OENEPATIBHOE TOCYIAPCTBEHHOE ABTOHOMHOE
OBPA3OBATEJIbHOE YUYPEXXIEHNE BbICIIEI'O OBPA3SOBAHNA
«KA3SAHCKUMN (ITPUBOJDKCKUI) GEJEPAJIBHBIV YHUBEPCUTET>

OBPA3OBAHUME "1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

Tom 17, Ne 2, 2022
Volume 17, Ne 2, 2022

Kasaup - Kazan, 2022



«O6pasoBaHye 1 CaMOpPa3BUTHE» — PELEH3MPYEMBIl Hay4YHbI >KypHa1. Beur ocHoBaH B 2006 T.
B.JI. AHipeeBbIM, 1e/ICTBUTEIBHBIM WIEHOM POCCHitcKolT akaieMut 00pa3oBaHisI, JOKTOPOM IIefja-
rorMvecKrx Hayk, npodeccopom KOY. Yupenurens: PefepanbHoe TOCyIapCTBEHHOE aBTOHOMHOE
obpasoBaTellbHOe yUpexIeHye Bbicuero npodeccuoHaabHoro obpasosanusa «Kasauckmit (ITpu-
BOJDKCKMIA) (pefiepabHblil YHUBEPCUTET».

JKypnan BmodeH B IlepedeHb pelieH3MpyeMbIX HayuHbIX usfannit BAK, B KOTOPBIX JO/DKHBI OBITH
OIyO/IMKOBAaHbl OCHOBHBIE HAay4YHbIe Pe3y/lIbTaThl JUCCEPTALMIl HA COMCKAHME YIEHOIl CTeIeHN
KaH/[MaTa HayK 1 y4eHOJI CTeIleH! JOKTOpa HayK (Telaroruka).

JKypnan usgaercs B meqaTHOI GOpMe eXKeKBaPTAIbHO.

)I(ypHaH HYGHI/IKYCT OpUTrMHaJIbHbIE Hay‘{HI)Ie CTaTbM HaA pyCCKOM M aHIJIMIICKOM s3bIKaX. Bce
CTaTbJ) MIMEIOT HA3BaHIsA, K/IFOYEBbIe CIOBA VI AHHOTALIMM Ha JIBYX si3blKax. [lonHas nudopmarys
0 TOM, KaK IOflaBaTh CTaTby, IPeCTaB/IeHa Ha caiiTe XypHasa 1o agpecy http://ru.eandsdjournal.
org/for-contributors/

JKypnan nnnexcupyercs u apxusmpyercs B Poccuiickom nunexce untuposanust (PVIHIT) u SCOPUS.

‘Education and Self Development’ is a peer-reviewed journal established in June 2006 by Valentin
Andreev, member of the Russian Academy of Education, DSci, Professor at KFU. The founding
organization is Kazan Federal University.

The journal is included in the list of periodicals approved by the State commission for academic
degrees and titles of the Russian Federation (Specialization: Pedagogy / Education).

It is published quarterly.

The Journal publishes contribution in both Russian and English. All contributions have titles,
keywords and abstracts in both languages. Full information on how to submit manuscripts to the
Journal can be found at the Journal’s website https://en.eandsdjournal.org/

The journal is indexed and archived in the Russian Index of Scientific Citations and SCOPUS.

Yupenurennb Founder

Kasanckuit pefepanbHblil YHUBEPCUTET Kazan Federal University
http://kpfu.ru/glavnaya http://kpfu.ru/eng
Apnpec pegakmyn Contact

r. Kasans, 420021,

yin. M. Mexiayka, . 1

+7 (843) 221 3475, +7 (917) 904 9885
samorazvitie@mail.ru

ISSN
1991-7740

JKypwnan saperncrpupopan
DepepanbHOI CTyXX0011 IO HAI30PY

B cdepe cBA3Y, NHPOPMALMOHHBIX
TEXHOJIOTHII I MaCCOBBIX KOMMYHMKALIMIL
(PockomHuaasop) -

CBUjIeTeNIbCTBO O PETUCTPAIINN CepUn
I Ne ®C77-55321 ot 04.09.2013 1.

[TopmucHoit nHAEKC — 36625.
Vudopmanys o MOAHICKe pa3MelieHa
B KaTtasore «Pocrmeyarb».

Ilena ceobopHas

OTKpBITHII OCTYIX
O6pasoBanne 1 CaMopasBuUTHE —
JKYPHAJI C OTKPBITBIM JJOCTYIIOM,

KOTOprI?I HE B3MIMAET II/IaThI 3a ny6m/11<a1.u/uo.

JKypHan my6miKyeTcs 3a C4eT CpeficTB
Kasanckoro ®efepanbHOro Y HMBEpCUTETA.

1 Mezhlauka Street, Kazan, 420021
Russian Federation

+7 (843) 221 3475, +7 (917) 904 9885
samorazvitie@mail.ru

ISSN
1991-7740

The Journal is registered

by the Federal Service for Supervision

in the Sphere of Telecom,

Information Technologies

and Mass Communications.

The registration certificate is

ITM Ne ®C77-55321 issued on 04.09.2013

Open Access

E&SD is an open access journal

fully funded by Kazan Federal University.
Articles are available to all without
charge, and there are no article
processing charges (APCs) for authors



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

IJIABHBIVI PEJAKTOP

BaneeBa Posa AnekceeBHa

JToKTOp IIefarorndyecKux Hayk, mpodeccop,
3aBenyroL it Kadeapoit mefarornKu
MucTuryTa ncuxonorumn

u obpasosans Kasanckoro
(denepaIbHOTO YHUBEPCUTETA

(Kasanb, Poccus)

valeykin@yandex.ru

PEJAKTOP

Bucnm6baesa [Junapa KanpimxanosHa
Hayynbii corpynauk VHcTnuryTa
IICHXOJIOrUY 11 06pa30BaHIs

KazaHckoro defiepaTbHOTO YHUBEPCUTETA
Kasaup (Poccus)
editorial.team12@gmail.com

PEJAKIIVIOHHBIV COBET

T'a¢gypos Unbmat PadpxaToBuy
Pekrop Kasanckoro (IIprBo/IKCKOTO)
(emepasbHOTO YHUBEPCUTETA, TOKTOP
5KOHOMMYECKMX HayK, mpodeccop
public.mail@kpfu.ru

+7 843 292 6977

Macammosa Anbdus Papucosna

JIOKTOPp Tefarorn4eckux Hayx,

npodeccop, 3aBexyomuit kKadenpoii
IIeIaTOTYKI BBICILIEI [IKOJIbI ¥ PYKOBOAUTEIH
IleHTpa My6/MMKALOHHOI TOMIEPIKKI
VIHCTUTYTa ICUXOTOTUY U 06pa3oBaHMs
Kasaub (Poccust)

esd.editorial.council@list.ru

Myxammer ¥cak

Benmymimit Hay4dHbIT cOTpyRHMK KasaHckoro
denepaIbHOTO YHUBEPCUTETA
musaktr@gmail.com

PEJAKIIVIOHHAA KOJUIETMA

Kanumynnun Aiigap MIHMMaHCypOBUY
HupexTop VIHCTUTYTa ICUXO/IOTUN

u obpasoBas Kasanckoro
(deneparIbHOTO YHUBEPCUTETA, TOKTOP
JCTOPUIECKNX HayK, mpodeccop
(Kasaup, Poccus)

kalimullin@yandex.ru

Anexcangp JIx. Pomnmoscku
Houent Ixoner O6pasoBanus,
Cupakysckuii yausepcuter, CIIA
ajromisz@syr.edu

6parumosa Enena Hukonaesna
HOKTOp HayK, COy4pefuTe/Ib TPEHMHIOBOM
KOMITaHMM KOY4IMHTAa OTHOLIEHNN

1 TICUXONIOTUYeCKOol Tepany MirrorMe
esandakova@mail.ru

EDITOR-IN-CHIEF

Valeeva Rosa Alekseevna

Doctor of Education, Professor,

Head of the Pedagogy Department

at the Institute of Psychology and Education
in Kazan (Volga Region) Federal University,
(Kazan, Russia)

valeykin@yandex.ru

EDITOR

Dinara Bisimbaeva

Research Associate, Institute of Psychology
and Education (Kazan Federal University)
Kazan, Russia

EDITORIAL COUNCIL

Ilshat Gafurov

Rector of Kazan (Volga region)
Federal University (Kazan, Russia),
Doctor of Economics, professor

Alfiya R. Masalimova

Doctor of Education, Professor,

Head of the Department of Higher School
Pedagogy, Head of the Publication Support
Centre, Institute of Psychology and Education
Kazan (Russia)

Muhammet Usak
Senior Research Associate of
Kazan Federal University

EDITORIAL BOARD

Aydar M. Kalimullin

Director, Institute of Psychology and
Education, Kazan Federal University
Professor of History

Alexander Romiszowski

Adjunct Associate Professor, School

of Education, Syracuse University, USA
ajromisz@syr.edu

Ibragimova Elena Nikolaevna

PsyD, Co-founder of Relationship coaching
and Psychological therapy Company
MirrorMe



Education and Self Development. Volume 17, Ne 2, 2022

JIny Meiigenr

ITpodeccop, IlIkonma Ob6pasoBaTenbHbIX
Texuomormit (ITekunckuit Ilegaroruaeckmit
Vuusepcurer) mfliu@bnu.edu.cn

Mapmus Ilerposna JKuranosa

JoKTOp mefarornyecknx Hayk,

npodeccop BpecTckoro rocyapcTBeHHOro
yuusepcurera (Pecriy6mika Bemapycs)
zhygalova@mail.ru

Amnppea Vicrenma

Jokrop dunocodckux Hayk, mpodeccop
IUIAKTUKIY 1 3aMeCTUTENb IeKaHa
yHMBepcuteTa IIpyMopcka 1 YHIUBepcHUTeTa
JTro6istant (CrioBeHMs)
andreja.starcic@pef.upr.si

Mapusa Kpucruna Ilona

JIOKTOD Ieflarorn4eckux Hayk, JOLeHT
Kadenpbl megaroruku $paxynbTeTa
COIMA/IbHBIX U TyMaHUTAPHBIX HayK
Yuusepcutera umenn Jlyunana brara

B Cubny. [Ipe3ugeHt acconmanumn

MOJIOAbIX mefaroros Cubuy
maria_cristina_popa@yahoo.ca
Mycradpuna [I>xammna HacpixopHa
IlokTop dumonornyeckux Hayk, podeccop,
3aBefyroluii Kadeapoit MHOCTPaHHBIX
A3bIKOB Habepe>kHOYeTHMHCKOTO MHCTUTYTA
KasaHckoro depepanbHOTO yHUBEPCUTETA
muss_jane@mail.ru

Mypar Amnposuy Yomanos

IToKTOp Iefarorndeckux Hayk, mpogdeccop
Kadezpbl BBICIIEN MaTeMaTUKM 1 Kadempbl
noziroToBKy yunteneit Texacckoro
yHuBepcurera B 911b [Taco (CIIA)
mouratt@utep.edu

Bynent O3pgemup

Iokrop Hayk, [Tpodeccop,

JlexaH meparorn4yeckoro Gakynbrera
Yuusepcurera banbixecup, Typunsa
BO@fabplace.com

Jleonnm Muxaiinosud [Tomos

ITOKTOp IICHXOJIOTMYeCKNX HayK, Tpodeccop,
3aBefyIoluii Kadeapoii NCUXOIOrIN
JMIHOCTY VIHCTUTYTA ICUXOIOTMI

u obpasosanus Kazanckoro depepanbHOro
yuusepcurera (Kasann, Poccns)
leonid.popov@inbox.ru

Anexcanap Oxra6punosiy IIpoxopos
JIOKTOp IICXO/TOTMYIECKNUX HAYK,
podeccop o611t ICUXOIOTUN
VIHCTUTYTA IICUXOIOTUN U 06Pa3OBaHIIs
Kasanckoro defiepabHOTO YHUBEPCUTETA
(Kasanp, Poccus)
alprokhor1011@gmail.com

Liu Meifeng

Professor, School of Educational
Technology (Beijing Normal University).
Beijing, China.

Maria Zhigalova

Doctor of Pedagogics, Professor,

Brest State University (Belarus)

Andreja Istenic

Doctor of Philosophy, Professor of didactics
and Vice Dean of University of Primorska,
University of Ljubljana (Slovenia)

Maria Cristina Popa

Doctor of Educational Sciences, assistant
lecturer at the Teacher Training Department
of the Faculty of Social and Human Sciences,
Lucian Blaga University of Sibiu.

President of Young Pedagogues Association
of Sibiu (https://www.atps.ro/)

Jamila Mustafina

Doctor of Philology, professor, Head
of Foreign Languages Department,
Naberezhnochelninsky Institute, Kazan
Federal University (Kazan, Russia)

Murat Tchoshanov

Doctor of Education (Ph.D.), professor

of the Department of Advanced Mathematics
and Teacher Education Department

at the University of Texas at El Paso (USA)

Biilent Ozdemir

Doctor, Professor, Dean of Pedagogical
Department at Balikesir University, Turkey
BO@fabplace.com

Leonid Popov

Doctor of Psychology, professor, Head

of Psychology of Personality Department,
Institute of Psychology and Education,
Kazan Federal University (Kazan, Russia)

Aleksander Prokhorov

Doctor of Psychology, professor

of the Department of General Psychology,
Institute of Psychology

and Education, Kazan Federal University
(Kazan, Russia)



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

Bepa IlerpoBna 3eneeBa

Kanampar nefarornyeckux Hayk,

moueHT Kadenpsl megarornku VHCTUTyTa
ncuxonoruu u obpasosanus Kasanckoro
(emepanbHOrO yHMBEPCUTETA

(Kasaub, Poccus)

zeleewy@yandex.ru

Enena Bragumuposna AcagoBa
Kanpupar 61010rn4eckux Hayk, JOLEHT
Kadepbl ITeJarOrMKy BBICIIEN IIIKOJIBI
VIHCTUTYTA IICHXO/IOTMM U 0Opa30BaHMUA
Kasanckoro ¢efepanpHOTO yHIBEpCUTETA
(Kasanp, Poccus)

elasaf@mail.ru

SnbBupa l'abpenpbaposna Famnmosa
Brinyckarommit pegaxrop,

IOLIeHT Kadeppl eJaroruKu

BbICLIEN WIKO/IBI VIHCTUTYTA ICUXO0nornm

u obpasoBanus KasaHckoro depepanbHOTo
YHUBEpCUTETA

elyagalimowa@yandex.ru 8 843 29240 10

Vera Zeleeva

Candidate of Pedagogy, associate professor
of the Department of Pedagogics, Institute
of Psychology and Education, Kazan Federal
University (Kazan, Russia)

Elena Asafova

Candidate of Biology, associate professor
of the Department of Higher School
Pedagogy, Institute of Psychology

and Education, Kazan Federal University
(Kazan, Russia)

Elvira Galimova

Commissioning editor, associate professor
of the Department

of Higher School Pedagogy,

Institute of Psychology and Education,
Kazan Federal University (Kazan, Russia)



Education and Self Development. Volume 17, Ne 2, 2022

Editorial: Choosing a title for a scholarly paper
Dinara Bisimbaeva

Kazan Federal University, Kazan, Russia
E-mail: editorial.team12@gmail.com
ORCID: http://orcid.org/0000-0002-4273-8754

DOI: 10.26907/esd.17.2.01

This editorial was written following the discussion initiated at the conference for
scientific editors and publishers. The delegates raised a number of relevant and thought-
provoking issues. Among them was the quality of reviews, the author-editorship
interaction, ethical issues and many more. But the presentation on how to choose a title
for a scientific paper kindled my interest. The speaker showed examples of headings in
the manuscripts from the chemistry field. As the comments were quite universal, I would
like to share them with readers and potential authors of Education and Self-Development
Journal.

When creating a title, one should remember two basic functions that headings carry
out. First, they are supposed to engage the attention of readers. Second, they should
facilitate the quick discoverability of a full manuscript in databases (Medvedev, 2022).
Therefore, an initial recommendation for authors seeking to find a suitable title is the
length. Long and complex titles usually discourage readers from reading the full text.
Given that, it is recommended to make titles concise, but not too short. The length should
range from 5 to 15 words (Enago Academy, 2022).

Additionally, authors are advised to use a descriptive statement avoiding questions
and complete sentences. The use of jargons and abbreviations without expansion is not
acceptable either. It is also suggested that words ‘novel’ and ‘new’ are excluded, unless you
have conducted pioneer research (Mudrak, n.d.).

The most important issue to consider is keywords. It is essential to include two or
three keywords in the heading. In the current flow of information discovering a paper
without some ‘distinctive’ features is like looking for a needle in the haystack. Keywords
increase the chances of someone finding your article when performing a database search.

Normally the process of preparing a manuscript takes some time. Authors revise or
add some material in the course of writing. They can even have several drafts. For such
cases there is a basic rule: the title should reflect the content of a final version.

Summing up, the work with titles does not require extraordinary efforts. It needs
time, creativity and simple rules to follow. Most importantly, when trying to come up
with a title, one should bear in mind that a heading is an opening gambit, which if taken
correctly, will determine the outcome and lead to success.
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JlaHHas1 pegakTOpCKas CTaThbsl ObUIa HAIJCAHA [0 Pe3y/IbTaTaM YYacTusl B KOH(pe-
PEHLIMY JUIA HAyYHBIX PeJaKTOPOB M M3faTesell. YUaCTHUKM MEPOIPUATUSA 3aTPOHYIN
aKTyalbHBIe U COfiep>KaTelbHble BONMPOChl. Cpeayt HUX ObIIO Ka4eCTBO peljeH3MpOoBa-
HJI5I, B3aMIMOOTHOLIIEHNS aBTOPOB U PeAKIVN, STUIECKIIe BOIIPOCHI ¥ MHOXECTBO pPY-
rux TeM. Oco0blil MHTEpeC BbI3BA/IA Y MEHSI [IPe3eHTALNs O TOM, KaK BbIOpaTh Ha3BaHIE
IIsl Hay4HOI cTaThy. Ha mpuMepe cratei u3 XMMUYECKON 061acTy JOKIAZIMK IIPOJe-
MOHCTPYPOBAJI IIPUMEPHI 3araBuil. KomMeHTapun 6pU1i JOBOIBHO OOLIVIMIL, ITOITOMY
51 XO9Y IIOAEINTHCS 9TOi MHGOPMALVeil C YNTATeIAMI U IOTEHIIMATbHbIMI aBTOPaMU
xyphana «O6pasoBaHue 1 CAMOPa3BIUTHE».

[Ipn pabote Hap 3armaBueM HEOOXOAVMMO IOMHUTb O [JBYX OCHOBHBIX (DYHKIIUAX,
KOTOpbIe BBIIIOJIHSIOT Ha3BaHVsI B TEKCTe: IPVBJIEYb BHUMAHIE YMTaTeNeil K pabore u
Cr1oco6cTBOBATD OBICTPOMY IIONCKY IIOTHOTO TeKCTa B 6asax maHHbIX (Medvedev, 2022).
B 97011 CBsI3M, IepBast peKOMeHAALNS A/IsI aBTOPOB, KOTOPbIe HAXOASATCS B IOVCKeE yHad-
HOTO Ha3BaHMS — 3TO KOMMYECTBO CI0B. Kak [paBmio, [IMHHbIE U CIIOXKHBIE HAa3BaHUs
IPEISITCTBYIOT IIPOYTEHNIO IIOJTHOTEKCTOBOI paboThl. HasBaHMsI JOMKHBL OBITH KPATKN-
M1, HO He C/IMIIKOM KOPOTKMMI. KO/Mn4yecTBo C/10B B 3ar/1aBUM JO/DKHO BAPbUPOBATHCS
or 5 o 15 (Enago Academy, 2022).

B Ha3BaHMM PEKOMEHYeTCs! UCIOMb30BATh ONNCATe/IbHble (Ppasbl WIN YTBEPXKIe-
HISI, TIPYL 9TOM HeXXe/aTeJIbHO MCIIONIb30BaTh BOIIPOCHI 1 IejIble IPelIoXKeHust. Takxke
HeJOIIYCTVMO IIPVYMEHEeHNe )KapTOHHBIX BBIPAXKEHUIT 11 ab6peBuaryp 6e3 paciundpoBKi.
ABropam cregyer u3berath MCIONIb30BAHNS TAKUX CJIOB KaK «MHHOBALVOHHBII» I «HO-
BBIi1» 3a MCK/IIOYEHIIEM TeX CIy4aeB, KOI/a aBTOPBI IIPOBE/I HOBATOPCKOE MCCIEfOBaHYIE
(Mudrak, n.d.).

OCHOBHOIT MOMEHT TIpy paboTe ¢ 3armaBueM — 3TO KI04YeBble CI0Ba. BaXXHO BKIIO-
YNTH {BA JIM TPU K/IIOYEBBIX CIOBAa B HasBaHNe. B HbIHeIIHeM 1OTOKe MH(poOpMAn
HAalTU CTaTblo 6e3 KaKMX-MMOO «OTIMINTENTbHbIX» NPU3HAKOB OyHeT KpaliHe C/I0XKHO.
JlaHHBIIT IIPOLfecC MOXKHO CPABHUTH C IIOMCKOM MTOJIKM B cTore ceHa. KioueBsle coBa
HOBBIIIAIOT OOHAPY)XMBAEMOCTD CTATBY IIPY OCYILIECTBIEHNI ITOUCKA B 6a3ax JaHHBIX.

Kak mpaBusio, mpoliecc MOArOTOBKYM PYKOIMCH 3aHMMAeT BpeMs. B mporecce Ha-
IJICAHNS aBTOPBI MOTYT BHOCKTD IIPaBKU B TEKCT, VIMes [PV 9TOM HECKOJIBKO pabodnx
BapuaHToB. OCHOBHOE IIPaBM/IO /ISl MTOJKOOHBIX CTydaeB: Ha3BaHME [JO/DKHO OTPAKATh
cofiep>kaHye GMHATBHOI BepCUM PYKOIIICH.

B sakmoueHNn XOYeTCs OTMETUTD, YTO MPOLECC CO3JAHMs 3arjlaBysi He Tpebyer
orpomubix ycwmmit. Tpebyercsi BpeMsi, KpeaTHBHbIII [IOXOJ, 1 MCIO/Ib30BAHME ITPOCTHIX
npasyt. CaMoe I7IaBHOe, aBTOPBI JO/DKHBI IOMHUTD, YTO HAa3BaHIE — 3TO MEPBbI IIar,
KOTOPBIIT IIPY BEPHOM VICIIOTHEHI, MOYKET OIIPefie/INTD VICXOJ, BCelT pabOThI U IPUBECTI
K yCIIexy.
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Abstract

Introduction: Viva voce or oral examination is widely used to assess the cognitive domain along with
attitude and communication skills of students. However, the role of traditional viva voce examinations
has always been challenged for high stakes exams due to its poor reliability of assessment. Therefore,
it is imperative to train faculty members in the correct procedures and assessment practices in viva
voce examinations. Given the challenges faced due to the ongoing COVID-19 pandemic, an online
faculty training program was conducted and evaluated.

Objective: To assess the effectiveness of an online faculty development programme in improving the
knowledge of the good practices for the conduct of viva voce among faculty members.

Methods: This intervention-based study was carried out among 32 faculty members who were
participants of an online workshop on viva voce. It was held at a private medical college in
November 2020. Relevant knowledge of the participants before and after the workshop was assessed
using multiple choice questions designed in Google Doc. Paired and Unpaired t-tests were used to
test associations.

Results: The majority of the participants were faculties of clinical science subjects [17(53.1%)].
Their median years of teaching experience was 12.5(4, 25.7). Half of the participants attended this
workshop to learn the recommended procedure for conducting a viva voce. The mean pre-test score
among participants was 6.3+2.2, and the mean post-test score was 8.8+2.7 (t=4.381, p<0.001). Most
participants gave a positive feedback about the workshop.

Conclusion: Based on the performance scores and the positive feedback given by the participants,
this online workshop was found to improve their knowledge regarding good practice for conducting
a viva voce. The training of teachers in the proper conduct of viva voce is essential at every teaching
institution and can be effectively delivered using online platforms, as confirmed by this study.
Keywords: Viva voce, online workshop, faculty members, knowledge.
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AHHOTAIIUSA

Bgederue: YCTHBIT 3K3aMeH LIMPOKO MCIIONB3YeTCs A/Is OLIEHKM KOTHUTMBHBIX CIIOCOOHOCTeI!
I KOMMYHUKATUBHbBIX HaBBIKOB CTY/IeHTOB. OJJHAKO POJIb TPaJMIMOHHbIX YCTHBIX 9K3aMEHOB IIpU
IIpOBefieHN Y KBaMPMKAI[IOHHO aTTeCTAINI BCET/Ia CTaBIU/IACh [0 COMHEHMe M3-3a HUSKOI HaJ-
eXHOCTI oLleHKN. KpajiHe Ba>KHO 06y4NUTD IperofiaBaTesiell IpaBIIbHBIM IIPOLIeAypaM 1 METOfIaM
OLICHKM Ha 9K3aMeHax viva voce. YuuTbiBas mpo6eMsl, BeisBaHHbIe maugemeit COVID-19, mpo-
rpaMma o0ydeHus IpernoyaBartesneii 6bUTa peann3oBaHa B OHMalH GopmaTe.

Lenv: OnernTd 9 GEKTUBHOCTD OHJIAIH-IPOrPaMMBI TIOBBIIIECHNA KBaMN(UKAIN IIperofiaBaTe-
TIEI C LIe/IbI0 paclIMPEHNA 3HaHNIA O IIEPENOBOIL IPAKTUKE MIPOBENEHNA YCTHOTO 9K3aMeHa Viva voce.
Memoouvt: ViccnenoBanue ObUIO IPOBefieHO cpean 32 MperofaBaTereli, KOTOpble CTa y4aCTHUKAMMU
OHJTAH-CeMMHApa 110 viva voce. VccregoBaHme 6bII0 IPOBEIEHO B YaCTHOM MEMIIMHCKOM KOJIIef-
e B HoA6pe 2020 rofa. 3HaHMA YIaCTHUKOB [0 U IOC/Ie CeMIHApPa OLIEHNBA/IVCD C IOMOII[BIO BOIIPO-
coB, paspaboranubix B Google Doc. B xo7je aHa/m3a 1CII0/Ib30BAINCD [TAPHBIE I HETIAPHBIE t-TECTHL.
Pesynvmampr: BoNbIIMHCTBO y4aCTHMKOB OBIIM IIPENOfaBaTe/NAMU KIMHUYECKUX AMCIMIUINH
[17 (53,1%)]. VIx cpemumit cTaxk ImpemnogaBaHus coctaBun 12,5 ner (4, 25.7). IlonoBuHa y49acTHU-
KOB IIPOCITYIIA/IN CEMUHAP, YTOOBI 03HAKOMUTBCS C PEKOMEH/yeMOIT ITPOLeypoil IIPOBEEHNs Viva
voce. Cpepiauit 6a/u1 10 TeCTMPOBAHMA CPey YIaCTHUKOB COCTABII 6,3+2,2, a CpefHuil 6a1 mocrne
TecTMpoBaHus coctaBun 8,8+2,7 (t=4,381, p<0,001). BonmpumucTBO YYaCTHUKOB JJa/Il TIO/TOKMTENTh-
HbI€ OT3BIBBI O CEMMHAPE.

Buiso0vi: OHtailH-ceMIHAp MO3BOII IPEHOAABATEe/ISIM II03HAKOMUTBCS C IIePEOBbIM OIIBITOM
mpoBefeHns viva voce. ObytdeHe 1elaroroB IpaBMIbHOMY IPOBEIHNIO YCTHOTO 9K3aMeHa MOXKET
6bITb 3 HEeKTUBHO pea30BaHO C MCIOIb30BaHIEM OHIAH-IIATGOPM, YTO IOATBEPIKAACTCA pe-
3y/bTaTaM! JAHHOTO UCC/IeJOBAHNA.

KnroueBble c1oBa: yCTHBII 9K3aMeH Viva voce, OH/IAliH CeMIHAP, IPEeNoJaBaTe/y, 3SHaHMS.
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Introduction

Viva voce means “by or with the living voice” or “by word of mouth”. It is an
examination process in which the candidate demonstrates his/her ability to participate in
an academic discussion with an examiner (University of Leicester, 2021).

It is an essential constituent of the assessment of learning in medical and allied health
education programs. It provides unique insights into the capacity of the candidates to think
critically (Orrock et al., 2014; Knight et al., 2013; Naqvi & Aheed, 2014). Ananthakrishnan
(1995) stated that viva is widely used to assess the students’ attitude and communication
skills, which cannot be evaluated in written exams.

Boon and Turner (2004) observed that traditional viva voce examinations have lower
reliability due to examiner bias and use of recall type, lower-order Bloom taxonomic
questions. Therefore, they suggested that it may not be appropriate to assess medical
students who are expected to be proficient in the higher-order of learning, such as
problem-solving and analytical skills, to become competent doctors in society.

Thomas et al. (1993) found that the reliability and validity of the viva voce assessment
were questionable due to myriad issues. These issues were the candidate’s level of anxiety,
inter-examiner rating inconsistency, examiner’s current mood, and preferences, as listed
by Ganji (2017). Thomas et al. (1993) also observed that the questions asked to candidates
by examiners were, at times, not in the context or in the curriculum.

To improve the assessment through viva voce examinations, there is a need to
restructure the whole process of conducting it. The questions asked should not be wholly
focused on ascertaining the recall of knowledge, but should explore the ability of the
candidates to apply the knowledge. According to Cox and Ewan (1983), the assessment
in viva voce should test the students’ skills in synthesizing and evaluating clinical
information.

Results of prior studies support the finding that the validity and reliability of viva
voce improve with the help of structured and standardized oral examinations (Davis
& Karunathilake, 2005; Epstein, 2007). Framing of viva voce cards, each containing an
equal number of structured questions with an equitable and progressive distribution
of the learning domains helps to structure the viva (Imran, Doshi, & Kharadi, 2019).
DesMarchais et al. (1989) found that structuring oral examination benefitted examiners
too, by improving the consistency of their assessment scores.

Teachers should also prepare students for the requirements of viva voce examinations.
These could include aspects such as the types of questions usually asked, competencies to
be tested, and criteria identified for scoring. Cox and Ewan (1983) suggested that such
initiatives would help students build their skills of being examined in viva in the right
direction.

Therefore, it is imperative as a first step to train faculty members in the correct
procedure and assessment in viva voce examinations. This will ensure that viva
examinations are a less threatening experience for both the examiners and the students,
as suggested by Cox and Ewan (1983). This study was therefore undertaken to assess the
effectiveness of an online faculty development programme based on Resource Activity
Support Evaluation pedagogical model (Churchill et al., 2013). The workshop aimed at
improving the understanding of faculty members about the effective conduct of viva voce.

Materials and Methods

This intervention-based cross-sectional study was carried out among participants of
a three-hour online workshop on viva voce held in November 2020.

The workshop was based upon the RASE pedagogical model for integrating
technology in faculty training for the conduct of viva voce. Authentic resource was
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developed in alignment with the learning objectives to engage faculty in the form of
PowerPoint presentations and interactive small group activities conducted online. The
learning objectives of the workshop were to know the good practices in the conduct of
viva voce. The small group learning activities provided a learning experience for the
participants by engaging with each other, and suitably, resources were provided to achieve
the stated learning outcomes. Support for learning was provided through facilitator-
participant interaction, interaction between participants, and with the help of resources
provided. Participants were also encouraged to reach out to the facilitators thereafter for
any support if required following the workshop. The evaluation of participant learning
was done using pre and post-test questionnaires.

All the voluntary 32 participants and the four facilitators of this workshop were
faculties of a private medical college in Mangalore. All facilitators are trained in medical
education and hence were chosen as resource persons for the various sessions in this
workshop. They also monitored the group activities of the participants during the
workshop.

The Scientific and Ethics Committee of this institute approved the study protocol
approved with the approval number [IECKMCMLR-11/2020/325.

A pre and post-test questionnaire was designed in Google Docs for data collection.
The questionnaires were content validated with the help of medical education experts
from the institution. They were also pilot tested among five faculties who were not
part of the workshop. The pre-test questionnaire took approximately 15 minutes to
complete. The Cronbach’s alpha value of the reliability of the pre-test questionnaire was
found to be 0.829, indicating good internal consistency of the questionnaire. The pre-
test questionnaire was posted in the chat box of Microsoft Teams before the start of the
workshop. Both pre and post-test questionnaires were completed anonymously. In order
to link the pre and post-test questionnaire, each participant was instructed to fill in the
same five-digit Arabic numeric of their choice in both forms. To minimize the chances
of repetition of the numeric chosen by the participants, they were instructed to use a
numeric without repetition of the same number throughout (e.g.:11111) or by avoiding
numbers in the sequence (e.g.: 12345).

The information sheet for this study and the consent form constituted the first
page of both pre and post-test questionnaires. Participants not willing to participate in
this research study were given the option to decline consent, thereby resulting in the
submission of the blank questionnaire.

The consenting participants had to fill out a semi-structured questionnaire
developed by the investigators following extensive literature search. The first section of
the questionnaire inquired about age, gender, department, designation, years of teaching
experience after post-graduation, whether they had completed any certified course
in medical education, and if they had attended any previous training programme in
conducting viva voce examinations.

The knowledge of participants regarding viva voce was assessed using 16 multiple-
choice questions (MCQs) covering the didactic sessions featured during the workshop.
Each MCQ stem was given four options, containing one right answer and three distractors.
One mark was awarded for each correct answer. The participants were also asked to
declare their perceived knowledge about various aspects of viva voce on a scale of 0 to 10
in the pre-test questionnaire.

At the end of the workshop, the post-test questionnaire was posted in the chat box
of Microsoft Teams. It contained the same set of 16 MCQs as were listed in the pre-test
questionnaire. The participants were again asked to declare their perceived knowledge
about various aspects of viva voce on a scale of 0 to 10, this time, after the workshop.

12 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

After the submission of the post-test questionnaire by the participants, a feedback
form designed in Google Doc was posted in the chat box. The feedback form was also
content validated, and pilot tested before its use in this study. Feedback regarding the three
didactic sessions on various parameters like content and delivery of the talk, explanations
provided, use of audio-visual aids, and interactivity were designed on a five-point Likert
scale. The ratings on this scale were “poor, average, good, very good, and excellent,” and
the points awarded accordingly ranged from 1 to 5, respectively. Feedback on the time
allotted for various sessions was rated on a scale of “not adequate, less adequate, and
adequate”. The points awarded on this scale ranged from 1 to 3, respectively. Feedback
on the pacing of the program was rated on a scale of “too slow and too fast,” each being
awarded 1 point, and if “just right,” was awarded 2 points. The participants were also
enquired about the effectiveness and usefulness of the breakout room activities, and
their feedback on these aspects was rated on a five-point Likert scale. The ratings were
“not useful, somewhat not useful, somewhat useful, useful, and very useful”. The points
accordingly awarded on this scale ranged from 1 to 5, respectively.

Data entry and analysis were done using IBM SPSS for Windows version 25.0,
Armonk, New York. Paired and Unpaired t-test were used to test association; p value
<0.05 was taken as the criterion for stating a significant association.

Results

The mean age of the participants was 42.6+10.9 years. The majority of the participants
were females [18(56.3%)], and the majority were from faculties of clinical science subjects
[17(53.1%)]. (Table 1)

Among the faculty members, 6 were from the Department of Surgery, 5 were from
the Department of Paediatrics, 4 were from the Department of Audiology and Speech
Language Pathology, 3 each was from the Departments of Anatomy, Pathology, and
Internal Medicine, 2 each was from the Departments of Obstetrics & Gynaecology and
Microbiology and one faculty each was from the Departments of Physiology, Biochemistry,
Pharmacology, and Ophthalmology.

Their mean years of teaching experience after graduation was 14.4+10.9, and their
median years of teaching experience was 12.5(4, 25.7). It ranged from 9 months to 34
years. (Table 1)

Twelve participants (37.5%) had completed a certified course in medical education in
the past. Among them, 4 had completed training in a basic course in medical education, 2
had completed training in an advanced course in medical education, and 3 had attended
various medical education-related training programmes conducted by Medical Education
Department at this institution. Three participants did not specify the type of training they
had completed in the past.

None of the participants in this workshop had attended any prior training programme
in conducting viva voce.

Half of the participants were primarily interested in learning the recommended
procedure for conducting a viva voce. Other participants wanted to know about other
aspects of viva voce, such as the method to frame questions and the assessment procedure.
(Table 2)

The first session of the faculty development programme (FDP) consisted of a didactic
talk on the history, types, advantages, and disadvantages of viva voce. It was delivered
using PowerPoint slides. The session lasted for 20 minutes. The differences between
structured and unstructured viva voce, and the preparation of viva voce cards, were
explained in this session. The advantages and disadvantages of viva voce were discussed
interactively by engaging participants in brainstorming.
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A group activity followed, wherein 32 participants were divided into 8 breakout
groups in Microsoft Teams. In each group, it was ensured that there were no repetition of
participants from the same departments. The most senior faculty member in each breakout
room was assigned the responsibility of the team leader. Each facilitator monitored the
proceedings in two breakout rooms.

There were two activities assigned to the participants in the breakout rooms. In the
first activity, participants were asked to share their personal experiences of viva voce. The
leader was assigned the responsibility of noting down the summary of the discussion.
Later the leader of each breakout room was asked to present this summary in the main
online room.

The second group activity was centered on sharing their prior understanding of do’s
and don’ts in viva voce by each participant. The points were listed in the One Notebook
provided in Microsoft Teams. Both these activities in the breakout room were allotted 15
minutes for completion.

This was followed by re-grouping in the main online room. The summary of all the
points listed by the different groups was displayed by the facilitators to all the participants
using the option of One Notebook. This session lasted for 20 minutes.

The participants shared several personal experiences regarding the conduct of
viva voce. One of the experiences included inadequate time allotted for viva voce. The
participant perceived this would be a greater challenge for students who cannot think
quickly while answering questions. Another participant shared that framing appropriate
levels of questions in the learning domains to help distinguish the good, average and poor
students was a difficult task. Another experience shared was that when questions were
asked from limited topics, it could bring in prejudice due to the chance factor.

A few participants also reported that students with sound theoretical knowledge may
not always answer well in viva voce. This was because of their inability to express their
ideas well in the limited time allotted for the assessment.

One of the participants found the practice of asking the same question to all students
undesirable, as students who had finished the viva could reveal the questions asked to
other students waiting to be assessed.

Another personal experience shared by a participant was that examiners tend to get
fatigued after conducting viva voce for the initial group of students. Therefore, the latter
group of students gets the benefit of the circumstances, as they are asked relatively easier
questions just to finish the assessment schedule. Another contrary view on this issue
raised by participants was that students who turn up later for the assessment are asked
more vague questions from less familiar topics. This was because examiners themselves
tend to get bored by asking usual questions from important topics towards the end of
the assessment. These participants also reported that the students assessed at the end
to be more tensed as they had to wait for their assessment to be completed, while their
classmates would have already left after finishing their assessment.

The Do’s in viva voce examinations listed by the participants in the One Notebook
were:

« The examination environment should be comfortable for the students.

o Examiner should give time for the student to compose himself/herself before
answering.

o+ Examiners should maintain eye contact with the students.

o Make and use a viva card with sets of questions — must know, good to know, nice
to know.
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« Questions should be arranged in a graded fashion from easy, moderate to tough
questions.

o To build rapport and confidence among students, examiners initially need to ask
some basic and easy questions.

« Nervous students need to be asked closed-ended questions. As they start answering,
more open-ended questions can be asked. This will encourage them to speak more.

« Question wordings should be simplified for students with language barriers.

» Examiners should not restrict themselves to theoretical questions but should also
ask clinical and applied questions.

o Examiners need to have adequate topic coverage in the assessment process to
eliminate bias.

» Examiners need to stick to the syllabus and not overshoot.

« Examiners should balance time availability for assessing each candidate to maintain
uniformity in the assessment.

« Examiners should sit together and discuss student’s performance, as practiced
during clinical examinations, to avoid uneven marking or bias.

o The entire viva voce session should be recorded so that the examiners won’t be
blamed for the poor performance/failure of candidates.

« Mock viva with feedback should be frequently carried out for the benefit of the
students.

Some of the misconceptions arising from the Do’s listed by the participants, as
amplified by the facilitators, were:

» Examiners should draft the viva cards.

o Students experiencing complete blankness while answering, need to be given
strategic time out to help them remember the answer.

o Tensed students should be asked questions from topics with which they are
comfortable, followed by questions planned to be asked.

o The same type of questions should be asked to all the students.

o Clues need to be given to help students who are performing poorly in the viva voce.

o Examiners should reassure the student when he/she answers right.

o The attendance of observers should be encouraged during viva voce proceedings.
The first to final year post-graduate students will benefit from this experience.

« Vivavoce assessment should be part of the clinical examination, and 20% of clinical
examination marks can be allotted for viva voce.

The don’ts in viva voce examinations listed by the participants in the One Notebook
were:

 Avoid examiner bias while assessing the students.

« Do not interrupt or distract a student while they are answering.

 Avoid persisting on a question wrongly answered by the student as it will reduce
the time for assessment.

o Avoid irrelevant personal questions.

o Any prior rifts with candidates should not be settled by lowering marks in viva.

o Examiner should not be judgemental.

« When students do not know any particular answer, the examiner should not engage
them by explaining to them the right answer.

« Do not make fun or make any negative remarks if the student gets the answer
wrong.

« Do not unnecessarily give appreciation for the answers given by the students.
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« Candidates should not be made to feel that they have performed badly.

» Do not assess the students based on their prior performance in clinical or practical
examination.

o Itis bad practice to have along case (it constitutes a complete assessment of clinical
history taking, physical examination, and arrival at differential diagnosis) immediately
followed with viva voce. This will lead to students who have performed badly in the long
case to perform poorly in viva voce too.

 Aninternal examiner should not give positive or negative feedback about candidates
to other examiners.

« Candidates who finished the viva should not be allowed to interact with students
who are about to take the viva.

The experience-sharing session was followed by a PowerPoint presentation on the
procedure of conducting a viva voce examination and its assessment methodology.
This session was conducted for 35 minutes. The various misconceptions of participants
identified during the experience-sharing session were clarified during this session.

This session was followed by another breakout room activity on conducting viva
voce. The participants were grouped into the same room as in the previous group activity.
As previously noted, this ensured that none of the four participants in each breakout
room were from the same department.

The leaders in each breakout room were given the responsibility of forming an
examiner-student pair and an observer pair. The examiner was instructed to conduct
a five-minute viva voce for the student on any topic of their choice. At the end of five
minutes, role reversal took place, and the return viva was conducted for another five
minutes. This formed an excellent background of basic science faculty asking applied
questions to clinicians and vice versa. After the two viva sessions, the two observers were
instructed to give feedback for both sessions for a time duration of 1 minute each.

In the next cycle of group activity, the examiner-student pair interchanged roles with
the observers’ pair, and the same process was repeated. The leaders were requested to
keep track of time for each component of the group activity. To help the examiners frame
suitable questions touching various difficulty levels of the cognitive and affective domains
as identified in Bloom’s taxonomy, a verb list was posted under the files section of each
breakout room. To assist the assessing of the student performance, a standard rubric
prepared by the University of Exeter Medical School (2020) was also posted. Similarly, to
help observers assess the examiner’s performance, a checklist of dos and don’ts covered
in the didactic session was posted in the file section. Each facilitator closely monitored
the activities in the allotted two breakout rooms. The entire session was conducted within
30 minutes. There was no de-briefing of the proceedings in the main online room after
the end of this group activity.

It was followed by the final didactic session on psychometric analysis in viva using
PowerPoint slides. Measures to improve validity and measures to assess the reliability of
viva voce examination were covered in this talk. This session was of 15 minutes duration.
This was followed by filling out the post-test questionnaire and the feedback form by the
participants of this workshop.

Performance scores of the participants in the pre and post-test

The mean pre-test score among participants was 6.3+2.2 ranging from 0 to 11. The
mean post-test score among participants was 8.8+2.7 ranging from 3 to 13. There was a
significant average difference between pre and post-test scores (t=4.381, p<0.001).

The median pre-test score was 6, with Lower Quartile as 4.5 and Upper Quartile as
7. Its Lower Extreme was 3, and Upper Extreme was 9. The median post-test score was
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9, with Lower Quartile as 7.5 and Upper Quartile as 10.25. Its Lower Extreme was 3, and
Upper Extreme was 13. (Figure 1)

The participants rated the baseline perceived knowledge of various aspects regarding
viva voce before the workshop with scores above 5 on a rating scale of 0 to 10. This was
probably because the participants had a good teaching experience. Perceived knowledge
regarding types of viva voce, guidelines for conducting viva voce, and psychometric
analysis in viva voce improved after the workshop and were rated with scores above 7 by
the participants. The differences in mean perceived knowledge scores before and after the
workshop were found to be statistically significant (p<0.001). (Table 3)

There was no association of pre-test scores with age (p=0.92), gender (p=0.164),
years of teaching experience (p=0.598), and history of completing any certified course in
medical education in the past (p=0.681), among the participants.

Similarly, there was no association of post-test scores with age (p=0.768), gender
(p=0.87), years of teaching experience (p=0.731, and history of completing any certified
course in medical education in the past (p=0.743), among the participants.

During the question-and-answer session, participants raised several concerns with
viva voce examinations, which were addressed by the facilitators. (Table 4)

The feedback was taken during the last 5 minutes towards the end of the three-hour
long workshop. Therefore, a good number of participants left the meeting soon after
filling out the post-test questionnaire or filled out the feedback form incompletely. The
feedback form was filled completely by 19 out of the total 32 participants.

The feedback given by these participants was good or above for various parameters
concerning the didactic sessions. The effectiveness and usefulness of the breakout room
activities were reported to be “very useful” by 6, “useful” by 6, and “somewhat useful” by
7 among the 19 participants. The time allotted in breakout rooms was reported “adequate”
by 17 and “less adequate” or “not adequate” by one participant each. The overall pacing
of the entire workshop was reported “just right” by 16 participants and “too slow” by
3 participants. (Table 5)

Discussion

Viva voce examinations have always been the center of controversies. The proponents
of this mode of assessment have stated several advantages compared to other assessment
methods. These include direct personal contact with candidates; help in the assessment
of personality (Cox, 1982); assessment of professional behaviour (Pearce & Chiavaroli,
2020); assessment of problem-solving and clinical reasoning (Wass et al., 2003; Pearce &
Chiavaroli, 2020); assessment of ethics and professionalism (Wass et al., 2003); scope of
ascertaining the depth of understanding (Jolly & Grant, 1997) and flexibility in shifting
from one area to another (Gibbs et al., 1988). Unlike written examinations where the
same set of questions are asked to all candidates, in viva voce, a varied range of questions
can be asked (Wass et al., 2003).

However, others have criticized viva’s role in high-stakes assessment systems. This is
due to issues concerning its poor reliability (Thomas et al., 1993), that it largely tests only
factual knowledge, and lacks standardization (Davis & Karunathilake, 2005). Therefore,
Woakeford, Southgate and Wass (1995) suggested that examiners need to be trained in
methods to improve the reliability of viva voce assessments. Their performances also need
to be regularly monitored. Hence, workshops such as this are essential in various teaching
institutions.

The facilitators of this workshop identified several misconceptions in relation to the
conduct of viva voce among the participants. These misconceptions were proactively
addressed during the conduct of the workshop to ensure uniformity in the conduct of
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viva voce examination. The participants of the workshop were encouraged to use viva
cards. However, the same was suggested to be drafted and validated before the viva voce
examination. It was also stated that every student must be provided equal time during the
assessment and should encompass questions from a range of topics. Inadvertent clues and
student reassurances or prompting were advised to be strictly discouraged.

In relation to prompting in viva voce, Pearce and Chiavaroli (2020) suggested that
the taxonomy of prompting constitutes task presentation, repetition of the information,
clarification of the question, and then probing questions being asked by the examiners. An
undesirable last stage of prompting constitutes leading questions that pose a significant
threat to validity and is not recommended in any viva voce examination (Pearce &
Chiavaroli, 2020). Therefore, whenever an oral assessment is scheduled, examiners should
have been appropriately trained in the type and extent of prompting that is permitted
(ibid.). The policy to be followed should be agreed upon by all the examiners in advance to
ensure consistency and transparency in the assessment procedure (Harden et al., 2015).

One of the reasons for poor reliability in viva voce assessment is the bias introduced
by the examiner’s pro-active participation in the questioning process. This may be due to
an imbalance in the difficulty level of questions asked by different students, the level of
prompting, and the occurrence of incorrect learning outcomes being assessed by them
(Davis & Karunathilake, 2005). Examiners are often unaccustomed to the undesirable
autonomy of framing fresh questions (Wass et al., 2003). Davis and Karunathilake (2005)
reported such concerns to be common in unstructured viva voce examinations and any
norm-referenced assessment system.

Variation in the content matter addressed in the traditional viva voce by examiners
adversely affects the validity of the assessment. The appropriate and consistent way
of setting the question also becomes important. Wass et al. (2003) reported that this
could be ensured by structuring the viva using the viva card, which should help in the
standardization of the questions asked.

The advantages of structuring the viva voce as identified in previous studies were:
making it easier to conduct the exam (Bagga et al., 2016), less time consuming (Imran et
al., 2019; Bagga et al., 2016), providing equitable questions (Imran et al., 2019), ensuring
broader coverage of the content (Bagga et al., 2016), framing objective and unbiased
assessment (Bagga et al., 2016), grading candidates reliably (Imran et al., 2019), and good
reliability of assessment (Ganji, 2017; Anastakis et al., 1991).

Davis and Karunathilake (2005) stated that a structured oral examination can also
be delivered by building on the platform of a clinical case. They suggested that structured
oral examination with well-defined goals provides great insight into students’ knowledge,
problem-solving skills, and attitudes. Kearney et al. (2002) supported this and said that
such measures would give an insight into the interpretation ability and problem-solving
capabilities of candidates.

Training on this aspect was given to the participants of this workshop. They were also
made aware of the criterion-referenced system in which the performance of the candidate
is based on whether he/she has achieved a pre-determined standard as specified in the
learning objectives. This can be done by raising more questions on a selected topic, which
helps examiners explore deeper understanding within the allotted time (Jolly & Grant,
1997; Gibbs et al., 1988; Cox, 1982).

Swanson (1987) felt that the variation in performance of candidates across cases is
another concern in clinical competence testing. One of the participants in this online
workshop had also stated that asking questions from several topics will minimize the
“chance factor” in answering questions. Therefore, to ensure that the assessment of the
candidate is consistent, Wass et al. (2003) suggested that a broad sampling of questions
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needs to be asked to ensure a comprehensive assessment. Therefore, examiners need to be
swift in action. As soon as a judgement is made, a new question needs to be asked from a
different area. The examiners are expected to ask as many questions as possible from those
listed on the viva card in the given time, with in-depth questioning of certain topics in line
with the course objectives. Thus, Wass et al. (2003) felt that much planning is involved
in conducting a viva. In their study, which was undertaken in the United Kingdom, it
was found that increasing the testing time and the number of topics had a more positive
impact on the reliability of the oral assessment than increasing the number of examiners.
The time allotted to each candidate, therefore, needs to be planned beforehand among the
examiners.

One of the participants in this workshop had the misconception that examiners
should reassure the student when he/she answers right. However, Pearce and Chiavaroli
(2020) recommend that examiners need to be dissuaded from either reassuring or
discouraging students after each answer. Such gestures could influence the candidate’s
state of mind and subsequent performance. They suggested neutrality in interaction with
the candidates, inclusive of neutrality of body language during the viva voce.

Assessment in an oral examination is another area where there could be wide
differences in marking among examiners. Hairer (n.d.) suggested that this problem could
be solved if examiners could sit together and discuss individual student performance
soon after the viva voce examination, as also suggested by one of the participants in this
workshop.

One of the participants of this online workshop discussed the role of environmental
factors in the successful conduct of viva voce examinations. Davis and Engward (2018)
reported that the students in their study had identified environmental factors like the viva
room, the location of the seating, the room temperature, and the presence of outside light
inside the room that had influenced their performance in the viva. Having been greeted
by the examiner, shown where to sit, provided with water to drink, and on being told that
they had time to settle down made the students experience a feeling of reassurance before
the viva began.

In the same study, students also found the practice experience of a mock viva very
useful for the actual viva. It mentally prepared them to anticipate the emotions and
the full range of questions in the final viva voce. One of the participants of this online
workshop discussed the need for mock viva as a part of formative assessment. These
observations indicate that the candidate’s performance in the viva voce can be validly
bettered by the preparatory experiences before the start of the viva. The facilitators gave
briefing regarding these issues to the participants of this workshop.

Conclusion

Viva voce is considered one of the valid examination methods, allowing examiners
to distinguish superficial from deep learning among students, if conducted as per
guidelines. This online workshop helped improve the faculty members’ knowledge about
the good practices for conducting a viva voce examination. The facilitators corrected
certain misconceptions among them with respect to the same. The participants’ positive
feedback reflected their satisfaction with this workshop. Therefore, such online training
programmes are recommended as being essential at every teaching institution and can be
implemented effectively even during the ongoing COVID-19 pandemic.
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Tables

Table 1. Socio-demographic distribution of the participants

Characteristics Number of participants Percentage
Age group (years)
26-30 5 15.6
31-35 6 18.7
36-40 4 12.5
41-45 4 12.5
46-50 3 9.4
51-55 3 9.4
55-60 7 21.9
Gender
Males 14 43.7
Females 18 56.3
Specialty
Preclinical subjects 5 15.6
Para clinical subjects 6 18.8
Clinical subjects 17 53.1
Allied health sciences 4 12.5
Designation
Professor 7 21.9
Additional Professor 1 3.1
Associate Professor 10 31.2
Assistant Professor 8 25.0
Senior Resident 4 12.5
Tutor 2 6.3
Teaching experience after graduation (years)
<1 2 6.3
1-10 12 37.5
11-20 9 28.1
>20 9 28.1
Total 32 100.0
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Table 2. Expectations of participants of the online viva voce workshop (n=32).

Expectations* Number of participants | Percentage
Learn the recommended procedure for conducting 16 50.0
a viva voce
Learn the dos and don’ts while conducting viva voce 18.8
Learn ways to improve the current practice 9.4
of conducting viva voce
Learn about how to frame questions in viva voce 2 6.2
examinations
Learn about the recommended procedure for assessing 2 6.2
the students
The concept of the workshop was itself innovative and 1 3.1
therefore felt interested to attend
Learn about measures to make the viva voce more 1 3.1
interesting for both the examiners and the students
Learn of measures to leave a positive impact on the 1 3.1
students after conducting viva voce examination
Learn some innovative ideas regarding viva voce 1 3.1
Learn about guidelines as to what extent students can 1 3.1
be possibly assisted in answering questions
Learn the exact norms and rules for conducting viva 1 3.1
voce

*Multiple responses

Table 3. Self-perceived knowledge regarding viva voce among participants before and after the online

workshop (n=32).

. After the
Before t]itehonlme Minimum (J,Ctnl,'ne Minimum
worksho,
P score, workshop STt value | p value
Average score Maximum Maximum
+SD score Average score
T score £ S.D.

Self-perceived 5.8+1.9 2,9 7.8+1.2 5,10 5.386 | <0.001
knowledge

regarding types of

viva voce

Self-perceived 5.8+1.7 2,9 7.7+1.2 5,10 6.245 | <0.001
knowledge

regarding guidelines

for conducting viva

voce

Self-perceived 5.5+2.0 1,9 7.6+1.3 5,10 6.202 | <0.001
knowledge

regarding

psychometric

analysis in viva voce
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Table 4. Solutions given by facilitators to various issues raised by participants
in relation to viva voce

Solution Questions/Concerns raised by Answers/Solutions given
No. participants in relation to Viva voce by the facilitators

1 How was the assessment in bedside Bedside clinical case presentation can
clinical case presentation different assess the psychomotor domain, which
from the assessment in viva voce is very minimally assessed in viva voce.
examination? Considering the fact that | Facilitators also stated that, as there were
questions based on Bloom’s Taxonomy | only a finite number of cases available for
are part of both of these assessments. bedside assessment, cases rarely seen as part

of bedside assessments can be asked in viva
voce examinations. Moreover, they replied
that questions meant to assess basic sciences
knowledge and recent updates in the field
could be additionally asked during viva voce
examinations.

2 Why should the examiners give no Facilitators said that this problem could
indication of the outcome of the viva be best solved with the help of a complete
voce? It may so happen that when video or audio recording of the entire viva
no indication of the performance voce session. However, in situations where
was revealed, the student may falsely this facility wasn’t available, it was suggested
interpret it as good performance. to simply state “yes” or “no” responses to

the answers.

3 Is it okay for the students to say that Facilitators replied that accommodating
they did not read the topic related to such student’s requests, would introduce
the question? Therefore, they expect bias in the assessment. The questions from
examiners to ask alternative questions | the randomly chosen viva voce card should
from other topics. be strictly adhered to, and students failing

to answer these questions should be suitably
awarded no marks for their non-answer.
Students must also be trained in the dos and
don'ts in viva voce during the preparatory
mock exams to avoid asking such requests.

4 Another comment in the discussion It was replied that, under CBME, marks in
was how viva voce was planned to viva voce would be added to the practical
be conducted in Competency Based marks and not to the theory marks as used
Medical Education (CBME) batches of | to happen previously. In addition, it was
students. mentioned that a viva voce exam might not

happen at the end of the day.
It may start even before the practical exams.
In the CBME curriculum, viva voce will be
a mode of assessment in clinics, skill labs,
and practical examinations. Most of the
“shows how” level of competencies and
“knows how” level of competencies based
on Miller’s pyramid can be assessed using
the viva voce examination.
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Table 5. Feedback of the online session on viva voce among the participants (n=19).

Characteristics

Average feedback score = S.D.

Feedback regarding didactic sessions

Content of the talk 4.2+0.8
Delivery of the talk 4.0+0.8
Explanations provided 4.0+0.9
Use of audio-visual aids 4.0+0.9
Interactivity 4.1+0.8
Time allotted for the PowerPoint session talks 3.0+0.0
Effectiveness and usefulness of the breakout room 3.9+0.8
activities
Time allotted in breakout room sessions +0.5
The overall pacing of the program 8+0.4
12.57
(o]
10.07
7.57
5.0
2.5
0.0 o]
T T
Pre-test marks Post test marks

Figure 1. Distribution of pre and post-test scores among the participants (n=32).
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Abstract

There are various factors that affect people's perceptions, attitudes, and behaviours. One of these
factors is the values that individuals have. Human values are widely being used as a notion in
many disciplines. The aim of this study was to investigate the human values of conservatory
students. The research group consisted of 204 conservatory students at the Dicle University State
Conservatory and Gaziantep University Turkish Music Conservatory enrolled in the 2019-2020
academic year. In this study, the data of the research were used with a personal information
form and the “The Human Values Scale” developed by Dilmag, Aricak & Cesur (2014). The data
obtained were analysed with the SPSS 22 program. Descriptive analysis, Independent Group t-
test, One-Way Analysis of Variance (ANOVA), Pearson Correlation Coefficient were used in
quantitative data analysis. The findings showed that with respect to gender, a significant difference
was not found in conservatory students’ human values by t-test result. According to the findings,
conservatory students’ most important values are human dignity, social, freedom and futuwwat
& courage. On the other hand, conservatory students’ the least important values are materialistic.
Similarly, according to the variables of age and departments, significant differences were not found
in conservatory students’ human values as shown by ANOVA test. Relationships among the sub-
dimensions of the values scale has been determined statistically significant and strong except from
between the human dignity and romantic values sub-dimension and between the materialistic
values and futuwwat & courage sub-dimensions. It has been observed that participating students’
human values are above the average. This information reveals that conservatory students’ human
values are at superior level.

Keywords: human values, conservatory students, music students.
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AHHOTAI[USA

CyutecTByeT pasinyHble (HaKTOPBI, KOTOPble BINAIOT Ha BOCIPUATILE, OTHOIIEHNE U IOBeleHMe
mopeit. OTHUM 13 TakuX (PAKTOPOB ABJIAITCA LeHHOCTU. [IoHATIE «delmoBedecKye IeHHOCTI»
LIMPOKO MCHONb3YeTCA BO MHOIMX AMCUMIUIMHAX. Llenblo MccnemoBaHmsA ABAAETCA M3YYeHME
LIEHHOCTEl CTYy[leHTOB KOHcepBaTopun. B mccrenosanuy npunsamm y4dacrtue 204 crynenTtos ['o-
Cy[lapCTBEHHOI KOHCepBaTOpuM Ipu yHuBepcutete Jukie u KoHcepBaTopuy Typeukoit My3bIKu
npu asnanTunckom ynusepcurere. COOp JaHHBIX OCYI[ECTB/IAICA C IIOMOIIbIO aHKETBI IePCo-
HJIbHBIX faHHBIX U IIIKa/mbl Ye/l0BedecKNX [jeHHOCTeit, paspaborannoit Dilmag, Aricak u Cesur
(2014). AHanu3s HaHHBIX MPOBOAMICA B mporpamme SPSS 22. I 06paboTKM KOMMYECTBEHHBIX
TAHHBIX MCIIOTb30BA/INCh OINMCATE/IbHbIN aHA/IN3, t-TeCT /i1 He3aBUCUMBIX IIePEMEHHBIX, OJJHO-
¢akropHsIt gucnepcnonuslit ananus (ANOVA) u koapduinent koppemnsiunu [Tupcona. ITo pe-
3y/IbTaTaM t-TecTa CyIeCTBEeHHOI reH/JlepHOIl Pa3HUIIbI B LIEHHOCTAX CTYINEeHTOB KOHCepBaTOPUN
He 61710 06HapykeHO. COrIACHO MOMTYYeHHBIM JaHHBIM, Hanbosee BaKHBIMY LeHHOCTSAMIU IS
CTYZIEHTOB SIBJISIOTCS YeTI0BEYECKOe OCTOMHCTBO, COLIMaIbHAS OTBETCTBEHHOCTD, CBOOOMA I My-
»KecTBO. HauMeHbIIyIo I[eHHOCTD /I YYaCTHMKOB MCCAENOBaHMA VIMEIOT MaTepualbHble Belln.
3HAYNTE/IBHBIX Pas/INdMil B LIEHHOCTAX CTYAEHTOB C YYETOM UX BO3pacTa U ¢akynbrera obyde-
HUS He ObUIO BBIABIEHO. MexXIy MOAIIKaZIaMy IPOCIeXIBAETCA CTATUCTUYECKY 3HAYMMas B3a-
MMOCB53b, 33 UCK/IIOYEHNEM B3aIMOCBA3M MEXMY MOJIIKA/TAMU «4eT0BEYeCKOe JOCTOMHCTBO»
1 «pPOMAHTHYECK)e OTHOLIECHM», a TAKXKe MEX/y MaTepuaJbHbIMI LIEHHOCTAMU U MY>KeCTBOM.
ABTODBI IPUIIIN K BBIBOJIY, YTO YeJIOBEUECKME 1eHHOCTY CTYeHTOB KOHCEPBATOPUM HAXO/ATCA
Ha BBICOKOM yPOBHe.

KnroueBble croBa: uesioBedyeckie eHHOCTH, CTY/IEHThl KOHCEPBATOPUH, CTYeHTbI-My3bIKaHTHI.

Introduction

Human values are progressively being used as a notion in a wide range of fields,
including psychology, sociology, anthropology, science, and technology studies in addition
to education. Human values have been significant elements for social scientists exploring
various social, psychological, economic, and political phenomena (Hitlin, 2003). Since
they develop and evolve in a social context, values can be considered as a link between self
and society (Rokeach, 1973) and therefore, values are a unique psychological construct
that are prominent antecedents to decision-making and behaviour at the individual and
societal levels of analysis.
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On the other hand, sociologists' views on values have been shaped by the views of
Weber (1985), Parsons (1968), and Durkheim (1992), but sociology's interest in values
has changed periodically. Since the 1990s, field studies on values have accelerated again,
and empirical studies have focused on comparing intercultural value orientations,
examining the relationship between values and behaviour patterns, and value conflicts
(Wuthnow, 2008).

Hofstede (2001) argues that values are a part of the culture, and even the system of
values is the basic element of culture. Views on values in society may differ because there
are superiority and priority relationships among values. Schwartz (2006) supports the
culture that supports Hofstede saying that the concept is formed in the center of values
and defining it as a rich mixture of common beliefs, practices, symbols, norms, and values
among people in a society. For example, dominant values have been those that exceed the
individual and are of general interest. Value means the monetary equivalent of something,
its quality, or the definition of a variable by number, as described by the material and
moral factors that a nation has, according to the Turkish Language Association Dictionary
(TDK, 2019).

“Values, serving to guide him in a person's life, desirable as cross-state goals”. Here,
the characteristics of the values beyond the situations, the breadth, continuity, and
importance of its scope come to the fore (Schwartz, 1996).

Human beings continue their unique rules by continuing values in social life. The
culture that forms the society/social/economic values with a broad sense of content also
covers material and spiritual elements in scientific fields. It may differ from society to
society or it can be adopted by societies; however, each individual may have different
value patterns.

Human values as a notion are typically used daily. Values are also used in such
fields as anthropology, science, and technology studies, including psychology, sociology.
However, the use of this concept differs greatly in these different fields, and several
different tools have been developed separately to measure it.

The German educational philosopher Spranger (1928) first used value testing in
psychology. Spranger tried to divide his subjects into personality types according to
the dominant value in each and said that anyone can fall into one of the six basic value
types. Inspired by Spranger, Allport, Vernon and Lindzey (1960) made a major “Study of
Values”. These values form six groups: aesthetic, theoretical, economic, political, social,
and religious values.

Allport and Vernon (1931) viewed values as dynamic and motivational dispositions,
as a personality construct to define individual differences. Allport and colleagues
identified six types of values. Those are theoretical, economic, aesthetic, social, political,
and religious, with a behavioural tool designed to measure values. Although little studied
in the research, this tool has remained popular in counselling and guidance for over fifty
years.

Although there are other scales to determine human values, Dilmac, Aricak and
Cesur (2014) developed the Values Scale proprietary for adult Turkish culture.

Values determine whether the behaviour of individuals in the society is accepted or
not accepted in the society and give individuals an idea about whether or not to follow
these patterns of behaviour (Goldag, 2015). Indeed, in terms of individuals, there is a sort
of “perception - attitude — behaviour” according to the rumored rule of the psychological
approach. Values form a common point both individually and socially. They allow for
individual perception, attitude and behaviour to be transformed into norm, mentality
and culture in the social sense.
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Figure 1. Schwartz value circumplex (Schwartz, 2012)

Culture and its core values play a prominent role in figuring out a society’s
manners. The purpose of this study is to define what values conservatory students have,
and whether these values differ significantly according to the variables of gender, age,
university, department. Values are not inherited; they are formed as a result of learning.
Value formation begins in childhood and increases with age. Socio-economic level plays
a significant role in the formation of common values. The individual develops values
suitable for the characteristics of the environment (Rokeach, 1973). Therefore, the
environment people live in is one of the most important factors for value embodiment.
Therewithal, the values that people have change according to the society they live in. This
research attempted to determine the level of the conservatory students' values in term of
certain variables. The aim of this study was to examine the human values of conservatory
students. Within this framework, the following research questions were identified:

« What are the levels of human values of conservatory students?

o Do the values of conservatory students show a significant difference according to
gender, university, department, and age groups?

o Is there a significant correlation among human values sub-dimensions of
conservatory students?

Materials and Methods

This research is patterned according to the surveying model, which is one of the
quantitative research methods. Quantitative research methods enterprise to explore
the relationship between some variables by using numerical data and statistical analysis
procedures to obtain generalizable results from a large sample size (Dérnyei, 2007). The
surveying model is the scientific research method that is carried out to understand the
specific features of a universe in general (Johnson & Christensen, 2000). A relational
surveying model is used to identify the existence of co-variation between two or more
variables, called the aiming screening approach. In the relational surveying design, the
variables together determine whether it has changed. If there is a change, efforts are
made to explore how it happened (Karasar, 2011). Sampling provides its own judgment
about the selection of the aims of the researchers, with the sampling most suitable for the
purpose (Balci, 2010), with purposive sampling used in this research.

Two hundred and four students from Dicle University State Conservatory and
Gaziantep University Turkish Music State Conservatory participated in this study.
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Respondents participated voluntarily. This study included all grades of Music Sciences,
Turkish Folk Dances and the Voice Training Department. The data was gathered during
2019-2020 academic year. 48.5% of the students in the study population were male,
51.5% - female.

Table 1. Participants’ demographic data

Demographic Variables Categories n %
Gender Male 99 48.5
Female 105 51.5
Age 18-21 34 16.7
21-24 80 39.2

24-27 52 25.5
27+ 38 18.6
University Dicle 86 42.2
Gaziantep 118 57.8
Department Voice Training 80 39.2
Music Sciences 80 39.2
Turkish Folk Dances 44 21.6

Total 204 100

Data Collection Tools

A demographics questionnaire was used to gather data about participants’ background
characteristics such as age, gender, university, department. Data was collected by dint of
“The Human Values Scale”, originally developed by Dilmag, Aricak and Cesur (2014).
The Human Values Scale is a ten-point Likert scale instrument with nine subsections:
Social Values (10 items), Career Values (5 items), Intellectual Values (6 items), Spiritual
Values (4 items), Materialistic Values (3 items), Human Dignity (3 items), Romantic
Values (3 items), Freedom (3 items) and Futuwwat/munificience & courage (2 items).

Students are required to rate themselves between 0 (it does not matter) to 9 (very
important) points for each item. The validity and reliability of the original instrument were
tested by Dilmag, Aricak and Cesur (2014). The Cronbach’s alpha internal consistency
coeflicient of the scale containing 39 items and nine sub-dimensions was calculated to be
Social Values to .90, Career Values to .80, Intellectual Values to .78, Spiritual Values to
.81, Materialistic Values to .78, Human Dignity to .61, Romantic Values to .66, Freedom
to .65 and Futuwwat/munificience & courage to .63.

According to Taber (2018), the reliability coefficient ranged between .87 and .70 and
higher is usually regarded as the satisfactory test scores. Accordingly, it can be said that
the measuring tool is reliable. In this study, Cronbach Alpha reliability value of the scale
was determined as .85.

Analysis

The data collection tools used in the student study have been reviewed individually
by the researchers, after response to scale implementation. The SPSS program was used
to analyse the data. The data was distributed normally. Before performing the analysis,
the Kolmogorov-Smirnov test was carried out to control the compatibility of the data
with normal distribution. Normality analysis was performed before comparing variables.
Since skewness and kurtosis values are between -2 and +2, variables were assumed to have
a normal distribution (George & Mallery, 2010) Accordingly, parametric tests were used.

As a result of analysis, it was seen that the data showed normal distribution (p <.05).
Descriptive data analysis were run in SPSS 22 program,; t-test, one-way analysis of variance
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(ANOVA) and Pearson Correlation Coefficient were performed. After the analysis of the
data distribution (Levene > 0.05), it was determined that the data were homogeneous.

Results

Table 2. Descriptive Statistics of Participants' Scores for the Sub-Dimensions of the Values Scale

s Sub- X | K X X | Ko | Koo
Social Values 4.6 9 8.21 963 -1.32 1.78
Career Values 2.8 9 7.82 1.17 -1.00 0.64
Intellectual Values 2.8 9 7.64 1.42 -1.10 0.97
Spiritual Values 0 9 6.53 2.15 -0.25 -1.09
Materalistic Values 0 9 5.83 2.13 -0.76 0.21
Human Dignity 3.6 9 8.23 1.14 -1.34 1.43
Romantic Values 0 9 6.00 2.59 -0.67 -0.25
Freedom 43 9 8.10 1.09 -1.89 6.27
Futuwwat & Courage 3.0 9 8.00 1.23 -0.73 -0.32

According to Table 2, conservatory students’ most important values were human
dignity, social, freedom and futuwwat & courage. The scores obtained by conservatory
students for human dignity of humanity varied between 3.6 and 9 ( X =8.23, SD=1.14);
the Social Value sub-dimension ranged from 4.6 to 9 (X =8.21, SD=.963); 4.3 to 9
( X =8.10, SD=1.09), for the freedom sub-dimension.

Conversely, as for the participants’ least important values, the scores they obtained
for the spirituality sub-dimension ranged from 0 to 9 ( X =5.83, SD=2.13); Materialistic
values sub-dimension ranged from 0 to 9 ( X =5.83, SD=2.13).

Table 3. Values of conservatory students’ according to gender

T-Test
Scale Gender n mean SD t df p
Male 929 8.18 1.042 -.485
Social Values 202 .628
Female 105 8.25 .885
Career Values Male 99 7.82 1.259 -.097 202
Female 105 7.83 1.092 923
Intellectual Values | Male 99 7.75 1.425 1.054 202
Female 105 7.54 1.428 293
Spiritual Values Male 99 6.69 2.164 1.016 | 202 -
Female 105 6.39 2.143 '
Materialistic Values | Male 99 5.77 2.331 -.349 202
Female 105 5.88 1.950 728
Human Dignity Male 99 8.37 1.135 1.678 202 095
Female 105 8.10 1.152 '
Romantic Values Male 99 6.25 2.359 1.363 202
Female 105 5.76 2.784 474
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Male 99 8.17 1.084 935 202 351
Freedom Female 105 8.03 1104 | - :
Futuwwat & courage Male 99 8.02 1.291 202
.198 .843
Female 105 7.98 1.193
Human Values Total Male 99 7.58 1.077 202
Score 737 462
Female 105 7.48 .960
*p<0.05

According to t-test analysing, there was no significant difference between genders.
[t(105)=-.485, p > 0.05].

Table 4. Findings Regarding Comparison of Conservatory Students' Perceptions of Value According

to Departments

One Way Variance Analysis (ANOVA)

Scale Sum of Squares | df | Mean Square | f | Sig
Social Values Between Groups 0.42 2 0.21 0.22 | 0.79
Within Groups 187.90 201 0.93
Total 188.32 203
Career Values Between Groups 0.34 2 0.17 0.12 | 0.88
Within Groups 279.29 201 1.39
Total 279.63 203
Intellectual Between Groups 1.85 2 0.92 0.45 | 0.63
Values Within Groups 411.93 201 2.04
Total 413.78 203
Spiritual Values | Between Groups 3.52 2 1.76 0.37 | 0.68
Within Groups 938.04 201 4.66
Total 941.56 203
Materialistic Between Groups 8.61 2 4.30 0.94 | 0.39
Values Within Groups 920.38 201 4.57
Total 928.99 203
Human Dignity | Between Groups 0.48 2 0.24 0.18 | 0.83
Within Groups 267.55 201 1.33
Total 268.03 203
Romantic Values | Between Groups 35.18 2 17.59 2.66 | 0.07
Within Groups 1329.15 201 6.61
Total 1364.33 203
Freedom Between Groups 4.25 2 2.12 1.79 | 0.17
Within Groups 238.76 201 1.18
Total 243.01 203
Futuwwat & Between Groups 4.08 2 2.04 1.33 | 0.26
courage Within Groups 307.66 201 1.53
Total 311.74 203
Human Values | Between Groups 1.19 2 0.59 0.57 | 0.56
Total Within Groups 209.21 201 1.04
Score Total 21040 203
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There was no significant difference between the three different departments regarding
the students’ values. (X2 (2) = 5.95; p <0.05).

Table 5. Conservatory Students’ Perceptions of Values according to Age

One Way Variance Analysis (ANOVA)

Values Sub-dimensions Sum of Squares | df | Mean Square| f | Sig
Social Values Between Groups 1.90 3 0.63 0.68 | 0.56
Within Groups 186.42 200 0.93
Total 188.32 203
Career Values Between Groups 4.68 3 1.56 1.13 | 0.33
Within Groups 274.94 200 1.37
Total 279.63 203
Intellectual Values Between Groups 11.76 3 3.92 1.95 | 0.12
Within Groups 402.01 200 2.01
Total 413.78 203
Spiritual Values Between Groups 2.30 3 0.76 0.16 | 0.92
Within Groups 939.26 200 4.69
Total 941.56 203
Materialistic Values Between Groups 1.45 3 0.48 0.10 | 0.95
Within Groups 927.54 200 4.63
Total 928.99 203
Human Dignity Between Groups 4.20 3 1.40 1.06 | 0.36
Within Groups 263.83 200 1.31
Total 268.03 203
Romantic Values Between Groups 44.96 3 14.98 2.27 | 0.08
Within Groups 1319.36 200 6.59
Total 1364.33 203
Freedom Between Groups 7.62 3 2.54 2.16 | 0.09
Within Groups 235.39 200 1.17
Total 243.01 203
Futuwwat & courage Between Groups 5.82 3 1.94 1.27 | 0.28
Within Groups 305.92 200 1.53
Total 311.74 203
Human Values Total Between Groups 3.01 3 1.00 0.97 | 0.40
Within Groups 207.38 200 1.03
Total 210.40 203
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Table 4 shows that the conservatory students’ human values total score (M=7.48) was
vaguely above the average score of the scale. It was observed that the students had high-
level average values in all sub-dimensions in human value perceptions.

Table 5. The Correlation among the Sub-dimensions of the Value Scale

Sub-Dimensions 1 2 3 4 5 6 7 8 9

1 | Social Values 622%% | 647 | 604%F | .324%% | 479%* | .192%* | [728** | .528**
2 | Career Values L6374 | 513%F | 4747% | 4467 | 2547 | .639%* | .432%F
3 | Iintellectual Values 5524 | 370%* | . 460%* | 327%F | .638%* | .453*%
4 | Spiritual Values 316%* | .545%% | 267 | .390** | .308**
5 | Materialistic Values 224%% | 267** | .388** | .097
6 | Human Dignity JA53% | 3377 | 344
7 | Romaantic Values 25144 | 2307
8 | Freedom 562%*
9 | Futuwwat & courage

*p<0.05; **p<0.01

As can be seen from the table, the relationships among the 9 sub-dimensions of the
Values Scale are statistically significant and strong (p<0.01). On the other hand, Human
Dignity and Romantic Values were decreasing at the p<0.05 level. Additionally, there was
low relationship between Materialistic Values and Futuwwat & courage sub-dimensions.

Discussion

There is much descriptive inconsistency in values-related theory and research (Rohan,
2000). Values have been used to refer to other psychological constructs such as attitudes,
beliefs, norms, and behavioural self-reports (Hitlin & Pilliavin, 2004).

In examining the perceptions of the students of the conservatory in terms of
different variables, the following discussion process was carried out. It has been observed
that the participating students’ human values are above the average. This information
reveals that conservatory students’ human values are at a superior level. As seen from
the findings, conservatory students’ the most important value sub-dimensions are social,
human dignity, freedom and futuwwat values. Turkey is the country that pertains the
characteristics of collectivist culture (Oyserman et al., 2002). Therefore, communitarian
cultures are committed to social values. The question of why the commitment to social
values has increased in Turkey can be answered in various ways. The feeling of loneliness,
dissatisfaction and unhappiness caused by modern values such as urbanization, poverty,
individuality, and the perception that there are threats to the future of the state in the
country in recent times may have increased the commitment of young people to social
values. Conversely, conservatory students attach the least importance to materialistic and
romantic values. Celik (2021) also found similar findings in pre-service music teachers.
Spiritual, romantic, and materialistic values were seen as least important. According to
the research conducted by Kusdil and Kagitcibas: (2000), the value orientation of “being
religious” is in the lower order of importance for Turkish teachers. This finding supports
the fact that the spirituality value of conservatory students is low. Another value that
conservatory students have considered important is human dignity which comes out as
a result of getting one's right. Kaboglu (1994) pointed out that freedom, equality, human
dignity values were foundational concepts and elements of liberty and they were closely
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related to each other. According to him, without human dignity established, freedom
and equality cannot be. Therefore, human dignity values are the principal of freedom and
equality in democratic societies.
According to Dilma¢ and colleagues (2008), prospective teachers consider
universality, security, kindness, and self-direction as the most important values.
Inanother study, Izgar and colleagues (2018) found significant differences in value sub-
dimensions of preservice teachers. Social, spiritual, freedom, futuwwat, human dignity,
romantic, materialistic, and career values sub-dimensions were found significantly low,
except for intellectual and social values sub-dimensions of pre-service teachers.
Schwartz (2012) used the value scale in his research, and it was found that pre-service
teachers had high level of perceptions of values. The three most important values of pre-
service teachers were universalism, reliability, and self-direction. The least important
values were power, success, and tradition. It was observed that the value scores of the
pre-service classroom and music teachers showed substantial differences according
to their scores. Statistically significant differences were observed in all values except
for achievement, hedonism. It was found that all value scores of the male pre-service
classroom and music teachers, except for the power value, differed significantly compared
to female. When basic values such as self-transcendence, openness to change, protection,
and self-development were compared in terms of gender, it was established that female
pre-service teachers had higher scores than males in all values (Saracaloglu et al., 2018).
On the other hand, another research (Saroglou & Mufoz-Garcia 2008) found that
the religiosity-spiritual dimension was only positively related to the benevolence sub-
dimension and negatively related to power and success. There is a requirement for more
studies on different correlation patterns and value-religiousness relations for religiosity
dimensions. It can be considered normal that the values of conservatory students differ
significantly. Influencing the formation of the value system in individuals, factors such
as family, cultural environment, education can cause the individual to be shaped. In
another study conducted with physical education pre-service teachers (Yaliz Solmaz,
2018), freedom was determined as the most important value and materialistic values
were determined as the least important. Although the findings were not similar in the
context of this research, it has been revealed that human dignity and freedom values were
the basic values that shaped the lives of pre-service teachers. In this research (Yapici &
Zengin, 2003), the value preferences of theology faculty students did not show a significant
difference according to gender. The priority of value judgments and preferences of those
who receive religious education is a theme identified in some studies (Allport, 1968).
According to the results of the research, university students primarily attach
importance to individual and then, social values. On the other hand, they do not want
to have authority in the society and do not care about being rich. The gender differences
obtained in line with the results of the research show that the Turkish society structure is a
male-dominated society. In the context of the research questions, conservatory students’
human values showed no significant difference according to gender, age, department, and
university. It can be inferred that the socio-demographic characteristics of the students
participating in the survey also played a role in revealing such results. Celik (2021) found
that there is a significant difference in favour of girls in the social value sub-dimension.
Bulut (2018) concluded that there is a positive linear relationship between the values
that university students have and their psychological well-being. Therefore, values and
well-being influence each other. Burroughs & Rindfleisch (2002) also found a negative
relationship in their studies investigating the relationship between materialism as a value
and well-being. Conservatory students’ the least important values were materialistic.
Brown and Kasser (2002) found that the relationship between students' material values
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and their well-being is a significant negative relationship. It has been observed that the
level of well-being and happiness of students who internalize material values decrease.

