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Abstract

Saudi Arabia's education sector has experienced substantial growth, with considerable investment
and emphasis placed on teacher education. This qualitative research delves into the specific
requirements and challenges faced by teachers in Saudi Arabia to underscore the necessity for
comprehensive teacher education programs. Until now, Saudi teachers' colleges trained future school
teachers for all school subjects especially English as a second/foreign language. However, there has
been a change in teacher education planning and curriculum, and teachers of English (especially for
schools) are mostly recruited who have bachelor's or master's degrees in English language/literature.
Some researchers and educationalists are always of the view that proper pre-service teacher training
is required to prepare effective teachers because school teaching lays a solid foundation for future
courses and workplaces including English language institutes (for English teachers). Keeping
the crucial roles in view, teacher education is expected to train teachers in digital education in
augmented or virtual learning environments which emerged as a need in the post-Covid scenario.
To cater to such needs, the researcher employed a purposive sampling technique and recruited
20 experienced school teachers and 5 English language instructors (from King Abdulaziz university,
Jeddah-Saudi Arabia) who participated in semi-structured interviews. The study unearthed critical
insights into teachers' perspectives, highlighting their needs, experiences, and expectations within
the educational landscape. Through thematic analysis, the research identified significant areas for
improvement in teacher education initiatives. The outcomes underscore the urgent need for tailored
teacher education programs to better equip English teachers, ultimately enhancing the quality of
English language instruction in Saudi Arabian schools.
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AHHOTaIA
Cexrop obpasoBatns B CayoBCKOI ApaByy IIepeKMBAET 3HAYUTENBHBIN POCT, IIPY 9TOM HeMaoe
BHMMaHNeE, a BMECTe C HUM U MHBECTULIUN Hal'[paBJ'[eHbI Ha I1eJarorm4yeckoe 06pasoBaﬂme. HaHHOe
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KaueCTBEHHOE VMCCTIeflOBaHIe IIOCBSIIEHO TeM TPeGOBaHNSM I IpobieMaM, ¢ KOTOPBIMU CTA/IKV-
BaroTcs yunrena B CaymoBckoit ApaBun. Pabora 1meer 1ie/bi0 060CHOBAaTb HEOOXOAUMOCTD pas-
PabOTKV KOMIUIEKCHBIX IIPOTPaMM IIefJarorn4eckoro obpasosaHmA. [lo cyx Iop Iefjarormdeckye
xomnemxu CaygoBcKoit ApaBum TOTOBU/IN 6y,uy1u1/[x LIKO/IbHBIX YYMUTENIEN IO BCEM IIPeJMeTaM,
0COOEHHO IO aHINIMIICKOMY A3BIKY KaK BTOPOMY MHOCTpaHHOMY. OfHaKO B HacTosllee BpeMs
[IPOV3OIIIN M3MEHEHNsI B y9eOHOM IIIaHe I1efarorinyeckoro 06pasoBaHyis, ¥ Ha JO/DKHOCTD IIpe-
mofiaBaTesiell aHIINIICKOTO A3bIKa (OCOOEHHO /IS IIKOI) B OCHOBHOM HAabMpPAIOT TeX, KTO MMeeT
cTereHb HaKazaBpa YIM MarucTpa II0 aHIINIICKOMY A3BIKy/MTepaType. MHOTYe NCCTIefoBaTemn u
mnegaroru HpVIﬂep)K]/IBaIOTCﬂ TOr0 MHEHMA, YTO IIOATOTOBKA SIb(beKTI/IBHOI‘O YHMTEHH JOJDKHA 6I)ITb
TOCTOITHOIL, MOCKOJIbKY LIKOJIbHOE 0Opa3oBaHMe ABIAETCA (PYHAAMEHTOM IIPOQECCHOHANTBLHOTO
pocTa 1 BCelt Ja/mbHelIell feATeTbHOCTU YenoBeKa. IT0, 6e3yCTIOBHO, OTHOCUTCA M K YIUTEAM
QHI/INIICKOTO A3bIKA. B CBA3M € 9TUM Iefjarornyeckoe 00pasoBaHye HO/DKHO TOTOBUTb YIMUTEINeN
K 11poBOMY 06pa30BaHIIO B JOIIONHEHHOI WM BUPTYaIbHOI YIe6HOII Cpefie, 9TO CTalIo Heob-
XO[IMMOCTDIO B IIOCTKOBUJHOM Mupe. B 1mccrefoBaHny MCIO/MIb30Ba/ICA METO, LieJIeHAIIpaB/IeHHO
BBIOOPKI, B KOTOPYIO BOLIIN 20 OIBITHBIX IIKOJIBHBIX YYMUTEIeil U 5 perofaBaTesiell aHIINICKOTo
A3bIKa 13 YHuBepcuteTa Kopomst Abmynasusa (Ixkunma, CaygoBckas ApaBusi). YYaCTHUKN Faniu
MIO/TYyCTPYKTYPUPOBAHHbIE MHTEPBbIO, 13 KOTOPBIX JMICC/IEOBATEIAMY ObUIM IIOTy4eHBbl KPUTHYe-
CKyie HAGTIOeH s 1 3aMeTIaHNs YUNTe Iel, BBIABIEHBI MX TOTPEOHOCTI, OIIBIT M O>KMAAHNS B PaM-
Kax obpasoBaTenbHOro maHAurapTa. C IOMOIIBI0 TeMATIIECKOTO aHaNMM3a ObUIN OIpee/ieHbl Te
0067TacTy Mearorn4eckoro o6pasoBaHmsa, KOTOpble 0COOEHHO HYXXJAIOTCA B COBEPIICHCTBOBAHMUIL.
Pe3y/pTaThl NCCTIE[OBAHNS YOEAUTEIBHO HOKA3bIBAIOT OCTPYI0 HEOOXOAMMOCTD pa3paboTK Clie-
L[Ma/IM3MPOBAHHBIX IIPOTPaMM IIeJATOTNYeCKOT0 06pa3oBaHMsA /LA Ty4llell IOTOTOBKI YINUTeIIel
AHIJINIICKOTO A3BIKA, YTO B KOHEYHOM MTOTE IIOBBICUT Ka4eCTBO MTPEeIIOflaBaHNA aHITNMIICKOTO A3BIKa
B 1Konax CayoBCKOW ApaBuL.

KiroueBble croBa: nefjarorndeckoe o6pasoBaHie, MIKOJIbHBII YYUTEIb aHIINIICKOTO A3bIKA, TOYKA
3PEHNs YIUTENEN, TOJIOTOBKA YIUTENEI.

