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Abstract

This article presents the results from research into the development of social and intercultural
competence in student teachers through peer assessment. The purpose of the study is to identify and
describe the degree to which peer assessment can influence the development of competencies. Also,
to formulate recommendations for the integration of peer assessment in the education of students
towards the development of social and intercultural competence. The theoretical analysis is based on
a review of the scientific literature on social and intercultural competence and peer assessment, and
it is followed by a quantitative and qualitative analysis. Twenty-five students, training to be teachers
at Sofia University "St. Kliment Ohridski", Faculty of pedagogy, participated in the study. Each of
them wrote an essay on intercultural competence and each of the students reviewed three of their
colleagues' essays. The research confirms that providing feedback helps the development of social
and intercultural competence in two directions: students form skills for providing constructive
feedback and criticism; and they develop their abilities for accepting feedback, reflecting on their
strengths and weaknesses, which leads to striving for self-improvement. Another conclusion, based
on the analysis is, that by providing detailed instructions prior to peer assessment, by organizing
a subsequent discussion and reflection, students would improve their skills in providing feedback,
constructive criticism, considering the ideas of others with respect, understanding different
perspectives. Hence, the study confirms that peer assessment provides educational opportunities for
the development of social and intercultural competence.

Keywords: peer assessment, social competence, intercultural competence, students’ training,
pedagogical study.
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AHHOTAIMSA

B crarpe mpeficTaB/IeHbl Pe3yabTATHI UCCIENOBAHNA TI0 PasBUTHUIO COIMANBHON U MEXKYIbTyp-
HOJ KOMIIETEHI[MN Y CTY/IEHTOB IeJJarOrn4ecKuX HalpaB/IeHNii MOATOTOBKM C IOMOIIbI0 METO/a
B3aMIMHOTO OIleHMBaHMA. llenb MccnenoBanmsa — ONpeaennTh, KaK B3ayIMHOE OIleHMBaHIE BIVAET
Ha pa3BUTHE KOMIIETEHIINII, paspaboTaTh peKOMEeHALNI /I MHTETPALNH JaHHOTO METOfA B 00-
ydeHne cryfenTos. Ha mepBoM aTame ObUI IIPOBEfIeH TeOpeTMYECKNUIT aHaIM3 Ha OCHOBe 0030pa
HAy4HOII ITUTepaType mo IpobieMaTrKe. 3aTeM aBTOPOM OB IPOBefeH KOMMYECTBEHHBIN 1 Ka-
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JeCTBEHHBIT aHa/mn3. B McciejoBaHNY IPUHSIN y9acTHe 25 CTYAeHTOB Iefarornieckoro Gpakyib-
teta Coduiickoro yausepcurera uM. Caroro KmmenTta Oxpuzckoro. Y4acTHMKaM HEOOXOAMMO
6BIIO HATIMCATh 3CCE O MEKKY/bTYPHOI KOMIIETEHITVN ¥ OIIEHUTH TP MICbMEeHHbIE PAGOTBI CBOMX
COKYPCHMKOB. Pe3y/bTaTbl MCCIeOBaHMA MOATBEPXKIAIOT, YTO IPeOCTaBIeHIe 00PaTHON CBA3N
Croco6CTBYeT Pa3BUTHIO COLMAMBHON M MEXKY/IbTYPHON KOMIIETEHIIMM B JIBYX HaIpaBIeHMUAX:
y CTyAeHTOB (GOPMUPYIOTCA HABBIKM MPefOCTABICHNUs 00PaTHOI CBA3U U KOHCTPYKTHBHOI KpM-
TUKI; CTYIEHTBI YYaTCsA IIPUHUMATh 00PAaTHYIO CBA3b, AHATU3UPYS CBOU C/1abble M CUIbHBIE CTOPO-
HbI, 4TO TTOOYX/aeT K CaMOCOBEPIIEHCTBOBAHMIO. ABTOP TaK)Ke IPUXOUT K BBIBOJY, YTO JeTallb-
Hbl€ MHCTPYKIMM JIO TPOBEJEHMs B3aIMHOTO OLIEHMBAHMA, @ TAKXKe MOCAeNyomas JUCKYCCUs 1
pedrrexcusa moMoraroT CTyleHTaM Topasjo Jierde OljeHMBaTh PaGOThI CBEPCTHUKOB M IIPefi/IaraTh
KOHCTPYKTUBHYIO KpUTUKY. IIpy 5TOM OHM yBa)KMTENbHO BOCIPMHMMAIOT UJIeN APYTUX NOfel 1
NIPMHUMAKOT PasHble TOYKM 3peHus. PesynbTaThl MCCIENOBaHUA MOATBEPXKIAIOT, YTO B3aMMHOE
OlIeHNBAHME CIIOCOOCTBYET PA3BUTHIO COLMATLHON M MEXKYITYPHOI KOMIIETEHLVIL.

KnroueBble cnoBa: B3aMHOE OlLl€HMBaHME, COLMA/IbHAA KOMIIETEHIVS, MEXKY/IbTypHAasA KOMIIe-
TEHLM, TOATOTOBKA CTY[IEHTOB, I1€JarOrMIeCKOe MCCIeJOBaHNeE.

Introduction

Social and intercultural competence are an increasingly important area in pedagogy.
They are thought to be very significant for the growth of children as accomplished
individuals, due to the values and qualities that are formed in the process of developing
these competencies, such as tolerance, communication, empathy, respect for others, the
ability to create and maintain constructive interpersonal relationships. The construction
of such a value system is also viewed as a key factor for the students, who as future teachers
will participate in educational interactions aimed at the formation and development of
competencies in children.

