,
tools and methods lead to improvements in schools, higher, technical and vocational and
non-formal education, professional development and corporate training.

The papers are expected to provide substantive evidence of the outputs, outcomes
and impacts of the interventions trialled, applied, or adopted. Papers that simply evidence
learners,” teachers’ and other users’ opinions in place of objective data are unlikely to be
accepted.

The Journal is published four times each year and is available both in print form and
open access online. E&SD is an open access journal which does not make Article Processing
charges (APCs). All the costs of publishing are met by Kazan Federal University.

2. Language
E&SD publishes article in both Russian and English. All articles have their titles, abstract
and keywords in both languages. However, the references must be in Roman script.

3. Scope
The journal publishes original research papers in the following topics:
o The theory and practice of education and self-development
o Developmental psychology
o Quality improvement of educational systems
o Theory and methods of vocational education:
« The competence approach to training and self-development
o Social and cultural issues in learner development.
 Multi-cultural education
o The psychological and pedagogical issues in the development of personality and
self-development
o International perspectives on education and psychology.

4. General
We welcome jargon-free writing: write as clearly as you can whether you are writing in
Russian or in English. Remember that our readers are busy people: conciseness is a virtue,
whatever the overall length. Avoid obscure references and assumptions and spell out all
acronyms first time around.

Reports of experimental work should be analytical not merely descriptive: reviews of
developing fields should be critical, not merely informative; theoretical overviews should
contain some original contribution or novel perspective.
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We are looking for articles that «take us beyond what we already know:» A description
of an established methodology in a familiar environment needs to have some novel aspect
or be spectacularly written, if it is to gain the approval of the reviewers.

Articles should not normally exceed 4000 words including references to any sources
that readers might wish to trace. However, there is no merit in lengthy reference lists for
their own sake. Wherever possible, the reasons for citing a reference should be clear from
the context. Please check very carefully both their accuracy and presentation (see style
notes below).

We do publish articles which are longer than this 4000 word target. Sometimes it is
not possible to make the argument within this limit — but we do need to be convinced that
the additional material is necessary.

5. Publication ethics

5.1. The Editorial Team

As Editors we take full responsibility for everything that is published in Education & Self
Development. We will:

a. Strive to meet the needs of readers and authors by actively seeking the views of
authors, reviewers, readers and members of the editorial board on ways of improving our
processes.

b. Strive to constantly improve the journal. We will encourage and be aware of
research into peer review and publishing;

c. Put in place processes that will ensure the quality of the material we publish, and
review these processes from time to time to improve them;

d. Support initiatives to educate researchers about publication ethics and those
designed to reduce research and publication misconduct. We will assess the effect of our
journal policies on author and reviewer behaviour and revise those policies, as required,
to encourage responsible behaviour and discourage misconduct;

e. Adopt systems that promote good practice for authors or contributors (i.e. so that
author listings accurately reflect who did the work) and discourage misconduct (e.g. ghost
and guest authors)

f. Champion freedom of expression. Our decisions will not be affected by the origins
of the manuscript, including the nationality, ethnicity, political beliefs, race, or religion
of the authors. Decisions to edit and publish will not be determined by the policies of
governments or other agencies outside of the journal itself;

g. Encourage and be willing to consider cogent criticisms of work published in E&SD.
Authors of criticised material will be given the opportunity to respond.

h. Be open to studies reporting negative results.

i. Maintain the integrity of the academic record;

j. Not permit our standards to be compromised by business needs;

k. Always be willing to publish corrections, clarifications, retractions and apologies
when needed.

1. Inform readers about the steps taken to ensure that submissions from members of
the journal’s staff or editorial board have received an objective and unbiased evaluation;

m. Include submission and acceptance dates with published articles.

n. Base our decisions about journal house style on relevant evidence of factors
that raise the quality of reporting rather than simply on aesthetic grounds or personal
preference

o. Ensure that any press releases issued by the journal reflect the message of the
reported article and put it into context.
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p. Ensure that any complaints about the Journal are investigated in accordance
with the guidelines set out by the Committee on Publication Ethics (COPE). If you have
a complaint about any aspect of the journal please contact a member of the Editorial
Council. Their names and addresses can be found on the Journal website at http://
en.eandsdjournal.org/editor-groups/editorial-council/.

q. Investigate concerns about potential misconduct as follows:

o We will first seek a response from those suspected of misconduct. If we are not
satisfied with the response, we will ask the relevant employers, or institution, or some
appropriate body (perhaps a regulatory body or national research integrity organization)
to investigate.