Introduction

Education is a cornerstone of any progressive society, and the role of teachers is
pivotal in shaping the educational landscape. In the Kingdom of Saudi Arabia (KSA),
the elevation of educational standards has been a key priority, evidenced by significant
investments in the educational sector (OECD, 2020). Teacher education is all about
preparing teachers to become highly skilled professionals equipped to handle challenges
and achieve educational goals. It is not just about training; it is a program that helps
teachers grow professionally. Teacher education teaches skills and strategies needed
for effective teaching, focusing on various levels like primary, secondary, and higher
education, including students with special needs. This education is built on philosophical,
sociological, and psychological foundations, shaping a teacher's understanding of
students, society, and educational settings.

The objectives of teacher education are multifaceted. It aims to nurture teachers
who not only foster students' talents and potential, but also contribute to reshaping the
curriculum to match changing societal and educational needs. Smith (2015) advocated
the importance of teacher education research for the development of teachers. Algahtani
and Albidewi (2022) referred to optimum utilization of teaching staff program for
sustainability and development in Saudi Arabia keeping the Saudi vision 2030 in view.

Kasemsap (2021) contended that teacher education is a continuous process; it starts
from pre-service teacher education and continues via in-service teacher development. He
emphasized the need for technology pedagogy in the current situation and focused on
ethical practices that are extremely essential for pre-service teacher education. Amott and
Ang (2020) talked about teachers' roles in their chapter on (re)thinking teacher educator
identity. Mayer and Oancea (2021) found an existing co-relationship between teacher
education research, policy, and practice, and assessed the benefits. Recently, Biswas &
Mukherjee (2024) researched teacher education in India and emphasized the need for
21st-century teachers as very equipped, knowledgeable, and skilled.
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Al-Seghayer (2014) emphasized the need for EFL teacher preparation programs in
Saudi Arabia. In the same context, Al Amri (2023) in line with Alqahtani and Albidewi
(2022) and Sfar (2024) discussed about the role of education as an investment for
economic development. Prior to recent studies, Al-Hazmi (2003) dealt with this issue of
English teacher's preparation for effective and quality teaching/learning.

The demand for proficient English language teachers in Saudi Arabian schools has
surged in tandem with the nation's aspirations for English language fluency (Alharbi
& Alshalawi, 2019). This study sought to delve into the intricacies of teacher education
programs that aim to equip school English teachers. This research encompassed the
existing structure, content, and efficacy of these programs to identify potential areas for
enhancement.

Roles of innovative teachers

There are multiple roles of a single teacher in a classroom, and even beyond
classrooms (depending on needs). There are students with different learning needs,
therefore a teacher has to employ differentiated instruction (DI) in the case of a classroom
with diverse learners because students may have different academic, cultural, family and
economic backgrounds with specific attitude, aptitude, intelligence and abilities.

Similarly, good teachers have to think twice before assessing their students’ potential
because each student has great potential, but he/she cannot display the same performance
in similar activities. For example, an elephant is extremely strong, but he cannot fly like
a falcon (a bird). Thus, based on different learning needs and assessment performance,
teacher have to innovate their teaching by employing different teaching methods/
strategies. In other words, based on innovations in teaching, research finding and
teachers’ development, innovative teachers can employ innovative pedagogies to yield
better results.

An ideal teacher is not just an instructor, but 'a teacher is a friend, philosopher, and
guide' according to a very popular saying. Butthe saying is more metaphorical in nature.
If a teacher is a friend, students can come closer and share many issues. Simultaneously,
the teacher can tell some social philosophies and guide them accordingly. A teacher is
like a pot maker. This is a very sensitive task. If the pot (student) is not nicely shaped,
it becomes somewhat useless and its market prize becomes almost nothing. If the pot
is broken during the process, it can be reshaped, but it seldom happens in the case of
shaping a student.

Literature review

Teaching stands as one of the most esteemed professions globally. In Islam, this
role carries exceptional significance, resonating from the foundational role of Prophet
Muhammad (SAW) as an educator. Allah Almighty's decree in the Holy Qur'an highlights
the role of the Prophet as a teacher, guiding, purifying, and imparting wisdom and
knowledge to the community (Qur'an, 2:151). This verse emphasizes the divine purpose
of education through the Holy Qur'an and the Prophet's teachings, underscoring the
pivotal role of teaching.

The Saudi Vision 2030 is not just an economic plan but a transformative educational
vision, which aims to modernize education. Initiatives include enhancing teacher
competencies, introducing innovative technologies, and revamping curricula with
programs like “Khibrah” and national teacher accreditation. The plan also broadens
educational horizons by expanding scholarships for foreign studies, incorporating diverse
subjects, and embracing market-oriented modules. Mohiuddin et al. (2023) considered
the issue of potentialities and priorities for development in higher education in Saudi

30 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

Arabia in the coming years. A teacher has crucial roles to play, therefore they should
attend a formal course/program to understand what is teaching and who is a good teacher
(Khan, 2011a).

Keeping the significance of education in view, Saudi Arabia's commitment to
education is reflected in its substantial budget allocation. Though Education budget in KSA
is set to fall marginally in 2024, it is still SAR195 billion (KPMG, 2023). The government
will remain committed to aligning Education spending to Vision 2030 goals. Oudah
and Altalhab (2018) highlighted the need for training programs for English language
instructors, emphasizing the need of professional development opportunities. Alshahrani
(2019) discussed the challenges faced by school English teachers, such as the lack of
ongoing training programs that integrate modern pedagogical practices and technology
into language instruction. Moreover, Fadhilah and Warni (2024) explored the students’
perceptions toward the impact of teachers’ attitudes on English learning achievement.
Attitude is directly related to professional development and dedication towards teaching.
The landscape of some more recent studies showcases diverse dimensions within teacher
education. Wang and Lee (2023) uncovered challenges in the implementation of new
pedagogical approaches, underscoring the pressing need for ongoing training to navigate
these obstacles effectively.

Problem statement

In Saudi Arabia, the field of teacher education, particularly concerning the preparation
of teachers in general and English teachers in particular, faces a critical juncture amidst
the evolving educational and pedagogic landscape. Despite substantial investments
and recognition of the educational sector's importance, there exists a perceived gap in
addressing the specific needs of school teachers and English teachers within the realm
of teacher education. This research seeks to explore the underlying challenges, identify
prevalent gaps, and ascertain the critical requirements necessary to fortify teacher
education programs specifically tailored to equip school teachers with the requisite skills
and competencies in alignment with the dynamic educational milieu of Saudi Arabia.