Social and intercultural competence are a part of a set of eight key competencies
for lifelong learning (European Union, 2018), which emphasizes their importance
in the overall formation of personality. Although not differentiated into a separate
group, components of intercultural competence are present in other competencies
(Chavdarova-Kostova, 2010). Knowledge, skills, and attitudes towards social and
intercultural interactions are interrelated and intersecting. Giurova (2004) claims that
social competence is an element in the field of intercultural competence, as it would not
be possible to form productive relations with other people, other cultures if a person
does not have empathy and communication skills, and the ability to solve conflicts.
Furthermore, in her analysis of intercultural education, Chavdarova-Kostova (2010)
argues, that interculturality is a value, which represents non-violence and highlights the
peaceful ways of solving conflicts.

This prompts the interconnection between social and intercultural competencies.
The culture of peace and non-violence, the rejection of prejudices towards the different
is achievable if the child develops tolerance and empathy, and other personal qualities,
oriented towards the well-being of people, society. Of crucial importance is the
understanding of the value of others as individuals, their cultural identity, perceived not
as an obstacle or a defect, but as a part of their overall nature, enriching themselves and
the people with whom they interact. An element of the essence of interculturality and
social competence is the perception of others not as a threat or carrier of negative feelings,
but as an opportunity for enrichment of knowledge, feelings, emotions, and viewpoints.
The interactions based on reciprocal tolerance and respect present opportunities for the
development and improvement of individuals and society as a whole, for cooperation
between people, regardless of their differences, oriented towards a better, more humane,
more peaceful future.
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Both these competencies include characteristics such as respect for the opinion of
other people, the ability to perceive other points of view on a subject, to feel and express
empathy and compassion, the capability to work in a team, and reflection on strengths
and weaknesses. These values and qualities, together with others, are also essential for the
process of peer assessment. According to numerous studies, peer assessment is useful for
the development of skills for lifelong learning - critical thinking, reflection, providing and
receiving feedback, meta-cognitive skills, and more (Ibarra-Saiz et al., 2020; Topping,
1998; Harrison, 2010; Alzaid, 2017; Wride, 2017). Furthermore, successful peer assessment
requires the participants to be objective, to assess not on the basis of prejudice (race,
gender, religion), but on observable facts and criteria. In this context, it can be suggested
that peer assessment could be implemented in higher education for multiple educational
purposes, including the development of social and intercultural competence in students.

Purpose and objectives of the study

The present research aims to outline the connection between the development of
social and intercultural competence and peer assessment. Its purpose is to examine
whether the process of peer assessment could be beneficial to the development of these
competencies. Among the main objectives are: to review the scientific literature and
research on social competence, intercultural competence, and peer assessment; to study
the influence of peer assessment on the development of different skills and attitudes in
students; to determinate the key elements of the structure of peer assessment and underline
several suggestions, which would favor its successful incorporation in students' training
for the development of social and intercultural competence. The study also attempts to
continue the discussions related to the competence approach in student training and peer
assessment.

Literature review

The dynamic processes in society, the changing needs, demands and interests
of adolescents on the one hand, and socio-economic requirements on the other, are a
prerequisite for changes in education. In today's world, a variety of values and qualities
attract increased interest regarding social, personal, and professional realization. The
Recommendation of the Council of the European Union and the European Parliament
on a Framework for Key Competencies for lifelong learning was developed (European
Union, 2018) in order to successfully prepare young people in the current conditions, and
to provide a common basis for comparing school results and achievements at national
and international, pan-European level.

The competence approach presents a valuable new paradigm, concentrated not solely
on the knowledge, distanced from children's needs and interests, but focused on the
learners and their prosperous inclusion in society. This approach integrates knowledge
(the cognitive domain) with the affective domain. The process of forming values, attitudes,
moral and social norms is embodied in the learning process (Chavdarova-Kostova,
2011). Specifically, the set of key competencies is orientated towards the formation and
development of eight competencies, among which are social competence and intercultural
competence.

Despite the recently increased significance of the topic of competencies, the term is
not new in the scientific literature. According to McClelland (1973), tests for intelligence
should be replaced with tests for competence . His argument is based on the fact that
each profession requires specific knowledge, skills, and attitudes, which are important
for the work performance, instead of knowledge that is not related to the field. There are
various definitions that describe the term competence, and multiple classifications for the
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competencies (Andreev, 1998; Delibaltova, 2003; Merdzhanova, 2004; Chavdarova-
Kostova, 2010; Emerling & Boyatzis, 2012; Desev, 2015). The varied definitions generally
overlap and introduce particular aspects of the meaning of "competence”, primarily
referring to skills, knowledge, intelligence, abilities, qualities, experience, effectiveness
as elements of the competence. The term is considered predominantly as a complex
construct, multi-spectral personality formation, and an integrative personality trait,
comprised of the characteristics listed above.

The term "competence" is characterized as the compilation of knowledge, skills, and
attitudes in the Framework for Key Competencies for lifelong learning (European Union,
2018). Social competence is listed as fifth and it is perceived as one with the personal
competence and competence to acquire learning skills. Intercultural competence is
present in most (if not all) of the other competencies, primarily in regard to competence
for cultural awareness and expression, multilingual competence, and social competence.
Chavdarova-Kostova (2012b) states that the existence of intercultural competence is a key
factor in effective communication, constructive interactions with diverse socio-cultural
groups and individuals. In order to achieve such productive interrelations, one should
express empathy, tolerance, willingness to cooperate with others, social awareness, and
emotional intelligence. Consequently, intercultural competence is immanently connected
to social competence, which also consists of the components specified above.