« We will make all reasonable efforts to ensure that a proper investigation into alleged
misconduct is conducted; if this does not happen, we will make all reasonable attempts to
persist in obtaining a resolution to the problem.

r. Have systems for managing our own conflicts of interest as well as those of our staff,
authors, reviewers and editorial board members
5.2. We promise our authors that:

a. All submissions to the Journal will be reviewed by suitably qualified reviewers who are
members of the Journal's reviewer panel (including statistical review where appropriate);

b. We will, where possible, respect requests from authors that an individual should
not review their submission, if these are well-reasoned and practicable;

c. Our decisions to accept or reject a paper for publication will be based on the paper’s
importance, originality and clarity, and the study’s validity and its relevance to the scope
of the journal;

d. We will not reverse decisions to accept submissions unless serious problems are
identified with the submission;

e. We will publish a transparent description of our review process (single blind
review) and be ready to justify and important deviation from the described processes.

f. We will ensure that reviewers are given strict instructions to keep their comments
confidential and not share them with anyone except the editors dealing with your
submission. We will share the anonymised comments to the other reviewers of your work
as part of the reviewer moderating process.

g. We will send you the reviewers’ comments in their entirety unless they contain
offensive or libellous remarks.

h. We will correct errors, inaccurate or misleading statements promptly and with due
prominence

i. We will support authors whose copyright has been breached or who have been
the victims of plagiarism, and work with their publisher to defend authors’ rights and
pursue offenders (e.g. by requesting retractions or removal of material from websites)
irrespective of whether their journal holds the copyright.

j. Any complaints about the way in which a submission has been handled will be
investigated in accordance with the guidelines set out by the Committee on Publication
Ethics (COPE). If you have a complaint about the way in which your submission has been
handled please contact a member of the Editorial Council. Their names and addresses can
be found on the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-
council/.

k. Concerns about suspected misconduct, including disputed authorship, will be
guided by the COPE flowcharts (http://publicationethics.org/flowcharts). Such concerns
will not be a cause for summary rejection until they have been properly investigated.

1. We will publish our instructions to authors and review them at regular intervals.
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5.3. In return we ask our authors to:

a. Confirm that their contribution is original and that is has neither been published
previously nor is currently being considered for publication elsewhere. Authors must
confirm this in your covering letter to the Editor-in-Chief when they make the submission;

b. Not submit work that has been published elsewhere or which contains significant
amounts of material that has been taken from the work of other authors (plagiarism)
or previous work by the authors of the contribution (text recycling). Education & Self
Development uses systems that detect passages that are not original, and contributions
that fail this criterion will be rejected.

c. Include a statement in their manuscript detailing who has funded the research or
other scholarly work, whether the funders had any role in the research and its publication
and, if so, what this was;

d. To declare any conflicts of interest in the work reported.

e. Ensure that all of the listed authors have made a substantive contribution to the
work and take collective responsibility for the article. Guidance on authorship is included
in our notes for authors.

f. Obey the laws on confidentiality in their own jurisdiction. Regardless of local
statutes, however, authors should always protect the confidentiality of individual
information obtained in the course of research or professional interactions It is therefore
almost always necessary to obtain written informed consent for publication from people
who might recognise themselves or be identified by others (e.g. from case reports or
photographs). It may be possible to publish individual information without explicit
consent if public interest considerations outweigh possible harms, or if it is impossible
to obtain consent and a reasonable individual would be unlikely to object to publication.
It is always helpful if as an author, you can include a statement to this effect in your
manuscript. You should note that consent to take part in research is not the same as
consent to publish personal details, images or quotations.

g. Ensure that the research you carry out is carried out according to the relevant
internationally accepted guidelines (e.g. the Declaration of Helsinki for clinical research,
the AERA and BERA guidelines for educational research).

h. Include a statement in your manuscript that all research has been approved by an
appropriate body (e.g. research ethics committee, institutional review board) where one
exists. If necessary, we may ask authors to provide evidence of ethical research approval
and question authors about ethical aspects (such as how research participant consent was
obtained) if concerns are raised or clarifications are needed.