With regard to the university classification, it was found that the majority of
respondents were from Voice Training and Music Sciences Departments; 39.2% (80
participants) were divided into two departments. The minority of participants were
from Turkish Folk Dances Department (21.6%). In the research literature, there are no
papers related to values of conservatory students or music education students. Therefore,
this should support any research regarding the values of music education students or
conservatory students. At such universities, traditional music education is provided in
terms of course content and curriculum. Participants value orientations has been naturally
concluded. Namely, human dignity, social, freedom and futuwwat & courage value sub-
dimensions were seen directly proportional. Likewise, research should be gradually
conducted at institutions that provide education with a classical music curriculum, and
the data should be compared to each other in term of certain set of variables. Values are
shaped via upbringing, environment, education, and more.

The research conducted with Mexican university students (Cisneros Concha et al.,
2018) showed that the core values of hedonism, benevolence, and self-direction were
highly preferred by the students. Additionally, universality, encouragement, power,
security, and tradition were below the average preference level. These findings are also in
line with the research conducted by Garcia and Medina (2010) who state that students’
creativity, independence, and development of freedom are the most important values.
Society structure, environment, religion, and other variables might shape and evaluate
values; therefore, human values can be seen differently among people.

Values, according to a gender variable, may vary depending on social structures. In
this research, a gender variable does not show any differences regarding human values.
Other studies also indicated that values do not differ significantly depending on gender
(Aktay, 2008; Arslan, 2006; Astill, 2002; Dilmag et al., 2008; Dilmag et al., 2009; Yilmaz,
2009). Bas and Hamarta (2015) found differences among female university students
regarding sub-dimensions of values which are social, career, spiritual, intellectual, human
dignity, and freedom. In this context, research is required to determine the effect of gender
on human values by considering different variables. It is possible for human values to
change regionally in relation to the environment in which they grow up. Two universities
in Turkey’s Southeast Anatolia participated in this study. Similar value judgments and
cultures can be seen regionally.

Conclusions

Personal values are important as a fundamental aspect of personality and self. It
develops with a hierarchy of priorities in the early stages of life. It can remain constant as
a set of principles that guide the person throughout life. Conducting studies supported by
interdisciplinary research integrated with other fields such as sociology and psychology
can contribute to the field.

Limitations

This study focused on the human values of conservatory students and whether they
changed according to a set of variables This research has some limitations. The sample
group consisted only of conservatory students and was limited to two universities.
Descriptive studies can be made by expanding the sample group in the future research.
Since it was carried out in Diyarbakir and Gaziantep, the findings can be generalized to
Dicle University, Gaziantep University, and universities with similar characteristics. To

36 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

interpret the findings more accurately, similar studies should be conducted in universities
located in metropolitan cities/metropolitan areas.
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Abstract

The aim of this research was to demonstrate the effects of cerebral gymnastics as a strategy in the
creativity development from the perspective of the Pro.Seso Creativo 3.0 method in the university
students. The research is experimental with quasi-experimental design. The sample is represented
by 120 students. The research results showed that cerebral gymnastics as the strategy has a positive
influence on the creativity development from the perspective of the Pro.Seso Creativo 3.0 method
in the students of the Communication Career of the UCAL-Universidad de Ciencias y Artes de
América Latina in the academic period II-2020. The research hypothesis was confirmed, and the
null hypothesis was rejected, since when applying the t-Student test in the Study Group, the P-value
was 0.000, which is less than the established significance level (a = 0.05). Indeed, brain gymnastics
becomes a very relevant aspect since it allows developing and enhancing the creative process of
people, and it is through creativity that ideas or conceptions can be created, to produce alternative
solutions to the difficulties that arise.

Keywords: creativity, strategies, education, cerebral gymnastics, method.
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AHHOTAIIUA

Ilenp MccmenoBaHmsa — MPOJEMOHCTPUPOBATh 3PdEKTH TYMHACTUKM MO3Ta KaK CTPATeIny PasBu-
TUS KPEATMBHOCTY y CTYZIEHTOB C IIOMOLIbIo MeToAa Pro.Seso Creativo 3.0. [Iusaiin HacTos1Ero yuc-
CIefloBaHNA KBasMIKCIepyMeHTanbHblil. O6beM BbIOOpKH cocTaBui 120 yenmoBek. PesynbTaThl nc-
CIe[OBaHNA MOKa3a/Il, 4TO TMMHACTIKA MO3Ta IOJIOKUTEbHO BNAET Ha Pa3sBUTUE KPEATUBHOCTI
y CTyeHTOB YHuBepcureTa HayK u uckyccts Jlaruuckoit Amepukn (UCAL) B yye6HOM mepuope
11-2020. I'mmoTesa nccaenoBanysA Oblla IOATBEPIK/iCHa, a Hy/leBas IUIIOTe3a OTBEPIHYTa, MOCKO/Ib-
Ky mpu pacdere t-kpurepus CrpiofienTa sHadenue P 66110 paBHO 0,000, YTO MeHbIIE yCTAHOB/ICH-
HOTO ypoBHA 3HaunMocTH (a = 0,05). TMMHACTMKA MO3Ta CTAHOBUTCSA OUeHb AKTYaTbHbIM aCIIEKTOM,
MIOCKO/IbKY OHa TO3BOJISIET Pa3BUBATh M YCUIMBATH TBOPYECKUIT MPOLeCC Tofiell, a UMEHHO Yepes
TBOPYECTBO MOXKHO CO3[jaBaTh MJEV VIV KOHIIENIINY, BHIPAbaThiBaTh albTePHATUBHbIE PElICHNA
BO3HUKAIOLIMX TPYAHOCTEI.

KiioueBble c1oBa: TBOPYECTBO, CTpaTeris, 00pasoBaHue, TMMHACTIKA MO3Ta, METO.

Introduction

In andragogical practice, some teachers do not stimulate the creative potential of
their students, therefore is a need to look at this aspect in more detail (Garcia, 2020). In
that sense, cerebral gymnastics offers routines and exercises to increase the effectiveness
in higher education. The central focus of cerebral gymnastics urges the combination of
valuation, and physical and intellectual creation since the school period, therefore, experts
agree that teaching must be based on the development of creativity. This requires didactic
work aimed at educating students to be creators of images and products this shows that
during academic training it will be necessary at times to raise creativity levels and to incite
it, this requires teachers who are committed to these aspects (Camilloni, 2019; Del Val &
Ortega, 2017; Savant, 2004).

The present research emphasizes the importance of embedding the creative
appreciation of students in the socio-cultural environment through the senses (visual,
auditory, tactile, gustatory, olfactory) to unify the particular, the environment, the
collective and the time with the aim of judiciously perceiving the motives that demonstrate
the extraordinary emotion of enjoyment in the face of any stimuli.
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Consequently, Gardner (2020) argues that the current concept of cerebral gymnastics
calls for the union of the valuing of body and mind practice, requiring pedagogical action
aimed at instructing, as well as preparing student image-makers. That is why experts
suggest teaching through sight and production, through studies that will enhance and
stimulate students’ creativity.

The research is justified by its theoretical and practical contributions, as the derivation
of cerebral gymnastics is studied as a skill to deploy creativity in students, which generates
new theories about variables and leads to practical implications for the benefit of
university students. Cerebral gymnastics help unblock imagination, exercise brain under
three inferences: learning is an action, automatic and recreational, that extends over the
course of existence; learning isolates are inabilities to emerge from circumstances of stress
and uncertainty; human beings block themselves by not enhancing the brain capacity.

Moreover, among the benefits of cerebral gymnastics are the balancing of emotional,
physical, and mental states demonstrated in the perfection of learning which contributes
to the proper expression of ideas, trains attention and memory, increases creativity. It
relieves stress, promotes good health, balances body and mind, gives rise to integral
learning, strengthens self-esteem and self-reliance, extends the programming and
classification capabilities (Ibarra, 2000; Romero et al., 2014).

Also, creativity begins with the knowledge of wanting to express oneself through
unconventional means, solve a problem, or invent a product. It is important to note
that considering its relevance, the Universidad de Ciencias y Artes de América Latina
(UCAL, 2020) has created a methodology called Pro.Seso Creativo 3.0, which is a method
consisting of a series of stages to help meet challenges or to solve problems to discover
creative solutions, allowing the student to progress in practice, backwards and forwards
again on an experimental basis; use error as a learning experience, and go through
moments of ambiguity at the beginning to reach concrete and tangible solutions in the
end with the help of creativity.

Consequently, to prove the effects of cerebral gymnastics as a creativity-enhancing
skill in students, its continued application in the procedure of instruction at the university
level can be considered, since the proposed strategy sets out the techniques, methods,
and resources to be implemented to boost students' creativity. Furthermore, this method,
developed at the university, can raise the creative potential of students to have a positive
and far-reaching impact on society by solving problems or difficulties that arise, and
contributing to the scientific and technological progress of the nation and Latin America.
In this regard, ways continue to be sought to enhance the creative potential of students in
order to prepare them for the challenges and difficulties ahead.

Research aims

A research aim was to demonstrate the effects of cerebral gymnastics as a strategy
in creativity development from the perspective of the Pro.Seso Creativo 3.0 method in
the students of Creativity I course of the UCAL Communication Career in the academic
period II-2020.

Theoretical reflections

According to Gardner (2020), cerebral gymnastics allows to reach the communication
between the body-brain, which is manifested in the removal of stress and tension from the
person, channeling positive energies through movements and discarding negative ones.
Consequently, the improvement of learning and thoughts occurs with the movement,
hence, the importance of constantly practicing exercises to facilitate the building of
neural tissues, because when neurons are activated by learning, myelin is produced, a
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substance that increases the speed at which nerve impulses are transmitted; insulates,
protects, and assists the renewal of nerves when they are damaged. Therefore, the more
myelin production, the faster the message is delivered, the more neurons and impulses
are highly potentiated. (De la Iglesia, 2018; Ruiz et al., 2017).

Indeed, the lack of creativity of learners may be due to the fact that both at home
and at school, the right brain hemisphere, the side of the brain where creative activities
take place, is not being developed, generating the training of human beings with little
determination, without achieving their goals (Bernabeu & Goldstein, 2016). The
importance of using both brain hemispheres to take advantage of all their utilities,
developing competences, skills, decreasing negative habits, strengthening the immune
system, increasing creativity, controlling emotions, attracting positive thoughts should be
noted (Garcia et al., 2016; Jartin & Chao-Fernandez, 2018; Tirado-Plasencia et al., 2016).
Currently, cerebral gymnastics is applied as an effective technique in European countries
to train athletes as in the instruction of dialects and other academic doctrines.

In other words, the peculiarity of creativity, according to Valiente (2017), is necessary
for an educational system, as teachers play a preponderant role in the future of society,
forming creative, critical, reflective people, fostering noticeable changes in students'
creative faculties.

In this way, the enigmas of creativity become formidable by giving it a concept,
which runs from knowledge to communication, to make out by teachers who seek to
expand the creativity of students to show them that their creativity needs to be liberated,
harnessed, with sustenance that indicates how it is not based exclusively on the arts, nor
are there any limitations to it.

Moreover, Guilera (2020) details cerebral gymnastics as a learning procedure
based on the use of kinesiological techniques to activate the brain, simultaneously with
the advancement pattern of the intelligences, which aim to expand visual, auditory and
kinesthetic sensory capacities, testing relaxation and breathing methods that release
positive energies, accelerate neurons, optimize cognitive and emotional performance, to
train brain flexibility and strengthen memory, and live with knowledge and vigor.

Cordero y Rivera (2020) specifies that mental or cerebral gymnastics is a guide that
includes skills, training, instruments to develop and increase creativity in a safe and
recreational way. However, he states that this beneficial procedure is performed with will
and care, since the brain is not exhausted, it continues to function when asleep. Also, it is
stated that cerebral gymnastics is based on the innovation of mental processes, learning,
the improvement of thinking, with the help of memory, and life with full knowledge and
vigor, by advancing a strategy based on the provisions of Western medicine.

On the basis of the above ideas, persistent exercise training favors the construction
of neural networks. According to Guilera (2020), when neurons are mobilized by the
learning effect, the speed of nerve impulse transfer is increased, protecting and assisting
nerve reproduction as well as the quick transmission of the message. It is important to
mention that generally, trained neurons have nerve impulses that travel one hundred
meters per second (Garcia et al., 2016). For this reason, these techniques must include
both cerebral hemispheres, in addition to sight and body, to favor the expansion of
learning and creativity of people.

It should be noted that cerebral gymnastics is not used to treat emotional problems
such as anxiety or depression, although people who practice it report improvements in
their mood. Moreover, the exercises are simple, some are for the nervous system and
others for hearing (Sdenz & Guapisaca, 2015). Also, constant practice improves the
learning of human beings in any period of their lives. It facilitates expression of ideas,
harnesses memory, perfects creativity and attitude towards daily challenges.
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For research purposes, the conceptualization of creativity proposed by Mas and Vidal
(2019) will be taken as a reference as “the process of the development of original ideas,
through the discovery of needs, validated within a determined field. Therefore, creativity
is not inherent to an individual” (p. 5). It is reproduced in the middle of the vision of the
creative subject, the research field and the judges of a field of knowledge.

Pro.Seso Creativo 3.0

The Pro.Ceso Creativo 3.0 method, “is a set of stages that help you face challenges
or solve problems to find solutions” (Mas & Vidal, 2019, p. 6). Although these stages are
presented linearly, in practice, the method allows creative people to move forward, retreat
and progress in an empirical way, taking advantage of mistakes as lessons learned and
go beyond moments of ambiguity when starting to propose or create solutions that are
noticeable at the end of the creative work. Figure 1 shows the five (5) stages of the Creative
Process 3.0.

DEVELOP

EXPLORE VALIDATE

Figure 1. Stages of Pro.Seso Creativo 3.0
Source: Pro.Seso Creativo 3.0 Method Manual, UCAL (2019).

Stages of Pro.Seso Creativo 3.0

The Pro.Seso Creativo 3.0 method is developed in five stages: explore, conceptualize,
idea, develop and validate (Mas & Vidal, 2019), regardless of the order in which they
evolve, since it can be a cyclical process until the purpose set out at the beginning of the
activities is achieved. These stages are described below.

— Explore: In this stage, the situation is analyzed through a preliminary investigation
and in-depth exploration of the user and its context, in order to define or state the problem
in depth, regularly. In this way, one will have solid arguments to create a solution later to
go through this stage in a profitable way. One has to pay close attention to all interventions
in the field using all senses, to understand how, when, where, why and other questions.

— Conceptualize: In this stage, the concept that directs and focuses on the creation
of solutions is defined. Therefore, it is important to maintain the connection with the
problem found in the previous stage. Although it is a stage of the concept production
that is usually abstract, it is better when it is written in a greater detail as there is usually
confusion between the concept and the idea. For example, happiness is a concept that can
be visualized, communicated, and expressed through different ideas such as a happy face,
a hugging mom, jumping with arms up, etc.
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— Idea: In this stage, the specific solution to the problem is generated. It is important
to note that several solutions may arise that require further research on a specific technical
topic. In addition, one can always return to the Explore stage to investigate further, at the
same time, one must define a solution, otherwise one will not be able to complete the
project.

— Develop: This stage is usually the most energetic, since the idea is finally built and
materialized in an object, which is called a prototype. A prototype is the early and tangible
solution that will be tested.

- Validate: In this stage, a created prototype is submitted to the user to determine
the value, check if it works well, see if the user understands it. The user also examines the
errors and improvements they may have, with objectivity and impartiality.

Methodology

The research had an explanatory approach since one or more independent
variables (presumed causes) were deliberately manipulated to examine the effects of this
administration on one or more dependent variables (effects) within a control context for
the researcher (Hernandez et al., 2018). In this research, the variable treated is cerebral
gymnastics to study the effects on creativity.

The research is experimental with a quasi-experimental design. The sample is
represented by 120 students of Creativity I course of the Communication Career at UCAL
in the academic period I1-2020, formed by two groups: “study group”, corresponding to
section 1733 and “control group”, represented by section 1734, to which a pretest was
applied.

Then, the students in the study group received the experimental treatment based on
cerebral gymnastics, and finally, a post-test was administered to both groups to compare
the creativity levels obtained.

Cerebral gymnastics as a strategy for creativity development from the perspective
of the Pro.Seso Creativo 3.0 method in students, mentioned above, was developed with
the “study group”, and is intended to offer through methods, techniques, resources
and activities, the strengthening of skills and attitudes, to obtain optimal levels in the
creativity development. In addition, it provides options for solutions to the difficulties
that are arising, in reference to the management of skills and competencies for academic
effectiveness. This was developed virtually, distributed in workshops, with a duration of
fifteen (15) sessions of three (3) hours for a total of twenty-eight (28) hours. It is important
to note that the strategies referred to are incorporated in the development of the activities
of the syllabus of the Creativity I course of the Communication Career of the university
referred to above, following the instructional model depicted in Figure 2.

Figure 2 summarizes the instructional model with cerebral gymnastics strategies to
achieve the development of the stages of the Pro.Seso Creativo 3.0 method in university
students, which considers cerebral gymnastics to be an essential element to optimize
the process that guarantees effective creativity development. Therefore, the plan with
objectives and strategies of cerebral gymnastics was developed. The plan contains
exercises and activities aimed at the educational improvement of creativity of students
capable of facing any difficulty that may arise. The development of the stages of the Pro.
Seso Creativo 3.0 method was considered in the two groups, the “study group” and the
“control group”, to verify the influence of the referred strategies, comparing the results of
the posttest in both groups after having developed this model together with the strategies
of cerebral gymnastics in the “study group”.
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Figure 2. Instructional model based on Cerebral Gymnastics.
Source: Own elaboration.

In relation to the implications, in all research, reference is made to the process of
the search for information and the instruments used for this purpose. Thus, there are
different procedures and instruments for such a search; therefore, for the present
research, observation was used as a technique, and a test on creativity in Google Forms
was designed as an instrument, which served as a measurement tool. The test was
composed of 30 items, each with 5 response options, using a Likert-type scale (always,
almost always, occasionally, almost never, and never). It should be noted that the test
was a digital evaluative tool to recognize the level of compliance in which a particularity
or a visible activity is externalized. Also, the evaluation indicates the degree to which
student creativity is valued in reciprocity to a given trait. It is important to note that it was
validated by five experts and its reliability was determined with a 0.89 Cronbach's Alpha
coeflicient. The experiment was carried out in two moments for both groups, before
applying the treatment with cerebral gymnastics as a strategy and after the intervention.

It should be noted that cerebral gymnastics as a strategy was developed with the
Pro.Seso Creativo 3.0 method with the following objectives. First, to encourage the
improvement of student creativity, so that with the use of this strategy they acquire it. For
that, students’ feedback was collected. Second, to promote autonomous and enriching
learning where the learner takes advantage, investigates and learns to express and create
through what has been assimilated. The third objective is that the students learn in a
pleasant, creative way in a pleasant environment.

The data processing of the tests was carried out through the Statistical Package for
the Social Sciences (SPSS), the study was carried out descriptively using this program,
yielding the arithmetic means of the scores obtained in the tests, as well as, the Student’s
t-test, to establish significant differences, the mean of the grades before and after the
application of the treatment, with a significance level a = 0.05.

Results

For the data analysis, the scale established in Table 1 was used to verify the creativity
development from the perspective of the Pro.Seso Creativo 3.0 method in the students
from both groups (control group and study group). The scale contains the categories of
outstanding, efficient, and deficient, with ranges that oscillate from 0 to 4 in arithmetic
means, obtained from the pretest and posttest application.
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Table 1. The scale used for the data analysis according to the creativity development from the
perspective of the Pro.Seso Creativo 3.0 method in students.

Categories Ranges
Deficient 0-1,33
Efficient 1,34 - 2,66
Outstanding 2,67 -4

Source: Own elaboration.

Table 2 shows the arithmetic means obtained in the creativity dimensions from the
perspective of the Pro.Seso Creativo 3.0 method by the students in the control group,
as well as the differences in the pretest and posttest, which do not exceed 0.10 points.
Specifically, in the pretest, most of the stages of the creative process such as Conceptualize,
Idea, and Develop are within the category of efficient, according to the established scale.
Also, the first dimension Explore reaches the category of outstanding, and the difference
in the means between pretest and posttest is minimal, corresponding to 0.02 points, while
in the Validate dimension is deficient, both in pretest and posttest. Furthermore, in the
Conceptualize dimension, no difference was recorded in the arithmetic means of the
pretest and posttest.

In general, it can be concluded that no significant differences are reported between
the means of the creativity dimensions from the perspective of the Pro.Seso Creativo 3.0
method by the students of the control group, in the two moments in the investigation.

Table 2. Arithmetic means of creativity dimensions from the perspective of the Pro.Seso Creativo 3.0
method in the students of the control group.

Dimensions Arltl?gafgzgsgeans Arltl;g; il;ztcesrgeans Mean Differences
Explore 2,96 2,98 0,02
Conceptualize 2,57 2,57 0
Idea 2,23 2,24 0.01
Develop 2,15 2,12 0,03
Validate 1,22 1,32 0,10

Source: Own elaboration.

Graph 1 shows the creativity development from the perspective of the Pro.Seso
Creativo 3.0 method in the students of the control group. According to the categories
of the established scale, there are no significant differences between the pretest and the
posttest since 16 students present deficiencies, and in the posttest, the number increases
to 17; while in the efficient category, in the pretest, there are 42 students and then, the
number decreases to 41. It is important to highlight that the outstanding category was
only reached by two students, both in the pretest and posttest.

In general, it can be stated that the students in the control group efficiently
developed the creative process in their academic activities. However, the results of the
study by Bustillos (2019) should be considered. It states that actions must seek to change
the thought tendency, create new ideas, match phrases and notions, devise stories or
inventions, solve rigorous challenges, perform conservation gymnastics, memorization
and use counter-logic, and perform physical movements.
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Graph 1. Development of the Pro.Seso Creativo in the students of the control group.
Source: Own elaboration.

Moreover, Table 3 shows the arithmetic means obtained in the creativity dimensions
from the perspective of the Pro.Seso Creativo 3.0 method by the students of the study
group and their differences in the pretest and posttest, of which there are large differences
between them, the most notorious being in the Validate dimension with 2.26 points,
followed by the Idea with 1.51 points.

In addition, in the Validate dimension, which consists of checking if it works well and
if the user understands it, deficiencies are reported in the Development when applying
the pretest, and later, after the intervention it develops in an outstanding way, as well
as in other dimensions in the posttest. This indicates that the intervention with cerebral
gymnastics has a positive influence on the development of the stages of the creative
process of the students.

Table 3. Arithmetic means of the creativity dimensions from the perspective of the Pro.Seso Creativo
3.0 method in the students of the study group.

Dimensions Arztlfl(?:et;;s?)qeans Arlt?}r);z] (;tt;ceg;eans Mean Differences
Explore 2,98 4 1,02
Conceptualize 2,57 3,96 1,39
Idea 2,23 3,74 1,51
Develop 2,15 3,65 1,50
Validate 1,22 3,48 2,26

Source: Own elaboration.

Graph 2 shows the creativity development process from the perspective of the Pro.
Seso Creativo 3.0 method in the students of the study group. According to the categories
of the established scale, in the pretest, most of the students (41 students) have efficiently
developed the referred variable. There are significant differences between the amounts
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reported in the pretest and posttest. Specifically, in the deficient category, it can be seen
that 19 students in the pretest drop to 3 students in the posttest. In the outstanding
category, there are no students in the pretest. Then, in the post-test 23 students achieve
this category of development.

It is important to emphasize the improvement in creativity development from the
perspective of the Pro.Seso Creativo 3.0 method in the students after having implemented
the intervention with cerebral gymnastics. This is fundamental in the progress of people’s
creativity.

50
40
30
20
Posttest
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A Frws

Deficient Efficient Outstanding

o Pretest m  Posttest

Graph 2. Creativity development from the perspective of the Pro.
Seso Creativo 3.0 method in the students of the study group.
Source: Own elaboration

After applying the Student’s t-test, in the study group, the p-value was 0.000, which is
less than the established significancelevel (a = 0.05); therefore, the research hypothesis (Hi)
is accepted: cerebral gymnastics as a strategy positively influences creativity development
from the perspective of the Pro.Seso Creativo 3.0 method in the students of the Creativity
I course of the Communication Career at UCAL in the academic period I1I-2020. And the
null hypothesis of the research (Ho) is rejected: cerebral gymnastics as a strategy does
not positively influence the creativity development from the perspective of the Pro.Seso
Creativo 3.0 method in the students of the Creativity I course of the Communication
Career of the UCAL in the academic period II-2020.

Discussion

The results obtained are similar to the conclusion made by Bonet et al. (2017) in a
pilot practice conducted with the cohort of 44 students, which demonstrated that actions
with digital reproduction and three-dimensional printing equipment are admitted for
the improvement of the creative capacity. Likewise, the results agree with the inferences
reported by Del Moral et al. (2018) in the research on strategies of students' emotional and
creative development, revealing significant qualitative estimates concerning the changes
observed at the initial level of enthusiastic and creative skills by students.
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In addition, the results obtained are very equivalent to those of the study by Romero
et al. (2014) who reported with a p-value of 0.001, which was lower at the established
significance level (a = 0.03), that cerebral gymnastics has positive effects on students’
creativity, reaffirming their research hypothesis.

On the other side, Garcia et al. (2016) in research on the effect of cerebral gymnastics
techniques on initial literacy advancement, obtained similar results to those of the present
research since the post-treatment scores were compared with all the scores obtained
previously. The influence generated by the executed technique was reflected. Since these
were significantly higher than those originated in the other groups that did not present
the stimulus with cerebral gymnastics with p < 0.05, it is concluded that the technique
used has a positive influence on the dependent variable of the study.

In the same line of research, Sdenz and Guapisaca (2015) analyzed cerebral gymnastics
as a methodological strategy, based on the studies of Dr. Dennison, in the elaboration of a
manual with various trainings that optimize motor skills and creative learning, improving
the neurological circumstances between the brain and the body through movement.
Indeed, the contributions of the present research also provided the basis for proposing
cerebral gymnastics as a strategy for the creativity development of the students through
the perspective of the Pro.Seso Creativo 3.0 method, which offers the necessary tools to
enhance the creative qualities of the students.

On the other hand, the main limitation of the research is the fact that only students
are considered as units of analysis for the experimental intervention. However, the results
are generalized by the statistical methods used. It is suggested to continue conducting
studies with larger samples in this area of research.

Conclusions

The results of the study showed that cerebral gymnastics as a strategy positively
influenced creativity development from the perspective of the Pro.Seso Creativo 3.0
method in the students of the Creativity I course of the Communication career at UCAL
in the academic period II-2020, the research hypothesis was confirmed, and the null
hypothesis was rejected. Indeed, brain gymnastics becomes a very relevant aspect, since
it allows to develop and enhance the creative process of people (and through creativity,
ideas or conceptions can be created), produce alternative solutions to the difficulties that
arise in an original or authentic way, developing lateral thinking in students.

In this sense, the positive effects of cerebral gymnastics in the creativity development
from the perspective of the Pro.Seso Creativo 3.0 method in students are evidenced.
Therefore, we propose the implementation of the strategy used in all academic courses
taken by the students in order to enhance their creativity.
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Abstract

We formulated seven general principles for authors for the implementation of educational gaming
technologies in an engineering university based on descriptions in the literature. The principles
are ordered by their “importance” for the quality of the game model and systemic influence on
the student. These principles provide conditions for mastering educational material by resolving
problematic game situations. Conclusions are made about the effectiveness of the methodology
based on the principles. It was found that the role of the emotional component in the educational
process increases, the students’ independent work is stimulated, the quality of teaching increases,

and the teacher is freed from routine control operations.

Keywords: gamification, blended learning, engineering education, motivation, psychological

comfort, student involvement.
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AHHOTAIMA

Ha ocHoBe 06001eHNs ONMICAHHBIX B /INTePaType UTPOBBIX IIPIEMOB B 00ydeHMI MBI COPMYIN-
pOBaIII/I CeMb aBTOpCKI/IX HpI/IHI_U/IHOB peanmsaumm Y‘Ie6HbIX I/IFpOBbIX TEXHOJIOTUI B TEXHNYECKOM
BY3e. B kauecTBe IpuMepa UX pean3aliuyl IpuBefjeHa aBTOMAaTU3MPOBaHHaA y4eOHasA yCTaHOBKa
(AYY) nns usydeHus ycTpoiicTBa, IPOrPaMMIPOBAHNSA U OT/IAAKM ANIIaPATHBIX U MPOrPAMMHbIX
cpencts MUKpOKOHTpojiepoB. CoorBercTBre AYY chOpMyIMpOBaHHBIM IPMHINIAM OLieHEHO
KOJIIIECTBEHHO C IOMOMILI0 METO/Ia SKCIIEPTHBIX OIIeHOK (yueOHasA TexHOmornA — 43%, MeToamKa —
32%, pesepB cOBepIIEHCTBOBAHMA — 25%). ComofurHeHne IPYHIUIIOB MeX/y COO0I pacCMOTPEHO
10 KPUTEPUIO «BAXHOCTI» JI/IsI Ka4uecTBa UTPOBOI MOZE/IN U IO KPUTEPHIO CCTEMHOTO BIMAHMA Ha
obygaemoro. OT™MedeHo, 4To 6e3 Iie/eronaranys Kak OCO3HaHHOII L€V yIacTue CyObeKTa B UIpe
mpeBpalaeTcs B GopManbHOCTb. Taxoke 6e3 obecredeHns yCI0BUil IICUXOIOTMYeCKOro KoMdopTa,
B IIePBYIO O4Yepefib, 6€3 CHIDKEHNS YPOBHS TPEBOXXHOCTI IMIHOCTH 1eBaTbBUPYIOTCS IOCEAYIOIIIe
yC]/I]'II/[S{ II0 ITOBBIMICHNIO MOTUBALUN K yqe6e Ba)KHOe MECTO MBI OTBOAVM HOTpe6HOCTI/I B 3HAYVMIMO-
CTH — 0CO3HaBaeMOMY ¥ HepedIIeKCUPyeMOMy YYETY UTPOKOM-00ydaeMbIM HEM30eXKHOCTY ITy6/IITd-
HOJI OLIEHKM YCIIEXOB I Hey/ad U CBSI3AHHBIX C 9TVIM CAMOOLIEHKII, MOTVBAL (TOPXOCTD WIN CTHIL)
1, KaK CNIe[CTBME, — KauecTBa II0C/IeAyolleil CaMONIOATOTOBKY. DTV TP IPUHINIIA OIIPeNeAI0T
CTelleHb BOB/IEIEHHOCTH CyObeKTa B Urpy. JlanbHeillee ycrmieHe BOBIEYEHHOCTI OIIPe/e/sIeTcs,
BO-IIEPBBIX, 3 (PeKTUBHOCTHIO OOPATHOI! CBSI3Y KaK «9MOLMOHAIbHDIM MOAKPEIIEHEM» Odepel-
HOTO Iara 06y4aeMoro Io CIieHapUIO UIPHI, a BO-BTOPBIX, 3 (HEeKTBHOCTIO BHELIHETO YIIPaBIIe-
HIA KaK J[O3VPOBAHHOI PaIlIOHaIbHOI MOMOIIY B IIPOJIBIDKEHNN UTPOKA. BrlmenepedncieHHble
IIPUHLUIIBI 00eCIIeYNBaIOT YCIOBNUA I OCBOCHNA Y4eOHOTO MaTepHasia HOCPeSCTBOM paspelIeHNs
UTPOBBIX PO6IeMHBIX cuTyanuit. CrenaH BEIBOZ 00 9)GEKTHBHOCTI METOAVKHY, OTMPAIOIElics Ha
Hpe,uilaraeMbIe HaMI HpI/IHL[I/IHbIZ IIOBBIIIAETCSA pOJI]) 3MOLU/IOHaTII>H0]‘/1 COCTaBHHIOHleﬁI B Y“Ie6HOM
Ipolecce, aKTMBUSUPYETCA CaMOCTOATe/NbHAsA paboTa 06ydaeMbIX, IIOBBIIIACTCA KadyecTBO 00yde-
HIISI, [IPENIOfiaBaTe/lb 0CBOOOXKAAETCS OT PYTHHHBIX KOHTPOJIVMPYIOIINX O€PaLiniL.
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KitroueBble c1oBa: NrpoBble METOABI 00YUeHIsI, CMEIIaHHOE 00ydeH e, MHXeHepHOe 0OpasoBaHIie,
MOTMBALN, TICUXONOTMYECKUIT KOM(OPT, BOBIEYEHHOCTD CTYAEHTOB B UIPY.

Introduction

Since 2020, the system of higher education across the world has found itself, along
with traditional challenges, facing new ones generated by the COVID-19 pandemic
(Andreev et al. 2020a). One of the most important tasks of education, which has always
been and continues to be in the focus of attention of many researchers and educators, is
how to preserve and develop motivation of students in the learning process as a means
of self-education and self-control (Andreev et al. 2020¢; Andreev et al. 2020d). Games
are well-known for creating an atmosphere of psychologically comfortable conditions for
students (Fotaris et al. 2016; Wiggins 2016). The game brings satisfaction not only with
the result, but also with the process itself. Here the emotional sphere of the personality
is involved due to the positively colored experience of novelty and success. The effect of
the game is enhanced by the possibility of choosing goals, showing activity, and receiving
immediate feedback to one’s actions. The learning process with elements of a game
(gamification) satisfies both the cognitive motives and needs, and social needs of success,
status, and self-esteem of the individual. But when using gamification, participants in the
educational process must always be careful not to cross the line beyond which the game
turns from a means of achieving an end into just a means of entertainment and pastime
(Andreev et al. 2020b). Empirical evidence of the positive impact of gamification on the
academic performance of engineering students is presented by Diaz-Ramirez (2020).
Urh et al. (2015) concluded that in e-learning in higher education, gamification makes
it possible to achieve higher satisfaction and motivation, as well as greater involvement
of students in the process of acquiring new knowledge, skills and abilities. At the same
time, it is important to clearly define the goals, rules, techniques and mechanisms
of gamification. Khaleel et al. (2020) also concluded that gamification had a positive
influence by increasing the degree of student involvement in the study of curriculum
disciplines. A conceptual model for inclusion game elements into e-courses of higher
education is proposed by Zaric et al. (2017). This is an extension of the Felder-Silverman
Learning Style Model (Felder and Silverman 1988).

The training of university teachers for the active use of gamification in the educational
process is discussed by Vanduhe et al. (2020). A considerable number of works are devoted
to the study of contribution of gamification to the progress of students in engineering
fields of study, taking into account the specifics of the education system in individual
countries (Panis et al. 2020; Henning et al. 2017; Oliver 2017). Campillo-Ferrer et al.
(2020), and Varannai et al. (2017) considered the possibility of the effective use of the
popular online platform Kahoot as a creative and effective tool to support gamification
through its integration into the educational process of a higher educational institution.
It was proposed to use gamification more actively, based on the use of attractive digital
platforms. The problems associated with the introduction of mobile applications of
gamification into the educational process, as well as possible ways of more effective
use of such technologies, were investigated by Al Amri & Almaiah (2020). Theories of
motivation in relation to gamification are analyzed by Gilyazova and Zamoshchanskii
(2020). It is concluded that the internal motivation of the game participant plays a key
role in gamification. A huge positive effect from the integration of gamification into the
didactic context in higher engineering education is demonstrated by the results of the
study by Sobke (2019).

Vinichenko et al. (2019) noted that there are obstacles to the gamification of the
educational process. These are the complexity of gamification and a high risk of not
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achieving the desired result. In this regard, the authors of that study recommend a
selective gamification of individual processes, with a focus on educational and research
activities.

The research review shows that gamification and the use of elements of game
learning technologies have a positive impact on the academic performance of students in
engineering fields. However, there is a significant risk: it is important to ensure that the
game does not turn into a means of entertainment and pastime, for which it is necessary
to maintain the internal motivation of the participants in the game.

It should be noted that modern pedagogical technologies, including gamification of
the educational process, are based on fundamental results obtained by various scientists
over many years of research. For example, many modern pedagogical technologies are
based on the Galperin theory of stage-by-stage formation of mental actions and concepts
(Galperin 1966; Galperin 2017) The theory of stage-by-stage formation of mental actions
goes back to the earlier views of Vygotsky on development of the higher mental functions
(Vygotsky 1983). Theory of the stage-by-stage formation of mental actions and concepts
is analyzed and studied by Talyzina (1993). Skinner made a significant contribution to
the development of learning methods based on the techniques of behavior modification
developed in behaviorism (see, for example, Skinner 1953). It is worth mentioning the
significant contribution to development of the behavioral theories of learning by such
scientists as Thorndike (Jones and Robinson 2012) and Watson (Malone 2017). It should
be noted that modern pedagogical technologies are very extensive and diverse (see, for
example, Jang and Chen 2010; Yal¢in and Yayla 2016; Deci and Ryan 2008; Tejedor et al.
2018; Abeysekera and Dawson 2015; Goedhart et al. 2019).

The purpose of this research was to develop principles for the implementation of
educational game technologies for the formation of psychologically comfortable conditions
for the educational activity of students in higher technical educational institutions. In
addition, it examined the development of principles for implementation of educational
gaming technologies at a technical university, establishing their relationships themselves
and assessing their compliance between the technological environment and elements of
gaming technologies.

Materials, approaches and methods

The research used observation, questioning, testing, pedagogical experiment, data
processing methods and modeling to provide a comprehensive study of the role of gaming
technologies in higher education.

A system approach was applied, which allowed consideration of a single complex of
interconnected and interacting elements various aspects of gamification in the system
of university students training, Principles of the synergistic approach, according to
which the complex open systems are considered as self-organizing, were used to study
development by gamification of student’s competencies, necessary for their future
successful professional activity.

Pedagogical observation was carried out in the period from 2010 to 2021 for third-
year students of “Control in technical systems” of the Chuvash State University (n>200).
All the participants were informed about the research and informed consent was obtained
from all individual participants included in the study. No other interests of the study
participants were affected.

Results and discussion

We formulated the following principles that must be followed when using game
techniques in teaching:
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1. Goal-setting: the connection between the part and the whole. Interest in learning
does not determine a vague desire to do something, but a conscious, actualized goal. The
student must form an attitude that the educational and gaming activities being carried
out are the most important for him, dominating over everything else at a given point
in time. The student must have a holistic view of the set of related tasks, understand the
system logic of everything that is being performed. The organizer of the lesson should
provide measure of the degree to which private goals are achieved.

2. Feedback: “reinforcement” of the gamer's actions.

a. Positive reinforcement. The student’s next step in the game is assessed according
to the scenario (“yes/no” or points), and the current rating is also determined (distance
traveled, points). The reward should be appropriate for the level of performance and
effort involved. It is about the use of teaching techniques (praise, reward for success or
for diligence). The importance of this phenomenon results from the greater intensity and
lower predictability of the results of educational research work (ERW), carried out in
a game form. In addition, errors should be treated as feedback, assessing the degree of
progress rather than the number of errors. It should be noted that constantly informing
the student about correctness or incorrectness causes him/her to be tempted to express
answers at random. A gamer should be given the opportunity to score additional points
by the quality of the work performed - the depth of the answer, its connection with the
previous tasks, and the creativity of the approach.

b. Negative reinforcement (restraining factors). This is a reduction in points for failure
to complete the task or in insufficient volume, for the delivery of work after the deadline
and for other violations.

3. Problem presence, which takes place in the case of information presentation that
is research-based. The new must be learned through resolving problem situations, i.e.,
based on search activities. There must be an emphasis on independence and creativity, on
internal motivation for activity.

4. External control. Creativity is a search based on interest, carried out on one’s own
initiative. However, in the educational process, searches should not be carried out by trial
and error. Exceeding a certain threshold of difficulty in independent work weakens the
motivation. It is important that the difficulty of the assignments should be on the edge of
the student's capabilities, the criteria for which can be the level of tension and the time
for reflection. This is achieved with measured help from the teacher (so that the student
is constantly in a state of a problem-solving). Consequently, it is necessary to increase the
role of management of educational and cognitive activities, to provide optimal assistance
to the student from the outside, in addition to the idea of self-determination.

5. Satisfying the need for significance. A respectful attitude towards the individual
by other people satisfies the need for, recognition of their own significance, educational
potential, and competencies, maintaining the feeling of self-esteem, self-respect, and
feeling not worse than others, and, as a result, performing educational activities more
successfully. For example, a public demonstration of a high rating or a statement about
the non-triviality and importance of the task being performed (in particular, from the
point of view of the interest of other people in the results obtained) increases the personal
self-esteem and motivation of the gamer through pride in his/her achievements.

6. Creating psychologically comfortable conditions. A favorable psychological climate
is needed to develop internal motivation since creative activity against the background
of negative emotions is impossible. The teacher's attention to the level of anxiety of
the individual, combined with the idea of learning against the background of positive
emotions, is a factor of creating psychologically comfortable conditions for students.
In educational gaming, a student should master the rules of the interface. To reduce
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psychological tension, s/he can periodically be reminded of the rules of the game, be
encouraged and, possibly, motivated to the next step, prompted with the conditions for
the next action, reminded of necessary steps for promotions and so on. Such control
elements, which are not related to the content of the educational material, help the learner
to focus on the essence of what is being studied.

7. Homogeneity of teams. Depending on the nature of the tasks being performed, with
the permission of the teacher, several students who are close in terms of their success in
learning can be combined into teams. Teamwork is possible, for example, if the task is
very laborious, and helps to develop teamwork skills, as well as involving weaker students
in learning activities (thus increasing motivation).

As an example of implementation of the proposed principles, the automated
laboratory work “Lighting automaton” is briefly described below (Fig. 1). In it the object of
study is a microcontroller machine. This device controls the lighting in the office premises
depending on theillumination and the presence of people. The training installation consists
of software simulators of a microcontroller and a lighting automaton, as well as a control
program. The latter creates problematic situations for the learner (principle 3), randomly
introducing, firstly, deliberate errors into the microcontroller program, and, secondly,
malfunctions in the hardware of the lighting machine (simulating a wire break at the
place where its number is indicated). The student is invited to resolve problem situations.
Errors are eliminated by sending a required code to the address of the command being
corrected. The operability of the hardware part is restored by indicating the number of the
expected open-circuit fault. After that, the student is informed of the number of points
scored for the last task, the total score and the time of work (principle 2).

An integral part of the game scenario is a teacher (in blended learning). Firstly, s/he
implements the tasks of goal-setting (principle 1), and, secondly, provides prompt assistance
in case of difficulties that the students cannot cope with on their own (principle 4), and also,
as far as possible, contributes to the implementation of other principles.
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Fig. 1. The main screen of the automated laboratory work “Lighting automaton”
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After starting the program, the main window appears on the monitor screen,
presenting a plan of an office building with door sensors (O1, ..., O4 and I1, ..., I4), natural
light sensors (X2, X3) and controlled lamps in rooms (EL, ..., E4). The current states of all
microcontroller registers used and part of the data memory where program variables are
located, for example, people counters in the corresponding rooms (CT (1), CT (2), CT
(3), CT (4)) are also displayed.

The goal was to test whether the given game setup was in line with the principles
outlined above. For this purpose, we ordered the principles according to their importance
(significance, “weight”), using expert assessments. This method is one of the approaches to
the study of complex phenomena. It helps avoid the appearance of random assessments,
to minimize unreasonable compromise opinions due to the formalization of information
exchange between experts, and iterative formation of a collective opinion over several
rounds.

After the next round on the most controversial issues, the experts are offered
arguments in favor of different judgments, they are asked to give new answers (with
justification), after which the average ranking is again calculated. Table 1 shows the
results of the first round.

Table 1. Round 1. Expert survey. The last column “Variation” is the sum of modules of differences
between expert opinions and the mean value

Principles Numbers of experts Mean value / Variation
I 2 3 4 5 place
1. Goal setting | 1(-2.2) | 7(3.8) 1 1 6(2.8) 32/2 13.2
2. Feedback 4 4 5 3 3 38/3 3.2
3. Complexity 6(3.4) 1 3 2 1 2.6/1 7.6
4. Control 5 4 4 5 2 40/5 4.0
5. “Significance” 3 6 2 4 4 38/4 5.2
6. “Comfort” 2(-3.4) 7 7 6 5 54/6 8.6
7. Homogeneity 7 7 6 7 7 6.8/7 1.6

In the columns with expert assessments, the deviations of expert assessments
from the average value of expert assessments are indicated in parentheses. Complexity
(problemativeness) turned out to be the most important principle (first place), with a
minimum mean value (2.6). The variation is calculated for the data by lines, the principles
with the greatest variation are highlighted (goal-setting, complexity, “comfort”). Experts
were identified who, according to these principles, have the greatest deviations from the
mean value. For example, expert 1, putting the first principle in first place, gives this factor
an excessive value in comparison with the group opinion (second place), and expert 2
noticeably underestimates this factor.

When substantiating their positions, the experts noted the following.

On goal-setting. 'This is the most important principle. Without a desire to improve
in a professional direction, without a conscious, actualized goal, there is little point in
studying something. Goal-setting is especially important in gaming technologies, when
the process of activity itself can distract a student from the content of the educational task.

On the principle of complexity. The problematic nature of the information presented
is the main principle of this laboratory work being carried out in resolving problem
situations on the basis of independent creative search activity. Study assignments
in the form of feasible research increase student’s motivation, and contribute to the
implementation of ideas of self-determination.
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On the “comfort” of the educational process. If a student experiences psychological
discomfort in the classroom, then all other measures to increase his motivation to study
are devalued. Providing psychologically comfortable conditions for educational activity
involves relying on positive emotions, on reducing the level of anxiety of the individual,
on meeting the need for self-esteem.

After bringing this information to the attention of the experts, they were asked
to provide new answers. Table 2 shows the results of round 2. It can be seen that the
variation of opinions on each of the factors noticeably decreased, and it was decided to
limit the study to this.

Table 2. Round 2. Convergence of expert assessments

o Numbers of experts o
Principles Mean value/place | Variation
1 2 3 4 5
1. Goal setting 1 2 1 1 5 2.0/ place 2 6.0
2. Feedback 4 3 5 3 2 3.4/ place 3 4.4
3. Complexity 2 1 3 2 1 1.8/ place 1 3.2
4. Control 5 4 4 5 3 4.2 / place 5 3.2
5. “Significance” 3 6 2 4 4 3.8 / place 4 5.2
6. “Comfort” 6 5 7 6 6 6.0/ place 6 2.0
7. Homogeneity 7 7 6 7 7 6.8 / place 7 1.6

Above, we noted that “Lighting automaton” principle 3 (setting problematic
situations) and principle 2 (feedback) are implemented in the laboratory work. It is also
stipulated that in the “manual” mode a teacher implements the tasks of goal-setting
(principle 1) and prompt assistance to students (principle 4). The authors did not pay
attention to the principles 5 - 7.

We summarized the information from the expert assessments as follows. Since
7 positions were ordered, the “weight” of the last place was taken as one quantum, and
the first place - seven quanta. In this case, the sum of all positions is 28 quanta. Taking this
amount as 100%, the correspondence of the author's educational setting to the discussed
principles of gamification can be scored as follows:

— the software part, i.e., educational technology, software-based principle 3 (task of
problem situations) and principle 2 (feedback) - ((7 + 6) / 28) 100% = 43%;

- “manual” aspects, i.e., goal-setting (principle I) and prompt assistance to students
(principle 4) — 32%;

- reserve for improvement, ie., principles 5, 6, 7, which were ignored in this
educational setting — 25%.

This technique gives a first approximation to “digitize” what is being discussed and to
present its advantages and disadvantages more clearly.

Analyzing the relationship between the principles and their subordination.

What is the value of gaming in the educational process? Some of the game characteristics
are:

1) the development of the game according to unpredictable scenarios and a non-
obvious result;

2) the development during the game, of situations that are not predetermined,
requiring timely decisions in real time;

3) the collection, processing, study and analysis of information in order to assess the
effectiveness of decisions made;
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4) collecting, processing, study and analysis of available information related to the
game in order to predict possible scenarios for the development of the game.

In the game, the activity itself brings satisfaction, even without taking into account
the results. The game has a certainty of goals, the ability to be active and get immediate
results. Mechanisms of imagination, creation of hypotheses, guesses, insights work in
interconnection. The emotional aspects develop thanks to the joy of success, professional
development, overcoming cognitive barriers. In general, even if it is subjectively
uninteresting, difficult, and with unclear benefits, the material is mastered better.

Why participate in the game? Without goal-setting, as a conscious, actualized goal,
consisting, for example, of gains, new knowledge, real-life self-realization, etc., the
subject's participation in the game turns into a formality. It also happens that goal-setting,
the desire to complete a given task requires discipline, the need to get the next grade. In
gaming technologies, goal-setting is especially important, because interest in the activity
itself can distract from its content. However, it is known that teachers do not always pay
enough attention to the initial stage - the creation of motivation -in each quantum of
learning. We did not study the effect of this principle; nevertheless, experts speculatively
ranked it in second place in importance.

Next is comfort. If a subject has made a decision to participate in the game, then
the principles and rules of the game, and interactions with other participants, as well
as with "coaches" should not create discomfort for anyone. In particular, rules and
principles should not conflict with generally accepted norms of behavior and morality.
Unless conditions are provided for psychological comfort (reliance on positive emotions,
reducing the individual’s level of anxiety, meeting the need for self-esteem), measures to
increase the motivation to study are devalued. Unfortunately, enough attention has not
yet been paid to the conditions for ensuring comfort in the educational process, therefore
this principle was ranked sixth.

For the principle of satisfying the need for significance, which was ranked fourth, the
gamer must understand in advance that a successful game is the key to achieving public
recognition of success. The publicity of the results of the educational game affects the self-
esteem, the gamer's motivation (pride or shame) and stimulates him/her to devote more
time to initial self-preparation.

These three principles determine the degree of the subject's involvement in the game.

The next question for the subject is how long to stay in the game? Further involvement
in the game is determined by feedback. The effectiveness of the principle of external control
is inextricably linked with the effectiveness of feedback (which ranked 3) as a means of
assessment and emotional support for the student’s according to the game scenario (“yes
/ no”, points, rating, praise). External control (ranked fifth) is a measured rational aid
according to the situation, taking into account the tension and the time for thinking of
the student.

The presence of these conditions will ensure the successful resolution of problematic
situations that arise in the game. This allows the student to delve deeper into the task, to
pay attention to what s/he would miss in other circumstances. Without this principle,
the game model disappears, and only programmed learning remains. The priority of this
principle is also confirmed because the search for defects is a research activity - one of
the most important means of ensuring students’ motivation. Our experience of using the
game model in the educational process testifies to the high efficiency of the method of
deliberately introducing defects into the object to encourage search through educational
and research activities. For our specific installation, the experts gave first place to the
problematic principle.
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Team homogeneity is a factor that ensures the achievement of the goal, where all
participants comprehend the essence of the game. Gamers with higher potential will
reach the goal faster. The less strong will need more time but will still fully learn the
essence of the game. The ways in which the material is mastered are different for students
with different levels of training. Fast learner students are interested in testing themselves
and showing others their capabilities; the slower learners prefer to work together with
someone, and to be in the shadows. The strong try to reason, while the weak seek ready
answers and are lost without them. The strong put forward hypotheses, and test decisions;
the weak work haphazardly, chaotically, by trial and error. The strong use different ways
to find a solution; the weak cannot comprehensively analyze the assignment conditions.
Therefore, there should be differentiated teaching in homogeneous groups, otherwise the
weak will not learn, especially not develop, and at best be spectators simply memorizing
information about the material being studied. With the transition to individual training,
when it will not be necessary to synchronize the work of students, the role of this principle
will increase, but for now it is ranked seventh.

Conclusion

Instead of dozens of gamification techniques considered in numerous publications,
this study formulated seven principles for the implementation of educational gaming
technologies in a technical university, established their ranking according to two criteria,
and assessed the compliance with the proposed principles of an automated training
installation with elements of gaming technologies.

The need for a link between learning quality and reward is universally recognized,
but the importance of positive reinforcement in learning is underestimated. The desire
to learn materializes into skills through independent activity. Only resolving a problem
situation develops the student, but the tasks should not exceed his/her capabilities. In
this case, motivation should be based on responsibility and interest. Responsibility and
discipline are formed not so much by constraints that can negatively affect one’s self-
esteem, but rather by the continuity of control, and careful observance of the established
rules.

The laboratory setup described in the article with elements of gaming technologies,
showed that such a technique arouses interest among students, enhances students'
motivation to study, and activates their independent work.

The use of the idea of gamification makes the educational process more interesting,
emotionally and personally significant, contributes to the formation of in-depth
knowledge of the device, programming and debugging of hardware and software of
microcontrollers, and frees the teacher from routine operations to control the correctness
of the student's actions.
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Abstract

Self-development in terms of reading comprehension in a second foreign language is often practiced
to a small extent in foreign language education. In the L2 (German language) educational process, the
teacher focuses mainly on teaching basic grammatical phenomena and vocabulary. The development
of reading comprehension in L2, as to text genres and forms, provides a new dimension in terms of
self-development, as it mainly supports metacognitive processes and thus self-efficacy and success
in a foreign language text understanding.

The goal of the presented research was to find out connections between students success in reading
comprehension with regard to different categories of text genres (adventure books, historical novels,
fairy tales, poems, legends, and science fiction, and others) and text forms (either printed - magazines,
newspapers, books, textbooks or electronic - e-books, websites, e-textbooks, and others). We were
interested in whether a particular (concrete) genre or form of text does (or does not) contribute to
the success in L2 reading comprehension or whether reading of any genre or form of text does (or
does not) contribute to the success in L2 reading comprehension. The research was carried out in
secondary vocational and grammar schools in Slovakia on a sample of 126 respondents. Statistically
significant correlations were found between specific (concrete) genres and forms of texts and success
in reading comprehension. It turns out that short stories, legends and books about nature predict
better understanding of texts in the German language, and reading of printed books and magazines
promotes success in L2 reading comprehension.

Keywords: reading comprehension, L2, developing reading comprehension, genre and text form,
foreign language teaching
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AHHOTAIMA

Yacro B mporecce 06ydeHns1 HHOCTPAHHOMY 53BIKY CAMOCTOSITe/IbHOE 00yUeHNe IOHNMAHMIO IIPO-
YUTAaHHOTO HA BTOPOM VMHOCTPAHHOM sI3bIKe OTpabaTbIBaeTCsi B HE3HAYUTENbHON cremeHn. IIpu
00y4eHny BTOPOMY MHOCTPaHHOMY (HeMeI[KOMY) fA3BIKY IIpeIlofiaBaTe/llb B OCHOBHOM aKII€HTH-
pyeT BHUMaHNe Ha o6ydeHny 6a30BbIM IIpaByIaM IPAMMATUKIL U CIOBAPHOMY 3amacy. Passutue
HaBbIKA IIOHUMAHMA CMBIC/IA IPOYUTAHHOTO Ha BTOPOM MHOCTPAHHOM S3BIKE C YUeTOM >KaHpa U
dopmbI TekcTa obecriedrBaeT HOBOE HAIIPAB/IeHVe CAMOPA3BIUTIS, IOCKOJIbKY CIIOCOOCTBYeET IIaB-
HBIM 00pa3sOoM MeTaKOTHUTHUBHBIM IIPOIIeccaM, I, C/IEOBATEeIbHO, PasBUTIIO CaMO3(pPeKTUBHOCTI
U IOCTYDKEHMIO YCIIeXa B TOHVMAHNM TeKCTa Ha MHOCTPAaHHOM A3BIKe.

B mpepcTaBIeHHOM MCCTIETOBAHNMM OblTa IOCTAaB/IeHA Lie/ib — BBIABUTDH CBSI3b MEX[Y yCIIeXaMu
CTY[IeHTOB B IIOHMMAaHUY IPOYUTAHHOTO C Y4ETOM Pas/IMYHBIX KATETOPUIl >KaHPOB TeKcTa (Ipu-
KITIoYeHdYecKas JMTepaTypa, UCTOPUYEeCKIe POMaHBI, CKasKW, CTUXOTBOPEHNA, JIETeH/bl, HaydHasd
anTacTuKa 1 fp.) u GopM TeKCTa (eIATHBIX — KYPHAIBL, Ta3€ThI, KHIUTH, YIeOHUKI UV STIeKTPOH-
HBIX — 3JIEKTPOHHBIE KHITY, CaiiThl, 3IeKTPOHHbIE Y4eOHNKM U fIp.). B Xofe uccnenoBanns ocoboe
BHJIMaHI€ YAEe/LUIOCh TOMY, CIIOCOOCTBYET /i KOHKPETHBIIT XKaHp Wit GopMa TEKCTa YCIIEIIHOMY
MIOHMMAHMIO CMbIC/IA TeKCTa Ha BTOPOM MHOCTPAHHOM A3BIKe, CIIOCOOCTBYET /M YTEeHIE TeKCTa JI0-
60ro xaupa 1 GopMbI YCIIEITHOMY TOHMMAHNIO CMBIC/IA TEKCTa Ha BTOPOM MHOCTPAHHOM f3BIKE.
VccnenoBaHie IPOBOAUIOCH B IIKO/IAX CPEIHETO MPOQecCHOHaNTbHOrO 00pa30oBaHNs U IMMHA3IAX
CroBakuy, B UCCTIe[OBaHNN NIPUHAIN ydacTue 126 pecrioHeHToB. O6HApY)KEeHbI CTaTUCTIYECKU
3HAYMMble KOPPEALI MeX/Ay KOHKPETHBIMIL XKaHpaMu i GOpMaMit TeKCTOB I YCIIEITHOCTBIO B
MIOHMMAaHWUM CMBIC/IA TIPOYUTaHHOT0. O6HAPY)XEHO, YTO KOPOTKIE UCTOPYN, JIETEH/bI ¥ PaCCKa3hbl O
npupofe obecrednBaioT 6ojee rIy6oKoe MOHMMAHIE CMBICIA TEKCTOB Ha HEMEIIKOM SI3BIKE, A UTe-
HIle IIeYaTHBIX KHUT U )KYPHAJIOB CIIOCOOCTBYET YCIEMIHOMY IIOHUMAHUIO CMBIC/IA TIPOYUTAHHOTO
Ha BTOPOM MHOCTPAHHOM fA3bIKe.

KiroueBble c1oBa: IOHMMaHIE CMbIC/IA IPOYNTAHHOTO, BTOPOIT IHOCTPAHHBIII SI3bIK, GOPMIUPOBaA-
HIIe HaBbIKa IIOHMMaHNA IPOYUTAHHOTO, )XKaHP U pOpMa TeKCTa, 00yueHIe HHOCTPAHHOMY SI3BIKY.

Introduction

A change of perspective on the development of reading comprehension in foreign
language teaching began to take effect in the second half of the 20th century (Gadusovéetal.,
2020a; Gadusova et al., 2020b). In the methodology of teaching foreign language reading,
or the work of a teacher with foreign language texts, the main attention of teachers has
been shifted to the reader's experience with the text, their need for motivation, emotions
and social dimension (Garbe, Holle & Jesch, 2009; Rautenberg & Schneider, 2015; Artelt
& Dorfler, 2010; Lenhard, 2019; Welnitzova, 2013; and others). In this sense, reading
comprehension of a text is referred to as a complex phenomenon, while complexity is
perceived through connecting the text comprehension with subsequent application of the
identified knowledge and information from the text, their evaluation and interpretation.
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Recent studies (Lenc¢ova, 2005; Liptakova & Cibakova, 2013; Lenhard, 2019; Stranovska
& Ficzere, 2020; Hockickova et al., 2020; Khonamri et al., 2020; Khonamri, Azizi &
Kralik, 2020; Welnitzovda & Munkova, 2020) point to the interplay of several cognitive
and metacognitive processes, which is necessary for self-development and a sense of self-
efficacy in the process of foreign language text comprehension. Reading comprehension
in a foreign language is characterized by a specific position in language learning and
acquisition, as it is directly dependent on the learner level of language competence in
a foreign language. In order to contribute to students’ self-development and a sense of
self-efficacy, sufficient scope of work with texts is required. The problem, however, is
the development of reading comprehension in L2, because teachers usually do not have
enough time allocated for the development of this skill, while teaching a foreign language
they focus mainly on the development of learners’ grammatical and lexical competence.
As to reading comprehension, they focus more on testing comprehension not developing
it. They have no time left in lessons to deal with the development of comprehension
and motivation to read. Here a specific research problem and question arises as to how
to develop understanding at the level of the interconnection of cognitive processes,
emotions, motivation and socio-cultural context in a second foreign language, in order to
develop understanding of factual and narrative texts. Current research and hypotheses of
experts in the field of a second foreign language reading comprehension (Lenhard, 2019;
Lalinska, 2020; Geng¢ & Unal, 2017; Khonamri & Roostaee, 2014; Stranovskd, Ficzere
& Gadusova, 2020) focus on the text, its genre and form, because literary genres are a
powerful tool to ensure the unity and continuity of the process of text understanding. In
this regard, we believe that text genre and form can play a significant role in the process
of developing comprehension, as it can, by its nature, stimulate the development and self-
efficacy of individuals in reading comprehension.

The goal of our research was to find out connections between students success in
reading comprehension and categories of text genres (adventure books, historical novels,
funny stories, books about nature, fairy tales, poems, legends, and science fiction, books
on technology, short stories, encyclopedias, and detective stories) and categories of text
forms (either printed — magazines, newspapers, books, textbooks or electronic - e-books,
websites, e-textbooks, and others).

Developing foreign language reading comprehension in L2 and text genre

The development of foreign language reading comprehension is different for each
reader, even ifindividuals are at the same language proficiency level. For this reason, several
levels should be taken into account when developing foreign language comprehension.
According to Schmied (2013), comprehension of a foreign language text develops at the
following levels:

o basic level, or basic reading competence at the level of word and sentence
perception (read accurately and fluently);

o cognitive level as the ability to understand texts of different length, complexity and
content (to learn knowledge from texts and be able to find connections between them);

o motivation as the ability and readiness to select appropriate texts (ability to
interconnect cognitive and emotional components while working with a text);

o reflective competence as the ability to work critically or creatively with texts
(comment, evaluate and compare texts);

o communicative competence as the ability and readiness to exchange information
about read texts.

Reading supports the ability to criticize, judge, reason, make decisions and develop
personal and cultural identities. Artelt and Dorfler (2010) recommend training different
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reading strategies so that students can later use them independently. Geng and Unal
(2017) say that there are three basic criteria for effective reading comprehension training.
First of them is systematical training of multiple reading strategies contributing to the
improvement of text comprehension. The second criterion involves the integration of
reading strategies into reading, i. e. their integration into teaching context. The third
criterion points to strategies that suit the reader, i.e. they help the reader to choose an
appropriate reading strategy according to the type of text they are reading.

When developing reading comprehension in L2, specifically in the German language,
the teacher's attention should be focused on syntactic indicators needed to understand
the sentences. There is no doubt that a flexible German word order is generally the biggest
challenge for any student who knows only a stable, fixed word order. In addition, students
have difficulties also with declination inflections in German, which play an important
role in decoding the text meaning. The need for syntactic indicators in the reading
comprehension process is determined by several factors, for example, prior knowledge of
text content (topic), grammar, factors related to text and sentences, as well as knowledge
of the source language and other language skills. If errors occur in lower-level processing,
attention must be paid to word recognition and parsing. As a result, the semantic
processing of information from the text is not taken into account. This is why readers of
not only German but also other foreign languages rely on deriving meaning from the text
or skip entire parts of the text, which often hinders the correct comprehension and leads to
incorrect or misleading interpretation of the text. Students also have difficulty with various
slang words and word collocations, idioms, long sentences, and culture-specific content.
Henseler and Surkamp (2013) have identified these drawbacks in promoting foreign
language reading comprehension: lack of learners’ motivation to read due to incorrect
and overly demanding choice of text genre or text form. Meifiner (2011) emphasizes
that textbooks focus heavily on learning goals or language development, and therefore,
students often read only mechanically which makes reading comprehension difficult
for students. Henseler and Surkamp (2013) point to some sources of methodological
misconceptions about teaching foreign language reading, they have indicated the
following ones: facilitating the reading of texts, this promotes word-to-word reading and
weakens the ability to decode, then, loud reading, which prevents silent reading and thus
processing information from the text. In addition, drawbacks in reading support include
the often absent development of reading strategies, as well as teachers' habitude of asking
common questions about the text instead of involving students in meaningful activities
before, during and after reading that develop comprehension. Positive self-concept,
self-evaluation influences the willingness of students to read various texts in their free
time. Ehlers (1998) emphasizes that reading skills can be promoted primarily through an
integrative approach. In this approach, reading tasks are combined with productive tasks,
for example, reading with writing or reading with speaking, which not only encourages
readers, but also allows them to experience positive language perception and create their
sense of self-efficacy. Especially communication in various social groups (students in pairs,
triplets, teams and others) and successes in reading can turn into positive experiences.

The aim of developing reading comprehension through the text genre is to prepare
students for the needs of the labor market that students will need in the future. This
is made possible by using authentic factual texts, such as brochures, specialist papers,
specialist journal articles and, on the other hand, literary printed texts, such as collections
of poems. Literary texts versus factual texts can not only offer the fun and enjoyment
of reading, but they can also stimulate reading skills, communication, and motivation,
cognitive, emotional and social development of students. They allow students to
develop perception, thinking and learn more from the culture of the target language.
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Understanding a literary text also requires basic knowledge of the realities of the target
language country. This aspect affects not only the socio-political context, but also the
value orientation of learners, i.e. their values, faith, attitudes to social knowledge. In
methodology of foreign language reading, a distinction between linear and nonlinear
texts is made (Wenzel, 2014). Linear texts are continuous connected texts. Nonlinear
texts are texts that do not contain complete sentences, and the information in the text
is arranged according to a certain scheme that allows the reader to quickly identify
the most important indicators (Rosebrock et al., 2017). According to Goppert (2009),
nonlinear texts contain various diagrams and graphs, tables and matrices, diagrams,
advertisements, and others. In the category of linear texts, Stranovska & Ficzere (2020)
distinguish between texts that support development of intensive reading, for example,
articles from magazines, journals, newspapers, as well as such texts as menus, timetables,
game rules, professional or factual texts, and others. Next category of linear texts are those
texts that develop extensive reading, for example, reading excerpts from youth literature,
personal letters, and others. The scope of electronic reading is also very diverse. There are
electronic editions of novels and non-fiction texts, magazines and newspapers that can
be read on a smartphone, reader or laptop. Electronic libraries such as Project Gutenberg
and others also offer many reading options.

Methodology

Research design and methodological background

In the research, mixed research methods, qualitative and quantitative, were used.
Quantitative methods were used to measure reading comprehension performance
and qualitative methods to identify text genre categories and categories of text forms
in reading comprehension. The research was divided into two parts, qualitative and
quantitative. The qualitative part descriptively describes the research sample and identifies
the performance in understanding German texts in two groups of upper-secondary
(grammar and vocational) school students (more information see in the part Research
Results) and the preferences of text genres and forms in L2 (German language) reading
comprehension. The quantitative part of the research identifies the relationship between
learners performance in reading comprehension and text genre categories (adventure,
historical, technical, fiction, crime, educational, aesthetic) and categories of text forms
(printed and electronic). Success or performance in reading comprehension of German
texts was operationalized as L2 reading comprehension (extensive and intensive reading,
factual and literary types of texts).

The text genre has been operationalized in the following categories:

A - adventure books, B - historical novels, C - funny (humorous) stories, D — books
about nature, E - fairy tales, F - poems, G - legends, H - science fiction, I — books on
technology, ] - short stories, K - encyclopedias, L - detective stories

The form of reading texts has been operationalized in the following categories:

A - magazines, B - printed books, C - newspapers, D - e-books, E - websites, F -
textbooks, G - recommended literature

For the research the following hypotheses have been set:

H1: A connection exists between students' success in reading comprehension in
German and the text form for reading in printed categories.

H2: A connection exists between students' success in reading comprehension in
German and text genre: adventurous, historical and fiction categories and others.

We were interested in whether a particular (concrete) genre or form of text does or
does not support students' success in reading comprehension in German language, or
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whether reading of any text genre or form does or does not support students' success in
reading comprehension of German texts.

Research Sample

The research was carried out in upper-secondary (vocational and grammar) schools
in the Slovak Republic (Western and Central Slovakia) on a sample of 126 respondents.
They were full-time students in their 3rd year of studies at upper-secondary grammar
and vocational schools (hotel academies, business academies, school of commerce,
polytechnic school, veterinary school, and electro-technical school) that were required
to study German as a foreign language. The students involved studied German as a
compulsory elective and a second foreign language. Their level of language proficiency
according to CEFR was A2. The students studied German on average 5.2 years.

Instruments

The reading comprehension test for the German language was developed by a
team of experts (Hockickovd, Stranovska, Stanc¢ekova, Ficzere) from the Department of
German Language at Constantine the Philosopher University in Nitra (Slovakia) within
the project APVV-17-0071 Support of Reading Literacy in Mother tongue and Foreign
Language. The test was based on Slovak language policy documents, the State Educational
Program and the Common European Framework of Reference (CEFR). The didactic test,
as the quantitative research method, was designed to test and measure German language
reading comprehension performance of students at A2 level of language proficiency. The
test contained 5 short texts and 20 testing items — 17 closed items with a choice from three
options (one correct answer and two distractors), and 3 open items with a specific answer
to two questions (What does he do? How often?). The extent of texts was reasonable
(100-250 words, including items per text). When writing texts, the test writers considered
topics familiar to students, topics students encounter in everyday life and communication
at the level of different social strata (parent, teacher, classmate, sibling, and friend). The
addressed topics were as follows: interpersonal relations; written communication of
friends with a description of the journey to visit a friend; environment, or protection of
the environment; entertainment or entertaining magazine Bravo for young people; leisure
time people of different ages and different jobs; description and instructions for games.

The sociological questionnaire was prepared by a team of experts from the
Department of Sociology of the University within the same project. The questionnaire
examined students’ subjective self-assessment of reading comprehension, preferred
genres and forms of reading, reading motives and characteristics of family background,
which can influence students' reading habits: educational and professional status of the
family, emotional and communicative environment of the family, cultural background
of the family. For the purposes of this research, the factor of preferred text genres in
reading comprehension, preferred text forms in reading comprehension was used. The
questionnaire consisted of 28 items, which were closed on a 4-point Lickert scale, with
options to choose from (text genres, reading motifs) and open ones (items related to the
education and status of parents).

Data Collection Procedure

The research was carried out in 8 upper-secondary schools (grammar and vocational
schools) in the Slovak Republic in 2019 and 2020 years. The data were collected using the
two research methods — Reading Comprehension Test and Sociological Questionnaire.
Research instruments, the test and the questionnaire, were designed by the research project
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team members and subsequently their reliability was piloted and tested. Pilot testing led
to proofreading and editing of the test and questionnaire. Subsequently, research was
carried out. The data collected from students' testing were evaluated using the method of
descriptive statistics and classical test theory (Butasova & Lalinskd, 2014; Lalinska, 2020).
To verify the degree of reliability and accuracy of the measurement tool for the concrete
population of students Kuder-Richardson coefficient and Cronbach's alpha testing were
used. To determine the statistical indicators of the collected data a descriptive analysis
of students’ success in L2 reading comprehension was applied. The analysis focused on
basic statistical indicators: arithmetic mean, percentage mean, minimum and maximum
value, standard deviation. Percentage averages were used for the descriptive analysis of
text genre and form preferences of students in L2 reading comprehension.

To test hypotheses, to determine the relationship between success in reading
comprehension and preferred text genres in L2 reading comprehension, between success
in reading comprehension and text form in L2 reading comprehension, Pearson's
correlation was applied, which is used to determine the degree of dependence between
two or more variables. The data were recorded and processed using the SPSS statistical
program.

Results

At first, we analyze the research results descriptively and then the hypotheses are
verified. We describe the students’ performance in reading comprehension in the
German language in two groups (grammar school and vocational school students, Table
1), preferences of the text form and genre in reading in the German language (Graph 1
and 2). We verify the hypotheses by correlation research using the Pearson Correlation
statistical method (Table 2 and 3).

Table 1: Descriptive analysis of reading comprehension performance in German

AM PAM Min Max SD
Secondary grammar school 11.97 55.78% 5 23 4.883
students
Secondary vocational school 8.19 33.96% 2 22 3.925
students

Legend: AM - average achievement in rough points, PAM - average achievement in
percentages, Min — minimum value, Max - maximum value, SD - standard deviation

Performance in reading comprehension in the German language for the group
of upper-secondary grammar school students was identified in the average range
(PAM = 55.78%). Performance in reading comprehension in German for the group
of upper-secondary vocational school students was below the average band (PAM =
33.96%). The standard deviation is higher in the group of grammar school students,
which means that the differences in performance within the groups were higher in the
group of grammar school students (see Table 1), but these differences can be considered
as normal ones. The minimum value of the achieved performance of grammar school
students in the test is 5 points and of vocational school students 2 points. The maximum
value of the achieved performance in the group of grammar school students in the test
is 23 points and in the group of vocational school students 22 points. It seems that the
difference between students in these groups is due to low or below-average performance
of secondary vocational school students. Performance in the average and above-average
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range of secondary vocational school students is close to the performance of grammar
school students. There are no differences between the two groups in this respect.
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Graph 1 Text form in L2 reading Graph 2 Text genre in L2 reading
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PAM - percentage expression of arithmetic mean

Graph 1 shows the preferences and self-assessment of students' in reading in terms
of the categories of text forms in the German language. It was found that students
read mostly textbooks in German (PAM = 38%) as the textbook is for them the basic
learning aid and source of knowledge in the German language. Other text forms are
rarely used by students, as the graph 1 shows students read minimally whether printed
or Internet texts in German. They make little use of printed forms such as books (6%)
and magazines (5%) and, last but not least, they also make little use of Internet resources
(6%) in German.

Graph 2 illustrates students' reading preferences and self-assessment in terms
of categories of text genres in the German language. It was found that the majority of
students (53.52%) do not read any books in German. Pupils read legends in German to
a small extent (7.04%), short stories (6.54%), and books about nature (5.96%), fairy tales
(5.63%), and funny (humorous) stories (4.63%). In the range of 1% - 2% they also read
sci-fi literature, adventure books, history books, poetry, encyclopedias and other books.
Books on technology and crimes are not chosen at all by students for their leisure time
reading, neither for reading in German language lessons.

In the next part of the research, we tested the correlations between the students’
performance, success in reading comprehension in the German language and the text
form and genre in German language reading. We wanted to find out whether the students’
success in reading comprehension is related to different text genres and forms, or whether
the development of L2 reading comprehension (in German) is linked to certain (concrete)
text genres and forms that need to be supported in foreign language teaching. Since
the descriptive research showed us that students read very little in German regardless
of whether they attend a grammar school or a vocational school and their performance
showed the average (grammar school students) and below-average band (vocational
school students), we further investigated whether the text genre and form can predict any
students success in reading comprehension (Table 2 and 3).
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Table 2. Pearson Correlation between L2 reading comprehension and text form

RC A B C D E F G
RC | Pearson 1 3777 | 0.241° 0.207 0.175 | -0.004 | 0.083 | -0.010
Correlation
Sig. (2-tailed) 0.004 0.049 0.123 0.193 0.978 0.537 0.943

Variable: RC-reading comprehension in German

Categories of text forms:

A - magazines, B - printed books, C — newspapers, D - e-books, E — websites, F - textbooks,
G - recommended literature

A statistically significant relationship was found between reading comprehension
performance in German and printed texts. It seems printed forms of texts such as books
and magazines can predict success of students in reading comprehension. There was a
strong connection with journals and magazines (p = .004 **), in reading of which students
can verify their understanding not only in terms of the acquired lexical and grammatical
competence, but also their sociolinguistic and pragmatic knowledge, i.e. whether they
know how to use the language commonly. The correlation also manifested itself with
books (p =.049 **), but this relationship is much weaker.

We also investigated the relationship between reading comprehension and the text
genre for reading in German.

Table 3. Pearson Correlation between L2 reading comprehension and text genre

RC| A B C D E F G H ] K

RC | Pearson 1 |0.121{0.075|0.221 {0.248"|0.207 [ 0.041 | 0.248" [ 0.173|.398" | 0.009
Correlation

Sig. (2-tailed) 0.371(0.577{0.099 | 0.042 | 0.122|0.761 | 0.042 [ 0.199 | 0.002 | 0.944

Statistical significance at the level p = .05 (*), p =.01 (**), p =.001 (***)

Variable: RC- reading comprehension in German

Categories of text genres:

A - adventure books, B - historical novels, C - funny (humorous) stories, D - books about
nature, E - fairy tales, F - poems, G - legends, H - sci-fi, J- short stories, K — encyclopaedias

A statistically significant relationship was found between reading comprehension
performance in German and categories of such text genres as historical - legend,
aesthetic — short story and science — books on nature. The strong relationship between
reading and text genres was reflected in the short story genre (p = .002 **). We found a
weaker relationship between the reading comprehension of German texts and legends
(p = .042 **) and books about nature (p = .042 **). Within this testing, or the statistical
processing of results collected for different categories, two genres (books on technology
and crime) were lost as no one reads these genres in our research sample.

Discussion and conclusion

In the research study, the aim was to contribute the research in the field of reading
comprehension in a second foreign language (German language) in connection with the
students’ success in the performance, role of text form and genre in foreign (German)
language reading comprehension. We were interested in the connection between
performance in reading comprehension and the text form for reading and the connection
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between performance in reading comprehension and text genre for reading, whether the
development of reading comprehension in L2 is influenced by specific (concrete) text
genres and forms for reading, or whether it does not matter what text form and genre
the teacher uses for the development of reading comprehension in the German language.
We consider the text genre and form for reading to be an essential indicator because it
stimulates self-development and self-regulation in the process of reading comprehension
skills acquisition.

We also consider the choice of the right text genre and form for reading to be, to
a certain extent, a positive indicator in the sense of motivation to acquire reading
comprehension skills.

The study examined the success of reading comprehension with respect to the
categories of text genres (adventure, historical, technical, fiction, crime, educational,
aesthetic) and related to then specific (concrete) text genres (adventure books, historical
novels, funny/humorous stories, books about nature, fairy tales, poems, legends,
science fiction, books on technology, short stories, encyclopedias, detective stories). It
also examined the relationship between success in reading comprehension and the
categories of text form (printed and Internet) and the associated specific (concrete) text
forms for reading (magazines, newspapers, printed books, e-books, websites, textbooks,
recommended literature).

It was found that the success of students in reading comprehension in the German
language was in the average (grammar school students) and below-average (secondary
vocational school students) band, the preferred text form for reading is the printed
text (especially magazines and journals) and the “preferred” (better to say, most widely
used) text genre for reading is the textbook and to a small extent legend and short story.
Most students do not read in their free time. Descriptive findings are not uncommon, as
students at A2 level of language proficiency in a second foreign language focus mainly on
the language aspects and much depends on whether a teacher or a parent offers the pupil
certain text genres for reading.

The hypothesis that there is alink between students' success in reading comprehension
in German and reading of printed texts (categories of text form) has been confirmed.
Reading the texts in the form of printed books and especially journals and magazines
has shown a close connection with the support to success in L2 reading comprehension.
Despite the fact that reading comprehension is currently moving in the digital direction,
the connection has manifested itself in the printed text form for reading, which may mean
a more personal relationship between the reader and the text in printed form. Tactility
also plays an important role, as touch creates a relationship between the reader and the
text. We agree with Singer & Alexander (2017), who found that while students currently
prefer to read digital texts, they also read these texts faster, but the comprehension of the
read text manifested itself at a higher level in printed form. Their further finding relates
to global and detailed understanding of the of the text form. They have found that within
the global understanding of the text and the text form for reading, the performance in
reading does not differ, i.e. the understanding of printed and digital text is at the same
level. Understanding varied within detailed understanding. Individuals understood the
printed form of the text to a greater extent.

The hypothesis stating that there is a link between students' success in reading
comprehension in German and adventurous, historical and fantastic text genre categories
has been partially confirmed. Historical genres in the form of legend, aesthetic genres
in the form of short stories and genres in the form of a book about nature have been
identified to predict better understanding and contribute to development of reading
comprehension in the German language. It turned out that not all genres predict good
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understanding in the German language. These are mainly simple, straightforward,
short and understandable genres. The strong relationship manifested itself in the text
genre of short story, which focuses on one event, its plot has a rapid development and is
surprising, and the end is closed. A weak relationship was found with historical (legends)
and scientific genres (books on nature). This may be related to what the teacher offers
students, as students do not know many text genres for reading in German.

Research has shown that a particular (concrete) text genre and form in foreign (L2)
language can contribute to the development of reading comprehension and provides
a new dimension in developing comprehension of foreign texts in terms of self-
development, as it mainly supports metacognitive processes and thus self-efficacy and
success in comprehension of a foreign language text.
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Abstract

The first wave of the coronavirus pandemic caused the largest disruption of education systems
in the history of mankind. All schools and education institutions were forced to shift their
education processes from face-to-face to online forms. Some of them had better conditions
and more experienced staff for this transition, some of them had to start to create appropriate
conditions both for teachers and students. Subsequently, numerous studies and analyses on the
impact of the coronavirus pandemic on education have been done worldwide. The paper deals
with a specific research question of how schools and education institutions used their experiences
from the first wave of COVID-19 pandemic to ensure sustainable quality of education under the
pandemic conditions. In this comparative study the authors present the findings resulted from
two questionnaire surveys. The study has been processed with a focus on three areas: the quality of
teaching, technical equipment used by students and students’” opinions and experiences with online
forms of education, and influence of the home schooling (microclimate of the home environment)
on student’s education. In the paper the authors present and discuss in more detail the first area,
i.e. they analyse how experiences from the first wave of the pandemic were used to eliminate the
negative impact on education and to provide adequate quality of education.