Research aim

The study's aim forms a sequential framework essential for a holistic evaluation of
teacher education in Saudi Arabia. Firstly, by scrutinizing the current status of teacher
education, the research sets the groundwork to comprehend the existing structures and
contexts shaping instruction at school levels including English language instruction. In
summary, the study aims to identify the hindrances and difficulties that are blocking
the successful development of Saudi English language educators, offering an important
understanding of the obstacles present in the school system.

Research objectives

RO1.To identify the current status of teacher education in Saudi Arabia;
RO2.To explore the need of teacher education in Saudi Arabia for preparing school
teachers, especially English teachers.

Methodology

This research adopts a qualitative approach, recognizing its capacity to deeply explore
the multifaceted experiences and perceptions of seasoned teachers in Saudi Arabia.
The qualitative methodology offers a nuanced understanding of the challenges, needs,
and expectations within the teacher education landscape. By delving into the intricate
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narratives ofeducators, this methodological choice aims to uncover the complex realities
of teacher education, emphasizing the need for a comprehensive understanding beyond
mere quantitative data.

The population for the present study included English teachers working at King
Abdulaziz University (KAU), Jeddah-Saudi Arabia, specifically those teaching English
as a second/foreign language. The sample consisted of 20 teachers and 5 English teachers
selected from KAU, Jeddah. Through purposive sampling and semi-structured interviews,
the study aspires to ethically capture diverse perspectives, offering valuable data for a
comprehensive thematic analysis.

Research procedure

Firstly, the researcher identified, contacted participants through educational
institutions and networks. In addition, he obtained informed consent from willing
participants explaining the research's purpose, voluntary participation, and confidentiality
measures. After this, semi-structured interviews with the selected teachers were conducted.
The interviews were audio-recorded to ensure accuracy and transcribed for analysis.

Participants

As mentioned, the present study included 20 teachers working in different units/
colleges (for example, teachers' college and the Applied college (teachers who have got
teacher training), and 5 English language teachers working at the Applied college/the
English language institute, King Abdulaziz University, Jeddah-Saudi Arabia.

Thematic analysis

Thematic analysis, advocated by Braun and Clarke (2006), facilitates identifying
patterns within qualitative data, essential for interpreting complex narratives. Charmaz
(2014) emphasized qualitative analysis as crucial for understanding the social processes
influencing teacher education. Creswell and Poth (2018) delved into the intricacies of
qualitative inquiry and research. The use of qualitative analysis is vindicated due to its
suitability for uncovering diverse perspectives and subjective experiences of teachers
(Braun & Clarke, 2006). Charmaz (2014) emphasized qualitative analysis as crucial for
understanding the social processes influencing teacher education.

Here are the identified themes from the participants' responses illustrating certain
aspects and efforts within the teacher education system, indicating potential areas where
the current status needs enhancement or refinement to better meet the demands and
expectations of teacher education in Saudi Arabia. These themes are:

1. Status of teacher education in KSA

2. Importance and need of teacher education (pre-service)

3. Need for appropriate intensive training/teacher development for innovative
pedagogies

4. Technology integration for better results

5. Challenges in teaching and classroom management

These themes collectively illustrate the varied aspects where teachers in Saudi Arabia
feel dissatisfied or identify the need for improved teacher education to address the existing
challenges and enhance their professional capabilities.

Teachers face most of the following issues: lack of ongoing training, specific needs,
modern teaching strategies, innovative pedagogies, addressing varied needs, discrepancies
in demand, technology integration, learner engagement, and many others. Based on these
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issues, the following training needs have been summarized for teacher educators to train
future teachers accordingly for further development.

Here is a codebook/matrix summarizing the identified themes from the participants'
responses regarding the importance, necessity, and benefits of teacher education in Saudi
Arabia. This matrix provides a quick overview of the identified themes extracted from the
responses of the participants regarding the importance and benefits of teacher education
in Saudi Arabia. Each code represents a thematic area or concept that emerged from the

participants' answers.

Table 1. Themes/sub themes, codes and description

Identified themes/sub
Themes

Code formation

Description

Unclear status of teacher
education

Teac.edu_unclear

Currently, teacher education in the area
of English language teaching is unclear.

Lack of pre-service

Lack_pre-ser.

Absence of pre-service training leading to

training programs

training train dissatisfaction; hindrance to growth and skill
enhancement.
Need for specialized Specialized Desire for programs targeting specific teaching

challenges or subject areas, seeking tailored
training.

Importance of updated
pedagogical practices

Updated_Pedag

Expressing the need for exposure to modern
teaching methodologies and strategies for
effective instruction.

Desire for practical
teaching experience

Practical_Exp

Need for more hands-on training to bridge the
gap between theory and practical classroom
application.

Inadequate lesson
planning skills

Inad_less.plan

Concerns over insufficient training to prepare
lesson plans.

Gapbetween curriculum/
objectives and outcomes

Gap_obj.outcome

Gap between conceived, taught and achieved
curriculum found.

Limited understanding
of modern technologies

Tech_Limit

Needfor training on effectively using and
integrating modern tech tools for instructional
purposes.

Struggle with classroom
management

Classroom_Man

Feeling underprepared in managing classroom
dynamics, seeking training in effective
management strategies.

Insufficient focus on
student-centric learning

Student_Centric

Desiring training emphasizing student-
centered approaches and interactive learning
methodologies.

Need of innovative
peadagogies

Inno. Ped

Expressing the need for innovative pedagogies

These identified themes and sub-themes were grouped into five major themes, and

the related data were analysed accordingly for the interpretation of results.

Findings

The analysis of the responses from the participants regarding the importance and

benefits of teacher education in Saudi Arabia revealed several key findings:
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Theme 1: Status of Teacher Education in KSA

In the recent past, teachers' training colleges used to offer 4-year integrated program
of teacher education (including English), but these days, there is no such a program for
English teachers which raises concerns. There is a need of pre-service teacher education to
prepare prospective teachers to develop themselves. If the teacher education programs are
not up to the level, future teachers may not be able to meet the teaching-learning needs of
a growing country like Saudi Arabia.

Theme 2: Importance and Need of Teacher Education (pre-service)

Many participants emphasized the role of teacher education in enhancing teaching
methodologies and improving student learning. They highlighted the importance of
high-quality instruction and effective teaching approaches to positively impact student
engagement and learning outcomes. Educators feel the need for exposure to modern
teaching methodologies and strategies for effective instruction. Concerns arise regarding
insufficient training to address the diverse needs and learning styles of students.

It has been said by nearly all the teachers that there is a need of proper teacher
education to equip the future teacher to innovate their pedagogies for better learning
outcomes. Quite a few participants stressed on quality teacher education for teaching of
all the school/institute subjects, especially English.