6. Open data

E&SD strongly encourages authors of articles describing empirical research to make their
data available to others, for example through an institutional or other repository. If this
is not possible then it will not necessarily preclude publication in the Journal, but you
should note that it is one of the criteria by which your work will be assessed.

7. Style notes
It helps us greatly if your manuscript is presented in the APA (American Psychological
Association) style, particularly in the layout of references. These give us the most problems
in copy editing. You can find information on the APA style at: http://www.apastyle.org/
index.aspx.

Submissions that do not use the APA style will be returned for revisions before being
considered further.
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Headings should be as follows:

o Main: roman, bold, initial capital letter and essentials only — no space below

« Secondary: italic, initial capital letter and essentials only - no space below

o Third level: roman, initial capital and essentials only — no space below.

For articles written in English, either UK or USA spelling can be used but this must
be consistent within each article.

We recommend the use of a tool such as EndNote or Reference Manager for reference
management and formatting.

EndNote reference styles can be searched for here: http://endnote.com/

Reference Manager reference styles can be searched for here: http://refman.com/

8. Submitting your paper

We strongly advise that you ask one or more of your colleagues to review your article
before submitting it to E&SD. The concept of internal peer review seems to have gone out
of fashion, but our experience is that it can be very helpful in polishing submissions so that
the probability of success is much greater! If Russian or English is not your first language,
then please enlist the help of a native speaker to edit the piece, to correct grammar and
ensure that any idioms are correct. This too makes it easier for the reviewers to give full
justice to your work.

Please ensure that the manuscript you submit is free from typographical errors,
spelling mistakes, etc. It is your responsibility to ensure that manuscripts are as free
from errors as possible: simply relying on spell checkers will be insufficient. Errors are an
unnecessary distraction and make it harder to review the paper objectively.

As word processing software gets more sophisticated is becomes easier to submit
your manuscript in a professional format. Please do not use these advanced features.
The typesetting process works best with simple text from, for example Microsoft Word
97 or 2000. In the final stage of copy-editing we have to remove all of these advanced
features and this sometimes changes the sense of what you are trying to say. This is time-
consuming and may delay your article so that it has to be held back to a later issue of the
journal. If you are submitting an article that you have formatted for internal use, please
help us by removing any advanced features before you submit.

Figures and tables should be included in the running text so that reviewers can find
them easily. Please also provide high resolution machine readable illustrations as bmp,
jpeg or tif files and avoid using very pale colours since these do not print well (if at all)
in black and white. Use dashed and dotted lines to differentiate lines on graphs. It is not
possible for us to redraw artwork.

Your submission should include:

o A short biography

» Two versions of the abstract — in Russian and English. Please do not use Google
Translate to create the translation: use someone who is a native speaker who will be able
to translate the abstract using proper idiom and correct grammar.

o Two versions of the keywords - in Russian and English

« Statements on potential conflicts of interest
and for reports of empirical research

« Statements on open data and ethics

9. ORCID

ORCID provides an identifier for individuals to use with their name as they engage in
research, scholarship, and innovation activities. The organisation provides open tools that
enable transparent and trustworthy connections between researchers, their contributions,
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and affiliations. This service is provided to help people find information and to simplify
reporting and analysis. ORCID’s vision is a world where all who participate in research,
scholarship, and innovation are uniquely identified and connected to their contributions
across disciplines, borders, and time.

Education & Self Development strongly recommends that all authors include their
ORCID identifier when submitting their work to the Journal.

If you do not have an ORCID number then you can obtain one by visiting www.orcid.
org.

This explains ORCID in detail, and gives you the full instructions on getting your ID

and 'claiming’ your publications. If you apply for a Scopus Author ID, Scopus will then
look at your ORCID data and - once you have given your permission — will transfer that
data into your Scopus record.

10. Desk rejections
Many submission are rejected because either:

o They are not within the Journal's scope (see page 1). We will try to suggest an
alternative journal.

o They do not take us sufficiently far beyond what is already known about the topic.