Keywords: waves of the corona crisis, comparative study, higher education, online education, home
schooling.
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AHHOTAIIUA

IlepBas BomHa maHAeMMUM KOPOHABMPYCA IIPUBE/A K CU/IbHEIIIEMy B UCTOPMM Ye/IOBEYeCTBa Pas-
pBIBY B cucTeMe o6pasoBanus. Bce obpasoBaresbHble YIPeKAeHNS ObIIN BBIHY)K/IEHBI [IEPEBECTH
cBOI 0Opa3oBaTe/IbHbIE IIPOLIECCHI U3 OYHOTO B AMCTAHUMOHHBIN (opmart. [Ipu sTOM HeKOTOpble
U3 HUX pacroaramy 6ojee 6IarONPUATHBIMU YCIOBMAMY 1 6OJiee OIBITHBIM IEPCOHANIOM LA
OCYIIIEeCTB/IEHNS 3TOTO TIE€PeXofia, APYTUM INPUIIIOCh HayaThb CO3JjaHMe COOTBETCTBYIOIIMX YC/IO-
BIIA, IPMUYEM KaK CO CTOPOHBI ITpeIIofiaBaTesiell, TaK 1 CO CTOPOHBI yYaluxcs. B Hacrosiee BpeMs
IIPOBOAMTCA MHOYKECTBO MCCIEOBAHMIT U aHAIM30B BIVAHUA ITaHJEMUV KOPOHABNMpYyca Ha 06-
pasoBanue. B HacTosIIel cTaTbe pacCMAaTPUBAETCA KOHKPETHBIN MCCIe/l0BaTeIbCKMI BOIIPOC YC-
I0/Ib30BAHNA IIKOMIAMU U 06pa3oBaTeIbHBIMU YYPEXK/ICHMAMY OIbITa IIEPBOIl BOTHBI MaHJeMIU
KOpOHaBHpYca /51 00eclede s YCTONYMBOrO Ka4eCTBEHHOTO 00pasoBaHysl B YCIOBUAX MaHe-
MUA. ABTODBI IIPEICTAaB/IAIOT B CBOEI paboTe pe3yIbTaThl CPABHUTENIBHOTO MCCIIEIOBAHN, OCHO-
BaHHOTO Ha pe3y/lbTaTax JABYX OINPOCOB B (OpMe aHKETHI, TPOBEJICHHBIX B KOHIIE TIEPBOIl BOTHBI
MaH/ieMI KOPOHABMPYCa 1 BO BpeMs BTOPOIt BO/HBL B Xo7ie nccneoBanns paccMaTpUBanInuch Tpu
00671acTII: Ka4eCTBO IPOBEMIEHN YICTAaHI[IOHHOTO y4e6HOro IIpoliecca, TeXHUYeCKoe OCHAIleHNe,
JUCIIO/Ib3YeMOe CTy[eHTaMI, MHEHNE U OIIbIT CTYAEHTOB O AMCTAHIMIOHHOM OOY4eHNI, @ TAK)KE BIIN-
SAHUe JoMalIHero o6ydenus (arMocdepa foMa) Ha 0OydeHMe CTYIEeHTOB. ABTOPBI CTaTbU IPeCTa-
B/ 11 6OJIee AeTaNbHO PACCMOTPEII TIePBYIO 113 ITUX TPeX 06/1acTell, B YaCTHOCTH, IPOAHA/TN3M-
pOBay, KaK OIBIT IIePBOJ BOIHBI ITaHAEMNUI ObUI IpYMEHEH B 00pa3soBaTe/IbHOM YUPEeXAECHNN, B
KOTOPOM OHU PabOTaIoT, /IS IPEJOTBPAIeHIsI HETATVBHOTO BIVSAHISA TAHAEMIN Ha 06pasoBaHue
U COXPaHEHVsI HafyIeXallero KauecTsa 06pa3oBaHms, KOTOpOe YIpexXaeHe IIPefOCTaBIsAeT CBOUM
CTy/IeHTaM.

KiroueBbie c1oBa: BOMHBI KOPOHABMPYCA, COMOCTABUTENbHOE MCCIEOBaHNe, Bbiclee 06pasoBa-
HIle, IUCTAHIMOHHOE 06pa3oBaHue, [OMAIlHee 0OydeHe.

Introduction

COVID-19 driven crisis has influenced all areas of human activities, including
the area of education. Closures of schools and other learning spaces have dramatically
influenced operations of all kinds of schools and education institutions forcing teachers
to move to online delivery of lessons. Neither schools nor higher education institutions
were prepared for such a large-scale shift. Despite the fact that the occurred need, or even
demand, to support learning and teaching processes represented strongly a challenge
equally for education institutions (schools and higher education institutions) as well as
for the teachers and the learners, a forced switch without an adequate transition period
was stressful and traumatic for everyone (Haskovd, Havettova, &Vogelovd, 2021). Despite
the transition to remote instruction, results of the first research analyses from different
countries (e.g. Belgium, the Netherlands, Switzerland, the United Kingdom) have
shown serious learning losses in learning achievements (Maldonado & De Witte, 2020;
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Christodoulou, 2020; Engzell, Frey, & Verhagen, 2021). One of the most comprehensive
and large-scale studies on how tertiary students perceived the impacts of the first wave
of COVID-19 crisis in early 2020 was led by the Faculty of Public Administration of the
University of Ljubljana (Aristovnik, Kerzi¢, Ravselj, Tomazevi¢, & Umek, 2020).

Currently, we are facing the second wave of the coronavirus pandemic. While the first
wave can be dated in summer semester of the academic year 2019/2020, the second wave
has started already in winter semester of the academic year 2020/2021. At Constantine
the Philosopher University in Nitra (Slovakia), the transition to remote instruction and
online forms of education during the first wave was not easy. Many teachers and students
encountered different problems at the beginning. Both academic staff and students had
to solve mainly technical problems, and it was technical problems that significantly
decreased the quality of education and students’ learning achievements. To find out how
the experiences obtained during the first wave of the coronavirus influenced the higher
education at the university, and how these experiences have been reflected in present-day
education activities of the university, within the current second wave of the coronavirus,
a comparative study of education processes was conducted.

Aim of the research

In the consequence of the coronavirus pandemic education processes were world-
wide disrupted in a scope as it had not been ever before. Education processes within
all schools and education institutions had to be transited from their face-to-face forms
to the on-line forms. Some of the schools and education institutions already had some
experiences with the on-line forms of education, i.e. some of the schools and education
institutions already at the beginning of the coronavirus pandemic had created some
relevant conditions, and they had also the staff, who more or less already had some
experiences with implementation of the on-line forms of education. On other hand, some
of the schools and education institutions had to start to create appropriate conditions on
both sides, on the teacher side as well as the student side, and initiate formation of relevant
abilities and skills mainly of the staff (Sebo, 2020, 2016; Sebo & Hagkov4, 2020; Kozik,
Kuna, & Vanek, 2016; Kozik & Kuna, 2014; Manca & Ranieri, 2013; Teclehaimanot &
Hickman, 2011). However, whether teachers or students, we all had to start to learn how
to manage education within the new environment of the on-line operation of schools
and education institutions. The issue of the impact of the coronavirus pandemic on both
the system of education and its particular levels has been elaborated in a lot of studies
and analyses (Pavlikova, Sirotkin, Kralik, Petrikovi¢ova & Martin, 2021; Petrikovi¢ova,
Durinkovd, Kralik & Kurilenko, 2021; Tkac¢ov4, Pavlikova, Jenisovd, Maturkani¢, &
Kralik, 2021).

In order to mitigate potentially devastating consequences of the COVID-19 pandemic
on education, different policy responses of national and/or regional governments and
stakeholders have been proclaimed (United Nations, 2020) to sustainably keep quality
of education. Preventing a learning crisis from becoming a generational catastrophe
requires urgent action from all. The reasons are clear as education is not only a human
right, but it is a primary driver of progress and welfare of any society. When education
systems collapse, prosperous and productive societies cannot be sustained. For schools
and education institutions, i.e. among them also for higher education institutions, an
imperative result is to learn from the acquired experiences and to improve quality of the
offered education in all its dimensions. This means all dimensions of the new schooling
which the pandemic had brought.

We have, on the one hand, general policy strategies and imperatives towards the
higher education institutions and, on the other hand, there is a reality, common everyday
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life of the universities. A research question for us become the question of how our
institution, Constantine the Philosopher University, used the experiences gained while
teaching during the first wave of the coronavirus pandemic, i.e. whether these experiences
were used to improve subsequent teaching performance of the university so that students
would acquire relevant level of learning achievements also under the new on-line
education environment.

As at the end of the first wave of the coronavirus pandemic (i.e. at the end of the
summer semester of the academic year 2019/2020) a questionnaire survey was carried
out to assess realisation of education during the finished term, we decided to carry out
this survey repeatedly at the end of the winter term of the academic year 2020/2021 (i.e.
a term undergone under the second wave of the coronavirus pandemic) and to process a
comparative study of these two questionnaire surveys. Results of the comparative study
were to give us answer to the stated research question.

Methodology of the research

The comparative study was processed using findings resulted from two questionnaire
surveys, one administrated at the end of the first coronavirus wave and the other one
during the second wave. Research sample of the first survey consisted of 151 students
enrolled in full-time forms of study at Constantine the Philosopher University and the
research sample of the repeated survey consisted of 369 full-time students.

The questionnaire administrated in both of the surveys was the same. In the
introduction part of the questionnaire the respondents were asked to state their
demographic and segmentation data (sex, faculty, year of the study, study program). The
questionnaire items themselves were focused on three areas. Nine questionnaire items
were focused on the issue of teaching processes carried out within the finished semester.
Another nine questionnaire items were related to technical equipment used by students
and to students’ opinions and experiences with on-line forms of education. And the final
five items were focused on influence of the home schooling (microclimate of the home
environment) on students’ education.

Although school environment is accepted as a factor with significant influence on
academic performance (teaching and learning achievements) in educational discourse
and considerations, little attention is paid to it (Stukalina, 2013). According to Stukalina
(2013), higher school improvement is influenced by so-called integrated educational
environment. In frame of this integrated educational environment, she distinguishes its
four main components, and these are physical and technological environment, executive
environment, psychological environment and instructional environment. In a certain
approximation, the first and second part of our questionnaire can be perceived as
investigation of the instructional environment and technological environment, and the
third part as investigation of the physical environment. But at this point a note has to
be mentioned. Usually the physical (or school) environment is understood with regard
to physical equipment of the educational institution (Comesaina & Juste, 2007), while in
our case the focus was mainly on physical conditions of student’s home schooling (their
home educational environment, microclimate of their home environment from which
they participated at the on-line forms of teaching).

Both questionnaires were processed by the same statistical methods and subsequently
their results were compared and evaluated in percentage terms. Hereinafter we presented
results only of the first part of the questionnaire, and that processed for the whole research
samples, without differentiation of the respondents in dependence on their segmentation
factors (sex, faculty, year of the study, study program) and without testing dependence
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of the respondents' answers on the particular segmentation factors. The findings resulted
from the second corona pandemic wave and the first wave were compared.

Research results and their discussion

In the first item focussed on the issue of teaching processes carried out under the
corona pandemic conditions, the respondents were asked which ways of teaching the
teachers used. There were nine possible ways (teaching methods), from which the
respondents marked those which were used by teachers, and additionally they could add
further ones, in frame of the response Others. The given possible responses, which the
respondents could choose, together with the achieved results, are presented in the graph
in Figure 1. As the graph shows, in comparison to the first wave of the pandemic, there
has been a significant decrease in case of two responses. At particular it was in case of
the response theoretical seminar work assignments, at which the recorded decline was
of 23.9 %, and in case of the response emails, at which the recorded decline was of 17 %.
A smaller decrease of 6.5 % was recorded also in case of the response social networks. In
the second wave of the corona pandemic more teachers started to use video conferencing
systems, even up to 34 %, and significantly more they started to use also software platforms
of team-cooperation (recorded increase of 16.6 %).

In our opinion, increase in the use of the both stated systems in the second pandemic
wave was due to creation and implementation of the institutional platform Meet.UKF, as
well as due to its promotion among the university academic staft and simplicity of its use.
Increase in the use of the software platforms of team-cooperation we connect with their
promotion among the staff ensured by the university management and with possibilities
offered to teachers to be trained to work with the MS Teams software application.

Comparison of the teaching methods used by teachers

m2ndwave m 1stwave

2 49.6%
theoretical seminar work assignments 73.5%

video conferencing systems 88.3%

54.3%

i . 28.7%
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others "> %%

Figure 1. Comparison of the teaching methods used by teachers

Inthesecond questionnaire item the respondents were asked which video conferencing
systems their teachers used most frequently. In comparison with the first wave, during the
second wave of the coronavirus pandemic there were recorded significant increases in
the use of two of the systems. These were the Meet. UKF system (increase of 16.8 %) and
Microsoft Teams (approximately the same percentage increase of 14.6 % of its use). On
the contrary, systems like Zoom, Skype or Messenger became less used in comparison with
their use during the first wave of the coronavirus (recorded declines of 7.1 %, 10.4 % and
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7.4 % of their use, respectively). In our opinion, at the beginning of the pandemic (its
first wave) these systems were more known, in meaning that teachers as well as students
had general awareness about them, though they did not used them, neither were skilled
in their use. But in that time, these systems represented a possible solution which, the
teachers knew, were at disposal and could help them to ensure continuation of education.
Subsequent development supported by the management of the university, i.e. the above
presented promotion of the systems Meet. UKF and MS Teams together with the trainings
organized for the academic staff gave rise to a broader utilization of only these systems
in teachers’ practice. Moreover, in our opinion, choice of these systems was influenced
also by the combination of a broad range of possibilities offered by them on the one hand
and simplicity of the use of their basic functions (their operation), on the other hand.
Results of this questionnaire item are in a logical coincidence with the facts presented at
the results of the previous item, what in a certain way proves that the respondents took
the survey seriously, gave objective responses to the particular items, and did not marked
the alternative answers in random.

The third item was focused on identification of the e-learning systems which the
teachers used most frequently in their teaching practice. The following mostly used ones
were identified: institutional education portal UKF EDU (based on Moodle), Moodle and
Google Classroom. In case of the use of these systems no more significant changes were
recorded. In the second wave of the pandemic increase of only 8 % was stated related to
the use of the education portal UKF EDU and decline of less than 7 % related to the use of
the system Google Classroom.

In the next questionnaire item the respondents were asked how frequently the teachers
use the teaching methods referred to already in the first questionnaire item. Results of
this item are presented in a graphical way in Figure 2. As the graph in Figure 2 shows,
in the second wave of the pandemic the teachers used much more the video conferencing
systems and software for team-cooperation. At the same time they cut down the use of such
teaching methods as seminar work assignments and education through emails. Use of the
other methods remained at the same level. Changes in the frequencies of the use of these
methods are about 5 % either in a positive or negative direction (increase or decrease of
the frequencies of their use), which cannot be considered as a significant result following
the size of the research sample.

The presented results prove a shift form “passive” forms of knowledge acquiring to
more vivid and active, and attractive and interesting for students. This also proves that the
teachers seek to improve quality of education under the conditions of the pandemic, and
the fact that the teachers appreciate the support which they get from the management of
the university and implement the obtained knowledge, skills and information into their
teaching practice.

Further we were interested how the students liked the particular teaching methods
used by the teachers. Overview of the recorded results is presented in a graphical
form in Figure 3. As the graphs in Figure 3 show, the highest increase of popularity
(attractiveness) was in case of the teaching method through video conferencing systems
(percentage increase of 15.4 % as the sum of the increases of I liked it very much and I
liked it) and in case of teaching through the software for team-cooperation (totally 14.63 %
as the sum of the decreases of I liked it very much and I liked it). On the contrary, the
highest decrease was recorded in case of the seminar work assignments (14.62 % as the
sum of the decreases of I liked it very much and I liked it). In case of the other methods
no significant changes were recorded. The presented results show that students favoured
and liked education through the video conferencing systems Meet. UKF and MS Teams.
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Comparison of the frequencies of the use of the particular teaching methods
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Figure 2. Comparison of the frequencies of the use of the particular teaching methods

Teaching through the seminar works assignments they evaluated rather at an average,
and during the second wave it has become even less popular. These results document how
important is the above-discussed effort of teachers to cut down the “passive methods” of
knowledge acquisition (more or less this regards e.g. seminar work assignments as a form
of “self-education”) and to broaden the use of methods in which the students have to be
active and to work together.

Comparison of students’ attitudes towards the particular teaching methods
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Figure 3. Comparison of students” attitudes towards the particular teaching methods
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Purpose of the next questionnaire items was to assess quality of teaching process and
teaching materials led and provided by teachers to students. Overview of the results related
to the teaching process provided by teachers is presented in Figure 4. The results have
proved the rising quality of video conferencing lectures led by the teachers in the second
wave of the pandemic (12 %) as well as of the e-learning courses (7 %), assessed from the
students” view. It shows that the teachers became quickly used to the video conferencing
system and were able to fully use its potential, and the students have appreciated it.

Comparison of the assessments of the quality of the particular teaching processes led
by teachers
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3% 2% 2%
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-13%
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ME-learning course M Video-conference lectures M Scripts Textbooks Links to useful websites

Figure 4. Comparison of the assessments of the quality
of the particular teaching processes led by teachers

Significant improvement of quality of education provided by teachers in the second
wave of the pandemic has been proved also by results of the next questionnaire item. In this
item the respondents were asked to express their opinion whether the exclusive use of the
particular method, without adding any other method to it (i.e. without accompanying it
by another method) would be sufficient to pass the taught subject. As the results presented
in Figure 5 show, at this item during the second wave more significant changes occurred
in two cases. The first one was the case of the video conferencing system and the second one
was the case of the software for team-cooperation. As to the lectures led through the video
conferencing system, in opinion of more than 9 % of the respondents exclusive use only
of this teaching method would be sufficient to pass the taught subject. As to the teaching
based on the software for team-cooperation, exclusive use of this teaching method would
be sufficient according to even 15 % of the respondents.

Results of the item in which the respondents assessed quality of the teaching materials
provided them by teachers are presented in Figure 6. In comparison with the assessment
of these materials at the end of the first wave of the pandemic, during the second wave
a slight increase of the positive assessment was recorded. As the graphs in Figure 6 show,
the differences between the assessments recorded in the first and second wave were: very
good increase of 4.1 %, good increase of 1.6 %, average decrease of 3.8 %, low decrease of
0.4 %, very low decrease of 1.3 %.
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Comparison of the assessment of the sufficiency of the exclusive use of the particular methods to pass a subject

%

6% ; 6%
6% s

%
o%
— -
finit ves, dofi know no
% a5 I %
-4%
% -
pre 6%
7%
9%

1% R

mseminar work u project mel g course mvideo conferencing system

® education through social netwarkeducation through emails software for team-cooperation © online consultation

Figure 5. Comparison of the assessment of the sufficiency
of the exclusive use of the particular methods to pass a subject

Comparison of the assessment of the quality of the provided teaching materials
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Figure 6. Comparison of the assessment of the quality
of the provided teaching materials

In the last item focused on teaching process assessment the respondents were asked
to state an average grade for a group of teachers who taught them during the given period
(i.e. during the semester under the first or second wave of the pandemic). The overview
of the results recorded for this item is also presented in a graphical way - see Figure 7. As
the presented results show, the difference between the two waves of the pandemic shows a
slight, considering the size of the research sample, not very significant increase in positive
assessments of teachers. There has been 5.6 % improvement of teachers assessment by
the grade 1 - excellent, 11 % improvement - by the grade 2 - very good and, accordingly,
the number of teachers assessments with grades of 3 — good (by 7.5 %), 4 — sufficient
(by 6.3 %), and 5 - insufficient (by 3 %) has decreased.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 83



Education and Self Development. Volume 17, Ne 2, 2022

Comparison of the average grades the students assessed their teachers with
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Figure 7. Comparison of the average grades the students assessed their teachers with

Conclusion

As the presented results of the carried out questionnaire surveys show and prove, both
academic staff as well as the university management has made a great effort to eliminate all
weaknesses which were recorded in connection to the teaching process carried out at the
university during the first wave of the corona pandemics. Subsequently due to this effort,
in the second wave of the pandemics quality of teaching was much higher (as it resulted
from the second round of the questionnaire survey). Additionally to the above presented
and discussed results of the first part of the questionnaire, we also would like to mention the
most important and interesting findings resulted from its following two parts.

While the focus in the first part of the questionnaire was on teaching process itself,
in its second part the attention was paid to technical equipment, which the students
had at disposal to ensure their own participation at the on-line teaching forms. As the
comparative analysis showed, there had not been any significant difference between the
students’ responses in the first and second wave of the corona pandemics. Both times the
respondents assessed their technical gadgets as sufficient. What they complained about
was speed of their computer processors and internet connection (their home computers
and home internet).

The last part of the questionnaire was focused on school environment and influence
of the home schooling (microclimate of the home environment) on student’s education.
Also in this part of the administrated questionnaire no significant differences between the
students” responses to the particular questionnaire items stated in the first and second
wave of the corona pandemics were recorded. Totally, the respondents assessed home
schooling to be comfortable for them, and home schooling has been preferred to face-to-
face schooling (approximately on the same level in both rounds of the survey).

In two of the five items included in this part of the questionnaire the task of the
respondents was to assess which conditions of the schooling are better or easier manageable
at home and which at school (university). In students’ opinion at school it is easier to set
noise, lightening and electromagnetic radiation, while at home it is temperature.
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Abstract

Research problem. Recently, being known as the most vital asset to as well as the capital of
organizations, the issue of organizational knowledge creation has attracted a great deal of attention
in several settings encompassing educational centers and institutions. Not only may a high-
quality capital account for the success of a given organization, publishing its success stories, and
consequently both clients’ and employees’ satisfaction, it can result in the escalation of scientific,
human, and financial resources. Knowledge management has been defined as the process of
discovering, acquiring, developing, maintaining, evaluating, and applying the right knowledge at
the right time by the right person in an organization through the creation of a link between human
resources, information technology, and communication while creating a suitable structure for
achieving organizational goals (Afrazeh, 2005). Similarly, Hoffman, Hoelscher, and Sheriff (2005)
described it as the process of creating and sharing knowledge in such a way that the results can
be used effectively in the organization. In educational institutions also, knowledge management is
a systematic and organized process of creating and disseminating information, selecting, refining,
and disseminating explicit as well as implicit knowledge, in order to create a unique value which
can be used to strengthen the learning and teaching environment (Gonzalez & Martins, 2017).
Having probed into the relevant literature, we realize that in many studies (Jashpara, 2004; Messa
& Testa, 2004; Newman & Conrad, 2000) knowledge management includes four general processes:
knowledge creation, knowledge retention, knowledge sharing, and knowledge application.
Purpose of the study: In this research, using the system dynamics method, a model is proposed
to identify the effective factors in the knowledge management cycle in an educational center. Then,
the effectiveness of the identified factors over time is simulated and the changes in the behavior of
the institute, which are the result of the changes in the behavior of the staff as well as capabilities
and tendencies, are observable. This study attempts to identify the most influential factors in the
knowledge management process using the presented dynamic model and by examining the factors.
The levers suggest appropriate operations to focus on these factors. Research method: This is applied
research that is conducted using the system dynamics approach introduced by Sterman (2000). This
approach is used to represent the status quo of a system and its changes in the future. Identifying
and problematizing the main issue through studying related works and interviewing twenty-eight
experts in the field using a semi-structured researcher-made survey; creating dynamic hypotheses
and drawing the cause-effect diagrams and the flow diagram; using Vensim software to simulate the
mod, and finally, sensitivity analysis was the stages followed respectively. The results of this study
showed that by implementing the knowledge management process in the institute, the performance
of the teaching personnel increased in an s-shaped manner; the experience improved exponentially,
and the family-student contentment improved which would consequently result in organization
growth. Finally, the researchers presented and analyzed two proposed policies.

Keywords: system dynamics, knowledge management, simulation, , knowledge building, teacher
performance, performance.
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AHHOTAI[USA

Hccnepyemas mpo6nema. ITpo6rnema popMupoBaHNsA OPraHM3ALMOHHBIX 3HAHNUII COTPYAHMKAMM
B 00pasoBaTe/IbHbIX LIEHTPaX M YYPEXKITEHUAX YPe3BIUailHO aKTyalbHa B COBPEMEHHOM MMpE, 110-
CKOJIBKY MIMEHHO OpTaHM3aIIOHHbIe 3HAHVS [IPEACTaB/ISIIOT CO601T HarboIee BasKHBIIT PeCypce 1 0C-
HOBHOJI KaIlMTa/l OpraHM3anyuy. 3HaYMMOCTb KalliTajaa OTYET/IMBO BUIHA B TOM C/Iydae, KOTZla OH
IIPUBOJINT K YCIIeXy, 0OHapOOBAHIIO HOBOCTE!T 00 yCIIexe 1, KaK CIefICTBIIE, K YOBIeTBOPEHHOCTH
COTPYAHMKOB, CTY[E€HTOB I, B KOHEYHOM HUTOTe, K YBEIMYCHUI0 HAYYHOTO, YeTI0OBEYEeCKOro 1 G-
HaHcoBOTo pecypcos. Kak yrepskpaer Afrazeh (2005), opraHmsanust 3HaHUIT — 9TO IIPoOLecC 06-
HapyXXeHIsI, IPUOOPETeHNs, PasBUTHS 1 CO3LaHNsI, 0OMEeHa, IOAAEPKKIL, OLIEHKN 1 IIPUMEHEeHNs
B HaJlIe)Kalljee BpeMs HY)KHbIX 3HAHUI HY>KHBIM UHIVBUIOM B OPraHM3ALMM HA OCHOBE CO3JJaHNA
CBA3M MEXIy YelOBEeYeCKMMIU pecypcami, NHQOPMAIMOHHBIMY TEXHOMOTUAMM ¥ KOMMYHUKAIIN-
M. DTO MPUBOFUT K (GOPMUPOBAHUIO CTPYKTYPbI, MOAXOMAALIEI A/Is HOCTIDKEHINS Liefeil opra-
umsanun. Kak nomarator Hoffman u gp. (2005), ynpasienne sSHaHUSIME — 9TO IIPOLIECC CO3TAHI
1 Tlepefadyt 3HAHNUIT B OPTaHU3ALNY C 1Ie/bI0 X 3¢ (PeKTHBHOrO MCIONb30BaHMsA. B o6pasoBarenn-
HBIX YYPEKICHIAX YIIPaB/IeHNe 3HAaHUAMM TaKXKe IIPeJCcTaB/LieT co00l CICTeMaTUYecKuii I opra-
HI30BAaHHBII IPOLIECC CO3MAHN U PACIIPOCTPaHeH Vsl MHPOpMALK, 0T6OPa, YTOYHEHNSI U PacIipo-
CTpaHeHNs SKCIVIMIMTHBIX Y MMIUIMLIIMTHBIX 3HAHNUI, C IIe/IbI0 CO3/JaHMA YHMKA/IbHBIX LIEeHHOCTell,
KOTOPBIE MOTYT ObITh MCIIOIb30BAHbI /Il COBEPIIEHCTBOBAHIS YCIOBMIT 06ydeHNsT 1 IIperoaBa-
Hust (Gonzalez & Martins, 2017). Ha ocHOBaHMY M3YYEHHOII IUTEPATYPDI MOXKHO 3aK/II0YUTD, YTO
BO MHOTMX MCCIejoBaHmsAX (Hampumep, Jashpara, 2004; Messa & Testa, 2004, Newman & Conrad,
1999) ypaBieHe 3HAHUAMU COCTOUT U3 YETBIPEX OCHOBHBIX IIPOIIECCOB: CO3/jaHIe 3HAHMIA, COXpa-
HeHIe 3HaHWIT, 0OMeH 3HaHUAMY U IpuMeHeHe sHaHumiL. Ilens nccregoBanms: B pamkax faHHOro
VICCTIE[OBAHYISI Ha OCHOBE METONVMKYI CHCTEMHOII JHAMIKM OblTa [IPeI0XKeHa MOJie/Ib BbISBIICHNS
Ppe3y/IbTaTUBHBIX TOKA3aTeIell IPOLlecca YIpaB/ieH sl 3HAHISIMIU B 00pa30BaTe/IbHOM YIPEXKAECHUIL.
Janee ocymiecTBIANIOCh MOJEMMPOBaHye 3PQPeKTUBHOCTY BBIABICHHBIX (AaKTOPOB B JMHAMUKE
7 HaOIIOfeHNe 3a U3MEHEHISAMM B (YHKIMOHMPOBAHUN YIPEXIEHNs, 0OyCTIOBIIEHHBIE M3MEHe-
HUAMM B IIOBEIEHUU COTPYIHUKOB, a TAK>Ke M3MEHEHN BO3MOXKHOCTel U TeHJeHIMil. B anHOM
VICCTIE[OBAHNY TIPEATIPYHATA HOIIBITKA OIIPEEeTNTD Hanboee 3HaYMble HaKTOPbI, OKa3bIBAIOIIIIE
BIMAHNE Ha IIPOIIeCC YIIPaBIeHNsA 3HAaHMAMM, Ha OCHOBE IIPeJICTaB/IEHHO [UHAMUYECKOIl MOJIeN,
a TaK)Ke Ha OCHOBe (paKTOPOB U MEXaHM3MOB BO3JIEIICTBUS IIPENIOKUTD HafIeXKallie Mepbl s
BO3[IEIICTBIS Ha faHHbIe pakTOpsl. MeToppl nccnemoBanms: Hacrosiee ncciefoBanme sBsieTCs
IIPUKIATHBIM I OCHOBAHO Ha MICIIO/Ib30BAHNN CUCTEMHO-AMHAMIYECKOTO IIOAXO0/1a, pPa3paboTaHHO-
ro Sterman (2000). Taxolt mozxoy IpefHa3HAYEH JIA MOJEMMPOBAHA TEKYIIETO COCTOSHMA CHC-
TeMbl 11 ee OYAyIX u3MeHeHuIL. JlaHHbIl TOAXO 6asupyeTcs Ha C/IeYIOLINX STAllaX: OIIpee/ieHIe
1 Ipo6IeMaTy3aIyiA Mpo6IeMbl Ha OCHOBE M3y4eHNA COOTBETCTBYIOIVX PaboT 1 OIIpoca ABafLaTi
BOCBHMII 9KCIIEPTOB 3TOJ 00/1aCTI METOLOM IOTYCTPYKTYPMPOBAHHOTO OIIPOCA; BBIBIDKEHIE TVi-
[I0Te3 ¥ IIOCTPOEHME AUAarpaMM IPUYMHHO-CIeCTBEHHBIX CBsA3ell 1 rpadMKOB; CO3TaHMe MOJENN
C TIOMOIIIBIO TTPOrpaMMbl Vensim; aHaiu3 YyBCTBUTENbHOCTHU. PesynbraThl MCCe0BaHNA 1T0Ka3a-
M, YTO BHEpeHNe Ipoliecca YIpaBaeH)s 3HAaHISAMU B 00pa3oBaTe/IbHOM YUPEeXIEHNH IPUBEIO
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K $-06pasHOMY pocTy ero 9 peKTHBHOCTH, a UMeHHO 3 dEeKTUBHOCTY PaGOTHI IIPETIOIaBaTEeNbCKO-
0 COCTaBa, K 9KCIIOHEHIMaTbHOMY MOBBILICHIIO KBAIM(DUKALN 1 POCTY yOBIETBOPEHHOCTH y4a-
IMXCA U MX CEMEIT, 4TO, B CBOIO OUepefib, IPMBE/IO K Pa3BUTIIO OpraHu3aimi. B xoze uccenosanmus
TAKXKe 6])171]/[ TIIpEeACTAaBJIEHDI I IPOAHAIM3MPOBAHDI [IBE IIPENJIOJKEHHDIE CTPATETNN.

KrroueBbie cmoBa: [1HaMIKa CUCTEMbI, KOHTPO/Ib 3HAHUIA, CUMYIIALMA, MOJIeNb, GOpMUpPOBaHIe
6asbl sHAHMIT, 9GEKTUBHOCTD paboTHI yunTerneit, 3G eKTuBHOCTD pabOTHI

Introduction

The present study refers to the need for knowledge management in educational
centers to promote organizational learning and improve performance in today’s
unstable environment. Organizations used to face rather stable environments, and the
future events were almost predictable so that managers could plan in safe conditions.
Today, rapid and tangible changes in various fields of science and technology have
increasingly affected the existing processes in human societies. In such an environment,
organizations, especially organizations and educational centers, need to redouble
their efforts to survive. Traditional institutions and organizations are no longer able
to adapt to these rapid and drastic changes and improve their performance, and only
an organization has a chance to survive that can constantly adapt to changes in the
environment around it (Liao & Wu, 2009).

The work process of teachers and instructors is very visible, so there is a need to be
innovative both in the classroom they run and in the educational institution as a whole.
It can be the best way to succeed and grow in the long run, as well as to face threats and
take advantage of opportunities and innovate in education in various ways. Realizing
these conditions, organizations decide to gradually move out of non-dynamic forms and
traditional environments and towards the learning organization in order to maintain
themselves in a turbulent environment where groups and individuals are constantly
engaged in new learning processes. In short, the importance of organizational learning
refers to its role as the key to the success of organizations in achieving longevity. It is
due to the fact that the most successful organizations may survive if they suffer from
poor learning, but they can never use their full potential (Senge, 1990). It can be seen
that in a training center and even a wider environment - in any educational system -
the quality of education depends on the teachers’ quality of performance in that system
(Khorshidi, 2003). Therefore, paying attention to teacher training programs in line with
global developments and promoting knowledge to them (and further by them) is one
of the most important issues in today’s dynamic world. These global developments
have created new requirements for teachers; needs that require the preparation and
enhancement of education for both teachers and students. Teachers must adapt their
knowledge, professional ability, and professional skills to future developments. The
two components of knowledge and intellectual capital are the basis of competencies as
well as a strategy to improve performance. In order to achieve a sustainable competitive
advantage, it is important to pay attention to existing knowledge and use it effectively
(Crasborn, Hennissen, Brouwer, Korthagen, & Bergen, 2008). Knowledge, as defined by
Baker and Sinkula (2013) is the categorized and relevant information that is used in the
organization and is applied in decision making. The difference between knowledge and
data or information is in its applicability and practicality. Knowledge, compared to data
and information, has a significant impact on cost reduction and process design since it
has been applied to many different aspects and is no longer raw.

Drucker (1957, cited in Turriago-Hoyos, Thoene, & Arjoon, 2016) was the first one
who tried to propose a new type of organization in which, instead of manpower, the
power of the mind rules, and in the meantime, introduced words such as knowledge
work, Knowledge worker, and knowledge organization to the world. Graft (2003) also
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focused on knowledge organizations and divided organizational knowledge into two
parts; intangible (tacit) knowledge such as personal beliefs, views and the expressive
(explicit) knowledge which can be easily expressed, coded, stored, documented, and
accessed in the process of analyzing and processing knowledge. Considering the role
of each of these types of knowledge, some have taken this perspective in analyzing the
methods of applying knowledge management in an organization and have classified
them into dynamic, human-centered, system-oriented, and passive (Afrazeh, 2005). In
this classification, the level of explicit knowledge depends on the degree of marking and
storage of information required by an individual, and at the same time, the level of tacit
knowledge is related to the level of knowledge sharing through the relationships between
individuals (Afrazeh, 2005). Hoffman et al. (2005) believe that knowledge management is
the process of creating and sharing knowledge in such a way that it can be used effectively
in the organization. Bhat (2001) considers knowledge management as a process of
facilitating knowledge-related matters (including creation, recording, transfer, and
utilization) and believes that knowledge management involves a wide range of activities,
learnings, collaborations, testing, and unification of different working and executive sets.
Jashpara (2004) also defined it as an efficient learning process that creates, organizes, and
exchanges knowledge and its application increases the organization’s intellectual capital
and improves its performance, whether this knowledge is explicit or implicit gained from
the technology and cultural environment of the organization. Perez (1999) also states that
knowledge management includes the provision of knowledge, wisdom, and value-added
experiences of individuals within the organization so that it facilitates the retrieval and
use of knowledge and protects it as an asset of the organization (Perez, 1999). According
to McDonald (2002), knowledge management is the process of creative, effective, and
efficient use of all available knowledge and information in the organization for the benefit
of the customer and therefore for the benefit of the organization itself and this is exactly
what teachers do, especially in elementary school; meaning that they always try to apply
everything they have learned to best accompany and teach the students in their class -
with different abilities and needs - in this way.

The knowledge management approach has been at the forefront of management
content since 1990, and in fact, knowledge management has been passed on for hundreds of
years, when family business owners and skilled professionals passed on their professional
experiences to their children and students. Barron (2000) considers knowledge
management as a systematic and integrated approach to recognizing, using, and sharing
existing experiences and expertise in the organization. Parlby and Taylor (2000) looked
at knowledge management as a movement that will conquer the future. According to
Asgari (2006), the successful implementation of knowledge management requires the
harmonization of various organizational factors, including organizational structure,
organizational culture, technology, and human resources; so that people can manage
their organizational knowledge to achieve the goals of the organization. On the other
hand, it should not be forgotten that the kind and quality of knowledge in organizations
are different from each other, and as Hassanzadeh, Fatemi, and Omrani (2008) state, in
educational and learning organizations, due to the emphasis on immaterial issues, late
returns, and results and diminishing economic role of knowledge, knowledge is mainly
used as an intellectual capital to promote individual and organizational performance.

Therefore, it can be said that identifying the types of knowledge resources, their
structure and amount, characteristics, the relationship of those resources and components
of knowledge with one another, and also their type of operation, occurs only in the shadow
of a deep understanding of structural reality and knowledge space of an educational
organization.
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The main purpose of knowledge management in schools is to help improve the
performance of teachers and thus improve the performance of schools. Although
knowledge management systems have been successful in industrial organizations, the
models used by industries cannot be transferred directly to training centers and schools,
but it is necessary to use these models to study educational organizations. The issue
encouraged the researchers of this study to examine how and to what extent the impact
of knowledge management on the performance of teaching staft is; since educational
organizations are among the organizations in which it is necessary for a group of people
with different job skills to anticipate, prepare, create, and provide different types of
services for the educational setting and its main beneficiaries to-gradually- achieve their
goals. As mentioned, knowledge management is the most important tool through which
educators, especially teachers, can pave the way for, and guide schools, and students
towards predetermined goals. This article consists of five general sections: introduction;
research background in the field of knowledge management, system dynamics, and the
use of system dynamics in knowledge management; research methodology dedicated to
presenting dynamic hypotheses and causal diagrams; flow chart simulation, and finally
interpretation of research findings and suggestions.

Literature review

The background of this research is reviewed in three different sections. First, it
briefly examines the field of knowledge management and introduces the building blocks
of knowledge management, then briefly examines the system dynamics approach, and
finally, conducts research in this field.

Knowledge management is not an emerging concept; in fact, knowledge management
has been the result of observing the progress of ancient civilizations. When old organized
businesses were looking for a competitive advantage to serve customers more efficiently,
maximize profits, and ultimately stay competitive (Crasborn, et al., 2008). But the
formation of this concept first began with the 1994 annual report of a Swedish financial
services company called Scandinavia. The company’s report mentioned the value of the
intellectual capital in the organization and the need to quantize it. In the new millennium,
scholars and scientists have defined knowledge as an important organizational resource
that has several theories. By collecting different models and theories, new areas of
knowledge management were introduced. Due to the recent developments in this field,
knowledge organizations have widely introduced the concept of knowledge management
into the management and organizational literature. In the meantime, the development
and improvement of human resource performance through education has been of high
importance and educational centers and schools having a large population of students and
teachers are considered the most important place for cultivating the IQ and knowledge
of the society and the role of teachers and school principals in this issue is considered
important.

The need for management knowledge in training centers to promote organizational
learning and performance in today’s unstable environment is due to the fact that
organizations used to be in a stable environment and future events were almost
predictable. Normally, managers could plan in safe conditions. It is not possible these
days. Carroll et al. (2003) believe that knowledge management in schools is a challenge
that needs to be addressed, because the culture in schools, although not unique, is very
individual. He and his colleagues have listed seven issues as solvable issues through his
school management: 1. Features of school exercises, 2. Acquisition and acquisition of
knowledge, 3. Understanding information, 4. Information reconstruction, 5. Knowledge
management support, 6. Valuation and 7. Knowledge management tools. There are
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also six important issues for implementing knowledge management in schools, which
are: technology awareness, developing attitudes toward innovation, using educational
experiments with the help of modern technologies, applying appropriate technology to
determine the boundaries of how to learn, analyzing knowledge for creating human and
social capital and using knowledge management to maximize effective learning (Reynolds,
2005). The key to implementing these principles lies in creating an effective school and
school-based management. In fact, the conscious and purposeful movement of teachers
and school staff toward school-oriented education and effective school will pave the way
for the creation, strengthening, transfer, and development of organizational knowledge
in schools.

Here the role of the effective teacher becomes very prominent. An effective teacher
can interest, challenge, and challenge the disciple. Effective schools and effective classes
are those in which feedback methods are seriously established (Harris, 2004). In these
schools, the development of the staff is given an important role and is considered a means
to create innovation and continue the development of the curriculum. People participate
in activities with every fiber of their being. Shared responsibility is the basis of creativity
and collective initiative (Shoji, Graham, & Walden, 1993).

To effectively implement knowledge management in the form of school-based
management, teachers and staff must participate in professional development. Teachers’
professional development activities are oriented towards creating the ability to change,
creating a professional community, and creating a knowledge base. In this context,
focusing on continuous improvement along with skills training and education in the areas
of education and vocational development curriculum is an important priority. Teachers
should participate in educational opportunities regularly.

Many researchers tried to provide models of knowledge management including,
Dehghani Saryazdi, and Owlia (2014), Khadivar and Javaheri (2015), Mathew, Rodrigues,
and Vittaleswar (2012), Yim, Kim, Kim and Kwahk (2000), and Delen, Zaim, Kuzey, and
Zaim (2013). Most of the proposed models are case studies, limited to specific conditions,
or considered specific indicators in evaluating knowledge management. Fewer studies
are devoted to presenting the connections in knowledge management processes which
are mainly conducted in industrial contexts. In this research, an attempt has been made
to provide a comprehensive dynamic model for knowledge management in educational
centers so that it can be used in the implementation of knowledge management
at any level. Also, with the help of the proposed model of this study, the level of the
organization’s knowledge base and the effect of the elements on each other can be
predicted to the extent and the effective factors in reducing and increasing its distance
from the ideal knowledge level of the organization can be examined. In this research,
one of the models of knowledge-based management process has been used and it has
been used to design a dynamic model. Different models of knowledge management have
been proposed, most of which are more or less similar in content, but have different
arrangements. Among these, the model of Probest et al. With the name “Foundations
of Knowledge Management Building” (Probst, Raub, & Romhardt, 2000) is the basis for
designing the dynamic model of this research. This model is relatively comprehensive
and is compatible with the conditions of educational spaces. Considering a coherent
framework for knowledge management is used as a guide for purposeful interventions to
structure knowledge resources (Afrazeh Bartsch, & Hinterhuber, 2003).

Malhotra (2000) defines knowledge management as the process by which
organizations acquire skills in learning (knowledge internalization, knowledge coding,
knowledge externalization) and knowledge distribution and transfer. Probst et al. (2000)
define it as the possession of individual and group knowledge that the organization can
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use in the performance of its tasks; it includes knowledge, data, and information on which
an individual or an organization is founded (Afrazeh, Bartsch, & Hinterhuber, 2003). In
this study, the authors based their work on Probst et al.’s (2000) definition of knowledge
management since they define knowledge management as a set of processes of identifying,
acquiring, developing, sharing, using, maintaining, and evaluating knowledge. As
mentioned earlier, in this study, the basic model of knowledge management building
blocks is used as the basis for drawing a dynamic model. The designers of this model also
see knowledge management as a dynamic cycle that is in constant rotation. The stages of
this model include eight components, consisting of two internal and external cycles that
are completed by feedback.
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Figure 1. The Eight Building Blocks of Knowledge Management
(Probst et al., 1997 cited in Burkhard, 2005, p.29)

As shown in the figure above, the main processes of knowledge management are:

o Identification: means identifying and recognizing internal and external sources of
knowledge,

 Acquisition: Knowledge must be acquired from the domestic and foreign markets
specified in the identification stage,

o Development: In the knowledge development stage, the knowledge of the
organization should be expanded according to the existing foundations,

« Distribution: Knowledge distribution shows how knowledge can be transferred to
the right place. The prerequisite for turning information into what the entire organization
can use is the distribution and sharing of knowledge within the organization,

o Use: In the process of applying knowledge, the steps taken must ensure that
valuable skills and large assets such as knowledge, records, patents, and licenses, are fully
utilized,

o Preservation: Knowledge preservation means that previously acquired capabilities
are not available automatically and at all times. Keeping information, documents and
records requires management,

o Measurement: Knowledge measurement answers the question of how to measure
the success of learning processes,
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 Goals: Knowledge goals guide knowledge management; they determine what skills
should be developed and to what extent this development should be.

Amrit (2002) categorized these items as knowledge management processes into
three groups: acquiring (“Knowledge acquisition is not to be confused with information
acquisition, Knowledge acquisition is the process of development and creation of insights,
skills, and relationships” (p. 63)), sharing (“comprises disseminating and making available
what is already known” (p. 65)), and utilization (“when learning is integrated into the
organization” (p. 66).

The factors introduced in this model are consistent with the factors in the knowledge
management process mentioned by Raudeliuniene, Tvaronavi’, and Blazyte (2017,
2019, and 2020). They claimed that Knowledge management practice in their study
was a process-oriented perspective through knowledge management processes and the
methods and tools employed in such processes. Some scholars (Costa and Monteiro, 2016;
Garcia-Ferndndez, 2015; Kianto, Vanhala, & Heilmann, 2016; Koohang, Paliszkiewicz,
& Goluchowski, 2017; Obeidat, Al-Suradi, Masa’deh, & Tarhini, 2016; Probst, Raub,
& Rombhardt, 2000), have analyzed various combinations of knowledge management
processes in examining the knowledge management process approach. Other researchers
(Abubakar, Elrehail, Alatailat & Elci, 2019; Alavi & Leidner, 2001; Alshamsi & Ajmal, 2018;
Cheng, 2015; Hayes, 1979; Park, 2006) have focused on recognizing subcomponents and
further factors both in general and in educational environments including schools and
colleges classified them according to their nature and content as human groups (personal,
professional and social competencies, value, knowledge application), organizational
factors (culture, motivation system, knowledge products, services), technological factors
(knowledge infrastructure, databases) and financial resources.

Considering the approach applied in this study, the dynamics approach of systems J.
Forrester introduced the MIT in the early 1960s. Systems dynamics is a way of studying
and managing complex systems. These systems may exist in various fields such as
business, economics, and environmental issues. The challenge is that social and human
behaviors and their complexity make it impossible to study components, relationships,
and changes in the usual ways. System dynamics provides a simple and flexible framework
for modeling system components’ behaviors to make decisions on dynamic problems
(Alefari, Almanei & Salonitis, 2020).

The tendency toward system dynamics has grown since 2000 and its unique ability
to truly represent the world in systems has been always the focus of attention (Alefari,
et al., 2020). During the modeling process, modelers are involved in a process whose
ultimate goal is to provide a reality-based model. System simulation usually leads to a new
understanding of the behavior and structure of the system and ultimately allows for more
complete models. Systems dynamics involve the development of fact-finding models
for dynamic simulations that explicitly depict the feedback that interacts with a system
(Sterman, 2002). The steps of the systems dynamics method comprise identifying and
defining the problem, model presentation, model simulation in software, model testing,
sensitivity analysis for validation, and policymaking respectively.

Having probed into the related literature, one can find the study of Kopainsky, Alessi,
and Davidsen (2011) in which the system dynamics method was employed to provide a
model for knowledge-based decision making. In another study, Chen and Burstien (2006)
developed a dynamic model for exploring the dynamics of knowledge management in
higher education and introduced factors of people, policy, and technology as influencing
variables. However, there is still a research gap that provides a comprehensive model of
the relationship and impact of factors involved in knowledge management in educational
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institutions. The purpose of this study is to investigate the implementation process and
impact of knowledge management in educational centers and to identify the impact of
the involved factors on the performance of the organization and specifically teaching
personnel overtime. In this regard, by designing a dynamic model, the relationship
between the desired variables in the present time will be examined and the future changes
will be observed. Thus, in this study the researchers are seeking answers to these qualitative
questions:

1. What changes will occur in the performance of the training center in the next 100
months?

2. How does the process of knowledge management progress?

3. Employing this process, how will student enrollment change over the next 100
months?

Methodology

In general, research is classified into three categories: applied, fundamental, and
developmental studies based on the purpose of research (Best & Kahn, 2006). This
mixed-methods research is of applied type and its findings might be employed in the
implementation and optimization of knowledge management in educational institutions
as well as similar organizations. System dynamics is a tool to facilitate the study of the
status quo and future changes of a system as well as future decision-making. With the
help of the model presented in this study, knowledge management is broken down into
its components, and then with the help of these elements, the foundation and knowledge
management processes are organized in educational centers. Then, it is possible to assess
the situation, activities, and processes related to knowledge management over time and
to plan for changes in the performance of teaching personnel - and specifically teachers.
As mentioned earlier, the steps of the systems dynamics method are:

1. Identify, define, and problematize: Model-makers need to fully understand the real
problem and not the side effects, and draw a clear purpose for modeling. To this aim, the
researchers studied previous research and provided a researcher-made interview protocol,
containing eight questions, to conduct a semi-structured interview. They asked thirty-
five elites and experts in the field of education, teaching, and management to participate
in one-hour interviews and twenty-eight elites accepted the invitation and scheduled
the interview time. The participants, selected based on a purposeful sampling method
in order to gain the most comprehensive answers, were from educational institutes and
universities as well as the industry sector. Interviews were conducted from November
11 to December 14. Having recorded and transcribed the data, the researchers sent the
transcriptions to the interviewees to confirm. Aiming at extracting the main themes, i.e.
the most influential factors known as variables, they used MaxQDA through stages of
open-coding, axial-coding, and selective-coding.

2. Creating dynamic hypotheses: At this stage, the model boundary is determined via
determining the general variables affecting the problem under study, using the knowledge
existing in the field, and also employing the opinions of people involved in the study area,
cause-effect loops are formed and gradually completed, to create a simplified picture of
the real world of the problem.

According to Sterman (2002), cause-effect diagrams are drawn to determine
causal relationships within a system and are generally divided into two general types:
Reinforcing loops (positive feedback that coincides with the initial change) and balancing
loops moving against the initial change. Implementing this process requires extensive
data and information. One of the problems in this regard is the existence of diverse and
extensive data. Nevertheless — and to direct the process of charting — the field research
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and interviews with involved and knowledgeable people are one of the most important
and valid methods of data collection (Ford & Sterman, 2003). In this study, based on
the basic model of knowledge management building block and using the opinions of
experts in the field of knowledge management and system dynamics and interviews with
school employees, the factors affecting knowledge management in educational centers
were identified and then the effect of these factors on one another was examined and
determined in a causal-effect diagram. In the next step, the flow diagram obtained from
the causal diagram was drawn (Figure 2).
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Figure 2. Flow Diagram of Knowledge Management in Educational Institutes

In this model, the researchers have focused on those factors and relationships that
were more important than others. To this aim, they used a Likert scale to quantify the
importance and effect of the qualitative variables — based on experts’ opinions - and to
formulate the variables. To obtain the formulas, the opinions of experts in the field of
education were gathered in SPSS, and the coeflicients and constant values were obtained
by studying the previous statistics. Using SPSS, the researchers estimated formulas for
variables.

3. Simulation of the model: Once the dynamic and boundary system hypotheses are
formed, the model is implemented using the software. This model is often so complex that
the dynamic relationships between its variables are not easily understood. For this reason,
the model must be simulated to gain the behavior of the system over time. There are
various applications and tools for this purpose and in this research, Vensim PLE software
was employed.

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 95



Education and Self Development. Volume 17, Ne 2, 2022

4. Testing and validating the Model: It is necessary to compare the simulated behavior
of the model with the behavior of the real world. This comparison helps to prove the
readiness and validity of the model for use in future policies and planning of educational
institutions.

According to Sterman (2000), testing the model and measuring its validity increase the
reliability of the model and improve its viability. Aiming at achieving the desired goals, in
order to design an applicable model, we need to ensure the validity of the model. Sterman
(2000) also emphasizes that how to achieve this confidence depends on the design of the
model. It is worth bearing in mind that there are no standard indicators and/or criteria
in this field to apply to judge the validity of the model. However, model designers have
introduced methods to this aim depending mainly on the type of the model and modeler.
To ensure the viability of the proposed model, the implementation of only one of these
methods assures us of the accuracy of the model. The present study focuses on three types
of validation tests (Sterman, 2000):

1. Comparison of model behavior with a reference behavior: In this method, by
considering the information of the preceding years in the model, the behavior is compared
with the real behavior of the model;

2. Comparison of real and simulated behavior: The results of the simulation will be
discussed with the managers and members of the organization and it will be checked
whether the results obtained correspond to the expected results in the real world or not;

3. Sensitivity analysis of the model: In most dynamic models, even in many real
systems used for specific purposes, sometimes the whole system shows one or more
specific sensitivity variables; So that by changing their behavior, the behavior of the whole
system is affected. In this test, the researchers intended to investigate whether the outputs
of the model alter along with the changes made in hypotheses in a reasonable and specific
range, therefore, the value of some of the main variables of the model, encompassing
either the very low or very high ones, is changed, the sensitivity of the model is equivalent
to these changes. In dynamic modeling, stability in the behavior of models is of particular
importance and modelers make attempts to reduce, to the maximum possible extent, the
sensitivity level of the model to the desired variables.

4. Policy-making: Aiming at improving the future conditions of the training center,
distinct strategies, structures, and rules — appropriate to the conditions of the center- were
adopted. In this regard, several hybrid policies are usually made use of to achieve more
effective results (Ford & Sterman, 2003).

Results

Based on the findings of the simulation, as represented in Figure 3, by implementing
the eight steps of knowledge management in training centers, the organizational
knowledge follows a goal-seeking curve meaning that the process of knowledge growth
in the organization has a steep slope at the beginning and decreases over time. It seems
that the growth process has progressed well until it reaches a certain criterion and has
gradually stopped or forgotten the goal.

In Figure 4, one can see that the changes in optimal performance of teaching staft
during the process of knowledge management implementation have an upward trend
exponentially as expected.

Figure 5 shows that the level of “stored knowledge” in the organization is boosted
over time and follows the goal-seeking curve.
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Figure 5. Changes in the Stored Knowledge

In Figure 6, it is clear that the amount of organization performance gradually
increases, but the sharp decline in the slope (between 60 and 100 months) signifies the
necessity of making appropriate decisions to maintain the performance growth in the

organization.
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Figure 6. Changes in Organization Performance

As presented in other diagrams (including 7 and 8), as a result of applying this process,
families” and students’ level of satisfaction increases over time, and the experience of the

organization increases exponentially.
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Figure 9. Changes in Proposing Solutions and Ideas Over Time
Figure 10 clearly shows the way the application of staff adjustment policies increases

the trend of loss of organizational knowledge.
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Figure 10. Changes in Knowledge Loss Rate (Staff Adjustment)

Figure 11 shows that, expectedly, the amount of workload accumulates over time,
consistent with the results presented in Figure 6, and it can be said that the performance
of the organization has affected the workload of training staff and has increased the

workload.
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Figure 11. Workload Changes Over Time

Discussion and conclusion

Having changed dramatically in recent years, knowledge has been the focus of
numerous scholars in the field of management science who have pioneered a new trend,
management knowledge. Consciousness and ignorance as today’s critical issues among
nations and communities (Afrazeh, 2005) propose serious challenges to knowledgeable

and capable human resources.
Manpower, as the most crucial, most exorbitant, and most invaluable asset to

and resource for any organization, causes men, exclusively conscious elements and
coordinators of other organizational factors, to play a pivotal role among all factors.
Therefore, undoubtedly, hardly is it possible to achieve organizational goals without
efficient people. In other words, human resources are considered to have a key part in the

growth, dynamism, maturity, or failure of organizations.
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On the other hand, teaching is a complex, dynamic, interactive, and multilayered
activity (Ellis & Larsen-Freeman, 2009), and if teachers are to empower students “to
think about their situation and explore possibilities for change” (Akbari, 2008, p.278),
prepare them for living in a changing world, emancipating them from limited experience
and introducing them to new ideas, they require a special managerial approach enabling
them to train their students more effectively. Possessing an appropriate structure, culture,
management style, power, and cohesion, an educational system is in charge of training
people to run their society, ensuring the economic, social, and cultural health of that
community, and accelerating its productivity and efficiency.

Along with researchers’ constant effort to reform and improve the macro system of
society, especially the educational system, to maintain the process of proper growth and
excellence, this study was designed to provide a proper view of the notion of knowledge
and knowledge management in educational institutes to observe the changes and manner
of behavior of each component and finally to simulate the upcoming behavior.

To this aim, after recognizing the factors of the model, meetings were held with the
officials and elites of the research unit. In the next stage, by completing the discussion
and exchange of views, the accuracy of the results, their compliance with the behavior
of previous years, and the compliance of the simulated future behaviors with their
expectations were confirmed. The result indicated that the first two tests were confirmed.
To further ensure the designed model, the sensitivity analysis test of the model was
investigated. In this test, different policies were suggested and reviewed according to the
objectives of the research.

These policies were mainly centered around knowledge management and teaching,
and the effect of implementing different policies on some important variables of the
model was also examined. In order to show the changes, the diagrams of the variables
during the time of implementing knowledge management policies were represented. In
this section, the proposed policies, in two sections of working reward and investment in
learning are discussed.

A) The policy of change in reward: As presented in figure 12, the teaching staff’s
motivation for providing solutions and participating in the progress of affairs increases
through the application of the policy of change (increase) in rewards. As the diagram
indicates, a change in the amount of reward improves the effectiveness of activities as well
as group participation of training personnel.
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Figure 12. Effect of Reward Increase Policy
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B) Change in investment in learning: Investing in the learning of teaching personnel
(from 0.2 to 0.4) also leads to significant changes, and these changes directly affect teaching
personnel’s learning rate. Therefore, it may be recommended that educational center
managers improve the learning rate in their organization by investing in the learning of
educational employees, to the possible extent, by holding training courses, meetings, and
workshops (Figure 13).
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Figure 13. The Effect of Applying Investment Policy in Staff Training

As can be seen, the model is robust enough to change the parameters and no change
is seen under the influence of the model (the behavior of the system), which in turn can
account for the validity of the model, as well.

One may conclude that schools have been always involved in the notion of knowledge
management. Teachers as good examples of knowledge managers provide dynamic
environments for learners to learn independently. Moreover, a school, as an organization,
is in charge of providing grounds for creating and nurturing, sharing and exchanging,
promoting and organizing, maintaining and disseminating knowledge at the school level,
and in the meantime interacting with other educational agents.

Playing a key role in training human resources of any society and having a pervasive
influence on all human life stages, education accounts for the prosperity of nations.
Accordingly, it can be inferred that having employed capable teachers, education has the
responsibility for developing educational programs, while considering individuals’ needs
and interests, as well as transferring them to higher stages of knowledge management.

Under the unstable circumstances of the present era, a successful educational
organization may be defined as one organization which gains extensive knowledge
and awareness of both internal and external factors while simultaneously maintaining
and improving the growth and dynamism of the organization. Such procedures occur
through managing knowledge and information among teaching personnel at different
levels of an organization and familiarizing them with probable problems and possible
solutions over time.

In schools and educational institutes, paying attention to the notion of knowledge,
which is of high importance, happens using developing teachers’ various abilities,
improvement of their participation in decision-making activities, considering of living
conditions of teaching personnel, their needs as well as their workload, creation of an
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environment of trust and collaboration in which individuals can learn from and share
experiences.

To create such a vivid setting, the following might come in useful: An emphasis on
the establishment of knowledge management in schools; consideration of teachers as the
main influencers of human resources particularly adolescent and younger generation;
purposeful investments in teachers’ potential capabilities; provision of support to schools
to advance their knowledge management through teacher education; use of effective
strategies of knowledge management to create a sense of effectiveness in teaching
personnel; and finally, implementation of knowledge by school principals through
management of knowledge and experience exchange among employees.
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Abstract

The article considers the role of the English language in global tertiary education (ESP/EAP, Adjunct
ESP, EMI and ICLHE) and use a critical approach to analyze the current state of EMI integration into
the educational process and tensions that arise due to conceptual gap in its adaptation to existing
education policy. Applying a critical theory framework, the authors study the differences between
EMI and internationalization that both instructors and university management adopt to curriculum
design and pedagogy development. The research examines the ways internationalization and the
EMI strategy affect curriculum design in universities; the ways university management incorporates
global trends into curriculum design; the impediments that discourage the implementation of
these programs identified by both educators and students. The researchers examine the EMI
implementation under three dimensions: epistemology, teaching praxis, and ontological elements
of students’ development and use document analysis related to the administration, curriculum, and
course syllabi of EMI programs, followed by interviews with actors of the international classroom
to outline the most challenging issues tertiary teachers, students, and university management face
in EMI programs implementation. Moreover, the article examines evolving EMI perspectives as
a means to boost internationalization and to improve teaching quality via integrating the best
practices into the local context, including the expansion of teaching competence in both English
language and pedagogy, introduction of language prerequisites for applicants, a constant adaptation
of the curriculum to meet competence requirements.

Keywords: EMI, HEI, curriculum development, internationalization, epistemology, pedagogy,
teaching praxis.
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AHHOTAIIUSA

B craTbe paccMaTpUBaeTCA POJIb AHIIMIICKOTO sA3bIKa B BbicuIeM obpasosanumu (ESP / EAP, Adjunct
ESP, EMI n ICLHE) u ucnonb3syercs KpUTUYeCKIIiT IOXOJ, 1A aHa/IM3a TeKYLIero COCTOSHNUSA UH-
terpanyyu EMI B 06pa3oBaTe/bHbIIT IPOLIECC, a TAKXKe aHAIM3UPYIOTCS TPYSFHOCTH, BO3HIUKAIOIIIE
13-3a KOHI[EIITYa/IbHOTO Pa3pblBa B €ro alallTalliM K CYLIeCTBYIOLell 06pa3oBaTe/IbHOI IOIUTHKE.
[IpuMensas KpUTUYECKYIO TEOPUIO, ABTOPHI U3y4daloT pasnuuns mexay EMI n nnrepHanmonanmsa-
uueil. JlanHble paspbIBbl IPUBOJAT K PA3HOCTM B IOIXO/[aX K BHE/IPEHNIO KOHIIEIIMY ITPENojjaBa-
HUSA HesA3bIKOBBIX IIPEJIMETOB Ha aHITIMIICKOM S3bIKE KaK IPeIo/jaBaTe/lAMN, TaK U PYKOBOJCTBOM
yHUBepCUTeTa. B 1cceoBaHmm paccMaTpUBAIOTCS CIIOCOOBI, C IIOMOLIBI0 KOTOPBIX MHTEPHALIO-
Hanmmsauus u crpaterra EMI BiuAoT Ha pa3paboTKy y4eOHBIX IIPOrpaMM B YHMBEPCUTETAX; CIIO-
COOBI, C OMOIIBIO KOTOPBIX YHUBEPCUTETCKOE PYKOBOACTBO YUMTHIBAET ITOGANbHBIE TEHACHIINN
B paspaboTKe yueOHBIX IIPOrpaMM; IIPEILATCTBIA, MeIlalollye pealusaluy 9TUxX Iporpamm. Vc-
crefloBaTeny usydanT BHepeHne EMI B Tpex MsMepeHMAX: SMMCTEMOIOINs, IIPAaKTUKa IIpernofa-
BaHUA ¥ OHTOJIOTMYECKNE 37IEMEHTDI Pa3sBUTUA YYAIUXCA U AHATU3UPYIOT TOKYMEHTBI, CBA3aHHBIX
¢ agMyHUCTpUpoBaHueM nporpamm EMI, a Taxke IpUBOAAT aHAIM3 MHTEPBBIO C YYaCTHUKAMU
9TOTO IIPOIlecca, YTOOBI ONpefe/nTh Hanbosee CIOXKHBIE IPOOIEMBI, C KOTOPBIMI CTA/IKMBAIOTCS
YUMTeNIs, CTYeHTbI, M PYKOBOJCTBO YHMBepcuTera. KpoMme TOro, B craTbe paccMaTpUBaIOTCA Iep-
cniexTBbl EMI Kak cpeficTBa pacuiMpeHns MHTEPHAIVOHANM3AIMM U OBbIIIEHNs KayecTBa Ipe-
[IOffaBaHNs ITyTeM MHTETPALNY TYYLINX IPAKTUK B 00pa30BaTe/IbHYIO IAPAfUTMY.

KmioueBbie cnoa: EMI, BY3, paspaboTka y4eOHbBIX IpOrpaMM, MHTEPHALMOHAIM3ALINA, SIINCTe-
MOJIOT¥IA, TIefJaTOTMKA, METOVIKA TPENOJaBaHNA.

Introduction

Globalization and the Bologna process triggered the internationalization of
higher education along with an increasing influence of the English language not only
in academia, facilitating collaboration among scholars, but also throughout the whole
system of tertiary education. There were several reasons behind this trend. In addition to
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political, economic, and cultural integration, universities began the race for reputation
and status that were reflected in the global university rankings. One of the key indicators
taken into account when calculating the university ranking is the number of international
students enrolled at a particular university. The need to attract students from all over the
world stimulated the expansion of English not only as a subject compulsory at all levels
of education but also as a language of instruction at courses designed to be conducted in
English.

The tendency to use English as an international language of communication has
dramatically increased not only in Europe due to the enlargement of the European Union
but more recently, in Asia and Latin America, too. Besides geopolitical factors that greatly
contribute to such expansion, outsourcing and job migration also promote its spread.
Undoubtedly, higher educational institutions could not have been left behind the process.
The tendency to use English as the language of instruction is considered normal and
positive for several reasons (Airey, 2004):

o The publication of academic papers tends to be exclusively in English. Teaching in
English is, therefore, seen as necessary to prepare students for an academic career.

« In many disciplines, the majority of textbooks are written in English.

o Using English as the language of instruction contributes to an increase in the
number of visiting researchers at all levels of tertiary education.

o Courses in English attract more exchange students.

« The use of English as the language of instruction encourages lecturers to teach
abroad and to promote their ideas in the academic world.

« Being fluent in English is a strong asset in the job market.

The visible benefits of using English as the language of communication in academia
and as the medium of instruction resulted in a considerable surge in the number of
programs taught in English in European universities (Wéachter & Maiworm, 2014).
Asian countries such as South Korea, China, and Vietnam introduced visible changes
to academic policies in the first decade of the 21st century (Kedzierski, 2016). The study
conducted in 2013-2014 by Oxford EMI presents information about the current trends in
EMI policy in some other parts of the world: Latin America (Brazil, Colombia, Uruguay);
Africa (Nigeria, Ethiopia, Zambia); several Central European countries with socialistic
background (Bulgaria, Hungary, the Czech Republic); and some former Soviet Union
territories (Azerbaijan, Kazakhstan, Ukraine) (Dearden, 2014).

The discourse on English-medium teaching in higher education tends to use several
acronymic terms and concepts to describe practices and approaches, such as Content
and Language Integrated Learning (CLIL), English for Specific Purposes (ESP), English
for Academic Purposes (EAP), Integrated Language and Content in Higher Education
(ILCHE), and English as a Medium of Instruction (EMI) (Schmidt-Unterberger, 2018).

The paradigm suggested by Schmidt-Unterberger (2018) describes five distinctive
categories: Pre-sessional ESP/EAP, Embedded ESP/EAP, Adjunct ESP, EMI, and ICLHE.
It may be stated that in Russian higher education institutions, EAP and ESP predominantly
belong to the domain of the English language as a subject in the HE curriculum (Belyaeva
& Freese, 2021). CLIL could be interpreted as a foreign language enrichment measure
packaged into content teaching, more characteristic of a secondary school (Dalton-Pufter,
2011). Similarly, CLIL implies that teachers will normally be non-native speakers of the
target language. Being content providers, they are not, in most cases, foreign language
experts. In CLIL programs, typically less than 50% of the curriculum is taught in the
target language.

ICLHE is characterized by an approach where subjects and disciplinary content
are taught in a target language (usually not the first language of students) so it allows
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students to focus on and learn to use the target language as they learn the subject content
(Gustafsson & Jacobs, 2013).

In Europe, ICLHE is under the domain of foreign language learning, greatly
supported by the need for internationalization and multilingualism. Bologna declaration
is facilitating this trend. In the US, ICLHE work appears to be driven by becoming
experts in professional communication which is strengthened by issues of first language
proficiency. Due the ILCHE requirement to involve language specialists in syllabus design
and course delivery, this practice is hardly applicable in Russia. It is, therefore, stated that
English as a Medium of Instruction, which is currently implemented in most Russian
higher education institutions (HEI), “has the potential to become the dominant term to
embrace most of the English-taught courses and degree programs” (Belyaeva & Freese,
2021, p. 150).

Jimenez-Munoz (2015) argued that the rapid transition towards EMI had several
flaws which hindered the teaching and learning of EMI in countries where English is a
foreign language. The author pointed out that such a spread of EMI programs overlooked
curricula and methodological adaptation. Accordingly, this would compromise the
achievement of the intended outcomes.

Zumor & Qasem (2019) investigated the academic challenges faced by Arab students
in EMI contexts. He found that using EMI in teaching and learning had a seriously
negative impact on the comprehension of scientific content and assessment of most of
the students as it caused anxiety, frustration, and embarrassment, leading ultimately to
poor educational outcomes. He elaborated that in most Arab education institutions, the
shift from Arabic medium instruction (AMI) to EMI in HE is a big challenge, given the
inefliciency of the English language of most of the Arab students. They suggested ensuring
quality English education in the foundation year and considering the option of “additive
bilingual education”.

Ratna (2017) explained that the controversy behind using English as a medium
of instruction stemmed from the challenges and benefits of EMI implementation. The
results of her study showed that there were benefits of the implementation of the EMI in
relation to the enhancement of EFL students’ speaking skills, EFL vocabulary, and self-
confidence of students while speaking English.

Tamtam, Gallagher, Olabi, & Naher (2012) pointed out that there were numerous
benefits and obstacles to the EMI approach. One of the major benefits was the increase
of the chances for graduate students to get better jobs in the labor market as the general
exposure to English increases in EMI programs. Moreover, the lack of proficient teaching
staff became a major problem as they lack competencies to combine both developing the
language skills and helping to learn the major subject. Moreover, students did not have
enough EFL language knowledge that resulted in disinterest in learning.

Purpose and objectives of the study

The challenges of EMI implementation at university programs are driven by both
internal and external factors. The internal factors are derived from poor language
proficiency and capacities of EMI learning, while the external factors are related to
lecturers’ problems, curriculum issues, and high tuition fees. It is essential to review
the current structure of the courses in order to adapt western curriculum and teaching
methodology to the present context. Appropriate and logical arrangement of courses, as
well as the cautious recruitment of qualified non-native teaching staff for EMI programs,
is imperative.

EMI Professional Development Programs aimed at improving lectures’ skills
in delivering content in English are crucial to overcome the internal obstacles. Such
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programs help to improve such professional competencies as the ability to carry out
cross-linguistic and cross-cultural interaction in both general and professional spheres
of communication, the ability to use psychological and pedagogical technologies in
professional activities.

The research questions guiding this project are 1) How do internationalization and the
EMI strategy affect curriculum design in university? 2) How does university management
incorporate global trends into curriculum design? 3) What impediments discouraging
the implementation of these programs are identified by both educators and students?

Literature review

EMI Development for Higher Educational Institutions

The fact that universities are drivers of development in any country has been the
predominant status quo for any educational policy. In the pursuit of better results in
education, the practice of selecting the so-called leading universities is widespread.
Leading universities are considered to be those that receive finical support from the
government, are promoted in international rankings, attractive for business owners who
hire graduates, and appealing for other universities to form partnerships.

The policy to support universities through the system of grants does not pertain to
Russia only. Several countries enforced the programs for academic excellence to promote
their universities in international ranking systems and to advance their academic research
to an international arena. China has implemented a series of projects called World
First-Class University and First Class Academic Discipline Construction (Ministry
of Education of the People’s Republic of China, 2017), which aims to develop elite
Chinese universities and their individual faculty departments into excellent institutions by
the end of 2050. In Japan, the project "The Top Global University" (Top Global University
Japan, n.d.) was launched in 2014 to provide prioritized support to those universities
that are leading the internationalization of education in the country. The projects in
both oriental states aim to encourage and deepen interactions and partnerships with the
world’s top universities, reforming education systems. The paramount significance of this
initiative is to refine education systems to help students develop the ability to act globally
and accelerate other globalization initiatives.

In Germany, the "Excellence Initiative" was implemented in 2005-2017 by the German
Council of Science and Humanities and the German Research Foundation (DFG, n.d.).
The principal objective was to promote cutting-edge research and to create outstanding
conditions for young scholars at universities, to deepen cooperation between disciplines
and institutions, to strengthen international cooperation of research, and to enhance the
international appeal of excellent German universities.

Russia launched the Project 5-100 (Ministry of Science and Higher Education of the
Russian Federation, n.d.) in 2013 to maximize the competitiveness of selected leading
Russian universities in the global research arena and education market. One of the tasks
of the selected universities was to improve the system of tertiary education, develop joint
educational programs with leading international and Russian universities, recruit foreign
applicants to study at Russian universities, and implement international and internal
academic mobility programs.

Kazan Federal University was among 15 universities selected to participate in Project
5-100 since the first days of its implementation. Being on the border between Eastern
and Western cultures for more than 200 years, KFU successfully integrates traditional
university education with research. Although the language of instruction of the majority
of HE programs is Russian and research is conducted in Russian, English is viewed as the
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key to boost international research cooperation, increase student and faculty mobility and
the number of international joint programs.

Egypt, continuously being a cultural and educational hub for many Arab countries,
has always demonstrated a great capacity for human capital development, primarily
through the education system. The 2000s might worthily be defined as the dawn of
educational reforms in Egyptian tertiary education as the government clearly appreciates
the role of academic mobility among students and teachers, which will consequently
stimulate economic growth. In 2016 the Ministry of Higher Education (MOHE) adopted
the country’s Strategic Vision for Education to 2030 where key performance indicators
in higher education may be achieved particularly but not exclusively through “Adopting
the “Egyptian Diplomas Equivalence System” and the recognition of higher education
certificates; Human capital development for the teaching staff; Activating the role of
research centers in higher education institutions” (Egypt Vision to 2030, n.d.). Thus, along
with the new curricula design more aligned with labor market needs, quality assurance
and accreditation tools enhancement, EMI instruction is currently gathering its pace in
Egypt.

Helwan University, established in 1975, claims a unique position within Egyptian HE
aiming to provide high-quality academic programs in technology and art. This leading
Egyptian university promotes the ideas of development especially in the light of economic
and social challenges that the continent faces. The extended internationalization of the
region and its role as a trailblazer in the African continent promotes an increased demand
in the programs taught in English and by EMI specialists.

Methodology

To address the research questions, we conducted document analysis related to the
administration, curriculum, and course syllabi of EMI programs. Among the papers to
be examined the authors focus on the Federal State Educational Standards of Higher
Education 3++ (n.d.), the Procedure for the Development and Approval of Higher
Education Programs adopted by KFU (Kazan Federal University, n.d.), Kazan Federal
University Admission Policy, and Curricula for Programs, using English as a medium for
instruction (the Russian Federation) (Kazan Federal University, n.d.).

To evaluate the state of EMI programs in Egypt the authors referred to Ministry of
Higher Education and Scientific Research (MHESR) official documents regarding tertiary
level, publications related to implementing a major new education reform program known
as Education 2.0 (EDU 2.0), and Curricula for Programs, using English as a medium for
instruction (Ministry of Higher Education and Scientific Research, n.d.).

The aim of in-depth interviews that followed the analysis of the documents was to
acquire a robust understanding of the current situation and challenges in HEIs in both
countries regarding programs, using English as a medium for instruction and the state
of internationalization in general. The sample consisted of teachers and students who
are the main actors in internationalized classrooms. The interviews aimed to gain a more
nuanced understanding of their experiences. The number of teachers interviewed at
Kazan Federal University was 22, all of them with PhD Degree and with experience of
teaching in EMI programs. The Egyptian participants were 15 PhD Degree teachers. The
total number of students interviewed at Kazan Federal University was 73, and 54 students
were interviewed at Helwan University in Egypt. Informed consent was obtained from all
individual participants included in the study.
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Results

Careful consideration of the papers related to the administration of EMI programs
in both countries revealed several similar problems related to their implementation that
prevent from achieving full capacity and the desired outcome.

The regulatory documents in Egypt are far from being as rigorous as in Russia, and
there is still the lack of understanding of the specifics of programs where English is used
as a medium of instruction. One of the main obstacles mentioned by both teachers and
students that hamper the success of EMI conducted programs is low competence in L2.
There is no administratively fixed mechanism to accept only those students whose L2 is
sufficient enough on some equal scale or equivalent to B2/C1 according to the Common
European Framework of Reference (CEFR). Not being an elite university, the management
body is reluctant to implement such mechanism seeing it as an obstruction to enrollment
of large numbers of international students. It leads to a loss of interest among students
and prevents deep understanding of the content.

I don’t understand much of the lecture... I feel I made the wrong choice... (Helwan
University student).

Since we don’t understand the core of the course and the way professor delivers the
material is boring we ask him/her to switch to L1, hoping it will help... (Helwan
University student).

Both the manner of delivery and the level of English are poor... (Helwan University
student).

Identical problems were observed after studying the regulatory documents imposed
by both KFU management and State regulatory Authorities. According to the Federal
State Educational Standards of Higher Education 3++, the programs delivered in English
have the same set of courses as the ones in the native language. The number of syllabi
per each academic year varies from twelve to fifteen with the workload equal to 60 ECTS
while the average number of courses in similar universities worldwide does not exceed
ten. The administrative pressure forces educators to fully follow the accepted framework
of program realization with some courses considered irreplaceable at the national level
but unnecessary at the international stage.

The epistemic beliefs lying behind the curriculum design reflect the common
perception that translation of the content is enough to label the course conducted as
an EMI one. As we see from the interview analysis such attitude complicates adequate
understanding of learning outcomes and shapes the different final product that cannot be
considered as the equivalent to be granted the same diploma.

I have just translated the same content I teach in native language to conduct in English
speaking classes... (KFU professor).

Idon’t see much difference in what is taught via EMI and in Russian... (KFU student).

The problem for my EMI classes that I have to prepare a lot... and sometimes I simply
say what I used to say for local students... (KFU professor).

I am not stimulated to spend extra time to think carefully about difference in outcomes
for the same syllabus but taught in English... (KFU professor).
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These interview fragments prove the discrepancy between ultimate objectives of
the EMI supported program and the regular curriculum. The epistemology tends to
be misinterpreted and results in poor understanding of why the university needs such
educational products.

The other serious issue discovered during the study is related to the lack of the entrance
requirements compliance with the goals of the program. The administrative perspective
of EMI course design implies the second language (L2) awareness at B2 level does not
put it as a prerequisite to be admitted to conduct lectures. There is no legal requirement
to submit a language certificate or to conduct open lectures in front of the panel. As a
result, the lack of proved EMI praxis tends to be deficient that seems to frustrate both
parties, i.e. the lecturer and students. Despite administrators’ insistence on teaching only
in English, both teachers and students neglect the rule, and some content is taught in a
local language. The proportion of the content delivered via EMI is difficult to trace since
there is no practice to reveal and report related problems.

Sometimes we ask the professor to switch to L1 because we find it difficult to understand
the subject... and he/she always does... (KFU student).

Even if the professor conducts in English, when given the task we switch to L1... we find
it easier to communicate that way... (KFU student).

I find it very inconvenient to stick to L2 all the time and break the rule... (Helwan
University student).

When I see that students do not follow me I start speaking Russian ... I myself feel much
more comfortable speaking L1... (KFU professor).

These responses indicate the inconsistency between all members of the process. On the
one hand, both students and professors accept EMI as a key element of the program. On
the other hand, the absence of clearly defined regulations allows loose adaptation. Since
ontological elements of students’ development are not discussed at the administrative
level, they are not incorporated into the life and learning of today’s students.

Although universities insist on an increased number of courses conducted in English
and view it as a prerequisite for competing with other world universities, the lack of clear
procedure to implement such courses slows down the success that could be achieved if
properly managed. These problems are easy to avoid once all the dimensions mentioned
above (epistemology, teaching praxis, and ontology) are formulated as one single mission
and thoroughly elaborated at all levels.

Discussion

In the course of the conducted analysis the authors identified that Universities of both
countries, Kazan Federal University and Helwan University in particular, face identical
impediments preventing HEIs from implementing the EMI concept to its full capacity.
Despite the fact that EMI strategy resulted from the globalization trend at the governmental
level, the state has not provided the mechanisms that assist universities on their way to
L2-taught programs. Moreover, the complicating issue is the legislative framework that
does not allow universities a certain degree of freedom to make the curricula more flexible
and adaptable to the international standards. Thus, one of the proposed solutions for
the universities with a significant position in the educational market is to develop their
educational standards that would consider all possible hindrances and pitfalls on the way
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to fully internationalized curricula. However, the issue of the entry requirements cannot
be resolved by the university only and requires deep investigation of the ministerial
procedures.