Numerous authors interpret the content of social competence. Cavell (1990) clarifies
that the main components of social competence are social adjustment, social performance,
and social skills. He describes particular skills, in relation to this competence, distributed
in three groups: information coding (communicative) skills, decision-making skills,
and performance skills. According to Orpinas (2010), social competence refers to the
ability to create and maintain constructive social interactions, to adapt to different
situations, to consider the emotions and decisions of other people. The author states that
the understanding of social competence differs based on the different social situations,
development, and cultural characteristics of each person.

Mizova & Tsvetanska (2013) describe this competence as a multidimensional
construct, comprised of interrelated cognitive, affective, motivational-behavioral
components aimed at achieving socially acceptable goals. Correlation can be identified
between social competence and emotional intelligence, in regard to the various emotions
and feelings which determine communication, and which are crucial for productive
interactions. Also, the emotional and cognitive domains are interdependent areas of
human identity (Gospodinov, 2010), therefore the emotional and rationale often merge
during social situations. Orpinas (2010) suggests that there are four main emotional
processes, associated with social competence: the awareness of diverse emotions in
oneself and others, expressed verbally and nonverbally; the ability for self-regulation and
self-control, maintaining equanimity; the capability for communicating with positivity,
for recognition of negative emotions and connection on the base of similar interests; and
the ability for the perception of the situation from other points of view, for empathy.

Social competence is a developmental construct for maintaining meaningful
relationships with others, effectiveness in engaging in social interactions, "the behavioral
manifestation of a child’s emotional and regulatory competencies while interacting with
other people" (Junge et al., 2020, p.2). A number of scientists illustrate the correlation
between social competence and intercultural competence. The comprehension of the
existence and development of the components of social competence vary, depending on
the different contexts, cultural values, group social and moral norms, expectations of the
concrete society and individuals (Topping et al., 2000; Orpinas, 2010). Thus, the socially
and interculturally competent person understands that there are specifics in each social
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context and is able to react accordingly - to express respect for other people's emotions,
thoughts, values, and beliefs, to show solidarity, to be able to perceive situations from
different perspectives, to solve social problems, and to communicate in a meaningful and
constructive way.

Paelman and Verlot (2007) argue that intercultural competence is a set of skills
for understanding and appreciation of socio-cultural differences, of the effective
communication in a diverse cultural environment. Agatucci (2000) constructs a model
for intercultural competence, primarily focusing on knowledge and cogitation about
different cultures; experience in cross-cultural interactions; viewpoint and appreciation
of oneself own culture and other cultures; intercultural sensitivity and participation in
intercultural dialog; comprehension for the human unity and similarities, the ability for
appropriate social actions, interactions, cooperation.

Deardorff and Jones (2012) note that the significance of intercultural competence
is also increasing in higher education, dealing with the preparedness of young people
to address and solve global issues, to live, work and interact in a globalized world. They
also note the existence of ongoing debates on the essence, meaning, and components
of intercultural competence. A number of studies outline tolerance, appreciation for
other cultures, respect for all individuals regardless of cultural differences, ability to
communicate effectively in a cross-cultural context as some of the main components
of this competence. In this respect, Chavdarova-Kostova (2019) advocates that, with
the move towards globalization, a new important aspect emerges, connected to the
contemporary processes of convergence of people through technology, education, work,
and travel. This leads to the necessity for the development of intercultural competence in
children and adults, preparing them for prosperous adaptation in a multicultural society.

An intriguing approach is applied by Kim (2002), who discusses the distinction
between intercultural communication competence and cultural communication
competence. The components of the latter competence are specific for the different
cultures, whereas the content field of intercultural communication competence is
thought to be constant for all cross-cultural situations. In intercultural competence in
the educational context, the individuality of the student has high value, and among the
main purposes are the establishment of safe, creative, positive, empathetic surroundings,
the encouragement of students' initiative, support, and acceptance of others, reciprocal
tolerance, and solidarity (Vasileva, 2009). Communication in intercultural situations
is dependent on multiple factors, including but not limited to the process of achieving
understanding, knowledge of social principles and conventions in the use of language,
subjective impressions, stereotypes and prejudices, contextual awareness, information
gathering, emotion regulation (Spencer-Oatey & Franklin, 2009).

Various scientists have constructed models for the development of intercultural
competence (Agatucci, 2000; Bennett, 1999; Bennett, 1986) focusing on overcoming
prejudices, understanding differences and various cultures, while also underlining the
importance of self-acknowledgment, maintaining a balance between appreciation of a
person's own cultural heritage (traditions, values, beliefs, behavior concepts) and respect
for other cultures. Thus, a person's world-view consists of the comprehension of diversity
as a positive element, as an opportunity for enriching one's own experience, knowledge,
and skills, of respect for human dignity and rights, and requisite for cooperation. Another
model is the Hofstede model of six dimensions of national cultures - power distance,
uncertainty avoidance, individualism/ collectivism, masculinity/femininity, long/short
term orientation, and indulgence/restraint (Hofstede, 2011). This provides incredibly
useful data, analysis, thoughts, and reflections, which guide researchers to this day in
their studies in the areas of culture and interculturality.
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This brief review of scientific publications on the subject of social and intercultural
competence reveals the ongoing debate concerning the particular definitions and
components of these competencies. In general, however, the theses for the main elements
contained in the content field of the competencies are unambiguous - social awareness,
tolerance and solidarity, respect for others, sympathy and support, cooperation;
observance of social values and norms; taking into account one's own needs, opportunities,
and interests; problem-solving and conflict resolution, decision making; productive
communication and coexistence with other individuals in a society based on constructive
interpersonal relationships.

There are numerous educational methods that can be applied in order to form
and develop social and intercultural competence. Peer assessment, is a process, during
which learners assess each other's work and provide feedback to their colleagues. It
could be implemented for achieving the goal of development of social and intercultural
competence.

In peer assessment students are involved in procedures of assessing their peers'
performance, based on specific criteria (Tigelaar & Tartwijk, 2010). It is a social process
in which providing and receiving feedback is essential for the improvement of each
learner (Tillema, 2010). Gielen et al. (2011) claim that the two most common goals of peer
assessment are as an assessment tool and for enhancing learning outcomes. The author
mentions additional aims: development of social control, the formation of skills for self-
regulation during lifelong learning, and encouraging the participation of students in the
education process (Gielen et al., 2011).

According to Topping (2009), during peer assessment students reflect on the quality
and quantity of their peers' work, which can be in the form of writing, verbal presentation,
or another kind of a product. Peer assessment can be formative or summative, with the
concept of helping students structure their learning, self-reflecting on their strengths and
weaknesses, and developing a wide range of skills and abilities. Furthermore, peer learning
is a part of socialization; it is a natural process, a fragment of development from the
earliest years of a person's life (Boud & Falchikov, 2007). In this respect, peer assessment
can contribute to collaborative work and problem-based learning, as the students engage
in constructive criticism, exchange of opinions and argumentation, reflection and self-
reflection, consideration of specific issues, and decision making.

Spiller (2012) lists several of the benefits which peer assessment provides for students:

e It can be used to help students collaborate in order to identify their omissions

in learning and strive for improvement;

* Students engaged in commentary on the work of others can heighten their
own capacity for judgment and making intellectual choices;

* Students receiving feedback from their peers can get a wider range of ideas
about their work to promote development and improvement;

* Peer evaluation helps to lessen the power imbalance between teachers and
students and can enhance the students' status in the learning process;

* The focus of peer feedback can be on process, encouraging students to clarify,
review and edit their ideas;

* The processes can help students learn how to receive and give feedback, which is
an important part of most work contexts (Spiller, 2012 p. 11-12)

Whereas the beneficial effects of peer assessment vary considerably, there are
indications that this tool can influence the development of critical thinking, problem-
solving and decision-making skills, communication skills, observational, self-reflecting
and regulating skills, abilities for providing constructive feedback, and for receiving
such, skills for self-criticism and evaluation, and striving for self-improvement (Tillema,
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2010). Being a social process, peer assessment is related to various interpersonal and
interactional processes, such as trust between peers, between peers and the educator,
objectivity and fairness, interculturality (Tillema, 2010). Alzaid (2017) argues that peer
assessment provides students with the opportunity to be more active and to participate
to a greater degree in the learning process, to develop their abilities for critical thinking,
teamwork, appreciation of others and their comments, and viewpoints.

Hence, the process of peer assessment could present educational opportunities,
for developing social and intercultural competence, as both competencies consist of
knowledge, skills, and attitudes, orientated towards the adequate assessment of social
situations, understanding of other people's actions and intentions, feelings and needs, and
compliance with them. This kind of appraisal could also be useful in terms of developing
other characteristics of social and intercultural competence. However, certain aspects
need to be considered.

While multiple studies are devoted to outlining the benefits of peer assessment, a
number of them also trace the limitations of this process. Gielen et al. (2011) specify,
that for each set goal of peer assessment there need to be clear criteria, compliant with
the concrete aims. Panadero & Algassab (2019) studied the influence of anonymity on
students' performance and perspectives, feedback, grading accuracy, and on the social
effects of the appraisal. When the peer assessment is public instead of anonymous and
confidential, students often have difficulties with evaluating their friends, since expressing
criticism might have an impact on the dynamics of the friendship (Tigelaar & Tartwijk,
2010). Even if the appraisal is confidential, peers may experience anxiety, before they
receive their feedback, and humiliation if the feedback is negative and not constructive
(Boud & Falchikov, 2005). Spiller concludes, that using marks could have negative
repercussions, as students often focus on specific marks rather than on other important
aspects of the assessment (Spiller, 2010).

For the process of peer assessment to be considered effective, the evaluation, feedback,
commentary, and reflection need to be fair. Students need to be sure that they will receive
objective feedback, that it will not be related to their interactions with others (whether
well-developed or not), to their differences from others (religion, race, etc.) and that they
can trust their peers. It is essential for the evaluation to be fully compliant with the actual
results of the work, to delineate the strengths, and to constructively identify weaknesses
and suggestions for improvement. Otherwise, peer assessment would not be helpful, but
useless and distressing. Thus, guidelines need to be provided, and the assessment criteria
should be clear and understandable (Tigelaar & Tartwijk, 2010). The formulation of
concrete criteria might increase the honesty and credibility and reduce the eventual bias
(Alzaid, 2017). An effective approach would also be for the students to be encouraged,
well prepared, and to have the opportunity to practice beforehand, in order to be able to
assess their peers efficiently (Boud & Falchikov, 2005).

Taking these characteristics of peer assessment into account, this research was
conducted with appropriate precautions, regarding fairness, credibility, objectivity, and
more.