« They only present evidence based on learners’ or teachers’ opinions,

o They lack a strong theoretical foundation and/or evidence of engagement with the
relevant literature,

o They lack strong evidence of improvements in learning, cost effectiveness or
efficiency, increased access and equity or other quality improvements,

o They do not add sufficiently to thinking and practice in the field,

o There is evidence of plagiarism - either text recycling (self plagiarism) or plagiarism
from other authors.

o They are much too long, or

o The Russian or English is too poor for the reviewers and readers to understand it.

Your manuscript will be returned to you for revisions if:

o It does not include the required statement on potential conflict of interest or, in the
case of empirical research, statement on open data and ethics.

o It does not conform to APA style,

o Itis too long and we think it can be made acceptably shorter.

11. Reviewing
All articles are rigorously reviewed and the speed of publication of articles depends greatly
on the authors’ readiness to respond to the reviewers’ comments.

E&SD operates a single blind reviewing process: although the reviewers know your
name, you do not know who they are. This is no less rigorous that double blind reviewing
and research has shown that the outcomes of the single blind review system are no more
and no less accurate than when using a double blind system.

Reviewers are under strict instructions to keep their comments confidential and not
share them with anyone except the editors dealing with your submission. We will share
the anonymised comments to the other reviewers of you work as part of the reviewer
moderating process.

E&SD is published four times each year, and articles occasionally have to be carried
over at the last minute because of space constraints, so it is normally not possible to say in
advance in which issue a specific contribution will appear, even after it has been accepted
for publication in a revised form.
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12. Permission requests
Authors are granted many re-use rights in their own work, but there are some restrictions.
Authors should read their signed copyright form for details.

13. Complaints

If you have a complaint about the way in which your submission has been handled please
contact a member of the Editorial Council. Their names and addresses can be found on
the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-council/. The
complaint will be investigated in accordance with the guidelines set out by the Committee
on Publication Ethics (COPE).

For clarity, the layout of a typical E¢~SD article is:

Title (in Russian and English)
Authors

(The authors should be listed in order of contribution to the paper. All authors take
responsibility for their own contributions. Only include those authors who have made
a substantive contribution; those who have made marginal contributions (for example,
colleagues or supervisors who have reviewed draft of the work) should be named in an
Acknowledgments paragraph after the conclusions.)

Authors' affiliations and brief biography. (You should include a short biography of
the authors that gives a brief description of your position and research interests together
with the address and email for correspondence about the article.)

Abstract (in Russian and English)
(about 100-200 words)

Keywords: (in Russian and English)

Main body of the article, introduction etc, goes here
Acknowledgements

Statements on open data, ethics and conflict of interest

a) A short paragraph stating where and under what conditions, your data can be
accessed.

b) A statement describing the ethical guidelines under which your research was carried
out and the approval from the relevant institutional ethics committee. Alternatively, you
need to state how you dealt with the issues of protecting your subjects, ensuring that they
were not disadvantaged and how the data has been anonymised etc.

c) A brief statement describing any potential conflict of interest in the work you are
reporting here. Conflicts of interest are less common in learning technology than in, for
example, life sciences where authors may have received funding from pharmaceutical
companies. However, where the work reported deals with commercial products (for
example, software developed for educational purposes), you should consider carefully
whether there is any conflict of interest and make this clear at the beginning of the paper.
If there is no conflict of interest, then please state that explicitly. If there is no conflict of
interest, then please state that explicitly.

References (in Roman script)
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OBPA3OBAHME 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

Submission checklist

This list is to help you check that your submission is complete. It should not be
included as part of your submission!

Have you included:

A covering letter to the Editor-in-Chief

i

Your ORCID number

The title (in both languages) English
Russian

An abstract English
Russian

Keywords English
Russian

A statement on potential conflict of interest

And if your submission is a report on empirical research,

have you included:

A statement on open data

An ethical statement

Is the list of authors complete and sufficient, have they all agreed
to the submission of this paper to E&SD, and do they all take full
responsibility for its contents

If English or Russian is not your first language, have you asked

a native speaker (writer) to edit the submission for grammar
and idiom? (see section 2 above)

Have you included an address for correspondence

Is the total length close to our target of 4000 words

Is the submission original (see section 6 above)

Jubodtb o db O

Are the references set out in APA format (see section 7 above)
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