The local issues of course content delivery presupposes the revision of university
policies, namely employment policy and staff selection procedures, training policy,
involving implementation of the courses for EMI practitioners covering academic
language issues, cross-cultural teaching approach as well as global syllabus design.

Students, on their part, require an adaptation period before full immersing into L2
academic programs, as most of the applicants are predominantly not exposed to the EMI
environment in secondary education. Interview results reveal that high ESP or General
English score cannot guarantee high achievements in L2 courses. Introduction of the pre-
modules in the curriculum can eliminate the tension, reduce initial stress and contribute
to learning outcomes.

As the assurance and development of the quality education is primarily the task of
any HEIL university administrative procedures regulating EMI joint academic programs
demand the establishment of an international office or a department authorized with
EMI syllabi and curricula design. Furthermore, this new division needs to be empowered
with the right to implement approaches and methods of academic programs’ quality
assurance, which will fully meet the local and international educational standards,
ultimately improve the quality of teaching and increase the effectiveness of an academic
program, motivating academic staff and students to strive toward excellence.

Conclusion

The obvious benefits offered to universities realizing several educational programs
via EMI are indisputable. EMI provides a great potential for participation in international
research and wider access to grant - supported initiatives. English language exposure
enhances the attempts of a particular university to strive for equality, best practices
application, better management, and global academic community integration. The
diversity of students creates the unique atmosphere of talent that adds value to the content
taught and to the final result appraised both by employers and community.

Despite these unquestionable advantages the constraints to achieve the desired level
of integration between the indisputable benefits and managerial practices are immensely
vast. The university management should elaborate one clear vision of students’ final
achievements along with the teaching strategies and methodologies implemented
throughout the education procedure specifically in EMI joint academic programs with
foreign universities. The toolkit that students will obtain should certainly be measurable,
meeting the requirements of the university itself but, what’s more essential, the current
and future needs of the global labour market. Moreover, a unique approach and specific
requirements to syllabus design in these partnership programs with foreign universities
should be designed on the state level.

There are four levels necessary to enhance the development of EMI programs: the level
of teachers’ competence in pedagogy and EMI awareness; the language prerequisite for
students enrolled to EMI programs; the constant audit of curriculum design effectiveness
in fostering competence development; the encouragement of the university management
to undertake extra workload to conduct such programs. Only the synergy of all these
elements can produce mutually beneficial results.
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Abstract

The relevance of the research on this problem is driven by the fact that currently, the Republic of
Belarus is actively implementing the ideas of inclusive education. The inclusive approach gives every
child, including those with special needs, the right to be included in the general education system at
all levels: to research together with their agemates in kindergartens and schools, to attend clubs and
studios, to rest in recreation camps. One of the key problems in the organization of inclusive health
improvement is that teachers are not prepared to work with children with special needs. Therefore,
the preliminary work on the development of an inclusive culture among teachers is the prerequisite
for the successful implementation of inclusive practices in summer recreation camps. The aim of the
paper is to determine the possibilities of using the diagnostic method “Inclusive culture of a teacher
of an educational and sanatorium type of institutions” to research the features of the development
of inclusive culture among teachers of educational and sanatorium type of institutions. The
ascertaining experiment was the leading method in the research of this problem. The experimental
base of the research was represented by the teachers of the National Children’s Educational and
Health-Improving Center “ZUBRENOK?” distributed into two groups: the first — the experimental
group included 46 teachers who in 2018-2019 took part in a series of training seminars on the
development of inclusive culture, conducted by the staft of the Institute of Inclusive Education of the
Belarusian State Pedagogical University. The control group consisted of 24 teachers who did not take
partin the training. The research was conducted in 2019-2020. The paper presents the analysis of the
obtained results of the research on the peculiarities of the development of inclusive culture among
teachers of educational and sanatorium type of institutions. The materials of the paper can be used
when organizing monitoring research at different stages of implementation of inclusive practices in
educational and sanatorium type of institutions when developing technology for the development of
inclusive culture among teachers and other subjects of inclusive education.

Keywords: inclusive education, inclusive health improvement, educational and sanatorium type of
institutions, children with special needs, inclusive culture.
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AHHOTAIMA

AKTYa/lIbHOCTD MCCTIEJOBAHNA JaHHOI IIPO6/IeMbl 06YCIOB/IEHA TeM, 4TO B HacTosAIIee BpeMs B Pe-
criy6mke Benapych akTUBHO MJET IPAKTHYeCKas peannsalus ujeli MHKII03MBHOTO 06pasoBaHs.
VHKTI0O3VBHBII TOAXOJ NPEJOCTaBIIAeT IIPABO KaXAOMY peOeHKy, B TOM YNCIe C 0COOEHHOCTS-
MM B PasBUTHM, ObITh BK/IIOYEHHBIM B OOIIYI0 CCTeMy 0Opa3oBaHMsA Ha BCEX YPOBHSAX: 00ydIaThb-
Cs1 BMECTe CO CBEPCTHMKAMM B JIETCKMX CafiaX M IIKOJIAX, IOCENATh KPYXKKU U CTY[VM, OTJbIXaTh
B 03[,0POBUTEbHBIX jarepsx. OHOI 13 KII0YeBbIX IPOOIEM TIPU OPraHU3ALNU NHKIIO3MBHOTO
03/I0pOBJICHNA BBICTYIIaeT HEMIOJITOTOBICHHOCTD BOCIIUTATeIell K paboTe C IeTbMI C 0COOEHHOCT-
M ncuxodusdeckoro pasputyA. CieoBaTeNbHO, B Ka4ecTBe HEOOXOMMOTO YC/IOBMA YCIIeLIHOM
peanmsannn VIHK/TIO3VIBHO IIPAKTUKU B JIETHNUX O3JOPOBUTENbHDBIX JIAT€PAX BBICTYIIAET IIPEABAPII-
Te/lbHasA paboTa M0 GOPMUPOBAHNIO MHK/TIO3MBHOI KY/IbTYPbI IIefaroros. Llenb craTby 3aK/oya-
€TCsl B OTIpefie/IeHN I BO3MOYKHOCTEN MICIIO/Ib30BAHNA IMATHOCTNYECKO MeTOIMKM «/IHK/TI03MBHAA
Ky/IbTypa IIeflarora BOCIMTATEeIbHO-03[J0POBUTEIBHOTO YUPEXKieHNA 00pa30BaHUA» I/ UYIeHNUA
ocobeHHOCTelT (HOPMUPOBAHNA VMHKIIO3MBHOI KYIbTYPbI y IIEJarOrOB BOCIUTATEIbHO-03[J0PO-
BUTE/BHBIX YUPEXeHNiI 00pasoBaHms. Beylmmm MeToOM B MCCIEIOBAHMM JAHHOI TIPOGIeMbl
CTa/l KOHCTaTUPYIOLIMII 9KCIEePUMEHT. DKCIIepYMeHTanbHas 6asa MCCIefoBaHWUA IpefCTaBIeHa
neparoramn «HaijoHanpHOTO 1eTCKOTo 06pa3oBaTebHO-030POBUTETBHOTO IIeHTPa «3yOPeHOK,
KOTOpbIe ObIIM pacIpesieieHbl Ha [iBe TPYIIBL: B IePBYI0, SKCIIEPUMEHTATbHYI0 TPYIITY BOLIIN
46 negaroros, KoTopble B 2018-2019 I.I. MPUHAIM y4acTye B LMK/Ie 00YYaloOUMX CEMUHAPOB IO
OpMMPOBAHIIO MHKTIO3MBHOIT KY/IbTYPBI, IPOBOAVMBIX COTPYAHMKaMM VIHCTUTYTa MHK/TIO3UBHO-
ro o6pasoBaHMA beopyccKoro rocyfapcTBEHHOTO Mearornieckoro yausepcurera. KOHTpoIbHY0
TPYIIITy COCTaBU/IM 24 Iefjarora, He IPYHMMABIINE y4acTie B 06ydeHnn. VI3ydeHne mpoBoAmMIoCch
B 2019-2020 romax. B crarbe mpesicTaBleH aHaANU3 MOYYEHHBIX Pe3ylIbTaTOB MCCIENOBAHMA OCO-
6enHoCTel GOPMUPOBAHNA MHKITIO3VBHON KY/IBTYPHI Y NIEarOr0B BOCIUTATEIbHO-03/J0POBUTE/b-
HBIX Y‘IPC)KJICHI/Iﬁ[ 06pa303aHI/m. MaTepI/{aan CTaTbyl MOTYT 6I>ITI> MCIIO/Ib30BAHBI 1PV OPTraHMU3AL NN
MOHUTOPMHIOBBIX UCC/IEJOBAHNUI Ha PA3/INMYHBIX STAlaX BHEIPEHVA MHK/IIO3MBHBIX IIPAKTHUK B Y4-
PeXXeHMsAX 06pa3soBaHus, IPK Pa3paboTKe TeXHOIOrny (GOPMIUPOBAHNS NHKITIO3UBHOI Ky/TbTYPbI
y TIefjaroros 1 APYrux cy6'beKTOB MHK/IIO3MBHOTO 00Pa3OBaAHMAL.

KimroueBble coBa: MHKIIO3MBHOE 00pa3oBaHMe, MHKIIO3MIBHOE O3[J0POBJICHNE, BOCHNUTATEIbHO-
03/I0POBUTE/bHBIE YIPEXKAEHUSA 06Pa30BaHNUA, IETH C OCOOCHHOCTAMY IICUXO(PUIIIECKOTO Pa3BHU-
TUS, VHK/TIO3MBHAsA KYJIbTYpa.

Introduction

At present, the practical implementation of inclusive education ideas in the Republic
of Belarus is one of the topical areas in the development of general and special education.
The inclusive approach gives every child the right to be included in the general education
system at all levels. Consequently, a child with special needs should have the opportunity
not only to study together with normally developing agemates but also to participate
in inclusive clubs, sections, and recreation camps. The organization of inclusive camp
sessions, when children with special needs recover together with normally developing
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children in educational and sanatorium type of institutions, represents one of the forms
of inclusive education. In this paper, we consider inclusive camp sessions as a period of
children's stay in an educational and sanatorium type of institutions, during which one
or more special and (or) inclusive units function. However, at present, there is limited
experience of joint recuperation for children with special needs and normally developing
children. The main reasons that hinder the widespread emergence of inclusive sessions
are the lack or insufficiency of a barrier-free environment in a broad and narrow sense;
unpreparedness of all subjects of the educational and health process (parents, children,
teachers) for active interaction; lack of professional competence of teachers to work with
children with special needs; lack of a methodological framework for the organization of
inclusive sessions. The problem of teacher readiness to work in conditions of inclusive
health improvement is the key one. Consequently, systematic and purposeful work is
needed to prepare all participants, and first of all teachers, for rehabilitation in conditions
of inclusive sessions.

Thus, the problem of the research was defined by the contradiction between the
need to develop an inclusive culture among teachers of educational and sanatorium type
of institutions and the lack of clear approaches to defining the concept of an inclusive
culture and specific psychological and pedagogical tools for its diagnosis.

Purpose and objectives of the study

Purpose of the research is to define the concept of “inclusive culture of a teacher of an
educational and sanatorium type of institution” and its components, development, and
implementation of a diagnostic technique to research the features of the development of
inclusive culture among teachers of educational and sanatorium type of institutions.

Literature review

The introduction of inclusive education is seen as a dynamic process of forming an
inclusive educational environment, the key component of which is an inclusive culture.
It is possible to distinguish several approaches in definition of the concept of an inclusive
culture.

In the first approach, the concept of “inclusive culture” is considered in a broad
sense, as part of the general culture of the individual and society, and is presented as
a certain level of development of society, which is expressed in the tolerant attitude of
people to each other, acceptance of inclusive values and ideas of cooperation (Alekhina &
Shemanov, 2018; Kirillova, 2014).

The second approach defines an inclusive culture as a special organizational
environment that allows people of different ethnic groups with different types of thinking
to work together effectively to achieve organizational goals (Pless & Maak, 2004).
Tikhomirova & Shadrova (2015) consider inclusive culture as a system of relations of
all subjects of the educational process (administration, teachers, students, their parents,
social partners) functioning on the basis of values and principles of inclusion accepted by
all and allowing to interact effectively to fulfill the mission of the institution in conditions
of diversity.

In the third approach, the inclusive culture acts as one of the components of the
implementation of inclusion in the educational and sanatorium type of institution. English
authors Booth & Ainscow (2007) distinguish three aspects of inclusion development: the
creation of an inclusive culture, development of inclusive policies, and development of
inclusive practices. The aspect of “creating an inclusive culture” means defining one that
triggers the change in the other aspects and includes two components: building a school
community and adopting inclusive values.
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The next group of authors considers inclusive culture as a component of professional
pedagogical culture, as a personal quality of a teacher reflecting his/her attitude towards
inclusive education (Khitryuk & Ponomareva, 2014). The development of inclusive
readiness is the initial stage in the development of inclusive culture.

Our information search shows that there is no unified approach to understanding
the essence of inclusive culture in modern literature. This concept is defined as a system
of relations, an acceptance of inclusive values, and a readiness to work in conditions of
inclusion. However, most definitions do not give an essential characteristic of the concept
under research.

There is also no unified approach to distinguishing the components of an inclusive
culture. Kirillova (2014) cites inclusive values and inclusive norms as the main components
of inclusive culture. Tikhomirova & Shadrova (2015) identify the following components
in the structure of inclusive school culture: the mission of the organization as a set of
goals, values, and principles of inclusion. The authors emphasize that in order to create
an inclusive culture it is necessary for the mission and values to be accepted and shared
by all participants in the educational process, and the values and principles of an inclusive
culture should be the basis for building activities and relationships. Ekushevskaya (2017)
considers the ideas about people with disabilities and the system of attitudes towards
them, which is formed based on the content of the image as indicators of inclusive culture.

The analysis of the studies presented above shows that there are no unified views on
the structure of inclusive culture. Values and principles of inclusion and attitude towards
people with special needs and disabilities are singled out as the main components.
Tikhomirova & Shadrova (2015) conducted empirical studies of the features of inclusive
culture formation.

Analysis of current psychological and pedagogical research revealed the lack of
unified approaches to understanding the concept of an inclusive culture and its structure,
the limited amount of empirical research on the topic, and the lack of tested diagnostic
techniques.

Methodology

Research Methods and Techniques

In the process of research, the following methods were used: theoretical (analysis;
synthesis; generalization); empirical (pedagogical observation, ascertaining, forming,
control experiment); methods of mathematical statistics and graphic representation of
results.

Experimental base of the research

The experimental base of the research was represented by the teachers of the National
Children's Educational and Health-Improving Center “ZUBRENOK” distributed into
two groups: the first — the experimental group included 46 teachers who in 2018-2019
took part in a series of training workshops on the development of inclusive culture
conducted by employees of the Institute of Inclusive Education of BSPU. The control
group consisted of 24 teachers who did not take part in the training.

Research stages

The research was conducted in four stages.

In the first stage, a theoretical analysis of the existing methodological approaches in
the psychological and pedagogical scientific literature, thesis papers was carried out; the
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problem, purpose, and research methods were selected, and the plan of empirical research
was made.

In the second stage, the content of the concepts of “inclusive culture”, “inclusive
culture of a teacher of an educational and sanatorium type of institution” was developed,
the structure of the inclusive culture of a teacher was defined, its components were singled
out.

In the third stage, we developed a diagnostic technique to measure the level of an
inclusive culture of the teacher of the educational and sanatorium type of institution. The
survey as a type of verbal-communicative method conducted in the form of questioning
was chosen as the major one. The questionnaire structure was developed taking into
account theoretical and psychometric approaches to the development of psychodiagnostic
techniques.

To assess the validity and reliability, the method of expert evaluation was used: 3
inclusive education experts (familiar with the content of the inclusive culture concept)
were involved, who were asked to assess the range of representation of all components of
the concept under research. After receiving feedback, several questions were reformulated.

Data processing and analysis were carried out in the fourth stage.

Results

The questionnaire “Inclusive culture of a teacher of an educational and sanatorium
type of institution” includes 17 questions, each of which refers to one of four blocks
according to the inclusive culture components. The distribution of questions by blocks
is presented in Table 1. All questions, except for the first one, were closed and offered
options for answers.

The Cognitive Component block is aimed at determining the awareness of the essence
of inclusion, and the opportunities and limitations of inclusive health improvement.

The questions of the block reflecting the content of the Axiological Component imply
an assessment of the significance of the inclusion principles and values in the professional
activity of a teacher.

The Emotional Component block content is represented by questions aimed at
diagnosing emotional attitudes toward inclusion and inclusive recreation.

The Activity Component block includes identification of the experience of working
with children with disabilities, and the desire and degree of readiness to work in an
inclusive health improvement environment.

Table 1. Distribution of questions by blocks/components of an inclusive culture

Blocks/components .
. . Questions
of an inclusive culture
Cognitive What is your understanding of “inclusive education™?

What do you see as the benefits of inclusive recreation for children with
special needs?

What do you see as the benefits of inclusive sessions for children without
disabilities?

What do you see as the benefits of inclusive sessions for teachers?

What kind of difficulties do you think a child with special needs will face
in an inclusive session environment?

What challenges have you faced or do you think you might face when
working with children with special needs in an inclusive session envi-
ronment?
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Blocks/components .
. . Questions
of an inclusive culture
Axiological Evaluate how important the following values and principles are in your

teaching (a list of key principles and values for inclusion was provided)

Emotional How do you feel about inclusive education?

How do you feel about the idea of inclusive sessions?

Assess your feelings and emotions in relation to children with special
needs (a list of the main emotional states and categories of children with
special needs was given)

Activity Do you have experience working with children with special needs?

Are you ready to work in an inclusive session environment?

Would you like to work in an inclusive session environment?

Do you have special methods and techniques for working with children
with special needs?

Are you ready for cooperation and interaction with other professionals
in an inclusive education environment?

Would you like to improve your competence in inclusive education?
Assess your readiness to work with different categories of children with
special needs

Qualitative and quantitative data analysis methods (Pearson’s x*-test, Mann-
Whitney U-test, correlation, and analysis of variance) were used to process the results
of the empirical research. Statistical processing was performed using STATISTIKA 10.0
software package.

The key question for the first block (Cognitive Component) is a question to determine
the understanding of the essence of inclusive education. Statistical analysis revealed
no differences in teachers' perceptions of the essence of inclusive education in the two
sample groups (Pearson’s x*~test was used for all block indicators). Full understanding of
the essence of inclusive education was noted in 41% of teachers from the first group and
25% of teachers from the second group. An uncertain and incorrect understanding was
respectively noted in 28% and 20% of teachers participating in the training, in 38% and
33% of teachers who did not receive training, and 11% and 4% of respondents found
it difficult to answer. There were also no statistically significant differences in teachers'
data about the benefits of inclusive recreation for all participant groups. According to
the teachers of the two groups, the main benefits of inclusive recreation for children with
special needs (it was possible to choose several answers, so the total amount is not 100%)
were as follows: increased social contacts (59% and 63% each); the opportunity to feel
fully participating in team life (61% and 58% each); opportunity to grow and develop
among normally developing agemates (59% and 42% each). The following main benefits of
inclusive recreation for normally developing children were named by teachers: expansion
of ideas about life (72% and 56%), the opportunity to learn how to help others (70% and
76%), and fostering kindness and tolerance (35% and 56%). The main advantages of
inclusive sessions for teachers of both groups were opportunities for professional (80%
and 79%) and personal growth (52% and 67%). The desire for material rewards was not
a leading factor for teachers but was more significant for teachers of the second group
(29%, compared to 15% of the first group). There were statistically significant differences
in teachers' perceptions of the difficulties of inclusive health improvement for children
with special needs: teachers in the experimental group more often pointed to the negative
attitudes of normally developing agemates and their parents (46% each), difficulties in
participating in activities (41%) and lack of teacher competence (39%). For teachers in the
control group, it also included negative attitudes of normally developing agemates (75%)
and difficulty participating in activities (46%), as well as risks of conflict in the children's

120 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

team and discrimination against children with special needs (50% each). Only 1 teacher
from the first group (2% of the whole sample) pointed out the possible negative attitudes
of the teachers. Also, an equal number of teachers (11% each) believed that there should
be no difficulties. There were also no differences in the teachers' predicted difficulties: a
lack of practical competence (74% and 58%), behavioral problems of a child with special
needs (37% and 46%), and a lack of theoretical knowledge (28% and 46%).

In general, teachers who have undergone training see fewer difficulties predicted
in inclusive health improvement (indicators exceed 50% only for one of the proposed
options - lack of practical competence). Teachers who did not take part in the training
more often expressed fears related to the negative influence of the child with special needs
(behavioral problems, occurrence of conflicts) and the negative attitude of their agemates.

The results of the second Axiological Component block show that statistically
significant differences in the importance of values and principles of inclusion in
teachers of the two sample groups are observed for the “Principle of a social model of
understanding disability” only. Teachers from the first group assessed this principle as
more important in their professional activities compared to teachers from the second
group (a nonparametric Mann-Whitney U-test was used). Most teachers in two groups
(88% and 74% respectively) indicated a high degree of importance of the proposed
principles and values in their pedagogical activities (rating the importance as 4 and
5 points out of a possible 5). Ten percent and 25 percent of the teachers rated the level of
professional importance of the proposed statements as medium (3 out of 5 points). The
number of respondents who scored low (1-2 points out of 5) was 1-2%. The application of
Duncan’s test allowed us to determine how exactly the values and principles of inclusion
differ in the level of significance. For the teachers in the experimental group, the following
values and principles were the least significant: “A person's value does not depend on their
abilities” (M=4.00), “Inclusion as a way to combat discrimination” (M=4.12), “Principle
of a social model of understanding disability” (M=4.13), and “Learning cultures together
enriches everyone” (M=4.26). The remaining values and principles had relatively
homogeneous levels of significance. Teachers in the control group also cited the following
as least important: “Principle of a social model of understanding disability” (M=3.79),
“Inclusion as a way to combat discrimination” (M=3.83), and “Learning cultures together
enriches everyone” (M=3.96). Unlike the first group, in the second group, the values that
are most significant for teachers can be identified: “All people need support” (M=4.75)
and “Everyone has the right to communicate” (M=4.71). The high importance of these
values for the teachers who did not participate in the training could be explained by the
simplicity of their wording. Relatively low values for the categories “Principle of a social
model of understanding disability” and “Inclusion as a way to combat discrimination”
may indicate an insufficient understanding of these principles and values by the teachers
of both groups.

The third block (Emotional Component) included questions reflecting teachers'
emotional attitudes to inclusion, and inclusive health improvement. Statistically significant
differences in the data of the teachers of the two groups were revealed (Pearson’s x*-test
was used). Among the teachers in the experimental group twice as many participants
(about 60%) indicated that they had a positive attitude to inclusive education and to the
idea of inclusive sessions. In the control group, it was about 30% of respondents. More
than half of the teachers in this group (63%) were characterized by an uncertain attitude
towards the possibility of practical implementation of inclusive health improvement,
while in the first group there were twice as few (26%) such teachers. It is noteworthy
that in both groups only isolated cases of negative attitudes towards inclusive education
and inclusive health improvement have been identified. To determine the peculiarities of
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teachers' emotional attitudes towards children with special needs in different categories,
it was suggested to note the feelings and emotions experienced when communicating
with them. Statistical analysis of the data (Pearson’s x*~test was used) showed significant
differences between the teachers of the two sample groups only for the emotion “fear”.
Teachers in both groups indicated compassion as the most typical emotional state (about
40%), and more often in relation to children with sensory and motor disabilities (about
50%). The second most frequently mentioned feeling is pity — on average, 11% of the
teachers in the first group and 17% of the second group mentioned it. Teachers in the
experimental group more often indicated pity for children with visual impairments
(15%), and teachers in the control group indicated pity for children with motor disorders
(25%) and mental retardation (21%). It should be noted that the interest in children with
special needs was not typical for teachers of the two groups (in the first group 10% of
teachers, in the second group 16% of teachers), which could be explained by the lack of
experience in real interaction, lack of professional competence, hidden stereotypes, and
prejudices towards such children. About % of the teachers in the first group (24% on
average) found it difficult to answer. This may indicate either a tendency towards social
desirability and avoidance of the response involving negative feelings and emotions
or, having no real experience of interaction with children with special needs, teachers
have difficulties in marking the possible emotional state. In general, a negative attitude
towards children with special needs was not typical for the teachers who participated in
the research; among such emotions, the respondents indicated tension (5% and 8% each),
fear (3% and 7% each), embarrassment (3% and 4% each), the emotional states of disgust
and indifference were not mentioned by the teachers at all. However, it is necessary to
note a tendency of fear of children with mental retardation in teachers of the first group
(9%), and children with severe speech impairment and locomotor disorders cause more
fear in teachers of the second group (13% each).

The content of the fourth block (Activity Component) was aimed at determining
the level of teachers' readiness for the practical implementation of inclusive health
improvement. An important condition determining the readiness to work with children
with disabilities is the teachers' experience of interaction with them. There were no
statistically significant differences in the teachers of the two sample groups on this question
(Pearson’s x*-test was used). Only 39% of the teachers in the experimental group and 17%
of the teachers in the control group had experience working with children with special
needs. Almost equal numbers of respondents (35% in the first group and 33% in the
second group) indicated that they had only short-term experience working with children
with special needs. Half of the teachers in the second group (50%) had no experience in
working with children with special needs, which could not influence other indicators of
inclusive culture (among the teachers of the first group the percentage of those without
experience was 26%). The results reflecting the willingness and readiness of the teachers
of the two groups to work in an inclusive recreation environment have statistically
significant differences. To the question “Would you like to work in an inclusive session
environment?” 35% of the teachers of the first group and only 12% of the second group
answered affirmatively. There were significant differences in the percentage of negative
answers to this question: 15% and 46% respectively: the percentage of teachers who do not
want to work in inclusive sessions was three times higher among non-trained teachers.
A significant number of teachers found it difficult to answer: half of the respondents in
the first group (50%) and 42% in the second. The question “Are you ready to work in an
inclusive session environment?” yielded the following results: 43.5% of respondents in
the first group and 17% in the second group considered themselves ready; almost the
same number of respondents doubted their readiness: 43.5% and 42% of participants
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respectively. Negative assessments of their readiness were given by 13% of the teachers
of the first group and 42% of the second group. The responses to the questions “Would
you like to work in an inclusive session environment?” and “Are you ready to work in an
inclusive session environment?” correlate with each other, which indicates the consistency
of psychological and pedagogical components of teacher's inclusive readiness. Teachers
in the first group were characterized by higher rates of both willingness and readiness to
work in an inclusive recreation environment. Interestingly, teachers in two groups rated
their readiness to work in the inclusive health improvement environment somewhat
higher than their desire. Almost half of the survey participants were characterized by
uncertainty in assessing their level of readiness for inclusive recreation, which can be
interpreted as partial readiness. An important indicator of the level of pedagogical
readiness to work in the inclusive health improvement environment among teachers is
the possession of the necessary competencies. Statistically significant differences in these
two sample groups were not found. Only 11% of teachers from the first group and 8%
from the second group thought that they knew the necessary methods and techniques,
12% and 13% responded negatively respectively. 37% of teachers in the first group by and
17% of teachers in the second group estimated their possession of necessary methods and
techniques as partial. An almost equal number of respondents found it difficult to answer:
26% and 21%, respectively. Most teachers of the two groups believe that they do not have
the professional competencies necessary to work in an inclusive health improvement
environment, which is consistent with the lack of experience in working with children
with special needs and affects the assessment of the desire to practice.

There was a slight difference in the results for the question “Would you like to improve
your competence in inclusive education?” Among the teachers of the first group about %
(74%) who took part in the survey noted that they would like to continue training, and
were ready to improve their competence in inclusive education (46% among the teachers
of the second group). 9% and 13% of teachers do not think it is necessary to improve
their competence in this matter, respectively. 17% of teachers in the first group and 42%
in the second group found it difficult to answer. One of the conditions for the practical
implementation of inclusion ideas is the teamwork of specialists. The results of answers
to the question “Are you ready for cooperation and interaction with other professionals
in an inclusive education environment?” showed the statistical significance of existing
differences. More than a half (57%) of the trained teachers expressed full readiness to
cooperate (only 17% among respondents from the second group), the majority of
respondents from the second group (83%) were ready for partial interaction (37% of
teachers in the first group). Only two teachers from the first group (4%) thought that
such interaction was unnecessary, and one participant (2%) found it difficult to answer.
Diagnostics of the level of psychological readiness to work with children with special needs
were also conducted. Participants were asked to assess their degree of readiness to interact
with different categories of children with disabilities (with visual, hearing, locomotor,
speech, intellectual disabilities, autism spectrum disorders, mental retardation): from
completely ready to completely not ready. It was found that the teachers of the two groups
statistically significantly assessed their readiness for interaction with children with special
needs differently: the indicators of psychological readiness in teachers from the first
group were higher for all categories of children with special needs (nonparametric Mann—
Whitney U-test was used). On average, it was noted that generally, 52% of the teachers of
the first group and 20% of the second group were ready to work with children with special
needs. The analysis of variance with repeated changes showed that the teachers of the
first group were, to different degrees, ready to work with different categories of children
with disabilities: the most highly evaluated their readiness to interact with children with
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sensory impairments and, above all, with hearing impairment (67% indicated that they
were ready), and the lowest with children with delayed mental development (40%). There
is no statistical significance of differences in the results of teachers of the second group
in their readiness to interact with children with special needs: they equally low rated
their readiness to work with all of these categories of children with special needs (20%
indicated that they are ready and 31% indicated that they are not ready). A significant part
of the teachers (% in the first group and about % in the second group) found it difficult to
analyze their readiness to interact with different categories of children with disabilities,
which could be explained by the lack of experience working with them.

For the subsequent analysis of the data for each of the stated components of an
inclusive culture, criteria were allocated allowing to distribute of the data obtained at five
levels: from elementary to optimal.

1. Optimal. A full understanding of the essence of inclusive education, its values, and
its principles is typical. There is a high level of acceptance of the values and principles
of inclusion. There is a positive attitude towards inclusive education, the idea of joint
learning, and inclusive health improvement. Teachers have experience in working with
children with disabilities, they express their desire and willingness to work in inclusive
sessions; they have the necessary competencies, are ready to cooperate, and want to
improve their skills in the field of inclusive health improvement.

2. Acceptable. A partially correct understanding of the essence of inclusive education,
its values, and its principles is noted. The level of acceptance of values and principles of
inclusion is high. Generally positive attitude towards inclusive education, the idea of joint
learning, and inclusive health improvement with an indication of insufficient knowledge.
Teachers have only short experience of working with children with special needs, and
express willingness and readiness to work in the inclusive session environment; however,
they note that they do not know enough special techniques, are ready to cooperate, strive
to improve qualifications in the field of inclusive health improvement.

3. Tolerable. Understanding the essence of inclusive education is partially correct. The
average level of acceptance of inclusive principles and values is typical. Uncertain attitude
to inclusive education, the idea of joint education, and inclusive health improvement.
Experience in working with children with disabilities is short-term or absent. Teachers
express desire but note insufficient readiness to work in the inclusive session environment;
insufficient knowledge of special techniques, difficult to determine their readiness for
professional development; ready for partial cooperation and interaction.

4. Basic. There is a distorted understanding of the essence of inclusive education or
a lack of ideas. The level of acceptance of the principles and goals of inclusion is below
average. Uncertain attitudes to inclusive education, the idea of joint learning, and inclusive
health improvement are typical. There is a lack of experience in working with children
with special needs. Teachers find it difficult to determine their willingness and readiness
to work in the inclusive session environment; note the lack of necessary competencies,
ready for partial cooperation.

5. Elementary. There is a lack of ideas about inclusive education. Teachers do not
emphasize the importance of values and principles of inclusion. Negative attitudes to
inclusive education, theidea of joint training, and inclusive health improvement are typical.
There is no experience in working with children with special needs. Teachers express a
negative attitude and lack of readiness to work in the inclusive session environment; they
do not know special techniques, do not strive for professional development, and are not
ready for cooperation and interaction.

All respondents were distributed according to the levels of inclusive culture (Table 2).
The teachers in the experimental group were characterized by acceptable (48%) and
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tolerable (43%) levels of an inclusive culture. At the same time, teachers from the control
group had tolerable (67%) and basic (21%) levels. There was a single case (2%) of the
highest, optimal level among teachers of the first group, and in two groups there were no
teachers with an elementary level of an inclusive culture.

80%

60% .
® Experimental group
40% teachers
20%

0% 1 Control group teachers

Fig. 1. Comparative analysis of the levels of inclusive culture development
in teachers of the experimental and control groups

Next, we compared the mean values of the indicators in the teachers of the two
groups (a nonparametric Mann-Whitney U-test was used). The results showed that there
were statistically significant differences between the sample groups in terms of indicators
determining attitudes toward inclusive education and inclusive health improvement,
experience, readiness and willingness to work with children with special needs, and
psychological readiness to work with different categories of children with special needs.
This is consistent with the results presented above.

A correlation analysis (Spearman correlation coeflicient) was also performed
separately for each group. A different number of statistically significant relationships
between the data on individual questions of the questionnaire for the teachers of the two

groups was revealed: the teachers of the first group had more such relationships than the
subjects of the second group.

Discussions

The problem of forming an inclusive culture in all participants of inclusive education
is multifaceted. In the context of the practical implementation of inclusive approaches
in the rehabilitation of children with disabilities, the development of inclusive culture
in teachers of educational and sanatorium type of institutions acquires relevance. On
the one hand, it is necessary to clearly define the concepts of “inclusive culture”, and
“inclusive culture of a teacher”, to highlight its structure. On the other hand, the inclusive
culture of a teacher acts as a component of the inclusive educational environment, and
the problem of developing criteria and diagnostic tools to assess the effectiveness of the
implementation of inclusive approaches in education is significant.

We have not found unity in our approaches to understanding the essence of the
concept of “inclusive culture”, a clear definition of the content, and appropriate diagnostic
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tools for evaluation. The conducted research allowed us to formulate the following
concepts:

The inclusive culture of an educational and sanatorium type of institution is a set of
social perceptions and attitudes of the subjects of the educational process reflecting their
attitude to inclusion, the degree of acceptance of inclusive values, and willingness to be
included in inclusive practices.

The inclusive culture of a teacher of an educational and sanatorium type of institution
is a set of social perceptions and attitudes of the teacher reflecting his/her attitude to
inclusion, the degree of acceptance of inclusive values, and readiness to be included in
inclusive health improvement.

The structure of the inclusive culture of the teacher includes the following components:

- Cognitive — awareness of the essence of inclusion, its principles, and values;

- Axiological - acceptance of the values and principles of inclusion;

- Emotional - positive attitude to the idea of inclusion, inclusive education, tolerant
attitude to others, to children with special needs;

— Activity - readiness to work in an inclusive education environment.

The relationship between the components can be represented as follows: based on an
understanding of the essence of inclusion, its principles, and values, a teacher forms his/
her value acceptance, which is reflected in a positive attitude to inclusive processes, to
people with disabilities, which provides motivation for the development of professional
competencies necessary for the practical implementation of inclusive education.

The questionnaire “Inclusive culture of a teacher of an educational and sanatorium
type of institution” allows us to determine the peculiarities of development of all
components of inclusive culture in teachers and determine its level in general.

The analysis of the results revealed statistically significant relationships between the
data both within and between the components of an inclusive culture. For the teachers of
the first group the following correlations were revealed:

- strong direct correlations (r>0.70) between questions about readiness and
willingness to work in an inclusive session environment;

- mean direct correlations (0.50< r<0.69) between questions about attitudes toward
inclusive education and readiness to work in inclusive sessions;

- moderate direct correlations (0.30< r<0.49) between questions about attitudes
toward inclusive education and attitudes toward inclusive recreation; attitudes toward
inclusive education and willingness to work in inclusive sessions; attitudes toward
inclusive recreation and willingness to work in inclusive sessions; about attitudes
toward inclusive recreation and willingness to work on inclusive sessions; about having
experience working with children with special needs and willingness to work on inclusive
sessions, between the question about psychological readiness to work with children with
special needs and questions about willingness and desire to work in inclusive sessions.

The presented data testify to the consistency of components of inclusive culture
in the minds of teachers of the first group, and the validity and reliability (as internal
consistency) of the developed diagnostic methodology.

In contrast to the results of the teachers of the first group, the second group revealed
considerably less statistically significant correlations:

- strong direct correlations (r>0.70) between questions about readiness and
willingness to work in an inclusive session environment;

- mean direct correlations (0.50< r<0.69) between questions about understanding the
essence of inclusive education and experience working with children with special needs;
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- moderate direct correlations (0.30< r<0.49) between questions about attitudes
toward inclusive education and about psychological readiness to work with children with
special needs.

The results indicate the inconsistency of the components of inclusive culture at the
initial stages of its development.

The following areas are relevant for further discussion and research perspectives:
definition of concepts, structure, and features of the development of an inclusive culture
of other participants in the educational process (parents, children); possibilities of using
the developed questionnaire to diagnose the level of development of inclusive culture in
teachers of other educational and sanatorium type of institutions; expansion of diagnostic
methods and techniques of researching the features of inclusive culture (observation,
educational supervision, expert evaluation); development of techniques for formation if
inclusive culture if a teacher of an educational and sanatorium type of institution.

Conclusion

Experimental research on the features of the development of inclusive culture
in teachers of educational and sanatorium type of institutions was conducted in two
groups of subjects: experimental (teachers who participated in the training) and control
(teachers who did not participate in the training). The questionnaire “Inclusive culture of
a teacher of an educational and sanatorium type of institution” is designed to study the
features of the development of an inclusive culture of a teacher and includes four blocks
corresponding to the four components of an inclusive culture. The analysis of the obtained
results indicates that the initial stage of work on the development of inclusive culture
caused changes in its components in teachers but in varying degrees. Despite the not
entirely accurate understanding of the essence of inclusive education, teachers highlight
the benefits and risks of inclusive recreation for all participants. It should be noted that
teachers who have undergone training predict fewer difficulties. Also, the teachers of
the two groups highly evaluate the importance of the principles and values of inclusion
in their professional activities. However, the participants of the survey do not fully
understand the essence of all principles and values. The conducted training influenced
the teachers' attitude towards inclusive education and inclusive health improvement: the
participants of the experimental group are characterized by a positive attitude towards the
practical implementation of inclusive approaches in education, unlike the teachers of the
control group. The spectrum of feelings and emotions in relation to children with special
needs is diversified: from compassion and interest to fear and embarrassment, with the
predominance of sympathy and uncertain emotional state.

Even in the absence of regular experience in working with children with special
needs, the ongoing work to develop an inclusive culture allows us to develop readiness
to work in inclusive sessions, the desire to improve professional competence, readiness
for cooperation and interaction, readiness to interact with different categories of children
with special needs.

The data obtained show that specially organized training influences the features
of teachers' inclusive culture: it makes its structure coherent, causes changes in all
components, and primarily in the activity-based one, increases its level in general.

The developed questionnaire “Inclusive culture of a teacher of an educational and
sanatorium type of institution” corresponds to the proposed structure of inclusive culture
among teachers and can be used for its diagnosis.

The conducted research made it possible to substantiate the proposed concept of
“inclusive culture of a teacher of an educational and sanatorium type of institution” and
its structure; to test the developed diagnostic methodology and confirm its validity; to
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prove empirically that specially organized training has a positive impact on the process of
development of an inclusive culture of a teacher. The results of the research can be used
in the organization of monitoring research at different stages of the implementation of
inclusive practices in educational and sanatorium type of institutions, in the development
of technology for the development of inclusive culture in teachers, and in other subjects
of inclusive education.
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Abstract

The quality of education is increasingly a priority area for state development. In the context
of globalisation, the mission of the education system has become to create conditions for the
achievement of greater stability in society, by ensuring equal rights and opportunities for all
citizens, including individuals with disabilities. Amid efforts towards fully inclusive education, the
professional competences of specialists addressing the needs of those with learning disabilities are
crucial. High-quality training is required for qualified educator —particularly for social educators
— in this field. It aimed the research at identifying the necessary professional competences and
personal qualities of pre-service social educators to work in an inclusive education, as well as to
identify the difficulties university lecturers face in the training of social educators. A qualitative
research design was applied in the study. Fifty-one respondents-university lecturers participated
in it. Its results showed that, alongside central competences, emotional-volitional qualities have
played a significant role in the social educators’ engagement in inclusive education. The research
enabled to identify that the professional difficulties have the highest indicator among the difficulties
that lecturers face when training pre-service social educators. It can be assumed that these findings
will advance improvements in the development of social educators’ professional competences and
solutions to obstacles during their university-level studies.

Keywords: inclusive education, pre-service social educators, professional competences, quantitative
content analysis
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AHHOTAIIUA

B HacrosIee BpeMst KauecTBO 06pasoBaHMsA CTAHOBUTCS OHUM U3 IPUOPUTETHBIX HAMIPABIEHNIT
PpasBUTHSA TOCYAApCTBA. B ycmoBusax rmobamisanuy HOBast MICCHS CHCTeMbl 00pPa3oBaHMs 3aKITIO-
JaeTcsl B CO3AHUM YCIOBUIL A/ JOCTVDKEHMS OOMIbILell COLMaNbHOI CTabMIPHOCTI B 00LIeCTBe,
myTeM 06ecIiedeH sl PaBHbIX IIPAB U BO3MOXKHOCTEN! /sl BCeX IPK/AH, BKIII0Yast JIUL] C OCOOBIMU
06pa3oBaTeIbHBIMI TOTPEOHOCTAMI. [I71s1 pabOThI B YCIOBUAX MHK/IIO3MBHOIO 0OPa30BaHMsI BaX-
HYIO POJIb UTPAIOT IIPO(deCCHOHAIbHbIE KOMIIETEHINN CIIELNATICTOB, 00eCIIeYNBAIOIVX Pa3BIUTIE
u obydeHIe UL ¢ 0COOBIMI 06pa30BaTeIbHBIMI IIOTPeOHOCTAMM. PacTeT MOTPeGHOCTD B KauecT-
BeHHOﬁI IIOATrOTOBKE KBa}II/I(bI/ILU/IpOBaHHbIX I1eJaroros, B YaCTHOCTH, COLIMa/IbHBIX I1€JAaroroB B JaH-
HoI cepe. [JaHHOe MCCIEfOBaHNE HAIPAB/IEHO Ha BbIsAB/IEHNE HEOOXOAMMBIX PO eCcCHOHATBHBIX
KOMHCTCH].[MI}’I U IMYHOCTHBIX Ka4yeCTB 6y}:[yH_U/[X COMIA/ZIbHBIX II€NAaroroB Ojid pa6OTbI B yCTIOBI/IHX
MHK/II03UBHOTO 00pa30BaHMsl, a TAK)Ke HA BBUSIBJIEHNE TOTO, C KAKVMI TPYJFHOCTSIMYU CTa/IKMBAIOT-
Cs1 TIPETOfiaBaTe/l YHIUBEPCUTETOB B PAMKAX IIOATOTOBKM COIMAIbHBIX MEfaroros. IIpumMeHsics
KaquTBeHHbIﬁl MeTOo[ MCCIeNOBAHMA U B HEM HpI/IHﬂTII/I y‘IaCTJ/Ie 51 peCHOHHeHTa-HpeHOﬂaBaTeHﬂ
yHMBepcnTeToB. Pe3y/bTaThl OIpoca MOKA3aIu, YTO [eHTPaTbHble KOMIIETEHI[IM, 9MOL[VIOHATIBHO-
BOJIEBbIC KayeCTBa ]/IFpaIOT 3Ha‘II/ITeTIbHyIO pOHb B 1€ATEIbHOCTU COLIMA/IbHBIX I1€JaroroB B MHKIIIO-
3MBHOM 06pasoBaHum. VIcciegoBanue MO3BOIMIO BBUIBUTD, YTO MPOGECCHOHAIbHBIE TPYFHOCTH
JIMEIOT CaMBblil BHICOKUIT ITOKA3aTeNb CPefyl TPYAHOCTEN, C KOTOPBIMI CTaIKVMBAIOTCS TIPEIIofaBa-
Te/IM TIPU MOATOTOBKE COLMA/IBHBIX IIEJalOrOB. ABTOPBI IPEAIIOJIATAIOT, YTO Pe3y/IbTaThl MCCIIe-
[OBaHMA IPMBEAYT K Ha/TbHEIIIeMy yCOBEPIIEHCTBOBAHNIO Pa3sBUTHUs MPOPECCHOHATBHBIX KOM-
MeTeHLUIT CTYAEHTOB U YCTPAaHEHUI0 TPYSHOCTE B XOfe 06pa3oBaTe/IbHOTO Ipoliecca BO BpeMs
06yJeHns B yHUBEpPCHUTETE.

KiroueBble croBa: NHK/II03MBHOE 00pasoBaHue, Oy yliie ColnanbHbIe IIeAaror, IpoQpecCHoHab-
Hble KOMIETEHLINN, KOIMYECTBEHHbI/ KOHTEHT aHa/ln3.

Introduction

The ideas of inclusive education are perhaps more pertinent than ever, as much of civil
society has rightly come to condemn discrimination against individuals with disabilities.
Such ideas revolve around a commitment to making education accessible to all members
of society and creating an agenda for a barrier-free environment that supports all students
and maximises their potential.

Inclusion has been recognised as a leading present trend in the development of
education systems worldwide. Inclusion is strongly value- and ideology-driven, in the
same category as other similar concepts such as democracy and social justice (Haug,
2017). The successful implementation of inclusive education is important in achieving
a democratic and just society, with universal access to quality basic education. Inclusive
education, as a societal paradigm, is a highly complex phenomenon that demands the
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provision of equal opportunities for all learners, regardless of their characteristics and
background (Makoelle, 2016).

In the Republic of Kazakhstan, the notion of inclusion corresponds to the objectives
of the state educational policy aimed at ensuring access to education for all categories
of children, including children with special educational needs (SEN). The Constitution
of the Republic of Kazakhstan (1995) guarantees equal rights for all children, regardless
of their origin, gender, race, nationality, language, religion, social or economic status,
place of residence, state, health, or other circumstances. The ‘State Programme for the
Development of Education of the Republic of Kazakhstan for 2011-2020° (Altynsarin
National Academy of Education, 2013) emphasised the importance of ensuring equal
access for all people to the best educational resources and technologies.

Hence, the Republic of Kazakhstan has been developing a comprehensive system
of early psychological, pedagogical, medical, and rehabilitative support for children
with developmental disabilities. So far, about 70% of schools have created conditions
for inclusive education in the country. Moreover, as of 2016, the country’s universities
introduced inclusive education as a mandatory discipline for all pedagogical courses and
training programmes.

Diverse academic authors have devoted considerable attention to the theme of
inclusive education (Baranauskiene & Saveikiene, 2018; Hastings & Oakford, 2003; Haug,
2017; Iskakova et al, 2013; Khitryuk, 2013; Mitchell, 2008; Suntsova, 2013). A wide range
of literature has addressed the issue of training specialists to work in the field (Aubakirova,
2018; Kuz'mina, 2015; Loreman, Deppeler, & Harvey, 2005; Oralkanova, 2014; Ticha et
al., 2018; Wang, 2009). Like other specialists-in-training, pre-service social educators
require quality education to develop the professional competences necessary for their
productive activities.

The underlying concept of ‘competence’ has been widely discussed in scientific
literature over the years (Chomsky, 1972; Council Recommendation., 2018; Pukelis
& Smetona, 2012; Raven, 2002; Zimnyaya, 2004). However, at its current stage of
development, pedagogical science lacks a precise definition of the concepts of ‘competency’
and ‘competence’, leaving room for ambiguity in interpretation. Some scholars have
proposed hypotheses on this issue. ‘Competency’ was defined as a specific ability necessary
for the effective performance of a specific action in a specific subject area; this includes
highly specialised subject-related skills, ways of thinking, and the understanding of the
meaning of responsibility for one’s actions (Raven, 2002).

Pukelis and Smetona (2012) described ‘competence’ as the practically tested ability
to use acquired knowledge, skills, values, or attitudes integrally and purposefully in a
variety of work or study situations, as well as for personal and professional development.
Zimnyaya (2004) affirmed that ‘competency’ was a habitual active manifestation of
‘competence’. The former manifests in a person’s behaviours and activities, which become
their personal qualities and properties. Accordingly, they become ‘the competencies’
(plural), which are characterised by motivational, semantic, and relational, as well as
regulatory components, along with the cognitive (knowledge) and experience’ (p. 10).
The researcher noted that all competencies were social (in the broad sense of the word),
‘because they are developed, formed in society, they are social in their content, they both
appear and function in this society’ (Zimnyaya, 2004, p. 11).

Competence-based education (CBE) began to form in the 1970s in the United States,
in the context of the concept of ‘competence’ proposed by Chomsky (1972) in relation
to the theory of language. This approach in education was the answer to business, so to
speak.
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The modern interpretation of the competency-based approach to education was
determined by the project ‘Tuning Educational Structures in Europe’, or the Tuning
Project (Gonzalez, J., & Wagenar, 2003). According to Gonzalez and Wagenar (2003),
one of the major tasks of the project Tuning Educational Structures in Europe is the
development of the required methodology for defining learning outcomes / competences.
This methodology should offer the mechanism to cope with recent developments like
the internationalization of labour and education, the interruption of academic studies
as an effect of the introduction of a two-cycle system and lifelong learning {p—245).
According to Council Recommendation on ‘Key Competences for Lifelong Learning’,
which was developed by the Council of the European Union, the definition of the set
of key competences needed for personal fulfilment, health, employability and social
inclusion has been shaped not only by societal and economic developments but also
by various initiatives in Europe during the last decade. Special attention has been
given to improving basic skills, investing in language learning, improving digital and
entrepreneurial competences, the relevance of common values in the functioning of our
societies, and motivating more young people to engage in science-related careers (Council
Recommendation, 2018).

Nincevic and Vukelic (2019) considered professional competence to be part of a
disciplinary-oriented area of ability. Kenworthy (2010) created a model on ‘individual
variables of competency, competence and performance and organisation core competence’,
in which he described competency as a personal characteristic and behaviours and
competence as the functions and tasks of the job. The description of competences is
inseparable from the person to which they belong; that is, a person may or may not have
certain knowledge, skills, and abilities. Hence, these are integral personality qualities,
manifested in one’s general ability and readiness for independent and successful activity
in a specific situation, based on knowledge, skills, experience, values, and inclinations
acquired in the learning process (Bozadzhiev, 2007).

Any type of professional competence, in the most general sense, characterises the
specialist’s ability to independently set and solve educational, cognitive, and professional
tasks. Thus, the professional competence of a pre-service specialist is a component of
professional competency, as an integrative personal quality that characterises a graduate
who is willing and able to fulfil their potential through professional activity.

According to Nikolayeva (2010), ‘the professional competency ofa social educator is
an integrative, multi-component phenomenon, as an indicator of their professionalism
and proficiency. The invariant component in its structure is knowledge, as the basic
educational unit on which professional competency is formed. The professional
competency of a social educator is formed, developed, and improved in the activity.
In training pre-service social educators, lecturers ought to focus on the formation
of professional competences, which can further develop in the course of study of a
particular course. It follows that the purpose of this type of educational programme
is to prepare highly qualified specialists with professional competences to work in a
certain field’ (ibid, p. 233).

Social pedagogy concentrates on questions of integration of the individual into
society, both in theory and practice, and aims to alleviate social exclusion. It addresses
the processes of human growth which tie people to the systems, institutions, and
communities that are important to their well-being and life management. The basic idea of
social pedagogy is to promote people’s social functioning, inclusion, participation, social
identity, and social competence as members of society (Hamaldinen, 2003). The category
of individuals with special educational needs (SEN) denotes that assistance is required
from specialists capable of contributing to such individuals’ socialisation, learning, and
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success achievement throughout life. Social educators’ professional competences have
been highlighted in the work of Baigozhina (2014), Bulatbayeva et al. (2016), Indrasiené
and Sadauskas (2016), Mardakhayev (2005), Timonen-Kallio and Hamildinen (2019),
among others.

Magauova, Makhambetova and Lukashova (2021) conducted a comparative analysis
of the training pre-service social educators received to work in inclusive classrooms in
the Republic of Kazakhstan, Lithuania, and Germany. The research was based on the
document The professional competences of social educators: a conceptual framework
(Aieji: International Association of Social Educators, 2008). It was emphasised that the
State Mandatory Standard of Education of the Republic of Kazakhstan formulates the
requirements for the key, subject-related, and special competences of a bachelor's degree
in ‘Social Pedagogy and Self-Cognition.’

To train pre-service social educators, we follow the theory of a holistic pedagogical
process (Khmel, 1998; Magauova, 2007). According to Magauova (2007), ‘the essence of
the realisation of the unity of the educational and extracurricular activities of students
is expressed in the totality of the educational and extracurricular time of the holistic
pedagogical process using various types of activities that create a single educational and
developmental environment’ (p. 103).

The system of continuing education in the Republic of Kazakhstan is meant to train
specialists in inclusive education, particularly as social educators. The contradiction
between the existing system of inclusive education and the fact that social educators have
not been adequately prepared to work in conditions of inclusion actualises the criticality
of developing their professional competences.

A holistic approach to the training of social educators — considering the unity of
the educational process and applicability to pedagogical practice — should ensure the
development of professional competences that will affect their personal and professional
qualities and professional competency. This should, in turn, ensure their successful
engagement in inclusive education.

The significant contribution of the present study lies in highlighting how pre-service
social educators’ professional competences and personal qualities should be further
developed to prepare them to work in the area of inclusive education. Our research aim
was to identify sets of professional competences and professional qualities necessary for
this purpose, as well as challenges involved.

Research Methodology

General Background

The survey was carried out in March and April 2020. A qualitative type of research
was performed with the aim at identifying the competences, personal qualities necessary
for social educators to perform work in the conditions of inclusive education as well as to
determine the difficulties university lecturers have encountered in training such students
in social pedagogy programmes and courses.

The research approach was based on the qualitative design methodology proposed
by Marshall and Rossman (2011). Isobe (2004) characterised qualitative methods as
enabling access to human voices, perceptions, and teachers in individual schools and
classrooms where inclusion had been commissioned as practice. Opinion research could
be an effective tool to initiate changes and, in this case, to improve quality in developing
students’ competences and to eliminate difficulties during their studies (Lamanauskas &
Makarskaité-Petkeviciené, 2016).
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Sample

The sample comprised lecturers from Al-Farabi Kazakh National University, Kazakh
National Women’s Teacher Training University, Karaganda State University named after
E. A. Buketov, and Abai Kazakh National Pedagogical University. A total of 51 lecturers
participated in the study. According to Morse (1994), a sample of 30-50 participants is
suitable for this type of research.

Although participants were not differentiated by gender, it is worth noting that most
were women (94%). The age of lecturers ranged from 30 to 60 years. All participants had
a PhD in social sciences. The survey was designed for lecturers teaching courses, which
include training modules for pre-service social educators. The survey respondents have
taught courses, such as the following:

o ‘Age Pedagogy and Psychology’

o ‘Designing Socio-Pedagogical Work’

 ‘Diagnostics in Education’

« ‘Deviantology’

o ‘Technologies in Education’

o ‘Education in Multicultural Upbringings’

o ‘Ethnopedagogics’

 ‘Family Counselling’

o ‘Fundamentals of Socio-Pedagogical Research’

« ‘Inclusive Education’

» ‘Methods of Social and Educational Research’

« ‘Pedagogy’

o ‘Pedagogy of Professional Education’

o ‘Practical Psychology’

o ‘Psychology and Human Development’

o ‘Pedagogical Skills of Social Pedagogues’

o ‘Socio-Pedagogical Training’

o ‘Scientific Writing’

o ‘Self-Cognition’

+ ‘Socio-Psychological Services in Education’

o ‘Socio-Pedagogical Counselling’

o ‘Socio-Pedagogical Management’

o ‘Spiritual and Moral Education for Schoolchildren’

o ‘Special Pedagogics’

» ‘History of Social Pedagogy and Self-Cognition’

All the lecturers in our sample have served as supervisors in pre-service social
educators’ pedagogical internships. This type of role is premised upon the assumption
that they have specific insights and knowledge due to their professional position and
experience (level of expertise) (Flick, 2014). In addition, these individuals’ status (in
an organisation or society) allows them to speak on behalf of, or represent, a particular
professional field or organisation (Littig & Pochhacker, 2014).

Instruments and Procedures

This research applied a questionnaire containing three open-ended questions. More
questions were conceptualised initially, but after a discussion with experts during the
validation procedure, the following three were selected, which corresponds to the study’s
main objectives:

1. What professional competences, in your opinion, are most necessary for social
educators to work in inclusive education?
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2. In your opinion, what personal qualities are necessary for social educators to
develop competences to work in an inclusive education environment?

3. What difficulties have you encountered in training social educators to work in
inclusive education?

A pre-survey validation of the instrument was performed; the questions were checked
and discussed with two experts (lecturers and practitioners in the field of inclusive
education). A free online survey tool was used to prepare the online questionnaire (Free
online survey tool, 2020).

The principles of anonymity and voluntariness were secured. The invitations
were sent to the survey personally to each respondent via email, who took the online
questionnaire in the form of written questions. The survey was conducted remotely
during the COVID-19 pandemic.

Before the next stage of the research process, 16 questionnaires have been disregarded
due to misfiling. A total of 35 questionnaires were admitted for the analysis.

In addition, the coherence of the main elements of the study was assessed. A randomly
selected three experts working in the field conducted an inquiry audit (Lincoln & Guba,
1985). The coherence between the collection of data, interpretations and conclusions of
the study was examined, which is considered appropriate.

Data analysis

Quantitative content analysis is a method based on systematic coding and
quantification of content (Huxley, 2020). The survey responses underwent such a
coding process. At the first stage, the most frequently repeated semantic units were
grouped following the subcategories which emerged. Subcategories were afterwards
combined into semantic categories. Once the essential characteristics of the array had
been highlighted, we applied quantitative content analysis to the data. Hence, we took an
inductive approach (from the particular to the general), examining the verbal data array
in the following phases: 1) multiple reading and analysis of answers; 2) searching for
semantically close answers; 3) interpretations and coordination of semantic units; and 4)
ranking of subcategories and categories.

To ensure methodological reliability, two researchers independently engaged in the
distinction of semantic units and the grouping process. Coe and Scacco (2017) identified
this measure as an essential condition for reliability in content analysis. The researchers
of the current study have eventually come to this consensus.

Research Results

Following analysis of the survey respondents’ input in relation to the competences
most necessary for social educators to work in inclusive education (Question 1), the
corresponding categories were distinguished (see Table 1).

The survey responses resulted in two categories: ‘central competences’ and
‘fundamental competences’. As Table 1 shows, the ‘central competences’ category
bears the highest indicator (88.34 %) among the professional competences considered
as most essential to enable social educators to work in inclusive classrooms. Based
on the responses, the sub-categories of ‘central competences’ emerged as ‘social and
communicative competences’; ‘personal and relational competences ‘, ‘competences
generated by the professional practice’; ‘organisational competences’; and ‘development
and learning competences’. According to Aieji: International Association of Social
Educators (2008), professional competences for social educators include fundamental
and central competences.
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Table 1. Social educators’ professional competences to work in inclusive education

Category N (%) Subcategory N (%) Subcategory components N (%)
Central 65 (88.34) | Social and 20 (27.79) | Communication 8 (11.11)
competences communicative competences

competences Work in team 7 (9.73)
Establishing and maintaining | 5 (6.95)
relationships with parents,
social groups, and
organisations

Personal and 15 (20.85) | Loving children 5(6.95)

relational Empathy 4(5.56)

competences —
Considering the 3(4.17)
characteristics of children
with SEN and their parents
Personal commitment to the | 3 (4.17)
work

Competences 13 (18.07) | Cultural competences 5(6.95)

generated t?y Theoretical knowledge and 4 (5.56)

the pr ofessional methodological competences

practice
Creative competences 4 (5.56)

Organisational | 10 (11.9) | Knowledge of administrative | 6 (6.34)

competences routines (documentation,
possession of IT)
Organisation of a safe school | 2 (2.78)
space
Planning and 2(2.78)
implementation of social
educational activities

Development 7(9.73) | To seek and gain new 7 (9.73)

and learning knowledge

competences

Fundamental | 7(9.73) |Competence of | 7(9.73) |Knowledge of correctional 4 (5.56)
competences intervening pedagogy, psychology, and

other courses

Quick response, mobility 3(4.17)

In total, 72 semantic units were extracted.

Further categories were outlined after a review of the lecturers’ responses to Question
2: “In your opinion, what personal qualities are necessary for social educators to develop
competences to work in an inclusive education environment?” These results can be seen
in Table 2.
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Table 2. Social educators’ personal qualities

Category | N (%) Subcategory N (%) Subcategory components N (%)
Qualities |64 (100) | Emotional-volitional | 31 (48.36) | Tolerance 10 (15.6)
qualities Empathy 8 (12.48)
Patience 4(6.24)
Emotional intellect 2(3.12)
Willpower 2(3.12)
Decency 1(1.56)
Stress tolerance 1(1.56)
Mobility 1 (1.56)
Perseverance 1(1.56)
Punctuality 1(1.56)
Moral-humanistic 25(39) |Loving children 6(9.36)
qualities Humanity 4(6.24)
Kindness 3 (4.68)
Conscientiousness, justice, | 3 (4.68)
honesty
Mercy 3 (4.68)
Loving the work 1(1.56)

Respect for the personality | 1 (1.56)
of the student

Adherence to principles 1(1.56)

Responsiveness 1(1.56)
Compassion 1(1.56)
Care 1(1.56)
Social-perceptual 8(12.48) |Responsibility (social) 5(7.8)
qualities Perceptual skills 1(1.56)
Critical thinking 1(1.56)
Innovative thinking 1(1.56)

In total, 64 semantic units were extracted.

Qualities based on input for Question 2 were split into three sub-categories:
‘emotional-volitional qualities’, ‘moral-humanistic qualities’, and ‘social-perceptual
qualities’. We classified the following blocks as ‘personal qualities’ of social educators:
‘emotional-volitional qualities’, ‘moral-humanistic qualities’ and ‘social-perceptual
qualities’. The resulting subcategories were combined into one category, the category
‘qualities’.

The study demonstrates that ‘emotional-volitional qualities’ resulted in the highest
indicator (48.36%). This subcategory includes statements as to ‘personal qualities’, such
as tolerance, empathy, patience, emotional intellect, will power, decency, stress tolerance,
mobility, perseverance, and punctuality as shown in Table 2. Hence, according to the
lecturers surveyed, ‘emotional-volitional qualities” are particularly important for social
educators to perform optimally in inclusive classrooms.

Regarding the difficulties lecturers may encounter in training pre-service educators
for work in inclusive environments (Question 3), the outcomes are outlined in Table 3.
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Table 3. Difficulties during the training of social educators

Category N (%) Subcategory N (%) |Subcategory components| N (%)
Professional 20 Lack of 15 Lack of specialised 7 (25.9)
difficulties (74) | professional (55.5) |knowledge

training The novelty for the 5(18.5)
audience
Poor training on the 1(3.70)
basics of educational
psychology
Considering children 1(3.70)
with SEN as sick
Lack of desire to teach 1(3.70)
students with SEN
Difficulties 5(18.5) | Psychological 1(3.70)
in social and unavailability
Egﬁmel's:riztswe Fear of the unknown 2(7.4)
P Fear of children with 2(7.4)
SEN
Methodological | 4 (14.8) |Lack of didactic Lack of methodical 2(7.4)
difficulties literature 2 (7.4) | manuals
Insufficient Lack of research 2(7.4)
educational and 2 (7.4) |literature
research material
on [E
Not indicated 3(11.1) | Did not have any | 3 (11.1) | Did not have any 3(11.1)
difficulties difficulties
In total, 27 semantic units were extracted.

The difficulties lecturers reported in their preparation of pre-service social educators
for inclusive classrooms were placed into two categories: ‘professional difficulties’ and
‘methodological difficulties’. Professional difficulties display the highest indicator (74%).
As illustrated in Table 3, they cover the subcategories of ‘lack of professional training’ and
‘difficulties in social and communicative competences’.

Discussion

The aim of the research was to identify the professional competences and personal
qualities necessary for social educators to work in inclusive classrooms, as well as
to determine difficulties university lecturers confront in the course of training such
educators.

Our analysis of 35 lecturers’ survey responses indicated that they saw ‘central
competences’ as the ‘most necessary’ for social educators’ work in inclusive classrooms
(67.49%) (Table 1). Among the personal qualities these respondents described, ‘emotional-
volitional qualities’ showed the highest indicator (48.41%). The statements pointed to
‘tolerance’ and ‘empathy’ as the most essential qualities in the work of social educators in
inclusive environments (Table 2). Lastly, the highest indicator among the difficulties faced
in the training of pre-service social educators was associated with professional difficulties
(74%) (Table 3). In respondents’ opinion, a lack of specialised knowledge could be the
main difficulty involved in training social educators.
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This research has identified critical areas for the development of the professional
competences of pre-service social educators. In the context of inclusive education, it
is necessary to develop both social educators’ professional competences (Table 1) and
personal qualities (Table 2).

Magauova and Makhambetova (2020) researched the other side, that of difficulties
pre-service social educators have encountered (e.g., lack of professional training and
psychological unpreparedness) and the qualities (e.g., personal, professional) needed in
working with students with disabilities, confirming our results regarding lecturers. It is
crucial to improve the set of professional competences and readiness corresponding to the
functions of a social educator in the ‘SEN’ system of assistance for children (Prilepskaya,
2016; Romashina, 2007). Such research has been dedicated to matters of quality training
in multiple capacities, which is essential in this area of education.

Although Kazakhstan can move with speed to implement inclusive education and
although some commendable action has been taken, it must be borne in mind that
inclusive education cannot be achieved overnight, and will require a process that is
systematic and well planned (Makoelle, 2020). A study of teaching and research practices
at the universities in the Republic showed that some lecturers have earned expertise in
inclusive education.

For instance, Abai Kazakh National Pedagogical University (Abai KazNPU) provides
training in inclusive education within the framework of programme ‘7M01906-Training
Special Educators in Inclusive Education’ (Abai Kazakh National Pedagogical University,
2021). Abai KazNPU also runs the Resource Advisory Centre on Inclusive Education and
Personality Psychology for universities across Kazakhstan.

The Department of Pedagogy and Educational Management at Al-Farabi Kazakh
National University (Al-Farabi KazNU) trains specialists to work in inclusive education
via two programmes: 7M01103-Modern Technologies in Inclusive Education’ and
7M01106 -Medical and Pedagogical Support of Inclusive Education’ (Al-Farabi Kazakh
National University. Admissions 2022, 2022). The educational program "6B01801-
Social pedagogy and self-cognition" includes the module "Inclusion in the educational
environment", consisting of the courses: "Tutor in inclusive education" and "Innovative
technologies in the activity of a tutor to support students with SEN in inclusive education”,
which undoubtedly will support the development of pre-service social educators’
professional competences indicated in the study (Al-Farabi Kazakh National University.
Admissions 2022, 2022). The university also hosts the ‘Support Centre for the Students
with Disabilities of Al-Farabi KazNU’.

The development of professional competences for pre-service social educators is
considered a necessity in the context of inclusive education, and not only for children
with disabilities. After all, ‘inclusive education’ is a state policy aimed at removing barriers
that divide children, at fully involving all children in education, and at ensuring their
social adaptation regardless of age, gender, ethnic background, religion, developmental
disabilities, or socioeconomic status. Active participation by their families, coupled with
rehabilitative, pedagogical, and social schemes, are essential to ensuring full inclusion and
support for the personal needs of each child, including the appropriate adaptation of their
educational environment (Suleimenova, 2002). In this sense, the most important task of
vocational education is the design of professional competences and, through this, the
development of the specialist’s personality (Algozhayeva & Bashirova, 2015).

Although previous works (Aubakirova, 2018; Hastings & Oakford, 2003; Jarvis et al.,
2022; Movkebaieva et al., 2013; Oralkanova, 2014; Shkutina et al., 2017) had considered
the theme of training educators for inclusive education, they had not studied pre-
service social educators’ professional development in the context of inclusive education.
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But despite its clear contribution to the literature, the study has some limitations. For
instance, although the study was qualitative, it could have benefitted from a larger sample
size. Also, restrictions due to the COVID-19 pandemic forced us to conduct the survey
entirely online.

Conclusions and Implications

This study indicates that both professional competences and personal qualities may
be crucial for social educators to serve in inclusive classrooms. Via lecturers” survey
responses, this research identified a set of professional competences seen as required for
specialists’ successful work in inclusive education: ‘central competences’ and ‘fundamental
competences’. The personal qualities determined in the study pertain to ‘emotional-
volitional qualities’, ‘moral-humanistic qualities’, and ‘social-perceptual qualities.

The results also illustrated potential difficulties in the professional development
of pre-service social educators, such as pre-service social educators’ lack of specialised
knowledge, insufficient awareness of inclusive education, the problems of children with
special educational needs (SEN), and insufficient methodological support. To address
these issues, the Centre of Pedagogical Excellence and Innovative Technologies at the
Department of Pedagogy and Educational Management at Al-Farabi KazNU is offering
advanced training courses for educators, lecturers of the Republic.

Thus, the empirical data sourced through the survey leads to the assumption that the
appropriate training of social educators would require an established policy of inclusive
education training and development of professional competences and personal qualities.
The study was important, for the reason that it was revealed the structural components
of professional competences of pre-service social educators to work in an inclusive
education. Hopefully, the results of the study will be used in educational programs,
updating methodological materials on the training pre-service social educators, for
advanced training courses for specialists for inclusive education. The data will further
be used to develop a structural and content-related model for the advancement of
professional competences as a foundation for further research on the training of specialists
for inclusive education in the Republic of Kazakhstan.
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AHHOTaNMs

AxmynvHocmb JAHHOTO NCCTEOBAHNA CBsA3aHa C MPpo6IeMoil MOBbILIEHNA KadecTBa mpodeccmo-
HA/IBHOJI IIOAATOTOBKY OYAYILIMX YIUTeIeil Yepe3 CO3/IaHIe KO/UTab0PaTUBHOI y4eOHOI Cpefbl.
Lenvio 0anHo20 Uccnedo8anus SBISETCA TEOPETHIeCKNil aHanus 3QGEeKTUBHOCTI CO3TAHNUS KO-
7abOpaTUBHOI y4eOHOI Cpefbl B Byde U OOOCHOBAHINE €ro BIMAHNA Ha YCIEIIHYI0 Ipodeccro-
HA/IBHYIO AeSTeNbHOCTD Oyayupmx yumreneil. ViccienoBanne Takxe 06001aer JaHHbIE OIBITHO-
9KCIIePMMEHTAIbHOTO MCCIefoBaHus B popme Action Research, mpoBeleHHOTO Cpefyt CTYIEHTOB
1 11 2 KypCcoB IIearorn4ecKux CIelaJbHOCTell eCTeCTBEHHO-HAyYHOTO HalpaBjIeHus (Xumus, 61-
ornorys, pusnka, MHGOPMATHIKA).

Memodonozuueckoii 0cH0601i CO3aHMA KOMIAb0PATUBHON yueOHOI Cpefibl ABAIOTCA 6a3oBbIe 110-
JIOXKeHUsI IMYHOCTHO-OPUEHTIPOBAHHOTO, [IESITe/TBHOCTHOTO, CUCTEMHOTO, CPEJIOBOT0, AKCHOJIOT -
YeCKOTO 1 KOMIIETEHTHOCTOTO ITOIX0f0B. IorpyskeHine CTYIeHTOB B KOMIAabOPaTUBHYIO YIeOHYIO
Cpefy CIOCOOCTBYeT IIOTy4eHNI0 BO3MOYKHOCTH IIOCTOSIHHOI pedieKcun Hajl ypoBHeM (GOpMUpo-
BaHMs COOCTBEHHBIX ITPO(eCCIOHANTBHBIX HABBIKOB, HAJ| YCIIEITHOCTBIO JOCTVDKEHA YIeOHBIX Iie-
JIeit, Hajj IPOLleccaMit CaMOpeaIM3aliii, CAMOPA3BUTIS I CAMOAKTYa/IM3ALINIL.

OCHOBHOII aKIJeHT B MICCIEOBAHNUM A€TAeTCs Ha OPTaHM3AIMI0 KOIabopaTHBHON y4e6HOI Cpefb
B y4eOHOM ITpoIiecce, B 4YaCTHOCTH B IIPETIOIaBaHNM AUCLMIUINH MeJarOTNYecKoro mukma. Paccma-
TPUBAIOTCS B/IUsIHME KO/UTAOOPATUBHOrO 00ydeHNsl Ha KOMMYHUKATVBHbIE CIIOCOOHOCTIL CTY/EeH-
TOB, Ha y]'IY‘IH_IeHI/Ie KavyeCTBa 3HaHI/II‘/’I, Ha Ka4yeCTBO OLICHMBAHMA yqe6Hbe HOCTI/I){(CHI/IVI, Ha 9KOHO-
MIIO y4eGHOTO BpeMeHI.

Pesynvmamot uccnedosanus csisaubl ¢ peanusanueii Action Research B yae6HOM mporjecce, mpu-
B/IeUeHIe CTY/IeHTOB B Ipoliecc IpodeccroHaTbHOT0 CaMoCcoBepIeHCTBOBa M. HosusHa uccnedo-
8aMUsT OTIPeJie/sIeTCsl BbIsIB/IEHeM pasBuBarolero s¢gdekTa KO/U1abopaTUBHOI y4eOHOIT cpejibl Ha
OCHOBE UCIIOTIb30BAHMSA UJIEV 30HBI AKTYaTbHOTO TPO(eCCIOHaNTBHOTO PAa3BUTUSA CTYJEHTOB.
IIpaxmuueckas 3HA4UMOCMb UCCIER0BaHNsE — POPMUPOBAHIE IIOIOXKUTEIBHOTO OIIBITA OPTaHM3a-
L y4e6HOTO IpoIiecca ¢ BO3MO>KHOCTBIO MCIIONIb30BAHNS JAHHOTO OIIbITA B OyAy1ieit mpodeccn-
OHA/IbHO [IeATETTbHOCTH, B PabOTe C yUeHIIECKIM KOITIeKTHBOM.

KiroueBbie cnoBa: Ko/urabGopanysi, KOMMYHUKALWst, pediekcusi, KorabopaTBHas Cpefia, MexX-
JIMYHOCTHBIE€ OTHOIIEHMA.
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Abstract

The importance of this study is linked to the topic of increasing the quality of future teacher
professional training by creating a collaborative learning environment.

The purpose of this research is to conduct a theoretical analysis of the effectiveness of creating a
collaborative learning environment in university and demonstrate its impact on the successful
professional activity of future teachers. The paper presents the data of the experimental research in
the form of Action Research, conducted among 1st and 2nd year students of pedagogical specialties
in the natural sciences (chemistry, biology, physics, computer science).

The core requirements of the personality-oriented, activity-based, systemic, environmental,
axiological and competence-based approaches form the methodological foundation for building
a collaborative learning environment. Students who are immersed in a collaborative learning
environment have the opportunity to reflect on the level of formation of their own professional skills,
the success of achieving educational goals, and the processes of self-realization, self-development,
and self-actualization on a regular basis.

This study examines the impact of collaborative learning on students’ communication skills,
knowledge quality, assessment of educational achievements, and study time savings.

The research findings are linked to the use of Action Research in the educational process, involving
students in the process of professional self-improvement. The novelty of the research is characterized
by the identification of developmental effect of a collaborative learning environment based on the
concept of a zone of actual student professional growth.

The practical significance of the research is the development of positive experience in structuring the
educational process, with the prospect of applying this experience in future professional activities,
such as working with students.

Keywords: collaboration, communication, reflection, collaborative environment, interpersonal
relations.

BBenenmne

AKTyanpHOCTD IPOOIEMBI JaHHOTO MCCIE[OBAHNUS CBsI3aHA C HEOOXOAVMMOCTHIO
dbopMupoBaHyA y OyIYLIIVX YIUTe el aKTyaIbHBIX IPO]eCcCHOHaIbHBIX KOMIIETeHIINIA
B CBSI3U C HOBBIMJI BBI30BAMI 4€TBEPTOI! IIPOMBILITIEHHOI PEBOMIOLUN, KOTOPas BBLA-
BIIa T/TyOMHHbIE IPOTUBOPEYNs 1 pobieMsl B chepe nmpodecCHOHaIBHOTO MeIarorn-
4ecKoro 06pasoBaHIsL.

COBpeMeHHin[ MIP pa3BMBAECTCA B YCIOBMAX HOBOI'O BIITKa HAYyYHOTO IIpOTrpecca 9e-
JIOBEYeCTBA, CBSI3AHHOTO ¢ LudpoBu3aluert Bcex cep demoBedeckoir gesrensuoctu. O6-
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pasosanue KaK OfVH U3 BOXHBIX MHANKATOPOB MHTE/UIEKTYa/IbHOTO IOTEHI[aIa X MO-
PaIbHO-HPAaBCTBEHHOTO YPOBH: pasBUTHA 00IIeCTBa BCET/ja OCTPO PearupyeT Ha HOBbIE
BBI30BbI BpEMEH, Ha HOBBIE COLIMA/IbHBIE PIICKY 1 HECET OTPOMHYIO OTBETCTBEHHOCTD 32
HOZATOTOBKY MOJIOZOTO ITIOKONEHMs K Hellpenckasyemy Oyayiemy (Schwab, 2017). Yem
CTpeMuTe/IbHee pa3BMUBAeTCsl UMpPOBasT MHAYCTPUs, TeM OBbICTpee aKTyaINsUPYIOTCs
po6IeMBbl MOBBIIIEHS Ka4eCTBa Ye/I0BEYECKUX PeCypPCOB, PasBUTIE MHTE/IEKTYalbHO-
IO IOTEHI[Ma/Ia OOLeCTBa.

I[Tepen muIjoM rI06aTbHBIX COLMATBHBIX IPOOIEM B MUPOBOM 00pasoBaTeIbHOM
IIPOCTPAHCTBE OCTPO BCTAET BOIPOC MOMCKA 3P PEKTUBHBIX MyTel BBIXOAA 13 KPUSIC-
HBIX CUTYaIlWil, KOTIa MCKYCCTBEHHDINI MHTE/IEKT BHOCUT CBOU KOPPEKTUBHI B chepy
mpodeccroHanbHOro 06pasoBanms, KOrga o6pasoBarTenbHast IPaKTUKaA TPeOyeT HOBBIX
BUJOB Ipodeccuil, a Takke POPMUPOBAHUA NPO(ECCHOHATBPHO-3HAYMMBIX KOMIIE-
TEHINIT, TPaHC(HOPMALNY [TeJarOrMIecKoll HayKu B 910Xy Ludposusanun (Bitham &
Sharp, 2007).

He cnywaitno na MexaynapogHom CaMMuTte IO IIefarormdeckoi mpodeccun
(International summit, 2018) «New challenges and opportunities facing the teaching
profession in public education international summit on the teaching profession /Ho-
Bble BBI3OBBI I BO3MOYXHOCTH CTOAIINE ITepefi podeccueil yInTess B rFoCyAapCcTBeHHOM
06pa3oBaHII» OCHOBHOII aKI[eHT OBUI CHe/IaH Ha 0OCY)XKIeHMe TaKMX [IPO6/IeM KaK: 4eMy
MBI JOJDKHBI y4nTb Hammx feteit B XXI Beke, Kakye HaBBIKY MM HMOHAIOOATCA, YTOOBI
CBOOOJHO OPUEHTUPOBATHCS B HEIPeNCKa3yeMoM OyayleM, Kakye ydeOHble Cpeibl MO-
ryT GOpMUpPOBATh 3TU HABBIKY, KAKMM 00pasoM MOXXHO 3P PeKTUBHO GOpMUPOBATD ITH
HaBBIKI?

HecMorps Ha pasnuyHble KOHIEIINY ¥ TEHAECHIIMY 110 IOUCKY OTBETOB Ha TaKOTO
POfa BOIIPOCHL, B PAasHbIX CTPAHAX B MUPOBOM 00pa3oBaTe/IbHOM IIPOCTPAHCTBE OIIpefie-
JMIach TeHAEHIVA aKTyalnbHbIX HaBbIKOB XXI BeKa, M3BECTHBIX KaK KPUMUHECKOe Mblli-
JleHue, ymMeHue peuams npobnemvl, KpearmusHoCMy, KOMMYHUKAUUS, KONAA00paUUs, KO-
TOpble OYeHb B3a¥MOCBs3aHbI U B3aUMOONONHAIT Apyr apyra (Khairutdinov, 2016).

ITO MOXeT 0ODBACHATHCS TeM, YTO B XXI Beke ITI0OAIBHBI XapaKTep MHOIUX CO-
LVIa/IbHBIX SBJICHWIT U Ipo6IeM TpebyeT 0ObeHeHNA O0LIMX YCUINIL ¥ KOJUIaboparum
B IIOMCKe HOBBIX IIyTell U IOXO/IOB PelleHus IIPOTUBOpednBeIxX cutyaruit. Kommabopa-
VA aKTyasIbHa B JII00011 cepe YemoBedecKoil feATeNbHOCTI.

Oco6eHHO BaXXHO COPMIPOBATH HABBIKY KOMAH/HOI pabOTbI, HAYIUTb COTPYLHN-
4ecTBY, KO/Tabopalyy B mpolriecce mpodeccuoHanbHON MOATOTOBKY OyAyIIMX ydMTe-
neit. OcHOBHOe TpeboBaHMe Komwmabopauy — 00beANHIACh BMECTe TOCTUIATh OOLINX
YCIIeXOB.