Methodology

The research was conducted during a training course in Intercultural education
(pedagogy specialty), with twenty-five students in their 4th year of education in Sofia
University "St. Kliment Ohridski". The training delivered through in the Learning
Management System Moodle, because of the specific pandemic situation in the country,
during the winter semester of the 2020/2021 academic year. The peer assessment was
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intended to be formative and was based on adaptation of the model, presented by van
den Berg et al., (2006), including essential design features for effective peer assessment in
university teaching.

There were two main stages, at which the research was conducted. The first stage
consisted of two steps:

During seminars the social and intercultural competencies were discussed, including
their content fields, the relation between them, the competence approach in education.

The second step involved writing an essay on the subject "Forming intercultural
competence in children - suitable activities."

Stage two of the research was constructed in 4 steps:

After each student wrote their essay, the texts were submitted to Moodle - on a
"workshop" activity module, specifically planned for this purpose.

The students then proceeded to assess the essays. Each student reviewed and evaluated
three essays, focusing on providing constructive feedback (outlining the strengths of the
work and the weaknesses, providing suggestions for improvement, constructive criticism)
and objectivity. The following criteria were specified, helping the students accomplish the
assignment:

* there is a clear description of a specific activity for the formation of
intercultural competence in the essay;

e the roles of the children and the teacher are commented on in the essay,
appropriate means, methods, and resources are taken into account and a time
frame for the implementation of the activity is presented;

* references for the ideas in the essay are presented and described correctly.

For each of the criteria, students had the option to select the degree, to which it is
accomplished, through a scale from "good" to "poor”, and to provide a comment accenting
on strengths of the essay and elements which could be improved (including suggestions
in this direction).

After all of the essays were assessed, the students reviewed the comments on their
work. They were encouraged to reflect on the feedback they received and to use it as a
motivation for self-improvement, rather than simple criticism. It was stressed, that the
idea was for this feedback to be viewed as a contribution and direction for achieving
better results.

The final step of stage two of the research was to discuss the process, to reflect on
the students' experience, feelings and thoughts during the assignment and after receiving
feedback from their colleagues. The main points of the discussion were:

If it was hard to be objective when evaluating someone else's work performance;

If it was difficult to receive feedback, especially if it includes critical observations and
suggestions for improvement;

If a person can be objective toward oneself and to what degree

If there were any regrets or dissatisfactions during the process - if someone thought
that their evaluation is not fair, or if they thought they gave an unfair assessment.

The process was monitored throughout the peer assessment in order to create a safe
environment for the students, with no issues regarding intolerance, disrespect, insulting
or tactless actions, and remarks. The students were encouraged to ask questions, to share
their opinions, to cooperate and comment with one another, to use their problem-solving
skills and critical thinking.

During the examination of the results, a two-stage analysis was carried out. First,
the students’ essays were analyzed, according to the following criteria: the degree to
which students had formed intercultural competence; the level of comprehension of the
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components related to the competence; preparedness of the students for the formation
of the indicated competence in children. Then, the results from the peer assessment
assignment were analyzed, on the basis of the four main components of social competence:
communication skills, tolerance, empathy, and cooperation. The extent, to which students
had formed skills and attitudes for providing constructive feedback was traced (along
with other qualities and values that this ability includes). Further analysis examined if the
process of providing, receiving, and reflecting on the feedback (together with the other
elements of peer assessment) contained educational opportunities for the development of
social and intercultural competence.

The theoretical analysis is based on the studies and theories of numerous authors,
including Chavdarova-Kostova (2012a), Spiller (2012), Deardorff & Jones (2012),
Hofstede (2011), Boud & Falchikov (2005), and others. The data analysis is based on the
competence approach, specifically on the set of eight key competencies (European Union,
2018). The results are presented through Krathwohl's Taxonomy of Affective Learning
(Allen & Friedman, 2010). The different levels of the taxonomy represent the different
degrees to which students have formed and developed the competencies, based on the
criteria.

Results

Krathwohl's taxonomy of affective learning (Krathwohl, 1964) was used to present the
results from the study, as the building blocks of affective learning are emotions, feelings,
values, attitudes, which are identified, examined, and interiorized/rejected during the
experience. With the interiorization (or rejection) of values, affective learning could lead
to modifications in the worldview, behavior. Among the values and attitudes that can
be formed during the process, are social justice, empathy, integrity, dignity, tolerance
towards other people (Allen & Friedman 2010), as well as components associated with
social and intercultural competence.

The taxonomy of affective learning consists of five levels - receiving, responding,
valuing, organizing, characterization (interiorized values). Receiving is the lowest level
of the taxonomy. The levels Receiving and Responding are connected to the students'
perception and attitude, the degree to which they are attentive and responsive towards
presented concepts, ideas, values. At these levels, students are willing to receive, respond,
and react to information, to be active participants in the process, they are aware of the
existence of different concepts. The third level (valuing) is associated with students' beliefs
and attitudes about moral and social norms, values, virtues. At this level, they form their
own ideas towards certain values, adopt them in their behavior, and are able to identify,
describe and defend a value. The Organization level refers to the construction of one's
own value system, based on the acceptance and interiorization of particular values from
the previous level. The organization of the set of values consists of comparing values,
resolving conflicts, systematizing different values. At the final level (characterization) a
person can be characterized by their value system, their worldview is shaped according
to their beliefs, their behavior is consistent with the set of interiorized values (Allen &
Friedman 2010).