Theme 3: Need for appropriate intensive training/teacher development for
innovative pedagogies

The importance of teacher education in improving student learning and enhancing
teaching methodologies was underscored by the participants. The significance ofemploying
effective teaching methods and delivering high-quality instruction was emphasized to
enhance student engagement and improve learning outcomes. The lack of continuous
training for educators in Saudi Arabia has been identified as a substantial obstacle.
Ongoing or continuous professional development (CPD) is imperative for educators to
remain current with the dynamic nature of the educational environment. The absence of
CPD opportunities impedes the development and improvement of educators' abilities
and causes discontentment. To aid in their adaptation to contemporary educational
demands and to promote their professional development, consistent and individualized
CPD programs are required. Therefore, the importance of CPD among educators in Saudi
Arabia becomes evident. Teachers' capacity to adjust to shifting teaching methodologies
and educational trends is impeded by the lack of continuous training opportunities; this
underscores the criticality of CPD for educators to progress in tandem with evolving
educational environments. In addition to the diminishing gratification of educators, this
absence of CPD hinders their development and skill improvement.

A significant focus was on continuous professional development, fostering lifelong
learning, and adapting to changing educational landscapes. Participants stressed the need
for educators to continuously update their practices, adapt to new pedagogical approaches,
and address diverse learner needs effectively. Teachers highlight a discrepancy between
current status of teacher education and the actual demands of the classroom. Teachers
express dissatisfaction due to the absence of training, hindering their growth and skill
enhancement. Teachers also desire specialized programs tailored to address specific
teaching challenges or subject areas. Teachers express a need for more hands-on training
to bridge the gap between theoretical knowledge and practical classroom application.
Expressing a need for training on using and integrating modern tech tools effectively
for instructional purposes, there is a need for training that emphasizes student-centered
approaches and interactive learning methodologies.
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Several responses highlighted the significance of student-centered learning and
inclusive teaching practices. Educators emphasized the importance of tailored learning
experiences, supporting holistic student development, and promoting critical thinking
among students. A notable theme revolved around encouraging innovative teaching
methodologies. Participants discussed the necessity of employing inquiry-based
instructional approaches, leveraging interactive and digital tools, and implementing
collaborative and experiential learning techniques.

Theme 4: Technology integration for better results

Modern education is perhaps not possible without effective technology at least
in present digital age. Integrating technology and media in present day classroom
environment is somewhat inevitable because people in general and students in particular
are using different apps and tool for general communication, therefore it is considered
worth to create similar and familiar mode of communication within educational
landscape. Technology integration (there are many names such as CALL, augmented or
virtual learning environment, ICT, etc) is as essential as teaching/learning these days. If
there is pre-service training, future teachers will be better equipped.

Theme 5: Challenges in teaching and classroom management

Teachers feel underprepared in managing classroom dynamics and seek training in
effective classroom management strategies. The need for effective classroom management
techniques was emphasized, ensuring an engaging and conducive learning environment.
Participants underscored strategies for supporting classroom interactions and utilizing
varjous digital resources for personalized learning experiences.

Discussion

In the responses of the participants, the significance of teacher preparation and
student-centered approaches came to the forefront. The importance of customized
learning experiences, inclusive methodologies, and the encouragement of critical thinking
was emphasized by educators. This highlights a collective dedication to promoting
comprehensive student growth and establishing a setting that accommodates a variety
of learning modalities. Additionally, innovation in instructional methodologies was
emphasized. A consensus among educators was to integrate inquiry-based methodologies,
utilize digital resources, and establish collaborative learning strategies. Makri et al. (2021)
emphasized the need of technology integration to yield better outcomes. The proactive
nature of this approach in fostering engagement and developing interactive learning
environments is evident in the emphasis placed on innovation. Nevertheless, despite the
fact that these results demonstrate a widespread dedication to efficacious pedagogical
approaches, there are discrepancies in approaches and priorities. The presence of this
diversity denotes a vibrant educational environment in which instructors utilize an
array of strategies to tackle obstacles in the classroom and achieve educational goals.
Notwithstanding these discrepancies, an overarching dedication to ongoing education
and approaches centered on students continues to be the dominant pattern, indicating
a concerted effort by educators to improve academic achievements by implementing
rigorous teacher preparation methodologies. Flores’ study (2023) confirmed that
teacher education gives greater credibility, which demonstrates a convergence of ideas
and strengthens the case for the importance of teacher education in enhancing teaching
practices and student outcomes.

The examination of the feedback provided by participants with respect to teacher
education in Saudi Arabia revealed significant findings concerning the field of education.
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The statement reaffirmed the views put forth in prior studies (Khan, 2011a, 2011b, 2021),
emphasizing the critical significance of teacher education in advancing pedagogical
approaches and enhancing the academic achievements of pupils. In line with prior
research both domestically and internationally (for example, Smith & Johnson, 2020)
that has demonstrated the correlation between increased student involvement and
effective teaching practices, Garcia & Patel's (2021) study emphasized the importance
of high-quality instruction and effective teaching strategies in order to cultivate student
engagement. Furthermore, the emphasis on continuous professional development (CPD)
aligns with more extensive educational research, which underscores the importance of
educators continuously learning and adapting their practices (Martinez et al., 2019). The
findings also correspond to the research examined by Alqurashi (2019) that justifies the
effectiveness of online learning environment which is not possible without the teachers’
effectiveness. Additionally, Eikeland & Ohna (2022) emphasized the necessity and
significance of inclusivity hence following differentiated instruction to deal with diverse
learners. In a similar vein, the discourse pertaining to novel pedagogical approaches,
inquiry-driven methodologies, and efficient methods of classroom management
reflects the scholarly investigations that substantiate the incorporation of collaborative
learning techniques and digital tools in interactive/virtual learning environments
(Lampropoulos & Kinshuk, 2024). Furthermore, these results are consistent with the local
learning environment, demonstrating the educators' collective dedication to enhancing
pedagogical approaches and student achievements. Al-Mohaimeed and Alenezi (2017)
found that local studies in Saudi Arabia concur with the significance attributed to ongoing
professional development (CPD) for educators. The effectiveness of in-service training
for teacher development was explored by Althobaiti (2017), and the researcher found it
very crucial indeed.

Furthermore, scholarly investigations conducted in Saudi Arabia underscore
the importance of student-centered learning methodologies for the improvement
of education (Alghamdi & Raza, 2020). Other studies conducted in the educational
landscape of Saudi Arabia emphasize the criticality of implementing technological
advancements and novel pedagogical approaches (Almalki, 2020). This aligns with the
dialogues that took place among the participants concerning the technology induced
methodologies and digital resources to establish interactive educational settings,
however teacher development is essential requirement for technology integration.