[Tonsrue xo/wrabopanun B 06pasoBaTenbHON cepe, B YaCTHOCTU B IIpoIiecce 06-
y4eHMs, YaCTO BOCIIPMHMMAETCS KaK CMHOHMM CJI0Ba COTpyAHMYecTBO. Ha mepsblit
B3I/ISL CUHOHMMUYHbIE IIOHATHS HECYT Pas/IndHble CMBICTIOBbIe HAarpysKku. CoTpyaHude-
CTBO B IIpo1iecce 00yueHus - pumocodus B3aNMOJIeICTBIIA, 9TO OpraHMU3yeMas yauTeneM
COBMECTHAsI [IesITe/IbHOCTb YIACTHUKOB [EJAarOrMYecKoro mpoljecca, HeoOxoamumast st
paspeleHys MPOTUBOPEUNil, 0CO3HABAEMBIX 00yYaeMbIM KaK TPYAHOCTD, IPEOoNIeHIe
KOTOPBIX BefleT K yCBOEHMIO y4ebHOTro MaTepuana 1 K passutiio mranoctu (Khan, 1997).

[Ipy KomnmabopaTMBHOM >Ke OOYYeHMM Ha IIepPBBI IUIaH BBIJBUIAIOTCA YMEHMA
U BKJIfi K&XX/JOTO WIeHa TPYIIIIBL, X OTBETCTBEHHOCTD 3a Pe3y/IbTaThl IPYIIIOBOIL pabo-
ol KimtoueBas mpess KonmabopaTUBHOTO 0OydeHMA 3aK/ITIOYAeTCA B COUUATIbHOM XAPAK-
mepe 06yueHus, Tie OCHOBHYIO CMBIC/IOBYIO HAarPY3Ky HeceT IPOLIecC KOHCTPYKTMBHOTO
obmenns. ComepyxaHye KOMIabopaTUBHOTO 0OydeHMs BKIIOYaeT TpU OGa30BBIX acIleK-
Ta KaK COUUATIbHDLU, KOZHUMUBHDLL, IMOUUOHANbHBLI. B efUHCTBE 3TUX TPeX acIeKTOB
crpouTcs KomaboparuBHas yueOHas cpefa.
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Biusiume coTpymHMdYecTBa M KO/TAbOpaLuy Ha pa3BuTHe IPO(ecCHOHaTbHbIX Ha-
BBIKOB, KY/IbTYPBI NeJarOTMYecKOTO OOILIeHMA, Ha ITOBBIIIEHNEe MOTUBAINN K JieATeNlb-
HocTM y Oypylmux neparoros usydaaach MHorumu yyenoimyu CHI (Dyachenko, 1991;
Ivanova, 2006; Khan, 1997; Khmel, 1998; Leontyev, 1996) u ganbrero sapy6esxxps (Griffin,
2018) u pip.

B maHHOM McCIeOBaHNMM OCHOBHOJ aKI[eHT OBUI CfleIaH Ha 30HY aKmyansHo20 npo-
deccuonanvrozo pazsumus OyAyIMX y4uTesell B KO/IAOOpATUBHOI y4ebGHON cpefe,
OCHOBAHHBII Ha Mpesx 30HbI O/mypKarintero passurus (Talyzina, 1998; Vygotsky, 1999).
O deKTUBHOCTD NOrpy)XeHNnA OYAyIMX yduTesell B KO/IabopaTUBHYIO y4eOHYI0 cpe-
Iy crmoco6cTByeT (POPMUPOBAHMIO HE TONBKO NPOQECCHOHATbHO-3HAYMMbIX KayecTB,
HO 11 BBIPAaOOTKE LIEHHOTO IIearorn4ecKoro OIBITA VI KOMIIETEHIIIT Ha OCHOBe pediiek-
CMBHOTO aHanu3a gesarenpHocty (Bizyaeva, 2004), pedieKcUBHOI aKTUBHOCTU YIUTEIA
(Biktagirova, Valeeva, & Nagovitsyn, 2021).

Tak B HaHHOM acIeKTe WCCIeJOBaHUA HaM VIMIOHMpPYeT ujied aBTOPOB
(Biktagirova, Valeeva, & Nagovitsyn, 2021, p. 22), KOTOpble OTMEYAIOT, YTO PedIeKCUB-
HasA aKTUMBHOCTD YUMTeNA IPOABMIAETCA B TPeX HAIIPaBIEHUAX: B BbI6ope mpodeccro-
HaJIbHOJI ITO3UILNM, B 0COOEHHOCTSIX MBIIJIEHVIS ITearora, B CIOCOOHOCTIL K CAMOHA6/IIO-
IeHNUI0, CAMOAHAIN3Y, CAMOKOPPEKIIVH, OCMBIC/IEHHIO.

ApantupoBaHue TEOPUU 30HBI OMVDKAIIIIETro PasBUTHS I BY3OBCKOM CHUCTEMBI
06y4eHns, B YaCTHOCTY /I CTY[IeHTOB IePBOTO Kypca KaK 30HbI aKTyaTbHOTO Ipodec-
CHOHAIBHOTO Pa3BUTUA CIIOCOOCTBOBAIO IIOBBILIEHNIO BOCINTATENPHOTO MOTEHIMANa
KOJITabOpaTUBHON Y4eOHOI Cpefibl, ITOBBIIEHNIO Y4eOHOI MOTVBALIUY Yepe3 COTPYIHNU-
4eCTBO, COTBOPYECTBO U MHTEPAKIINIO.

[TpenmochIIKOl I JAaHHOTO MCCIENOBaHMA OBUI PsAJ, MpefBapUTENIbHbBIX JCCIIe-
IOBaHMII IO PasBUTHUIO TBOPUECKOTo moTeHunana Oyaymux yunreneir (Berikkhanova,
Zhussupova, & Berikkhanova, 2015), nogTBepAUBLINX HEOOXO[MMOCTb CO3LaHN OIIpe-
Ie/IeHHBIX YC/IOBUIT B y4eOHO-BOCINTATEIBHOM IIPOLIECCe By3a, KOTOPbIE CIIOCOOCTBYIOT
Hanbosee IOTHOMY PacKpbITUIO MHTE/UIEKTYa/lIbHOTO TIOTeHIMana Oymylix yauTenein
(Praliev, 2012).

Takxe B MCCTeOBaHNN MBI PYKOBOACTBOBA/IICH TeOPHeEll II0TOKA, OCHOBAaHHOI Ha
cuxosorny ontumansHoro nepexxnsanus (Csikszentmihalyi, 1990, p. 120), gt xoro-
POTO XapaKTepHO «COOTBETCTBYE YMEHMII CTO>KHOCTSAM MOCTAaB/ICHHON 3a/jaun, Halnuaue
SICHOJI 1I€/IV U YeTKUX «IIPABIJI UTPbl», @ TAK)Ke OOPATHOII CBA3M, II03BOJIAIONIE CYUTDh
00 yCIIenrHoCT COOCTBEHHBIX fleiicTBUiT». COTAaCcHO € 9TOJ Teopuell HOTOKa B KO/Iabo-
paTUBHOII yu1e6OHOII Cpefie OCHOBHOE TpeOOoBaHMe TIPEbIBI/IIOCh TPAMOTHOI pa3paboT-
Ke TBOPYECKMX 3aJaHMIl, IOCTAHOBKe YUeOHBIX 3a/ja¥, YTOObI CTYJCHTHI IIOCTOSTHHO Ha-
XOJWMINCD B 30HE ONTUMA/IbHOTO IIePEeXXMBAHIS, He HOIa/jast B 30HY TPEBOI VTN CKYKIL.

AHanus MUTEPaTYPHBIX MCTOYHMKOB IOKAa3bIBAaeT BAYKHOCTb CO3JAHVA Pa3sBMBAIO-
el KO/UTabOpaTNBHO Cpefbl AJIsi CAMOPEAIM3ALNY 1 CAMOAKTYaIU3aLUM JINIHOCTH
crynentoB. OHaKO, Ha OCHOBE 00001IeHN Pa3HbIX MICTOYHIKOB OBUIN BBIABICHBI HEKO-
TOpbIe IPO6/IEMBI, CBS3aHHbIE C HEJOCTATOYHOI M3y4eHHOCTHIO OLIEHKII BIMSHIISI KOJUIa-
6opaTBHOI y4e6HOII cpefbl Ha POpMMUPOBaHIEe MPOPECCHOHATbHO-3HAYNMbIX Ka4eCTB
OyAyLyX yanuTesieit 1 Ha MeX/INYHOCTHDBIE OTHOLIEHNS B IPYIIIIE, @ TAKXKe OIpefieieHIe
KOMIIIEKCa IICHXOJIOTO-TIeJaTOTMYeCKIX YCTIOBMIA LA YY4IIeH s KayecTBa Ipodeccro-
Ha/IbHOII IIOTOTOBKM OYAYIIErO yINTeIIs.

Ienbo MccnemoBaHMA AB/AETCA 0000IIeHNe TeOpeTYeCKOro aHam3a 3¢deKTus-
HOCTM CO3JaHMA KOIab0PaTMBHOI y4eOHOII Cpefibl B By3e 11 000CHOBaHNE ero BIVAHNA
Ha YCIIeIIHYI0 TpodecCHOHANbHYIO eATeTbHOCTD OYIYINX YINTeeil.

B cooTBeTCTBUM C Li€/IbIO0 JAHHOTO MCCIEHOBAHNS HaMy ObUIN 0003HAYEHBI CTIeyI0-
I[¥e 3aJa4Yy MCCTIefOBAHIL:
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— OmpefieieHNe AManasoHa Ipo0eM, CBA3AHHBIX C CO3laHMeM KO/IabopaTyBHOM
y4ebHOIT cpefibl, Ha KOTOpBIe IIPEIIofaBaTe/lb MOKET BO3/Ie/iCTBOBATD, IIOB/IMATD, MI3Me-
HUTb, yCOBEPLIEHCTBOBATD;

- c6op aKTHYECKNX JAHHBIX [/IA OIpefie/Ie N aKTyaTbHOCTHU CO3/JaHMA KOMnIabo-
PaTUBHOI y4eOHOII cpefibl B IPOdeCCIOHANbHOI IOTOTOBKE OYIYLINX YUMTeNel;

- u3ydyeHne, 06pabOTKa ¥ aHA/IN3 HOTyIeHHbIX JaHHBIX C I[e/IbI0 BBIPAOOTKY OCHOB-
HBIX HaIIPABJIEHNII UCCIIEI0BATE/IbCKOV MHTEPBEHLIN;

— peanusanysA Ha IPaKTUKE MCCIEN0BATENbCKON UIEN B XOJIe IPENO/laBaHmus IMK/Ia
MIeJarOrMIeCKUX MV CIUIIINH;

— OLIEHMBaHME Pe3yNIbTaTOB MHTEPBEHLVMN, OIIPE/Ie/IeHNEe TI0/I0XKUTE/TbHON IMHAMU-
KI1 ICCTIEOBaHM;

— onpejieNieH1e NePCIEKTUBbI PAa3BUTUA MCCIE0BATENbCKON UJIEN.

Teopemuueckuii 6k140 MaTepyanOB NaHHOI CTaTbM OIPEMieACTCA TEM, YTO CO3/a-
HIfe KO/UTabOpaTUBHOI y4e6HOI! Cpefbl B By3e OCHOBBIBAETCS HA TPAHCHOPMALIUY Te-
OpMM 0 30He OVDKAIIIIero PasBUTUA J/IA By3OBCKOI Cpefibl, Ha VICIIOIb30BHUU T€OPUN
[IOTOKA JWIM 30HBI ONTYMA/IBHOTO IIePeXMBAHMA, a TakKe Teopun Action research xak
MCCTIefloBaHNA B AeiicTBuu. IIpakmuueckuii 6K71a0 MaTepyanoB CTATbU 3aK/II0YAETCA B
060cHOBaHUN pasBUBaILero a¢pdexra KOTabopaTUBHON yIeOHOI CPebl U ero BIs-
H1A Ha popMMpoBaHMe MpodeccuoHaNTbHBIX KOMIIETeHIIT Oyaymux yaurener. Komma-
6opartuBHast yaebGHast Cpefia ClIOCOOCTBYET PACKPBITUIO MOTEHIINAIBHBIX BO3MOXKHOCTE!
Ka)KJIOTO CTYJIeHTa, BBIABIEHUIO CTYIEHTaMM CBOMX CHIBHBIX U CTabBIX CTOPOH, JINY-
HOCTHBIX 11 TIPO(eCCHOHAIBHBIX KauecTB. [IpenmyInecTBOM KO/Iab0paTUBHON yIe6HOI
Cpefibl ABNIAETCA OObefMHeHNe YCUIUIT M KOJUIEKTUBHAA HalleIEHHOCTh Ha COBMECTHOE
HocTIDKeHMe oO1elt mem. VIMEHHO B Takoll KO/TaOOPATUBHON Cpefie CTY[EHT MOXKET
OTTOYNTD CBOV KOMMYHMKATHBHbIE HaBBIKM, OPTaHM3aTOPCKUE CHOCOOHOCTH, PasBUTh
CBOJI SMOIMOHA/IBHBI MHTE/UIEKT. [I09TOMY B KO/ITabopaTMBHOI y4e6HOIT cpefie CTy-
IeHTBI CMOTYT Pa3BMBATh CBOYM KOMMYHMKATVMBHBIE CHOCOOHOCTH, YMeHUe paboTaTh B
KOMaH/ie, IIPUXOANTb K KOHCEHCYCY, IIOHUMATD CyTb 00CY)XZaeMbIX IIpobieM, 0OMeHN-
BAaTbCA MHEHMAMM, NpeJIaraTb KOHCTPYKTUBHBIE VJEY IO TeMe, OBITh SMIaTUITHBIMIA,
HAYYUTBHCS OBITH TOTEPAHTHBIMM, COXPAHSITD TO3UTUBHBII HACTPOIL.

MCTOJIOIIOI‘I/I}I NCCIEeTOBAHUA

Taxke HEOOXO/JIMO OTMETHTD, YTO B JJAHHOM VCCIIE[JOBAHUY COXPAHSIIach 001ast
METORONOTMSL Tefarorndeckux uccnegoBannit (Babansky, Zhuravlev, & Rozov, 1988;
Ivanova, 2006). OcHo8Hbie n00X00bl, JIEXKAILME B OCHOBE JAHHOIO VCCIeJOBAHNSA: TNY-
HOCTHO-OPMEHTUPOBAHHDIN, IeATeTbHOCTHDIN, KOMIIETEHTHOCTHBII, aKCHOIOTMYeCKUIA,
aKMeOoJIOTMYeCKIMIl, CPeJOBOIL TOAXO/bI. VIfiest JTaHHOTO MCCIeJOBaHNs CBsI3aHa C He0O-
XOAMMOCTbIO YMEHbILIEHNA PaspblBa MEXJY TEOPeTMUYeCKOil U MPaKTUUeCKOoil IOJro-
TOBKOII OyIyIIVX y4MTesIel, Ha OCHOBE TeOPUI LIeIOCTHOTO IeflarorM4ecKoro mpolecca
(Kapterev, 2001; Khmel, 2008) u co3gaHus KyIbTypHOTO IPOCTPAHCTBA KOMIabopaTuB-
HBIX B3aVIMOOTHOIIIEHUTA.

3HaHMe TeOpUM ¥ 3aKOHOMEPHOCTeI! 11e/TOCTHOTO MeflaTOTMIecKOTro Ipoliecca Mo3Bo-
Ji1eT TPaMOTHO OIEepMPOBATb KOMIIOHEHTAMH, IBUTATE/IbHBIMU U BOCHUTATEe/IbHBIMU
MeXaHM3MaMM B CO3/JaHNN KO/TabOpaTUBHOI yueOHOIT cpebl. VIcmonb3oBaHue yHUBEp-
CaJIbHOJ MOJe/NN B3aVMOJEIICTBYA MeX/y IeJaroroM y o0y4aromyMcs KaK OCHOBHBIX
CyO'beKTOB IeJarornIecKoro mporecca M03BOJIsAeT BHICTPOUTD TPAEKTOPUIl [IBVIKEHMUS
OT LIeJIM K pe3y/ibTaTaM 00pa3oBaTeIbHOTO IIpollecca.

B mnccnenoBaTeIbCKOM Mpoljecce MCIO/NIb30BaHbI CIEfYIOlI/ie MEeTObL: AHA/MN3 TICHU-
XOJIOTO-IIe[IarOTMYeCKOll TUTepaTyphl 3apyOexHbIX aBTOpoB U ydennlx CHI' mo o-
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4eBBIM MOMEHTAM MCC/IEIOBAHMS; 9KCIIEPUMEHTAIbHO-OMIIMPUYECKIE METObI KaK Ha-
OrmrofeHne 3a AMHAMIKOI BIVISIHUS KO/UIAOOPATHBHOI y4eOHO Cpefbl Ha yIydlleHe
KOMMYHUKAT/UBHBIX HaBbIKOB, 9KCIlepuMeHT B (opme Action research, cormorpamma,
aHA/IM3 Pe3y/IbTATOB IIPO(ECCHOHATBHBIX 6ecel] CO CTYAEeHTaMI, UTOTOB AHKETUPOBAHNS,
pedIeKCUBHBIX OTYETOB CTYAEHTOB, (POPMATMBHOTO OL|eHMBAHIISI, M3yYeHIEe OT3bIBOB U
MHEHUIT KOJUIeT U 3apyOeXXHBIX MEHTOPOB, CPABHUTEIbHO-COIIOCTABUTE/IbHBII aHAIIN3,
obooienne u fp.

PesynbraThl

JanHoe uccienoBanue ObUTO MpoBeicHO B hopme Action Research, koTopoe xapak-
TEpU3YEeTCs B KAYECTBE MOIIAr0BO-Pa3BUBAIOIIETOCS [0 CIIHPAITH IIPOLIecca, Mperoiara-
IOIIETO CIIeNYIOUINE OCHO8Hble cmynenuy: pedIeKCUpOBaHKe, IIIAHUPOBAHNUE, JICHCTBHE,
OlLleHUBaHKE pe3ynbTaroB uccienoBanus (Wilson, 2017). Beayiuas uaes nanuoi Gpopmbl
UCCJIJIOBAHMUS 3aKIIIOYACTCSl B TOM, UTO JUISl YJIyUIIEHHs KayecTBa MpoQecCHOHaIbHON
JICATENIHOCTH WM HaXOKIACHUs] dQPEKTUBHBIX PELICHUH MeJaroru4eckux MnpodieM
NperoiaBaTeld WM YYUTEIlsl IePeXOo/sIT B CTaTyC UCCIieloBaTeNell COOCTBEHHOM Mpak-
THUKH. DTO CBA3aHO C TEM, YTO OHU JIy4IIe JIPYTUX 3HAIOT CBOIO MPAKTUKY U3HYTPH, TITy-
GOKO MOHUMAIOT AUHAMUKY Pa3BUTHUS U CUCTEMY B3aUMOJEHCTBUI BHYTPH MPAKTUKH, a
TAKOKE MM JTy4Ille TPOTHO3UPOBATh PAa3BUTHE CUTYAIHH.

C yriy0seHueM B coiepiKaHue MPEAMETa UCCIIEI0BaHUs, CBSI3aHHOTO C TIOBBIIICHH-
€M KadecTBa Mpo(ecCHOHANIbHON TOATOTOBKH OYIyIIUX YIUTEleH aKTHBHO LU0 U ped-
JIEKCMBHOE HCCJIEJIOBAaHME TPENoIaBaTelsIMi CBOCH COOCTBEHHOH IperoaBaTelbCKoil
[IPAKTHKH, KOTOPhIC BKJIFOYAIOT MIOMCK OTBETOB HA TaKUe BOMPOCHI Kak: «Hackonbko 3¢-
(eKTUBHBI METOJIBI OOYYEHUsI, KOTOPbIE MbI IPUMEHSIM?», «UTO ellle MOXHO HM3MEHHUTh
B COOCTBEHHOW MPEMO/IaBATEIbCKON ACATENBHOCTU?», «UTO MOMOXKET MPEIoIaBaTeNt0
U3MEHUTH CBOIO NpodeccHOoHANbHYIO MPakTUKY?». [TocTosiHHOE peduiekcupoBaHue Hall
TaKUMHU BOIPOCAMHU CIIOJ(BUIJIO MCCIIEe0BaTeell Ha MOMCK OTBETOB HA MOCTABJICHHBIC
BBILIE HCCIICA0BATEIILCKUE 33/1a4H.

Ha nepsom amane ucciedosanus ObUT ONPEICIICH JUAITAa30H MPOOIIEM, CBI3aHHBIX
C CO3/1aHHeM KOJIabOpaTHUBHOW y4eOHOI cpeiibl Ha KOTOpBIC IMPENOoAaBaTeIb MOXET
BO3/ICHICTBOBATH, MOBJIUATh, U3MEHHUTh. [IpH 3TOM MbI OMHUPAIKCH HA KOHYCOOOPa3HYIO
MoJesb cocTaBieHus Borpoca Action Research (Brownhill, 2014). Konycoobpa3nas Mo-
JIeTh BKJIFOYAET TAKUE KOMIIOHEHTBI KaK MpobiieMa, 11ejb, 00bEKT, CyObhEKThI, HCCIIEI0-
BaTEJILCKUI Bompoc. biaromapst 3Toii loruke Hamu ObLT 0003HAYCH HCCIICIOBATEIBCKHIA
Borpoc B Bujie «Kak co3nanue KoyutabopaTuBHON yueOHOH Cpe/ibl MOBIHSIET Ha KAYECTBO
npodecCHOHANLHOM MOrOTOBKH OYAyIIMX YUUTEIEH B X0/1€ TPENoJaBaHusl JUCIUIIINH
[eIArOTHYECKOT0 [UKIIAY. DTOT BOIIPOC KaK pa3 M MOKa3bIBAET UCCIIESI0BATEIbCKYIO HH-
TEPBEHIIUIO B YUeOHBIH mporiecc. [laHHas HHTEPBEHIUS ObLIa BhIOpaHa ISl TOBBIIICHHSI
KadecTBa MPO(EeCCHOHANBHON MOJArOTOBKUA CTYJICHTOB 1 M 2 KypCOB HEIaroruyecKux
CIeLHaJIbHOCTEH €CTeCTBEHHO-HAYYHOTO HANPABJICHUS (XUMUsI, Onosorus, pusuka, uH-
(dopmartuka). MccmenoBaTenbckoe BMEIIATEIECTBO B OOBIYHBIN YUIEOHBIH Mporiece ObLT
OCYIIECTBIICH Yepe3 MepeBO/I IPENOAaBaHMsI TUCIUILIHH I1€Aarorn4ecKoro HUKIa Ha 0c-
HOBE MHTEPAKTUBHBIX METOJI0B O0YUCHHSI.

HemanoBakabiM (hakTOpoM 3PPEKTUBHOCTU PeaIH3aliy UCCICI0BATEIbCKON HICH
SIBISIETCSl YMEHHE TIPEIoIaBaTelis CIOIb30BaTh Ha CBOMX 3aHSATHSX Pa3liMuHbIC WHTE-
pakTuBHbIC MeTOABI 00yueHus (Alimov, 2009), ctpaTternu Kosiabopaiyu CTyICHTOB,
HCII0JIb30BaHKe (DOPMATHUBHOTO OLIEHUBAHKS U B3aUMOOIICHUBAHUS, PE(ICKCUBHBIX Me-
TOJIMK, COBPEMEHHBIX memarornyeckux texnosoruit (Polat, Bukharkina, Moiseeva, &
Petrov, 1999), tpernnros (Sadvakasova, Ziyabekova, & Madalieva, 2007), TexHOITOTHI
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CaMOpa3BUTHS U CAMOOOPA30BaHUS CIIOCOOCTBYIOIINX PACKPHITUIO COLUATBHOTO, KOTHH-
THUBHOTO U SMOIIMOHAJIBHOTO acIIeKTOB KOJIJIA00paTUBHOW YIEOHOM Cpe/Ibl.

Bmopoti sman uccnedoseamenvckoeo npoyecca ObIT CBA3aH CO cOOpoM (axTHde-
CKUX JaHHBIX JUISI ONPEAEICHUs aKTyaJbHOCTH CO3JaHusl KOJUTaDOpaTHBHOW yueOHOH
cpensl B mpodeccHoHaIbHOW MOATOTOBKE Oyaymux yuautenei. s 3Toro ObUIM BBI-
OpaHbl KOHTPOJIBHBIC U 3KCIICPUMEHTAIbHBIC TPYNIBL. B 3KCIIepUMEHTAIBbHYIO TPYIITY
BXOJWMIN 3 TPYHIBI CTYACHTOB 1-Kypca (49 cTyneHToB) u 3 TPYIIIBI CTYCHTOB 2 Kypca
(64 cTynenTa) neqarornYeckux CrenuaibHOCTEH eCTeCTBEHHO-HAYYHOTO HaIlpaBJICHHs,
a KOHTPOJIBHYIO TPYIITYy COCTaBIJIN BCE OCTAIbHBIE TPYTIITBI 3THX K€ CHENHATbHOCTEH.

Jns ontumanbHOro cOopa JaHHBIX B 000X rpymnmax (KOHTPOJBHOM M JKCIepH-
MeHTaJIbHOH) Obu mpoBeneHsl SWOT—ananu3, aHKeTHPOBAHUS, OMPOCH, MPOheccHo-
HaJIbHBIE Oece/bl CO CTYJICHTaMH, BHJICO3AIIMCH CEMUHAPCKUX M JICKIIMOHHBIX 3aHSTHH,
aHaIM3 OT3BIBOB, JINCTOB B3aMMOIIOCCUICHUH 3aHATHH NpErojaBaTeNsiMH, TaOIUIl Ha-
Omronennii, 1 ap. KoMIuiekc MCroap30BaHHBIX ANArHOCTHYECKUX METO/INK ITOMOT BBIS-
BUTh peabHOE COCTOSIHNE NCCIIEI0BATENBCKOM mpodiiemMbl. B xone aHanm3a coOpaHHBIX
JIAaHHBIX OBUIM BBISIBICHBI MHOTHE IPOOJIEMBI TPOQECCHOHATIBHON MOJITOTOBKH, CBSI3aH-
HBIE C KaYeCTBOM IPENOAAaBAHNS JTUCIUILINH, C HU3KOH y4eOHOW MOTHBAIMEl CTy/AeH-
TOB, C HEJIOCTaTOYHON MOTHBAIIMEH K Pa3BUTHIO MTPO(ECCHOHAIBHO-3HAYMMBIX KaYeCTB,
C ypoBHEM c(hOPMHUPOBAHHOCTH U CIUIOUYCHHOCTH CTYAECHUECKHX TPYII, C TICHXOJIOTHIE-
CKUM KJIMMaTOM B TpyIIax, ¢ IpodieMaMy MEKINYHOCTHBIX OTHOIICHUH U JIp.

Tpemuii sman ucciedosanus CBsI3aH € MCUXOJIOTO-TIEJarOrNIeCKOi HHTEPIIpeTanu-
eif coOpaHHBIX JaHHBIX, B PE3yJIbTAaTe KOTOPOT'O OIPEICININCH OCHOBHBIC 8eKMOPbl Oeli-
cmeuil T JOCTHKEHHUS TIOCTABJICHHBIX LIEJIeH.

Ilepesuiii gexmop NeMCTBUI TECHO MEPEIUIETANCs ¢ NEPEOCMBICICHUEM U ONTUMU3a-
IIUEH MICUXOIOTHYECKOro KInmara yueOHOH cpesibl, KyIbTyphl OOIIEHHS KaK OZHOTO U3
Ba)KHBIX JIBUTATEIBHBIX M BOCIIUTATEIFHBIX MEXaHU3MOB II€JIOCTHOTO TEJarorn4ecKoro
mporecca (Myers & Twenge, 2016). Haunnas ¢ mepBBIX 3aHATHI B OKCTIEPIMEHTATBHBIX
IpyImnax BHEIPSIIMCH MPpaBWila IPYINOBON paboThI, COOIIIOAEHHE TIPUHIUIIOB KOJLI1A00-
paTuBHOI y4eOHOH Cpeibl: MPUHIUITEI TyMaHU3Ma, IPUHIUI PAaBEHCTBA, IPUHIIMII IPYTI-
MIOBOM OTBETCTBEHHOCTH, ITPUHIIMI IEHHOCTH KOMaH/IHOH paboThl, u 1p. B cocraBnennn
IIPaBUJI TPYIIIIOBOM PabOTHI aKTUBHOE y4acTHE IPUHIMAJIN CAMHU CTYACHTHI 9KCIIEPHMEH-
TaIBHBIX Ipynn. [Ipy 5TOM OCHOBHOH (OKyc OBUI CAETaH HE TOJBKO Ha yIyYIICHHUE
KadecTBa yueOHOro mporecca, Ho ¥ Ha yCHENIHYI0 MPO(ECCHOHATBHYIO COLIMAIN3AINIO
CTYJICHTOB ¥ MOBBIIIEHHE SMOLMOHATIBHOTO HHTEIUIEKTa. CTyIeHThl 000CHOBBIBAJIN TIpE-
MMYIIECTBA MPEUIaraéMbIX UM MpaBwl, 3(GEKTUBHOCTD X UCIOJIB30BAHUS IS yIIyd-
LIEHUsI y4eOHOTO B3aUMOJICHCTBHSI, B PE3yJIbTaTe ObLT COCTABIICH CBOJI MPABUII, KOTOPbIE
LIEJICHANPABJICHHO UCIIOJIL30BAINCH HA KAXIOM 3aHATHH. CTyIEHThI caMu 0003HAYaIN
OOILETPUHATOE MPABMJIO KIIIOUYEBBIM ITOHSATHEM, HAllpUMep O4YeHb d(P(PEKTHBHBI ObLIN
npasuna «@nary, «Ilecounsie gacey, «Ixo», «ComHuey, «Kputnueckuit apym» u ap.,
KOTOpBbIE MOTHBHPOBAIH K yCIICITHOMY JIOCTHIKEHUIO YIEOHBIX EIeH.

Bmopoii eexmop nevicTBUil OBIIT OPHEHTHPOBAH HA TIEPECTPONUKY CTPATETHH MPETIO-
JlaBaHMsI B 9KCIIEPUMEHTAIBHBIX Ipymmax. it 5Toro Bce 3aJaHus B X01€ U3YUEHUS Tie-
JIATOTMYIECKUX AUCIUIUINH COCTABIISIINCH C TIPUIIEIOM Ha TPYIIIOBOE PELICHUE, HA TPYII-
IIOBOE OIIEHMBAHUE, Ha IpynmnoByo pediekcuio. MHTepecHbIM 1 3 GEKTUBHBIM ObLIH
pelIeHne CTyJeHTaMHU KEHCOB 0 aKTyalbHBIM MpobieMaM (GopMUpOBaHHS Mpodecch-
OHAIPHON KOMMYHHUKanuu. Takye CTyIEHTHI ObIIM B Kypce TOTO YTO OHHU SIBIISIFOTCS
ydacTHHKaMu uccienoBanus Action Research, HampaBieHHOTO Ha yIIydIIeHHE KadecTBa
podeCcCHOHANTBHON MTOITOTOBKH, YTO MOBBICHIIO UX YU4EOHYI0 MOTHBAIIHIO. DTO MPOSBU-
JIOCh B MIX KOHCTPYKTHBHBIX MPEUIOKCHUAX 10 0003HAUECHHIO U PACTIPE/ICIICHUIO POJICH
B IPYIINAaXx, O OPraHU3aIlK KOJUIabOpaTHBHOTO 00YUYCHNS, 110 OIICHUBAHUIO U B3aUMO-
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OLICHUBAHMIO, T10 ONPE/IEIICHUIO KPUTEPUEB OICHUBAHUS B OI[EHOYHBIX JIMCTAx, IO CO-
OJroIeHHIO TaliM-MeHePKMeHTa  Jp. C y4eTOM KOHCTPYKTHBHBIX MPEIIOKECHUH CyODh-
€KTOB HCCIICJIOBAaHHS, ONTUMH3UPOBAINCHE M KOPPETUPOBAINCH CTPATETHH, METOJBI
Y TIPHEMBI  KOJUTAOOPATHBHOTO B3aMMO/ICHCTBHSI.

Tpemuil 6exmop NEUCTBHUH OBII CBSI3aH C MMOCTOSTHHBIM OTCIIC)KNBAHUEM W3MEHEHHN
B IIPaKTHUKE, CHCTEMAaTHYECKUM BEJICHWEM 3alMCei B JHEBHHMKE HAOJIOICHWH, aHAIN3
1 CHUCTEMAaTH3alus MOITyuYeHHOW HH(POPMAUUH, JIOTHIecKas KiacCUu(UKaIus MoTydeH-
HBIX JAaHHBIX, BeJIeHMEeM oTueTHOCTU. Ha 3ToM 3Tane onpeaenuiuch NpUUUHHO-CIEACT-
BEHHBIC CBSI3M BIHMSHUS KOJIIAOOPATHBHOM yueOHOH cpeqpl Ha MpOOJIEMHBIE BOIIPOCHI,
BBISIBJICHHBIC Ha ATale OINpPE/CICHUS! PETbHOIO COCTOSHUS MTPOOIEMBI HCCIICIOBAHMSL.
3TO MOMOTJIO BBISBICHHIO OOIIEro MEXaHU3Ma B3aWMOBIIMSHUSA: MIPENOAABATEb — CTY-
JICHT — MUKPOTPYIIIA - TPyTIa.

Yemeepmulii sman ucciedosanus: Obl1 OPUEHTUPOBAH Ha OLICHWBAHKE PE3yJIbTATOB
HMHTEPBEHIIUHU, OIPECIICHUE MOJOKUTEIbHON AUHAMUKH HccnenoBanus. Ha sTom ara-
e mepes SKCIEPUMEHTATOpaMH ObLI aKTyaln3UpOBaH MOWCK OTBETOB Ha CIIEAYIOIIHE
Borpochl: «HaOmoaaercs au ynydmieHne BIUSIHASL KOJUTAa0OpaTUBHOM yueOHOW cpejibl
Ha MO03HABATEIbHYIO AKTUBHOCTh CTYIEHTOB?», «Kakue ecTh (aKThl, HOATBEPKIAIOIIHE
JIaHHBIC TIO3UTHBHBIC U3MEHEHNUs?», «KakoB 3(h(eKT OT MccnenoBarebckoi HHTEPBEH-
[IMHU B YIEOHBIH Tporiecc mpodeccnoHaIbHON TOAT0TOBKHM ?». Ha aTame pemenns yeTsep-
TOW MCCIIEI0BATENILCKOM 3a1a4M ObITH MPOBEICHBI COIIOCTABUTEIBHBIC aHAIM3HI JAHHBIX
9KCTIIEPUMEHTAIBHOI U KOHTPOJIBHON TPYHII MO TAKUM KIIFOYEBBIM MOMEHTAaM KakK CTe-
TICHb BJIMSTHUE KOJU1a0OpaTUBHOM yueOHOH cpelpl Ha Y4eOHYI0 MOTHBALIMIO, BIHSHHE
yueOHOH cpe/ibl Ha Ka4eCTBO YCBOCHUSI 3HAHUI, YPOBEHb Pa3BUTHSI KOMMYHHUKAaTHBHBIX
KOMITETCHINH, YPOBEHb C(HOPMHUPOBAHHOCTH OPraHU3aTOPCKUX KOMIICTEHIMH, YPOBEHb
chopmupoBanHocTH [ T-KOMIIETeHITHI, YpOBEHb C(HOPMUPOBHHOCTH TICHXOJIOTO-TIEIaro-
IMYECKUX HaBBIKOB, YPOBEHb PA3BUTHSI JIMAEPCKUX KAUECTB U .

B mpoBenennu aHanmza Npo(ecCHOHANBHBIX KOMIETEHIUH y OyAyIIuX yduTe-
NI B 9KCIIEPUMEHTAJIBHBIX M KOHTPOJIBHBIX TpyMIax ObUIM HCIIONB30BaHBI aJarTH-
pPOBaHHBIC METOAMKH, NMPEUIOKEHHBIC B NMPOrpaMMax M METOAMUYECKHX pa3paboTKax
10 OTIPEJICIICHUIO YPOBHSI MPO(GECCHOHATIBHBIX KOMIICTCHIIUI yuuTeNneil B IIeHTpe Te-
nmarormdeckoro mactepctBa AOO «Ha3zapbaeB MHTEIUIEKTyalbHBIC IIKOIBD U 3apy-
6exHbIX uccnenosareneld (Morozova, 2001). B xone ¢popmupyromero skcrepumMenTa
OTIPENIENIAINCh YPOBEHb COPMUPOBAHHOCTH TAKMX KOMIIETEHIIMN KaK MCHXOJIOT0-TIe-
Jlaroruueckre, KOMMYHHUKaTHUBHBIE, OPraHU3aTOPCKUE, OLICHUBAHUA. B naHHON cTaThe
JUIS HaTJIAJHOTO IPUMepa MPUBOANTCS aJallTHPOBAaHHAS METOINKA aHATIN3a KOMMYHH-
KaTUBHBIX KOMIIETEHIIMH CTYJACHTOB SKCIIEPUMEHTAIBHBIX TPYIII 110 YpoBHSIM A, B, C.
(Tabmuma 1).

HpOBeIIeHI/Ie KOMITZIEKCA AMATHOCTUYECKMX METOHOB IIO OIIPENE/IEHNIO BIVAHUA
KOJ/I1ab0paTMBHOI Y4eOHOI Cpefbl Ha Ka4eCTBO YCIIEIIHON IpodecCHOHaIbHOM fes-
TEIbHOCTU B 3KCH€pMMeHTaIIbHOI7[ n KOHTPOIII)HOIZ rpynnax IIO3BOJIM/IN COECIATH BBIBO-
Ibl O CYI[eCTBEHHBIX pasinyuax B GOPMMPOBAHNI IMYHOCTHBIX U PO eCcCHOHATBHBIX
KOMIIeTeHIuiT 6yaymux yunrereit. OOGOIEHHBII aHA/IN3 JAHHBIX 110 1-2 KypCy IOATBep-
IVJI TIpeBaIMpOBaHue YPOBHA A U B B sKcIlepuMaeHTa/IbHBIX TPYIINAX, M COOTBETCTBEH-
HO ypoBHeit B 1 C B KOHTPO/IbHBIX TpymnIax. Takke ¢ IIOMOIIbIO COLMOTAMMBI M APYTUX
COLMOMETPUYECKIX METORMK ObIIN M3MePEHbI ME>X/TMYHOCTHBIE OTHOLIEHN B TPYIIIax
U YPOBEHb CIVIOYE€HHOCTHU B CTYJEeHYeCKUX rpymnmnax. lleseHanpaBieHHO OpraHM30BaH-
Has KommabopatuBHasi ydeOHas cpefja CTala yCIOBMEM KOTHUTMBHOTO, TMYHOCTHOTO
u HpO(beCCMOHa)IbHoro PpasBUTHUA TNIHOCTI 6ynymmx IIeJaroroB.
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Tabnuua 1. Adanmuposarnas memoouxa onpedeneHust yposHetl KOMMYHUKAMUBHBIX
KomnemeHyuti 6y0yusux yuumerneti

Komnonernmui

A (Buicokuil yposerv)

B (cpednuii yposenv)

C (Huskuti yposeHv)

YMeHMe KOHCTPYUpO-
BaTh AMAJIOT, CITOCO0-
HOCTb CTUMY/ILPOBATh
CTYLEHTOB K 0OMeHy
MHEHUAMU C HpeHO-
JiaBaresieM B y4eGHOM
porecce

Ycranosnenne sapdek-
TUBHBIX AMajIOrnde-
CKUX OTHOLLEHUIT CO
CTy[IeHTaMI, CTVMY-
JIIPYS TOTOBHOCTb

K B3aMIMOIIOHMMAaHUSIM
U B3aMIMOOTHOIIEHUSAM

Heycrorunspiit
addexr auanornde-
CKMX OTHOIIEHNIT CO
CTy[leHTaM! B IPYIIIIE,
CTI/IMY}U/IPOBaHI/Ie
TOTOBHOCTY K B3alIMO-
IIOHVIMAHUIO U B3ay-
MOOTHOIIECHMAM

OrcyTcTBMeE A1ano-
TUYeCKUX OTHOIIIEe-
HUII C WieHaMU I'PyII-
IIbI, YCTIOBUII JJIs1
YCIIeITHO y4e6n!

YMenue co3gaBarb
cpeny myst obMeHa
MHEHUSMU 1 1e6aTOB
B XOfie 00ydIeHus B
rpyiie

CucremMaTudeckoe u
Lie/IeHaIIpaB/IeHHOe
CO3JIaHIe VaoTmde-
CKIX ¥ JYMCKYCCUOHHBIX
OTHOILIEHWIT Cpeay
CTY[EHTOB, i1 obecIie-
4eHus 6/1aronpusTHONM
9MOIIMOHA/IBHO CPefibl
1A paSBI/ITI/IH JINMYHOCT-
HBIX Ka4ecTB

Pepikoe 1CIonb30Ba-
HIE JMAJIOTNIECKIX U
,T_U/ICKYCCI/IOHHI)IX oT-
HOLLIEHNIT CPEIH CTY-
IEHTOB I/IsI CO3[AHI
KO/1abopaTMBHOI
cpeppl B 00y4yeHun

OTCcyTCTBME HABBIKOB
OpraHM3aALUN IUATIO-
IMYECKUX U IUCKYC-
CMOHHBIX OTHOIIIE-
HIIL B TPyIIIEe

OMmaTHitHoe OTHOLIe-
HIE K CY>)KAEHUAM B
TpyIIe, CHOCOOHOCTD
[OMOTaTh YCTPAHATD
SA3bBIKOBbBIC 6apbepb1

OMIaTuitHoe OTHOLIe-
He K MHEHVAM B TPYII-
Iie, IeMOHCTpanus
IIe/IarOTMYeCcKOT0 TaKTa
B OKa3aHNN TTOffiep-
KK 1A yCTpaHEeHMA
A3BIKOBBIX 0apbepoB

IMITaTUITHOE OTHO-
IIeHMe K CY)XAeHIAM
CTY[IeHTOB, IPOSAB-
JIeHVe PaBHOYIINS

B YCTPaHEHWM SA3BIKO-
BBIX 6apbepoB

OMITaTUITHOE OTHO-
IIeHMe K CYyXXJeHUAM
CTY[,€HTOB, OTCYTCT-
BlIe HaBbIKOB yCTpa-
HEHUS SI3BIKOBBIX

6apbepoB

BakHbIM KpuTepueMm OIpefe/eHNsI BIUSHNAA KO/UIAbOpaTUBHOI y4eOHOI Cpefbl
TaKoKe ObUIO IPOBefieHMe aHKeTUPOBAHNUA [TOCIIe IIPOXOXK/ICHUA CTyAeHTaMU HellpephIB-
HOIJ1 ITeflarornyeckoit mpakTuky. Kak noxasblBaeT aHann3 BIJI€03aINCell YPOKOB CTY/IeH-
TOB BO BpeMs IelarOrM4eCcKOll IPaKTUKY, aHA/IU3 IIPOBEJIeHHBIX Oecell, pedIeKCUBHBIX
3cce, U3yYeHMe OTYETHOI JOKYMEHTALMY 110 UTOTaM IIeflJarOTM4YeCcKOoll IPAKTUKM, CO3/a-
Hlle KO/TaOOpaTUBHOI y4eOHOI Cpelibl B By3e IIOMOIVIO CTY[EHTaM CKOHCTPYMPOBATb
MOJe/Nb KO/TabopaTUBHOTO 00YYeHNS B IIKOIBHOI CHCTEME.

Taxoke OCHOBHOJI aKIIeHT B JaHHOM MCC/IeHOBaHUY OBUI CHe/IaH Ha y4eOHble B3a-
MMOOTHOILIEHNUA, KOTOpble ABAITCA ONHUM M3 BaKHBIX KOMIIOHEHTOB IIpOILiec-
COB IpeIOfjaBaHuA U y4deHMs. 3Jech IPefIIoNaraloTcs y4eOHble B3aMMOOTHOIICHMUA
B CHUCTeMe «IIPeNofaBaTe/b-CTyAeHT», «CTYAEHT-IPYINIa», «CTyLeHT-MUKPOTPYIIIa»,
«IIpenofiaBare/b-rpynma». IlpodeccronanbHoe BpICTpauBaHue YYeOHBIX JIMYHOCTHO-
OPMEHTMPOBAaHHbIX B3aIMOOTHOIIEHMI TO3BOJIN/IO OTIPEeJIeNIUTDb OJIH 13 IICUXO0/IOTO-TIe-
Jarorn4eckux aQpQeKkToB KoU1abopaTBHOI y4eOHOI Cpefibl KaK OLIyIIeHNe CTYAeHTaMU
IIOCTOAHHO I1e[JarOrMY€eCKOI MOALEPKKIM CO CTOPOHBI ITpeNojjaBaTesiell, CodeTaHme Tpe-
60BaTENBHOCT B BBIIOIHEHUY Y4eOHBIX 3aJaHNIT C ONTYMUCTUYHOCTBIO I MOTUBALIUA
Ha KOJUIEKTUBHBII yCIIeX.

Kak mokasanm aHanus MHEHMII CTy[EHTOB 9KCIIE€PMMEHTA/NbHON TPYIIIbl CO3/laHNe
KOJITabOPaTNBHOII y4e6HOII Cpefibl TECHO CBA3aHO C KOMIIETEHIIMel IIPETIofjaBaTesi Co-
3[aBaTb ¥ HOMEPXKVUBATh UCKPEHHNE B3aYIMOOTHOLIECHNS CO CBOMMM CTYHEHTaMM, 00-
IaThCA C HUMU KaK C paBHOIIPAaBHBIMM JIeJIOBBIMM TTapTHepaMy. Takoe BbICTpauBaHMe
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y4eOHBIX B3aMMOOTHOLICHNIT CIIOCOOCTBOBA/IO HAMOO/IIIIEMY PACKPBITIIO BHYTPEHHETO
IOTeHIIMaa CTY/IeHTOB, IIOBBICU/I YPOBEHDb X YBEPEHHOCTY B CBOMX CM/IAX U MOTHMBA-
LIVIIO K YCIIIITHOMY OBJIa[ieHNIO NIefaror4ecKoll mpodeccueit.

HI/ICKYCCI/IOHH])IC BOIIPpOCHI

HUccnenosanue, mposeaeHHoe B hopme Action Research cpemu cryneHToB crnienum-
QIPHOCTEH €CTECTBEHHO-HAYYHOTO HAIPABIICHHUS, MOATBEP)KAACT d(P(PEKTUBHOCTD BIH-
SIHUSI KOJUTaDOpaTHBHON y4eOHOM cpesbl Ha (hOpMHUpOBaHUE MPOPECCHOHATBHO-3HAUH-
MBIX Ka4ecTB, Ha Y4eOHBIC JOCTIIKCHUS, HA PA3BUTHE 3MOLMOHAIBHOTO MHTEIUICKTA,
B 1IEJIOM, Ha Ka4eCTBO NPO(ECCHOHAIIBHOM MOAroTOBKH Oy ayIux yuureneil. OcoOeHHO
9TO YETKO OTPA3WJIOCh BO B3AaUMHOMW IOJIEPKKE CTYIEHTOB IPH AUCKYCCHSX, TIPH B3a-
MMOOILICHUBAaHUHU OTBETOB, IPU KOPPEKTHOM HCIIPABJICHUH OIIMOOK, IPU BHICTPANBAHUN
KOHCTPYKTHBHOT'O JTHaJIOra Ha OCHOBE COXPAaHEHMs MO3UTHBHOTO HACTPOS U 370POBOH
KOHKYPCHLIUH.

DopMUPYIOIHANA dTall SKCIIEpUMEHTa TakXKe TOATBepamit, 4to Action Research
MIOMOT'aeT ITPENoAaBaTessIM COBEPIICHCTBOBATH MPAKTUKY MPEIOIaBaHuUs Yepes3 Iepeoc-
MBICJICHHE CBOEH MPAKTHKU MPENOAaBaHNs, Yepe3 HEIPEPhIBHBINA MONCK PEIICHUH Ipo-
OJieM TIperolaBaHus, Yepe3 NeJarornieckyro peiekCHio 1 nepecTpauBaHue B3auMOoOT-
HOIICHUH C KOJIJIETaMH HA KOHCTPYKTHBHBIC TTO3HIIUH.

KosmabopaTtuBHas yueOHast cpesia — 3TO pa3BUBAroIas cpeja, odoramiaroiias CTy /IcH-
TOB OECIICHHBIM OIBITOM B3aMMOACHCTBHS, B3aMMOBIHSHNSA U pabOTHI B KOMAHJE, CIO-
cOOCTBYyOLIAs KAK JITYHOCTHOMY, TaK U MPO(ECCHOHAILHOMY POCTY OYAyLIMX YUHUTENCH.

Tem He MeHEe HEOOXOMMO OTMETHTh TaK)KE HEKOTOPBIE TPYJHOCTH B IIPOBEACHUH
Action Research no co3panuio koyutabopaTuBHOM ydeOHOW cpenbl. Bo-mepBbix, sKc-
MIEPUMEHTATOP HE OCBOOOXKAACTCA OT OOBIYHBIX yUEOHBIX HATPY30K M UM NPUXOANUTCS
COBMeEIIAaTh HAyYHO-HUCCIIEIOBATEILCKYIO IESITEIBHOCTD C TPEIOIaBaTEIbCKON JesTeIb-
HocThi0. Ilpomecc MonenupoBaHMs KOJUIAOOPATHBHON Y4eOHOW Cpeabl M MOJJEpXKKa
YCTOHUMBOCTH TaKO# Cpelibl TPEOYIOT OT MPEIMOoIaBaTellsi CHCTEMATUYCCKOM MOATOTOBKH
MHTEPAKTUBHBIX 33JJaHUI, HMHTEPECHBIX KEHCOB, MUCIIOIb30BAHNS UI'POBBIX TEXHOJIOTHUH,
COBEPIICHCTBOBAHUIO CTPATETHHU MPENoiaBaHusl. Bo-BTOPBIX, BBISBICHBI TAKXKE 3aTPYA-
HEHHUS B N3MCHEHHH CIIOKUBILIETOCS TOaMH OTIBITA MPEIOAaBaHNs U METOIUKH OLICHH-
BaHMs 3HAHUH CTY/IeHTOB. TakxKe HIKCIIEPUMEHT 110Ka3ail HEOOXOAUMOCTh IOCTEIIEHHOTO
pacuMpeHusi TpaHuI] KOJUTabopaTHBHON Y4eOHOW cpenbl HEe TOJIBKO B IPENOJaBaHUU
JUCUUILUIMH TIearornyeckoro IyKia, HO M BCEX JPYTHX JUCLUUIUIMH, C JajbHeHei
TpaHchopmanueid TaHHOTO MOJI0XKNUTEIBHOTO OTBITA JO MACIITA00B OTACICHUH, (haKyITh-
TEeTa, yHUBEPCUTETA.

VY4uTBIBasA, UTO KIIFOYEBOH (QUTYpPOI B CO3TaHUH KOJTAOOPaTUBHON yIeOHOU Cpebl
SIBJISIETCSI JIMYHOCTH MTPEToJIaBaTes, ero npodeccuoHanbHble KOMIIETSHIMH, IPOCIIEKH-
BaeTCsl TaKKe HEOOXOIMMOCTh Pa3pabOTKH POrPaMMBI ITPOBEICHNUS KyPCOB IOBBIICHHS
KBaNM(pUKALKUI U151 TpenoaaBaTesiell o COBEPLUICHCTBOBAHUIO MTPAKTHKH NPEIIOIaBaHUs
yepe3 co3/1aHne KoJu1abopaTuBHON yueOHoMH cpeabl. Yem npodeccronanbaee Oyaer op-
raHu30BaHa KoJutabopaTuBHas yueOHas cpejia B By3e TeM ycrielHee (opMUpyeTcst Tud-
HOCTH OyAyIIero nearora.

3akmroueHne

Takum 06pa3oM, KaK IOKasbIBaeT JaHHOe NCCIELOBaHIe, CO3[aHNe Kommabopa-
TUBHOII y4e6HOII cpeibl B By3e CIOCOOCTBYET I[eJIOCTHOMY PasBUTHIO TUYHOCTY OYmy-
IIETO y4MTesIA, IIPY KOTOPOM IHOTy4YeHMe aKaeMIIeCKIX 3HAaHNUI TeCHO MePeIIeTaeTCs
¢ popmmpoBaHeM NPOPeCcCHOHATbHBIX KOMIIETEHIUIT, TMOKMX HaBBIKOB, OBJIafIeHIEM
CHCTeMOJI KOMMYHUKATVBHBIX MHCTPYMeHTapyeB, GOpMUPOBaHUEM LIEHHOCTHBIX OpM-
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eHTaLNIT CTyAeHTOB. OTINYNTEIbHOI 0COOEHHOCTHIO KO/UIAO0PATHBHOI YUeOHOI Cpefbl
ABJIAETCS €TO PA3BUBAIOIINIT V1 CO3MAATEIbHBII XapaKTep, CIIOCOOCTBYIONINIT PACKPBITHIO
HOTEHIMa/IbHBIX BO3MOYKHOCTEN OyIyLINX yanTesel.

TeopeTnyeckas 3HAUMMOCTD MCCTIEOBAHNA CBA3aHa C PACKPBITVEM HOHATHUA KOJIIa-
6oparyy, Ko/U1abopaTUBHOI YIeOHOI Cpefbl 1 CUCTeMATH3allMell HayIHbIX JaHHBIX 110
pasBuBarolieMy 3¢ dexTy KorrabopaTuBHOro obydenns. Passusaommit apdekT komna-
6opaTUBHOI y4eOHOII cpefbl 06eCIeunBajICsl HA OCHOBE pealn3aliny ufen 30Hbl O1u-
KaJlIero MpogeccroHaTbHOTO PasBUTHA CTYAEHTOB KaK OYIYIIVIX ITeflaroro..

JlocTaTovHO XOpolIe ITOKa3aTe I I MOIOXKIUTeIbHAS IMHAMMKA POCTA II0 COLMA/Ib-
HBIM, KOTHUTUBHBIM ¥ 3MOLMOHA/IBHBIM aclleKTaM (OPMMUPOBHMA JTUYHOCTHO U IIPO-
(beccroHaIbHO 3HAUMMBIX KQ4eCTB CTYAEHTOB IIOATBEPXKAAIOT L1e1eCO00Pa3HOCTh CO3/ia-
HIA KO/Tab0paTUBHOI y4eOHOII Cpefibl B By3e.

Pe3y/bTaThl JaHHOTO MCCTELOBAHNS MOTYT OBITh MCIIONIb30BAHbI HE TOIBKO B yueh-
HOM IIpOIlecce, HO U B COIMAIbHO-BOCIIUTATEIbHOI, HAyYHO-MCCIe0BaTeNbCKOM Je-
sTenbHOCTH. B mepcnektuBe mpoBeneHme Action Research mpepmomaraer msydenue
npo6eM CBA3aHHBIX C BOIIPOCAMU Pa3pabOTKy KpUTepueB 06beKTUBHOCTI B3aNMOOIIe-
HMBAHIS, COOMIONEHNIS TaliM-MeHePKMEHTA Ha 3aHATIUAX, Pa3BUTIE TEOPUM MCCIIE0Ba-
HIA KO/U1ab0paTUBHON y4eOHOTI Cpeibl IPY OHJIAIH 00y4eHUY CTYIEHTOB.
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AHHOTAI[USA

AKTyanbHOCTb MCCIEIOBaHNUA 00YCTOB/IEHa HEOOXOAMMOCTBIO ONIpefieien s 6oee IMPOKOTo Kpy-
ra GpakTOpOB JUIA aHTULMIALNN IIOBefieHNA O(UIIEPOB B CUTYALMAX CTIOKHOTO MEX/IITYHOCTHOTO
B3a]/[MOI[eI7[CTBI/IH n OpI/IeHTI/IpOB [ CAMOIIO3HAHUA U1 CaMOpaSBI/ITI/IH l'IpOCI)eCCI/IOHaJIbeIX KOoMIIe-
TEeHLMIL. ABTOpaMI UCCIeyeTCs SMOLMOHAIBHBII MHTE/UIEKT OYAYIX MOPCKUX O(UIIEpOB B Iie-
PYOJ; X CTQKMPOBKM Ha KOPAO/IAX KaK IIPEANKTOP YCIEITHOCTH MX BOMHCKOIT cy»X6bI. Ilenb cra-
TBJ — II0KA3aTbh, YTO CYIIECTBYET BO3MOXKHOCTD IIPOTHO3MPOBaHNS OYAYIIero KypCaHTOB BOCHHOTO
BYy3a Ha OCHOBE IIapLMA/IbHBIX 37IEMEHTOB 1 MHTEIPa/IbHO XapaKTePUCTUKY UX IMOLMOHAIbHOTO
nuremtekra. O6cmenosansl 100 Kypcantos ¢ nomombsio metoguku H. Xomra «InarHoctika aMo-
uuoHajbHoro nHre/tekra (Bapuant H. I1. ®eruckuua, B. B. Kosnosa, I'. M. MaHyI?mosa), Tecra
«ITporpeccuBHble MaTpuIibl» [IK. PaBeHa 11 9KCIIEPTHBIX OL[EHOK Pe3yIbTaTOB MPOdeCCHOHATbHOM
cTaxnpoBKu. IIpoBefieHbl OlLleHKa OCTOBEPHOCTM pacIpelie/ieHNs IOoKasaTesel, OMMChIBAIOMINX
9MOIMOHA/IbHbII MHTE/UIEKT («OMOLMOHAIbHAS OCBEJOMIEHHOCTb», «YTIpaB/IeHIe CBOMMMU 9MO-
usiMi», «CaMOMOTHUBALIVST», «DMIIATHsI» 1 «Pacrio3HaBaHme 9MOLNIT APYIVIX JIIOfEil»), ¥ KOppeTisi-
LIYIOHHBII1 aHa/I)3 B3aYIMOCBA3M MHTEIPATIbHOTO YPOBHSA SMOLMOHATILHOTO J HeBepOaIbHOIO MHTE-
JTeKTa C YCIIeIIHOCTBIO CTAKMPOBKM Oyymnx oduiepos Ha Kopabsx. Ha ocHOBaHMI MOy 9eHHBIX
JAHHBIX CIe/IaHbl BBIBOABI O TOM, YTO IICUXOJIOTMYECKMMMN HpeHI/IKTOpaMI/I, KOTOpI)Ie II0O3BOJIAKOT
C JOCTaTOYHO BBICOKOJI JOCTOBEPHOCTDIO IIPOTHO3MPOBATD Pe3yIbTaThl IPO(ECCHOHAIBHOI fles-
TETIbBHOCTH, O00YC/IOB/IEHHbIE CAMOPETY/IALell, CAMOKOHTPOJIEM I YIIPaB/IeHEM SMOLVIOHATbHbI-
MU COCTOSIHUAMY MOPCKUX O(UIIepOB, SB/ISETCS SMOLMOHANBHBII NHTE/UIEKT 1 €r0 IaplifaibHble
9/IeMEHTHI. BBIsSB/ICHHbIE IPEAVKTOPDI [IPEACTAB/IEHbI KaK MHPOPMALVIS /ISl pa3pabOTKIL afpeCHBIX
KOPPEKIMOHHbBIX ¥ HPOPUIAKTUYECKNX HPOTPAMM J/IA Pa3sBUTHUA SMOLMOHAIBHOTO MHTENIEKTa
Y KYPCaHTOB BOEHHO-MOPCKOTO By3a.

KitroueBble c10Ba: IIPEYKTOP YCIEUIHOCTY BOMHCKOIL CIyXKOBbI, SMOL[MIOHA/IbHBII IHTE/IEKT, Kyp-
CaHT, TecT XO0JUIa, yIpaB/IeHNe SMOLVIAMMA.
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Abstract

There is a need to determine a wider range of factors to anticipate officer behavior in situations of
complex interpersonal interaction together with guidelines for self-knowledge and self-development
of professional competencies. This study examines the emotional intelligence of future naval officers
during probation on ships as a predictor of their success in military service. The article shows that
it is possible to predict the results of internships of cadets of a military university on ships through
the partial elements and the overall characteristic of their emotional intelligence. One hundred
cadets were examined using the N. Hall methodology “Diagnosis of emotional intelligence (Fetiskin,
Kozlova and Manuylova variant), the “Progressive Matrices” test by J. Raven, and expert evaluations
of the results of professional internships. The study evaluated the reliability of the distribution of
indicators of the components of emotional intelligence “Emotional awareness”, “Managing your
emotions”, “Self-motivation”, “Empathy” and “Recognizing the emotions of other people” and
correlation analysis of the relationship of the integral level of emotional and non-verbal intelligence
with the success of the training of future officers on ships. It concludes that psychological predictors
of emotional intelligence and its partial elements predicts the results of professional activity due to
self-regulation, self-control, and management of the emotional states of naval officers with fairly
high reliability. The predictors identified contribute to the development of targeted corrective and
preventive programs for the development of emotional intelligence among naval university cadets.
Keywords: predictors, emotional intelligence, cadet, Hall test, emotions management.

BBepenne

VI3ydeHne 9MOLMOHAIBHOTO MHTE/IIEKTa HA IPOTSDKEHNY IOCTeNHIX AeCSTHICTII
BBI3BIBAET PACTYIIUIT MHTEPEC 3apyOeXXHBIX U OTE€YECTBEHHBIX IICMXOJIOTOB I IIefaro-
roB. [le7o B TOM, 4TO MHGOPMALMOHHAS LMBIUIM3ALI CYIECTBEHHO TPaHCHOPMIPY-
eT 3allpoc COLMyMa 1 PBIHKA TPYAa KO BCeil CICTeMe KauecTB, KOTOpble HeOOXOAMMbI
9e/I0BEKY /IS OCTIDKeHNs ycrexa. HoBoe comepskaHme Ipodeccuii BIIONHE 0XXKIAEMO
CBA3aHO C HHOBAL[MAMI VM TEXHOIOTUSMIY, B YaCTHOCTY C CETeBBIMI KOMMYHUKALMAMI,
BUPTYa/JIbHbIM MOJI/IMPOBAHMEM U COBEPIICHCTBOBAHMEM BOCHHbIX TexHooruit. Coor-
BETCTBEHHO M3MEHSIOTCS OPMEHTVPDI CaMOpean3aliyiy U CaMOaKTya/IM3aLyy INIHOCTI
B IPO(eCCIOHAMBHOI AeATETBHOCTIL.

Kak crepictBue, CHYDKAeTCsi IPOTHOCTUYECKAs LEHHOCTb K/IACCUYECKVUX MOJeIelt
MHTE/UIEKTA U TICXOMETPUKY OOIINX 1 CHeMalbHbIX criocobHocTelt. [Tpobema ycyry-
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O7151€TCsT TPAIMIVOHHBIM pasfie/ieHieM B MPUKIaIHBIX UCCTIEJOBAHNUIX OT/e/IbHbIX 00-
JacTell 3HaHUIL, CBA3AHHDBIX C KOTHUTYBHBIMM (YHKIMAMU U 5MOLMOHATbHO-BOJIEBOIT
pery/isinyeil oBefieHNs Ye/I0BeKa, a I/IABHOE, OTCYTCTBUEM CIIeLU(pNUKALNI COLNAIBHO-
aJalTUBHBIX QYHKIMIT KOTHUTUBHBIX ITPOLIECCOB TMYHOCTY B Pa3HBIX 00/1acTAX mpodec-
CUOHAJIbHOI [1esITeIbHOCTL.

B cBA3M ¢ aTMM IIepef; COBPEMEHHOI IICUXO0IOTMYECKOI HayKOJ OCTPO CTOUT BOIIPOC
0 paspaboTKe HojIee CTIOKHBIX CUCTEMHBIX MOJeTIell CIIOCOOHOCTEN, KOTOpbIe 06/1afamm
6bI 6071€€ BBICOKOTT TPAKTIIECKOIT BaTMIHOCTBIO, ABA/IM BO3MO>KHOCTD IIOCTPONUTD IIPO-
THO3 yCIIEIIHOCTY 00ydeHus 60 3¢ PeKTMBHOCTY IPUHATHUS PELIEHNII B Pa3INIHbIX
IPOU3BOJICTBEHHDIX JI/V/IM COIMATbHBIX CUTYallUAX. A TIepe]] TelarorN4ecKoll HayKo 1
obpasoBaHIeM — BOIIPOC 06 OPMEHTMPAX IPOTPAMM U METOLOB 06pa30BaHNs Ha Pa3B-
TH€ Ka4ecTB, KOTOPbIe He TONBKO MOHNMYT OOIIMIT yPOBEHb MHTEIIEKTA, HO V1 TOBBICAT
IIAHCBI MHAVBIIA Ha yCIIeX B IPO(eCCHOHAIBHOI AesITe/IbHOCTH U B 001IIeCTBe.

B momnHOIT Mepe 3TU BOIPOCHI CTOAT U TIepe]i BOCHHO-TEXHNYECKUM 00pa3oBaHueM,
B YAaCTHOCTM IIPY NOATOTOBKE MOPCKUX OPUIEPOB K CIyX6e, KOTOpask OT/IMIAeTCs BbI-
COKOII CTIOKHOCTBIO ¥ OOGIIMPHBIM CIIEKTPOM IPO(MEeCCHOHANBHBIX 3a7ad, IPOVCXOINT
B CUTYALMAX, CBSI3AHHBIX C 9MOL[MOHA/IbHBIM HAIIPSDKEHIEM, @ BO3MOXKHO, ¥ PYICKOM [JLsT
JKVM3HU, KOIZIa IleHa OIMO0K YPe3BBIYalTHO BBICOKA, a TIOCNENCTBIUA OBIBAIOT HEOOPATH-
mbl. O6pamrascy k OefepasbHOMY TOCyHapCTBEHHOMY 00pa30OBaTeIbHOMY CTAHIAPTY,
peannayeMoMy B BOGHHO-MOPCKIX 00pa3oBaTeIbHBIX OPraHM3aLUAX, Mbl BULUM CPefu
TpebyeMBIX pe3ylbTaToOB 00ydeHMsT HeOOXOAUMOCTb (POPMUPOBAHNUS TAKOI OOILIeIpo-
(beccnoHaNIbHOI KOMIIETEHIUM, KaK «CIHOCOOHOCTb K paboTe B MHOTOHAL[MOHATbHOM
KOJUIEKTUBE, K TPYLOBOI KOOIepaluy, K GOPMIPOBAHNUIO B KaUeCTBE PYKOBOAUTELS II0-
IpasfieNieHys Liefiell ero AesATeTbHOCTH, K IIPMHATIIO OPraHN3alMOHHO-YIIPaBIeHYeCKIX
peLIeHNIT B CUTYALMsX PICKA U CIIOCOOHOCTh HECTU 32 HMX OTBETCTBEHHOCTD, 4 TAKXKe
IPUMEHATb METOHbI KOHCTPYKTUMBHOTO paspelleHys KOHQIMKTHBIX cuTyanuit». Cpe-
Iu TpodeCcCHOHAIBHBIX KOMIIETEHINMIT B 00/IaCTH OPraHU3AI[MOHHO-YIIPABIEHIECKOII
HeATeTbHOCTU — «CIIOCOOHOCTh OPTaHM30BBIBATH PAOOTY KOJIEKTHBA VCIIOTHUTENIEN,
...IPUHMMATh YIIPAB/IEHYECKNe PEIIeHNs], OIPefe/sATh MOPSLOK BBIIONHEHNUs pabor,
KOHTPO/IMPOBATh VX ¥ YIIPAB/IATh KOJUIEKTMBOM» U, Pa3yMeeTcsl, «CIIOCOOHOCTD opra-
HI30BBIBATD VI OCYIIECTB/IATH BBIIIOITHEHIIE MEPOIPUATHIL 110 3ALINTE TOCYAAPCTBEHHOI
TajtHbl 1 MHGOpMaLMoHHOII 6esonmacHocTi» (FGOS VO, 2016).

Ha naur B3r1sf1, peds 3/1eCh UfeT He CTONBKO O PAIIIOHA/IBHBIX MEXaHN3MaX [PUHsI-
THA PeIeHNil, CKOIBKO 0 HehOpMa30BaHHbIX 57IeMEHTAX ¥ IIPOLieCcCaX MHTENIeKTyalb-
HOI1 [IeSITe/IbHOCTH, KOTOPbIe He BOCIIPOM3BO/STCS IIyTeM PeIIeHsI IOTMYeCKNX 3aad,
a IMEHHO 00 SMOIIMOHATbHO-VIHTEIUIEKTYa/IbHOI PETY/IALNU 0PUIIEPOM CTIOXKHBIX GOpM
TPYIIIOBOTO U MHAVMBUAYA/JIbHOTO HOBEAEHMS MOAIMHEHHDIX, B TOM 4NC/IE B CUTyaLnN
PMCKa, HeOIpeeIeHHOCTY Vi TIPOTUBOPEYNIA, a TAKXKE PasBUTUI CAMOCO3HAHMUA U CaMO-
KOHTPOJISL CaMoro oduiiepa Kak cyobexTa IpodecCHOHaNTbHO BOCHHO s TeIbHOCTIL.

IIpencrapnseTcs, 4To pasBUTHE YKasaHHOI obIenpodeccnoHanbHo 1 mpodeccu-
OHAJIbHOJ KOMIIETEHI[VIT MOPCKOTO oduifepa C/IefyeT PacCCMaTPUBATh B PAKypce Teopuil
Y KOHIIETIINI SMOLMOHANIBbHOTO MHTE/IEKTa. DTO II03BOJIAET OTONTI OT «TEXHIIECKOTO
PenyKIMOHN3Ma» — YIIPOLIEHHOTO B3I/IAfA Ha OduIjepa KaK palMOHATbHOTO MHAVBUAA,
IeJICTBYIOILETO MY BHITOTHEHNM 060€BOII 3a/jauM VICK/TIOUUTENIBHO 0 JIOTHYeCKOMY all-
TOPUTMY VIV MCXOJsI U3 BePOATHOCTH JOCTIDKeHMs enn. Heobxopumo paccMarpusarh
oduIiepa Kak OTHOCUTENIBHO CAMOCTOATENBHOTO CYO'beKTa MPpodecCUOHaTbHOM JleATeNb-
HOCTM, KOTOPBIIT IPMHUMAET pellleHIIe Ha OCHOBE OIIPefie/IeHHBIX MM CAMIM KPUTEPIEB
U aJIbTepPHATUBHBIX BAPMAHTOB aHTUIUIIAIINY BEPOATHOTO McXofa cobprtuit. [IpunaTIe
pelleHys B JAHHOM KOHTEKCTe BBICTyIaeT Kak (peHOMeH BbIOOpa — KOTHUTUBHBIIL IIPO-
IIecC, CONPSDKEHHBIN ¢ aKTOM CaMOIIO3HAaHUA U caMopasBuTusA. CiefyeT 3aMeTUTb, YTO
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9MOLMOHA/IBHBI MHTE/UIEKT Bolres B epedes «Top 10 skills», onpepenentsix mexay-
HapOJHBIMIU SKCIIepTaMy Ha BceMupHoOM skoHOMIYeckoM dopyme B JaBoce erme B 2016
rOfly KaK offHO 13 10 KauecTB, HEOOXOMMBIX YeTOBEKY /IS yCIleXa B IePUOJ, YeTBEPTOI
MHAyCTpuanbHoil pepomonuy (Gray, 2016).

Bcé BbIIIensnoskeHHOe I03BOJIACT pacCMaTPMBATh SMOLIOHA/IBHBII MHTE/UIEKT (Ha-
nee — OV) KaK MCUXOOTUYECKIIT TPEIUKTOP YCIEIIHON POpeCCHOHATbHOI eATeNb-
HOCTH (a IMEHHO, BOGHHO-MOPCKOII CIIy>KOBI), IOCKOJIBKY OL{eHKA CTPYKTYPbI U YPOBHs
O 6ypymmx oduiiepos B IIePUOJ, CTAKUPOBKM Ha KOPAabIAX faeT MHGOPMAINIO /LA
IIPOrHO32 YCIEIIHOCTY BBIIIOTHEHVSI UMY IPOPEeCCUOHAIBHBIX (YHKI[UI B YaCTU 9MO-
IIMIOHA/IBHO-MHTE/IEKTYaTbHONM PETyIAnuy oQuIepoM CIOXHBIX (OPM TPYIIIOBOTO
U VHAVBUY&TbHOTO IIOBEJEHNs HMOAYMHEHHBbIX. TakuMm obpasoM, mccienoBanue DV
Y €r0 MHTEPIIPETAINA B CTPYKType IPOdeCcCHOHANbHBIX KOMIIETEHI[UIT MOPCKOTO odu-
Ljepa MPefCTaB/IAIOTCA aKTYa/IbHBIMU U 3HauMMbIMU. Tem 6osiee uTO Habmogaercs fe-
buuUT MccnenoBaHNii MOJOOHOTO pofia B YCIOBUAX BOGHHBIX BY30B. TeopeTmyeckas
U TIPaKTUYeCKasa 3HAYMMOCTD TAKOTO MICC/IEOBAHNA BO3PACTAET B CBA3M C IPYMEHEHNEM
MICKYCCTBEHHOTO MHTE/IeKTa. IIpOorHO3MpPYs 1 MOAenupys ClIoXHbIe pOpMbI YemoBede-
CKOTO NOBefeHIsI, Pa3paboTINKI MOTYT He[OOL[eHNBATh BKIag OV B pery/sanuio BoeH-
HO-MOPCKOI CITy>KOBI.

MeTtog0omorns ucCcueToBaHus

[Tpo6neMa B3aMHOTO BJIVAHVISI KOTHUTUBHBIX ¥ 9MOI[IOHA/IbHBIX TIPOLIECCOB B pe-
Iy/IALMY TOBEeJEeHY Ye/loBeKa He HOBa, OJHAKO Jja/ieka OT pellleHus:A. ['eHesuc MeTozno-
JIOTMY SMOLMOHA/TIBHOTO MHTE/IEKTa KaK CUCTEMHOI XapaKTepUCTUKU TUYHOCTY, a He
KOHIJIOMepaTa MBICIATETbHBIX ONlepalliil y JIUIL C OIpefe/IeHHbBIMY THUIIAMU 3MOLIO-
Ha/IbHOTO pearvpOBaHMUA BOCXOAUT K M3BECTHOMY TEOPETHYECKOMY TEeSUCY «efUHCTBA
addexra 1 nHTEIEKTa» JI. C. BRIrOTCKOTO, KOTOPBIIT ITOJIY4YWI Pa3BUTIE U SKCIIEPYIMEH-
TaJbHOE BOIUIOIIEHNE B TPYAaX OTeueCTBeHHbIX yueHbIX A. H. JleonTnesa, O. K. Tuxo-
muposa, 10. [I. babaesoii, H. b. bepesanckoit, 1. A. Bacunbesa, A. E. BojickyHckoro,
T. B. KopHuoBoit u ap., HaunHas ¢ mepBoit monoBuHbl XX Beka (Babaeva, Berezanskaya,
Vasiliev, Voiskunsky, & Kornilova, 2008, p. 30). B 1960-e rogsl skcnepuMeHTalIbHbIE
uccnegosanus B mkone O. K. TuxoMmpoBa Tak HasbIBaeMBIX «MHTE/IEKTYaTbHBIX»
9MOLMIT BIEPBbIe OTKPHUIM (PEHOMEHBI «IMOLMOHATBHOTO OOHAPY)XEHMsT IIPOOIeMBbI»,
«9MOIIMOHAIBHOTO PEelIeHsT» Y U3YIU/IA MeXaHU3MbI BIUAHIS MHTE/IEKTyaTbHBIX 9MO-
L1 Ha MBICTIUTEIBHYIO JleATe/IbHOCTD (Babaeva et al., p. 31). Tak 6bUIM He3aByMpOBaHbI
pacrpocTpaHeHHble MpelCTaBAeHNsI 00 MCKTIOUUTENIbHO [e30PraHMU3YIOeM BINAHNIU
9MOLMIT Ha IOMCK HOBBIX IIyTeli pellleHNs 3a7ay, afleKBaTHOCTb OTPKEHNA PeaIbHOCTI,
KOHCTATAIMI0 OECIIOMOILIHOCTH U T. II.

[IpuMepHO B 9TU Ke TOAbI B3aVIMHOE BJIVSHME KOTHUTVBHBIX U SMOLMOHAIbHBIX
HPOLeCCOB MPeIMETHO HaYaIM U3YYaTh 3apyOesKHbIe yueHble. ITOMY IPeMIIeCTBOBAIN
MICCIIeJOBaHMA PA3/INYHBIX aClIeKTOB M BO3PACTHBIX OCOOEHHOCTEl COLMAIbHO KOMIIe-
tentHoro nosegenus (Lundberg, 1942; Moss & Hunt, 1927), BBeenne 1 060cHOBaHue
TEPMUHOB «BHYTPWINYHOCTHBII VHTE/UIEKT» M «MEXIMIHOCTHBIN MHTemIekT» . ap-
nHepoM (Gardner, 1983). 3HaKOBBIM 3TalloM B PasBUTUM Vel JAHHOTO HAIPABIEHU
craimu paborsl P. bap-Ona (Bar-On, 2004), KoTOpBII Jal OIpefie/leHNe IIOHATUA «IMO-
LVIOHATbHO-conManpHbil uHTenIeKT» (ESI), BBen smormoHanbHbI K03 uUIMeHT
(EQ-i) xax Mepy 9MOLMOHAIBHOIO U MHTE/UIEKTYa/IbHOTO IIOBEIeH)A, OCHOBAHHYIO Ha
caMOoOT4eTe U JAIOIIYIO OLIeHKY SMOI[IOHA/IbHO-COLMATbHON 3HAYMMOCTH B CBS3M C Ca-
Mopeanm3sanueit ¥ cyobeKTUBHBIM OarononydneM (Bar-On, 2004). Tem caMbIM MOfie/b
u tect bap-OHa 0603HAUMIM BEKTOPBI NPUKIAJHBIX MCCTEJOBAHNUIT B pa3paboTKe U
IICUXOMETPUYECKUX V3MepeHMAX cTpykrypbl OV. Ilomynsapusanuy u IOLbeMy MHTe-
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peca K Hay4HBIM MCCIefoBaHusAM DVl B 3HAUUTEIbHOI Mepe CIIOCOOCTBOBAIN IMyD/INKa-
v [I. Toynmana (Goleman, 1995). ITosxxe k. Maitep u II. Canoseit (Mayer, Caruso,
& Salovey, 1997) npepmoxmwim KOTHUTUBHYIO TpakTOBKy SV Kak Habopa MepapxudecKn
OpPTraHM30BaHHBIX CIIOCOOHOCTEN! IepepabaThIBaTh U MICIIONIb30BATh SMOLMOHATbHYIO MH-
¢dbopManuio B MBIIUIEHU 11 €SI T€TbHOCTH.

Cpeny aBTOPUTETHBIX COBPEMEHHBIX OTEYeCTBEHHBIX M3BICKaHMIT B obmactu O -
tpynbl E. A. Cepruenko, E. A. XnesHoit (Sergiyenko & Vetrova, 2009; Sergiyenko,
Khlevnaya, & Kiseleva, 2020), MOfesb CTPYKTYpbI SMOLMOHANIBHBIX cocTossHuA [I. B. JIto-
cnHa (Lyusin, 2019); uccnenoBaHms B3ayMOCBA3M SMOLMOHAIBHOTO I aKaleMUIeCKOTO
nnrevtekra T. B. Kopannosoii (Krasavtseva & Kornilova, 2018), uHTerpaTuBHast MOJeNIb
SU . H. Augapeesoit (Andreyeva, 2019), nccnegosanus ponu SV B perysnuu npodec-
cronanpHol festenpHocty O. H. Jouenko (Dotsenko & Bondarenko, 2015) u mp.

Tem He MeHee eVIHOTO IOHMMaHNA MecTa DVl B KaTeropyajbHON CUCTeMe IICUXO-
JIOTUM TIOKA He CJIOXKUI0Ch. MOYKHO BBIZIEINTD /IBa albTePHATMBHBIX IIOJXO0/A K Teope-
TUYECKOMY OCMBIC/IEHIIO U M3MePEHMI0 9Toro KoHCTpykTa (Roberts, Matthews, Seidner,
& Lyusin, 2004). Oy 0T/IMYAIOTCA TOHMMaHMeM 00'beKTa, HallpaBIeHHOCTBIO U XapaK-
TepOM MeTOf0B usMepeHyA. OJVH U3 HUX, II0 aHAJIOTUY C HOMOTETUYIECKIM IIOXOH0M
K IICMXO/IMarHOCTUKe MHTEJUIEKTa, onpepernsder OV kak «Habop cIOCOOHOCTelT, KOTOpbIe
MOYKHO VI3MEPUTD C IOMOIIBIO TECTOB, COCTOAIINX M3 3aJaHNUII, MIMEIOIINX IIPaBY/IbHbIE I
ou60YHble OTBEThI», K mpumepy TecT MSCEIT v. 2.0 (Sergienko & Vetrova, 2009). Jpy-
Toil MOAXOJ, MOXXHO Ha3BaTbh CUCTEMHBIM, TaK KaK OH MCCIefyeT SMepIKeHTHbIe CBA3M
KOTHUTYBHBIX, MOTMBAIIVIOHHBIX M JPYTUX JIMYHOCTHBIX 3/IEMEHTOB B 9MOI[MOHAIbBHOM
MHTeJ/UIeKTe B KOHTEKCTe MX CBA3M C afallTalueil K U3MEHeHVAM >KU3He[eATeIbHOCTI
¥ TIpolieccaMii KOIMHTa (HampyMep, BblleonucanHas Mozensb ESI Bar-On u onpocuuk
EQ) (Bar-On, 2004).

Mbl B HallleM MCCIeOBaHMM IMPUIEPKUBAEMCs CUCTEMHOTO IIO/IX0ia U OIpefie-
Jis1eM SMOLMOHA/IbHBII MHTE/UIEKT MOPCKOTO oduiiepa KaK ero CrlocOOHOCTb pacIos-
HaBaTh CBOM SMOLIMM U SMOLMYU HMOJUYMHEHHBIX M COC/TY)KMBIIEB, OLIEHNBATDb BIMAHNE
9MOLMIT HAa MOTMBALINIO U MOOYXK/EHNUs, a TaKXKe CIOCOOHOCTh YIPAaBIATh CBOMMIU
SMOIMAMHU U SMOLUAMM YICHOB BOMHCKOTO KOJUIEKTHBA B LIe/IAX pelleHns mpodec-
CMOHAIbHBIX 3a/1a4.