The results are described in two tables, presenting the number and percentage of
students for each of the two stages during the research. Table 1 refers to the results from
the essays and the degree to which students have formed intercultural competence, to
which they comprehend the different components, and their readiness to form and
develop intercultural competence in children.
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Table 1. Results from the essays on the topic of intercultural competence

Formed intercultural Comprehension Preparedness for forming
Level: .
competence of the components intercultural competence
Characterization 13 (52%) 7 (28%) 9 (36%)
Organizing 7 (28%) 11 (44%) 6 (24%)
Valuing 2 (8%) 4(16%) 5 (20%)
Responding 2 (8%) 2 (8%) 3 (12%)
Receiving 1 (4%) 1 (4%) 2 (8%)

Table 1 indicates that two of the students have formed intercultural competence at
the Receiving level, based on the criteria. In the current context, this reveals that they
are in the phase of being willing to receive information, to identify phenomena, and to
ask questions about interculturality . In their essays, these two participants delineate
the significance of intercultural competence for children’s development, but they do
not describe an adequate and thought-through activity. Thus, they are distributed in
the column of the table related to preparedness for forming intercultural competence
at the Receiving level. One of these students is registered at the Responding level for the
criterion "comprehension of the components ", along with another student .
Participants at this level showed knowledge about intercultural competence and its
components ; they were able to provide answers on this topic. The activities they
constructed can be noted at the same level of Krathwohl 's taxonomy, indicating that
they are not yet ready to form and develop intercultural competence in children.

At the Valuing level, two of the students showed that they can explain intercultural
values, they can form an opinion regarding interculturality, and that they are able to
justify their thesis. This level refers to the interiorization of specific values, hence the two
participants have a positive attitude towards intercultural competence and their beliefs
shape their behavior towards accepting social and moral norms. They, along with two
other participants, also comprehend the main components of this competence: in their
essays the students underline tolerance, empathy, solidarity, respect for others, and more
of the base values and qualities included in the content field of intercultural competence.
Five participants are ready to form this competence in children at the Valuing level. The
understanding of the concept of interculturality is evident from the texts they presented -
the described activities and the specific goals they set, in the direction of including all
children, focusing on the positivity of diversity, compliance with children’s needs,
specifics, age, and individuality.

However, bearing in mind that Valuing is not the last level of the taxonomy, this
indicates a need for ongoing work with these students, so they would be able to develop
their skills, abilities, and attitudes in this aspect, and so they would organize their value
system. Ordering a concrete set of values into a value system refers to the next level of
Krathwohl's taxonomy, Organizing. From the data from the columns of the table, it is
apparent, that a larger number of students (28%) have formed intercultural competence
at the Organizing level where they are able to identify and compare different values and
characteristics, to combine and arrange them into their own value system. They developed
skills to defend their beliefs, to integrate values and virtues into their attitudes, and
therefore modify their behavior according to the social and moral norms in this direction.
This can be concluded from participants' essays and the way they describe intercultural
competence, how they argue the significance of forming this competence in children.
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Eleven of the students (including the participants mentioned above) are able to
recognize and comprehend the essence of tolerance, solidarity, and the other universal
values, as well as elements of intercultural competence. However, only six of them
are ready to facilitate an activity related to the formation of these components at the
Organizing level. The conclusion that could be made here, is that these students have
not yet graduated, they have future work to do in this context. They did not yet have
much practice, and experience, and connection to practice is significant for developing
skills, and professionalism. During their practice with children in classrooms, a necessary
element of their graduation, the students could gain more experience and could improve
their abilities to educate, to form and develop intercultural competence.

The last level of the taxonomy is Characterization by a value or set of values, referring
to the existence of a value system in individuals for a sufficient period of time, so that
the individual's behavior is consistent and reflects the social and moral norms, and
interculturality. The results described in this column of the table demonstrate that 52% of
the students have formed intercultural competence to this degree. They have knowledge,
skills, and attitudes in the intercultural competence, their behavior is structured in this
aspect and it reflects their beliefs on the topics of the fundamental values and virtues. The
students are able to revise certain concepts, form theories and ideas, to defend and justify
their opinions. At this stage, the participants can solve problems and respond to challenges
in interculturality: their world view and way of thinking are based on the interiorized
values. It is evident from the data presented in the table, that seven of those students fully
comprehend the components of intercultural competence. This is an interesting result,
because if the students have formed the competence at the final level, they would also
be able to identify and understand its components. But here we can conclude, that even
though the thirteen participants have formed intercultural competence, they still need
to work towards defining the specific components and dividing them. This could be due
to the fact that the elements on this competence are interconnected and have similar
characteristics - tolerance and empathy, empathy and solidarity, respect for others, and
taking other points of view into account.

Nine of the participants are shown at the Characterization level of the taxonomy.
Their work demonstrated their readiness to formulate and facilitate an activity for the
formation and development of this competence in children. The activities these students
planned are appropriate to the children’s age, personality, needs, interests, and abilities.
The students followed the principles of education, related to the respect for the children,
for their dignity and worth as individuals, outlining the strengths of the children and
creating a positive, safe environment for them, and complying with the significance of the
education time, and more (Chavdarova-Kostova, 2012b). The students, at that level, could
achieve positive influences, connected to intercultural competence and constructive
interpersonal relationships, and productive interactions.

It is apparent from the results, that most of the students are at the last two levels
of Krathwohl's taxonomy - twenty for the first criterion, eighteen for the second, and
fifteen for the third. This indicates, that a large number of the participants have social and
intercultural awareness, and could create a successful process of education, orientated
towards social and intercultural competence. Nevertheless, this also clarifies the need for
prolonged work, not only for the participants, who are at the other levels but for all of the
students, in the context of lifelong learning and self-improvement.

Theresultsintable 2 showto the developmentofsocial competencein the students. They
also indicate the development of intercultural competence, as the components, tolerance
and empathy (considered here as one component) are related to both competencies. The
data shows the existence and the development of social (and intercultural) competence
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during the first and the second step of the second stage of the peer assessment assignment.
At this stage, the students comment on their colleagues’ work and provide feedback. The
results are summarized for each student’s assessment for three essays.

Table 2. Results from the peer assessment assignment

Level: Communicativeness Tolerance and empathy Cooperation
Characterization 6 (24%) 5(20%) 5(20%)
Organizing 10 (40%) 8 (32%) 10 (40%)
Valuing 4 (16%) 6 (24%) 3(12%)
Responding 2 (8%) 3 (12%) 3 (12%)
Receiving 3 (12%) 3 (12%) 4 (16%)

The table illustrates that for each of the first two components of social competence
there are three participants, whose feedback and commentary are at the Receiving level in
the taxonomy. Four of the students at this level exhibit the cooperation component. These
students are willing to perceive information about effective communication, productive
interactions, tolerance, and empathy. They are attentive, aware of the existence of the
phenomenon of social competence and the concepts in this regard, adequately interpret
the information and orient themselves correctly in the issues discussed. These participants
listened during the discussions on the topics of the competencies, they asked questions
and showed that they are aware of the theories about social competence during the
peer assessment. Nevertheless, their feedback is not consistent, they do not outline the
strengths and weaknesses of the essays and do not suggest improvements.

Two of the participants demonstrated skills in answering questions and actively
participating in the discussions: they showed interest in the topics. The students provided
feedback to their peers, which was related to briefly stating the quality of the work,
complying with the aforementioned criteria, but they did not provide in-depth comments.
The participants' feedback towards their peers' work is tolerant but limited to a degree,
characteristic for the Responding level. Three of the students demonstrated cooperation,
by commenting with ideas for improvement for the essays of their colleagues. All of the
students, at this level in the table, are able to present new ideas, to question previously
learned concepts in order to comprehend them in a better way. It was taken into account,
that two of the comments regarding the assessed essays provided constructive feedback,
but not directly corresponding to the particular activity described in the essay. We
concluded that the students who made those comments are able to comprehend the
concept of social competence and react in such situations, but not always adequately and
correctly. This places them at the second level of the taxonomy.

There are four students at the Valuing level, who demonstrate communicative
abilities; they provided more in-depth comments about the essays they assessed. The
structure and content of the opinions comply with the standard for academic writing.
The comments are well thought out and reasonable, corresponding with the activities
described in the texts. The students are able to formulate their messages clearly and
specifically, to ask meaningful questions related to the topics discussed, and structure the
content in accordance with the norms of formal communication. The feedback from six
of the participants can be described as empathetic. It is based on constructive criticism
and reflects the strengths of the text. Further indicators for the degree to which the
students are tolerant, are their attitudes for respect for their colleagues, and willingness
for acquaintance with all points of view. At this level of the taxonomy, only three of
the participants exhibited the cooperation component. They provide well-constructed
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and justified suggestions for improvements in the essays, which is an essential part of
constructive feedback and illustrates the abilities of the students for support and assistance.
A conclusion can be made, regarding the number of participants for this component, in
comparison with the data for the next level of the taxonomy.

At the Organization level, there are ten students, in the table column related to
cooperation. This indicates that a larger number of the participants possess the skills
and attitudes for providing constructive feedback, which consists of recommendations
for improvement of the essays. These students construct their comments in compliance
with the criteria, they formulate intriguing ideas, which could help their colleagues
to accomplish better results. At the Organization level, for the component tolerance
and empathy, there are eight students in the table and ten for the communicativeness
component. The participants at this level justify their opinions with concrete citations
from the essays and demonstrate the ability for reading comprehension, perception of
ideas of other people and their viewpoints, skills for formulating arguments, and solving
problems in social situations. They are active, express their beliefs with confidence,
and ask adequate questions, which encourage reflection. It is evident that the students
are calm in regard to sharing their opinion and that they respect the opinions of their
colleagues. These conclusions are valid for the skills and attitudes of the students, noted
at the Characterization level of the taxonomy, with the addition that they could positively
influence children in the direction of social competence.

From the data shown in table 2, it is apparent that the number of students at the
last level of Krathwohl's taxonomy is smaller than the number for the previous level. An
inference for lifelong learning can be made here that the students have yet to work on their
social and intercultural skills and attitudes. Both competencies are complex constructs
with multiple components and there are continuous discussions among scientists,
regarding their formation and development. Thus, developing social and intercultural
competence is a process that continues throughout a person's life and the abilities in this
context could always be improved. Nevertheless, the comparative analysis of the results
indicated in both tables states that most students are distributed in the columns for the
highest two levels of the taxonomy.

Further analysis was conducted during the last two steps of the peer assessment,
related to reviewing the received feedback and reflection upon the received feedback,
the assignment as a whole. The students had time to review the feedback they received.
Then, they had the opportunity to share with their colleagues the comments and say
if they agree with them, if they find them helpful, or if they do not appreciate them.
A discussion took place on the topics of the feedback, students' expectations and the
comments they received, the objectivity of peer assessment, and its limitations in that
regard. The discussion also included thoughts and reflections, examples, explanations,
and arguments on social and intercultural competence and its components, which were
presented during the peer assessment. Most of the students (80%) stated that they agree
with the provided feedback and that it will be useful for improvements regarding their
work. The feedback from these participants was provided primarily by the students who
were noted at the Organization and Characterization levels. The students, who did not
appreciate their feedback and thought that it could be more objective, more in-depth, and
providing a greater number of recommendations and ideas were those assessed primarily
by participants in the Receiving and Responding levels.

During the discussion, the students who were at levels of the taxonomy in the table
had the opportunity to hear their colleagues' thoughts about the quality of the assessment
provided. The students realized that they could improve several aspects of their feedback
and that they could work on a few of their social and intercultural abilities. They did
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not react in a negative way, rather the opposite. They reflected on their strengths and
limitations, and took responsibility for their comments. This indicated that further
development in regard to social and intercultural competence is possible. Also, an
acceptable conclusion is, that the development of social and intercultural competence
during the process of peer assessment (which includes discussion and reflection) is a
plausible opportunity.

Discussion

The peer assessment was not anonymous, the students knew who was assessing them
and to whom they were giving feedback. It is considered that if such an assignment is
not anonymous this could influence the results, as the participants could be affected by
their interactions with the others (Tigelaar & Tartwijk, 2010). Students can experience
difficulties while commenting on their friends' work, or their negative opinion of a peer
could affect their assessment. However, when the assessment is public, students have the
opportunity to develop their critical thinking skills, their abilities to take responsibility for
their actions, their skills for solving problems and making decisions in social situations.
Also, in the present study, the participants had the opportunity to build their skills for
receiving feedback and constructive criticism, and to learn from it, so as to develop their
abilities for objectivity.

The overall analysis of the results indicates that peer assessment provides educational
opportunities for the development of a list of qualities, characteristics, values, correlated
with social and intercultural competence. We concluded that students can learn to
recognize their own strengths and limitations leading to the formation of an adequate
self-assessment and ambition for self-improvement. They can learn to identify strengths
and limitations in their peers, and how to provide help and support to others in order to
encourage them and escalate their progress.

Several recommendations were formulated, based on the results of the present
research, concerning the construction, integration, and conduction of peer assessment in
regard to the development of social and intercultural competence:

o Personal example. If a personal example is demonstrated, the students are likely to
replicate it. The example of behavior, compliant with social and intercultural competence
can include the correspondence (formulation of messages and other texts), the overall
communication (constructive dialogs, consisting of elements of tolerance, empathy,
solidarity), objectivity and encouragement for cooperation among students;

o Planning a discussion, prior to the peer assessment. The emphasis can be on social
and moral norms, tolerance between the peers, freedom of expression, attitudes and beliefs,
building skills and attitudes orientated towards mutual respect, acceptance and support,
adequate interpretation of information, leading to the reduction of misunderstandings
and conflicts and the development of skills for peaceful resolving of different problems;

o Provision of detailed and clear instructions for the peer assessment. The
instructions can include explanations and examples of how constructive criticism and
feedback could be provided and how to review received commentary. Also, at this stage
the students can be encouraged to participate, to share their opinions, and justify them;

+ Reflection after the feedback is received and reviewed. Reflection is a crucial
stage, at which students can take initiative, they can defend their opinions, and better
understand the feedback they received. They can reflect on their thoughts and feelings,
and therefore can better comprehend the process and the results. During the discussion
guiding questions can be asked, which could stimulate participation and motivate the
students to be cooperative, to show initiative, reciprocity, and solidarity. This activity can
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produce productive dialogs and helpful insights, thus contributing to the development of
social and intercultural competence.

Conclusion

Over the last two decades, a number of studies have been carried out with the aim
of presenting the necessary knowledge and skills for success and its realization, and the
way in which they can be mastered and developed in children. The changes that have
taken place over the years mark the need for new approaches to action in education.
Technological solutions replace established methods, eliminate professions, and open
new ones, the requirements of the labor market are changing dynamically. Various child-
oriented strategies are being sought, to help their preparation to become accomplished
members of society; strategies that take into account the importance of a number of
factors influencing the formation of creative, pro-social, knowledgeable, and capable
individuals, thus supporting both the prosperity and the improvement of society, and
their own personal realization.

Discussions continue about what exactly are the most important qualities and
competencies that are the basis for the improvement of the individual throughout
their life. There are many qualities, knowledge, skills, and attitudes that are considered
important for children to form and develop in order to adapt and contribute to society,
and to be able to positively influence the processes taking place at the national and global
level. It is important for adolescents to be able to solve problems, to think critically, to
build useful meta-skills and competencies transferable in different life situations, to show
initiative and creativity, to be flexible and adaptable, in a constantly changing reality. Also,
it is crucial for children to understand traditional basic values, to coexist and interact
positively with others, regardless of their ethnic and cultural identity, and to develop
emotional intelligence. Hence, it is irrefutable that the formation and development of
social and cultural competence are important. If future teachers are to be able to form
these competencies in children, they need to develop social and intercultural competence.

The findings of the study suggest, that peer assessment can be used as a tool for
development of social and intercultural competence throughout students” education. The
study leads to several interrelated conclusions:

o providing feedback helps the development of social and intercultural competence
in two ways: a) students form skills for providing constructive feedback and criticism, and
b) students develop their abilities for accepting feedback, reflecting on their strengths and
weaknesses, which leads to striving for self-improvement;

« by providing detailed instructions prior to peer assessment, by organizing a
discussion and reflection thereafter, students improve their skills for providing feedback
and constructive criticism, considering the ideas of others with respect, understanding
different perspectives;

o peer assessment provides educational opportunities in the formation and
development of social and intercultural competence.

More in-depth research is needed, with larger samples, in order to provide more
definitive evidence. Further data collection is required to determine different useful
designs of peer assessment assignments for the development of social and intercultural
competence.
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