These findings are interpreted in a manner that supports the local research conducted
in Saudi Arabia, highlighting the importance of educators working together to bridge the
divide between theory and practice. Educators in Saudi Arabia continue to demonstrate
a collective comprehension of the importance of continuous learning and student-
centered approaches, notwithstanding potential variations in their specific approaches.
This statement emphasizes the widespread agreement among educators regarding the
complex and diverse aspects of successful pedagogical approaches. Although there are
some differences in approach strategies, educators continue to prioritize student-centered
approaches and ongoing learning. This demonstrates a collaborative endeavor among
them to improve educational outcomes by implementing rigorous teacher education
practices.

Conclusion

In conclusion, the collective insights from educators participating in this study shed
light on the fundamental significance of teacher education in Saudi Arabia's educational
domain. The recurring themes underscore a unified acknowledgment of teacher
education's pivotal role in shaping effective teaching practices and enhancing student
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learning experiences. The shared emphasis on continuous professional development,
innovative teaching methodologies, and student-centered learning signifies a collective
commitment to advancing educational practices. Despite variations in specific strategies
and approaches highlighted by participants, there exists a cohesive aspiration among
educators to bridge the gap between theoretical knowledge and practical classroom
application. The diverse perspectives showcased a dynamic educational landscape where
educators strive to adapt to evolving educational trends, catering to the diverse needs
of students. The study underlines the imperative need for tailored teacher education
programs that address these varied approaches, fostering an environment conducive
to holistic educational growth and development. Ultimately, this study underscores the
importance of ongoing discussions, research, and advancements in teacher education,
advocating for a continued focus on innovative pedagogical practices and a commitment
to empowering educators with the skills and knowledge needed to navigate the ever-
evolving educational landscape in Saudi Arabia.

Implications

The cumulative effects of these implications may facilitate the establishment of a more
resilient and flexible educational framework in Saudi Arabia through the prioritization
of ongoing professional growth for educators. The few significant implications of the
present investigation are as follows:

Policy Reforms

The educational authorities of Saudi Arabia may be prompted to reconsider the
existing teacher training programs in light of these studies. They may result in the
development and implementation of more comprehensive and individualized CPD
programs that integrate technology and adhere to contemporary teaching methodologies.

Educator Empowerment

Highlighting the necessity for continuous professional development can enhance the
agency of educators. This acknowledgment may give rise to initiatives that assist educators
in acquiring fresh proficiencies, accommodating diverse learners, and advocating for
student-centric approaches—all of which would enhance teachers' efficacy within the
instructional setting.

Enhanced Student Learning

Enhancing CPD can positively impact students' academic performance. Research
that centers on individualized training programs that incorporate technology integration,
subject-specific development, and student-centered approaches may result in more
effective and captivating pedagogical methods, ultimately enhancing students' learning
experiences.

Allocation of Resources

An increase in funding for teacher education may result from the findings of these
investigations. Governments and educational institutions may consider increasing
funding for Continuing Professional Development (CPD) due to its recognized
significance in elevating the standard of education in Saudi Arabia.

Research and Collaboration

The outcomes of these studies may inspire legislators, academic institutions, and
universities to form additional research teams. By collaborating, it is possible to identify
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optimal methodologies, assess the efficacy of CPD interventions, and foster a continuous
improvement mindset within the field of teacher education.

Professional Development Attitude

Ultimately, this could entail promoting a mindset among educators that prioritizes
continuous learning and personal development for quality effective teaching, and better
learning.

References

Al Amri, H. M. (2023). The Effectiveness of the English Language Pathway in the Efficient Investment
of Teachers Training Program: A Case Study from a Saudi University. Journal of King Khalid
University of Educational Sciences, 10(2). https://doi.org/10.55534/1320-010-002-007

Alghamdi, A., & Raza, S. (2020). The impact of student-centered learning approaches in Saudi
Arabian schools. Saudi Journal of Education, 5(2), 142-156.

Alharbi, M. M., & Alshalawi, H. (2019). Demand for English language instructors in Saudi Arabian
schools. International Journal of Education and Research, 7(5), 112-125.

Al-Hazmi, S. (2003). EFL Teacher Preparation Programs in Saudi Arabia: Trends and Challenges.
TESOL Quarterly, 37(2), 341-344. https://doi.org/10.2307/3588509

Almalki, A. (2020). Integration of Technology among Saudi FL teachers. English language teaching,
13(8), 160-167. https://doi.org/10.5539/elt.v13n8p160

Al-Mohaimeed, A. A., & Alenezi, A. R. (2017). Professional development needs of EFL teachers in
Saudi Arabia: A needs analysis approach. English Language Teaching, 10(3), 87-102.

Algahtani, M. H., & Albidewi, I. A. (2022). Teachers English Language Training Programmes in
Saudi Arabia for Achieving Sustainability in Education. Sustainability 14(22):15323. https://doi.
org/10.3390/su142215323

Alqurashi, E. (2019). Predicting student satisfaction and perceived learning within online learning
environments. Distance Education, 40(1), 133-148. https://doi.org/10.1080/01587919.2018.155
3562

Al-Seghayer, K. (2014). The Actuality, Inefficiency, and Needs of EFL Teacher-Preparation Programs
in Saudi Arabia. International Journal of Applied Linguistics & English Literature, 3(1), 143-151.
https://doi.org/10.7575/aiac.ijalel.v.3n.1p.143

Alshahrani, N. M. (2019). Challenges faced by English language teachers in Saudi secondary schools.
International Journal of Language Studies, 10(2), 125-137.

Althobaiti, H. (2017). How can in-service development take a part in Saudi English teacher
development? British Journal of Education, 5(3), 21-29.

Amott, P, & Ang, L. (2020). (Re)thinking Teacher Educator Professional Identity. In M. Peters
(Ed.), Encyclopedia of Teacher Education (pp. 1532-1536). Springer, Singapore. https://doi.
org/10.1007/978-981-13-1179-6_381-1

Biswas, B., & Mukherjee, S. S. (2024). Teacher Education in India: in Global Perspective. International
Journal of Multidisciplinary Educational Research, 13(4), 89-96.

Braun, V., & Clarke, V. (2006). Using thematic analysis in qualitative research. Qualitative Research
in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Charmaz, K. (2014). Constructing grounded theory (3rd ed.). Sage Publications.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry: Research design, conducting, and analysis
(4th ed.). SAGE Publications.