B smmmpuaeckom mccnefoBaHuy ObUIa BBIIBMHYTA IMIIOTE3a O TOM, YTO CTPYKTY-
pa OV 6ymymux MOPCKMX OpUIEPOB MMeeT CBOIO CHen(UKy, KOTOpast IPOsIBIIseTCs
B y4eb6HOIT 11 IPOeCcCHOHAIbHOI AeATeTbHOCTH, 8 YpoBeHb DVl MOXET CIY>KUTb IIpe-
AMKTOPOM J/LsI IIPOTHO3a Pe3y/IbTaTUBHOCTU IPO(ECCHOHATBHON CTAKIPOBKU KYpPCaH-
TOB IIATOTO Kypca BOGHHO-MOPCKOTO HCTUTYTA Ha KOPAb/IAX BOEHHO-MOPCKOTO (proTa,
B KOTOPYIO, B YaCTHOCTY, BXOAUT BBIMO/THEHNE 00I3aHHOCTEl 110 MePBUIHOI OduLiep-
CKOJ JOJDKHOCTMU.

Meto/pI UCCTIETOBAHMS

Ha rexymmii MOMEHT cUCTeMHBbIe MccaefoBaHMsa OV B BOEHHBIX By3aX eMHNY-
HBI, 1, 3a HebonmpmuM uckmoderneM (Krasnov & Kornilova, 2016), HOCAT B OCHOBHOM
KoHcTaTHpyowuit xapaktep (Shcherbakov, 2015; Timoshenko, 2018), a B BoeHHO-MOP-
CKMX MHCTUTYTaX IPOBOJWINCDH TOIBKO aBTOpamy faHHol cTaThy (Kondratenko, 2005;
A. Kondratenko, Kondratenko, Zhuravkov, Ivakhnenko, Shatarov, 2019). OTkpbsiTbIe 3a-
pybexHble my6mmkanuy 06 uccnegoBaHnAx OV BOGHHOCTY)XAIUX MMEIOT He CTO/IBKO
Hay4HBIIT, CKOJIbKO MeTomueckuit xapakrep (Livingstone, Nadjiwon-Foster, & Smithers,
2002). Kak ynmommHanoch Bblllle, BOIPOCHL u3Meperyss OV 1o cux mop HOCAT AMCKYCCH-
OHHBIIT XapaKTep, I CTOPOHHUKI Pa3HbIX IIOJXO/0B U MOJiefell KpUTUUECKM 00CYKIAI0T
a/IbTepHaTUBHbIE METOMBI MCCIIefoBaHNA. He 1306exama KpUTUKI Y METOIMKA aMepUKaH-
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ckoro ncuxoHeiiponmmynonora H. Xomna (The Emotional Intelligence Self-Evaluation
by Hall), npencrapnennas nsBecTHbIM poccuiickuM ydeHbM E. I1. VInbuHBIM B KHUTE
«9mouun 1 uysctsar (Ilyin, 2001). E€ aganTrpoBaHHbI BapuaHT «J]MarHoCTUKa 9MOLIM-
OHAJIbHOTO MHTE/IIEKTa» OMUCAH B H0cobyn « ColManbHO-IICUXONMOrNYecKast AMarHoCTH-
Ka pasBUTHA MMYHOCTU ¥ ManbIx rpyni» H. I1. ®ernuckuna, B. B. Kosnosa, I. M. Manyii-
nosa (Fetiskin, Kozlov, & Manuylov, 2002). MeToauka npencTasiseT coboii mepedeHb
13 30 yTBEP)KIEHMIA, COI/IACKe C KOTOPBIMM UCIIBITYEMbII OLIEHMBAET 110 K/IACCUYECKUM
JlaitkepTOBCKVM IIKanaM. [IMarHOCTUPYIOTCA CIeAyIoliye COCTAB/IAIIYE SMOIMOHAb-
HOTO MHTEJUIEKTA: «OMOIMIOHA/IbHAS OCBEOMIEHHOCTb», «YIIpPaB/IeHIe CBOVMU 9MO-
nuAMU», «CaMOMOTUBaLUA», «IMIIaTUA» U «PacrosHaBaHyue sMOLMII IPYTUX JIOTEi»
(Fetiskin et al., 2002).

HecMoTpsl Ha COMHEHUA HEKOTOPBIX YYEHBIX OTHOCUTETBHO BATUJHOCTU U TOYHO-
CTY MHTEPIIPETALNY OTBETOB, HAIl BBIOOP 3TOI METORUKIY IS MccnenoBanst DV 6yny-
VX MOPCKUX OQUI[ePOB IPENCTABIIACTCA PEIEBAHTHBIM II0 C/IEAYIOIINM OCHOBAHVIAM.
Bo-nepsbix, cucremubi nogxos H. Xomla K IpUKIagHbIM aclleKTaM B3aMIMOBIVAHUA
SMOLIUIT ¥ CAMOPA3BUTUA TMYHOCTH B IUIAHE Kapbepbl U 3TOPOBbsA HaeT BO3MOXXHOCTDb
[IO/Ty4eHNs] TTOKa3aTesell, HeOOXOAVMBIX M JOCTATOYHBIX AJIsI CAMOPA3BUTHUS 1 COBEp-
IIEHCTBOBAHNA IIPOQPECCHOHATbHBIX KOMIIETEHIMiT Oyylero MOpCKOro oduiepa,
cmy6a KOTOPOTO COIPSDKEHA CO CTPECCaM 1 BBICOKMMU ICUXOIOTMYEeCKVIMI Harpys-
KaMu. Bo-BTOpBIX, MeTOIKa, OCHOBAHHAasA Ha CAMOOTYeETe, caMa 1o cebe Croco6CTByeT
pediekcrn U caMOIIO3HAHUIO KYPCAHTOB B 00/IACTM SMOI[MOHA/IBHON KU3HN, 4 MHTEI-
JIeKTya/IbHBII MOTEHLMAN KypCaHTa BOGHHO-MOPCKOTO By3a BIIOJTHE JOCTATOYEH [JIA
IIOHMMAaHMA Cofiep>KanuA yreepxpennit. Ham ummonupyer u cama upesa Xosua 0 BO3-
MO>XHOCTH PasBUTHA ¥ CaMOPA3BUTUA 3MOLMOHAIBHOM KOMIIETEHTHOCTY M 3MOIMO-
Ha/IbHOTO MHTE/UIEKTA B I1e/IOM B IIpOLiecce 00ydIeHsI, KOTOpast OTKPBIBAET EPCIEKTUBY
MICCTIeIOBAHNA U CIIelM VKAV OT/e/TbHbIX 3/IEeMEHTOB SMOLIMOHATbHOTO MHTE/IEKTa B
mpodecCnOHaNbHON [eATeNbHOCTI OYAYIINX MOPCKIX O(HIIEPOB Pa3HbIX HAIPAB/IEHIIT
HOATOTOBKM. VI HaKOHell, TaKOHMYHOCTb METOAVKY JJaeT HPeUMYIIeCTBO I/ BKITIOUEHI
eé B 6aTapent /It TPYIIIOBBIX CKPUHIHTOBBIX MCCIIEOBAHUIL.

B To >xe BpeMs clefilyeT MOHMMATD, YTO COTEp)KaHMe YTBEp>KIEHUIT B MIKa/laX Me-
TopuKy X0/Ia OpMEHTNPOBAHO Ha MCCIEHOBAHNMSA U KOPPeKIio DV rpaxk aHCKIUX JINI]
(MeHemXepoB, PYKOBOUTENIEl PasHOTO YPOBHA U T. 11.), CGOPMYyINpPOBAHO HOCTATOY-
HO a6CTPAaKTHO, HeCrennUIHO [/Is1 BOCHHOI! [IeATeNbHOCTI 1 [T03BOJISIET OIPENeINTh
JMIIb HEKOTOpBIe 00Iye TeHAeHuuy B passutuy OV y 6yaymux Mopcknx odurepos.
VHTepuperanys pe3ynpTaToB TpeOyeT [JOIOTHUTENIBHOTO OCMBICTIEHNS €llje ¥ IIOTOMY,
YTO MOPSAAKOBAs IIKala MO 3HAKy OAlIOB He COBIAAAET C PYCCKOSA3BIYHON Bepcuerl:
1 = Disagree Very Much (mmonHoctsio He cormacen); 2 = Disagree Moderately (B ocos-
HOM cornaceH); 3 = Disagree Slightly (oTyactu He cornmacen); 4 = Agree Slightly (oTuactn
cornacen); 5 = Agree Moderately (B ocHoBHOM cormaceH); 6 = Agree Very Much (nonHo-
CTBIO COTJIACEH). B pyccKOA3BIYHOM BapMaHTe IIepBble TPY MYHKTA IPHOOPETaioT OTPUIIA-
Te/bHblIT 3HaK. COOTBETCTBEHHO M3MEHSIETCsSI I BeC OL[eHOK B 0a/IaX, XapaKTepM3yoIInX
AU xak «Definite Strength» (cunbhsiii), «Needs Some Development» (Hy>xparorumiics
B HeKoTOpOM pasButum» u «Needs Substantial Development» (Heo6x0aMMO CyIIjeCTBeH-
Hoe pasButie). B Bepcun metopyky Xoinna, npencrasnenHoit B Kuure H. IT. @eruckuna,
B. B. Kosnosa, I. M. Manyitnosa (Fetiskin et al., 2002), mpuBoAsTCs BeTMIMHBI 6aIOB
IUIA MHTEpIIpeTaluy YPOBHel! IapIiiaIbHOTO U MHTETPATVBHOTO YPOBHEJT SMOIMOHAIb-
HOTO MHTE/I/IEKTa, OfJHAKO 6€3 OTCHUIOK K IPOliefype ICUXOMeTprdecKoii mposepku. ITo-
J1araeM, 4TO Pe3y/IbTaThI IT0 JAaHHOI METOAMKE IT03BOJIAIOT BBIABUTD OCOOEHHOCTH CTPYK-
Typsl OV Oyaywmmx MOPCKMX O(QUIIEPOB, a TAKXKE MOIYT CIY)XUTb OPMEHTUPAMU AL
COIIOCTaB/IeHMs C TOKA3aTeIAMU B IPYTUX MPOdeCcCHOHANTbHbIX 1 COIIVA/TbHBIX IPYIIIaX.
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Bzanmocsssb SV ¢ pe3ynbTaTUBHOCTBIO IPO(ECCHOHATBHON CTAXKIUPOBKI KypCaH-
TOB Ha KOPa6/IAX BOEHHOTO (JIOTA YCTaHOBJIEHA C IIOMOIIBIO KOPPE/IAIMOHHOTO aHa/N3a
IOKasaTesieit 10 MeToAyKe X0/IIa U 9KCIEePTHBIX OL[eHOK CTAXXUPOBKIL. [IJIs1 TOro 4TOObI
YCTaHOBUTbD, He ABJIAIOTCA /M BHICOKNE SKCIIEPTHBIE OLIEHKN ITPpodeccuOHaNbHbIX JelicT-
BIIT KYPCAHTOB BO BPEMSI CTOXXVMPOBKI C/IEICTBIEM YPOBHS 0011IeT0 YMCTBEHHOTO Pa3BH-
TUsA, UCIIONIb30BAaH CTaHJAPTU30BaHHbIA TecT JIk. PaBena «IIporpeccuBHble MaTpUIbI»
(KOMIIBIOTEpPHBII BAPUAHT).

IKcnepumeHmanvHas 6a3a Ucce008aHuUs

OmnbITHO-3KCIEPUMEHTA/IBHOI 6asoit uccnegoBanust sisuica gumnan PTKOY BO
BoenHbIi1 y4e6HO-Hay4HbIN leHTp BoeHHO-MOpcKoro ¢ioTa «BoeHHO-MOpCcKas akafe-
musi» B I. Kanmnnuurpage. B uccmenosannn npussno ydactue 100 xypcantoB Habopa
2013, 2014 n 2015 rr., My>x4MH B Bo3pacte 18-23 jier.

ViccnemoBanne NpoBOAIOCH B TPY 3Tala:

TectupoBanue Kypcantos (2013, 2014, 2015 rr.). B xoe JaHHOrO 3Tama Cpefu Kyp-
CAaHTOB IIEpBOTO Kypca, IOCTYNMBIIMX B YKasaHHbIE TOZbI, IPOBOAMIOCH TECTUPOBA-
HIe C UCIIO/Nb30BaHMEM CTaH/IapTU30BaHHOTO TecTa «IIporpeccuBHBIE MaTpuIbl» (110
Ix. PaBeny) u «[JnarHocTyxa sMOLMOHATbHOTO NHTe/UIeKTa» (110 H. Xory).

OKcIepTHaA OIleHKA Pe3yNbTaToB MPodeccuOHaNbHO CTaXKMPOBKU KyPCAHTOB BBI-
IYCKHBIX KypcoB (2018, 2019, 2020 IT.), B X0 KOTOPOil KypCaHTBI 3aMella/Iy IIepBUY-
Hble ouIIepCcKMe TODKHOCTY U BBHIIOHAIN COOTBETCTBYIONIE 005A3aHHOCTU Ha KOpa-
611x BM®, B TOM unciIe OCyILIeCTB/SUIM PYKOBOACTBO MHOTOHALIMOHAIBHBIM JIMIHBIM
COCTaBOM Ha Kopabisax BM® (skcmepTsl — KOMaHAMPBI BOMHCKMX IO pasfe/leHuit, Ko-
MaH/MPBI KOpabiieir).

CraTtuctudeckas o6paboTKa M aHaIM3 MOMYYEHHBIX SMIMPUYECKUX MaTepyanoB
C IIe/IbI0 BO3MO>XKHOTO IIPOTHOSMPOBAHUS Pe3y/IbTaTOB IPO(ECCHOHAIBHON [esTeNlb-
HOCTH Oyaymmx MOpcKux oduiepos (2020 r.). KoppenALuoHHbI aHanIu3 B3aIMOCBA3K
IOKa3aTesieil 9MOL[MOHA/IbPHOTO HTE/IEKTa 1 HeBepOAIbHOIO MHTE/UIEKTA C OLleHKaMU
Pe3y/IbTaToB POQECcCHOHATBHON CTaXKUPOBKIL.

PesynbTaThI

Maremaruko-cratuctudeckass ob6paborka Mmokasaza HOPMaabHOE pacIpefeneHye
ypOBHeil mokasateseii o mkazam 90, CM, DIIM, pasbpoc gaHHbIX o mxane YOI,
HajIM4e IeBOCTOPOHHEN acuMMeTpun 1o mkazaMm CM B CTOPOHY CpefHero ypoBHs 1
Y3 B cropony Huskoro yposss (Tabnuua 1).

Tabnuya 1. Pacnpedenenue nokasamerneii SMOUUOHANLHO0 UHINENIEKMA KYPCAHIMOE
80eHHO-MOpCKo20 8y3a no memoduke H. Xonna, %

Cpeo
Yposenv | s Cpeo- | Boico- Koagpuu, Acum- Keaop.
. . - | sapuayuu Sxcuecc
Kuil HUtl Kuil mempust omubxa
Ilxana 8 %
akcuyecca
IMOUMOHAIIBHAA OCBe- 28 41 31 45 042 | 065 -1,44
nomiéHHocTb (90)
YupasieHe co6CcTBeH- 38 39 3 95 0,96 0.38 0.85
HbIMIt amoImsamMu (YI)
Camomorusanusa (CM) 15 58 27 40 -0,99 1,43 3,176
Ommnatus (OMII) 26 49 25 43 -0,79 0,79 1,75
PacniosnaBanme smouuii
IOpYTUX JIIOJiel U yIIpaB- 25 49 26 55 -1,49 3,14 6.97
nenne numu (YIIT)
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Harmagso pesynbrarel npefcrasiensl Ha Pucynke 1.
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HU3KWI [l cpesHUit B BbICOKMI

Pucynox 1. PacnpedeneHue napuuanvHolx yposHetl
AMOUUOHANILHO20 UHMENIEKMA KYPCAHMO6 no memooduke Xonna

KauecTBeHHBINT aHa/M3 ¥ MHTEpPIpeTAlUA IIONTy4eHHBIX [AHHBIX II0 METOMMKE
H. Xojuta npuBenu K cIeQyOINM BbIBOLAM.

Bui600v1 amnuputeckozo uccnedosaHus

28 % OIpOIIeHHBIX OYAYINX 0(pHILIEPOB BOEHHO-MOPCKOT0 (h10Ta HY)XAAIOTCSA B Cy-
IIeCTBEHHOM Pa3BUTUM SMOIVIOHATbHOI OCBEJOMIEHHOCTH, TaK KaK OHM 3aTPY/IHAIOTCA
B IIOHMMAaHIH Y OLIeHKe CBOMX SMOLMOHA/IbHBIX cocToAHMIA. E1ié 41 % «Hy>KnaeTcs B He-
kxotopoM pasputuy» 0. Tonbko TpeTb KypcaHTOB (31 %) XapaKTepusyeTcsa BBICOKUM
YPOBHEM 9MOLMOHAIBHOI OCBEOMIEHHOCTH, TO €CTh MOXeT fuddepeHIpoBaTh CBOK
9MOLMM U YyBCTBA, OLIEHUTD CTENeHb MX BIMAHUA Ha COOCTBEHHbIE ICJICTBUA, TUIIOTe-
TUYECKN pedIeKCUPOBaTh HaJl SMOLMOHATbHBIMU COCTOSHVUAMN M OCO3HABATb UX BJIN-
SIHMJe Ha IPOQecCcHOHANTbHYIO AeATeIbHOCTb. HeononumaHnme opuiepoM coOCTBEHHBIX
9MOLIUIT U YYBCTB CBUETENIbCTBYET 00 1MX HEOCTATOYHOM OCO3HAHUY U MOKET BBICTY-
IIaTh MPEAVIKTOPOM HapyIIEHNII CaMOPETy/ ALV TIOBefieHN A, B TOM 4YNCTIe [PV IpUHA-
TUU pellleHNIt B CUTyalnAx pucka. bosee Toro, HefocTaTOYHBII ypoBeHb DO HEMIUHYEMO
CTaHeT TPUITEPOM HEKOHTPOMPYEMBIX SMOLVIOHATBHBIX (PeHOMEHOB, KOTOpble MOTIYT
npuBecTy K KOHQMKTaM 1 chopMIpoBaTh HeOIATOIPUATHBIN ICUXOTOTUYECKIIT KN~
MaT B BOMHCKOM KOJITIEKTUBE.

[TapiuanpHblit mokasarens 90 06yCIoBIUT IpobeMy ¢ «paclio3HaBaHNEM MOV
IPYTUX JIIOfieli ¥ YMEeHMeM BO3JIe/ICTBOBATh Ha X 9MOIVIOHATBHOE COCTOsAHMEe» (5 IIKaja
YOII). ITockonmbKy 25 % KypCaHTOB «HEOOXOAVMMO CYIeCTBEHHOE Pa3BUTHE» HAHHOI
CIIOCOOHOCTH, a IIPAKTUYECKN IOTOBYHA TAKOKe «HYXK/IAeTCA B HEKOTOPOM Pa3BUTUN»,
BKYIIE C IIePBBIM II0Ka3aTeJieM MO>KHO IPOTHO3MPOBATh y OYAYIMX opuiepos npobie-
MBI C OpraHu3anest paboTel B MHOTOHAI[MIOHAJIBHOM KOJUIEKTHBE, B TPY/0BOII KOoIepa-
LMY TTO/J9MHEHHBIX.

Jeduiutr BbllIeHa3BaHHBIX CIIOCOOHOCTEl IPUBOJUT K HMU3KOM aMuaTuy (4 ImKama
OMII), mokasaTenb KOTOPOI B HaHHOM CIydae MMeeT IPUKIafHOe 3HadeHue (ymeHue
PpacrosHaBaTh COCTOSHNE YeTOBeKa 110 KOMIITIEKCY MHTOHALNIA, CEeMaHTHUKE Pedy, MYMM-
Ke, )KeCTaM U IPYTUM MIPU3HAKaAM).

KomneHncatopHyo ¢GyHKIMIO B JaHHOU cucTeMe DVl BBINOMHAET CaMOMOTUBALVA
(3 mxana CM). Hecmotpst Ha TO, 4TO 58 % PEeCIOHIEHTOB «HYXXJAIOTCA B HEKOTOPOM
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PasBUTUM» TOTO Ka4eCTBa, a 15 % OIpefje/IeHHO He MOTMBMPOBAHBI HA CAMOKOHTPOJIb,
B/IMSIHME BOJIEBOU PETY/IALMN OYeBUIHO. 3aMeTHM, OJHAKO, YTO JJINTENbHOE MOfiaByIe-
HIf€ HeraTVBHBIX 9MOLMOHATbHBIX COCTOSHMIT 6e3 MX KOHCTPYKTUBHOIO OCMBIC/ICHVIS
BJIeYeT 3a c060JT HepBHbIE CPBIBBI U IICUXOCOMATHYECKMe 3a60JIeBaHNA, YTO OCOOEHHO
KPUTUYHO B YCIIOBMAX BOGHHO-MOPCKOIT CTy)KObI Ha KOPabJ/IAX 1 CO3JaeT yrpo3y i 6es-
omnacHoctu (Kiecolt-Glaser & Glaser, 2002).

B MexaHu3Me IICHXO/IOTMYECKON CaMOPETY/LILNMM BBIMIEIIPUBEEHHBIE XapaKTe-
PUCTUKY HeOOXOZMMBI I BBIIIOJTHEHUSA BaKHON J/IA BOEHHOTO oduiiepa (QyHKINU
«yIpasiieHye cOGCTBEHHBIMM OMOLMSIMI» (4 1Kama ¥Y). MaTeMaTnKo-CTaTucTIecKast
06paboTKa BBIABMIA 3HAUUTE/NIbHBII pa3bpoc 6a/1oB (0) 0 ZaHHO IIKaJle IPY HUSKOM
CpefHeM pesy/ibTaTe (ch)-

_Ix_762_
Yoo =T T 100
_ X(x; —xp)  5259,56

D 100~ 52,596

n
o =+vD = /52,596 = 7,252

Koaddunment Bapuarmuu (c ) ykasaa Ha CHIbHYIO BapHMaLHIo:

o 7252
T xyp 8

*100% = 95,17 %

14

[Tocnenyromas cratucTudeckas o6pabOTKa yCTAHOBMIA HaMM4Me CYIIeCTBEHHON
JIeBOCTOpOHHel acuMMeTpun (As), TO eCTb mpeobafiaHye HU3KMX 3HAYEHNIT IPU3HAKa:

Y(x — xcp)3/ ~36406,61
n_ 100

_Hs _ -
As=—3= p = 7755 = —0,955
o - 6(n—2) 6(100-2)  _ a0

A7 Im+1D)(m+3) [(100+1)(100+3)
|A{l 0,955
S, =023 4,02 >3

CylecTBEHHBIII CABUT B CTOPOHY HM3KMX 3HAYEHMII SB/IAETCS, Ha HAII B3IJIAM, 3a-
KOHOMEPHBIM CJIe[CTBIEM, IIOCKOJIbKY YIIpaB/ieHMe COOCTBEHHBIMY SMOLVIAMI 3VDKAET-
Cs1 Ha 9MOLIMIOHATBHOI OCBEJOMIEHHOCTH, CIIOCOOHOCTH AnddepeHIIMpOBaTh IMOLINN
CBOY U OKPY)KAIOLINX.

Ha cnenyromem arare ncciefoBaHms IpoBefeHa AMArHOCTUKA YPOBHsI HeBepOasIb-
HOTO MHTEJUIEKTa M COIocTaBieHne DVl ¢ SKCIEepPTHBIMM OLieHKaMI 3a IIepPYOJ, CTaXI-
posku. KoppensioHHbIil aHa/IN3 B3aNMOCBSI3M 9KCIEPTHDIX OLIEHOK 32 CTAXXIPOBKY Ha
KOpabJIsix C IOKa3aTeIsIMI SMOLYIOHATIBHOTO MHTE/IeKTa 11 HeBepOaIbHOTO MHTEIeKTa
IIPOBEJieH C TIOMOIIbIO CTATUCTIYeCKOI mporpammbl SPSS. PesynbraTsl mMHTEpKOppea-
Ly IpuBeneHsl B Tabmuie 2.

Tabnuya 2. Koapduyuenmol unmepxoppensiyuu IMOUUOHANLHOZ0 UHMeNNeKMa, HeeepOanvHo2o
unmennexma (HV) u pesynomamos cmaxcuposku (PC) kypcanmos 60eHHO-M0OPCK020 6y3a

HI N PC
Hesep6anbubiit unremtext (HN) 1 0,516 0,292
OMOLMOHAIbHBI MHTEIEKT (D) 0,516 1 0,764
Pesynbratsl ctaxnposku (PC) 0,292 0,764 1
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[TpoBepka 3HAUMMOCTH HPUCTaBAeHHBIX B Tabmmie 2 k03¢ UINEHTOB MHTEPKOP-
penAuuy NoATBepANIa IPeANoNIoXKeHe O HaTMYMM CTaTUCTUYEeCK) 3HAYMMOJ KOBapua-
LM YPOBHA SMOLVIOHATbHOTO MHTE/UIEKTA Y 9KCIIEPTHBIX OLI€HOK, IT0/Ty4YeHHbIX KypCaH-
TaMU 3a CTXXMPOBKY Ha KOPaOJIAX.

[yl maspHelIero aHaaM3a Mbl BBIOPAIN KYPCAHTOB C BBICOKMMU 3KCIIEPTHBIMU
OLIeHKaMII 3a CTRXKMPOBKY Ha KOpab/IaxX M POBe/II KOPPe/LALIOHHbI aHamu3 o Crnup-
MeHy cBsi3u mokasarereit OV u HeBepbanbHoro nuTe/rtekta (HI) mo recry [Ix. PaBena.

Tabnuya 3. Janunvte ouacnocmuxu IV u HV kypcanmos, nony4usuiux 6vicokue dKcnepmruie
OUEHKAMU 30 CIMANUPOBKY HA KOPAOTAX

Homep IOmoyuoranvHulil Pane U Panz HU d?
Kypcaﬂma UHmeniexkm
1 63 6 6 0
. ” 2 3 36
. s 3 7 16
11 58 ! 8 ©
iy o 1 6 25
18 60 > 8 ’
2 57 > 8 *
2 53 ! 4 *
24 78 ’ 10 :
29 73 i 2 :
" = 4 3 16
a0 e 3 7 16
34 66 7 7 0
2 124
Ty = 1—6%= 1—ﬁ=0'43

Ouenka koaddunuenta panrosoit koppemsiuun (rs = 0,43) mokasama CTaTUCTH-
YecKM He 3HAYMMYI0 B3aMMOCBSI3b MEX/y pPacCMAaTpPMBAEMBIMM COBOKYITHOCTSIMI
(Txput = 0,71 > 0,43 =rs).

Takum 06pa3oM, aHaIN3 MOTyI€HHBIX IMIMPUIECKNX Pe3Y/IbTATOB MCCIIeLOBAHIS
YCTaHOBII TOCTOBEPHYIO CBS3b 9MOLVIOHAIBHOTO MHTE/UIEKTA I Pe3y/IbTaTOB Ipodec-
CHOHAJIBHOII JIeATENbHOCTI KYPCAHTOB B IIEPMOJ, CTXXVMPOBKM Ha KOpPab/IsIX, B TO Bpe-
M:A KaK KOppenannAa Me)KHy MDBIC/INTEIBHBPIMU IIPOLI€ECCAMU U1 BBICOKMMM 3KCIIEPTHBIMMI
OLIeHKaMV KyPCaHTOB 3a CTaKMPOBKM OKa3a/Iach He 3HAYMMA.

III/ICKYCCI/IOHHI)IC BOIIPOCHI

Ananutrdecknit 0630p ICHXOMIOTMYECKON U IeJarOrMIecKoil INTepaTyphl CBUE-
Te/IbCTBYeT 00 OTCYTCTBUM BHYIMAHMA UCCIIeoBaTe el K pobieMe OB/IafieHNs KypCcaH-
TaMy BOEHHO-MOPCKUX MHCTUTYTOB MPOQECCHOHATBHBIMU U 00111epodecCHOHATbHBI-
MU KOMIIETEHI[UAMM, KOTOpbIe 0asypyIOTCA Ha PasBUTUY SMOLMOHAIBHOTO MHTE/IEKTa.
B nemuorouncnenssix ny6nmukanusax B. B. Tumomenko, C. B. Illepbakosa SV Becbma
PacIUIBIBYATO PacCMATPUBAETCS B PaMKaX IICMXO/IOTMYECKON KyIbTypbl KYpPCAHTOB BO-
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ennbIx By30B (Timoshenko, 2018; Shcherbakov, 2015). EnnHcTBeHHas aBTOpUTETHAS ITy-
6mmkanys E. B. Kpacuosa 1 T. B. KopHII0BOII OCBsIIeHa M3y9eHNIO SMOLMOHAIBHOTO
MHTEJUIEKTA J TOJePAaHTHOCTY K HEOIIpefie/IeHHOCTH KaK IPEeINKTOPOB Pe3y/IbTaTHBHO-
CTU esITeIbHOCTY BOeHHbIX pykoBopuTeneit (Krasnov & Kornilova, 2016).

OpHaKo GO/BIINHCTBO BOIIPOCOB IICUXOJIOTO-IIEAArOrNYeCKOr0 00ecIede s pas-
BUTUA M CaMOPa3BUTVsA SMOLMOHAIBHOTO MHTE//IEKTa Y COBPEMEHHBIX OQUIIEpOB,
HeCyIux Cnyk6y B YC/IOBUSX IIOBBILIEHHOI IICUXOIOTMYECKON HArpPy3KM, OCTAaeTCs
HepemeHHbIM. OcTaeTcs TakKe HesCHBIM, KakoBo Mecto OV B macropte obenpodec-
CHOHAIbHBIX U IIPO(ECCIOHAIBHBIX KOMIIETEHI[IIT, KAKOTO POjia y4eOHbIe IIPOrpaMMBbI I
¢ Kakoll 3¢ PeKTMBHOCTBIO MOTYT pa3BuBath OV y kypcanToB. Hembsst octaBuTh B CTO-
POHe U BOIPOC CTaHAAPTU3ALUN PAfa CYLIECTBYIOIINX AUArHOCTIYECKMX METOAUK Ha
BBIOOpKE KYPCaHTOB M 0¢uIepoB. [IMCKycCUM BBISBIBAET U BOIIPOC O TOM, HACKOJIBKO
npaBoMepHO OV, BBLAB/ICHHBIN B IIEPNOJ, CTaKMPOBKY, paCCMaTPMBATh B Ka4ecTBe IIpe-
IMKTOPA YCIENIHOI POQecCHOHaTbHOI HeATeTbHOCTH oduIiepa B OyAyIIeM.

JleiicTBUTENBHO, IPEANKTOPDI YCIEIIHOCTI BOMHCKOIL CTyXOBbI He MCYePIIBIBAIOTCS
CIIOCOOHOCTAMU PAcIIO3HABATbh CBOU SMOIMY U SMOIIMY MOIYMHEHHBIX M COCTYXXMBIIEB,
OLIeHVBATD B/IMSTHIE 9MOLMIT HA MOTUBALINIO U IIOOY>XK/IeHIsI, YIIPAB/LATD CBOMMI 9MOL-
AMY Y SMOIVISIMU YIEHOB BOMHCKOTO KOJIIEKTHBA B II€/IAX PEIIeHN s TPOPecCHOHaTbHBIX
sagad (91), a npencrassieT coboit 60jIee CTIOXKHYIO CHCTEMY IIPOTHOCTUYECKUX (HaKTO-
poB u ycmoBuit A ux ¢popMmuposanua. OgHaKo aHamM3 KBaMM(UKALMOHHBIX Tpebo-
BaHuit @TOC 110 BOEHHBIM CIIELMa/IbHOCTAM ¥ MHOTOJICTHMII OIIBIT BOMHCKOI CITY>KObI
aBTOPOB MCC/IEOBAHMA TO3BOJIAET YTBEPK/IATD, UTO CIIOCOOHOCTD K SMOLIMOHATbHO-VH-
TEJUIEKTYQIbHOI Pery/sinuy 0(QULepOM CIOKHBIX (OPM IPYIIIIOBOTO M MHAVBULYA/Ib-
HOTO TOBeJIeHN: MOJYMHEHHBIX B MHOTOHAIIMOHA/IbHOM IOfIpasfielieHny, B TOM 41CIie
B CUTyallUU PUCKA, HEOIPEeJeTeHHOCTN U IPOTUBOPEUNIL, — CYI[eCTBEHHAsA COCTABJLA-
Iollas YCHEIIHOCTM KOMAH/IOBaHMA. 3aMeTUM, YTO B IIEPMOJ, CTAKMPOBKU KypCaHTBI
BBIITYCKHOTO Kypca B Te€YeHMe ABYX MeCAILeB CaMOCTOATENbHO PYKOBOAAT BOMHCKUMMU
THofpaseNleHnAMN Ha Kopabnax BM®, samemnrator mepBidHble 0puLIepCKIe JOIDKHOCTH
¥ KOMAH/[yI0T MHOTOHAIMIOHA/IbHBIM JINYHBIM COCTAaBOM, TO €CTb B IIOJIHOI Mepe OCy-
I[ECTB/IAIOT IPOQEecCUOHANbHYI0 JieATeNbHOCTh. Halm mpembiaymue MccienoBaHnA,
B YaCTHOCTM IPH pa3paboTKe METOAMKN IIePCOHAIM3AINMM 0Opa30oBaHMs HA OCHOBE
MOHJTOpPMHIa 00pa3oBaTeNbHOTO Ipoliecca B BOeHHBIX By3ax (A. Kondratenko, 2005),
B Ka4eCcTBe COIYTCTBYIOIIEro 3 deKTa yCTaHOBU/IN JOCTOBEPHYIO IIOJIOKIUTE/IbHYIO KOP-
PeNALVIO MeX/y pe3yabTaTaMy CTaXKMPOBKU Oymyiero odurepa Ha ¢ore u ycrer-
HOIT Ccy>k6011 (II0 MaTeprazaM eXXerofHolt aTTectanyy opuiepos Ha Kopabmsix BM®).
OKCIlepTHbIE OIIEHKM BBICTABJIAIOTCA €XKeJHEBHO 1 MMEIOT XapaKTep CyNepBU3NM, I10-
CKOJIDKY 9KCIIepTaMI BBICTYNAIOT KOMAHVIPbl BOMHCKUX ITOApasfie/IeHNIT, KOMaHPbI
Kopabrielt, Ha KOTOPBIX CTaXKephl B J/IbHelIIeM 6yIyT IPOXOAUTD CIyX0y. YKa3aHHbIE
06CTOsITEeNbCTBA TI03BOJIAIOT TOBOPUTD, BO-IIEPBBIX, O CTAXKMPOBKE KaK MpodecCHOHaIb-
HOJT JleATeIbHOCTY Oy IyIIX OpUIIepOB, a BO-BTOPBIX (BKYIIE C pe3y/IbTaTaMM IIPeCTaB-
JIEHHOTO VCC/IeOBaHNA), O IPOTHOCTMYECKOI POJIM SMOLOHAIBHOTO MHTE/UIEKTA KaK
OJIHOTO M3 TIPEUKTOPOB IMpodeccuOHaNbHOI ieATeNbHOCTH. TeM He MeHee psJ II0CTaB-
JICHHBIX BOIIPOCOB TpebyeT HOIOHUTE/IbHBIX UCCTIE[OBAHNUIT 1 OTKPBIBAET TEM CaMbIM
Ja/bHelIe IepCIeKTUBbI u3ydeHns OV u ero ponu B IPOrHO3MPOBAHUY YCIIEUTHOCTH
KOMaHJOBaHNA.

3akmroueHne

ITpoBemeHHOE MCCIEROBaHME TTIO3BOJIVIIO CAEMATD PAJl BLIBOJOB. DMOIMOHATBHBIN
VIHTEJIEKT SABJIACTCS IICYXOIOTMYECKVIM IIPEAMKTOPOM, KOTOPBIN II03BOJISIET C JOCTATOY-
HO BBICOKOJI JOCTOBEPHOCTBIO IIPOTHO3MPOBATh Pe3y/IbTaTUBHOCTD IPOQeCCHOHATBHOM
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IesITe/IbHOCTH OYAYIINX MOPCKMX O(HIIEPOB B YaCTU OPraHN3aLMOHHO-YIPABIeHIEeCKIX
KOMIIETEHIWIT ¥ CAMOPETY/IALUY COOCTBEHHOI! [IeATeNbHOCTI. DTO MOATBEPKAALTCA O-
CTOBepHOIT Koppessnuert DV 1 9KCIepTHBIX OLEHOK 3a HPO(EeCCHOHANBHYIO [iesTeNlb-
HOCTb KyPCaHTOB B TIepUOJ, CTXXUPOBKH (r = 0,764) IIpU OTHOCUTENBHO CNaboil CBA3M
YCIIELIHOCTH C OOILIVM YPOBHEM MHTE/UIEKTYa/IbHOTO PAa3BUTHA. B TO yKe BpeMst yCTaHOB-
JIEHO, YTO 3HAYMTE/IbHOI YacTy KypCaHTOB CBOJICTBEHHA HEPA3BUTOCTb SMOLVIOHA/IbHO
OCBEJOM/IEHHOCTH, CIIOCOOHOCTM K YIIPABIEHUIO COOCTBEHHBIMIJ 3MOI[MOHA/IbHBIMU
COCTOSHMAMM ¥ COCTOAHUAMM MOJYMHEHHBIX U COCTY>KMBIIEB, YTO MOYKET IIPOBOLIMPO-
BaThb y 6yayimux oduiepos mpo6IeMbl B OPTaHU3ALNN CTY>KObI B MHOTOHALMIOHAIBHOM
KOJIIEKTUBE, B CIJIOYEHNY BOMHCKOTO KOJUIEKTVBA M TPYJOBOJ KOOIIepaluy IOJYMHEH-
HbIX. JJOCTaTOYHO BBICOKWII YPOBEHb CAMOMOTHBALINY B 0O/IACTY SMOLMOHAIBHbIX B3a-
VIMOZIEJICTBII, 110 BCEJl BUAVMIMOCTH, BEJET K ITOJAB/IEHII0 HETATUBHBIX SMOIVIOHA/IbHBIX
COCTOSIHMIT 6€3 X KOHCTPYKTUBHOTO OCMBICTIEHNSI 1 MOYXKET IIOBJIEYb 3a CO00IT HEpBHBIE
CPBIBBI I TICHXOCOMATUYECKNe 3a60/IeBaHNA, YTO 0COOEHHO KPUTUYHO, TaK KaK CO3aeT
yrposy s 6€30IMaCHOCTY B YCTIOBUSIX BOGHHO-MOPCKOII CIIy>K6bI. ITo/ydeHHbIe JaHHbIe
ABJIAIOTCA ApTYMEHTOM B I10JIb3Y PasBUTHA SMOLVIOHA/IbHOTO MHTE/IEKTa KaK OJJHOTO 13
9TanoB GOPMUPOBAHI 061IETIPOPECCIOHAIBHBIX U MPO(ECCHOHATbHBIX KOMIIETEHIINIT
B 00/TacTV OpraHU3aLVM U YIIPaBIeHNA BOCHHBIMM KOJUIEKTMBAMI. A 3TO, B CBOIO OdYe-
penb, TpebyeT paspabOTKM MPOrpaMM IPAKTHYECKO HAIPABIEHHOCTH I KYPCAaHTOB
BOEHHO-MOPCKUX MHCTUTYTOB B PaMKaX OCHOBHBIX ITPpodeccHOHaNTbHBIX 06pa3oBaTeb-
HBIX IIPOTPaMM.
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AHHOTAIIUSA

Jlo Hacrosmero Bpemenn nHcTpyMeHT ®. Xammurepa (PIMRS) ncrionpsoBacst fisi BbIABICHNUS
YPOBHA BOBJICYEHHOCTY JUPEKTOPA IIKOJIbL ¥ €TI0 YIPaBIeHYeCKOI KOMaH/bl B YIIpaB/ieHNe obpa-
30BaTebHBIM IPOIECCOM. JIaHHBIN MHCTPYMEHT IOMOTAeT YBUJIETh, KaK/e BOINPOCHI JMPEKTOP
IeJIeTMpyeT CBOell KOMaHJIe, pelileHne KaKiX BOIIPOCOB OCTABJIACT 3a COOOIL, KaKye HaIpaB/IeHNUs
HeATeNIbHOCTY CTOAT B IIPMOPUTETE IMPU BBIPUCOBBIBAHUM YIPABICHYECKOTO IPOGWIIA IIKOJIBL.
OpHaxo He OBITO IIPOBEEHO JICCIETOBAHNIL, HAIIPAB/ICHHbIX Ha BbIAB/ICHNUE MOJE/Iell YIpaBIeHNs
06pa3oBaTe/IbHBIM IPOLIECCOM, OCHOBAaHHBIX Ha YIIPaBIeHYeCKMX NMPOQUIIAX, IIOTy4eHHbIX B pe-
symbrate npumerenus PIMRS. C renpio BbIsABIEHNs MOJie/eil yIpaBieHns Obll IIPOBeJeH Kia-
CTepHBIII aHa/IN3 yIpPaBIeHYeCcKUX mpoduert 120 KO OXHOTO 13 Meramonucos Poccuu meTo-
nom [I. Bappa. B pesynbrarte KIacTepHOTO aHann3a ObUIM BBISBIEHDI YeThIPE MOJIEIIN YIIPAB/IEHI
1 TIPefiCTaB/IeHbl PEKOMEHIALVII.

KnroueBble croBa: 1miepcTBO, IeJarornueckoe MniepCcTBo, yIpaBaeHuYecKue IIPAKTUKY, JUPEKTOP
U €r0 KOMaH/[a, MOJIE/IV YIIPABJIeHM L.
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Abstract

The tool developed by Hallinger (PIMRS) has been widely used to identify the level of involvement
of a school principal and his/her management team in instructional leadership. PIMRS unfolds the
domains which principals delegate to their team, domains that are of a priority for the leadership
team when drawing up the school’s instructional leadership profile. However, no studies have been
conducted aimed at identifying instructional leadership models based on the profiles obtained by
applying PIMRS. Cluster analysis (Ward’s method) was carried out to identify the instructional
leadership patterns of 120 schools in one of the megacities of Russia. Four instructional leadership
models were identified, and recommendations were provided.

Keywords: leadership, instructional leadership, leadership practices, principal and his/her
management team, models of leadership.

BBepenne

3apaya obecrevyeHns KaueCcTBa 0OPA3OBAHN SB/IAETCS KIIIOUEBOII /IS COBPEMEHHOI
IIKOJIBL. BMecTe ¢ TeM [j0 HeJlaBHEro BpeMeHM paspadoTka IporpaMm TpaHchopMarum
cucreMbl 00pa3oBaHMs IIPOMCXOAWIA HA OCHOBAHMY HPOTHO30B YIIPABJICHIIEB I/MIN
OIIEHOK 9KCIIepTOB. B moc/efHMe ToAbl CUTyallMsA Hayala MPUMHIMINATIBHO MEHATbCA.
B mpoektupoBaHum mara pasBuTys Haubonee BOCTpeOOBAHHBIMIL CTA/IN MIPEJIOKEHNA,
KOTOpbIe 6a3MPYIOTCA Ha aHAJN3e 3aIIPOCa ITOTPEONTeNA, KOHTEKCTHBIX (JaKTOPOB, [laH-
HBIX MOHUTOPUHTa 9()(EeKTUBHOCTU 06Pa30BATEIbHBIX IPOrPAMM, YCTIOBUAX UX Pean-
3aLuu 1 T.J.

Kak creficTBie, Ha BCeX YPOBHAX YIPABIEHNA CUCTEMON CO3/IAl0TCA CTPYKTYPBI, 3a-
Jadell KOTOPBIX ABJIAETCA HE TONBKO 00pabOTKa MMEIOIEiiCs CTaTUCTUYeCKOil HPOP-
MaI[UIL, HO 1 IIOJIydeHe TaHHBIX O POIjeccax, B Hell IpOUCXoaAIuX. Peus uger 06 nc-
MI0/Ib30BAaHUN PE3yIbTaTOB, BO-TIEPBbIX, UTOTOBOI aTTeCTallMM BHINYCKHIMKOB OCHOBHOI
U CpeJHell IIKOJIbI, X, BO-BTOPBIX, MEXX/AYHAPOIHBIX CPABHUTEIbHbIX MCCTIEOBAHNI Ka-
yecTBa obpasoBans, Takux Kak PIRLS, TIMSS, PISA-2000, TEDS-2008 u T.x.

Opuako B cucreme 06pasoBaHMs CKIAfIbIBAETCs MapafgoKcanpHast curyanus. C of-
HOJI CTOPOHBI, UMEIOTCS OOLIMpHBbIe MAacCUBBI MHGOPMALIMU U O pe3yIbTaTax 00paso-
BaHWA, U O [eJarOrMYecKUX IMPaKTUKAX, M YCIOBMAX peamnsanyy 00pasoBaTeIbHOTO
Ipolecca, ¢ Jpyroil — OHa OCTaeTCA Majio IIOJIE3HOI [ YIPaBIeHIIEB, TaK KaK JMe-
IOLIMeCs] JaHHBIE «He HMPUTOTOBJIEHBI» JJIsI TOTO, YTOObI HA OCHOBAHMM MMEHHO HIUX
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NIPUMHUMANCh pelenns. IIpudyeM, eciu Ha ypoBHE CTPaHBbI, YaCTU PETMOHOB, UMEIOTCS
KaK KBaIMQUIVPOBAaHHbIE CIIEIVaNTNCTDI, TOTOBbIE TOTyYeHHbIE JAHHBIE MHTEPIIPETH-
pOBaTh, TaK M MHCTPYMEHTHI (MHCTUTYTHI) yIIpaBIeHns (aKKpeanTalus o6pasoBaTen-
HBIX IIPOTPAMM, aTTECTAlVSA COTPYAHNMKOB IIKOJbI), TO Ha YPOBHe 06pa3soBaTeNbHOI
OpraHM3aLNM 3TOTO HET.

Takum o6pasoM, Ilepeli HACTOALIMM MCCIENOBaHMEM CTOsA/NA 3ajaya, He TOJIbKO
[IPOAEMOHCTPUPOBATb Pe3y/IbTaThl MpUMeHeHNsT NHCTpyMeHTa Principal Instructional
Management Rating Scale/ OrjeHka paboTbI ZUpeKTOpa MIKOJIbI IT0 PYKOBOAICTBY 06paso-
BaTe/IbHBIM TIporieccoM (manee PIMRS) (Hallinger, Wang, Chen, & Li, 2015), Ho 1 moxa-
3aTh, KaK MIMEHHO PYKOBOJMTE/b IIIKOJIBI (aJiee AUPEKTOP) MOXKET X MCIIONTb30BATh IIPU
MIOATOTOBKE YIIPaB/Ie€HYECKNX PeIleHMIA.

MBI MCXOIMIN 13 TOTO, YTO B TIO0OI IITIKOJIE He MOXKET He ObITh IIpobIIeM, CBA3aH-
HBIX C COBEPIIEHCTBOBaHIEM 00pasoBaTeIbHOTO Iporiecca. IIpudeM sHaYMTeIbHAS UX
9acTb OyJeT TUIIMYHON /1A LIKOJI, HAXOAAIMXCA B CXOXKMX yCrnoByAX. IIpy sToM aHa-
JIN3 YIIPaB/IEHYeCKNUX [IPAKTUK [IOKAa3bIBAET, YTO MOAABIIAOIIee OOMBIIMHCTBO IIPObIeM
€CTeCTBEHHBI )1 PelIaloTCs ONpefie/IeHHBIM HabopoM gericTBuil. Takum obpasoM, ecimu
CHUCTEMATHU3VPOBATH MOJIe/IN YIIPAB/IEHNS IKOJL, @ 3aTeM IIOKA3aTh Te M3 YNC/Ia IpobieM,
KOTOpPbleé MOXXHO YCIIEIIHO PaspelluTb TOJM MM MHOJM COBOKYIHOCTBIO HENICTBUIA, TO
MO>KHO TIPEIJIOKUTb TMPEKTOPY LIKOJIbI OIpefie/IeHHbIN aITOPUTM YIIpaB/IeHMs Opra-
HM3alMelT, KOTOpas CTOUT Ilepefl HeOOXOAMMOCTbIO IPOEKTUPOBATD LIAT PasBUTHA. DTO
MIO3BOIUT PYKOBOJUTEIO IIKOJIbI, IIPOBEJiA IO MIPENI0KEHHO METOAVIKE IMATHOCTHKY,
He TOJIbKO NPUHATH BEPHOE PeIlleHNe, HO I COKOHOMMUTD BpeMs, YTO CTaHET HECOMHEH-
HBIM KOHKYPEHTHBIM IIPEVMYILeCTBOM 00pa3oBaTe/IbHOI OPraHU3aLNIL.

ITepen maHHBIM MCCIENOBaHMEM CTOsA/IA €lle OfHA 3afada. Mbl mpepronaramy, 9T0
Ppesy/IbTaThl, IIOTyYeHHbIE TI0C/Ie NpUMeHeHus uucrpymenTa PIMRS B ogHoM 13 mera-
nomcoB Poccyn, MOTYT OBITh CETMEHTHPOBAHBI, CTaTh OCHOBAHMEM JIJIA K/IacTepU3aLum
(Kasprzhak, Kobtseva & Tsatrian, 2020). [IupeKTOp IMIKO/IBL, TOTY4NB JaHHbIE 11O COBO-
KYITHOCTH IIIKOJI TEPPUTOPUU U CBOEIT 06pasoBaTeIbHOI OPTaHNU3ALVIN, TTOCIIE COTIOCTAB-
JIEHNsl Pe3y/IbTaTOB, IO II0OKA3aTeNAM MHCTPYMEHTAa OLIEHKM IeJarorm4eckoro ampep-
CTBa, OTHeceT cebsA K OJHOMY U3 KIacTepoB. 3aTeM M3YUMT XapaKTepMCTUKY KlacTepa
U IIPOBEfIeT CPAaBHEHNE [IOKasaTeleil: CPAaBHUT cebsi ¢ APYruMI IIKoMaMu. B pesynbrate
OH CMOXKET ITOJIy4MTb OTBET Ha IBa Bolpoca: «K KakoMy K/acTepy OTHOCUTCA PyKOBO-
AuMast uM mKoa?» u «KakoBo ee I0O/I0XKeHVe OTHOCUTEIBHO HabosIee yCIIeNIHbIX IIIKOJT
TaHHOJ TPYMIIbI 06pa3oBaTeNbHBIX OpraHm3anuii?». Takum o6pasom, IpefcTaBIeHHbIE
B IaHHOIJ! CTaTbe MaTepyabl IOMOTYT YIPaBJIeHI}aM PETMOHATbHOTO, MYHUIIUIIATbHOTO
¥ IIKOJIBHOTO YPOBHSA NMPUHMMATh 000CHOBAHHbIE PEIIeHNs, OPUEHTVPOBAHHbIE Ha MO-
IepHM3aINI0 00Pa30BaTeIbHOTO IIPOLIECCa, TIOBBIIIEHNE €T0 Pe3y/IbTaTUBHOCTIL.

O630p muTeparypsI

Ha mporsxeHUM NOCIeTHMX RECATWIETUN MCCIe[OBaTelN HpefIpUHMMAIN I10-
IBITKY TUIIOTIOTM3MPOBATD CIOXKMBINNECs MO/ YIIPaBIeHMs MIKoIaMIt. B pesynbraTe
IIOSABWJIOCH OIIVICaHNe Pas3/IMYHbIX TUIIOB JINJEPCTBA: IeflarOrM4ecKoe, TPaH3aKIVIOHHOE,
TpaHCOPMaILMOHHOe, paclpefieieHHoe U T.Jj. IIcUXOonorndeckue MeXaHM3MBI, Jexa-
Iye B OCHOBE TOTO MIM MHOTO TUIA JINJEPCTBA, II03BOIWINM MCCIEOBATe/IAM OIMCATD
pasnIMYHble MOJE/M YIIPABIeHNs OPTaHM3AUAMYU (MOJEIb CUTYAllMOHHOTO JMUfIepCTBa
- I1.Xepcu n K.bnanmap, mogens ynpasnenusa usMmeHenuamu — Jxon Korrep, Mmopenn
nupepcrBa Kak cayxenns (Liden, Wayne, Zhao, & Henderson, 2008) u T1.4.), comocra-
BUTbD MX, BBIIBUTH Hanboee addekTnBHbIE.

HecMorpss Ha TO, 4TO HpOBefeHHbIE MCCIENOBAHMA OTINYATNCh APYT OT Jpyra
U Cc11oco60M U3y4deHus HPeHOMEHa, I MCII0/Ib3YeMbIMY IHCTPYMEHTaMU, OHM VIMEJIV OJJHY
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L[e/Ib — ATh OIpefe/IeHNe M OMMCATh PYKOBOAMTEIIS IIKO/IBI KaK JIMAepa OpraHM3aluiL.
[TpoBepeHHBIIT aHA/IN3 MOJe/IeNl YIIpaB/IeHMs IIOKa3aJl, YTO OHY BCETZa MOSBIIAIOTCS KaK
pellieHe onpefe/IeHHOro Habopa 3ajad, CIeflOBaTENbHO eAMHCTBEHHO IIPABUIBHOI MO-
menmu He cywectByeT (Trompenaars & Coebergh, 2019).

OpHuM 13 HaIpaBIeHMII TaKOil pabOTHI CTAMM MCCIEHOBAHN, 3afadell KOTOPBIX
OBbIIO BBISB/ICHME KOPPEIALMYI MEXAY MOJENbIO JMEPCTBa 1 00pa3oBaTe/IbHBIMU pe-
3y/IbTaTaMM YI€HUKOB, YTO IPUBJIEK/IO BHUMAHIE HAYIHOTO COOOIIeCTBa K IeJarornde-
ckomy npepcrBy (Hallinger et al., 2015; Robinson et al., 2008 cited in Hou, Cui, & Zhang,
2019; Zheng, Li, Chen, & Loeb, 2017). Tak, Harmpumep, B uccnegoBanusx ®. Xammurepa
(Hallinger, 2010) 65110 yCTaHOB/IEHO, YTO MMEHHO HeJAarorn4eckoe IMaepcTBo (IIpakTu-
K11, HAIIpaBJ/IeHHbIE Ha YIIpaBjIeHMe 00pasoBaTeIbHBIM IIPOLIECCOM) SIB/LIETCS KTIOYEBBIM
¢daxTopoM, BruAmMM Ha apdektuBHOCTb mKob! (Hou, Cui, & Zhang, 2019; MacNeill
et al. 2003, 2005 cited in Hallinger et al., 2015; Mumford & Fried, 2008).

OTCyTCTBME KOHLIENITYaIbHON PaMKI ITefiaroriuyeckoro MMiepCcTBa HOCTY>KIIO TOJI-
YKOM 715 pasBuTusA nHcTpyMmeHTa PIMRS, KOTOpbIN HallpaB/ieH Ha M3MepeHe YPOBH:A
BOBJIEYEHHOCTH IMPEKTOpa B yIIpaBjieHye obpasoBaTe/IbHbIM mpoieccoM. CerofHs uc-
C/Ief0BaTe/N efarornIecKoro IMAEePCTBa OMMPATCS Ha OGHY U3 [BYX ZOMUHMPYIOLINX
KOHILIeNITYa/IbHBIX Mofieneit: Bossert, Dwyer, Rowan, & Lee (1982) u ®. Xamnrep n k.
Mepou (1985) (Hallinger & Murphy, 1985). B To Bpemst Kak Bossert et al. (1982) ak-
LEHTMPYIOT BHYMaHMA HA IMYHOCTHBIX XapaKTePUCTUKAX JUPEKTOpa ¥ KOHTEKCTe obpa-
30BaTe/IbHOI OpraHmsanuy, KoHrenryarbHas mopenb ®. Xawmurepa u x. Mepdnu
¢doxycupyercs Ha yIpaBaeHYeCKUX MPAKTUKAX, YTO IO3BOIWIO CPOPMUPOBATH YIIpaB-
JIeHYeCKuit TpoUIb AUPEKTOpPA U eT0 KOMaH/BI.

Taxym 06pasoM, OFHOI 3 OCHOBHBIX 3a/ja4d HACTOALIETO MCCIeSOBAHNUA CTaIO BBI-
sIBJIEHIe MOJie/Ieil YIIpaB/ieHst 06pasoBaTe/IbHbIM IIPOLIECCOM Ha OCHOBAHUN IIPMMeHe-
HYSI B OJHOM M3 POCCUiicKuX MeranonucoB nHcrpymenta ®. Xammuurepa (Kasprzhak,
Kobtseva & Tsatrian, 2020). OcnoBauneM st KaacTepusarym craay 120 ypasieHde-
CKVX Ipoduielt, MOTy4eHHBIX B pe3y/IbTaTe CAMOOLIEHKY YIIPaB/IeHYeCKMX IPAKTUK [-
peKTopa IIKOJIBI U er0 KoMaHAbL. Takym 06pa3oM, IPyIIMPOBKA LUIKOJI OblIa IPOM3BEfe-
Ha 110 HanboJ1ee MpUOIVDKEHHBIM IIPOGIJIAM KO/ ITO I03BOJIU/IO BBIABUTD U OIIUCATD
4 Mope/t yIipaB/ieHyst 00pa3oBaTe/IbHBIM IPOLIECCOM.

[IpencraBeHHble HIDKE MOZEIN YIIPaBIeHNs 00pa3soBaTe/IbHBIMI OPraHU3aLUAMY
6asupyoTCcst Ha JaHHBIX 120 MIKOJ OXHOTO U3 METAamonncos Poccuy, 4TO He MO3BOMIAT
VX IIPYMEHUTD aOCOIIOTHO KO BCEM LIKOMAaM. MOYKHO IIPefIIONIOKUTD, YTO IPUMEHEHNEe
uncrpymenta ®. XammHrepa B MOHOTOPOJIAX, Ce/laX, Ma/IbIX TOPOSAX 1 AP. C MOCTIEAYI0-
welt kacrepusanyet MerogoM . Bapaa (Soshnikova, Tamashevich, & Makhnach, 2004;
Ward Jr, 1963) BBIABUT U [OOABUT HOBbIE MOJEIN ynpasnenus. Bmecre ¢ Tem, momy-
YMB «CBOVI» YIIPaBIeHYeCKMII IPOGIIb, AUPEKTOP MIKOJIBI METAIIONICa CMOXKET OTHECTH
CBOIO LIIKOJIY K OFHOMY 113 K/TACTEPOB I IOHATD 9()()eKTUBHOCTD IIPUMEHIEMOI M MOJe-
JIV YIIpaBJIeHMsI, HAllpaBJIeHHOJ Ha COBEPLIEHCTBOBaHMe 00pasoBaTe/IbHOTO IPoLjecca.

MeTtoa0morns 1 METOAbI UCCTIETOBAHIS

Muctpyment PIMRS npumeHsercss A1 BLIABIEHUS YPOBH:A BOBJIEUEHHOCTU AU-
PeKTopa U ero yIpaBIeHYeCcKOl KOMaHbI B yIpaBJieHNe 00pa3oBaTe/IbHbIM IPOLeCCOM
IIKOJIbI, YTO IIO3BOJIAET ONPENENNTD, ABAETCA U B JAaHHOM LIKOJE IPUOPUTETHBIM
VIMEHHO yIIpaBjieHye obydeHyeM. VIHCTpyMEHT caMOOILIeHKY BK/IIO4YaeT B cebs 12 fo-
MeHOB (Puc. 1), KaXX7blil JOMEH BKIIOYaeT B cebs yTBep)KAEHMs, Ha KOTOPbIE ANPEKTOP
U €ro KOMaHjia OTBevanu 1o 4-x OamnpHol 1mKane (1 — «peaKo», 4 — «IIOYTH BCETHa»),
OLleHVBAsI CBOM YIIPaB/IeHYeCKNe IefiCTBIA 3a ocefHumii rof. Takum o6pasoM, oTBevas,
KaK JacTO JUPEKTOp/ero KOMaH/a 3aHMMAIOTCSA TeM VIV VIHBIM BOIIPOCOM, MHCTPYMEHT

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 175



Education and Self Development. Volume 17, Ne 2, 2022

103BOJIsI€T CPOPMIUPOBATD YIIPABIEHUECKIIT IIPOPIIIb AUPEKTOPA IIKOJIbI ¥ €10 KOMaH-
nbl. bonee Toro, PIMRS nomoraer yBuzeTh Kakue BOIIPOCHI AUPEKTOP JeNIeTUPyeT CBOel
yIIpaBIeH4eCKolt KOMaHJie, a Kakie Het (mozpobuee B Kasprzhak, Kobtseva & Tsatrian,
2020). Vncrpyment @. Xamnmuurepa Briepsble 651 anpobuposan B Poccuu (Kasprzhak,
Kobtseva, & Shishkina, 2019).

N N\
9. MpocheccnoHanbHbIA pocT
‘ 1. Kynerypa wkonbl ] 5. Uenu v 3agauu wkonbl yUUTENeN M COTPYAHMKOB
J J
‘ 2. Mpouecc o6yyeHnsa ] 6. LLikonbHas cpega 10. Kagposas nonutuka
7. ObpasoBaTenbHble 11. LLikona kak cy6bekT
‘ 9. KaluecTBo npenoaBaHuA ’ pesynbraTbl U UX oLeHKa obpasoBaTtenbHOI NoNNUTUKN

12. Pabota ¢ MeCTHbIM

8. YcTonumBoe pasBuTHe LUKOMbI C00BLIECTBOM

4. MNntopanuam, 3THUYecKoe n
KoHpeccnoHanbHoe MHoroobpasne

Puc. 1. Uncmpymenm PIMRS (12 dometos)

B nccnepoBannu npuHsm yaactue 120 mkon (120 gupekTopoB u 426 npencTaBuTe-
JIelt yIpaBIeHIeCcKX KOMaH/ MKoI). Berbopka nccnegoBanmst 6bita crydaiitoit. OTBeTs
Ha ankery PIMRS anammsuposamcs B SPSS (Statistical Package for the Social Sciences)
C L[e/IBIO BBISIBJIEHNSI YIIPABIEHIECKIX MOJE/IEN U3 IIOyIeHHBIX JaHHbIX. TakuMm obpa-
30M, JaHHBIE [TO3BOIMIM IIPOBECTU KJIACTEPHBIVl aHAIM3 M CIPYIINMPOBATH HaHHBIE,
OCHOBBIBASICh Ha CXOJICTBE OTBETOB HA IlepeMeHHbIe. [[o/yunB yrpasieHuecKme mpodu-
7 120 KO, MBI CMOIJIY CTPYIIIMPOBATH TIOX0KNE YIpaBIeHIeCKe TPOPIIN.

B xavecTBe MHCTPYMEHTA aHA/I3A TAHHBIX HaMU OBUI MCIIO/Ib30BAH JMePAPXITIECKIUI
K/IaCTEpPHBIIT aHa/IM3 CO CTaH/japTU3aluelf mepeMeHHbIX — MeTozioM [I. Bapaa (Soshnikova,
Tamashevich, & Makhnach, 1999; Ward Jr, 1963). B nannoM MeTofie KimacTepbl popmu-
PYIOTCs TaK, 4TOOBI MUHMMM3MPOBATh BHYTPUKIACTepHYIO Aucrepcuio. Kpome Toro,
APYIUMM MCCIe[OBATe/SIMU 3aMedeHo, 4To Metoy [JI. Bapma npusogut k o6pasoBaHuIo
K/IaCTepOB IPVMEPHO PAaBHBIX Pa3MEPOB, UTO AKTYalbHO I/ HeOOJbIINX BBIGOPOK.
OxKoHYaTeTbHbIIT BEIOOP K/IACTEPHOTO PElIeH s OCYIIECTB/ISUICS Ha OCHOBE MHTEPIIPETa-
MM 0COOEHHOCTEN! KON, 00'beAMHEHHBIX B OJJHY IPYIIIY.

B pesyimbprare mpoBejeHHOTO aHaIM3a OBIIO BBIIEIEHO YeThIpe KIacTepa obpaso-
BaTe/IbHBIX OpraHmsaiuii, BKmovanolye 23 (1 kaacrep), 23 (2 xmacrep), 34 (3 xkmacrep)
n 40 (4 xmacrep) MIKOI COOTBeTCTBEHHO (Puc 2).

/I3 maHHBIX, ITpeCTaBICHHbIX B Ta0/INUIle BUJHO, YTO OPMEHTALMA Ha IIefjarornye-
CKO€ JIM/IePCTBO [VPEKTOPOB IIKO/ CABUIAETCSI OT MEPBOTO K YETBEPTOMY KIIAacTepy.
I[IpencraBuTeNN 4eTBEPTOTO KJIACTepa B GOJBIIIEN CTENeHM TTeflarOTNYeCKIe TU/epbl, He-
JKe/TU MeHEPKEPHI [0 OTHOIIEHNIO K TPETheMY, BTOPOMY 1 IIEPBOMY K/IaCTEPaM.

I'paduxim, mpencTaBIeHHbIE HA PUC. 4, TOBOPAT O TOM, YTO JUPEKTOPA IIKON — Ipef-
CTaBUTENMN IIEPBOTO ¥ BTOPOTO KJIACTEPA, [EMErMPYIOT IOMTHOMOYMS 3aMECTUTE/ISIM,
TpPEeThero — IOJTHOCTBIO0 OepyT Ha cefs MpaBo MPMHUMATD pellleH)e M OTBETCTBEHHOCTD
3a ero BBIIIOJIHEHIE, YeTBEPTOr0 — Pas3fe/LII0T OTBETCTBEHHOCTb C IPECTABUTEIISIMI
yIIpaBIeHYecKoll KoMaHpbl VI3 rpaduKoB BUIHO, YTO YPOBEHb IMENarOrMYecKoro Jiy-
IepCcTBa PyKOBOAUTEJIEN, IPUHAJIEKAINX K TPEThEMY U 4YeTBEPTOMY K/IACTEpPaM, BBIIIIE,
yeM y KOJUIET 13 TIePBOTO 1 BTOPOTO.
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ITapameTpbI

1 k1acTep

2 knactep | 3 kuactep

4 riacrep

Hup.

a

Komann

Jup.

Koman | [up.
pic:]

1 | Kymsrypa
IIKOJIBI

2,70 3,10

2.84

Koman

Jup. | Koman
pic:]

333

2 | IIpouecc
00y4JeHIIst

2,47 3,01

20

3,07

349 | 357

3,36

3 | KauectBO
TperojaBal
s

2,17 2,78

2,50

2,92,

3PS50,

322

4 | Ilopanusm,
STHHYECKOE
u
KOH(pecCHOH
aJbHOE
MHOT000pa3
He

1893 2,49

211

3,16

3539

2,86

>

5 | lemt u
3a7aqm
IITKOJIBI

2,58 3,03

3,01

344

6 | lIkompHAsS
cpena

2,72 3,13

3,28

3,58

7 | O6pasoBare
JbHBIE

Pe3yIbTaThl
U HX OLIEHKa

2,14 2,76

2,60

3,26

8 | YcroituuBoe
pa3BuTHE
TIKOJIBI

2,30 2,96

2,80

343

9 | ITpodeccron
AITBHBII POCT
yauTene u
COTPYIHUKO
B

2556 2,89

2283

341

Kanposas
TIOJIMTHKA

2,76 2,84

3,02

342

[ITkomna Kak
CyOBEKT
00p.
TIOJTHTHKI

—_—— O =

2,66 2,84

3,09

3,20

PaGota ¢
MECTHBIM
C000IIIECTBO
M

o -

2,38 2,47

255

3,08

Cpenmnee

2,45 2,86

2,79

3,30

Puc. 2. [Tokasamenu nedazozueckozo 1U0epPCmea Pykosooumeseil WKOJ U UX KOMAHO,
OMHeCeHHbIX K 00HOMY U3 Hernbvipex K/iacmepos,

10 Kax0oMy U3 HANPAasneHuli ynpasneH4eckoli 0essmenvHOCHU
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Ecmu mocmoTpers Ha copepskanne 610koB PIMRS, To MOXXHO 1X YCTIOBHO pasfie-
JINTDH Ha:

1. ITegarornyeckue (HeIOCPeACTBEHHO HAIIpaB/eHHbIE HA YIIpaBleHue obpasoBa-
TeJIbHBIM IIpolieccoM) (6rmoxnm 1-3): «Kynbrypa mkonsl», «[Iponecc o6ygenns» u «Kage-
CTBO IIPeIOJaBaHNU».

2. KBasu-neparornyeckue (KocBeHHbIe ()aKTOPBDI, BIVAOIIE Ha 00pa3oBaTeTbHBII
mporecc) (6mokn 7-9): «O6pasoBaTe/IbHbIE Pe3y/IbTATDL U KX OLIEHKa», «Y CTOIYNBOE pas-
BUTHE LITKOJBI», «IIpodeccroHanbHbIl POCT yUnTeNeit U COTPYIHUKOBY.

3. MeHnemxepckue (BOIPOCH, pellleHNe KOTOPBIX CO3faeT YCIOBUA i 06paso-
BareJIbHOrO Tpouecca) (6mokn 4-6, 10-12): «[Dmopanmusm, sTHHYECKOe 1 KoHpeccno-
HajlbHOe MHOTOO06pasue», «Llenu u 3agaun mkosbl», «[IIkonbHas cpesa (IO3UTUBHBDIIL,
TBOpYeCKuil Kmmar)», «Kagposas nomurukar. «IlIkosa Kak cy6beKT 06pa3oBaTeIbHOI
HOTUTUKI», «Pab0OTa C MECTHBIM COOOIIIECTBOMY.

M KOHDECCHORANBHOE....
—4—1Kknacrep ~E—2xnacrep ~A—3Knacrep =>é=4xnacrep

Puc. 3. Ilokasamenu cpedHux sHaueHutl 1udepckozo
nomeHyuana pykosooumerneil WKO 10 KAACHepam

2 knactrep

Kynerypa wkonst
PaGora ¢ mecTHbIM T

SoobliatEon Mpouecc o6yuenma

3,
LLikona Kak cy6wekT o6p.

noAuTMKH Kauectso npenogasanma

O6pasosarenshsie

Kay
ApoBan nonTUKa PesyALTaTHi # MX OlieHKa

WkonsHas cpega YetoliuMBoe passmTHe wonb!
MpodeccuonansHbii pocr
YaMTeneii n coTpyaHMKB
Nniopanusm, stHuveckoe u
KoHGeccHOHanHOe...
——[Inpextop  ——Komanza

Uenmnsapaun wronel

3 knacrep

Kynetypa wkons!
Pa6ora ¢ mectHbim 7 Finouscc e
cooBuecrsom lpouecc oy

Kauectso npenoasana

32
O6pasosarencisie

LUikona KaK cy6bexT 06p.
noavTKM
Kaposan nontuka
w PesybTaTL! M X OLeHKa
WWkonbHas cpega YeToiumBoe passute wkonsi

Tlpodbecenonansii poct
YuHTeneii M coTpyAHHKOB
MNniopanmsm, sTHuseckoe u
KonbeceHoHansHOE...
——[lupextop  —B—Komana

Uenumsagasn wons!

1knactep
Kynerypa wions!
Pabora ¢ MecTHBIM
coobecrsom

Mpouecc obyvenua

Luikona Kak cy6bexT o6p.

noAMTMKM Kauectso npenopasanma

O6pasosarensibie

Kapposan nonvtuka
P PesynLTaTL! M X olieHKa

WWkonsHas cpega Yeroiiumsoe passuTie WKo!
Mpodecconanshii poct
YuMTENeii U COTPYAHUKOB
Mniopanmsm, sTHuveckoe U
KOHGECCHOHANbHOE...
—4—[lupexTop ——Komaraa

Len wsagaum wkonsi

4 knactep
KyneTypa wkons!

Pabora cmectuoim 3.7
coofuiecrsom

Mpouecc obysenma

LUikona KaK cyGbext o6p.

nonHTMH Kavectso npenopasanma

OpasosarensHbie
PesynLTaTH! 4 X OueHKa

Yerofiuusoe passuTHe WKob!

Mpodeccuonanshbii pocr
YuMTENei U COTPYAHUKOB
Mntopanusm, sTHdecKoe 1
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Puc. 4. IToxasamernu cpeOHUX 3HAUEHUL 6KTIIOUEHHOCU 8 YNPABIIEHUE
06pasosamenbHbiM NPOUECCOM PyKOBOOUMENell KO U UX KOMAHO N0 KAACmepam
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Obpamiaor BHNMaHNE CIeAyolie GaKThL:

o YpoBeHb BKJIIOUEHHOCTV B YIIpaBjIeHUe 00pa3oBaTeTbHBIM IIPOLIECCOM PYKOBO-
INUTENA pacTeT OT IIePBOTo K 4eTBepToMy Kiacrepy (Puc. 3).

o JlupekTopa IIKOJ, IPMHAJIeXallue K HepBbIM JBYM K/IacTepaM, He/lerupyioT
IIOIHOMOYIEA IO BCEM HAIIPaBJICHVAM [IeATe/IbHOCTY YIIPaBIeHYeCKIM KOMaHIaM.

» PykoBopuTenm LIKOJI TPEThEero Kaacrepa JOMUHMPYIOT BO BCeX BUJAX JeATeNb-
HOCTM, HECMOTPSI Ha TO YTO a0COJTIOTHOE 3HAUYeHIe [IOKasaTeleil X IMAEePCKOTO OTeH-
Iyaja BbIle, YeM y IpeficTaBuUTeNell KIacTepoB 1 u 2, HO HMKe, YeM y YIIpaBJIeHIIeB
06pa3oBaTe/IbHBIX OPTaHUSALNIT, IPMHAMIEKAIVX K YeTBEPTOMY K/IacTepy.

« PykoBopuTeny 4eTBEpTOro KIacTepa MposBIAIT ceOs Kak MefjlarorindecKue nmye-
PblL, pacripefessis 0653aHHOCTH IO HAIIPAB/IEHISIM C YIIPAB/IEHYECKOI KOMaH/IOIL.

Cnenyer oTMetutb, 4yTo MHCTpyMeHT ®. Xammurepa (PIMRS) He usmepser «ad-
(eKTUBHOCTD AMpPEKTOpa IIKOIbI» KaK TakoByo. Ckopee, PIMRS ucnombsyercs: ajs
OLIEHKM CTeIIeHV BOBJIEYEHHOCTU AMPEKTOPA MIKOJIBI B MIPAKTUKY, KOTOPbIe BIIMAIOT Ha
ob6pasoBaTenbHbI mporecc. XoTs 6ojiee BBICOKIE 6a/UIbl 10 12 JOMeHaM MOTYT IIPefIIo-
narath 60ree aKTMBHOE YYacTye WIN aKTUBHOCTb PYKOBOAUTENIA B YIIPaBIeHNU 06paso-
BaTe/IbHBIM IIpolieccoM. JJaxke camble 3 QeKTUBHbIE [UPEKTOPA IIKOI He 00513aTebHO
HOTYYaIOT CPEHIOI OLIEHKY «4» («I104TH Beergar) Bo Bcex 12 nomenax PIMRS. Brionue
BO3MO>KHO, UTO «ONTHMA/bHOE BOB/IEYEHIE» He ITOB/IEYeT 3a COO0IT OTBETA «IIOYTH BCer-
ma». TakuM ob6pasom, cpefHMe 6a/IBI OT 3 1 BBILIE JO/DKHBI PAaCCMaTPUBAThCA KaK VH-
IMKATOPbI «BBICOKOI BOB/ICIEHHOCTI» PYKOBOANTEIIS B yIIpaB/IeH1e 00pa3oBaTebHbIM
npoueccom (Hallinger et al., 2015).

PesynbTarel 1 06CyKaeHNe

Mopenu ynpaBieHus 06pa3oBaTeIbHBIMI OPraHM3ALMSIMI

Ecnu cornmacutbes ¢ TeM, 4TO «...II0J, MOJE/IBIO YIIPaB/IeH)s IIKOJIO) MOHMMAETCA
KOH(UIYpalysi OTHOLIEHWIT, CBA3aHHBIX C yIIpaBleHNMeM 00pa3soBaTeNbHBIM IIPOLlec-
coM...» (Farkhatdinov, Evstigneeva, Kurakin, & Malik, 2015, p. 202), MOXHO yTBep-
XKJJaTh, YTO CYILIECTBYeT GOJIbIIOe YMC/I0 OCHOBAHMIL /IS MX CUCTeMaTusaunu. VIsyumus
pAf paboT B 06/1aCTV MEeHePKMeHTa OpTaHM3alNil, MBI IIPUIUIN K BBIBOZY, YTO BCE OHU
IPMHIMAIOT 38 TOYKY OTCUETa JBE XapaKTEePUCTUKY IIOBEeEHsI PYKOBOJWTELS, IIPefie/ib-
Hble 3HaYeH 10 KOTOPBIM 3aJal0T OPTOrOHA/IbHBIE OCU, KOTOPBIE Je/IAT IIPOCTPAHCTBO
Ha JeTbIpe kBagpanTa' (kimacrepa) (Taylor, 2009).

Tak, nanipumep, B pabote @apxarauuos u ap. (Farkhatdinov et al., 2015) ocHoBaum-
SIMU IJIs1 CETMEHTPOBAHISI MOJIe/Iel YIIpaBIeHNs ABIAIOTCS: «PeXXIMBI [eernpoBaHist
nonHoMouMit» M «CyObeKTHOCTD PYKOBOAVUTE/LA»; KIACCU(DUKAIVA CTUIEN YIpaBIeHNA
1o A. Poy: «TepnyumMocTs pyKoBOgUTENIsA K CUTYAlVM HEONIPeeNeHHOCTN» U ero «Opu-
eHTALlMA «Ha JIIofell» I pellleHNs yIIpaBieH4Yeckux 3afad» (Kasprzhak & Bysik, 2014).

B HamieMm cnyyae OCHOBaHMSAMU [/IsI K/IAcTEPU3aL[My BBIOPAHBL: CIIOCOOHOCTD Py-
KOBOZUTENA OpaTh Ha ce0s OTBETCTBEHHOCTD 3a IPUHATUE YIIPaBIeHYECKUX pelIeHNi
(nMMmepcKast MO3ULVSI) M YPOBEHD €ro BKIIOYEHHOCTH B yIIpaB/ieHMe 00pa3oBaTe/IbHbIM
IIPOLIECCOM.

[TokasaTensiMy CaMOCTOSITENTBHOCTM PYKOBOAMUTENSI B IMPUHATUN YIIPABICHIECKIX
pelIeHNII CTAHOBATCS pe3y/IbTaTbl, KOTOPble XapaKTepU3YIOT B3aMMOOTHOIICHUA V-

' Ksagpant mrockoctu — jmobast u3 4 o6macreit (yI1oB), Ha KOTOpbIe ITIOCKOCTb JEINTCS ABYMsI

B3alIMHO NEPNEHANKYIAPHBIMUI IIPAMDBIMU, IPUHATHIMI B Ka9€CTBE ocent KoOopAuHat.
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PeKTOpa IIKOJIBI C YIpeAUTENIeM?, CBOMMI 3aMECTUTE/LSIMM, YIUTE/SAMI, YIEHMKAMI U X
PORMTENAMY, TAPTHEPAMIU, MECTHBIM COOOLIECTBOM. [ MITOTeTNYeCKN MOKHO IIPEAIIONO-
JKUTD, UTO «UCIIOJTHUTENbHBII» IUPEKTOP He CTPEMUTCS IPUHIMATD CAMOCTOSITE/TbHBIX
PpeLeHNMIl, HOMOMHAIIMX I Pa3BUBAOLINX PACIIOPSDKEHNS YIPESUTe/A, OH fe/lerupyeT
[IPUHSATHUE YIPABIeHIECKNX PEIIeHIIT BHYTPY LIKOJIbI YWICHAM CBOEI KOMaH/IBL.

CK/IOHHOCTD K YIPaB/IeHUI0 00pa30oBaTeNbHBIM IPOLIECCOM OIPENEeIUTC COOTHO-
LIeHreM TI0Kasareseit mo 12 gomenam mupepcrsa (6mokam PIMRS).

Paccyxpenus, npuBefieHHbIEe BBILLe, U JaHHDIE IPUMEHEHN NHCTPYMEHTa OLIEHKU
[earOrMIecKOro MAEPCTBA MO3BOJIAIOT MPEMIOKUTh BAPMAHT KIACTEPU3ALMU KO
10 MOJIeJISIM yIIpaB/ieHMs obpasoBaTenbHbIM nponeccoM (Puc. 5). OcHoBaHMAMU 1A
K/IaCTepU3aAL[ MY CTA/IN JIMAEPCKast O3NS U ee OpPMEHTALs Ha yIpaBjieHne o6pa3oBa-
TEJIbHBIM IIPOLIECCOM.

OTcropa mpefIo)KeHHbIe Ha3BaHSI KITaCTEPOB:

a. ollepaTopcKasi MOJeNb, I KOTOPOJ XapakTepHa paboTa 110 JIOKalIu3alun NHN-
LATHB YIPELUTELS;

b. KOHTpakTHas MOfe/Nb, B KOTOPOIl AUPEKTOP BBICTYIAET ITOCPELHIKOM MEXIY
BJIACTBIO U VICIIOJTHUTEIISIMM;

C. TUAepCKast MOZie/Ib IIpeAIIoIaraeT Halu4due B LIKOJIe «/IOKOMOTUBa», KOTOPBIII Be-
IeT KOJJIEKTUB 3a cO00IT;

d. KoMaH[HAas MOJIENIb — He YTO MHOE, KaK KOJUIEKTUBHBII JIUfep.

OpwueHTaums Ha obpasoBaTernbHbIN NpoLecc

Menemxep INenarorngecknii muaep
o
« | E @ 3
s g «K oHTpakTHas» «Jnpepckas»
=) =
s
8 OQ“ (KoHCOPITIYM) (MeHepKepcKast)
c
8
8
o
: g (M @
= = «Oneparopckas» «K omaHgHas»
5 (aAMHHHCTPATHBHO-MCIIOITHUTEIIBCKAS) «KomaHtHO-IIpOEKTHAs»

Puc. 5. Knacmepusayus modesneti ynpasneHus
00pa306amenvHbLIM NPOUECCOM 6 UIKOTIE

ITpexxpe 4eM JaBaTh XapaKTE€PUCTUKY MOJIE/IAM YIPABAEHMA HIKOJ, NpUHAJIexXa-
HIMX KOKTOMY U3 KIaCTEPOB, YMECTHO 3aMETUTD, YTO «XOPOIINX» WM «IUIOXUX» yIIPaB-
JIeHYeCKIX Mofieneli He 6biBaeT. KauecTBo ympasienns obpasoBaTenbHON OpraHM3aIin
OIIpefiesAeTCsl Pe3yNbTaTUBHOCTBIO, KOTOPAst, B CBOIO OUepefib, JO/DKHA OBITh aleKBaTHA
CUTyaIluiit, B KOTOPOJI IIKO/Ia HAXOAUTCS, €€ PeCypcaMy U T.JI., a TAKXKE 3a[jadaM, KOTOpbIe
CTOAT Hepef; PyKOBOJCTBOM LIKOJIBL. TO eCTb, XOPOILINII yIIpaBjIeHel BbIOMPAeT TaKyio
CTpaTernio M3MEHEHUI ¥ MOJIeNb yIpaBlIeH)s, KOTOpas MO3BOJINT, COT/IACOBAB MHTEpe-

B COOTBETCTBUM C I'PAKTAHCKNUM 3aKOHOJATE/TbCTBOM YYPEOUTENAMI I0OPUANYIECKUX JINL, ABJIA-
10TcA u3IdIecKue 1A, PUAMIecKIe T11a, OPraHbl TOCYJAPCTBEHHON BIACTU M MECTHOTO CAMOYIIPaB-
nenus. To ectb B [AHHOM C/1y4dae pedb UAET O PETMOHA/IPHBIX VJIM MYHULIVIIAJIbHBIX OpraHax yIpaBiie-
HIA 06pasOBaHMEM.
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CBI BCeX CyObeKTOB 06Pa30BaTEIBHOTO MPOLIECCa, ZOCTUYDb [TOCTABIEHHBIE IIepe] LIKO-
JIOV 3a/Iayun.

Boree Toro, ckopee Bcero MOJ€/b YIIPABIeHsI IIKOJIBL, BBIOPAHHAS PYKOBOANTEIEM,
YPOBEeHb BOBJICYEHHOCTH JUPEKTOpa B yIIpaB/ieHe 00pa3oBaTeNbHBIM IPOLecCoOM OymeT
MEHSTBCS B TeUeHe BpeMeHI. Y CIIeLIHBII JUPEKTOP MIKOJIbI IPOXOANT 3 9TAlla B YIIPaB-
nenyy mkonoit (Day et al., 2010):

1 - panHmii stan. Ha gaHHOM 3TaIe nupepckme MPakTUKA AUPEKTOPOB IIKOT ¢o-
KyCHPOBaHbI Ha yIy4uIeHuy GU3NIecKoil Cpeibl LIKOJIBL, Ha CO3AaHNM 6/1arONpyUATHBIX
YCIIOBUIA Ji/151 IPENIOABAHIS 1 OOy IeHNsI, yCTAHOB/ICHN Y, KOMMYHVKAIVSX U BHEPEHNU
OOLIEIIKOIbHBIX HOPM. IIpOM3BOANTCA pecTpyKTypyusaLus yIpaBlIeHYecKoil KOMaH/bl,
HepepacIpeniesieHre pojeit 1 00s13aHHOCTelT; 60jIee MIMPOKOe [eternpoBaHye GyHKIWIL,
BHeJpeHe CUCTeM yIpaBieHnsA 9peKTUBHOCTBIO PaOOThI /I COTPYAHIKOB

2 — CpemHMII 9TAIl — IIVPOKOE [e/IerNPOBaHIe I PacIpeliesieHIie PYKOBOAAIIUX PO-
et 1 00513aHHOCTEN], IPUHATHE PeLlleHNIT BCe Jallje OCHOBBIBACTCS Ha JAaHHBIX M T.J.

3 aTam - IIaBHAs CTpATerys AMPEKTOpa IIKOIBI CPOKYCHPOBAHA HA [IEPCOHANIN3A-
1y, oborauieHNy y4eOHOTO IUIaHa, [ieJIeTMPOBAHUM Y PACIIPOCTPAHEHUM JIMEPCKUX
o6s13aHHOCTEL, pabOTe C MECTHBIM COOOIIECTBOM I T.1I.

Knacrep 1. Mopennb ynpapnennus - «Oneparopckas»

[TonydyenHble pe3ynbTaThl TOBOPAT O TOM, YTO PYKOBOJMTE/IN HIKOJI IIEPBOTO KJla-
CTepa yHensIoT 60JIbllle BpeMEH! COBEPIIEHCTBOBAHNIO CTPYKTYPBI yIIPAaB/IeHNMs, B3a-
MMOJIeICTBUIO C TTapTHepaMu 6ojiee MMPOKOTO KPYyTa, B3aMOAEICTBIUIO C MECTHBIMU
coob1iecTBaMu, fieJIETUPYsl 3aMEeCTUTEIIAM pellleHIe 3aad, HEIIOCPEACTBEHHO CBsI3aH-
HBIX C OpraHu3anueil yaebHoro mpouecca. ITo MOATBEPKIAeTCA MOKa3aTeIAMY Cpefi-
HUX 3HAUYeHUI JNIePCKOTO MOTEHI[Ma/la PyKOBOANTENEN KO M X KOMaHJ IO KiIa-
crepam (Puc. 2).

ITo aHHBIM OIIpOCA PECIIOHEHTOB, IIPMHAMIEKALINX K IepBOMY K/IacTepy, BblAC-
HIJIOCD, 9TO 47% 13 VX YMC/Ia 9aCTO COBEPUIEHCTBYIOT CTPYKTYpPBI yIIpaB/lIeHM!s, IIepepa-
CIIpeJieNIAI0T Pecypchbl C TOUKM 3pEHMA CTPAaTerny pasBUTHsA Kokl OgHaKo 0Komo 90%
IMPEKTOPOB LIKOJI-ONepaTOPOB HUKOTTA MM PEIKO Pellany Ipo6IeMbl ¢ paciucaHneM
3aHATUI, 65% MPAKTUYECKM He TIOMOTa/IN YYUTEAM, OKOJIO TPETU IIPAKTUYECKYU HUKOT-
Ja He MOCeIaIi YPOKIA.

Tonmbko Ayt 9% AUPEeKTOPOB IIEePBOTO KIacTepa 3afada CTUMYINPOBaHMs mpodec-
CHOHAJIbHOTO POCTa COTPYAHMKOB HIKOJIbI, CO3/laHNe YCIOBUIA, PV KOTOPhIX OHM MOTYT
B35Thb Ha ce0sI OTBETCTBEHHOCTb, OTHOCUTCS K IPUOPUTETHBIM BUAAM [esITeIbHOCTIL.

Wrak, pykoBoguTeny MKOJ, IpUHAAIEXaIe K IepBOMY K/IacTepy, OpPUMEHTUPYIOT-
Cs1 Ha CUTHAJIBI yIPeUTeIst, KOTOPBIl CTPEMUTCS BBICTPOUTD €fUHYI0 00pasoBaTeIbHYIO
CHCTEMY Ha BCeil IOJBEJOMCTBEHHOI TeppuTopuu. VIMEHHO ydpemnTenb onpepensger
CTpaTernio pasBUTIs LIKOJIBI, OCTAB/ISIS 3a PYKOBOAUTE/IEM 00pa3oBaTe/IbHOI OpraHm3a-
LM 337la4y JIOKA/IM3aLMU OIpeie/IeHHOM UM cTpaternu. To ecTh JUpeKTOp BBIIONHAET
(bYHKIIIO OIIepaTOpa, OTCIEKUBAsI CUTHATIBI CBEPXY, KYPUPYET UX BbIIIOTTHEHNUE 3aMeCTH-
TenAMIU. 30HA €T0 BHMMAHNA — BBIIIO/IHEHME CTPAaTeTN4eCKIX YCTAaHOBOK yIpeJUTes, TO
ecTb obecIiedeHe BbIITOTHEHIST MEHEPKEePCKIX (QYHKINIL.

Il TOro YTOOBI JOOUTHCA yCIeXa B JAHHO CUTYALUM, JUPEKTOP IITKOJIBI TOJDKEH:

* JMETb JOCTOBEPHYIO NHPOPMALINIO, IPEXK/ie BCETO O KOJIIEKTUBE, @ He O TEPPIUTO-
Py, Ha KOTOPOJI pacIioio)KeHa KO,

e YIPOIATh CXeMBI YIPABJIEHNS, YTO 00ECIIEUNT «IIYOMHY» IIPOXOK/IEHIS MHULIN-
atuB 6e3 McKaxeHnit. [IMpeKTop He CTPOUT MHOTOCTYIIEHYATBIX CXEM, @ IMeeT MHOYeCT-
BO IIPOCTBIX I[eTI0YeK 110 KaXK/IOMy HaIlpaBIEHNUIO 1€ TeTbHOCTY LIKOJIbI;
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 BbICTpamBaeT paboTy B popMe KPaTKOCPOUHBIX, ITOCIE[OBATEIbHBIX, KOHKpPET-
HBIX 33/]a4, Pe3y/IbTaThl KOTOPBIX JIETKO M3MEePAI0TCA.

Knacrep 2. Mopgens ynpasnenns - «Konrpakrrnasa»

PesynbTatThl mccieoBanmsA yInpaBaeHIeCKUX MOJie/Ieil MIKOJ, COCTAB/AIINX BTO-
Ppoil KmacTep, MOKasbIBAIOT, YTO JUPEKTOPA 3TON TPYIIBI IIKOJ, KaK U UX KOJJIErN U3
1IepBOTO K/IacTepa, Je/IETMPYIOT BCe HAIIPABJIEHN: YIIPaB/IeHYeCKO IesITeIbHOCTH 3aMe-
crurenaM. [Ipy 5ToM ux cobCTBEHHbIE MMIePCKIe XapaKTePUCTUKN BBIPaKEHBI B 60JIb-
LIell CTEIeHN: YCpeJHEHHBII MMAePCKUll NMpoduIb IpefcTaBUTeNell BTOPON TI'PYIIIbI
CUIbHEe, YeM B IIepBOIi 3a cueT 6ojlee OIIYTMMOTO BK/IaJa 3aMeCTUTe/Neil B yIydlIeHNe
PaboTHI MIKOMBL. B II0/Ib3Y 9TOTO FOBOPUT TO, ITO ITOIOBVHA OIIPOIIEHHBIX 9TOI IPYIIIIbI,
TI0 KpaifHell Mepe, MHOT/]A Pelllaly pob/IeMbl C PacHMCaHieM 3aHATHI B IIKOJIE, TOYTH
BCe — TPAaTAT Ha aiIMMHMCTPATUBHYIO 1 YIIPaBIeHYECKYIO IeATeIbHOCTD 60/1ee 20% 1 65%
paboyero BpeMeHIL.

Crenyer 506aBUTB, YTO AUPEKTOPA MIKOJ JAHHOTO K1actepa 6ojee 10% cBoero Bpe-
MEHM YAeNAT paboTe ¢ POANUTENAMI, OHI 03a60UEeHBI YPOBHEM KBaTMMUKALVN YINTE-
neit (65% pecrOH/IEHTOB), aKTUBHO 3aHMMAIOTCSI BOIIPOCaMIU IOf6opa Kafpos, GpuHaH-
coBoro obecredeHns 06pasoBaTeNbHON OpraHN3alNy, B3aUMOJIEIICTBUIO C TAPTHEPAMIL.
OfHUM CTTOBOM, UX [I€ITe/IbHOCTD O0jIee MHOTOACIIEKTHA, YTO TOBOPUT O PAasHOOOpasuu
pelIaeMbIX YIpex/eHIeM 3aad, KakK 1 CyO'beKTOB, KOTOPbIe K VX PEIIeHIIO TPUBJIeYCHBDL.

B aT0I cuTyannm «crep>xHeM», Ha KOTOPOM CTPOMTCS 3Ta MOJie/Ib YIIpaBJIeHNs, AB-
NAETCA CUCTeMa JOTOBOPEHHOCTell (KOHTPAKTOB) PYKOBOZUTENA — C MCHOMTHUTEIAMI
JlvpekTop, SIB/LLSACH MEHEPKEPOM B OOJIBIIIEN CTEIIeHN, YeM MefarorMIecKuM INePOM,
CO3JIaeT MHOYKECTBO CBA3aHHBIX MEX]IY CO00If, HO CAMOCTOATENIBbHBIX CTPYKTYP, KaXK/ast
13 KOTOPBIX IMeET CBOIO CUCTEMY YIpaB/leHM:. DTU CTPYKTYPbI YIPABI€HNA MOTY OT/IN-
9aTbCs APYT OT IPYTa, TAK KaK OHU 00eCIeurBaloT pelleHNe pasInyHbIX 3aad. IIpy sTom
caMI 3a/jadyt OIIPefe/IIIOTCs CTparterneit yupegurens. TakuM o6pasoM, JUPEKTOP B 9TOI
YTIpaB/IeHYECKO MO/ — «OXPAHNUTEIb» TOYHOCTH BBIITOTHEHNSA AUPEKTUB YIpEUTe-
Js1, C OF{HOI CTOPOHBI, CAMOOBITHOCTH OT/[E/IbHBIX CTPYKTYP, C APYTOIL.

JlanHas Mopens ynpasneHysa spQeKTUBHA B TOM CIydae, eCli KaXaas 13 CTPYKTYp
06/1a/jaeT TOCTATOYHBIM PECYPCOM Ji/IsI PelIeH st IIOCTaB/IeHHbIX 3aad. ObecredeHne ke
VX pelleHNs, TOYHOCTD BHIIIOTHEHM OTIPENENAEeTC BEICOKON MCIIONTHUTENbCKOM IVCIIN-
IUVIMHOM NPUHAM/IEKAIMX K Pa3/INYHbIM YPOBHAM MHOTOCTYIIEHYATOl CYCTEMBI YIIPaB-
TIeHUA.

JJOCTOMHCTBO KOHTPAKTHOI MOJeIN YIPaBlIeHMsI — IMOKOCTb CXeM YIpaBjIeHN,
BO3MOYXHOCTDb OBICTPO HEPECTPOUTHCS PV M3MEHEHUN CTpaTernu yapegureneM. Prck
— OpMEeHTalLMA Ha CUIbHOE PYKOBOJCTBO, IIPY CMEeHEe KOTOPOTO IMIPEATIOCHIIKY K CAMOCTO-
ATe/IbHO TIOCTaHOBKE 1ie/Iell HOABATCA He Cpasy.

Knacrep 3. Mopgens ynpasnenns - «/Iugepckasa»

B 3Ty I‘pyHHy BOLIJIN ITKOJIBI C JOCTATOYHO CMJIbHBIMU pyKOBOJII/ITeIIHMI/I, KOTOPbIM
BO BCEM IIOJJYMHEHA yIIpaBieHYecKas KOMaHa. TO eAMHCTBEHHBIN KJIacTep, B KOTOPOM
OLI€HKM OIVIPEKTOpa BBILIE, Y€M €Ir0 IIOMOIJHNKOB II0 BCEM HAIIPABIC€HMAM NE€ATE/IbBHOC-
Ti. TONBKO B OTHOILLIEHMY ONIPefe/IeHN s OCHOBHOI MUCCUY M KOHIIEIIIIMY LIKO/BI (610K
«Kynbrypa mKosbl») yqacTie pyKOBOZMUTEILA 1 €T0 3aMeCTUTesIell paBHOLeHHoe. CrienyeT
06paTuTbh BHUMAaHIIE, YTO YCPeJHEHHbII IPOGIIb KOMaH[, 9TON IPYIIILbI He OT/IMYAeTCs
ot nepsoro (Puc. 6). To ecTb, MMEHHO AMPEKTOP BeleT LIKOIY BIepell, pelllas IIOCTaB-
JIEHHbIe Tlepe]] Hell 3a/jauil.
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Puc. 6. Ilokasamenu cpedHux sHaueHul 110epckozo
nomenyuana pykogooumersneti Koz U Ux KOMAHO no Kaacmepam

3HauNTebHAs YaCTh PYKOBOAUTENEl TPEThEro KIacTepa OpMEeHTIPOBaHa Ha obec-
TeYeHNe KaueCTBEHHO! PaboTHI IIKOMBI 3a cUeT (JOPMUPOBAHMA OTBETCTBEHHOCTHU CO-
TPYJHMKOB 3a CBOIO JIEATENIbHOCTb: 56% — OYeHb YacTO IPMHMMAIM MEpbI /I TOro,
9TOOBI yYMTeNA YYBCTBOBAIN OTBETCTBEHHOCTD 33 0OpasoBaTeNbHbIE Pe3y/lIbTaThl y4a-
uxcs, 32% — OYeHb YaCTO CIIOCOOCTBOBA/IN TOMY, YTOObI YUUTe/IsI YYBCTBOBAIN OTBET-
CTBEHHOCTD 3a Y/Iy4lIeH)Ee HABBIKOB IIPeNofaBanusA. YeTBepTh JUPEKTOPOB NOAKPEI/IA-
10T BaYKHOCTb CAMOPA3BUTHUS COOCTBEHHBIM IIPUMEPOM.

V3 naHHBIX, IpefCTaBIeHHBIX Ha PUCYHKE 6, BUIHO, YTO AMPEKTOPa-TIpefCcTaBuTe-
TV MOJIENN ABJIAIOTCSA JIOKOMOTMBOM HIKO/IbL. OHM € IIOMOIIbIO 3aMeCTUTENEN, KOTOpble
ABJIAIOTCA UX IMOMOUIHMKAMY TI0 KaKIOMY M3 HAIlpaBJIeHWil paboThl, CAMOCTOATENbHO
paboTaloT U C yIpeAuTeNneM, U C IPOrHO30M, OIpefieisi CTPATernio pasBUTIsA 06pasoBa-
TEe/IbHON OPTaHU3aIUIA.

JIupepckas Mojienb YIPaB/IeHNA XapaKTepu3yeTcs TeM, YTO AMPEKTOP JeiiCTBYeT B
COOTBETCTBUM CO CBOMMY BHYTPEHHMMH 1IeHHOCTHBIMYU OPMEHTHUPAMMU.

[IIkosa, KOTOPYI0 BO3ITIAB/AET AUPEKTOP-IUMAEP, XOPOIIO PasBUBAETCA B KOHKY-
PEHTHOII Cpejie, aKTMBHO MIeT Ha KOHTAKTBI C BHEIIHMMU CTPYKTypaMu, BUJA B HUX pe-
CypC PasBUTHA.

Puckom Takoii cucTeMbl yIpaB/ieHNUsA ABIAITCA IPEX]IE BCEro, HOTePA yIPaB/IAeMO-
CTH, CBA3aHHOI C OTCYTCTBMEM YE€TKOV CTPYKTYPbI BIACTH, IPUYMHON KOTOPOI AB/IAET-
4 ee NEeHTPanu3auy. ITOT PUCK MOXKHO IIPEOMIONIETD 3a CYET BBEJEHA YeTKIX IIPaBI/I
U IPOLelyp, CTPYKTYP, obecrednBaomux ux soinontenne (Adizes, 2011).

Knacrep 4. Mopgens ynpasinenns - «Komangnas».

ITO eVHCTBEHHBI K/IacTep, B KOTOPOM JUPEKTOP pacHpesienifdeT ypaBleHdecKre
HelicTBUS MeX/y cobolt 1 KOMaH/Oit (OTCIola — Ha3BaHMe), IpUYeM NujiepcKiue mpodu-
TV M PyKOBOIMTEIA, ¥ €70 3aMECTUTENIA — CaMble BBICOKME.

U gupexrop, u ypasaeHdeckas KOMaHAa paboTaloT 10 BceM HampasieHusM. Pabo-
Ta CO CTpaTerueil pasBUTYA U IIPOTHO30M sBJLAETCS OCHOBHBIM CIIOCOOOM YIIpaBJ/IeHNUA:
Ka>K/IbIIT TpeTHit fupeKkTop Tpatut 6osee 20% BpeMeHM B TedeHIe rofia Ha pa3paboTKy u
peanusanya IporpaMMbl PasBUTHSA IIKOJbI.

Ilist obecriedeHs: pa3BUTHA MIKOJIBI AVPEKTOPA 9TOI TPYIIIIBI He IPOCTO 3a/Al0T 06-
NI OPUEHTHP, a IOMOTAIOT HaNaJUTh ONpe/ieIeHHbIe MTPOLIECCHI [ BHEIPEHNA HOB-
mecTB. B KaXk/[0it BTOPOIT MIKOJIE YeTBEPTOTO K/IACTepa YIIPAB/IEHI[bI CIIOCOOCTBYIOT CO-
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TPYSHIYECTBY MEX/Y YIUTE/SIMU IIPU pa3paboTKe HOBBIX METOAOB MpenogaBanus. Kak
CNIefiCTBYE, TPOMUCXOALIME B 3TUX IIKOTAX M3MEHEHMA HOCAT KaueCTBEHHO 3HAYMMBbII
XapakTep, YTO IPUAAET 0c0O0e 3HAUeHNe paboTe MO IPEOJOTEeHNI0 COPOTUBIEHNS 13-
MeHEeHU M.

YmupaBreHueckass KOMaH/a B TAKOJI LIKO/IE — KOJUIEKTUBHBII nupep. Pabora xe mu-
peKTopa: «IMAepa IPYIIIBI TUAEPOB» — GaTaHC MEXAY UCKYCCTBOM U TexHonmoruein. OH
CaM yCTaHaB/IMBAET CBOM LIe/IM ¥, BOOAYIIEB/IAA COTPYJHUKOB, IiepeflaeT M CBO€ BUJe-
HIle OyaylIero, 3aTeM — IIOMOTaeT IIPOJITI STall M3MEHEHMIL.

OcHOBHbBIE PUCKH 3TOJI I'PYIIIBI HIKOT KPOIOTCA B TOM, YTO, KaK IIPAaBUJIO, KECTKas
ClUCTeMa yIpaBleHUsA MyHUIIUIAAUTeTa ¥ PerMoHa, He TepliuMa K pUCKY, He IT03BOJIAeT
omMOATHCS, 9€ero HeBO3MOYKHO M30eKaTh IIPYU KaueCTBEHHbIX M3MEeHEHNUAX.

OrpannyeHns uCNonb3oBaHuA NHCTpymeHTa PIMRS

BMmecre ¢ TeM mpyMeHeHNe IIKOION CaMOCTOATeNbHO MHCTpyMeHTa PIRMS nmeer
OTpaHMYeHN s, K KOTOPBIM CIeflyeT OTHECTH CIefyIole.

[TepBas rpymmna orpaHMYeHNII CBsA3aHa C HEOOXOMVIMOCTBIO Ha/lbHeNIell Ky/IbTyp-
HOI1 afjanTanyuei MHCTPyMEHTa.

B poccuiickoM Iegarorn4eckoM AMCKypce HMOf KylIbTypoil MKosbl (ofuH u3 12 pgo-
meHOB PIMRS) npunsATo moHnMaTh paboTy AMpeKTopa no GopMUpoBaHUIO OOLIETO BU-
TeHNA KOIEKTMBOM MICCHM, IEeJAaroTM4ecKol KOHIIENINY IIKOMbI — COITIACOBAHHO
TOYKM 3PeHNs IefJarOrNIecKoro KO/UIeKTBa Ha (pyHKINN LIIKOJIBL, CMBIC/IA 1 3aJad Ie-
Jarormyeckoil fesarenpHocty. Ha mpaktuke ske mogo6Has padoTa BefeTcs JUIIb B He-
OOJIBIION YacTV MHHOBALMOHHBIX M/IM aBTOPCKUX IIKOM, KOTOPbIE IIOTOMY TaK cebs 1
Ha3bIBAIOT, YTO CTABAT Ilepef co00II 3a1ady OT/IMYaThCA OT APYTUX, B KOTOPBIX KaXKbIi
YUIUTENb «HeceT» Ha cebe CBOI0 COOCTBEHHYIO Myccuio. Ecim aTo yTBep keHMe sABIsIeT-
Csl JOCTOBEPHBIM XOTs OBl OTYACTH, TO Pe3y/IbTAThI, OTy4eHHbIe 1o 610Ky «KynpTypa
IIKO/IBI», MOTYT OBITh MM COLMATbHO OXKMIaeMble, MM OTBETOM Ha CAMOCTOSITEBHO
PEKOHCTPYMPOBAHHBIN PECIOHAEHTOM BOIIPOC. 3HAYNT, HOTyYeHHbIE Pe3yIbTaThl Hafj0
OyzieT yTOYHATbD, IPOBOJs KadeCTBEHHbIE ICCIeOBAHNA (MHTEPBBIO).

Bropas rpymnma orpaHndeHnit CBsA3aHa C TeM, YTO PYKOBOJAUTEIIO IIKOIBI [ IIPH-
HATUSA YIIPABIEHYECKUX PEIIeHNIT HY>KHbI He TONbKO Pe3yIbTaThl CaMOOOC/IeOBaHIs
TI0 BCell TEPPUTOPUY U CBOETO 06pa3oBaTeNbHOTO YIPEKIEHNUI, HO 1 OIleHKa o6pa3oBa-
TeJIbHOTO MOTEeHIMa/Ia MECTHOCTH, B KOTOPOII IIKOJIA PACIIO/NIOXKEHA.

YunTbIBast, 9YTO Ha CETORHALIHNI TeHb HEeT eAMHOTO MOAXO0/Ia K OIIpefie/IeHII0 TePMI-
Ha «00pasoBaTeIbHbLI IOTEHI[MA TEPPUTOPUI», MBI OCTAHOBM/INCH HA OTHOM U3 TPeX
Hayubojiee pacIpOCTPaHEHHBIX B 9KOHOMUYECKOIl JIUTepaType NMOAXOHOB. B maHHOM
Hofxofie «06pasoBaTe/IbHbI ITOTEHLIMA» OIpe/eNsIeTcsl Yepe3 KaTerOpuIo Pecypcos,
JCHOMb3ys B aHa/Mu3e CIefyolue YKPYIHEHHbIe KaTeTOpMI: BHYTPEHHAA KOMIIAKT-
HOCTb; 9KOHOMIYECKOe 671aromosny4ne; 6€30macHOCTb; 06pasoBaTenbHast MHPPACTPYK-
Typa; TpaHCHOpPTHasA MHQPacTpyKTypa; KylnbTypHas uHPpacTpykrypa (Shvakova,
2011). B pesynmbTaTe IIKOJIBI, IPMHUMAIOLIE YIACTIE B MICCTIE{OBAHIMN, OBIIN pasfene-
HBI Ha I'PYIIBI C BBICOKVIM, CpeHEeM 1M HU3KVUM 00pa3oBaTelbHbIM HoTeHnnantoM. Of-
HAKO ITOJTydeHHbIe Pe3y/IbTaThl He 0Ka3aIMCh YyBCTBUTENbHBIMI K 00pa3oBaTeIbHOMY
MIOTEHIMaTy TEPPUTOPII.

KpaTlme BbBIBO/IbI, BO3MO>KHbI€C PEKOMEHIALIVIN

Kaxyjas Mofienb yIpaB/ieHNs IOAXOAUT 110 pellleHlie KOHKPETHDIX yIIPaB/IeHYeCKIX
3ajiay, K OIpefie/IeHHOMY 9TaIly yIIpaBeHNsA, CBA3aHHBIM C KM3HEHHBIM IIVIKIOM Opra-
HU3aLUY, T. €. IKO/bL. TakK, MoJie/lb yIIpaB/ieHnsA C MUHMMA/IbHbIM BOB/I€YEHUEM IMPEK-
TOpa B yIpasyeHye 06pasoBaTeTbHBIM IIPOIIECCOM He TOBOPUT O TOM, UTO TaKasd MOJIENb
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yipaseHns MeHee 3¢ exTuBHA B OT/IMYNE OT, HAIPUMEP, «KKOMAH/[HO» MOZE/N ¢ 60-
Jlee BBICOKJM YPOBHEM II€fJarOrn4ecKoro anepcTsa. BepoATHo, Takas Mopens Hanbomee
a¢dexTrBHA 1 yMeCTHA Ha paHHeM dTalle yrpasineHus (Day et al., 2010), Tak Kak IMEHHO
OHa TO3BOJIAET JUPEKTOPY CHOKYCHPOBATHCA HA PECTPYKTYPM3AIMM YIpPaBIeHUeCKOI
KOMAH/[bl, BBICTPONTD OTHOLIEHISI C MECTHBIM cO0011ecTBOM 1 T.1. Takum obpasom, nu-
PEKTOp LIKOJIbI BHICTPaMBAET CUCTEMY, KOTOpas B JajbHellIeM [TO3BOIUT NepeiiTi eMy
Ha MOJe/Ib C 6O/IBIIIM BOBJIEYEHUEM B yIIpaBjIeH1e 00pa3oBaTe/IbHBIM IIPOLjeccoM. VIH-
crpyment PIMRS, dopmupys ynpasneHueckuit mpoyb LIKOJIBL, HO3BOIUT JUPEKTOPY
YBUJIETb CUJIbHBIE U C1abble CTOPOHDI YIIPAB/ICHNSL.

Jl714 cMeHbI TapaiurMbl «<MHTYUTUBHOTO» YIIpaB/IeHN: Ha YIIpaB/ieHNe, «OCHOBAHHOe
Ha JaHHBIX», [UPEKTOP LIKOJIbI JO/DKEH TOYHO ITOHMMATh, YTO OT OpraHu3aruu Tpebyer-
A1, UMeTb MHGOPMAIUIO O IIKOJIE U ee OKPY>KEeHUI. A COOTHeCEeHMe XapaKTePUCTUK MO-
Iesiell yIpaB/IeHys € 3a/jadaMit IIKOIAMI 1 COOCTBEHHBIM TOPU3OHTOM IIAaHMPOBAHMS,
HO3BO/IUT BBIOPATh ONTMMAIBHYIO /A JAHHON CUTyalluy MOfenb ynpasnenus. Hamu-
qiie JKe YIIPaB/Ie€HYECKIX KEJICOB, B KOTOPBIX OIMCHIBAETCs YCIIEIIHBI YIIPaBIeHYeCKII
OIIBIT KOJUIET, TIO3BO/INT HAYMHAIOIIVM PYKOBOAUTEIAM KON 136exaTh oumobok. ITo-
HMIMas, K KAKOMY K/IaCTepy OTHOCUTCA IIKOJIA, AUPEKTOP MOKeT M3MEHUTb IPUOPUTETDI
HaIIpaBJIeHNA, IIOHATD, I7ie BOSMOXKHO 6oJIblilee felernpoBaHue monHomounit. Kak 3a-
IeJICTBOBATb CBOIO YIIPaB/IeHYECKYI0 KOMAH/y B HAIIPaBJ/ICHUAX, KOTOPbIe He IIOTyYVIN
TY BOB/IEYEHHOCTD, KOTOpasi HeOOXO/MMa /I BBIITOTHEHVS IIOCTaB/ICHHbIX 3ajad.

OT TOTO, KaKIe 3a/jauyl CTOAT IIepef] IIKO/IOM, yCTaHOB/ICHHbIE PYKOBOACTBOM PerH-
OHa/MyHMIWIIAINTETA, KaK B HEM pabOTaeT C1cTeMa MOHUTOPVHTA Pe3yIbTaToB apdek-
TUBHOCTH IIKOJIBL, 3aBYCUT BO3MOYKHAsI MOJIe/Ib YIIPaBjIeHMs: 00pasoBaTeIbHO OpraHmu-
3anyu. VI3 aToro cremyer, 4TO OJHUM M3 IapaMeTPOB, ONPEe/ANINX BEIOOp MOenn
yIIpaB/IeHsI, IBJIsIETCST BEPTUKA/IbHAS MHTErpaLusa 06pasoBaTeIbHON CICTEMBI, B KOTO-
pyto Bxoaurt mkona (Novikov & Glotova, 2004).

IIpn 3TOM CTemeHb €ro CaMOCTOATEIBHOCTI OIpefeseTcs BHATHOCTBIO 3aIpoca
y4pemuTens U APYIUX MoTpebuTeneil 06pasoBaTeIbHBIX YCIYT: POAUTENEN, ITapTHEPOB
U T.15. VICIIONb3YS CUTYalVII0 MHOT033/JaYHOCTH, AUPEKTOP LIKO/IBI MOXKET PeIlaTh Y CBOU
COOCTBEHHBIE, aBTOPCKIE, 00pa3oBaTeIbHbIe eI 1 3a/laull.

Mupopmanys o MIKOIe 1 ee OKPYKEHUN SBJISIETCST PAaKTOPOM, KOTOPBIiT TAK)Xe He-
06X0IMMO y4IUTHIBATDb IPY BBIOOPE MO/ YIIpaBieHusA. Mopienb yIpaB/ieHus OpraHu-
3a1jyell BO MHOTOM OIIpefie/IAeTCA TPagyLMAMY MIKOJIBI, KIMMAaTOM B KOJUICKTBE.

Hakower, ecny mojmydeHHBIe pe3ynbTaThl OYIyT AOIIOTHEHDI KeicCaMy YCIENTHBIX
yIIpaB/IeHYeCKVX IPAKTHUK IIKOJI KXKJOT0 K/IACTEPa, TO YIIpaBIeHYeCKIe PEIeHNA MOTYT
IPUHYMATbCS OIb30BATE/IAMM C YI€TOM MX OIIBITA, YTO JO/DKHO IOMOYb HAaUMHAIOIIM
PYKOBOIMTEIAM LIKOJI, HAXOMAIIVMCS B CXOHBIX YCIOBIAX. Kelichl TOMOTYT AMpeKTOpy
¥ €T0 KOMaH/je OIIpeJieNINTh IPUOPUTETLI B IPOTrpaMMe Pa3BUTHA OPTaHU3aINN.
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AHHOTAIIUA

ITcnxomorndeckoe 6I1aroIoydie, Kak 13BeCTHO, SIB/ISIETCS BaYKHOI YaCThIO YeI0BEIeCKOI KI3HIL.
B HacTosAlLee BpEMsA BO MHOTMX MCC/IENOBAHNAX BbIABI€HA HEOCIOPUMAA 3HAYMMOCTD IICUXOIOT -
4eCKOro 0/1aronorydus Ajid HPOAYKTUBHOMN paboThl 1 caModddeKTuBHOCTU nefaroros. OgHaKo
HAMHOTO MeHBIIIe M3BECTHO O TOM, KaK IpodeccOHaIbHbIE I IMIHOCTHBIE OCOOEHHOCTI IIefaro-
TOB B/IMAIOT Ha YPOBEHD MX IICHXOJIOTMYECKOTO 6/IarOMIOTy L.

C 1e1bIo BBISIB/IEHMs TPO(eCCIOHANTBHO-INMYHOCTHBIX A€TEPMIHAHT IICHXOTOTIYECKOro 6/1aromo-
JIyq9Ms IIeJaroros 6IJI}II/I OIpeneI€eHbl MOTMBBI HpO(beCCI/IOHaHI)HOﬁ[ [EATENbHOCTN, HAIIPABJIEHHOCTD,
CTU/Ib MBILICHNS, YPOBEHb TEPMIHOJIOTMYECKOI KOMIIETEHTHOCTI 1 pedieKcun y 224 mefaroros
obpasoBaTenbHBIX Opranusayii I. CeBepogBIHCKA APXaHIe/TbCKOI 06/1acTi. Y POBEHb IICHXO/IOTL-
4eCKOT0 6/1ar0II0/Ty 4 OIpee/IsICs C HOMOIIBI0 MeTOAUKY «IIIKa/Ibl ICHXOIOT4ecKOro 6/1aromo-
nyaus» K. Pudd (apanranms H.H. Jlenemmuckoro).

BbIsB/IEeHO, YTO GOIBLINHCTBO IEAATOrOB NMEIOT CPEAHIIT YPOBEHD IICHXO/IOTITIeCKOr0 61aromoIy-
4yA. YCTaHOBJIEHA Befylljas poib IPOPecCcHOHaNbHOM MOTUBALIUM B OLIYIEHNN IIefJarOroM IICH-
XOJIOTNYECKOTO 6naronony1m51: Hanm4ye BHYTPEHHUX MOTUBOB (HOSHaBaTe}IbeIIZ MOTHUB, MOTUB
AKTUBHOCTH, MOTIB CaMOpeaI3aliiy) IIOBBIIIAET YPOBEHD, BHELUIHNX (MOTUBBI B3aUMOJEIICTBIA
" IpU3HAHMS) — CHIDKaeT. OIpe/ieIeHbl Pasindnsi B BBIPAXKEHHOCTY IIPOdeCCrOHaIbHO-TNMIHOCT-
HBIX Ka4eCTB IIe[JarOrOB C PasHBIM YPOBHEM IICUXOJIOTMYECKOTO O/IarOMONydNsi: [/ Mefaroros
C HU3KUM YPOBHEM BbIIlIe BLIPAXKEHO CTpeM/IeHMe K ITOJIOKUTENbHBIM OTHOILEHNAM B KOJUIEKTUBE,
IIO3UTNBHBIM BHEIIHMM OILI€HKaM. HIIH II€JaroroB ¢ BbICOKVIM YPOBHEM — Ham6onee 3HAYMIMBIM SB-
JIAETCS BO3MOXKHOCTD IPO(eCCHOHATbHOIO Pa3BUTHA.

KiroueBbie croBa: rcuxomorideckoe 6aromnonydne, mpodeccnoHaabHas JesTeTbHOCTb, Tearor,
JIMYHOCTHBIE 11 TPOdeCcCHOHaTbHbIe 0COOEHHOCTI TIefarora.

Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

Psychological Well-Being of Teachers
Marina A. Tikhomirova', Nina V. Bordovskaia?, Elena A. Koshkina?

!St. Petersburg University, Saint Petersburg, Russia
E-mail: tikhomarina@gmail.com
ORCID: http://orcid.org/0000-0001-5940-8367

2S8t. Petersburg University, Saint Petersburg, Russia
E-mail: nina52@mail.ru
ORCID: http://orcid.org/0000-0003-4425-6326

* Northern (Arctic) Federal University named after M.V. Lomonosov, Severodvinsk, Russia E-mail:
coschkina.el@yandex.ru
ORCID: http://orcid.org/ 0000-0003-1590-1752

DOI: 10.26907/esd.17.2.15
Submitted: 13 December 2021; Accepted: 10 February 2022

Abstract

Psychological well-being is widely recognized an essential component of human life. Numerous
studies have looked at the significance of teachers’” well-being for effective professional activity and
self-efficacy. However, little is known about how a teacher’s personal and professional characteristics
influence their psychological well-being.

The purpose of this study was to explore possible determinants of teachers’ psychological well-
being, such as professional activity motivation, personal orientation, thinking style, terminological
competence, and reflection. A total of 224 secondary school teachers from the Arkhangelsk area
took part in the study. RyfF’s Scales of Psychological Well-being (SPWB) were used to assess the level
of well-being.

The teachers are found to have a moderate level of psychological well-being. It has shown that
professional activity motivation has the most important role. Inner motives such as cognitive
motives, activity motives, and self-realization goals promote psychological well-being, while external
incentives such as communication and confession decrease it. The differences in professional and
personal characteristics between teachers with various levels of psychological well-being were
identified. Teachers with low levels of psychological well-being reported a greater importance for
social approval. However, for those with the highest psychological well-being scores, it is more
important to pursue professional development.

Keywords: psychological well-being, professional activity, teacher, personal and professional
characteristics.

BBenmenue

[Tpob6eMa IICHXOMIOTMYECKOrO O/1aromnonyyns B MOCTeAHIE JeCATUIETIA BCe dalle
HpUBJIeKaeT BHUMaHIe POCCUIICKUX 1 3apYOEKHBIX MCCIefioBaTeneil. B ocHoBe Takoro
U3Y4eHMA — TEOPeTUYeCKMII MHTepeC K IOHMMAHUIO MPMPOABI YeJI0BeKa, TECHO CBA-
3aHHBIN M C MPAKTUYECKUMM 3afladyaMy IICHXOJOTMYECKO} HayKM, IOCKOJIbKY IIe/bi0
IPaKTIYeCKON pabOThl IICUXOIOTOB ABJIACTCH HOCTVDKEHUE OIaronoIydns 4e/IOBEKOM.
YdeHble UIIYT OTBETBI Ha BOIIPOCHI O TOM, U3 Yero CKJIafIbIBaeTCs 6/1aronony4dne, Kakue
5MOIIMOHANTbHO-OIleHOYHbIe OTHOUIEHMA JIe)KaT B €r0 OCHOBE, YTO MeIIaeT YeTOBEKY
OIIYIIATh ce6s1 6/1arOMOMTYYHbIM, Ha KaKue cepbl )KU3HY BIMACT TAKOE OIIYILIEeHMe U KaK
HOBBICUTD €T0 YPOBEHb.

[Tpodeccuonanpras cdepa A/ B3POCIOTO YenoBeKa, HECOMHEHHO, BBICTYIIAET OfI-
HOJI 13 HabosIee 3HaUNMBIX cep ero XU3HN. VIMeHHO B IIpodeccuyt B3pOCIIbIiT YeTOBeK
pa3BMBAETCs, CTAaBUT Hepef OO0t eu, NIET IYTU UX JOCTIDKEHN, Y3HaeT HOBYIO MH-
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¢dbopmManuio 1 BRICTpaNBaeT OTHOLIEHNS C WIEHAMH IPO(eCcCHOHATBHOTO KO/IIEKTUBA.
[Tpodeccus BnMsAET Ha MHTEPECHI, HAITPABIEHHOCTb Ye/IOBEKa, BHOCUT BKJIAJ B €TO IIO-
BCE[JHEBHYIO IMYHYIO )KU3Hb U OTHOLIEHSI C COLMyMOoM. VI, Hao60poT, 0b11ye ycTaHOB-
KU, KOTHUTYBHBIE 0COOEHHOCTM CHEIVAIICTa MOTYT BIUATb Ha 3(QPEKTMBHOCTD U TIPO-
IYKTMBHOCTH €r0 IPO(eCCHOHAIBHO AesTe/IbHOCTIL.

ITpodeccus negarora yHuKaabHa TeM, YTO TMIHOCTHBIE 0COOEHHOCTH A€TePMUHIPY-
I0T He TOJIbKO €r0 COOCTBEHHbIe POQECCHOHAIBHBIIN IIYTh 1 MUPOOLIYIIeHNEe, HO TAKXKe
OKa3bIBAIOT CIJIbHElIIIee BAMAHNE Ha GOpMUPOBaHUe MMYHOCTH obydaromuxcs (Rean,
2016). Tak, nanpumep, B psge uccnegosanuit (Dubrovina, 2016; Kozhevnikova, 2016;
Roffey, 2012) mokasaHo, 4TO IIefaror, OLIyLIAOWMil ce6si 6I1aroI0NydHO, 3HAIOLINI,
K YeMy OH CTPEMMUTCH, IPMHMMAIOI I ce0s1, TOTOBBII COBEPIIEHCTBOBATHCA, YMeIoI it
OPraHM30BaTh KOJUIEKTVB OOYYAIONIMXCA U HAIPABUTh Ha oOlee HeI0, OTHOCAIIVIICA
TBOPYECKN K IPOL[ecCy 00ydueH s, CMOXeT 6ojiee aPeKTNBHO 061MATHCS M OKa3bIBaTh
HO3UTUBHOE BIMAHNE Ha IOfpacTaollee MOKONeHNe, TIepeflaBaTh eMy He TOTbKO Teope-
TUYeCKIe 3HaHWsL, HO 1 pOPMUPOBATH KM3HEHHbIE HABBIKY U YMEHNsI, Pa3BUBATh CAMO-
CTOATE/IbHYIO, aKTUBHYIO VI TAPMOHWYHYIO INIHOCTb.

B cBsi3u ¢ aTUM IpO6/IeMa ICUXOIOTIYECKOrO OIATOIONyYIist, KaK OJHA U3 BaXKHEII-
IIVX JTMYHOCTHBIX XapaKTePUCTUK IeJarora, SB/AETCA aKTYalbHON I/ COBPeMeHHOI
[ICXOJ/IOTUYECKOII HayKM U 0Opa3oBaTe/IbHOI IIPAKTUKM, HO ITOKA OCTAeTCsI HeJoCTa-
toyHO u3ydeHHoN (Ermolaeva & Lyubovsky, 2017). B mcuxonmorum cyiecTByoT pas-
JIMYHBIE IIOFXOMBI U KOHIIEIIINY, B3I/IAAbI HA IPUPOAY AaHHOro (eHomeHa (Bradburn,
1969; Diener, 1984; Langle, Orgler, & Kundi, 2003; Ryan & Deci, 2000; Waterman, 1993).
B obuiem 3HaueHUN B ONpefe/IeHNI IICUXOTOINYeCKOro 6/Iar0moNTydns aKIeHTUPYeT st
BHJIMaHIE Ha OIleHKe YelIOBEKOM COOCTBEHHOI SKU3HM B aClleKTaX MO3UTUBHOTO (PyHK-
uonuposanus (Shevelenkova & Fesenko, 2005), To ectp Bbi6Opa criocoba feitcTBMIt 110
OTHOIIECHMIO K 3HAYVMMBIM 00BEKTaM JIelICTBUTENTbHOCTL.

Otmeuast pazHOOOpasie IIOAXOOB K ONIPefe/IEHIIO IIOHATHS «IICUXONIOTIYIecKoe Ora-
rorosny4dne neparorar, T.B. Bammesa u VI.B. 3ayceHKO BbIeIAIOT pAZ 3HAUYMMBIX CYIe-
CTBEHHBIX XapaKTepUCTUK HaHHOTO peHomena (Valieva & Zausenko, 2011, pp. 173-174):

— BBIp@)XEHVIE B BUJIe AVICKPETHOTO COCTOSHNA IYLIIEBHOI FApPMOHMI Ha OCHOBE TICH-
XIYECKOTO 3[J0POBbsI YeTOBEKa;

— JeTePMMHUPOBAHHOCTb TAKUMM BHYTPEHHUMM YCTIOBMAMHU, KaK OCMBICIEHHOCTD
JIMYHOCTHBIX LIEHHOCTENI U LieIeil B )KU3HI, IIO3UTUBHOE OTHOLIEHNME K cebe 11 K OKpyXKa-
IOIIUM, CIIOCOOHOCTD YIPAB/IATh COOBITUAMM COOCTBEHHOI >KU3HM, IMYHOCTHBIN POCT,
obecrednBaOMINIT MHTETPALNIO OIbITA VY IMIHOCTHYIO [Ie/TOCTHOCTb;

— obecriedeHNe TICUXOTIOTMYIECKOI O€30IIaCHOCTY 06pa3oBaTEIbHON CPEfbl B IIPO-
Ijecce BBIITOTHEHNS IIefJar0TOM CBOVUX IPO(eCCHOHANIBHBIX (PYHKIINIL.

VccnepoBarenamy [0KasaHO, YTO OT/E/NbHbIE COCTAB/IAIONINE MCUXOTOTUYECKOTO
671ar0II0/Ty s ITearora IOJI0>KUTE/IbHO B3aMOCBSI3aHbI C 9 PEeKTNBHOCTHIO 00pa3oBa-
TenbHOTO mpotecca (Mehdinezhad, 2012), ¢ npodeccroHanbHbIM 3[0POBbEM Iefarora
(Golina, 2018), ¢ BBI6OPOM yCIIELIHBIX CTPATETHIL A/Is pa3pelleH st IpO6IeMHBIX CUTYya-
nuit (Kashapov & Ivanova, 2017) u nmpodeccuoHanbHO NAEHTUYHOCTIO (Semenova &
Semenova, 2018). B To >xe Bpems, 1o ganHbIM J1.9. CemeHoBoII (2018) mcuxonorndeckn
671aTOIIONyYHBII Iefjaror MCIoIb3yeT Oomee JeMOKPATUYHBIN CTVIb B3aMMOJIE/CTBILA
C 00y4aomMMICs. YYeHNKI TaKOTO Ieflarora MMeIoT 6oJiee BHICOKMII YPOBEHD IICUXO-
norudeckoro 6narononyuns (Hills & Robinson, 2010), 1 B rpyIie y4aImxcs CHIDKAETCs
puck aconmanpHoro noBegenus (Khusainova & Gilemkhanova, 2019). [Jokasano Takxe,
9TO 6/1arONOTYYHBIil Mefaror 6osee ycelleH B paboTe ¢ 00YJaoIMMUCS, UMEIOIIMI
Ipo6/IeMbl B pasBUTHY 1 €O 350poBbeM (Sisask et al., 2014).
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BbisiB/ieHBI 06'beKTUBHBIE (PAKTOPBI, KOTOPBIE OKA3bIBAIOT BIMsHIIE HA YPOBEHb IICH-
XOJIOTMYeCKOTO OIaromoyyys MefaroroB: €ro B3aMMOOTHOLIEHMA C OOYYaloIMMUCA
(Spilt, Koomen, & Thijs, 2011), pabouast 06cTaHOBKA 11 B3aMMOOTHOLIEHNSI C afMIHICT-
pauueit (Jeon, Buettner, & Grant, 2018), ncuxosnorndeckas 6e301acHOCTb 06pasoBaTesib-
Holt cpenpl (Baeva & Bordovskaia, 2015), ypoBenn obpasosanms negarora (Zhdanova
& Mukhlynina, 2019), ero xapbepubie opuentanuu (Valieva & Zausenko, 2011) u mp.
Vsy4aercst mO3UTUBHASL PO/Ib ICUXOIOTMYECKOTO O/1arOIIO/ Iy Ns [1EJarOrOB B CHIDKEHUN
YPOBHA X 9MOLIMOHaIbHOTO Beiropanus (Bentea, 2019; Pisarevskaya, 2019), genpeccun
(Kidger et al., 2016) u ctpecca (Poormahmood, Moayedi, & Alizadeh, 2017).

OpfHako OTeyecTBEHHBIE 1 3apyOe>KHbIe MCCIe0BATeIN N0 CUX IO HEeJOCTaTOYHO
VA/SIIOT BHUMAaHME MCUXOIOTMYECKMM OCOOEHHOCTSIM, 00eCIednBaomuM 1 HOALep-
JKVMBAIOIVIM ONTYMA/IbHBI/ YPOBEHD OLIEHKY II€JarOrOM COOCTBEHHON KU3HU. A MeX-
Iy TeM, pe3y/IbTaThl HEKOTOPBIX MCCIETOBAHMII TIOKA3bIBAIOT, YTO HENArOTY OLieHUBa-
I0T YPOBEHb CBOETO OIaTONONYYMs HIDKE, YeM NPefiCTAaBUTEN APYIUX CIel[anu3anmnii
(Grenville-Cleave & Boniwell, 2012).

MCTOJIOIIOI‘M‘ICCKMC OCHOBAaHUA

Lenv uccnedosanus
Llenbo MCCIE[OBAHNUS CTAJIO BIAB/IEHNE TPO(ECCHOHATbHO-TMIHOCTHBIX JIeTEPMIU-
HAHT IICVXO/IOTTIECKOTO0 6/IaroIoIy sl POCCUIICKIUX [EJaroroB.

Memodonozus uccnedosanus

B cuny toro, uro konueniusa K. Pudd (Ryff & Singer, 2008) nanbonee monHo omnu-
CBIBAET CUCTEMHYIO OLIEHKY YeJIOBEKOM CBOETO COCTOSIHIISI, CAMOPeaNTn3aL{uy 1 OI0Xe-
HISL B COLMYMeE, B JAaHHOM MCCIIEJOBAaHMI MBI OIVPA/IMCh Ha MIPEJTIOKEHHYI0 aBTOPOM
MHOTOMEPHYIO MOJe/Ib IICHXOJIOTMYECKOTO G/Iaroomydnsi, IPefIoIaramlyo CIefyo-
1[}ie CTPYKTYpHbIe KOMIIOHEHTHL: «[10/I0KMTEe/IbHbIE OTHOLIEHNS C APYTUMI» — CIIOCO6-
HOCTb BBICTPANBATh, IOAAEP)KNBATh, He N30eraTh JOBEPUTEIbHBIX OTHOIIEHWIT C APYTHU-
MU JIIO{bMU; « ABTOHOMUSI» — HE3ABUCUMOCTD, CAMOCTOSITE/IbHOCTD, OTBETCTBEHHOCTD 32
CBOVI [IeVICTBYISI M IIPUHSTBIE PEIIeHVIsT; «Y IPaBJIeHIe CPefoi» — yMeHMe CO3[jaTh YCIIo-
BYIsI, HEOOXOAMMBIE /1L FOCTVDKEHS XKe/TaeMBbIX pe3y/IbTaTOB, OPraHU30BaTh KOJIEKTHB
IUIs pellieHNsI IOCTAaB/IeHHbIX 3ajiad; «/[MIHOCTHBI POCT» — CTPeMJIEHIE K TNIHOCTHOMY
Pa3BUTHIO, TIOBBIIIEHNIO CBOVX KOMIIETEHIIVII, PACIIVPEHNI0 3HaHWIT; «L]e/b B KusHm» —
OCO3HaHIIe CBOVX JKEeTAHMIL, CTPeM/IEHNIT, MeHII€ IIAHMPOBATh CBOIO J1€sITe/IbHOCTb, I1e-
JIeyCTPEMIIEHHOCTD; «CaMONIPUHATIE» — IOHUMaHe Ce6sl, 3HaHVe CBOUX JTOCTOUHCTB I
HeJJOCTATKOB, He MEIIAIolIlee yBaKATh Ce0s1 I [IeHNTb.

B HacTos1eM ¥CCIeOBAHUN [Is M3yYeHNs IeTEPMUHAHT [CUXOTOTMYecKoro 6ra-
FOIIONY4ys HaMu ObUIVE OTOOPAHbI BasKHelIIIVe IPOdecCHOHaNTbHO-IITIHOCTHbIE XapaK-
TEPUCTUKY TIeAr0roB, Bysoye Ha 9 PeKTUBHOCTb X JeATENbHOCTI:

1. MoTuBsI IpoheCcCHOHANTBHO AesITe/IbHOCTH, TaK KaK OHY SIB/ISIIOTCS OOy ANTENTb-
HOJT CHJION A€SITENIbHOCTY YeI0BeKa, M OT HA/IMYNS TeX WM MHBIX MOTUBOB MOTYT 3aBI-
CeThb YPOBEHbB Y/JOB/IETBOPEHHOCTH I KA4€CTBO ITOI €SI Te/IbHOCTH, BKITIOYEHHOCTD B Hee
(Backfisch, Lachner, Hische, Loose, & Scheiter, 2020). IIpodeccuonanbHas MOTUBALS
IIefJarOTOB He TOJIBKO OIIpefie/isieT MCII0/Ib3yeMble MM 00pa3oBaTe/IbHbIE IPAKTUKY, HO
U Yepes3 HuX BuseT Ha MoTuBauuio yuamuxcs (Kalyar, Ahmad, & Kalyar, 2018).

2. TepMUHONIOIMY€ECKasi KOMIIETEHTHOCTh KaK COCTaB/LIIOLIAst PO eccnoHanbHOM
KOMITETEHTHOCTY, BBIP@XXAIOIIASICS B YMEHNI IPAMOTHO IPUMEHSTh TEPMIUHOJIOTHIO IIPI
peleHNy podecCHOHATBHBIX 3a/5aY 11 B IIPOLiecce MpodeccnoHaIbHON KOMMYHIUKALIN
(Bordovskaia & Koshkina, 2016).
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3. CTuib MBILUIEHVSI, KOTOPBII OIpefe/sieT CIocod paboThl ¢ MOCTYIAIONIEN MH-
¢dbopmanyesi, Ipyu MOCTAaHOBKE I PellleHNM 3a5jay, ClIocob mepenayuy MHPOpMaLnu OKpy-
skaromuM (Alekseev & Gromova, 1993).

4. YposeHb pediekcuy, KOTOPBIl OTpaXkaeT BOCIIPUATIE IIefaroroM co6CTBEHHO
JKM3HH, €r0 CIOCOOHOCTh aHAIMSMPOBATH IPOUCXOAsLIee M IUIAHMPOBATH Oyayliee
(Korthagen & Vasalos, 2005).

5. HampaBieHHOCTD TMYHOCTH. BakHO, 9TOODI Tefaror GbUT HAIIpaB/IeH He TOMBKO
Ha ce0s, HO U Ha 3 deKTIBHOE BBIIONHEHNE CBOMX O05S3aHHOCTEN, TaK KaK OT 9TOTO
HAIPSMYIO 3aBUCUT BO3JEIICTBIE, OKa3bIBaeMOe IMYHOCTDIO Mefarora Ha JIMYHOCTD 00-
yuatonterocs (Minyurova & Zausenko, 2013).

Imnupuueckas 6a3a uccnedo8aHus

VccnepgoBanne mpoBoannoch B r. CeBepofBMHCKe ApXaHTe/IbCKOIl obmactu. B Hem
IPUHAIN y4acTue 224 meparora 06pasoBaTe/IbHBIX OPraHM3AINIl PasINYHbIX IPeIMeT-
HbIX ob/macreit: «Maremaruka u nadopmarukar (31), «kEcTecTBeHHOHAYYHBIE ITPEIMEThI»
(16), «®dunomorns», «O61eCTBeHHO-HayYHbIE IPeAMeThI» I «VIcKyccTBO» (85), Havab-
HbIIT ypoBeHb 06pasoBaHust (74), 18 memaroros He yKasanu CBOIO CIEIA/IN3ALNIO. Y4dac-
THE B MCCIeJOBaHNM OBUIO OOPOBOMBHBIM. Ileffarorn BBINOTHAIN METORVKY, IIPefo-
CTaBJIEHHBIE MM Ha 6YMa)KHOM HOCKTEJIE, B y4eOHOI ayfUTOPUIL.

Memoovi uccnedosarus

B uccnenoBaHny NpYMEHSINCD:

— METOJ aHKETMPOBAHNA [I/IsI BBLABICHNS 1 OMMCAHNS PO eCcCOHaNTbHBIX XapaKTe-
PUCTHK YYaCTHUKOB MCCIEROBaHNA (Cllelyany3anns);

— ICUXOAMATHOCTUYECKNIT METOJ, BKIIOYAIONNIT B ceOs1 HabOp CIefYOLINX METO-
muk: «[Ixaner ncuxonorudeckoro 6marononydns» K. Pudd B aganraumn H.H. Jleme-
mnuckoro (Lepeshinsky, 2007), orpocunk «JIarHocTrika MOTUBOB IIPOQeCCIOHATBHOI
mestenbHocTH crenuamicToB» T.H. @pannesoit (Frantseva, 2010), ompocuHuk «Crym
MbInteHuA» P. bpemcona n A. XappucoHa B agantanum A.A. Anekceesa 1 JI.A. I'pomo-
Boil (Alekseev & Gromova, 1993), MeToAMKa AMATHOCTUKY HAIIPABIEHHOCTU TMYHOCTH
Bb. Bacca (ompocunk Cmekara-Kyuepa) B aganrarun Bepemarunoit JA. (Vereshchagina,
2003), meronmka «[Iuarnoctuka pedexcun» A.B. Kapnosa (Karpov, 2003), MeToauxka
U3yYeHNs TEPMUHOIOrN4ecKoit kommerentHocTr (Bordovskaia & Koshkina, 2017);

— METOJBl CTATUCTUYECKO 0OpabOTKM AHHBIX: KOPPEIALMOHHDI aHa/lIN3 C Ipu-
MeHeHMeM KoadduiuenTa r-CrypMeHa, MHOKeCTBEHHbIN perpecCUOHHBIN (MeTox 1Io-
IIaTOBOTO BKJIIOYEHVSI) M CPaBHUTENbHbI (Koapduument U-ManHa-YUTHU IS OBYX
He3aBUCUMBIX BBIOOPOK) aHAIU3BL.

PesynbraThl

ITocne mepBMYHOV 0O6PabOTKY IOTYyYeHHBIX NAHHBIX IIOKA3aTeMU IO METORMKAM
«IIIKajpl MCUXOIOTMYECKOro 6marononydnsi» u «CTumm MbIIUIEHNS» ObUIN ITepeBejeHbI
B CTEHBI COITIACHO MHCTPYKIuM (0T 1 10 10 1 0T 1 10 7, COOTBETCTBEHHO). Y POBEHb LIKAT
IICMXOIOTMYECKOTO O/1ar0OnoNy4ns B CpeHeM II0 BBIOGOPKe IIpefiCTaB/IeH Ha PUCYHKe 1.

[Tpumenenue xoap¢unmenta U-ManHa-YUTHN 1A OBYX He3aBUCUMBIX BBIOOPOK
MO3BO/IMJIO YCTAHOBUTb OTCYTCTBME OTIMYMIT B M3ydaeMBbIX ITOKa3aTeIAX MEeXJy Iefa-
roraMy pasHbIX IPEMETHBIX 00JIacTeil, B CBs3M C YeM Jla/libHeIIas CTaTUCTUIeCKas
06paboTKa IIPOBOAWIACH /I OOIIMX JAHHBIX IO BCell BhIOOpKe. Vcmonb3oBaHme Kpiu-
Tepns HopManbHOCTY KonmMmoroposa-CMypHOBa /I OIIEHKY pacIipefie/ieH s BCeX IoKa-
3aTesielt MOKa3a/I0 HECOOTBETCTBIIE HOPMATbHOMY 3aKOHY paciipefenenus (p<0,05), 4to
OTIpe[ieNnIO BHIOOP METOIOB CTATUCTUYECKOI 00pabOTKM TaHHBIX.
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Pucynox 1. Yposerv ncuxonozu4eckozo 61a20nony4us nedazozo6

LI/ BBLAB/IEHMA B3aMMOCBSI3Y IIKAJI IICUXOTOTMYECKOTO O/IaTOIONY4Ns C FPYIUMU
JIMYHOCTHBIMM M TPOQECCHOHATBHBIMM XapaKTePUCTUKAMI IIEJaroroB IPUMEHSICS
KOPPeIALMOHHbII aHA/IU3 C UCIIOIb30BaHMeM KoadduunenTa r-CrupmeHa.

ITony4yeHHbIE CTATUCTIIECKIE JAaHHBIE IO3BO/IMIN CHe/IATh BHIBOJ, O TOM, YTO OOII[IIT
YPOBEeHb IICHXOIOTMIECKOTO 6/IarOIONy4Ns IIOIOXKUTEIbHO CBsI3aH C BHYTPEHHMMY MO-
TUBaAMU np0(1)ecc1/10HaJ1bH0171 mesarenbHOCTY (ITO3HABaTeNbHbIT MOTUB: r=0,28, p=0,001;
MOTMB akTuBHOCTH: r=0,35, p<0,001; MOTUB camopeanusaunu: r=0,22, p<0,001), n oTpu-
LIaTe/IbHO — C BHEITHNMM (MOTHUB B3auMopericTBus: r=-0,17, p<0,01).

Mccnenosanne mokasano, YTO BHYTPeHHUE MOTHUBBI Ie[JarOrOB MMEIOT IT0TO0XU-
Te/IbHble KOPPEJISILINY CO BCEMM MIKA/IAMI MX IICUXO/IOTMYECKOTO GIar0moTydsi, TO eCTh
JKeJIlaHUe COBEpIIeHCTBOBATHCSA, aKTUBHO B3aMOJIEJICTBOBATh C OKpY»Kalollell cpemoii,
peann30BbIBATh CBOY CIIOCOOHOCTM U OLIYIATh KOMIIETEHTHOCTD B IIPO(ECCUN CBSI3AHBI
C IMYHOCTHOJ MO3MLIMeIT YeTIOBeKa, CTPeMsIIEerocs K NpodeccioHaTbHOMY POCTY, Hesa-
BUCUMOCTH, OTBETCTBEHHOCTH, IIOCTaB/IEHHBIM 1[€/IsIM, 3HAIOIEr0 CBOM C/1a0ble 1 CUIb-
Hble CTOPOHBI U IIOHMMAOILEro cebs. BeposTHO, YTO Takime Mefarorn OyayT CTpeMUThCs
K IIOBBIIICHNIO CBOEI KBaMM(UKALVIL, YIaCTUIO B Pas/IMYHBIX TPEHMHIAX, Kypcax, 10-
HOTHUTEIbHBIX IIPOrpaMMax [0 COOCTBEHHOI MHUIMATIBE, K PacIIMPeHNIO CIIelab-
HBIX U OOI[UX 3HAHMIL, KOTOPbIe OHM C PAffOCThI0 IPUMEHSIOT B IIPOLiecCe O0ydeHst
mKONbHUKOB. CKOpee BCEro, X ypOKM He OTpaHMYMBAIOTCA PaMKaMM IpefMeTa, OHU
CTAaparoTCsl KaK MOXKHO 60s1blite MH(OPMALINY ITepeaTh CBOUM yIeHNKaM. Tor/a KaK Bbl-
COKOe CTpeM/IeH)e K YCTAaHOBJIEHIIO OTHOILEHNII, B3aIMOIIOHMMAaHMIO, B3aUMOIIOMOII
B KOJUIEKTVBE CBSI3aHO C HU3KOJ aBTOHOMHOCTBIO U, BO3MOYKHO, Jla’ke, C HU3KOI caMO-
OLICHKOJ1, 0 YeM TOBOPSAT B3aMMOCBS3M CO IIKamamu «ABToHoMus» (r=-0,27, p<0,001)
u «Camompunsitue» (r=-0,22, p<0,001). BosMo>XHO, TaKoit efaror 60ee I0sIeH, OH T0-
TOB JIaBaTh CHUCXOXXJICHMA 00YYAIOIVIMCS, IVIOX0 KOHTPOMUPYET X FUCLUITINHY, CTa-
paeTcs Ha/laAUTh XOPOLIVe B3aMOOTHOLIEHNS C KOJUIETaMU U y4eOHOT TPYIIIION IIyTeM
YCTYIOK ¥ IPUCIIOCOOTIEHS.

YcraHOB/IEHA CBSI3h IICUXOIOTMYECKOTO OArOIONydMsi C IPeAIOYNTaeMbIM CTHU-
JIeM MBIIUTICHMS: TTIOJIOXKUTEIbHO — ¢ aHammMTudecKuM (r=0,14, p<0,05), orpuiatenbHO —
¢ nparMaTideckuM (r=-0,25, p<0,001). OTn JaHHBIe IO3BOJIAIOT IIOJIATaTh, YTO CKIOH-
HOCTb aHATM3UPOBATDh IIPOUCXOJAIILEe, 3aMeYaTh ITOI0>KUTeNbHbIe MOMEHTDI, M3BIeKaTh
OTIBIT M3 HETATUBHBIX CUTYaLVII I IMYHOCTHOTO PasBUTHA JAIOT BOSMOXKHOCTD IIefla-
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rory jierde pasobparbcsi B COOCTBEHHOI SKM3HM, [IOHATD, YTO [/IS1 HETO BAKHO, KaKie
I/ He0OXOIMMO JOCTINYb, KaKOJl CITOCO0 TTOBe/IeHN A BBIOPATh B TEX VMU MHBIX YCIOBU-
ax. [IparmMaTmdeckuii CTU/Ib MBIIJIEHN TIPEIIIOoIaraeT JOCTI KEHE KeTaeMOro pe3yib-
TaTa ITyTeM Ha¥MEeHbIINX 3aTPaT BPEMEHM I CWJI Ha KaueCTBEHHOE BBIIIOTHEHME PAaOOTHL.
CrieroBaTe/IbHO, Y€/I0BEK MEHbIIe CTPEMUTCS K Pa3BUTIIO HABBIKOB, CIIOCOOHOCTEIT, OT-
HOIIIEHWII C APYTVIMU JIIObMH, €My He TaK Ba)KHO, KaKoJl OIIBIT OH IPHOOpeTeT B Xoze
BBIIIO/IHEHMsI OIpefe/IeHHbIX 3afad. BeposiTHO, mepmarory, objajaoliye mparmMarude-
CKMM CTIJIEM MBIIUIEH, 60/IbIlle OPMEHTMPOBAHbI HAa HACTOAIIUI MOMEHT M Ha TOT pe-
3y/IBTAT, KOTOPBIIl OHM XKE/TAIOT IIOIyINTh, YeM Ha Pa3pabOTKy IUIAHOB, IIPOYMBIBAHIUIO
HyTell UX JOCTVDKeHNA. BO3MOXKHO, /IS TaKOTO Ieflarora Ipemnofiapane — GopMabHas
pabora /IS OAAepXKaHNs CBOETO MAaTePUAIbHOTO cOCTOsiHMs. Ilefaror ¢ mparmarude-
CKMM CTHJIEM MBILIIEHNA, CKOpee BCero, He OyaeT 6e3 Heo6X0AMMOCTY IIOBBIIIATh CBOIO
KBa/IM(UKALUIO, CTABUTD [OITOCPOUHBIE I[eNM B IPOQPECCHOHAIBHON [esATeNbHOCT,
pacIIMpATD 3HAHNA B CBOEI IIPEIMETHOII 061aCTH.

ITcuxomnorndeckoe 61aromnoydne MONIOXKUTENBHO KOPpenupyer ¢ pedexcueit (cu-
tyatuBHas: 1=0,23, p<0,001; nepcnextusHas: r=0,20, p<0,01; pedrexcus Bo B3auMo-
merictBun: 1=0,15, p<0,05; o6mmit ypoBenb: 1=0,20, p<0,01), KpoMe peTpOCIEeKTUBHOIL
Takum 06pa3oM, KOHTPONIb HaJl CUTYyallMeil, yMeHUe aHaIM3UPOBaTh TEKYIIYIO ¥ Ipo-
THO3MPOBATh OYAYIIYIO AesATENIbHOCTD U IIOHMMAaHIe OTHOIIEHNUS K cebe IPYTuX JIrofeit
IIOMOTQIOT IEJATOTy OIIYIIATh CBOIO KOMIIETEHTHOCTD BO B3aIMOJEIICTBIM C KOJIJIETaMy
7 00Y4aIONIMMIICS, YIPAB/IATh AUCHUIUINHOIN Ha YPOKe, Pa3BUBATHCS 1 PUoOpeTaTh HO-
Bble HeOOXO/[VIMbIe HaBBIKY, 60JIee OCO3HAHHO BBLIIIOMHATD CBOIO PaboTy.

PesynpTatel McceoBaHysA IPOAEMOHCTPUPOBAIN OTPULIATE/IbHYIO CBA3D IICUXOIO-
TMYeCKOTro 0/1aronory4ns ¢ HallpaBIeHHOCTBIO Ha cebs (r=-0,15, p<0,05). OgHako aHa-
/N3 B3aMMOCBSI3) HAIIPAB/ICHHOCT Ha Ce0s1 C OT/{eIbHBIMI IIKATAMI [ICHXOIOTMYECKOTO
671aromoy4s 0Kasajl, YTo Nefaror, npuHuMaroimii cebs (r=-0,14, p<0,05), ymeromuit
BBICTPOUTD ITOJIOXKITEIbHbIE OTHOIIEHNA ¢ apyruMu (r=-0,19, p<0,01), He HapyIIAIOINI
coOcTBeHHBIX rpanul (r=-0,15, p<0,05), HauMHaeT B IOIHOI Mepe peaju3OBbIBATHCS
B I€AATETIBHOCTHU. DTO IOATBEPIKJAIOT ITOJIOKUTENbHbIE KOPPETALNN ICUXOIOTMYECKOTO
O71aromoyy4ns ¥ HalpaBlIeHHOCTY Ha 3ajady (r=0,30, p<0,001), a Taxke B3aMOCBA3K
C IpeIMETHO-II03HABATE/IbHBIM KOMIIOHEHTOM TE€PMMHOIOIMYIECKO KOMIIETEHTHOCTH
(r=0,15, p<0,05), KOTOPBIIT BK/IIOYaeT B cebs1 3HaHMe ¥ TIOHMMaHe 3JIeMEHTOB Ipodec-
CMOHAIbHOTO TePMUHOIOTMYECKOro 10/IA. VIHBIMY ClIoBaMM, IIEearor ¢ BHICOKMM yPOB-
HeM IICHXOJIOTMYeCKOTO 61aronomyyns, IpUHMMAIOMMNII ce0s M yBaKaloIuil ce6s Kak
JIMYHOCTb, OIYIIAIOLINII IPM3HAHME CO CTOPOHDI KOJIJIET, IIOHMMAIOLINI CBOU YKeTaHNUsA
Y IyTY VX JOCTYDKEHMS, OyfieT 3aMIHTePeCcOBaH B PellIeHNN JIeTIOBBIX IIPO6IIeM, OpUEHTH-
POBaH Ha Je/I0BOE COTPYAHIIECTBO, CIIOCOOEH OTCTaNBaTh B MHTEPeCax fie/ia COOCTBEH-
HOe MHEHIe, CTapaTbCs BBIIOTHUTD PabOTy KaK MOXKHO JIydllle, CTAaBUTb Iepef coboir
HOBBbIE 3aJJa4Ml U JOOMBATHCA HEOOXONVMBIX LIeJIEIL.

[l TOATBEeP>KIeHUA HAIM4MA Y BBIABIEHHBIX IPOQECCHOHATbHO-TMYHOCTHBIX Xa-
PAaKTEPUCTHUK UCIBITYEMbIX CTATyCa AETePMMHAHTA IICUXOIOTUMYECKOTO 6Iaromorydns
JICTIIONIb30BAJICS PErPeCCHOHHBIN aHanmu3 (MeTOJ IOIIaroBoro BKIodeHns). [TlomyyeHHbIe
Ppe3ynbTaThl IO TBEPANIN Hallle IIPeJIIoNoKeHNe. B 3HaUNMYI0 PerpecCMOHHYIO MOZIENb
BOIIIU C/IefyIollye MepeMeHHble (Tabi.1): MOTUB aKTMBHOCTH, HAIIPaB/IeHHOCTDb Ha 3a-
Iady, MOTUB B3aIMOZEIICTBIA, IPEIMETHO-I103HaBATe/IbHBII KOMIIOHEHT TEPMIHOJIOT M-
4eCKOJ KOMIIETEHTHOCTY, MOTUB NIPU3HaHN, MOTUB CaMOpeaNN3aLN, IePCIEKTUBHASA
pedekcrst. IlpuyeM BHelIHVE MOTHBBI IPO(ECCHOHANTBHOI AesITe/IbHOCTH (B3aMMOJIell-
CTBVIA U IIPECTIKA) MMEIOT OTPHUIIATeIbHBIN 3HAK, TO €CTh OPMEHTALMA Ha COLMAbHBII
CTAaTyC U HOJIOXKEHME B KOJ/UIEKTVBE HETATUBHO CKAa3bIBAIOTCS HA IEPEXMBAHUM COOCT-
BEHHOTO O1aromnomny4ns. Bo3sMo>KHO, Iefjarory He YAOBIETBOPEHBI CBOMM ITOJI0>KEHNEM
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B KOJUIEKTYUBE, II09TOMY IIBITAIOTCA €r0 YIy4IIUTh. B TO )Ke BpeMsA cTpeM/IeHNe K pa3Bu-
TUIO, AKTUBHOE IIOCTPOEHME IIJIAHOB ¥ TOTOBHOCTD K MIX peanu3aliy, HalpaBIeHHOCTb
Ha pelileHne MpoQecCrOHAIbHBIX 33/jaY, Y€TKOe MOHMMaHe TePMUHOIOTUI CBORI TIPO-
(beccroHambHOI 06/1acTU 06YC/IABINBAIOT TIMYHOCTHBIN POCT TI€fjarora, €ro OTBETCTBEH-
HOCTb U CAMOCTOATE/IbHOCTD B pEII€HNM IIOCTAB/IEHHBIX Ie/IEl], a TAKXKe yMEHMe CO3/a-
BaTh O/1aTOIPUATHBIE YCTTOBA /I COBEPIICHCTBOBAHNA e KaK CIIeIMaICTa.

Tabnuya 1. IIpodeccuoHanvHO-TUMHOCMHbIE OetnepMUHAHMbL NCUX0N02UeCK020 61A20NOMYHUS
nedazozo6 (pesynomarnol pezpeccUoOHH020 AHATIU3A)»

R Cmandapmmuas

Modens R keadpam B Owubka

bema m 3nau.

O61mit ypoBeHb IMCUXONTOTUYECKOTO 6IarOIIOTy s

(Koucranta) 0,584¢| 0,341 | -2,795 1,386 2,016 | 0,045
MOTHB aKTUBHOCTY 0,152 0,027 0,366 | 5,568 | 0,000
Hanpasnennocts 0,073 0,023 0,185 | 3,192 | 0,002
Ha 3aj1auy

MoOTHB B3aMMOJENCTBIS -0,088 0,022 0,241 | -3,918 | 0,000
ITpenMeTHO-TIO3HABA-

TELHBIN KOMIIOHEHT 0,309 0,129 0,135 | 2,395 | 0,017
TCPMI/IHOHOI‘I/I‘{CCKOI/I

KOMIIETEHTHOCTU

MoTuB npusHaHuUA -0,057 0,017 -0,217| -3,345 | 0,001
MoTuB camopea/msanumn 0,063 0,024 0,184 | 2,622 | 0,009
IlepcrexTupHas 0,031 0,015 0,123 | 2,109 | 0,036
pednexcus

L7t [OCTVOKeHMsT IOCTaB/IEHHON Lie/IN MCCIe[OBaHsI Hamy Oblta chopMynnpoBaHa
pabodast TUIIOTE3a O CYLECTBOBAHUY PA3/INUIMil B IPO(ECCHOHANIBHBIX 1 IMIHOCTHBIX
0COOEHHOCTSIX [IefarOroB C PasHbIM YPOBHEM IICHMXOIOIMYECKOTo 6/1aronony4ns (BbIco-
KM, CPEJHIM I HUSKUM). B IpymIry ¢ HM3KMM ypOBHEM IICHXOJIOTMYECKOTo 6/1aromo-
nyans (ot 1 go 3 6amnoB) Boino 28 demosek (12,5 %), B rpymnny co cpegauM (ot 4 Ko
7 6amnoB) — 184 (82 %), B rpymuy ¢ BoicokuM (ot 8 5o 10 6amtoB) — 12 4yemosex (5 %).
3amerum, 94TO HM OAVH Ilefaror He Habpan 10 6a/1/10B 1o 0011ielt IKaIe ICUX0IOTNIeCKO-
ro 6aromony4ans. ['paduaecku cpaBHeHe pe3y/IbTATOB /IS IPYIII IEarOrOB C Pa3HbIM
YPOBHEM IICHXOJIOTMYECKOTr0 6/1aronoy4nsi IpefcTaBIeHo Ha PUCYHKe 2.

CTaTUCTIYeCcK) HOATBEPAWIOCH, YTO Y IIefJar0roB C BBICOKUM YPOBHEM IICHXOJIOTH-
YeCKOro 6/1aronory4ns, B OT/IN4NE OT IearoroB ¢ HUSKUM, 60/iee BbIpa>keHbl BHYTPeH-
HJIe MOTVBBI IPOeCCUOHAIbHOI AeATeNbHOCTH (1T03HaBaTenbHble: p<0,01, aKTMBHOCTH:
p<0,001), BoI1le ypoBeHb pedrercun Oyayuero (p<0,05) 1 HanpaBIeHHOCTY HA 3a4ady
(p<0,01), HI>Ke HampaBJIeHHOCTb Ha B3amMmopeiicTBuA (p<0,01), MeHee BBIpa)KeH IIpa-
rMatudeckuit cruab Mpivtenns (p<0,05).

Y Iemaroros co CpeflHUM YPOBHEM, II0 CPAaBHEHMIO C IeJaroraMiy ¢ HU3KUM, BbIIIe
BHYTPEHHJE€ MOTMBBI IIPOQeCCHOHATBHOI AesiTeNbHOCTH (mo3HaBaTenbHble (p<0,001),
akTBHOCTI (p<0,001), camopeammsanym (p<0,001)), ypoBenb pedexcym (cuTyaTys-
Has (p<0,001), 6ymyuero (p<0,001), obumit mokasatens (p<0,001)), HalpaBIEHHOCTD
Ha 3agaqy (p<0,01) 1 ypoBeHb pasBUTKA IPeIMeTHO-I03HaBaTeIbHOro koMnonenta TK
(p<0,05). Y menaroros ¢ BBICOKVM YPOBHEM BbIllle MOTUBBI aKTUBHOCTHM (p<0,01) 1 HiXKe
HaIlpaBJIeHHOCTb Ha B3auMopeiicTue (p<0,01), 4eM y IefaroroB co CpeHUM YPOBHEM

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 195



Education and Self Development. Volume 17, Ne 2, 2022

IICUXO/IOTUYECKOTO 6narononqu1. HOHY‘IeHHbIe PEe3y/IbTaThl €11€ pa3 TOKa3bIBalOT, YTO
BbIABJ/ICHHDbIC IMYHOCTHBIC U HpO(i)eCCI/IOHaHbHI)IC XapaKTEPUCTUKI IIE€AATOroB MOT'yT 00-
YC1aBIMBAaTb YPOBEHD X IICMXO/IOTNIE€CKOTO 6J1arononqu1.