Eikeland, I., & Ohna, S. E. (2022). Differentiation in education: a configurative review. Nordic Journal
of Studies in Educational Policy, 8(3), 157-170. https://doi.org/10.1080/20020317.2022.2039351

Fadhilah, A. N., & Warni, S. (2024). Students’ perceptions toward the influence of teachers’ attitudes
on English learning achievement. English Learning Innovation, 5(2), 164-174. https://doi.
org/10.22219/englie.v5i2.33798

Flores, M. A. (2023). Why teacher education matters even more. European Journal of Teacher
Education, 46(5), 747-751. https://doi.org/10.1080/02619768.2023.2298631

Garcia, F, & Patel, R. (2021). Student-Centered Learning: Tailored Learning Experiences.
International Journal of Educational Studies, 18(3), 221-238.

38 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

Kasemsap, K. (2021). The importance of teacher education in global education. In Research anthology
on instilling social justice in the classroom (pp. 1332-1358). IGI Global.

Khan, I. A. (2011a). The teacher of English: Pedagogic relevance in Saudi Arabia. English Language
Teaching, 4(2), 112-120. https://doi.org/10.5539/elt.v4n2p112

Khan, I. A. (2011b). Learning Difficulties in English: Diagnosis and Pedagogy in Saudi Arabia.
Educational Research, 2(7), 1248-1257. https://ssrn.com/abstract=2857304

Khan, I. A. (2021). The Importance of English Language and Role of Teachers in Implementation of
Saudi Vision-2030. JKAU/ Arts and Humanities, 29(3), 739-756. https://doi.org/10.4197/Art.29-
4.27

KPMG Professional Services. (2023). KPMG Website. https://assets.kpmg.com/content/dam/kpmg/
sa/pdf/2023/saudi-arabia-budget-report-2024.pdf

Lampropoulos, G., & Kinshuk. (2024). Virtual reality and gamification in education: A systematic
review. Educational Technology Research and Development, 72, 1691-1785. https://doi.
org/10.1007/s11423-024-10351-3

Makri, A., Vlachopoulos, D., & Martina, R. A. (2021). Digital Escape Rooms as Innovative
Pedagogical Tools in Education: A Systematic Literature Review. Sustainability, 13(8):4587.
https://doi.org/10.3390/su13084587

Mayer, D., & Oancea, A. (2021). Teacher education research, policy and practice: Finding future
research directions. Oxford Review of Education, 47(1), 1-7. https://doi.org/10.1080/03054985
.2021.1853934

Mohiuddin, K., Nasr, O. A., Nadhmi Miladi, M., Fatima, H., Shahwar, S., & Noorulhasan Naveed, Q.
(2023). Potentialities and priorities for higher educational development in Saudi Arabia for the
next decade: Critical reflections of the vision 2030 framework. Heliyon, 9(5), e16368. https://doi.
org/10.1016/j.heliyon.2023.e16368

OECD. (2020). Reviews of National Policies for Education. Education in Saudi Arabia. OECD
Publishing. https://doi.org/10.1787/76df15a2-en

Oudah, E, & Altalhab, S. (2018). Saudi EFL Teaching Training Programmes: Teachers’ Perceptions
and Needs. Theory and Practice in Language Studies, 8(11), 1407-1414. http://dx.doi.
org/10.17507/tpls.0811.04

Sfar, K. (2024). The role of education in economic development in Saudi Arabia. Educational
Administration: Theory and Practice, 30(7), 64-71. https://doi.org/10.53555/kuey.v30i7.6436

Smith, K. (2015). The role of research in teacher education. Research in teacher education, 5(2),
48-52. https://doi.org/10.15123/PUB.4767

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 39



Education and Self Development. Volume 19, Ne 3, 2024

'sa[4)s Sururea| orQPad) ‘Juourageuer "aomoead 'Spaaul

9SIOAIp 10§ S]00}| ‘syudwussasse drporrad| “Aousmyord ajensuowap 100d pue uonoapar wooIssed|  pue £109y) U2aMI0q JOUIEI] SIIAIP 0}
erpawmnnuw Uz Sunonpuoo g SJUIPNIS UIYA snonunuod ysnoIyy,| 2andaye syroddng des oy 98pu1q o [1depe szoypeay sdjey 31| g

‘sazzmb 'suoIssas Juaurdoforsp ‘saypeordde uaurafeduo

‘Bururea] aAT)ORISIUT 10] pUE SUOISSNISTP -aredonred [euorssajoxd | Suryoes) aAjeAOUUI| “SpIepue)s [eUONEINPS|  Juapn)s pue A)enb
A3orourpay Sunesdajuy ssep ySnoryy,| A[eAnoe sjuapnys uayp\ Surpuane Ag SOpIAOI] reqor8 102w o1,| Suryoes) saouequa | Hd

's9A1}92(q0 'SI0JBINPI JANIIYD

WNNOLLIND [IIM paudife "syse) 'sydoouoo|  Ajdeap 1a33ewa 100(qns ‘saypeordde | sadeospue] [euoneonpa Jo JuawdoraAsp
s[00) uzapow Jurs) |Surures] Sunenfeas Ag| oy dseid syuapnis uayp Surpueyszopun Ag| Suryoes) soouequyg| Surdueyo oy idepe o], oy syroddns )| ¢q

‘saonoead

‘uorsuayaxd ‘amoi3 reuorssajord [eor303epad “uonONISUL

-0 Juapnys pue sfeod 'sazzmb pue "$2AT)23(qo Sururea| pue Sururea| pajepdn qum | AJeanoape saduaqreyd|  Ayenb-ySry samsuo
uossa] uo urpuada(| syuatwssasse ySnoryy, 199U SJUIPNIS UIYAN SNONUNUOd Y3noryy, s1aydea) sdmbyg | [euoneonpa ssarppe o[  uoneonpa oydedl| ¢d

‘syuawaImbaz oBQPa2J ‘Surures] yuapmnis

uossa] pue juswafeSua ‘uonjedonred| juapnis pue sjuISSISSe ‘sautjopms SIS Suryoes)| ‘spuewap [eUONEINPI|  puE SAISO[OPOYIIW
juapn)s uo paseq| juapns Juraresqo Ag orpotrad ydnoryy, | wnnormo Sutmor[oy Aq| peoueape sapraory| Surajoas oy esw of,| Surppes) duequa o 14

193 ] /5213210.41S Buruiva JUdUINNYIY agpajmoudy spifouag 19241 20UVAI]Y R PN 2ouvyiodu] spuvd
‘20 90 O #0 €0 ‘c0 ‘10 “onavd