TepMuHOIOrNUECKasi KOMIETCHTHOCTD
KomMyHHKaTHBHO-pEedeBOif KOMIOHEHT
WHTeniekTyanbHO-pe(IeKCHBHBII KOMIIOHEHT
IIpenmeTHO-03HABATENIBHBII KOMIIOHEHT
Peanuctuueckuii cTuib

AHaIUTHYECKUH CTHITH

IIparmatuyeckuii CTHIb
Wneanuctuueckuii CTUIIb
CHHTETUYECKUH CTHIIb

Hanpasnennocts Ha 3an1auy
HampaBieHHOCTB Ha B3aMHBIC JACHCTBUS
Hamnpasnennocts Ha cebst

Pedrexiust BO B3anMOICHCTBUI
TlepcriekTnBHas pediexcus
CuryatuBHasi pedJiiekcust
PerpocriekTuBHas pediekcust

MoTuB camopeanu3anumu

MotuB npusHanus

MoOTHB aKTHBHOCTH
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S S S S S s i S SR TR RN |

0,000 5,000 10,000 15,000 20,000 25,000 30,000 35,000 40,000

Bbicokuit ypoBeHb Mb B CpesHuii yposeHsb Mb B Huskuit yposeHb MNb

Pucynox 2. CpasHerue npogecctuoHanvHo-1u4HOCHHbIX XAPAKMePUCIUK
68 2PYNNax nedazoz06 ¢ PasHovIM yPOSHEM NCUXOTIO2UUECKO20 014200y U

ITemaroryu, BBICOKO OLIEHMBAIOLIVE CBOM OTHOIIEHUSA C PYTUMU U K cebe, aBTOHOM-
HOCTb, BO3MOXXHOCTb KOHTPOJIMPOBATh YCTIOBMs >KM3HM, CaMOpasBuUTHe OoJee MO3MU-
TUBHO IO CPaBHEHMIO C KOJUIETaMI C HU3KMMM IIOKa3aTelIAMM TaKOil OL€HKH, MMEIT
Oorblllee BHYTPEHHEe CTpeM/IeHME K PasBUTHUIO B IPOeccun, K BOSMOKHOCTY HOBBIX
OTKPBITUI VM 3HAHMIA, K MICIIOIb30BAHMIO MHHOBALMOHHBIX CIIOCOOOB U METOJ0B IIPeIo-
JaBaHVsI, OHM MIOTYYal0T YOBONBCTBIE OT CAMOTO Iporecca obydenns. Torga, Kak me-
Jarory ¢ HU3KUM YPOBHEM IICYXOJIOTMYECKOT0 61aroIoydns MeHee aKTYBHbI Y IHUIY-
aTUBHBI, B OOJIbLIElT CTETIEHN OPUEHTUPOBAHbI Ha BHEILIHIOK OLIEHKY pesy/IbTaTa CBOel
HeATeNIbHOCTY TPV MUHMMAJIbHBIX YCUINAX K €T JOCTVDKEHUIO U Ofl0OpeHNe CO CTOpo-
HBI KOJITIET Y YYEHUKOB.

B pesynbraTe IpoBeIeHHOTO MCCIEIOBAaHNA MOYKHO CJIe/IaTh BhIBOJBI:

1. B xauecTBe mMpodeccroHaIbHO-TMYHOCTHBIX A€TEPMIHAHT YPOBHs IICUXO/IOTHU-
YeCKOro O1aromnojy4ys poOCCUICKMX IelarOroB BBICTYNAIOT: CTPEeM/IeHNe K peann3alum
CBOMX CITOCOOHOCTEN!, TBOPUECKUIT TOXON K PelIeHNUI0 3a/jad, Iie/leHallpaBIeHHOe B3a-
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UMOJEICTBIE C MPO(eCcCHOHANbHOI CPENoil C Lie/bio ee 3PQEKTUBHON OpPraHU3ALNIL,
YBJIEYEHHOCTDb IIPOLIECCOM PAbOThI, BHICOKUIT YPOBEHDb TEOPETHYECKMUX 3HAHMII Mperno-
IaBaeMOIl IPefMETHOI 00/1acTH, TOHNMAaHNe CIELMaTbHOI TePMUHOIOTUY, TOTOBHOCTD
K IUTAaHMPOBAHMIO OYAyLIeil AesTeIbHOCTH, TOR00py Hanbonee 3ppeKTUBHBIX METOLOB
HOCTIDKEHMS IIOCTAB/ICHHbIX Iie/ell, IIPU 9TOM He3aBMCUMOCTb COOCTBEHHOI OL[EHKH OT
MHEHIS OKPY>KaoIIVX.

2. Jljis1 meparoros ¢ BBICOKMM YPOBHEM IICHXOIOTMYECKOTO 61aromosy4ns Hanbo-
Jlee 3HAYMMBIMU B TIPOeCcCHN ABIATCA BO3MOXXHOCTU caMOpeany3aIy, mpodeccuo-
HA/IbHOTO Pa3BUTIs IIyTeM PACIIMpPEHNs 3HAHUII U YMEHMII, OpueHTanus Ha Oymylie
HepCIeKTUBBI IOBBILIEHNA CBOEl TPohecCHOHaNTbHO KOMIIETEHTHOCTI. [I/1A IIefjaroros
C HM3KUM YPOBHEM IICHXOJIOTMYECKOrO O/Iaronony4ns B MpodecCHOHaNIbHOI [esTeNb-
HOCTM 60Jiee Ba)KHBIM SABJIAETCA HalIM4uie XOPOIIMX B3aMMOOTHOLIEHMII C KOJUIEraMu
U 00YYAIOIMMIICST, TIO3UTUBHASL OL[EHKA AESTe/IBHOCTU CO CTOPOHBI OKPY)KAIOI[UX, BO3-
MO>KHOCTbD YJOBJIETBOPUTD CBOY IIPUTA3aHNA.

Takum 06pasoM, IICUXOIOTHYECKOe O/IArOII0JIy e [IeJar0roB IOBBILIAETCS C Ha/lU-
4yeM BHYTPEHHE!l MOTMBALMM K ITO3HAHMIO ¥ PAa3BUTUIO B MPOQecCHOHaTbHOI 06/1a-
CTY, HAIIPABIEHHOCTY Ha pelleHe 3aad U IPOTHO3MPOBaHIe OYAyIeil [esATebHOCTIL,
C Ty4IIMM ITOHVMaeM AMAKTUYeCKOT IEKCUKY JJIA B3aVMOJIelCTBA BHYTpK Ipodeccu-
OHAJIBHOTO COOOIIEeCTBa.

HI/ICKYCCI/IOHH])IC BOIIPpOCHI

ITomydeHHbIe pe3y/IbTaThl IPOLIEHTHOTO paclpefe/leHnsa OOILIero ypoBHS IICUXO-
JIOTMYeCKOTO 6/1aromojIy4ns Mefaroros, B 1[eJIOM, COOTHOCATCA C TaHHBIMJ COBPEMeH-
HbIx uccnegoBanmii (Kaur & Singh, 2019; Komarova, Seregina, & Savin, 2017; Zausenko,
2011): myst GOMBUIMHCTBA MEJATOTOB XapaKTepeH CPefHNUIT YPOBEHb IICUXOMTOTNIECKOTO
6/1aroIoTyYMs, KOTOPBI B psfie HAyYHBIX PaOOT BbIIE/ACTCA KaK Harbolee ONTIMAaIb-
HBII1 ypoBeHb Oyaronony4ns negaroros (Minyurova & Zausenko, 2013; Zausenko, 2011).
OpHako B HalleM JMCCeJOBaHUM IeJJarOTy C CaMbIM BBICOKMM YPOBHEM IICHXOJIOTMYe-
CKOTO 6JIaroIoNydusi OTMEYa0T OOJIbIIYI0 HAIPABJIEHHOCTh Ha aKTMBHOE B3aMMOJeli-
CTBUE C OKPYXKAIOIIEl Cpefioil, YTO OOYC/IOB/IEHO UX BHYTPeHHeN IpoQeccOHaTbHOM
MoTyBanueit. Takue pesynbTaThl TPeOYIOT JabHENIIEr0 M3YYeHNs, TaK KaK TpyIIIa
C BBICOKVIM YpOBHEM O/1aroIory4yss HeMHOTOYMCIIeHHA, I HaVBBICIINI ypoBeHb (10 6a-
JI0B) Y IIeJarOTOB He BBLABJIEH.

B xayecTBe OCHOBHBIX OTPaHNYEHMII JAHHOTO MCCIEJOBaHNA MOYKHO BBIJI€/TUTD CIle-
mymolee:

1. TeppuTOpHaIbHBII ACIIeKT (M3y4a/luCh IIefarory OGHOIO PerioHa).

2. Boibopka He HemnIach 10 KPUTEPHsIM II071a ¥ BO3PACTa.

VIsydeHne Iefaroros, IpO>KMBAOIINX B APYrUX cyObekTax PD, MokeT moxasarb
CIIelUpUIHOCTD VIV YHUBEPCATBHOCTh HAIJIEHHBIX NMPOQeCcCHOHATbHO-TNIHOCTHBIX
HeTepPMUHAHT IICUXOJIOTMYECKOTO OIaroIoy4ns, UCCIefoBaHMe IT0JI0BO3PACTHBIX 0CO-
OeHHOCTell efJaroToB TAKXKe MOXKET KOHKPETU3MPOBATh IONyYeHHbIE Pe3y/IbTaThI.

CpaBHeHUe MCIBITYeMBIX C PAa3HBIM CTa)KeM PabOThI C UCIIOIb30BaHMEM KPUTEPU
U-MaHHa-YUTHM He IOKa3aj0 3HAYMMBIX PasAMyMil 10 BCEM M3y4aeMbIM XapaKTe-
puctrukam. OfHaKo, Ha Hall B3IJLAf, Oojiee HeTalbHOe PacCMOTpPEHMe TaKUX acleKTOB
mpodecCHOHANBHOI [IeATeNbHOCTI IeJaroros, Kak mpodeccroHanbHas fedopmanms,
9MOIMOHA/IbHOE BBITOpaHIie, IpodeccroHanbHas UAeHTUYHOCTD, COOTHOLIEHVE BpeMe-
HI1, OTBEJIEHHOTO Ha 3aHATIE U METOJIIECKYIO paboTy, a TaK)Ke CeMEITHOTO MOI0XKEHNA,
IIO3BOJIUT PaCIIMPUTh IepedeHb IPodecCHOHANIbHO-INYHOCTHBIX ePeMEHHBIX, JeTep-
MVHUPYIOILVX UX YPOBEHb IICUXOIOTMIECKOTO 6/I1arOIOy .
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3akmroueHne

[TonydeHHbIe JaHHbBIE CBUIETENbLCTBYIOT 00 ONTHMAaJIbHOM YPOBHE IICUXOJIOTMYe-
CKOTO O/1aromony4ns INefaroros obpasoBaTeNbHbIX opraHmsanmii . CeBepoABMHCKa
ApxaHTe/bCcKoit 0671aCTU U BBIAB/IAIOT IPO(ECCHOHAIBHO-IMYHOCTHBIE IeTePMIHAHTEI,
ob6ycnaBnuBarole 9TOT YPOBEHbD.

[TosToMy, COTTacHO pe3y/nbTaTaM JMCC/IeJOBAHNA, OCHOBHOI 3ajiaueli IICHMXO0Iornde-
CKOJ1 IPAaKTHKM ABMIAETC GOPMUPOBAHIE Y Ieflarora BHYTPEHHeI 3aIHTePeCOBAaHHOCTH
B paboTe, IOBBIILIEHIIe CAMOOLIEHKI I He3aBUCUMOCTY OT MHEHNA OKPY>KAIOLINX, PacIly-
peHMe SHaHMIT ¥ IIOHMMAaHMA CBOMX ITPO]eCcCHOHATbHBIX IePCIeKTHUB, YMEHNUS HaXOUTh
ITyTV pellleHNs ITOCTaB/IeHHbIX 3a/ja4, 2 YTO He MeHee BaYKHO, CAMOCTOSTETbHO CTaBUTD
nepep coboit ey A/ HaIbHEIIIero X AOCTIDKeHMs. BaKHO co3faBaTh yClmoBus A
BHYTPEHHETO pOCTa IIeflarora, JPy>KeCTBEHHYI0 aTMOC(hepy U MPefoCTaB/IATh Mefarory
BO3MOXXHOCTH Pa3BUBATBCS B CBOEIT POdeccnL.

OuHaHCHpOBaHUE

CraTbs nOAroTOB/IEHA TPV GMHAHCOBOII IOAiep>kKe Poccniickoro HaygyHOro GoHpa
(mpoext Ne 22-28-00013).

CHumcok mureparypbl

Anexcees, A. A., IpomoBa, JI. A. IToiimuTe MeHs NpaBMIbHO MMM KHUTA O TOM, KaK HaliTy CBOIt
CTWIb MBIIUIEHNS, 9))EKTUBHO NCIIONIb30BATh MHTE/UIEKTyaIbHbIE PeCypChl M 00pecTy B3an-
MonoHuMaHnue ¢ mopbmu. — CI16.: DkoHoMuUYecKas mKosna, 1993. — 352 c.

bopposckas, H. B., Komkuna, E. A. VIsydeHue TepMIHOIOIMYECKO) KOMIIETEHTHOCT) Iefarora
B 00/1acTy IUAKTUKI: TeOpeTUdecKue OCHOBBI, MeTOAbI 1 pesynbrarsl // Vssectua PAO. —
2017. - Ne 4, — C. 39-46.

Boprosckast, H. B, Komknna, E. A. CTpykTypHO-(QYHKIMOHAIbHASI MOJIE/Ib TEPMUHOIOTIECKOI
kommeTeHTHOCTH crienmanucra // Bectuuk CIIOI'Y. Cepus 16. Ilcuxonorus. Ilemarormka. —
2016. - Bprm. 4. - C. 97-109. DOI: 10.21638/11701/spbul6.2016.408

Banuesa, T. B., 3aycenko, V. B. Biuanme KapbepHbIX OpMeHTAINIT Ha TICUXOIOTMYeCKoe 61arormno-
mydne negarora // O6pasosanue u camopassurue. — 2011. - T. 28. - Ne 6. - C. 172-177.

Beperaruna, JI. A. OnpeyienieHne HalpaB/IeHHOCTH «Ha ce0si», «Ha [Ie/I0o»-«Ha B3anMOpeicTBue» //
ITpaKkTMKyM IO TICUXOJIOTUY MeHeIXXMeHTa 11 IPOoecCIOHaNIbHOI AesATeNbHOCTI: Yaeb. moco-
6ue / Ilop pen. I. C. Hukudoposa, M. A. Imutpuesoit, B. M. Cretxosa. — CII6.: Peun, 2003. -
C. 164-171.

Tomuna, JI. H. CouuanpHo-Icrxonornieckie GakTopsl IpodeccroHanbHOro 340pOBbs Iefarora //
JKusas ncuxonorus. — 2018. - T. 5. - Ne 4, — C. 419-426.

Iy6posuHa, V. B. Ilcuxonornyeckoe 6/1aromnony4me UKOIbHUKOB B CHCTEME COBPEMEHHOTO 06pa-
soBauns. — CII6.: Hectop-Vctopns, 2016. - 180 c.

Epmonaesa, M. B., Jly6osckuii, [I. B. Ilcuxonornyeckoe 61aromnonydne yuuTens B KOHTEKCTE €0
Hcuxonorndeckoit Kynprypst // Bectuux TBI'Y. Cepus "Tlemaroruka u ncuxonorus'. — 2017. -
Bpim. 3. - C. 92-97.

Kpanosa, H. E., Myxnbiauna, O. B. ViccrenoBanue NCHMXOIOTMYECKOr0 6G1arONONy4Ns Iefaro-
roB // IIpodeccronanpHoe 06pa3oBaHme U PEIHOK Tpyfa. — 2019. - Ne 2. — C. 14-17.

3aycenxo, /1.B. Oco6eHHOCTH CaMOOTHOIIIEH s IEarOrOB C Pa3HBIMY [OKA3aTe/IIMI [ICHXOIOTH-
geckoro Omaronomyuns // Cuéupckmii megarormdeckuii xypHai. — 2011. — Ne 10. - C. 191-197.

Kanbsap, M. H., Axmap, b., Kanbsp, X. Biuser 1 MoTUBanus yunTe/isd Ha MOTMBALVIO YYallleTOCs.
Omnocpepnyomuas ponb IpodeccroHaIbHOTO OBeeHNA Nefarora (mep. ¢ aHrL.) // Bonpocst 06-
pasoBanus. — 2018. - Ne 3. — C. 91-119.

Kaprios, A. B. PediekcMBHOCTb KaK IICUXUYECKOE CBOJICTBO ¥ METOAMKM eé puarHoctuku // Ilcu-
xonorudeckuii xxypsai. — 2003. — T. 24. - Ne 5. - C. 45-57.

Kamanos, M. M., ViBanoBa, 0. O. B3anM0oCBA3b IICUXOTOINYECKOro 6/1aromnonydns 1 KOIMHI-I10-
BeleHNsI B Ipoliecce npodeccuonamusanuy negaroros // Becruux SpI'Y. Cepust I'ymanurap-
Hble Hayku. — 2017. — T. 40. - Ne 2. - C. 89-94.

198 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

KoxxeBnnxkosa, M. H. TBopuecknii caMOCTOSITeIbHBII PedIeKCUBHBLI YINUTe/Ib: MOJIE/Ib IIOfTOTOB-
ku rregarora // Yenosek u obpaszosanne. — 2016. - T. 46. - Ne 1. - C. 115-121.

Komaposa, C. B., Cepernna, H. B., CaBus, A. B. B3anM0oCBs3b TMYHOCTHBIX 0COOEHHOCTEII 1 TICK-
XOJIOTMYECKOT0 6/1aronoy4ns negaroros // IIpo6membl COBpeMEHHOTO IeIarorinieckoro oopa-
3oBaHMA. — 2017. - 55-5. - C. 299-308.

Jlenemmuckmit, H. H. Apanranmsa omnpocuuka «IIIkambl MCHXOMOrMYECKOTO 61aromoaydnsi»
K. Pucd // euxonorngecknit xypHat. — 2007. - T. 15. - Ne 3. — C. 24-37.

MuHioposa, C. A., 3aycenko, V. B. JINYHOCTHBIE HeTEPMMHAHTDI IICHXOTIOTNYECKOTO O/1aroIoy-
4 negarora // Ilegarorndeckoe obpasosanue B Poccuu. — 2013. - Ne 1. — C. 94-101.

ITncapesckas, M. A. DMoLNOHAIbHOE BBITOpaHNUe Mefarora 11 ero ICUXOI0rnueckoe 6Iaromomny-
yie // Mup Haykn. ITegaroruka u ncuxonorus. — 2019. — T. 7. — Ne 4. — C. 1-15. URL: https://
mir-nauki.com/PDF/35PDMN419.pdf (mata o6pamenns: 05.07.2020)

Pean, A. A. Tlcuxonorus muanoctu. — CII16: «[Turep», 2016. - 510 c.

CemenoBa, JI. 9., CemeHoBa, B. 9. VccnenoBaHue NCUXOTOTMYECKOTO 6/1arONOMy Yy JOMIKOIbHBIX
negaroroB // CucremMHas rcuxonorus u corpmomnorus. — 2018. — T. 28. — Ne 4, — C. 40-54.

@pannesa, T. H. OnpocHUK /i AMAarHOCTHUKY MOTUBOB PO eCCHOHANBHOI [IesATeIbHOCTH CIie-
nuanuctoB // Becthuk Camapckoii rymanuTapHoit akagemun. Cepus: Ilcuxonorus. — 2010. -
2. - C. 146-160.

Xycannosa, P. M., Tunemxanosa, 9. H. Poib IICMX0/I0rMyecKoro 61aronoayyuus y4uTensa B Ipe-
BEHIIMY PVCKOB aCOLMA/TIBbHOTO MOBefeHNA ydeHnKoB // KasaHcknmil mefarornueckuii »XypHart.
-2019. - Ne 2(133). - C. 151-156.

IMesenenxosa, T. I. TIcuxonornyeckoe 6arononydme MM4HOCTU (0630p KOHIEIIIMIL M METOAMKA
uccnegoBanus) // Ilcuxonorudeckas auarHoctuka. — 2005, — Ne 3. — C. 95-129.

Backfisch L, Lachner, A., Hische, C., Loose, E, Scheiter, K. Professional knowledge or motivation?
Investigating the role of teachers’ expertise on the quality of technology-enhanced lesson
plans // Learning and Instruction. - 2020. - Vol. 66. — P. 1-13. https://doi.org/10.1016/].
learninstruc.2019.101300

Baeva, I. A., Bordovskaia, N. V. The psychological safety of the educational environment and the
psychological well-being of Russian secondary school pupils and teachers // Psychology in
Russia: State of the art. — 2015. - Vol. 8. - No. 1. - P. 86-99.

Bentea, C.-C. (2019). Teacher self-efficacy, teacher burnout and psychological well-being // In E.
Soare, & C. Langa (Eds.), Education Facing Contemporary World Issues, European Proceedings
of Social and Behavioural Sciences. — Future Academy - 2019. - vol. 23. - P. 1128-1135. https://
doi.org/10.15405/epsbs.2017.05.02.139

Bradburn, N. The structure of psychological well-being. — Chicago: Aldine Pub. Co, 1969. — 320 p.

Diener, E. Subjective well-being // Psychological Bulletin. - 1984. - Vol. 95. - No. 3. - P. 542-575.
DOI: 10.1037/0033-2909.95.3.542

Grenville-Cleave, B., Boniwell, I. Surviving or thriving? Do teachers have lower perceived control
and wellbeing than other professions? // Management in Education. - 2012. - Vol. 26. - No. 1. -
P. 3-5.

Hills, K. J., Robinson, A. Enhancing teacher well-being: Put on your oxygen masks! // Communique. -
2010. - Vol. 39. - No. 4. - P. 1-17.

Jeon, L., Buettner, C. K., Grant, A. A. Early Childhood Teachers’ Psychological Well-Being: Exploring
Potential Predictors of Depression, Stress, and Emotional Exhaustion // Early Education and
Development. — 2018. - Vol. 29. - No. 1. - P. 53-69. DOI: 10.1080/10409289.2017.1341806

Kaur, M., Singh, B. Teachers’ Well-Being: An Overlooked Aspect of Teacher Development // O6pa-
3oBaHue u camopasurue. — 2019. - T. 14. - Ne 3. - C. 25-33. DOI: 10.26907/esd14.3.03

Kidger, J., Brockman, R., Tilling, K., et al. Teachers” wellbeing and depressive symptoms, and
associated risk factors: A large cross sectional study in English secondary schools // Journal of
Affective Disorders. - 2016. — Vol. 192. - P. 76-82.

Korthagen, E, Vasalos, A. Levels in reflection: Core reflection as a means to enhance professional
growth // Teachers and Teaching: Theory and Practice. - 2005. — Vol. 11. -No. 1. - P. 47-71.

Lingle, A., Orgler C., Kundi M. The Existence Scale: A new approach to assess the ability to find
personal meaning in life and to reach existential fulfillment // European Psychotherapy. - 2003. -
Vol. 4. - No. 1. - P. 135-151.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 199



Education and Self Development. Volume 17, Ne 2, 2022

Mehdinezhad, V. Relationship between high school teachers’ wellbeing and teachers’ efficacy // Acta
Scientiarum. Education. - 2012. - Vol. 34. - No. 2. - P. 233-241.

Poormahmood, A., Moayedi, F, Alizadeh, K. H. Relationships between psychological well-being,
happiness and perceived occupational stress among primary school teachers // Archives of
Hellenic medicine. — 2017. - Vol. 34. - No. 4. - P. 504-510.

Roffey, S. Pupil wellbeing - teacher wellbeing: Two sides of the same coin? // Educational and Child
Psychology. - 2012. - Vol. 29. - No. 4. - P. 8-17.

Ryan, R. M., Deci, E. L. Self-determination theory and the facilitation of intrinsic motivation, social
development, and well-being // American Psychology. - 2000. - Vol. 55. - No. 1. - P. 68-78.
DOI:10.1037/0003-066X.55.1.68

Ryff, C. D., Singer, B. H. Know thyself and become what you are: A eudaimonic approach to
psychological well-being // Journal of Happiness Studies. — 2008. - Vol. 9. - No. 1. - P. 13-39.

Sisask, M., Varnik, P, Vérnik, A., Apter, A., Balazs, J., Balint, M., ... & Wasserman, D. Teacher
satisfaction with school and psychological well-being affects their readiness to help children with
mental health problems // Health education journal. - 2014. - Vol. 73. - No. 4. - P. 382-393. DOL:
10.1177/0017896913485742

Spilt, J. L., Koomen, H. M. Y., Thijs, J. T. Teacher wellbeing: The importance of teacher-student
relationships. // Educational Psychology Review. — 2011. - Vol. 23. - No. 4. - P. 457-477. https://
doi.org/10.1007/s10648-011-9170-y

Waterman, A. S. Two conceptions of happiness: contrasts of personal expressiveness (eudaimonia)
and hedonic enjoyment // Journal of Personality and Social Psychology. - 1993. - Vol. 64. -
No. 4. - P. 678-691. DOI:10.1037/0022-3514.64.4.678

References

Alekseev, A. A., & Gromova, L. A. (1993). Understand me correctly or the book about how to discover
your own thinking style, use intellectual resources and communicate effectively with others. St.
Petersburg: Ekonomicheskaya shkola.

Backfisch, I, Lachner, A., Hische, C., Loose, E, & Scheiter, K. (2020). Professional knowledge
or motivation? Investigating the role of teachers’ expertise on the quality of technology-
enhanced lesson vplans. Learning and Instruction, 66, 1-13. https://doi.org/10.1016/j.
learninstruc.2019.101300

Baeva, I. A., & Bordovskaia, N. V. (2015). The psychological safety of the educational environment
and the psychological well-being of Russian secondary school pupils and teachers. Psychology in
Russia: State of the Art, 8(1), 86-99.

Bentea, C.-C. (2019). Teacher self-efficacy, teacher burnout and psychological well-Being. In E.
Soare, & C. Langa (Eds.), Education Facing Contemporary World Issues (pp. 1128-1135). Future
Academy. https://doi.org/10.15405/epsbs.2017.05.02.139

Bordovskaia, N. V., & Koshkina, E. A. (2016). Structural-functional model of terminological
competence of the professionals. Vestnik SPbGU. Seriya 16. Psikhologiya. Pedagogika — Bulletin of
Saint Petersburg State University. Series 16. Psychology and Education, 4, 97-109.

Bordovskaia, N. V,, & Koshkina, E. A. (2017). Study of the terminological competence of the teacher
in the field of didactics: Theoretical foundations, methods and results. Izvestiya RAO - News of
Russian Academy of Education, 4, 39-46.

Bradburn, N. (1969). The structure of psychological well-being. Chicago: Aldine Pub. Co.

Diener, E. (1984). Subjective well-being. Psychological Bulletin, 95(3), 542-575. d0i:10.1037/0033-
2909.95.3.542

Dubrovina, I. V. (2016). Pupils’ psychological well-being in modern educational system. St. Petersburg:
Nestor-Istoriia.

Ermolaeva, M. V., & Lubovsky, D. V. (2017). Teachers” psychological well-being in the context of
psychological culture. Vestnik TvGU. Seriya “Pedagogika i psikhologiya” - Vestnik of Tver State
University. Series: Pedagogy and Psychology, 3, 92-97.

Frantseva, T. (2010). The questionnaire for diagnostics of motives of professional work of experts.
Vestnik Samarskoy gumanitarnoy akademii. Seriya: Psikhologiya - Bulletin of the Samara
Humanitarian Academy. Psychology Series, 2, 146-160.

200 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

Golina, L. N. (2018). Socio-psychological factors of professional health of the teacher. Zhivaya
psikhologiya — Live Psychology, 5(4), 419-426.

Grenville-Cleave, B., & Boniwell, I. (2012). Surviving or thriving? Do teachers have lower perceived
control and well-being than other professions?. Management in Education, 26(1), 3-5.

Hills, K. J., & Robinson, A. (2010). Enhancing teacher well-being: Put on your oxygen masks!
Communique, 39(4), 1-17.

Jeon, L., Buettner, C. K., & Grant, A. A. (2018). Early childhood teachers’ psychological well-being:
Exploring potential predictors of depression, stress, and emotional exhaustion. Early education
and development, 29(1), 53-69. doi:10.1080/10409289.2017.1341806

Kalyar, M. N., Ahmad, B., & Kalyar, H. (2018). Does teacher motivation lead to student motivation?
The mediating role of teaching behavior. Voprosy obrazovaniya — Educational Studies, 3, 92-119.

Karpov, A. V. (2003). Reflexivity as a mental property and methods of its diagnosis. Psychological
Journal, 24(5), 45-57.

Kashapov, M. M., & Ivanova, J. O. (2017). Interrelation between psychological well-being and coping
behavior in the process of teachers’ professionalization. Vestnik YarGU. Seriya Gumanitarnyye
nauki - Bulletin of Yaroslavl State University. The Humanities series, 40(2), 89-94.

Kaur, M., & Singh, B. (2019). Teachers’ well-being: An overlooked aspect of teacher development.
Obrazovanie i samorazvitie — Education and Self Development, 14(3), 25-33. doi:10.26907/
esd14.3.03

Khusainova, R., & Gilemkhanova, E. (2019). The role of psychological well-being of teachers in
prevention of risks of asocial behavior of students. Kazanskiy pedagogicheskiy zhurnal - Kazan
Pedagogical Journal, 133(2), 149-156.

Kidger, J., Brockman, R., Tilling, K., Campbell, R., Ford, T., Araya, R., ... & Gunnell, D. (2016).
Teachers' wellbeing and depressive symptoms, and associated risk factors: A large cross sectional
study in English secondary schools. Journal of Affective Disorders, 192, 76-82.

Komarova, S. V., Seregina, N. V,, & Savin, A. V. (2017). Interrelation between personal features and
psychological well-being of teachers. Problemy sovremennogo pedagogicheskogo obrazovaniya -
Problems of Modern Pedagogical Education, 55-5, 299-308.

Korthagen, F, & Vasalos, A. (2005). Levels in reflection: Core reflection as a means to enhance
professional growth. Teachers and teaching: Theory and Practice, 11(1), 47-71.

Kozhevnikova, M. N. (2016). Creative self-reflexive teacher: Model of teacher training. Chelovek I
obrazovanie - Man and Education, 46(1), 115-121.

Léngle, A., Orgler, C., & Kundi, M. (2003). The Existence Scale: A new approach to assess the ability
to find personal meaning in life and to reach existential fulfilment. European Psychotherapy, 4(1),
135-151.

Lepeshinsky, N. N. (2007). Adaptation of the questionnaire “Ryff scales of psychological well-being”.
Psychological Journal, 15(3), 24-37.

Mehdinezhad, V. (2012). Relationship between high school teachers’ wellbeing and teachers’ efficacy.
Acta Scientiarum. Education, 34(2), 233-241.

Minyurova, S. A., & Zausenko, I. V. (2013). Personal determinants of psychological well-being of
a teacher. Pedagogicheskoye obrazovaniye v Rossii - Pedagogical Education in Russia, 1,94-101.

Pisarevskaya, M. A. (2019). Teacher’s emotional burnout and psychological wellbeing. Mir nauki.
Pedagogika i psikhologiya - World of Science. Pedagogy and Psychology, 7(4), 1-15. Retrieved from
https://mir-nauki.com/PDF/35PDMN419.pdf

Poormahmood, A., Moayedi, E, & Alizadeh, K. H. (2017). Relationships between psychological well-
being, happiness and perceived occupational stress among primary school teachers. Archives of
Hellenic medicine, 34(4), 504-510.

Rean, A. A. (2016). Personal psychology. St. Petersburg: Piter.

Roftey, S. (2012). Pupil wellbeing — teacher wellbeing: Two sides of the same coin? Educational and
Child Psychology, 29(4), 8-17.

Ryan,R. M., &Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation,
social development, and well-being. American Psychology, 55(1), 68-78. d0i:10.1037/0003-
066X.55.1.68

Ryff, C. D., & Singer, B. H. (2008). Know thyself and become what you are: A eudaimonic approach
to psychological well-being. Journal of Happiness Studies, 9(1), 13-39.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 201



Education and Self Development. Volume 17, Ne 2, 2022

Semenova, L. E., & Semenova, V. E. (2018). Psychological well-being of preschool teachers.
Sistemnaya psikhologiya i sotsiologiya — Systems Psychology and Sociology, 28(4), 40-54.

Shevelenkova, T. D., & Fesenko P. P. (2005). Personal psychological well-being (overview of concepts
and research method). Psikhologicheskaya diagnostika — Psychological Diagnostic, 3, 95-129.

Sisask, M., Varnik, P, Virnik, A., Apter, A., Balazs, ]., Balint, M., ... & Wasserman, D. (2014). Teacher
satisfaction with school and psychological well-being affects their readiness to help children with
mental health problems. Health education journal, 73(4),382-393.d0i:10.1177/0017896913485742

Spilt, J. L., Koomen, H. M. Y., Thijs, J. T. (2011). Teacher wellbeing: The importance of teacher-
student relationships. Educational Psychology Review, 23(4), 457-477. https://doi.org/10.1007/
$10648-011-9170-y

Valieva, T. V., & Zausenko, I. V. (2011). Influence career orientations on teacher's psychological
well-being. Obrazovanie i samorazvitie — Education and Self Development, 28(6), 172-177.

Vereshchagina, L. A. (2003). Determination of the focus “on oneself”, “on the case”-“on interaction’”.
In G. S. Nikiforov, M. A. Dmitrieva, & V. M. Snetkov (Eds), Practicum on psychology of
management and professional activity (pp. 164-171). St. Petersburg: Rech.

Waterman, A. S. (1993). Two conceptions of happiness: contrasts of personal expressiveness
(eudaimonia) and hedonic enjoyment. Journal of Personality and Social Psychology, 64(4), 678-
691. doi:10.1037/0022-3514.64.4.678

Zausenko, I. V. (2011). Characteristics of teachers’ self-relation with different values of psychological
well-being. Sibirskiy pedagogicheskiy zhurnal - Siberian Pedagogical Journal, 10, 191-197.

Zhdanova, N. E., & Mukhlynina, O. V. (2019). The research of teacher’s psychological well-being.
Professional'noye obrazovaniye i rynok truda — Professional Education and Labor Market, 2, 14-17.

202 Creative Commons by the Authors is licenced under CC-BY



O6pasoBanne u camopassurue. Tom 17, Ne 2, 2022

VIIK 371.398

ITporpamMMbI 06y4eHNIsI B3POCIOTO HaceTeHNA
B YCTOBMSIX COMA/IbHOTO AVCTAHIIVPOBAHM:
aHA/N3 JAHHBIX IIATQOPM-MHTETPATOPOB
HeNPepHIBHOTO 00pa3soBaHMs

Vinba A. Kopuryros', Hatammsa H. Illupkosa*

! HayuonanvHuiil ucciedo8amenvckutl yHusepcumen «Bolcuidst uikona IKOHOMUKU»,
Mockea, Poccust

E-mail: ikorshunov@hse.ru

ORCID: https://orcid.org/0000-0003-0706-0308

2 HayuonanvHulil uccnedo8amenvekuil yHueepcumem «Bulcidas wkona IKOHOMUKU»,
Mocksa, Poccust

E-mail: nshirkova@hse.ru

ORCID: https://orcid.org/0000-0002-4040-024X

DOI: 10.26907/esd.17.2.16
Hama nocmynnenus: 19 aseycma 2020; Jama npunamus é newamv: 1 gespans 2021

AHHOTAI[USA

Hacrosimas my6mukamys DOCBAIleHa aHAINM3y TpaHCPOpMAILMM IIPOTpaMM, HAIIpaBICHHBIX Ha
obydeHIe B3POCTIOTO HACENeHNs, B YCIOBUAX COLMATbHOTO AMCTAHIMPOBAHMA U Ilepexofa Ha
AMCTAaHIMOHHBI GopMaT 0OydeHUs B CBA3K C PACHPOCTPAHEHNeM KOPOHABUPYCHON MHMEKINN
B Poccuiickoit @epepanym. VIcToyHuKOM c60pa JaHHBIX MOCTYXIIN IUIATGOPMbI-MHTETPATOPBI,
IIPe[OCTAB/IAIONINE TIPOTPAMMBbI HerpepbIBHOTO obpasosanms (Coursera, Timepad, Edumarket).
VisMeHeHNe TIPeM/IOKEeHNA IPOrPaMM JCCIIeyeTcsl Ha OCHOBe KOHTEHTa-aHa/mu3a 00pasoBaTe/b-
HBIX MEPONIPUATHIA, penaraeMbix B 2019 romy u B 2020 ropy.

Cripoc Ha 06pasoBaTenbHBIe KyPChI CPefii B3POC/IOTO Hace/leHus B IepBoii monosuue 2020 rosa
10 CPaBHEHMIO C IPOIUIBIM FOIOM BBIPOC B 2,5 pas3a B CBS3Y C PaclpOCTpaHEeHNeM KOPOHaBUPYC-
HoIt nHekunn B Poccuiickoit Oefeparini, 0ZHAKO TONMBKO 19% HOBBIX CITyIIaTesIel TOTOBBI IIPO-
JOJDKUTDb 06y‘IeHI/Ie II0OC/I€ CHATUA KapaHTI/IHHbIX Mep. BbeIBI'IeHO, YTO OCHOBHAA Macca r[porpaMM
B YCIIOBMAX COLMANBHOTO JIVICTAaHI[VIPOBAHNA KOHLIEHTPUPYETCA B chepe NprobpeTeHrA Hallmpo-
deccnonanbHBIX HaBbIKOB. OCHOBHOE yBelTMYeHNE TIPOU3OIIIO 3a CYET PACTIPOCTPAHEHMs KYPCOB
I10 Pa3BUTHIO CTPECCOYCTONYMBOCTH, TULIEPCTBA, IPONYKTUBHOCTH, OTKPBITUIO COOCTBEHHOTO Jiea,
X006 1 1306pa3UTENTBHOTO NCKYCCTBA, M3YIEHNIO MHOCTPAHHBIX SA3BIKOB, IIOAIEPXKKI JE€TCKO-PO-
JUTENbCKMX OTHOLIEHNIA. B TO 5ke BpeMs 071 IIpefiyTaraeMbIX TPOrPaMM, HaIIPAaB/IeHHBIX Ha 0OHOB-
JIeHUe HaBBIKOB B ITpodeccyAX, peJycMaTpUBAIOMINX COIMaTbHble KOMMYHUKAIVM, Of{BEPIIaCch
3HAYUTENBHOMY CHIDKeHMIO. [Tpy 5TOM IPOM3OIIIIO yBeMIYeH e JO/M 00pa3oBaTeIbHBIX MePOIIPH-
Aatuit u kypcos B IT-chepe (pasButue 61ora / caifTa, MalllMHHOE 00y4eHe, IIPOrpaMMUpPOBaHue),
mepuiyiHe (0GecriedeHre COOCTBEHHOI 6e30MaCHOCTU B YCIOBUSAX KOPOHABMPYCHON MHQEKIINIL,
npodunakrika COVID-19 u 1.1.).

IIpepcraBneHHbIlT MaTepuan OyfieT MHTepeceH PYKOBOAUTESAM U CIIEL[MAMICTaM IIOfpas/ie/IeHNit
IOTIOHIUTENBHOTO TIPOQECCHOHATBHOTO 00PasoBaHNsI By30B, IIPOQeCcCHOHaNTbHBIX 00pa3oBaTe/b-
HBIX OpraHM3allNii, OpraHM3aLMIl JOIIOTHUTENLHOTO IIPOdecCHOHAIBHOIO 00pa3oBaHus, CIIy>KOaM
3aHATOCTH, a TAKXKE BBPOCH])IM rpa)K;[[aHaM, 3aHVIMAKIIIMCS CaMOO6pa30BaHI/IeM n HapaH_U/[BaHT/IeM
COOCTBEHHBIX KOMIIECTEHIINIL.

KiroueBbie croBa: HempepbIBHOE 06pa3oBaHie, COLMANTbHOE NUCTAHIMPOBAHIE, IIATGOPMBI-IH-
TErpaTopbl, AVCTAHIMOHHOE 06pasoBaHILe, OH/IAIH-KYPCHI, IPOdeCcCHOHaIbHbIe HAaBbIKIL, HALIPO-
eccroHanbHbIE HaBBIKM, CaMOOOy4YeHIe, CaMOOOpasoBaHue
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Abstract

This is a study of how vocational education was transformed to deal with social distancing due to
coronavirus infection in the Russian Federation. Data was taken from online delivery platforms such
as Coursera, Timepad, and Edumarket. The demand for educational courses in Russia increased by
2.5 times in the first half of 2020 due to the spread of COVID-19. Despite this only 19% of learners
are prepared to continue their learning after the quarantine measures are lifted. In the first half of
2020 programs on these platforms were focused on soft skills. There was an increase in programs for
stress resistance, leadership, productivity, business, hobbies and art, parent-child relationships, and
foreign language learning. The proportion of programs reliant on social communications decreased
significantly. However, there was an increase courses in IT (blog / website development, machine
learning), and medicine (ensuring safety in case of coronavirus infection, prevention of COVID-19,
etc.). The study is of interest to the heads of regional educational departments, specialists of the
continuing education in universities, professional educational organizations, non-governmental
organizations of continuing education, labor exchange and those who are involved in continuing
education and self-learning.

Keywords: lifelong learning, integration platforms, distance education, online courses, hard skills,
soft skills, self-education.

BBenenmne

[Tangemus xopoHaBupycHoit nudpekuuu (COVID-19), 3aTpoHyBIIas Bce CTpaHb
Mupa B Havdane 2020 ropga, ¥ peXXyM COLMAIbHOTO AMCTAHIMPOBAHMA IPUBE/N K HACTOA-
memMy 6yMy B chepe OHMaH-00pasoBaHMsA U3-3a lepexofia 00pasoBaTeIbHBIX OpPraHK3a-
LUIT Ha AUCTAaHIMOHHBI popmar obydenus (Abramov et al., 2020). Onnaiu-o6ydenue
IIs MHOTHUX B3POCIIBIX TPXK/IaH CTA/IO Ceifdac eAMHCTBEHHBIM CIIOCOO0M IPHOOpeTeHNns
HOBDIX KOMITIETE€HIINII 711 COXPAaHEeHMs 1 YKPeIUIeHNA CBOUX IO3MLIMIT Ha PBIHKE TPY/ia.
Kpome Toro, 06bsABNIEHHBII B CTpaHe KapaHTUH IMPUBENT KO BPEMEHHOMY pasrpaHIde-
HUIO JIIOfIENl ¥ YMEHbIIEHNIO KOJMMYECTBA JTMYHBIX BCTpeY, a JJINTEIbHOE HaXOXK/eHMe
B JIOMAIIHMX YCIOBUAX CIOCOOCTBOBANIO M3MEHEHMIO BPEMSAINPEIPOBOXK/CHIIO, CPEy
KOTOpOro 6p110 1 06ydenne. COITIACHO MOACIETAM IKCIIEPTOB, CIIPOC HA KYPChI CPeu
HaceneHusa Poccuiickoit @efepanun B neppoit monosuHe 2020 rofga BeIpoc B 2,5 pasa
10 CPaBHEHMIO ¢ mpouyIsiM rofom.! KoMmanun, peannsyrorue IporpaMMsl Ayt 06yde-
Hs pabOTHNKOB, TAK)Ke OTMEYAIOT, YTO 110 MITOraM HepBoro KBapTana 2020 roga 060poT

' MsBectua. O6yun yueHOTo: CIpOC Ha OH/IAiTH-0Opa3oBaHNe Ha KapaHTMHE BBIPOC B 2,5 pasa.

[OnexTponnsiii pecypc] URL:
https://iz.ru/1015821/anna-ustinova/obuchi-uchenogo-spros-na-onlain-obrazovanie-na-
karantine-vyros-v-25-raza ([lata obparenns: 28.05.2020 r.)
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B JIONIO/IHATE/IbHOM 00pa3oBaHMMU B3POCTIOTO HaceIeHNA yBeIndmiIcs Ha 15-20% k Tomy
e nieprony 2019 ropa.” ViccnenoBaTenu 1 paHee OTMeYanu, 4YTO OHIAH-00ydeH1e’ Ha-
celleHusA B 0003puMoM Oy/ylieM CTaHeT elié 6oJiee BeCOMOIT a/IbTePHATUBOI O(IaiiHy 1
TIOJTHOIIEHHO JIOIIOJTHUAT TPagMIVIOHHBIN OYHBIN (GOpMaT PpMoOpeTeHNs 3HAHMIT ¥ KOM-
nerennuit (Jensen, 2019; Tretyakov & Larionova, 2016). OgHako ImaHgeMusa KOpOHaBU-
PYycHOIT MH(EKIIMY VI MaCCOBBIII ITepeXofi Hace/leHN s Ha YICTAaHLMOHHBII popMaT obyde-
HIsI 381V HOBBII BEKTOP LM(PPOBUSALUY 1 JOIOTHUTENIbHBIN UMITY/IbC K Pa3BUTHIO
OHJIAITH-00y4YeHNA BO BCEX CTpaHax mMupa.’

Bospociuuit uHTEpec K OHIANH-00YIeHNIO Cpeln B3POCIOT0 HACETIEHNMs TAK)Ke CBsI-
3aH U C TeM, YTO MHOTMUe IIaTPOPMbI-MHTEIPATOPEI ¥ 06pa3oBaTe/IbHbIe OPraHU3aALNM,
peanusyrolue IPOrpaMMbl HEIIPEPBIBHOTO OOpa3sOBaHIs, IPEJOCTABIUIN BCEM JKesa-
IOIMM OeCIUTaTHBIN OCTYII K CBOeil 61M6/MOTeKe BUJIEOIEKIINIA, OH/IAH-KyPCOB, Mac-
Tep-K/IacCoB U TpeHUHroB’. OJHAKO 3aMeHa OCHOBHBIX 0OPAsOBaTENIbHBIX IPOrPaMM
B YHUBEPCHUTETAX [/IMTENbHBIM OHJIANH OOydeHMeM Ha Pa3MMYHBIX IUIaTopMax Oblla
OTHOCHTE/IBHO HeOOJIBIIION: B IIepBbIe ABe Hefle/Il [IOC/Ie 0ObsABIeHNs JUCTAaHI[IOHHOTO
¢dopmara obydyeHns — B [Ba pasa, K KOHIIy Masd — B Tpu pasa. bonee akTBHO B3pocioe
HaceJIeHIe UCIIONIb30BA/I0 PECYPCHI C HeOOMbIIMMI KypcaMit 1 Bufeopoaukamu — ITocr-
Hayka, YouTube u gp. (Barannikov et al., 2020).

Vccneposanne, nposegenHoe kommanussmu Publicis Groupe n Online Market In-
telligence, Takxe 1mokasajo, YTO HECMOTpsA Ha IIPOM3OIIe/IIee yBeTMIeHNe CIIPoca Ha
OHnaﬁH-o6yqe1-me B Hayajle CaMOM30JLALNI, TObKO 19% B3pOC/IOro HaceneHus roTOBbI
HPOIOKATh 00ydeHMe® ITOCPeCTBOM AUCTAHIIMOHHOTO (opMara MOCIe CHATHA BCeX
KapaHTMHHBIX orpaHndeHnit. B 2020 rogy B3poc/ible TpakiaHe CTay MOTpeOUTesIMu
PasHO06pa3HOro 06pa3oBaTeIbHOTO KOHTEHTA B IVICTAaHLIMOHHOM (opMarTe, a maTdop-
MBI-MHTETPaTOPBI, NpeJIaraiollye OHIalH-IPOrpaMMbl, CMOI/IM He TO/IbKO HApacTUTh
KOJIMYECTBO CITyIIaTe/lell ¥ YHMKA/IbHBIX IIOb30BaTeIel, HO U ONePaTUBHO M3MEHUTD
CTPYKTYPY pean3yeMbIX MU IIPOTPAMM B COOTBETCTBUM C AKTYaIbHBIMIU IOTPEOHOCTSI-
MU ¥ TEKYIIVMU 3aIIpOCaMII HaCeeHN.

Llenp HACTOAILIETO MCCAENOBAHMA: C IIOMOIIbIO aHANIN3a NAHHBIX, IPEICTaBIeHHBIX
Ha IIaTopMax-HaBUTaTOPaX HENPephIBHOTO OOpPa3sOBaHMUSA, PACCMOTPETb M3MEHEHIe
AMHAMMKI U CTPYKTYPBI IPEIIOKEHNUS IPOrPaMM A/Ist 00y4eHNs B3POCIIOTO HaCe/IeH s,
BO3HMKAIOIIETO B Pe3y/IbTaTe COLMATbHOTO AMCTAaHIVPOBAHMA Y IIOC/IEAYIOIIETO pacIn-
PEHNA UCIIOIb30BaHNA OH/IAMH KOMMYHMKALVIL B IPOQeCCHOHANTbHOI U TNYHO aKTUB-
HOCTM TPaK/IaH.

> Begomocry. YeMy IONIE3HOMY MOTYT HAYYMTBCA COTPYJHMKM M PYKOBOIMTENN, CHUJSA HOMA.
[9nexrponnsiit  pecypc] URL: https://www.vedomosti.ru/management/articles/2020/04/08/827543-
onlainovie-kursi (lata o6pamenust: 28.05.2020 r.)

* PeneccaHc mpodeccun IIKOTBHOTO yuuTens 1 OyM OHIaiiH-06pasoBaHusA. [DNeKTPOHHBIN pe-
cypc] URL: https:/future.vedomosti.ru/job/renessans-professii-shkolnogo-uchitelya-i-bum-onlain-
obrazovaniya ([lata obpamenns: 28.05.2020 r.)

* CMOXKeT /M KOPOHABMPYC YCKOPUTD LMQpoBusaiiio o6pasosanns O6beM POCCUIICKOTO PbIHKA
EdTech k 2024 rony npesbicut P60 miapa. [Snexrponnsiit pecypc] URL: https://pro.rbe.ru/demo/5e7b44f
€9a7947e2dbd6c5e9https://pro.rbe.ru/demo/5e7b44fe9a7947e2dbd6c5e9 ([ata obparnermst: 28.05.2020 r.)

° YVunrech GecrraTHO Ha KapaHTuHe. [DmekTponHblii pecypc] URL: https://covideducation.ru/
(Jara obpamenns: 28.05.2020 r.)

¢ ITonb3oBaTe/M PeLIMIN II0C/Ie OTMEHDI CAMOM3O/LALMM CHUSUTD aKTUBHOCTD B CeTn. [D/eKTpoH-
ubiit pecypc] URL: https://www.rbc.ru/technology_and_media/19/06/2020/5eeb37a59a79471f83a5fea0
(Hara obpamenns: 19.06.2020 r.)
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Metoabl UCCTETOBAHIA

Jst paccMOTpeHMsI FUHAMUKI TIPEIOKEHNsT IIPOrpaMM Ajist obydeHns: pabora-
touero HaceneHyst B 2019 rogy u Bo BpeMs IepHOfia COLMATIBHOTO AVICTAHLMPOBAHM

B 2020 romy ObUIM MCIIONIb30BaHbI Pa3/IMYHbIe ITATGOPMBI-MHTETPAaTOPHI (TabI. 1.).

Ta6nuya 1. Iepeuenv paccmampusaemvix NAAM@POPM-uHmMezpamopos, npeonazaruux
Kak opdnatin, max u OHAAUH-NPOZPAMMYL OTIST 00YUEHUS B3POCTIbIX

ITnamgopma-
uxmezpamop

Ne

Lenesas ayoumopus

Hanpaesnenus npozpamm

1. | Coursera

Pasnnynble KaTeropuu paboTao-
I[eTO HACe/IeHNA — PYKOBOZIUTE-
M, MEHeJKePbl, PeJiCTaBUTeNI
6u3Heca, JIEKTOPBI, CpefjHee 3Be-
HO, KOPIIOpaTHMBHbIE KIMEHTHI,

Busuec-o6pasosane, IT/Web-
paspaboTka, MalIMHHOE 00y4eHnme, Big
Data, nporpaMMupoBaHIe, 3APaBOOX-
paHeHue, colyaIbHble HayKM, IICUXOJI0-
TUA U JP.

¢M3quc1<1/1e /LA, CTYIEHTbI

2. | Timepad [IInpoxue cnou poccuitckoro

HacCe/IeHUA

X066u 1 TBOPUECTBO, [U3aiTH, 00yde-
HYIe M BOCIIUTAHUE JIETel, IETCKO-PO-
IUTENbCKIE OTHOLIEHN ], TIEJaroruKa
1 06pasoBaHMe, MHOCTPAHHBIE SA3BIKI,
9KOHOMMKA, pumocodus, opucrpy-
IeHIVsI, MEAULHA, YIIPABIeHNe
[ePCOHAIOM, KOYYVHT, MaPKETHHT,
TOPTOBJISL U JIP.

3. | Edumarket BusHec, MapKeTUHT, IPeIIPUHN-
MATe/IbCTBO, IPOJAXKN, SKOHOMIKA,
topucnpygentus, [T-chepa, Typusm,
MeJUIVHA, COLMA/IbHbIE HAYKIL,
MHOCTPAHHBbIE SI3bIKH, YIIPAB/IEHIE
[IePCOHAJIOM, TMYHOCTHOE Pa3BUTIE,

IICUXOJIOTVA N IP.

CrenmamicTel y3koro mpodec-
CHOHAIBHOTO PO

Bp160p HaHHBIX PecypcoB OIpefie/IAICs, C OHOM CTOPOHBI, X BBICOKOI BOCTpe6o-
BaHHOCTBIO CPe/VL 00Pa30BaTeNbHbIX INIAT(POPM-UHTErPaTOPOB (6OIBIINM KONMNIECTBOM
o6pallleHuiT ¥ 3aperuCTPUPOBAHHBIX ITOIb30BATENENN), 4 C APYTOil — OPMEHTAINell Cpasy
Ha BCe KaTeropuy B3POC/IBIX I'PaKHaH, IPUMEHAIOMNX 00ydeHne I pelleHns CBOUX
aKTya/IbHbBIX )KU3HEHHBIX U TPOQeCcCHOHATbHBIX 3a/ad.

O6paboTKa MOTyIeHHBIX AAHHBIX OCYLIECTB/ISUIACH B CJIEAYIOLIET [TOC/Ie0BATE Ib-
HOCTH:

1. Ber6op mraThopMbI-MHTETPATOPA IIPOTPAMM [JOIIOTHUTENIBHOTO 00Pa3OBaHsL.

2. Paspenenne mpeIoXKeHHBIX Ha pecypce porpamum 1o rogam (2019 r., 2020 r.).

3. [IpoBeneHne KOHTeHT-aHanMM3a B oTHomeHuu 2019 roga n 2020 ropa. KoHTeHT-
aHa/IM3 MMEIOIXCA IPeJI0KEHNUI OCYLeCTBIA/ICA IIPY TOMOIY IIPOTPAaMMbl CEMaHTH-
yeckoro aHaimsa Tekcra’ (SEO aHanus) M OCHOBBIBAJICA HA BbIE/IEHNM OCHOBHBIX JIEK-
CUYeCKVX efVHUIL (KaTeropuit) 1 ¢ukcanuu o6béMa ynoMuuanmit. Equanieit aHanmsa
TEeKCTa ABJIANACh 9aCTOTA YIIOMMHAHIA TOM MIN MHOM IPOTPAMMBI.

4. OxcneprHas auddepeHIMANNA TOTYIEHHBIX Pe3yIbTaTOB IO YKPYIHEHHBIM
IPYIIIaM CIeMaTbHOCTEN ¥ fa/IbHellIee pasfie/ieHre IIPOrpaMM 110 KaTeTOPYAM: «IIPO-
TpaMMBI I/ IpHoOpeTeHNs MpodecCuOHaNbHBIX HABBIKOB», «IIPOTPAMMBI /IS Pa3BU-
TV HaATIPO(eCCHOHAIbHBIX HABBIKOB».

7 TIporpaMma KOHTeHT-aHanmm3a. [DnektpoHHblii pecypc] URL: http://istio.com/rus/text/analyz/
(Hara obpamenns: 20.05.2020 r.)
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5. OnpegeneHue JOIM IPEII0>KEHV TOM MIN MHOI IIPOrpaMMBbl (M/IM TPYIIIIBI IIPO-
rpamm) B 2019 roxy u B 2020 roga (Bo BpeMsI Ilepyofia COLMATBHOTO JMCTaHIMPOBAH)
U CpaBHEHMeE TIOTy4Y€HHBIX PEe3y/IbTaTOB.

PeSyIIbTaTbI HNCCIETOBAHUA

ITpoBepeHHOE MCCIIeTOBaHNME II03BOINIO PACCMOTPETDb M3MeHeHVe 00'beMa U CTPYK-
TYPBI TIPEMIOXKEHNsI IPOTPaMM JOIIOTHUTENIBHOIO IPOeCCHOHATBHOIO 00pasoBaHmUs
Ha pas/IMYHBIX IIaTGOpPMax-VHTEIPaTOpax B YCIOBMAX COLMAIBHOIO AMUCTAHLMPOBA-
HIIs1, BBI3BAaHHOTO [TAHZEMIelt KOpOHaBUPYCcHOI nHdekiun B Poccuitckoit Penepariyn.

Coursera.? O6pasoBarenbublil noptan Coursera Obu1 3amyujen B 2012 rogy. 3a
8 ner mmardopMa craaa KPyIHeNIINM B MUpe IpoBaiiepoM o6pasoBaTeNbHBIX OH-
naH-KypcoB. B Hacroammit momeHT Ha Coursera cBbilie 60 MIH 3apeTMCTPUPOBAH-
HBIX II0/Ib30BaTe/ell CaMOil PasHOM ayJIUTOPUM — OT HIKOJIBHUKOB U CTYJEHTOB [0
pyKOBOJUTENEN PasIMIHBIX IPEAIPUATUI U TOCYJapCTBEHHBIX cayXamux. CormacHo
COOCTBEHHOII CTATICTHUKE pecypca B IepBoit monoBuHe 2020 rofa BO BpeMsi COLMAb-
HOTO JVICTAaHLMPOBAaHUA Ha CaiiTe 3aperMCTpUPOBAIUCH O60/lee 4 MJIH HOBBIX CIIyIIa-
teneit. [logo6HOe yBenuyeHne 4MCIa HOBBIX I0O/Ib30BaTeNIell CBUIETENILCTBYET O pac-
TYILeM CIIpOce Ha OH/IaliH-00y4YeHNue B YCIOBUAX PAaCIpOCTpaHEeHUA KOPOHABUPYCHOM
nHpeKINN.

HecmoTpsa Ha yBenmyeHne KOIMYECTBA 3apeTMCTPUMPOBAHHBIX IONIb30BaTeNeN, YN-
C7I0 TIpefiaraeMbIX Kypcos Ha matdopme Coursera yMeHbLINIOCh Ha 9%. B mepBoii mo-
noBuHe 2020 roja Ha gaHHOIT 1aTgopme OBIIO MPeCTABIEHO CBBIIIE 3,9 ThIC. OHJIANH-
KypcoB, Torga Kak B 2019 rogy mocpencrsom Coursera 61710 peann3oBaHO OKOJTO 4,3 ThIC.
KypcOB. Y MeHbIlIeHNEe NTPEJTI0KEHN TPOU30IIIO, IPEXKe BCETO, B pe3y/IbTaTe COKpallle-
HIsI YMCTIA KYPCOB TEOPETUIECKOI U PYTUHHON NPOo(eCcCHOHANBHOI HAIlPaBIeHHOCTI,
B TOM 4MCJIe JJIA CTyAeHdecKoil aynutopun. Hanbosee momyiapHbIMU Cpefyl B3pOC/IOro
HaceneHuA B 2019 romy ABIAMUCH TaKMe OHMANH-KypChl Kak «OCHOBBI TPOrpaMMUpPOBa-
HyA Ha Python», «Y4autech yunrtbcs», «BBefieHre B MalMHHOe 00y4deHNe», « MalnHHOE
obyuenne», «Hayka o 350poBoM 06pase >xm3Hm», «HerlipoHHble ceTn», «Pa3sroBOpHBI
QHIJIMIICKUIT A3BIK», «DMHAHCOBbIE PHIHKV».” B IIPOIIIOM TOfly CBBIIIE IBYX MIUIMOHOB
POCCHIICKUX PAaOOTHUKOB MPOLIIN OOy4YeHe O JaHHBIM IIPOrPaMMaM.

B cBA3U ¢ TeM, 4TO Ha JaHHOJ IUIaTGOpPMe-MHTEIPaToOpe, B OCHOBHOM, IIpefijIara-
I0TCS1 IPOTPaMMBI /11 pasBUTHs TPOGeCCHOHAIBHBIX HABBIKOB, PACCMOTPEHME JTHAMU-
k'’ pasMelljeHHBIX Ha ITTaTPOpMe KypcoB ObIIO COCPEOTOYCHO UMEHHO B OTHOLICHNUN
IaHHBIX IIporpamm (pucyHok 1). Onpefenenue foy IpefCTaBIeHHBIX Ha IOPTae Ipo-
rpaMM OT OOIIell YMCTEHHOCTH Pa3MelleHHbIX IPeJIOXKeHNIT II03BOJLIeT pacCMOTpPEThb
CTPYKTYpPY pbIHKa 00pa30BaTe/IbHBIX YCIIYT 1 OXapaKTepU30BaTh TEHACHIIUIO I3MEHeHNI
B paspese YKPYIHEHHBIX TPYII CIeLManbHOCTEN.

¥ Coursera. PagB1BaiiTe HaBBIKM C OH/IAIH-KyPCaMU OT TYYIINX YHUBEPCUTETOB ¥ KOMIIAHWIT MUPa.
[9nexrponnsiit pecypc] URL: https://www.coursera.org/ (Jara obpamtennst: 08.06.2020 r.)

° Top McKyccTBeHHOTO MHTeIeKTa. Coursera Ha3Bala caMble IIONMY/LIPHbIe CIeLMaan3alny u Kyp-
col B 2019 ropy. [Onexrponnsnit pecypc] URL: https://www.cossa.ru/news/247713/ ([lata obpameHus:
15.06.2020 1.)

10 JInHaMMKa IpeMIoKeHNA ONpefie/Anach KaK pasHUIIA MeXIy HoJell JaHHOI KaTeTopuy IIpo-
rpamM B 2020 1. u goneii B 2019 r.
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Meauiaa 2,8
CouuanbHble HAYKU 2,3
MHocTpaHHble A3BIKU 2,2
Ilcuxonorus 1,8
Beb-nporpammuposanue u IT 1,8
Amnanus nansbix u Big Data 0,9
Xo066u 0,9
Kpunropamora  -0,3
VYnpasnenue npoekTamu -1
Maremaruka u joruka ~ -1,7
Mapxkerunr, SMM ~ -2.8
byxranrepckuii yuer u ayaur ~ -2,8
busnec u MmenemxkmentT  -3,1

-4 -3 -2 -1 0 1 2 3 4

Puc. 1. Jlunamuxa npeonoxeHus npozpamm o0y4eHus 63pocozo HaceneHus
npogeccuoHanvHbIM HABLIKAM NO YKPYNHEHHbIM 2PYNNAM CneyuanvHocmetl
na Coursera 6 2020 200y no ommouernuio xk 2019 200y, npoyeHmruie NyHKmMoL
K 00uemy 00vemy Npozpamm, NpednoHeHHOMY 3a COOMBENCIEYIOUsULL Nepuoo

AmHanus JaHHBIX CBUZIETENBCTBYET, uTo Ha Coursera B 2020 rofly B Iepuoj, maHeMUn
U COLIMAIbHOTO JYCTAaHIMPOBAHMA 3HAYUTEIBHO YBEIMYN/IOCH ITPEJIOKEHE IPOTPAMM
MeIMIVHCKO M COLMaIbHOI HanpasaeHHocTy, IT-cdepsl, ncuxonorvmn. B cnoxmpuresi-
Cs1 CUTYALUI PacIIpOCTPaHEeHNsI KOPOHABUPYCHOI MHpeKIn Bo BcéM Mupe Ha Coursera
ObUIV 3aIlylljeHbl IIPOrPaMMBbl, HaIllpaB/IeHHbIe Ha IPUOOpeTeHIe KOMIIeTeHIIMII OTHOCK-
tennbHo COVID-19. K ux 4mciy oTHOCATCA TaKue OHMAH-Kypebl Kak: «[Ipodmmaktuka
U IMArHOCTMKAa KOPOHAaBUPYCHON MHpeKuym», «Opranusannsa MeSULMHCKON ITOMOIIN
HalleHTaM C KOPOHABMPYCHOI MHpeKIer», «UTo Aemars mpy MepBbIX CUMITOMAX
KOpOHaBUPYCHOI MHeKuun», «Peanusanusa Mep IpopUIakTUKU U 6OpbOLI ¢ yrpo3oil
pacrpocTpaHeHyst HOBOII KOPOHABUPYCHON nHpexunu», «Crocobsl MHAUBUAYaTbHOI
3alUTHI B yCIOBUAX SMUAEMUN» U JIP.

YBenndenue mpesoxeHuit nporpamm 1o IT-HampasneHuio Bo BpeMs HaHIEeMUMN,
OYeBUJIHO, CBA3aHO C TeM, 4YTO JjaHHas cepa ocraérca Hambomee BOCTPeOOBaHHOI
B YCTIOBMSIX OPTaHNU3ALMM AUCTAHIIMOHHOI paboTsl. Hanbonee nomyisspHbIMY IpOrpam-
mamu B 2020 roay B cepe IT-TexHomormit 6pumn cnepyromue: «OCHOBBI IPOrpaMMU-
pOBaHMs Ha Java U paspabOTKy IPOrpaMMHOTO obecmedeHus», «Paspaborka i0S-npu-
NoXKeHMit», «Beb-paspaborka caiitoB», «OCHOBBI IIporpaMMUpOBaHusA», «BBepeHue
B A3BIKIM IPOTPaMMMPOBaHUA» U T.I. KpoMe Toro, yBenmueHne fonm JaHHBIX IPOrpaMM
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IPOU3OIIIO U3-3a BBIHYXK/JEHHOII HEOOXOAMMOCTY HaceleHus Iprobperats 1nuppoBbie
KOMIIETEHI[M, CBsA3aHHBIE C IIEPEX0/J0M Ha yHaJleHHYI0 paboTy 1 opraHmsanueit pabode-
O OHJIAIH-IIPOCTPAHCTBA BHE CTeH oduca.

B nepsoit nonosuHe 2020 ropa Ha martgopme Coursera yMEHbIINIACh HOJIS peaiu-
3yeMBIX IPOTPAaMM sl OOyUeHIsI B3POCTIOTO Hace/leHust B chepe MeHeKMEHTa, ayan-
Ta 1 Oyxydera, MapkeTuHra. OueBIIHO, 3TO CBA3aHO C TeM, YTO B3POCIOe paboraroliee
Hace/IeHIe CTA/I0 OPMEHTHPOBATbCA Ha HMpUOOpeTeHMe Y3KOCIIeLNaan3upPOBAHHBIX I
BBICOKOKBaIMILINPOBAaHHBIX HABBIKOB, KOTOPbIE B JanbHeleM 6yayT obecrednsarh
yIep>KaHue CBOero pabovero MecTa 1t IOBbIIIeHNe IPOSYKTUBHOCTIL.

TimePad.! JmexrponHsIii pecypc 61 co3ga B 2008 rogy. K nionro 2020 roga 60-
nee 33,5 MUUIMOHOB 4€/I0BEK IIOCETI/IN MEPOIIPUATIA, pa3MelleHHbIe Ha JAHHO MHTET-
panyonHoit marpopme. TimePad 3aHMMaer mpoyHble OSMLINY Ha PbIHKE IIPEMIIOXKe-
HJIJT IPOTpaMM HeIIPepbIBHOTO 00pa30oBaHNA 1 IOKA3bIBaeT XOPOLIYIO JUHAMUKY POCTa
YJIC/Ia TT0/Ib30BaTesIel ¥ MEPOIIPUATHIA, pasMellleHHbIX Ha nopTane. Kpome Toro, fannas
IaTGopMa AB/IAETCA YHUKATbHBIM pellleHNeM J/I POCCUIICKOTO PbIHKa 00pasoBaHNmA,
BBICTYyTIasd B POJIV MHCTPYMEHTA CAMOPETYIMPOBAHNA CIIPOCA U MPEJJIOKEHN A Ha IIPOBe-
menne MepornpusiTuil. Crerduka pecypca 3aK/I04aeTcs 1 B TOM, YTO Ha HEM pasMella-
ercst nHGopManyst 06 06pasoBaTeIbHBIX MEPONPUATIAX M060r0 MaciTaba u popmara:
OT MacCTep-K/IacCoB [yIsi HeOOIBIION ayfUTOPUIU KO MEXAYHAPOAHBIX MPOdecCHOHaIb-
HbBIX KOH(EPEeHIWIT 11 Ae/TIOBBIX UTP.

B nepsoit nonosune 2020 ropa Ha Timepad 6bU10 pasMelieHo cBbIIIe 4,5 ThICAY
obpasoBaTenpHbIX Meponpusituit. B 2019 rofy 3a aHa/IOrMYHBII IEPUOJ, OBIIO IIPeIo-
JKEHO 3,7 ThICAY pasHOOOPAsHbIX KyPCOB, MAaCTeP-K/IACCOB, TPEHIHIOB 1 Beb1HapoB. Ta-
KuM 06pasoM, B 2020 rofy Ha JaHHOI ITaTdOpMe KOMMIeCTBO IpeflaraeMbIX IPOrpaMM
yBenmunaoch Ha 20% IO CpaBHEHUIO C MPOLUIBIM rofioM. Pacmmpenue npepnoxennsa
IPOU3OIIIO, B OCHOBHOM, 33 CUET 3aITyCKa KPAaTKOCPOYHBIX 00pa30BaTe/IbHBIX MEPOIIPH-
ATUI: BUJIEOKYPCOB IIUTEIbHOCTBIO 10 TPEX 4acOB, OHO- JBYX/IHEBHBIX MacTep-Klac-
COB, BEOMHApOB U TPEHVHIOB MPOO/DKUTENBHOCTIO He O0jee TPEX MHEN sl caMoit
HINPOKOI ayAUTOPUM CITyIIATeNel, C KOTOpoit nMmeet memo TimePad.

CpaBHeHUe [UHAMUKY ITPeIoKeHNs 00pa3oBaTeIbHBIX MEPOIIPYUATHUIL O Pasand-
HbIM (’popMaTaM CBUJETENbCTBYET, 4TO B 2020 romy 3Ha4MTEIbHO BBIPOCIA O/ IIpeJ-
JlaraeMbIX BUIEOKYPCOB ¥ OHJIaliH-BeOMHAPOB 10 CcpaBHeHMIO ¢ 2019 rogom (pucyHOK
2). 9TO CBA3aHO C TEM, YTO B YCIOBUAX COIMANBHOTO AMCTAHIVPOBAHNUSA Bce 06pas3oBa-
TesbHble POPMATHI BEIHYXK/EHHO ObUIN TIepeBefieHbl 13 o¢iaiiH B onnaiH. Komdecrso
peann3yeMbIX OYHO MAacTep-K/IacCOB, KyPCOB, TPEHUHIOB, CEMIHAPOB 1 KOH(pepeHIit
3HAYMTE/IbHO K€ YMEHDIINIOCD.

I n3ydeHys nyHaAMUKY IpejioxeHys mporpamym Ha TimePad B mepBoit monoBuHe
2020 roga 1 B 2019 rofy Bce MepOnpusATHsI ObIIN CTPYIIMPOBAHBI 10 JBYM KaTETOPUAM:
ms pasutus npodeccronansubix (hard skills), pucynok 3, u HagnpodeccnoHaIbHBIX
HaBBIKOB (soft skills), pucymox 4.

B mepBoit monosure 2020 rofa yBeIMYMIOCh KOTMYECTBO 0Opas0OBaTENbHbBIX IIPO-
TPaMM, CBA3aHHBIX C U3yYeHIEeM MHOCTPAHHBIX A3BIKOB, 00pa3oBaHIIsA 1 IMeflarOTMIeCKIX
TEXHOJIOTHIT, probpeTeHreM KOMIIETEeHINIT B chepe MeAUIMHBL U 34PaBOOXPAHEHNS
u IT. Taxke 3HAYNTENTPHO YBEIMYMIACH O 00Pa30BaTe/IbHBIX MEPOIPUATHUIL B cepe
HpeNIpUHIMATENbCTBA M PasBUTHUA Manoro 6usHeca. 3amymenHsle B 2020 rogy obpa-
30BaTe/IbHbIE IPOrPAMMBbI MEJUIIMHCKOI HAIIPaBJIeHHOCTY, B OCHOBHOM, OBUIN CBS3aHbI
C KOpPOHABMPYCHON MHbeKumert, NHPEKINOHHBIMI GOe3HAMM, HaBBIKAMM OKa3aHMs
IepBOJ IOMOILIY U T.J.

" Timepad. CepBuc mis opraHnsatopos cobsrTuit. [Smekrponnsit pecypc] URL: https://timepad.
ru/ (Jata obpauerns: 26.05.2020 r.)
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Buzaeo-kypebl 1 BeOUHAPBI

Tpenunru

Mactep-Kaacchl

Kypest

CemuHapbl

6.2
Gl 104

Kondepennuu E%?’% 7

0,0 10,0 20,0 30,0 40,0 50,0 60,0
%2020 T. #2019 r.
Puc. 2. JJlunamuxa npednoxeHusi 00pazosamenvHvix MepoOnpusmutl

1o pasnuunvim oo6paszosamenvroim gopmam 6 2020 200y no omuouieruto k 2019 200y
na TimePad, npouenmHuovle nyHkmuvi om o0u4e20 KONU4eCmea ynomMuHanuti

HHocTpaHHbIC A3BIKK | 5
OG6pa3oBaHKe U Mearornyeckne Hayki | 42
Menuiusa u 31paBooxpasenue / papmarus | 32
IT-cdepa | 3.2

Duocodust 2,3
VipaBieHne MabiM OU3HECOM, : 21
MPEANPUHUMATETBCTBO ’
bepexamBoe pou3BOACTBO 1,2

Kazpel, ynipasienue nepconanom, HR 1

SYXrantepus, 5KOHOMHKa, (GUHAHCHI, ay}E 0.6
GaHku ’

Mapkerunr, pekiaMa, PR -0.9
IOpncnpyuemim, TIPaBO -1.4
Pecropansr, oﬁmecmenmﬂe nuTaHue  -1.4
VipasieHue nepcoHaiom, m 16
KOYYHHI ’
TOEI‘OBJ‘IS{ -1,7

CrpouTenseTBo if apxurekrypa  -1.8

Tyde M FOCTMHHYHBII OM3Hec  -3,3

-4 -3 -2 -1 0 1 2 3 4 5 6

Puc. 3. [lunamuka usmenenust npednoieHus npozpamm o6y4eHuUs 63pocnozo
HaceneHus npopheccuoHAnbHbIM HABLIKAM 1O YKPYNHEHHbIM 2PYynnam
cneyuanvrocmeii na Timepad 6 2020 200y no cpasreruto ¢ 2019 zo0om, npoveHmuvie
nyHKMoL K 00u4emy 06vemy npoepamm, npeosioseHHOMY 3a COOMEemMcmeyouiuti nepuood
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B IT-otpacin Hambosblrelt BOCTpeOOBAHHOCTBIO B HepBoit monoBuHe 2020 roga
HOJIBb3YIOTCS MPOTPaMMBI IT0 Web-paspaboTKe CaiiToB, U3YYEHUIO A3BIKOB MPOrPaMMU-
poBanus, uuppoBOIl IPAMOTHOCTH, CO3LAHMIO Pa3HOOOPA3HBIX BUIEOKYPCOB U IIPO-
IBVDKEHMIO COOCTBEHHBIX OHJIAMH-KaHA/NIOB B Pas3IMYHBIX colManbHbIX ceTAx. Cdepa
IpeANpUHIMATENbCTBA 1 PasBUTIS OM3HECA PACIIVPIIACD 3a CUET IIPEIIOKEHIS TAKIUX
nporpaMM Kak: «[logaepaHue 613Heca B yCTIOBMAX IaHAeMN», «[IpaBoBbie u oopu-
IMYecKye acIeKThl BefeHUs OusHeca», «busHec ¢ Hymsi», «Co3faHne GM3HeC-IUTaHay,
«Crparernu yuep>kaHusA KIMEHTOB» U T.I. YBeIWdYeHMe NPeIoXKeHNnA obpasoBaTenn-
HBIX MepOIpusATIii B chepe 0O6pasoBaHMUs U MEFATOTUYECKNX YCIYT BBISBAHO TEM, YTO
B JaHHYIO KaTerOPMIO IIOIafjaeT 60JIbIIOe KOMMYECTBO Pa3HOOOPA3HBIX NMPOTPaMM Kak
11t pabOTHUKOB TI€JarOTMYeCKOIl OTPACIN, TaK U AJIs POAMTEIell, KOTOPbIe CyIeCTBeH-
HO YBEIMYWIY HOBCETHEBHOE OOIIeHNe CO CBOMMI JIETbMIL.

B 10 ke Bpems1 B Iepuoy MaHAEMMUN CHUSWIACDH [O/IsE 00pasoBaTeIbHBIX MEPOIIPH-
ATUI B TeX cdepax, KOTOpbIe IPefycMAaTPUBAIOT 3HAUNTEIbHbIE COLMATbHbIE KOMMY-
HMKALNH, ¥ IOTOMY OKa3a/luch Hambojiee VsI3BMMBIMI Ha PBIHKe Tpygma: cdepa yCuyT;
TPaHCIIOPT (aBTO- M aBMAIEPEBO3KM, JIeATEIbHOCTD a3POIIOPTOB); TYPUSM M TOCTUHNY-
HBLIT OM3HEC; Ky/IbTypa, JOCYT U pasBiedeHus; Toprosna (Government of the Russian
Federation, 2020).

JuHamMuka IpefjIosKeHNss MporpaMM it (GOpMMUPOBAHMS HALIPO(ECCHOHAIb-
HBIX HaBBIKOB Ha Timepad moxasana eme 6ojee CyIIeCTBEHHYIO TpaHC(HOpPMAIINIO
CTPYKTYpBI IIpeAaraeMblX MPOrpaMM 1 06Pa3oBaTeIbHBIX MEPONPUATHIL (PUCYHOK
4). B ycnoBuAX CyLIeCTBYIOLIEl HAIpPs>KEHHOCTY U HEOIPEele/IeHHOCTY HaceleHMe
craso 6osblle BpeMeHI yAe/IATh Pa3BUTUIO0 HAAIPO(ECCHOHATBHBIX HaBBIKOB, KOTO-
pble MO3BONAIOT MOBBICUTD 3P HEKTMBHOCTD NPO(ECcCHOHATbHOTO B3aMMOJIeICTBIA,
a 3HAYNT, JAI0T KJII0Y K YCIENIHOM PO eCcCHOHANIbHOI Kapbepe 1 COXPaHEHNIO CBOETO
pabodero MecTa Kak 0, TaK ¥ [TOC/Ie CHATVA OTPaHMYEHNI 13-3a TaHJeMUM KOPOHa-
BUPYCHOI MHDEKIINIL.

/13-3a 9KCTPEHHOTO Ilepexofjia B OHJIAH MHOTUMM pPabOTHMKAaM MPUIIIOCH MPU-
JlaraTh OIpeJeeHHble YCUINS /I YAepPXKaHUsl CBOUX HMO3MIMII Ha PBIHKE TPyAa U
HOAepKaHNA MPeXXHell MPOLYKTUBHOCTHU. B 9T0il CBA3M 0COOYI0 aKTyalTbHOCTD IPU-
o6peny mporpaMMBI /Il PasBUTHsI KOMIETEHIUII B chepe OpraHu3aluy yaaneHHO
paboThl M TpUHATHUA pemeHnii. O4eBUIHO, YTO JAHHBIE HaBBIKM OKa3bIBAIOTCSA BaK-
HBIMIL He TO/IBKO J/Is1 PA0OTHIUKOB, HO I [/IsI IOTEHI[MAIbHBIX COMCKaTeIell paboduero
MecTa, KOTOpbIe 13-3a HaHAeMIH CTany 6e3paboTHRIMU. B IIoCIeiHMe TOIBI SKCIIEPTHI
OTMEYAIOT, YTO Ha IIePBOe MECTO 10 3HAYMMOCTH IIOCTENIEHHO BBIXO[AT IMEHHO Haf-
npogeccuoHanbHble KoMneTeHuu pabotTHukos (Varlamova & Sudakova, 2020). Kak
0Ka3a/I0Ch, BO BpeMsI HAHAEMII KOPOHABMPYCHOI MHPEKINUN, 3T TEHAEHIIVsI TOIBKO
YIPOYMIACh.

YBennuunach TakKe HOJS MPOTPAMM /ISl IPHOOpeTeHns: KoMIleTeHunit B ce-
pe co3JaHMA ¥ NPOABVDKEHMA COOCTBEHHOro 67o0ra, caiita, GOpMUpPOBAHUA VIMUJ-
a B MHPOPMALMOHHOM IIPOCTPAHCTBe, MpoBefeHMst PR-kaMIaHuy, npuBIedeHs
U yie )KaHWA KIMEHTOB, IHHOBAIIIOHHBIX CIOCOO0B MOJaYM aKTyalbHON MHpOpMa-
1uyu. DTU IPOrpaMMbl HAIIPABIEHBl HAa PasBUTIE HABBIKOB, II03BOJLAIOLINX KOMIIEH-
CMPOBaTb HEJOCTATOYHOCTb KOMMYHMKAI[UY, @ TAK)Xe VICIONb30BaHMsA HOBBIX CIIOCO-
00B IPOABIDKEHNsSI IIPOEKTOB, PEAIN3YEMBbIX TPAXKJAHAMI, B YCIOBMUSIX COLMATBHOTO
IMCTaHIVPOBAHMA.
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Opranusanus yaaaeHHoi paboTbl ] 5.2

Co3anue u Ipo/iBHKeHKe OJ1ora | 4

JleTcKo-poNTENIbCKM