Ma1AIdNUT 3 Jo syueddnred-1aydes) 0z Jo sasuodsax pastrewrwng g xipuaddy

KEKKKKKKKK KKK K KKK KKK KKKKK KKK K KKK KKK K KKK K KKK KKKKKKKK KKK KKKK KKK K KKK K KKK KKKKKK
ssa130[0uT) 10 $a1393e13S IZI[IIN 0] PIAU NOA MOUY Op MO £ D)
swoorssepd mo£ ur aoed Sunyey st Jurures] J1 oprop NoL op MOH 9D
$S9W0DINO PUE S3AT}II(qO 3} PAAIIYDE IABY NOL MOUY NOA Op MOH 5O
$10®3} 0} MOY pue AYM YOB3} 03 JeyM MOUY NOK Op MOK] HO)
ss19Udea} 2andadsrad ayy doy A[3091Tp UOTJEINPS IAYDE3)} SI0P MO] €D

sUOTJEDNPS ISYDEI} JO IDUBAIDI PUE PIJU 3} dQLIISIP NOL Op MO 7O

syueyrodur st s19yded) YsI[SUF/SIOYOEI) IPNES J0J UOTIEINPS IdYde3) JUuIy) N0k op AYm 1D
SIDYDEI) A} I0J SUOTISAND MITAISIUT PAINIONIIS-TUG

v xipuaddy

Creative Commons by the Authors is licenced under CC-BY-NC

40



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

soueurrojrod
Surures| 2A1o® 10§ SIuIdpEdE pue Surajos juswugipe
sanbrupa) wooissepd uoneIoqe[[od Sunyuryy [pad[-ySiy sTeuTwas Jyads uoneanow | -wa[qoxd pue SURUIY)|  WNNOLLIND SIINSUD
paddry Sunuswadury 122d ySnoayr,|  1qryxa syuapnis uayp | -102(qns ur Sunjedonied| juapns sadoueyUy [BOTILID 13)50§ O, uoneonpa YIRS ¢1d
uonONISUI swa)sAs
PaZI[enpIAIpUl 10] uoneordde j10ddns pue mors
so130[0UDd) SUIUILd]| WSIUBYDIIUI YOrQPIJ| P[IOM-[EIT AJBI)SUOWIP soonoerd Suryoesy|  soonoerd Suryoes)| juswdorpasp Juopmys| reuorssajord Suroduo
aandepe Surzimnn SuroSuo ySnoayy, syuapmys UdYA | 2andapar ur SurSeSug|  dAsnpul sa[qeuy snstjoy ajowoxd o, 01 sanqIuod | ¢Id
SUOISSIS uonjeorjdde Jjuswadeuew oudjedwod
9AT)ORIUI 10§ S[00) Suruuerd uossay [[D[S d1ensuowap JUSWSSISSL-J[3S pue UI00ISSe[d [euonpnnsur| A1aa19p pue Suruuerd
erpawmnuw Sunyerdajuy | aareroqe[od ydnoyy, SJUOPNYS USYA |  UOND3[JaI snonunuo)| dAndaya syproddng 2dURYUD O | [euondonmsur ur sprejf| 11d
JUDUISSISSE
Surures] renuarradxoe pue uononIsul Koeorgo
10J SUOT)B[NIUIS Surures] 100d|  Surpueysiopun jo yydop sdoysyrom ogads pajenuaIayIp SPaoU JOUIBI] Suryoea) sasoxdur
remaia urziyn | -03-102d Suniaysoy Agq MOUS SJUIPNIS UIYAN -102(qns Surpuany Sa)BYI[IDR] ISIDAIP SSAIPPE O, uoneonpa YL 01d
uonjedonred
Surures pazieuosiad JuapNIs pue spIepue)s
10j s90ano0sax [epdip| sadusrradxe Suryoes) Sunyuryy reondeue| sardojopoyowr Suryoea) Surures aanpoe| adesspue] [euoneonpa [euonjEINP YIIM
Gunerodioouy reonoexd ySnoxyy,|  Aerdsip syuopnis uaypy m pajepdn Suifelg sojoworg| Surajoad ayyjeowr o Judwrudife saInsud If|  6d
Juowadedua
JuapNIs pue
SUOSSI[ uonOBIANUI
aAneIUI 10§ sdde Sururea] paseq ApaAneard spamouy sayepdn WOO0ISSe[d sanIIqe Sunyuryy Surures] parajuad
reuoneonpa Surzin | -Axmbur Surraysoy Ag Ajdde syuapnys uoypy wnnoLLND re[nday saouRyUY [eonuo deand o[ -juopms sproddns 3| 8g
spoyjour
Surures] aAnjeIOqR[[0D [euonjonIISUT 2o1oeid SIS
105 surropyerd sdoys>yrom Ayrepd remydaouod juowrdoraasp 2ATIAPR YIM|  pue A1091) Udamiaq| TesrSoSepad saoueyus
suruo Sunerdaquy| dAndeIAIUI YSNOIYT|  JIQIYXD SJUIPNIS USY M | [eUOISSaJ0Id snonuruo) s1ayoea) sdinbyg deS o sa8priq 1y uoneonpa PYedT | £d
Juowodedus ‘uotsuaypIduod ‘SyuapNYS ‘Surures]
105 surropyerd aanjoeIAUL "SJUIWISSISSE 2)ensuouIdp -a8papmouy] 10a(qns| Suryoes) parajuad Suowre Sunyuryy Suopoy1[ 8193505
Sunerodioour|  aanewroy Suisn Ag SJUIPNIS UYL yydop-ur ySnoiyt,| -juapmnis sajejroe] [BOT)LID 13)S0J O, uoneonpa YT | 94
1429 /521391041 Suuivat JUIUIAIYIY agpajmouy spyfouag 19241 20UDAD[Y R PIIN 2ouvji0du] sjuvd
740) 90 SO 240 €0 ‘z0 ‘10 -1ouivd

41

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC



Education and Self Development. Volume 19, Ne 3, 2024

Surures|
pazieuosiod
uonINIISUI sdoysyrom pue Aiiqrxayy juowrafedua| woneonps Lienb 1oy
aandepe pue aAndeIA UL uoneIoqe[[0d| AJISOLIND pue WSLISNY)UD oyoads-10a(qns [BUOTIONIISUT|  JUIPNIS PUL SPOYAW [  UONEPUNOJ Y} SAe]
10§ £3070UT)d2) SuZIMN 122d ySnoryr,|  JIqIYXe SYUIPNYS USYM Surpuaye AprenSoy syroddns )| Suryoesy soueyud O, uonesnpa YL 07d
saypeordde SoUI00)NO SUTULIRI[
suossa] Jurdedus 10§ [euonONI)SUT s[ys uoneordde juapn)s pue Srureup
$90INOSAT BIPIWN [N paseq-Armbur reonoead sjensuowap Surures] feuorssojoxd|  Aoeoryo Suryoes)| [euonesnps Surueyd | urures] pue Suryoes)
Gunerodioouy Surfordwa £g syuapnys udY A | snonunuod ur SurdeSug SIOUBYUD )] oy} 0) 123> oL, | 2Amaye surdiopun )| 614
SIQUIBJ] PILIEA
EEVNIET 10§ saouatradxa sTeo$ [euoneonpa saonoerd
UOSSI] JATIORIAIUT 10] soonoead Juryoeay yuawdoraaap onstjoy| saydeordde [eordoSepad|  Jururesy parojre) PUE SPoU JOUIEI]| SATJBAOUUT SJBANND
7003 eydip Surderoaa aAnppar ydnoayy|  Aedsip syuapnys usyp wpow 0) Jundepy SaYeIIORY I] OSIOATP }9W O,|  UOnedNpd 1YdedL,| 81d
JUIWUOIIAUD
Surures] pazijeuosiod sarSojopoyowr SToys Sunyuryy Surures] aANPUOD sonoerd wooissepd wistreuorssajord
10§ $20IN0S31 Suryoea) as19ATp [eOT1ILID 2JBI)SUOWIAP| SUOISSIS (IJ SNONUIIUOD pue Surdedus pue £1021) Usamiaq pue £ouajodwod
surquo Jurzimn Suneique Ag SJUIPNIS UIY M ur Sunedonreg ue $19)50J 1] ded oy 98puq o, IoU0ed) SaIsud )| Z1d
sardajens
Sururea] aanoeIaIUT [euonjoNIISUT adeospue| Suryoesy
10J 21BM)JOS [eUOTIBONPD|saouariadxa wooissep|  Surpuejsiopun jo yydop SpuaI) [EUOTIEINP siqeadepe yym|  [euoneonpa JUIA[0Ad|  2A13J 10§ [ejoald
Sunuoursrduy reonoexd ySnoxyy | 31qryxe syuopnis oM | iim pajepdn Surdeig|  s1ayoes) sdmba iy 31[} S3SSaIPPR J]| ST UOTIRINPI IAYPEIT,| 9Td
spoyjowr
Surures] aAneI0qR[[0d [euondONISUT aonoerd SIS
105 suropyerd sdoysyiom Arrep remydaouod juowdoranap 2ATRPR M| pue £1091) Usamiaq| TeordoSepad saoueyua
suruo Superdayuy| dAndeIAIUI YSNOIYT|  JIQIYXD SJUIPNIS USY M | [eUOISSaj0Id snonuruo)) s1ayoed) sdinbyg deS oy saSprrqiy|  uoneonpo roypedl| SI1d
UOT}ONIISUT SSI[UIBIS JO] saypeoxdde JUSWUOIIAUD sardojopoyjowr
Swa)sAs JusuraSeuew paseq-Armbur| wsersnyjus sjensuowdp|  sasInod Juowdofaasp| Surures] saNpU0d|  saFud[ieyd armny 10§ Surydes) sAneAOUUL
Surures] Surderana Surdordwe Ag syuapnIs udY M | [euorssajord Surpuayy ® $19)S0,] syuapnys aredard o, safemooua yy| $1d
1493 ] /59132041 Suruivay JUIUA1YOY agpajmouyy spyfouag 192411 20UDA[Y R PIIN ouvyiodu] sjuvd
‘L0 90 Y #0 €0 ‘Z0 ‘1O -1onavd

Creative Commons by the Authors is licenced under CC-BY-NC

42



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

*sa]4)s Surureay "SJUITUSSISSE “fouanyord "Noeqpad) “oomexd
3SIDATP 10 S[00) srpotrad ajeIISUOWAP 190d pue uond3[Ja1I | “YUSWIFRULRT WOOISSE[D pue £1031) UsaM1aq *SPIaU IUILS] ISIDATP
erpawnnu uizynn | Sunonpuod g | SJuapnIs USY M snonurjuod ydnoyy, 2A1)295 sy10ddng ded oy a8priq o, | 01 3depe s1oydeay sdpyir | sdq
'sazzmb -ojedonied | suorssas Juatudofaasp Juowadedus
“3UTUIRS] 9ATIORISUI IO |  PUE SUOISSNOSIP Apoanoe [euorssajord ‘sayoeordde Guryoesy | “sprepuels [euoneonpa Juspnys pue £ienb
ASoroutpa) SunerSajur SSe[ YSnoIyy, |  S)uapNIS UIYA Surpuane £q 9AT)BAOUUT SIPIAOIJ [eqo[3 10ow o, Suryoes) saouequa )y | A
"$9AT)23(q0 WNNOLLIND 's3daouod ‘spoyjawu ‘sadeospue| 'S1078ONP3
yIm paudife sjoo) "sy[se) Sururesy ayy dserd | “Ajdoap 1enewr 103(qns /sayoeoidde Suryoesy [euoreonpa | A1y Jo JusudoPAdp
wepow 3ursn Sunenyess Ag | syuapmys wAYA Sutpuesiopun Ag ysiSug saoueyquy | Surdueyp oy idepeog, oy syroddns iy | €49
‘saonoead [eorSodepad
‘uorsuayIdurod "sazzib '$2AT)O2(qO moud euorssajord ystSug | “A[panoage saSuapreyd “UOT)ONIISUT
juapn)s pue s[eoS | pue sjUIISSISSe Sururesy joour pue Surures] | pajepdn ym s1ayoea) uonesnpa Ayrenb-ySry samsua
uossa] uo Jurpuadag ySnoryy, | sjuapnis uayp snonunuod ySnoiyr, ystSug dmbg ystSug ssaIppe o, uonesnpa 1Yo, | ¢dd
syuawaImbax spuewdJ
uo0ssa[ pue uonedonied | yoeqpasy juspnis uonesnpy Surures] Juspnys pue
juauraSedua Juapnys JUSpN]S | PUL SJUSWISSISSE | SaUTPPINS wnnoLLmo | syoys Suryoea) ysrSuyg ysiBug | sarSojopoyjowr Suryoea)
ySnoayy, Surarasqo g S1poLIdg ystSug Sumorjoy 4g paoueape apraoxd o, |  Sura[oas oy} 3eowr o, ystdug soueyuo o1, | 1dd
1493 ] /5213210415 Suiuiva JUIUIANYIY agpajmoudy spyfauag 19241 20UVAI]Y R P2IN 2ouvyiodu] spuvd
0 90 S0 70 ‘€0 20 ‘10 ouivd

MmaraIur 3y} Jo syuedpnred-1ayoed) ysiSuyg ¢ Jo sasuodsax pastrewrwng ) xipuaddy

43

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC



