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Abstract

The inclusion of children with special needs into the mainstream regular elementary school classes
brings a professional challenge to teachers. A review of articles on teachers’ attitudes towards
inclusion published during last three decades was conducted. The review of research findings
indicates that effective implementation of inclusion depends on the teacher’s attitude to inclusion,
which is found to be linked to the teacher’s gender, years of work experience in teaching children
with special needs, qualification of teachers, and the type of special need. A survey was conducted
in 2013 on a representative sample of Slovenian elementary school teachers who teach in 7th, 8th
or 9th class and have in their class at least one student with special needs. The findings indicate that
teachers have a neutral attitude to inclusion. Teachers believe that they are insufficiently qualifie in
teaching children with special needs, and that they need more training in this particular area. They
are most in favor of inclusion of children with deficiencies in certain areas of learning, children
with chronic disease, and children with speech and language disorders. They disfavor the inclusion
of children with mental development disorders. They hold a neutral attitude to the use of ICT in
inclusive education, and that the use of ICT contributes more to a child's cognitive, than social
development. They believed that they do not have sufficient competences in ICT supported learning
and assistive technologies. The findings of a survey of Slovenian teachers have shown neither a
link between a teacher’s attitude to inclusion and the teacher’s gender, years of work experience,
experience in teaching children with special needs, nor the teacher’s opinion of his/her own teaching
competences for inclusion. The findings are discussed in light of related studies in other countries.
Keywords: elementary education, inclusive education, ICT supported learning, special education
needs, teachers’ attitude.
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AHHOTAI[USA

BxtoueHme fieTeil ¢ 0CO6EHHOCTAMM Pa3BUTHA B IPOCTPAHCTBO HauaIbHBIX KJIACCOB 06111e06paso-
BaTe/ILHBIX LIKOI 6pocaeT BbI3OB yunuTenAM. O630p OIy6IMKOBAHHBIX B TeYeHMe MOC/IeHIX TPU-
L[ATH JIeT HAay4HbIX CTaTell Ha TeMy OTHOIIECHNUSA yYMTesell K MHKTIO3MM TOKa3as, 4To apdeKTns-
HOCTb peanusalyy MHKI3MI BO MHOTOM 3aBUCUT OT OTHOLIEHNUSA K Hell yuureneit. Kpome Toro, B
xofe 0630pa muTepaTypsl 6bII0 0OHAPYIKEHO, YTO OTHOILIECHIE YINTE/eN K MHKIIO3MI CBSI3HO C UX
TI07I0M, TPO(eCCHOHATLHBIM CTa)KeM B 00/1aCTH CIIeIMaTbHOr0 06pasoBaHu, C UX KBamiduKamer
U C Pa3HOBMJHOCTHIO KOHKPETHO B3ATBIX OCOOCHHOCTE!! pasBUTHA. B paMKax JaHHOTO MccefoBa-
HMA OBIT IPOBefieH onpoc B 2013 roy, B KOTOPOM IIPUHSAIN y4acTHe Y4UTeNA MIAAINX KIacCoB
CTIOBEHCKUX LIKO/ (perpeseHTaTHBHAA BBIOOPKA), B KaXK/OM K/Iacce KOTOPBIX ObIT XOTA ObI OfMH
YUeHMK C 0COOEHHOCTAMM B PasBUTHI. Pe3ymbTaThl ONpOCa MOKA3bIBAIOT HeJTPalbHOE OTHOIIIe-
HII€ y4uTeneil K MHKIIO3WUI. YYUTe/IA CIUTAIOT, YTO OHM HEJOCTATOYHO KBAaMM(UIVIPOBAHBI, YTOOBI
YUUTD [leTeil C 0COOEHHOCTAMY B Pa3BUTHM, YTO B CBA3YM C STUM UM XOTTIOCh GBI IIPOITH COOT-
BETCTBYIOLIME KyPChl TOBbIIeHNA KBanudukarmy. OHM B 0COOEHHOCTY 3aMHTEPECOBAHBI U TO-
JIOXKUTETLHO HACTPOEHBI 10 OTHOIIEHNIO K MHKITIO3WH JIeTell CO CIennpuiecKuMu HapyIeHnAMNI
TI03HABATE/ILHOI IeATeTbHOCTH, fIeTell C XPOHMYeCKMMN 3a60/IeBaHUAMM 1 IeTell C HapyIIeHUAMY
peun. IIpu 5TOM yunTeis HauMeHee IIO0I0KUTEeNbHO HACTPOEHBI 10 OTHOILEHNIO K MHK/TIO3UM fleTeit
C 3a/lep>KKaMy IICUXMYECKOTO PAa3BUTHA. YUUTeNA HEMTPAIbHO OTHOCATCA K Mcnoab3oBanmio VIKT
B CHEIMANTbHOM 006pa3oBaHMY, @ TAKXKe CUMTAIOT, YTo ycnonb3oanue VIKT ckopee ciocobcTByeT
KOTHUTMBHOMY Pa3BUTUIO J€Tell, HeXKeN X COLMaNbHOMY PasBuUTHIO. BMecTe ¢ 9TuM yuurens He
CYMTAIOT CeOS JOCTATOYHO KOMIIETeHTHBIMY, 4T0o0bI a¢dextrBHO paborats ¢ VIKT u crermans-
HBIMJ BCIIOMOTATebHbIMYU TeXHONOTUAMM. [lomydeHHble pesynbTaThl HE BHIABUIN CBA3U MEXITY
OTHOIIEHNEM Y4UTeIeil K MHKTIO3UM U UX TTOJIOM, TTPOdeCCHOHAIbHBIM CTaXKeM, OIIBITOM PabOThI C
IeThMI C 3ajIep>KKaMI B PasBUTUM, @ TAK)Ke He TI0KA3a/IM, YTO MHEHMe O COOCTBEHHOI KOMIIeTEHT-
HOCTY CKa3bIBAaeTCA Ha OTHOIIeHNH. [To/rydeHHble Pe3ynbTaThl PACCMATPUBAIOTCA B COOTHOIIEHN
CO CXOXXMMM UCCIEJOBAHUAMY, IIPOBEJIEHHBIMM B IPYTUX CTPaHAX.

KrroueBrpie cioBa: HauanbHOe 06pasoBaHime, NHKIIO3MBHOEe 0Opasosanue, VIKT B o6ydenun, oco-
6eHHOCTH B Pa3BUTHM, OTHOIIECHME YUUTeelL.

Introduction
The inclusive paradigm that is sought by contemporary educational system is based on the
assumption that all the children belong to the same school despite their differing needs
(Opara, 2009). The contemporary concept of upbringing and education of children in an
inclusive environment requires the teacher to enable all the children to receive optimum
development irrespective of the individual’s capacities, and to provide for the appropriate
conditions and teaching methods (Isteni¢ Starcic, 2010). The teacher’s attitude to children
with special needs and to his/her own responsibility of teaching children with special
needs have a major impact on the accomplishments of those children (Avramidis, Bayliss
and Burden, 2000; Jordan, Schwartz and McGhie-Richmond, 2009), and therefore, it is
imperative to engender in teachers a positive attitude to inclusion (Alghazo and Naggar
Gaad, 2004). Based on an analysis of the results of 26 research studies, De Boer, Pijl and
Minnaert (2011) find that teachers have a negative or neutral attitude to inclusion, and
that only few research studies demonstrate the teacher’s positive attitude to inclusion.
More recently, authors in several countries have dedicated their research activities
to attitudes towards inclusion. Ojok and Wormnees (2013) have found in a study that
comprised 125 teachers, that in Uganda teachers had a more positive than negative attitude
to inclusion of children with intellectual disabilities. Galovi¢, Broj¢in and Glumbi¢ (2014)
studied 322 teachers from the Serbian province of Vojvodina and found that they showed
a neutral attitude to inclusion. In addition, the authors (ibid.) find that teachers with
prior positive experiences of working in an inclusive environment show a more positive
attitude than teachers with prior negative experiences in inclusive teaching. Memisevic
and Hodzic (2011) conducted a research study in Bosnia and Herzegovina, comprising
194 elementary school teachers from eight schools. They found that 50% of teachers
supported inclusion. Khochen and Radford (2012) researched the attitudes of teachers
and head teachers towards people with a disability in mainstream primary schools in
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Lebanon. The study comprised 40 teachers and showed their positive attitude to inclusion,
though they expressed scruples as to inclusion of students with social, emotional and
behavioral difficulties (ibid.). Batsiou, Bebetsos, Panteli and Antoniou (2008) examined
the attitudes of 179 Greek and Cypriot primary education teachers to teaching of children
with special needs and found that teachers had a positive attitude towards teaching
children with special educational needs. They further found that a positive attitude of
others was positively influenced by experience and knowledge (ibid.). Alghazo and
Naggar Gaad (2004) found that teachers in the Emirate of Abu-Dhabi in general tended to
have negative attitudes towards the inclusion of students with disabilities. Their research
comprised 160 teachers. Todorovic, Stojiljkovic, Ristanic and Djigic (2011) studied 100
Serbian teachers and discovered a positive attitude to inclusion, with 80 % favoring the
idea of inclusion. Pijl (2010) reported a negative attitude of teachers in the Netherlands to
inclusion and found that many hesitated to accept responsibility for students with special
needs in their class.

Other authors find that a teacher’s attitude to inclusion is linked to gender (Alghazo
and Naggar Gaad, 2004; Avramidis et al., 2000; Ellins and Porter, 2005; Todorovic et
al., 2011) and that a pre-service teacher’s attitude is likewise linked to gender (Forlin,
Loreman, Sharma and Earle, 2009), to the years of work experience (Alghazo and
Naggar Gaad, 2004; Todorovic et al., 2011), a teacher’s qualifications and competences
for teaching in an inclusive environment (Flatman Watson, 2009; Pearson, 2009),
experiences in teaching children with special needs (Pijl, 2010; Sobel and French, 1998;
Wilkins and Nietfeld, 2004), and the types of special needs (Alghazo and Naggar Gaad,
2004; Kristensen, Omagor-Loican and Onen, 2003; Todorovic et al., 2011).

In the past 40 years, authors have frequently researched the links between gender and
the teacher’s attitude to inclusion. Alghazo and Naggar Gaad (2004) showed in research
with 160 primary education teachers that male teachers tended to have a more negative
attitude to inclusion than female teachers - in particular to the inclusion of children with
more severe special needs, i.e. those with mental and behavioral disorders. Also Ellins
and Porter (2005) showed in a research with 47 teachers that the male teachers tended
to have a more negative attitude to inclusion than female teachers. Similar findings were
obtained by Avramidis et al. (2000). Based on analysis of results of 26 research studies of
the teacher’s attitude to inclusion, De Boer et al. (2011) found that male teachers tended to
have a more negative attitude to inclusion than female teachers. However, some authors,
including Todorovic et al. (2011), show however that there is no link between a teacher’s
attitude to inclusion and the teacher’s gender. Results of a research study conducted by
Forlin et al. (2011), with 603 pre-service teachers from Australia, Canada, Hong Kong and
Singapore, showed that there was no difference in their attitude to inclusion. Nonetheless,
the authors (ibid.) find that training and preparation for the inclusive education has
greater impact on male teachers than on female teachers. The attitude of male teachers,
which was negative prior to training, became much more positive after training, than that
of the female teachers, meaning that training had a greater impact on the male teachers’
attitudes to inclusion than on female teachers’ attitudes (ibid.).

Certain authors find that a teacher’s attitude is impacted also by the years of work
experience. Alghazo and Naggar Gaad (2004) showed that teachers with fewer years of
work experience had a more positive attitude to inclusion. Teachers with one to five years
of work experience had a more positive attitude to the inclusion of children with special
needs into the mainstream elementary schools, than teachers with more than six years of
work experience (ibid.). Similar findings were also obtained by Todorovic et al. (2011).
Their research study, comprising 100 elementary education teachers, showed that teachers
with 1 to 10 years, or 11 to 20 years of work experience had a more positive attitude to



O6pasoBanue u camopassutue. Tom 11, Ne 3(49), 2016

inclusion, than teachers with more than 21 years, or 31 years of work experience (ibid.).
The authors (ibid.) additionally stated that younger teachers were more optimistic, and
that for this reason their attitude to inclusion was more positive; they explained the cause
of such differences by the fact that older teachers had themselves been educated in a
system where children with special needs were only educated in special schools, and thus,
they were less capable of accepting the inclusion.

Appropriate professional development and training of teachers in the teaching of
children with special needs constitute the basis of successful implementation of inclusion
(Pearson, 2009). Teachers, who are appropriately trained for teaching in inclusive
learning environment, have a more positive attitude to inclusion (Ellins and Porter,
2005). Also De Boer et al. (2011) find that in the past decade many authors have been
able to demonstrate an important link between the qualification of teachers and their
positive attitude to inclusion. Most teachers in mainstream schools believe that they
need additional training in teaching children with special needs (Rose and Coles, 2002).
However, they do not get sufficient training, and thus, they feel insufficiently competent
and tend to be averse to the inclusion of children with more demanding special needs
(Flatman Watson, 2009). Research conducted by Fielding-Barnsley (2005) showed that
almost 20% of teachers had never been trained for teaching in inclusive environment.
Certain teachers believe that they have been well trained in teaching students with special
needs (Rothi, Leavey and Best, 2008), or that training had been available to them, but
had not always been advantageous to them (Starczewska, Hodkinson and Adams, 2011).
Training in inclusion is needed for teachers without experience (Angelides, Stylianou
and Gibbs, 2006) and also for established teachers, who have already completed their
professional training (Symeonidou and Phtiaka, 2009; O’Gorman and Drudy, 2010).
Universities training future teachers may contribute greatly to making the inclusion more
successful (Pearson, 2007). Angelides et al. (2006) propose practical training of students
in an inclusive class, and changes in the curriculum, which focus more on the themes
as children with special needs, inclusion, social equity, discrimination, and observing
the equity and equality of all children. As early as in initial training, the competences of
differentiated and individualized instruction should be developed, taking into account the
different needs and capabilities of the students. Inclusion of the appropriate instructional
methods, resources and modes of delivery contributes to the efficacy of inclusive
teaching. The initial education has a significant impact on the pre-service teachers’
perceptions and attitudes to inclusive education which, in turn, impact the development
of competences and approaches used by teachers to teaching in inclusive classes. The in-
service training significantly impacts the teacher’s professional development in inclusion,
at all professional development stages.

Practical training of teachers, providing practical experience in teaching children
with special needs, is significant for the effective implementation of inclusion, (Pearson,
2007; Nash and Norwich, 2010). Insufficient practical experience adversely impacts a
teacher’s attitude to inclusion (Pijl, 2010). In a study of 89 teachers, Wilkins and Nietfeld
(2004) found that teachers with more experience in teaching children with special needs
showed a more positive attitude to inclusion. Sobel and French (1998) researched the
impact of a one year experience of 40 students in teaching children in an inclusive class
on the students’ attitudes to inclusion. They found that the students’ attitudes to teaching
in an inclusive class improved and that they acquired the respect of, empathy with and
interest in the children with special needs (ibid.).

Many authors find that a teacher’s attitude to inclusion is influenced by the type of
special need. Based on an analysis of results of research conducted in the past 10 years, De
Boer et al. (2011) find that teachers tend to have a more negative attitude to the inclusion
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of children with deficiencies in certain areas of learning, and of children with behavioral
and personality disorders. They tend to be most inclined to the inclusion of the mobility-
impaired, the blind and visually impaired, and the deaf and hearing-impaired children
(ibid.). Alghazo and Naggar Gaad (2004) find that teachers tend to have a more positive
attitude to the inclusion of the mobility-impaired children, to children with deficiencies in
certain areas of learning, and to blind and visually impaired children. Teachers were most
disinclined to include of children with mental development disorders, emotional and
psychical disorders, and to deaf and hearing-impaired children (ibid.). Similar findings
were recorded by Todorovic et al. (2011), who conclude that teachers show a positive
attitude to the inclusion of the mobility-impaired and children with chronic diseases, and
a negative attitude to the inclusion of children with behavioral and personality disorders,
the deaf and hearing-impaired, and blind and visually impaired children. In identifying
how the particular types of special needs impact the teachers’ attitudes to inclusion,
Kristensen et al. (2003) find that 64% of teachers are disinclined to the inclusion of the
deafand hearing-impaired children, and 54% of teachers believe that children with mental
development disorders are more difficult to include. Only 46% of teachers are inclined to
include of blind and visually impaired, and 43% of teachers are inclined to the inclusion
of mobility-impaired children.

In recent years, computers, the Internet and other technologies have assumed an
important place in the lives of children and adolescents. They have become indispensable
in the learning process. The use of ICT represents a motivation for children with
special needs and has a positive impact on the development of learning and social skills
(Ditcharoen Naruedomkul and Cercone, 2010). Many qualitative studies show a positive
impact of ICT use on the cognitive progress of students with special educational needs
(Beale, 2005; Liu Hong, 2007; Ortega-Tudela and Gomez-Ariza, 2006, Ozgur and Kiray,
2007; Peltenburg, Heuvel-Panhuizen and Doig, 2009; Reis et al., 2010; Shamir and Shlafer,
2011). Computers are much more motivational than using books on their own, but also
give the opportunity and social development of students with special needs, resulting in
less loneliness (Gabrieli, 2006). In addition to the development of cognitive skills (Reis et
al.,2010) ICT for children with special needs also allows progress in social communication
and expression (Parson, Danels et al., 2006), has a positive effect on children's social
development, enabling them to improve communications (Bishop, 2003; Johnson and
Hegarty, 2003; Parsons, Leonard et al., 2006) and social skills (Cheng Ye, 2010; Chen et
al., 2009; Mintz et al., 2012), greater self-confidence (Newell, Booth and Beattie 1991 ) and
improved social interaction (Chen et al., 2009; Cheng and Ye, 2010; Doyle and Arnedillo-
Sanchez, 2011; Eden and Heiman, 2011; Gabrieli, 2006).

More recent research shows that teachers have a more positive attitude to inclusion
than in the beginning of research in the 1990s but that they still have many scruples and
some fears (Horne and Timmons, 2009; Mukhopadhya, 2012; Wah Lee and Min Low,
2012). This also applies to pre-service teachers (Forlin et al., 2009). Most teachers still
show a negative or neutral attitude to inclusion (De Boer et al., 2011), and an effective
inclusion requires a positive attitude. Teachers with a positive attitude to inclusion are
more aware of their own responsibility in the life of children with special needs, and
accept them as equal, with empathy and understanding.

The research questions addressed in the survey of Slovenian elementary school
teachers are:

— What are teachers’ attitudes towards inclusive education?

— Which children with special needs should be able to attend mainstream elementary
school?

— What are the experiences of teachers teaching in children with special needs?

10
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— What is teachers’ opinion of qualifications for teaching in an inclusive class?

— What are teachers' attitudes and competences of ICT use in inclusive education?

— Is there a correlation between a teacher’s attitude to inclusion and his/her gender,
years of work experience, experience in teaching children with special needs, and opinion
on his/her own qualification in teaching in an inclusive class?

Methods

The survey with a quantitative research approach was conducted among Slovenian
teachers who are teaching in the 7%, 8" or 9" class (which is called in Slovenia the third
triad of elementary education) and have in the class at least one student with special
needs. Approximately nine percent (9%) of students in the last triad of elementary
education in Slovenia are students with special needs (Ministry of education, 2015). We
were investigating, the attitude of Slovenian teachers to inclusion, their opinion of their
own competences for inclusive practice, their experiences with teaching children with
special needs, and which children with special needs may, according to them, attend the
mainstream elementary school. In addition, we were interested in whether there was a
correlation between the teacher’s attitude to inclusion and the teacher’s gender, years of
work experience, experiences in teaching children with special needs, and opinion on
their own qualification for teaching in an inclusive class.

Participants
Ten (10) percent of elementary schools were randomly selected from each of twelve
Slovenian regions. From the male and female teachers of the third triad of elementary
education of all the Slovenian regions, a representative random sample was selected
comprising 235 male teachers and female teachers. The research selected teachers
teaching in 7, 8" or 9'" class of the third triad of elementary school who have at least one
students with special needs in the classroom. Instructions on involvement in the research
were most strict about the requirement that the questionnaire shall be completed only by
teachers, in the third triad of elementary education and who have at least a single student
with special needs in the class.

The questionnaire was completed by 79 teachers (33.6% response rate), comprising
66 (83.5%) female teachers, and 13 (16.5%) male teachers. Most teachers in the sample
have a university education (62%), 30.4% have higher education, three teachers (3.8%)
have completed high school, and three teachers (3.8%) have the postgraduate master’s
degree. On average, teachers included in the survey have somewhat less than 17 years
of work experience: two years of work experience as a minimum, and 37 years of work
experience at most. Most of teachers who responded had students with deficiencies in
certain areas of learning, behavioral or personality disorders in their classes.

Instrument

The questionnaire for teachers consisted of descriptive questions to gather data on the
gender, level of education, region in which the teacher taught, number of years of work
experience, and on the class(es) in which the teacher taught, information of teacher’s
experience in teaching children with special needs. The Likert scale (1-totally disagree
to 5- totally agree) was applied to examine teachers’ attitudes to inclusion and their own
qualification in teaching in an inclusive environment, the information on the teacher’s
opinion as to which children with special needs should be able to attend the mainstream
elementary school and about teachers' attitudes and competences of ICT use in inclusive
education.

11
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The measurement characteristics were identified. For the reliability of teachers’
attitudes, teachers’ opinion of students with disabilities to be included in mainstream
classroom and teacher’s qualifications for inclusive teaching the Cronbach’s ¥ (alpha)
coeficient was applied. The value of Cronbach’s alpha coefficient was higher than 0.782
and only in one case 0.650 which indicated sufficient reliability of the instrument.

For statements, measuring a teacher’s attitude to inclusion and opinion on his/
her own qualification for inclusive teaching, we conducted the factor analysis using
the method of the main axes with Varimax rotation with Kaiser normalization, so as to
determine, which statements are measuring the same dimension. The results of the factor
analysis are presented in the findings section.

Statistical methods

In data processing we used the univariate, bivariate and multivariate analysis provided by
the SPSS statistical data processing software: descriptive statistics, frequency distribution,
Spearman rank correlation coefficient, Mann-Whitney U test, and factor analysis.

Results
The teacher’s attitude to inclusion
Itisevident from Table 1 that, on average, teachers tended to agree most with the statement,
Inclusion has positive impacts on social development of all children in an inclusive class
(M=3.46), and I believe that students with special needs are able to acquire appropriate
education in mainstream inclusive elementary school (M=3.35). Teachers tended to agree
least with the statement, All the students with special needs should attend special school
(M=2.15). We recomputed the index, The teacher’s attitude to inclusion, as a mean of
agreement of variables, measuring the positive and the negative attitude to inclusion.

For arguments, which measure teachers' attitudes towards inclusion, factor analysis
was performed according to the method of the main axis with Varimax rotation, to
determine which claims measure the same dimension. The number of dimensions were
determined using the Kaiser criterion indicating that in relation to the inclusion criteria
has two dimensions: a positive attitude towards inclusion and a negative attitude towards
inclusion.

Statements measuring a negative attitude to inclusion are as follows:

— Inclusion has negative impacts on learning results of fellow students without special
needs in an inclusive class;

- Inclusion has negative impacts on learning process in the class, and

— All the students with special needs should attend special school.

Positive attitude to inclusion are measured by the statements:

— Inclusion has positive impacts on social development of all children in an inclusive
class, and

— I believe that students with special needs are able to acquire appropriate education in
mainstream inclusive elementary school.

Statements of negative attitude were recoded, and a mean of all of them was computed,
so that a higher mark means a more positive attitude, and a lower mark means a more
negative attitude. The research results showed that, on the average, teachers had a neutral
attitude to inclusion (M=3.40), and that agreement with the statements measuring a
positive attitude was higher on average (M=3.41), than the agreement with the statements
measuring a negative attitude (M=2.60).
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Table 1. The teacher’s attitude to inclusion

The teacher’s attitude to inclusion n | Min. | Max. | M SD
Inclusion has positive impacts on social development
of all children in an inclusive class 79 2 5 3,46 | 1,06
I believe that students with special needs are able
to acquire appropriate education in mainstream
inclusive elementary school 79 1 5 3,35 | 0,934
Inclusion has negative impacts on learning results of fellow
students without special needs in an inclusive class 79 1 5 2,82 | 1,238
Inclusion has negative impacts on learning process
in the class 78 1 5 2,82 | 1,225
All the students with special needs should attend
special school 79 1 4 2,15 | 1,292

Notes: n - number; Min. - Minimum; Max. - Maximum; M - Mean; SD - Standard Deviation.

The teacher’s opinion on which children with special needs should be able to attend the

mainstream elementary school

We wanted to know about the teachers’ opinion on which children with special needs
should be able to attend the mainstream elementary school. It is evident from Table 3
that teachers, on the average, tended to agree with the statement that the mainstream
elementary school could be attended by students with deficiencies in certain areas of
learning (M=3.75), students with chronic disease (M=3.63), and students with the speech
and language disorders (M=3.51). However, they did not agree that the mainstream school

could be attended by students with mental development disorders (M=2.05).

Table 2. The teacher’s opinion on which children with special needs should be able to attend

the mainstream elementary school

Which children with special needs should be able

to attend the mainstream elementary school? n | Min. | Max M b
Children with deficiencies in certain areas of learning
(e.g. dyslexia, dysgraphia, dyscalculia, dyspraxia,
ADHD etc.) 79 1 5 3,75 | 1,149
Persistently diseased children (e.g. eating disorders,
epilepsy etc.) 79 1 5 3,63 | 1,211
Children with speech and language disorders 77 1 5 3,51 | 1,096
Children with behavioral and personality disorders 79 1 5 3,14 | 1,071
Mobility-impaired children (cerebral paralysis,
spinal muscular atrophy, injuries of the head etc.) 79 1 5 3,06 | 1,264
Children with several disorders. 78 1 5 3,01 | 1,026
Children with the autistic spectrum disorders
(autism, Asperger syndrome etc.) 79 1 5 3 1,132
Deaf and hearing-impaired children 78 1 5 2,95 | 1,278
Blind and visually impaired children 78 1 5 2,91 1,24
Children with mental development disorders
(e.g. Down syndrome) 79 1 5 2,05 1,12

Notes: n - number; Min. - Minimum; Max. - Maximum; M - Mean; SD - Standard Deviation.
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The teacher’s experiences in teaching children with special needs

In addition, we wanted to know about which children with special needs the teachers
had already taught by then, namely, about the teachers’ experiences in teaching children
with special needs. It is evident from Table 3 that most teachers have gained experience
in teaching children with deficiencies in certain areas of learning (87.3%), there follow
children with behavioral and personality disorders (60.8%), children with speech and
language disorders (48.1%), and children with chronic disease (40.5%). Teachers have
gained the least experience in teaching children with mental development disorders (3.8%).
Thus, teachers tend to agree most with the statement that children with deficiencies in
certain areas of learning should attend inclusive classes, and that they have gained most
experience with these children. Teachers have gained the least experience with children
with mental development disorders, and they tend to agree least with the statement that
these children should be able to attend a mainstream elementary school. The index of a
teacher’s experience in teaching children with special needs was computed as a sum of
Yes responses to 10 variables of the question, Which students with special needs do you
teach or have you ever taught? We find that, on the average, teachers have gained sufficient
experience in teaching in an inclusive class (M=3.54).

Table 3. Percentage of teachers, who have taught children with certain special needs

Special needs %
Children with deficiencies in certain areas of learning 87.3
Children with behavioral and personality disorders 60.8
Children with speech and language disorders 48.1
Persistently diseased children 40.5
Mobility-impaired children 32.9
Children with the autistic spectrum disorders 26.6
Deaf and hearing-impaired children 21.5
Children with several disorders 19
Blind and visually impaired children 12.7
Children with mental development disorders 3.8

Notes: % - Percentage.

The teacher’s opinion on his/her own qualification in teaching in an inclusive learning
environment

It is evident from Table 4 that, on the average, teachers tend to agree most with the
statement, Teachers should gain more knowledge in teaching students with special needs
during their own professional education (M=4.27), and that they would need more training
in teaching students with special needs (M=4.21). They do not agree with the statement,
I have sufficient knowledge in teaching children with special needs (M=2.27), or with the
statement, During my professional education I have gained sufficient knowledge in teaching
children with special needs (M=2.10). Teachers tend to agree more with statements
expressing their opinion on their insufficiently developed competences of teaching
students with special needs in an inclusive class, and that they would need more training
in this particular area.

For arguments, which measure teachers' opinion about their skills for teaching in an
inclusive classroom, factor analysis was performed according to the method of the main
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axis with Varimax rotation, to determine which claims measure the same dimension. The
number of dimensions was determined using the Kaiser criterion. The findings indicate
that teacher's opinion about their skills for teaching in an inclusive class criteria has two
dimensions: they are sufficiently qualified to teach in inclusive classroom or not sufficient
trained to teach in an inclusive classroom.

A teacher’s opinion that he/she is well qualified for teaching in an inclusive class is
measured by the following statements:

— I have sufficient knowledge for teaching children with special needs;

- During my professional education I have acquired sufficient knowledge in teaching
children with special needs;

- I have ample opportunities for subsequent training (e.g. at seminars) in teaching
children with special needs.

Statements measuring the teacher’s opinion that he/she is inadequately qualified for
teaching in an inclusive class are:

— Teachers should acquire more knowledge in teaching children with special needs
during their professional education, and

- I would need more training in teaching children with special needs.

Statements ascertaining the teachers’ opinions that they were insufficiently qualified
for teaching in an inclusive class were recoded, and a mean of all of them was computed,
so that the highest mark means a teacher’s higher opinion of his/her own qualification
in teaching in an inclusive class, and a lower mark the teacher’s lower opinion of his/her
own qualification in teaching in an inclusive class. The research results show that teachers,
in expressing their own qualification in teaching in an inclusive class, have expressed a
neutral position (M=3.37).

Table 4. The teacher’s opinion on his/her own qualification in teaching in an inclusive class

Teacher’s qualification in teaching in an inclusive class | n | Min. | Max. M SD

Teachers should obtain more knowledge in teaching
children with special needs during their own professional

education 78 1 5 4,27 | 1,286
I would need more training in teaching children

with special needs 79 2 5 4,01 | 1,182
I have sufficient opportunities for the additional training

(e.g. at seminars) in teaching children with special needs | 79 1 5 2,76 | 1,243
I have sufficient knowledge in teaching children

with special needs 79 1 5 2,27 | 1,402
During my professional education I have gained sufficient

knowledge in teaching children with special needs 79 1 5 2,1 | 1,383

Notes: n - number; Min. - Minimum; Max. - Maximum; M - Mean; SD - Standard Deviation.

Teachers’ attitudes to ICT use in inclusive education

From Table 5 it is evident that most teachers agree with the statement that ICT is
increasing curiosity among children in inclusive class (M = 3.47). That argument was
supported by the statement that ICT motivates children in an inclusive classroom in
order to learn more (M = 3.30). The least agreement was with the statement ICT enables
children in inclusive classroom to facilitate the conclusion of friendship (M = 2.86).
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Table 5. Teachers’ attitudes to ICT use in inclusive education

n Min. | Maks. M SD

ICT is increasing curiosity among children

in inclusive classroom 77 1 5 3,5 1,06
ICT motivates children in an inclusive classroom

in order to learn more 79 1 5 33 0,98
ICT enables children with disabilities to improve

communication skills 79 1 5 3,2 1,1

ICT enables children in inclusive classroom getting
more confidence 78 1 5 3,2 0,92

ICT enables equal opportunities in education
for children with special needs and their peers
in an inclusive classroom 77 1 5 3,1 1,03

ICT enables children in inclusive classroom
to facilitate the conclusion of friendship 78 1 5 2,9 1,09

Notes: n - number; Min. - Minimum; Max. - Maximum; M - Mean; SD - Standard Deviation.

For statements on teachers’ attitudes to ICT use in inclusive education, factor
analysis was performed according to the method of the main axis with Varimax rotation,
to determine which claims measure the same dimension. The number of dimensions
were determined using the Kaiser criterion. Findings indicate that was measured two
dimensions:

— The teacher's opinion that the use of ICT in an inclusive classroom is a good
influence on the social development of students;

— The teacher's opinion that the use of ICT in an inclusive classroom has a good
impact on the cognitive development of students.

Statements contributing to first dimension are:

— ICT enables children in inclusive classroom obtain greater self-confidence;

- ICT enables children in inclusive classroom to facilitate the conclusion of
friendship;

— ICT enables children with disabilities to improve communication skills.

Statements contributing to the second dimension are:

- ICT is increasing curiosity among children in inclusive classroom;

- ICT enables equal opportunities in education for children with special needs and
their skills in an inclusive classroom;

- ICT motivates children in an inclusive classroom in order to learn more.

We re-calculate the index Teacher opinion that inclusion is good for the cognitive
development of the students and Teacher opinion that inclusion is good for social
development of the students as an average agreement of variables that determine their
relationship. Teachers were in greater agreement with the statements that have measured
the positive effects on children's cognitive development (M = 3.29), and slightly less
with statements that have measured the positive effects on children's social development
(M =3.09). Teachers' attitudes towards the use of ICT in an inclusive classroom is neutral.

Teachers’ opinion of their competences for teaching with ICT

Teachers need to assess how they have developed skills to use ICT tools and
programs. The index Teacher opinion about their own competences for teaching with ICT
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was calculated as the average of the variables that determine their own assessment of the
competences to use ICT. It is evident that teachers in determining their own competences
for teaching with ICT occupy a neutral opinion (M = 3.32). We therefore wanted to know
whether they believe they need more training for teaching with ICT in inclusive classroon.
Teachers have to indicate how strongly they agree on two arguments on the 5-stopnejski
scale. From Table 11 it is evident that, on average, they do not agree with the statement
that they have a good knowledge of ICT for students with special educational needs (M
= 1.86), and that, on average, agree that they need more training in the use of ICT for
students with special needs (M = 3.77).

Table 6. Teachers’ needs for training for ICT competences

n Min. | Maks. M SD

I have a good knowledge of ICT for students
with special educational needs 79 1 4 1,86 | 1,195

I need more training in the use of ICT for students
with special needs 79 1 5 3,77 | 1,290

Notes: n - number; Min. - Minimum; Max. - Maximum; M — Mean; SD - Standard Deviation.

Is there a link between teachers attitude towards the use of ICT in an inclusive
classroom by gender, with work experience and opinion about their skills to use ICT in
an inclusive classroom?

Since the distribution deviates significantly from the normal, we used the Mann-
Whitney U test (Table 12). It turns out that there is no link between attitude towards the
use of ICTs in inclusive class and gender.

Table 7. Link between the teachers attitude towards the use of ICT in an inclusive classroom
by gender

Mann-
Whitney U Men

Women

Teacher opinion that the use of ICT in
an inclusive classroom is a good influence
on the social development of students 339,500 -1,052 | ,293 44,88 37,80
Teacher opinion that the use of ICT in
an inclusive classroom has a good impact
on the cognitive development of students 392,000 -,243 ,808 37,15 38,78

The link between the teacher's attitude towards inclusion and work experience, was
computed using the Spearman correlation coefficient. The findings indicate that the
attitude of teachers to use ICT in an inclusive classroom is not linked to his professional
experience.

Index Teacher opinion on its own knowledge of ICT was calculated as the average of
the agreement variables in question How well do you know, in your opinion, how to use
18 techniques/applications?

The link between the teacher's attitude towards inclusion and their opinion of their
own knowledge of ICT, was computed using the Spearman correlation coeflicient.
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Findings indicate that the attitude of teachers towards inclusion is not connected with
their opinion of their skills for teaching in an inclusive classroom.

Is there a correlation between a teacher’s attitude to inclusion and his/her gender, years of
work experience, experience in teaching children with special needs, and opinion on his/her
own qualification in teaching in an inclusive class?

As the distribution of cooperating teachers by gender rather deviates from the normal,
the differences between the two genders were computed using the Mann-Whitney U test.

We found that there was no link between the attitude to inclusion, and gender (Table 15).

Table 8. Link between the teacher’s attitude to inclusion, and gender

Mann- 7 p Average of ranks
Withney U Male Female
Attitudes towards
inclusion: Gender 324.500 -1.078 0.281 45.65 38.27

The link between the teacher’s attitude to inclusion, and the years of work experience,
experience in teaching children with special needs, and opinion of the teacher’s own
qualification in teaching in an inclusive class was computed using the Spearman
correlation coeflicient, and we found that the attitude of teachers to inclusion was neither
linked to the years of work experience, experience in teaching children with special needs,
nor to the teacher’s opinion of his/her own qualification in teaching in an inclusive class.

Discussion

Inclusion is a process of acceptance and provision of best possible all-round development
to all the students. The teacher should provide for the full inclusion of all the children
with the objective of facilitating an effective education, and preparing them for a fully
autonomous and independentinclusion into society. Inaninclusivelearning environment,
the teacher shall provide for the best possible learning opportunities for everyone. In
order to achieve this, he/she will need the appropriate qualification and support. The
society shall face the teachers’ negative dilemmas, help them, and stimulate them in a
positive direction (Allan, 2003). Teachers need the required knowledge, understanding
and experience in order to feel competent for work in an inclusive class (Wamae and
Kang’ethe-Kamau, 2004).

In our research we determined the attitude to inclusion of Slovenian teachers
teaching in regular elementary classes from 7 - 9%, and their opinion on their own
qualification in teaching in inclusive classes, their experience in teaching children with
special needs, and which children with special needs were, according to them, able to
attend a mainstream elementary school. In addition, we wanted to find out, whether there
was a link between the teacher’s attitude to inclusion, and his/her gender, years of work
experience, experience in teaching children with special needs, and their opinion on their
own qualification in teaching in an inclusive class.

In the discussion section we present these findings in the light of comparative studies
in other countries.
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Table 9. Comparison between the findings of this and related research about teacher’s attitude
to inclusion

Findings of this survey Results Findings of related research Results
I believe that students with special N Horne and Timmons, 2009 A
needs are able to acquire appropriate (Bangladesh)
education in mainstream inclusive Wilkins and Nietfeld, 2004 (USA) N
elementary school.
Ryan, 2009 (Australia) D
Kristensen et al., 2003 (Uganda) D
All the students with special needs D Kristensen e tal., 2003 (Uganda) D
should attend special school Wilkins and Nietfeld, 2004 (USA) | N
Inclusion has positive impacts N Avissar, 2003 (Israel) A
on social development of all
children in an inclusive class

Notes: A - agree, D - disagree, N - neutral.

The research findings showed that teachers had a neutral attitude to inclusion. On
average, teachers tend to agree most with the statement that Inclusion has positive impacts
on social development of all children in an inclusive class (M=3.46), and that Students with
special needs are able to acquire appropriate education in mainstream inclusive elementary
school (M=3.35). It is evident from Table 9 that several other authors have examined
similar attitudes of teachers to inclusion. That mainstream elementary school is a best
choice for children with special needs was declared by the teachers involved in the research
conducted by Horne and Timmons (2009). Wilkins and Nietfeld (2004) found that, on
average, teachers tended to partly agree with the statement that all children with special
needs should be able to attend mainstream elementary school, notwithstanding their special
need type. Kristensen et al. (2003) found, however, that only 43% of teachers interviewed
agreed with this assertion. On the average, the Slovenian teachers disagreed with the
statement that All the students with special needs should be able to attend mainstream
elementary school (M=2.18 with 59.5% respondents disagreed: 50.6% indicated that they
totally disagree and 8.9% disagree). Kristensen et al. (2003) found that only 22% of teachers
interviewed agreed with this assertion. Wilkins and Nietfeld (2004) found, however, that
on average, teachers partly agreed with the statement that Students with certain special
needs should not attend mainstream elementary school (M=3.25). Kristensen et al. (2003)
found that 37% of all the teachers interviewed agreed with this statement.

The Slovenian teachers expressed a neutral opinion on the statement that Students
with special needs are able to acquire appropriate education in mainstream inclusive
elementary school (M=3.35). Ryan (2009) found that majority of teachers disagree and
only 39% of teachers interviewed agreed with this statement.

Likewise, on average, Slovenian teachers expressed a neutral opinion on the statement
that Inclusion has positive impacts on social development of all children in an inclusive class
(M=3.46 with agreement from 53.1% of teachers: 17.7% totally agreed and 35.4% partly
agreed). The research conducted by Avissar (2003) showed that 72% of all the teachers
interviewed agreed with this statement.
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Table 10. Comparison between the findings of this and related research about teacher’s opinion
on which children with special needs should be able to attend an inclusive class

Findings of this survey | Results Findings of related research Results
Children with A Cagran and Schmidt, 2012 (Slovenia) A
deficiencies in certain Symeonidou and Pathia, 2009 (Ciper) A
areas of learning
Persistently diseased A Todorovic et al., 2001 (Serbia) A
children
Children with mental D Cagran and Schmidt, 2012 (Slovenia) A
development disorders Alghazo and Naggar Gaad, 2004 (ARE) D

Kristensen et al., 2003 (Uganda) D
Blind and visually N Starczewska e al., 2012 (Polish) A
impaired children Todorovic et al., 2001 (Serbia) D
Kristensen et al., 2003 (Uganda) D
Deaf and hearing- N Starczewska e al., 2012 (Polish) A
impaired children Alghazo and Naggar Gaad, 2004 (ARE) A
Todorovic et al., 2001 (Serbia) D
Kristensen et al., 2003 (Uganda) D
Mobility-impaired N Todorovic et al., 2001 (Serbia) N
children Kristensen et al., 2003 (Uganda) N
Children with behavioral N Cagran and Schmidt, 2012 (Slovenia) D
and personality disorders Alghazo and Naggar Gaad, 2004 (ARE) N
Todorovic et al., 2001 (Serbia) D
Avramidis et al., 2000 (UK) D
Starczewska e al., 2012 (Polish) D
Children with the autistic N Symeonidou and Pathia, 2009 (Ciper) N
spectrum disorders Alghazo and Naggar Gaad, 2004 (ARE) N

Notes: A - agree, D - disagree, N — neutral.

Teachers believe that inclusion of a child with special needs depends on the child’s
particular needs (Symeonidou and Phtiaka, 2009), and therefore, we also focused on the
question: which children with special needs should, according to the Slovenian teachers, be
able to attend an inclusive class? The findings of several earlier studies show that teachers
tend to have differing attitudes to the inclusion of children with the different special needs
into mainstream elementary school. Cagran and Schmidt (2011) found that the attitude
of Slovenian teachers depended on the type of special need. Their research determined
the attitude the teachers showed towards the inclusion of the physically impaired, mildly
intellectually disabled, and children with learning difficulties and behavioral/emotional
disorders. The authors (ibid.) found that teachers were most in favor of inclusion of children
with physical impairments and of those with behavioral and emotional disorders. Table
10 shows the comparison between the findings of our research and, and related, research
about teacher’s beliefs. Our research showed that teachers did not support the inclusion
of children with mental development disorders (M=2.05). Alghazo and Naggar Gaad
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(2004) found a low level of support by teachers towards the inclusion of these children in
inclusive classes, and 54% of teachers interviewed in a research conducted by Kristensen
et al. (2003) believed that inclusion of these children in a mainstream class would be
difficult. It is evident from our research that teachers find it most easy to include children
with deficiencies in certain areas of learning. Symeonidou and Phtiaka (2009) found
similar results. Slovenian teachers have a positive attitude to the inclusion of chronically
ill children. Similarly, teachers supported the inclusion of chronically ill children in a
research conducted by Todorovic et al. (2011). In our research, teachers showed a neutral
attitude to inclusion of the blind and visually impaired children (M=2.91) and of deaf and
hearing-impaired children (M=2.95), whilst other research studies had different results.
Several supported the inclusion of the deaf and hearing-impaired children (Starczewska et
al., 2012; Alghazo and Naggar Gaad, 2004), and of the blind and visually impaired children
(Starczewska et al., 2012), whilst others had not (Todorovic et al., 2011; Kristensen et
al., 2003). Slovenian teachers show a positive attitude to inclusion of mobility-impaired
children (M=3.06). Similar research results have been obtained by Todorovic et al. (2011),
and Kristensen et al. (2003). Slovenian teachers show a neutral attitude to inclusion of
children with behavioral and personality disorders (M=3.14), and autistic spectrum
disorders (M=3.00). Similar findings come from other authors (Symeonidou and Phtiaka,
2009; Alghazo and Naggar Gaad, 2004). However, Todorovic et al. (2011), Avramidis et
al. (2000) and Starczewska et al. (2012) find that teachers do not support the inclusion of
children with behavioral and personality disorders into mainstream elementary school.
Teachers in our research have had most experience in teaching children with deficiencies
in certain areas of learning, behavioral and personality disorders, and speech and language
disorders. They have had least experience in teaching children with mental development
disorders, and they tend to disagree most with such children being able to attend the
mainstream elementary school. On the other hand, they agree strongly with the statement
that children with deficiencies in certain areas of learning should be able to attend the
elementary education inclusive classes.

Table 11. Comparison between the findings of this and related research about teacher’s opinion
on his/her own qualification in teaching in an inclusive class

Findings of this survey Results Findings of related research Results
Teachers should obtain more A Symeonidou and Pathia, 2009 (Ciper) A
knowledge in teaching children Wilkins and Nietfeld, 2004 (USA) A

with special needs during their
own professional education

I would need more training A Symeonidou and Pathia, 2009 (Ciper) A
Lne zze;ching children with special Rose and Coles, 2002 (UK) A
Sobel and French, 1998 (USA) A

Notes: A - agree, D - disagree, N - neutral.

As regards the qualification of teachers in teaching in an inclusive class, we were
interested in knowing whether they thought that they should receive more guidance on
teaching children with special needs during their professional education. Table 11 makes
this clear. On average, teachers tended to agree with this statement (M=4.27). And, they
disagreed with the statement that during their professional education they had acquired
sufficient knowledge in teaching children with special needs (M=2.10). Likewise, teachers
disagreed with this statement in the research conducted by Symeonidou and Phtiaka (2009)
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(M=2.37), and Wilkins and Nietfeld (2004) (M=2.60). On average (M=4.21), Slovenian
teachers agree with the statement that they need more training in teaching children with
special needs. This finding is corroborated by other research findings (Symeonidou and
Phtiaka, 2009; Rose and Coles, 2002; Sobel and French, 1998). Regarding the statement that
teachers have sufficient opportunities of participating in seminars on teaching children
with special needs (M=2.76), there are almost no differences between our research results
and those of Symeonidou and Phtiaka (2009), as all the teachers showed a low level of
agreement with the statement.

Table 12. ICT use in inclusive education

Fu.ldmgs Findings of related research
of this survey
Gender: attitude No connection | Velkiri and Chronaki, 2008 (Greek) | Connection
Work experiences: No connection | Tezci, 2009 (Turkey) Connection
attitude
ICT competences: No connection | Velkiri and Chronaki, 2008 (Greek) | Connection
attitude

The relationship between teachers' attitudes to the use of ICT's in inclusive class and
gender was studied by (Velkiri and Chronaki, 2008). They found that men have a more
positive attitude towards the use of ICT's in inclusive classroom than women. Tezci (2009)
studied the relationship between the teacher's attitude towards the use of ICT's in inclusive
classroom and work experience and found that work experience affects the frequency
of ICT use and attitudes towards the use of ICT in an inclusive classroom. Velkiri and
Chronaki (2008) demonstrated that teachers with more years of work experience rarely
use ICT in an inclusive classroom (Table 12).

Table 13. Comparison between the findings of this and related research about teacher’s training

Findings of this survey Results Findings of related research Results
They need more training A O’Gorman and Drudy, 2010 (Irish) A
Wisdom et al., 2007 (USA) A
Helldin et al. 2011 (Swedish) A

Notes: A - agree, D - disagree, N - neutral.

There is a connection between the teacher's attitude towards the use of ICTs in
inclusive classroom and skills for teaching through ICT. Tezci (2009) found that teachers
who believe that they are more skilled in the use of ICT in the learning process, had
more positive attitude to inclusion and to increasingly use ICT. The author (ibid) found
that these teachers can use a word processor (Word), internet and web mail and at least
one database. Wisdom et al. (2007) found that teachers are not sufficiently trained in the
use of assistive technology for children with special needs. Helldin et al. (2011) report
that 87% of the teachers in their study reported that they were not sufficiently familiar
with, these technologies. Table 13 shows that in our study, the results of qualification of
teachers to use ICT in an inclusive classroom or children with special needs are similar to
the research of others: Teachers feel that they need more training in this area.

Previous studies have shown the positive effects of computerized modern teaching
methods in the cognitive (Beacham and Alty, 2006; Chambers, 1997; Dimitriadi, 2001;
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Magnan and Ecalle, 2006; Mioduser et al., 2000; Newell, Booth and Beattie, 1991; Ortega-
Tudela and Gémez-Ariza, 2006; Reis et al.,2010; Schery and O'Connor, 1997; Seo and
Woo, 2010; ) and social development of students with special needs (Cheng and Ye,
2010; Chen Wu, Lin, Tasi and Chen, 2009; Doyle and Arnedillo-Sanchez, 2011; Eden and
Heiman, 2011; Lidstrom et al., 2011; Mintz, Branch, March and Lerman, 2012; Parson,
Leonard et al.,2006; Schery and O'Connor, 1997). These experts highlight that strong
motivation (Ditcharoen Naruedomkul and Cercone, 2010; Gabrieli, 2006), promotes the
use of ICT in the learning process.

We were interested so see if there is a correlation between a teacher’s attitude to
inclusion and his/her gender, years of work experience, experience in teaching children
with special needs, and opinion on his/her own qualification in teaching in an inclusive
class. The comparison between the findings of our and related research about connections
are shown in Table 14.

The results show that there is no connection between the attitude to inclusion, and
gender. Forlin et al. (2011) and Todorovic et al. (2011), also found that there are no
differences in attitude, as regards the gender, although Alghazo and Naggar Gaad (2004)
found from 160 male and female teachers that male teachers had a less positive attitude to
inclusion, than female teachers. Similar findings were obtained by Avramidis et al. (2000),
and Ellins and Porter (2005) (See table 12).

Table 14. Comparison between the findings of correlation of this and related research

F".ldmgs Findings of related research
of this survey

Attitude towards No connection | Forlin et al.,, 2011 (Hong Kong) No connection
inclusion: gender Todorovic et al., 2011 (Serbia) No connection

Alghazo and Naggar Gaad, Connection

2004 (ARE)

Avramidis et al., 2000 (UK) Connection

Ellins and Porter, 2005 (UK) Connection
Attitudes towards No connection | Alghazo and Naggar Gaad, 2004 Connection
inclusion: Years of (ARE)
work experiences Todorovic et al., 2011 (Serbia) Connection
Attitude towards No connection | Wilkins and Nietfeld, 2004 (USA) | Connection
inclusion: Experiences : .

Forlin et al., 2011 (H K C t
with teaching children orimeta (Hong Kong) onnection
with special needs

The results show that there is no connection between the attitude to inclusion,
and the number of years of work experience. Alghazo and Naggar Gaad (2004) found
that teachers with more years of work experience showed a more negative attitude to
inclusion. Todorovic et al. (2001) studied 100 teachers and showed that those with more
years of work experience had a more negative attitude to inclusion. Based on analysis of
results of 26 research studies conducted in the past decade, De Boer et al. (2011) found
several research studies that demonstrated the connection between a teacher’s attitude to
inclusion, and the years of work experience, emphasizing that teachers with more years of
work experience showed a more negative attitude to inclusion. They found that teachers
with many years of work experience encoutered greater difficulties in changing their
method of work in the classroom, and they had greater difficulty in accepting the fact that
children with special needs required different method of work (ibid.).
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The results further show that there is no connection between a teacher’s attitude to
inclusion, and his/her experience in teaching children with special needs. In their research
among teachers, Wilkins and Nietfeld (2004) found that teachers with more experience in
teaching children with special needs showed a more positive attitude to inclusion. Forlin
etal. (2011) found that experience in inclusion gained during a teacher’s initial education
had a major influence impact on their attitude. De Boer et al. (2011) arrived to similar
conclusions from an analysis of results of several research studies.

Conclusions

The attitudes of teachers to inclusion have a significant impact. This research shows that
the attitudes of Slovenian teachers who are teaching in inclusive classes, are neutral.
However, they tend to show a negative attitude to the inclusion of children with certain
special needs, in particular children with mental development disorders. Teachers believe
that they themselves need more training in teaching in an inclusive class. These conditions
required for the implementation of inclusion should be met in the future. Among the key
factors are the attitude of teachers to inclusion, and the qualification of teachers, and for
this reason, we need to develop relevant competences. A positive attitude to inclusion
and relevant qualification are the key factors for a teacher’s function in the classroom,
which must be ethical, moral and equitable, and the teacher must be aware of his/her
responsibility in the lives of children with special needs. These children must be accepted in
the classroom without discrimination so that they are equal to all other children. Teachers
must be given appropriate training and they must have the necessary experience, thereby
stimulating them to improve their positive attitude to inclusion. These competences and
the teachers’ attitude to inclusion are fundamental preconditions for preparing teachers
to create such a learning environment, which facilitates the learning in line with the
student’s capabilities, together with the introduction of differentiated and individualized
instruction, in which teachers are mindful of the uniqueness of every single student in
creating a culture of acceptance and mutual respect.
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Abstract

The international developments of globalization and demographic changes of an aging society have
led to new concepts of teacher education since the beginning of the 21st century. Currently, the
debate pertaining vocational teacher training focuses on two issues: 1) Firstly, reform is necessary
because of structural and curricular changes, further professionalization and quality development
of vocational teacher training as part of the measures imposed by the Bologna. 2) Secondly, given
the scope of a profound socio-demographic transformation process, the focus of attention is shifting
onto the acute needs for teachers in scarce subjects of personal care services as well as MINT
professions within the professional vocational disciplines of teacher training. The following article
outlines key reforms and developments in vocational teacher education in Germany and Europe
on the following points: 1) Structures and university centers of teacher education in Germany
2) Curriculum development and didactic approaches in teacher training 3) Requirements on
competencies and professionalization in teacher training.

Keywords: vocational teacher training, professionalization, lifelong learning, quality development,
curriculum development, competencies.
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AHHOTAI[USA

VisMeHeHUA, IPOUCXOJAIINE B IMOOATBHOM MMpe CTHMYIUPYIOT HMOSBICHNE HOBBIX KOHISIIINIT
TIOAITOTOBKM yuuTenel ¢ Havyana 21 Beka. Ha cerogHAMIHMII leHb 06CYKIAI0TCA CIeyIOIIe aceK-
Tol: 1) Pedpopma Heo6XomMa 110 IpUUMHE M3MEHEeHNA yIeOHbIX ITAHOB U CTPYKTYPhI 00ydeH s,
a TaKXke B CBA3Y C HEOOXOAMMOCTBIO PasBUTHA NPO]ECCHOHATBHON MOTOTOBKY YUMTeNel Kak
gacTy BOIOHCKOTO Iporecca; 2) BO-BTOPBIX, 3HAYMTE/IbHbI 00beM COLMaIbHO-AeMOrpaguyecKmx
TpaHcdopmanuit csuraeT GoKyc BHUMAHMA Ha COOCTBEHHbIE HY)XIBL U MOTPEOHOCTI y4UTe/Is B
U3MEHSIONIeMCsl B MUpe B KOHTEKCTe HeXBaTKM BCeX BUJIOB PeCypcoB. B cTaThe paccMaTpuBarOTCA
OCHOBHBIE M3MEHEHNS 1 STAIlbl Pa3BUTHA MPOPecCHOHaNTbHOro 06pasoBaHus yunTeneit B I'epma-
Hym v EBporte cornmacHo crefylonym KpurepuaMm: 1) yHuBepcuTeTcKye u ipyrue o6pasoBaTenbHble
LIeHTPBI IOATOTOBKM yuuTesneit B [epManui; 2) ycoBepIeHCTBOBaHMe y4eOHOTO ITaHa 1 ANFAKTU-
YeCKMX MOJXO0B B 00pasoBaHMy yuuTesneit; 3) TpeGOBaHMA K KOMIIETEHI[MAM B IIPOIiecce TOfro-
TOBKM y4MTENIEI.

KioueBble cmoBa: nmpodeccnoHanbHasA MOATOTOBKA yuuTeseil, o6ydeHne Ha MPOTKEHUN BCelt
JKU3HM, TPOpeCcCHOHAM3AINA, YCOBEPIIEHCTBOBAHE YYeOHBIX I/TAHOB, KOMITETEHIINIL.

1. Empirical Points of Reference: Structural Change in the Economy and in Vocational
Schools

Over the last decades a fundamental structural change of the economy and society has
occurred in Germany, having a vital impact on the direction of vocational training and
vocational teacher training (Faflhauer & Riitzel, 2013; Friese, 2014). In this context,
three points of reference have to be mentioned: Firstly, the so-called megatrends like
globalization, internationalization and mechanization have led to a change in qualification
and competence requirements. What is currently demanded is not only expert knowledge,
but also an increasing extent of social, methodological and interdisciplinary competences.
Apprentices are supposed to develop skills enabling them to solve problems of tomorrow’s
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professional world in an independent, forward-looking and activity-oriented way. Thus,
coping with uncertain and unpredictable situations has become an essential professional
competence.

These requirements apply firstly to the dual system of vocational education and
training in Germany, in which mostly commercial and technical apprentices are trained
and which has a high proportion (70%) of male students. The dual system with its two
learning venues, school and company, is currently considered the via regia (royal highway)
of vocational training. Reasons for this can be seen in the good combination of theoretical
and practical training and good prospects of a secure job in the industry. Professions
profiting from this system are mostly the so-called MINT professions (Mathematics,
Computer Sciences, Natural Sciences, Technology). In commercial-technological
professions and in skilled crafts and trades, there is a considerable demand for skilled
personnel. The administration of the dual system of vocational education and training is
regulated by the German Government according to the Federal Education and Training
Act, which means that there is a uniform, nationwide regulation having a positive impact
on the development of vocational training structures.

A second sector in which an increasing demand for skilled personnel and an increasing
demand of professionalism can be observed are the fields of health, nursing, nutrition
and home economics, social work and education. The reasons for this development are
the demographic change in an aging society, an increasing number of working mothers
and in the increasing importance of early childhood education and nutritional education
intended to provide incentives for a healthy and sustainable life style. For vocational
teacher training it is important that these professions are mostly trained within the system
of vocational colleges, which are characterized by a high proportion (more than 70%) of
women. A criticism from a gender perspective is that, in spite of their high professional
level, professions studied in vocational colleges are characterized by semi-professional
structures, low regulative standards, low social prestige and low pay, on top of offering
insecure career options and insufficient academization.

Thirdly, an empirical point of reference in vocational teacher training is the so-called
transition system. This system is located at the intersection of school and professional
career and offers measures of vocational orientation and preparation for young people
with special educational needs. These young people form a very heterogeneous group
and have serious disadvantages when starting vocational training in the dual system or in
vocational colleges, because they are often affected by social and sexual discrimination,
the effects of migration and flight or by learning disabilities. Currently, vocational teacher
training in Germany is strongly influenced by the concepts of inclusion and integration
of refugees in vocational training and qualification. The institutions in the domain of
the transition system are vocational schools and general schools offering Business and
Employment Studies. With regard to vocational teacher training in this field, it is relevant
to establish intensive cooperation of the teaching staft of the individual types of school
and of the individual vocational programs. Moreover, appropriate offers for further
qualification and training of the teaching staff need to be made.

At the school level , the heterogeneity of the educational systems corresponds to a
highly differentiated field of a number of different schools types and vocational programs.
This field ranges from vocational training preparation over initial vocational education
and training in the dual system or at vocational colleges with a considerable number of
different degrees, to continuing education and vocational training. The curricula and
educational standards of the individual vocational programs are equally intricate. They
follow different objectives and address different target groups of different age brackets
with different degrees and different socio-cultural backgrounds. Since currently a
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considerable number of young people qualified for university entrance has started to
enter the dual vocational education and training system, a polarization of target groups
into high-performing and low-performing students can be observed. Moreover, in
cooperation with Universities of Applied Sciences a new form of vocational education is
taking place: vocational schools are taking over parts of Bachelor’s Programs within the
framework of a dual vocational education and training. In this context, vocational schools
have been assigned a number of new functions, in addition those they already have in the
fields of teaching, development of curricula and cooperation. Among these new functions
are quality control, quality management, evaluation and development of school profiles
for Independent Schools and regional Educational Centers.

2. Change of general concepts in teacher training: corner stones of educational policy
and quality control

The pronounced heterogeneity of school types, vocational programs, learners and the
wide range of educational and organizational functions place high demands on the
competence development of the educational staff, quality development and on the
professionalization of teacher training. New concepts of teacher training in Germany
have been mainly influenced by reforms carried out since the 1990’s by the European
Union and by professional objectives of educational policy and educational research
in the field of teacher training (Kultusministerkonferenz, 2004, 2015; Terhart, 2014).
Essential concepts of vocational teacher training have been influenced by the following
initiatives and by research in educational policies:

The concept of life-long learning developed at the end of the 1990’s has focused
discussion on further education and professionalization of career biography.

The tiered and polyvalent Bachelor’s and Master’s Programs established in the course
of the Bologna Reform have replaced the First State Examination, which means that the
responsibility in this area has been shifted from the state to the universities.

The report of the Standing Committee of the German Ministers of Education and
Cultural Affairs on the perspectives of vocational teacher training in Germany (Terhart,
2000) introduced a fundamental change of concepts.

Since the beginning of the year 2000, a number of general agreements and resolutions
adopted by the Standing Committee of the German Ministers of Education and Cultural
Affairs have determined essential concepts for vocational training and examinations,
standards, scope of the individual departments and didactic-methodological approaches
in vocational teacher training, as well as in special academic fields and technical didactics.

In the course of this change of concepts, the focus has shifted (Friese, 2014a): One
aim is the improvement of the supply of the institutions with teaching staft in the under-
resourced subjects of the technical disciplines electronic and mechanical engineering.
The increasing demand for teaching staft in the sector of care professions was hesitantly
acknowledged not before the second step. Secondly, the development of quality in
vocational teacher training on a structural, curricular and didactic-methodological level is
an additional aim. A crucial impetus in the development of instructional quality emanates
from studies (e.g. Hattie, 2008), which attribute teachers with a central influence on the
learning success of the students. Additionally, attempts of professionalization in teacher
training are closely connected with the striving for instructional quality. This quality is
intended to be achieved by early practical training during the Bachelor’s Program and
by further professional training during all stages of teacher training, starting during
academic education, to be continued at the second stage of practical teacher training, and
during the third stage of learning on the job.
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3. Structural key points: venues and concepts of vocational teacher training

3.1 The three stages of (vocational) teacher training

Teacher training in Germany is carried out in three stages (Kultusministerkonferenz
2012, 2013). The first stage contains the tiered and polyvalent education at a university in
modularized structures over a period of ten semesters: The Bachelor’s Program comprises
six semesters, whereas the Master’s Program comprises four semesters, which amount to
300 Credit Points. The academic programs are appraised and accredited by members of
the government and the academia in an accreditation procedure with a re-accreditation
taking place after six years. The universities are the institutions competent to deal with the
establishing and conducting of academic programs. The Bachelor facilitates the entry into
occupational areas in the field of vocational education and company-based training at
companies, organizations and institutions working in vocational education and training.
Furthermore, it opens career opportunities in continuing education and training. The
Master permits entry to the stage of teaching practice and to PhD-programs.

The first stage is intended to lay the conceptual foundation for subsequent
professional life. It focuses mainly on conceptual-analytical contents of professional
relevance, knowledge of the conceptual frameworks and pedagogical, methodological-
didactical and occupational field- related employability skills. Relation to occupational
fields in this context does not exclusively refer to the teaching of application-oriented
skills, but also to providing a foundation for reflection on theory and technical teaching
skills and developing general occupational competence. The Bachelor programs
impart academic basics, methodological competence and occupational field-related
qualifications according to the profile of the academic institution, in order to guarantee a
diversified academic qualification. Master programs attend to professional and academic
specialization and can either be practice-oriented or research-oriented.

The second stage of the teacher education contains 12-24 months of modularized
training, depending on the German Federal States in which it is served. During this
period, students attend seminars on two days a week; on three days a week they work
at the training schools. During the second stage, the National Education Authority
for Didactics and Teacher Education supervises teacher training. The stage of teacher
traineeship is terminated with the Second State Examination and permits entry to
teaching professions. The second stage of teacher training is intended to impart practical
experience, supplemented by theoretical reflection and the development of positive
coping patterns for a daily teaching routine. One central function of the second stage is
the processing of specialist and technical knowledge in such a didactic-methodological
way that it can be applied under realistic conditions in daily teaching practice.

Finally, the third stage comprises entry to professional life and professionalization. It
is characterized by continuous extension of competences obtained during training, and
it is intended to develop new competences, which are required due to constant change of
society, work and the educational system. Currently, this concerns mainly of dealing with
heterogeneity, consideration of different cultural and linguistic origins of students and
the requirements of inclusive vocational education and training.

3.2 Structure of the academic programs in vocational teacher training

Vocational teacher training programs at German universities are characterized by a variety
of different models of academic programs and curricula, which on the one hand, are
aligned to the Bologna standards. On the other hand, there are binding legal requirements
based on the framework agreement concerning the training and examinations for
teaching degrees of the Standing Committee of the German Ministers of Education
and Cultural Affairs (Kultusministerkonferenz, 2015). The classification based on these
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framework agreements defines 16 professional disciplines within the occupational fields
Economics and Administration, Commercial-Technical professions and individual-
related Care professions. In Germany there are approximately 45 academic venues for
teacher education in the field of economics, administration and commercial-technical
professions; additionally, there are 15 venues for the occupational field of the Care
professions. In view of the increasing demand for skilled personnel and teachers within
the field of Care, further extension of this area is necessary.

The Bachelor and Master Programs typically comprise a highly complex,
interdisciplinary and inter-university curriculum (Friese, 2010). At the Justus Liebig
University (JLU) in Giessen (Friese, 2014a), for example, the curriculum cross-links
modules and subjects of the occupational fields Agricultural Sciences, Nutrition and
Home Economics at the university and the occupational fields Metal Technology and
Electrical Engineering at the university of applied sciences (THM, Technische Hochschule
Mittelhessen). One core area consists of education theory, focusing on Working,
Occupational and Business Pedagogy, including subject-related didactics, school-related
and company-related practical studies, basic sciences and general teaching subjects.
The tiered academic programs aim at providing the students with substantial specialist
and technical knowledge, pedagogical, methodological-didactic and occupational area-
specific competences and interdisciplinary and communicative qualifications. The
Bachelor’s Programs, on the one hand, facilitate practice-oriented and knowledge-based
competences for spheres of activity in schools and companies. An evaluation of the
progress of academic programs and of the students’ demands has shown that, with a few
exceptions, students generally aim at entering vocational teaching and plan to achieve a
Master’s Degree. On the other hand, the Master’s Programs show a research-oriented and
teaching related profile. The graduates extend and deepen the competences achieved in
Working, Occupational and Business Pedagogy, in the Fundamental Sciences and in their
General Teaching Subject.

Owing to the importance of the theory-practice relation in vocational teacher training
programs, school internships during Bachelor’s and Master’s Programs are considered
vital at the JLU. The teaching internship comprises five weeks in the Bachelor’s Program
and five weeks during the Master’s Program. This format of internship is currently
being controversially discussed from the viewpoint of an early professionalization. At
present, in some German states so-called practice semesters or extensive core internships
are being tested and implemented. The practical studies in a training company are of
equal importance for the students. The curriculum demands an eight-week internship
in a training company. One necessary precondition for studying vocational teaching is
either an apprenticeship or work experience of at least 52 weeks at a training company.
Experience has shown that the majority of students (ca. 70%) have accomplished
vocational training when starting the academic program, which can be partly credited
against the requirements in practical studies. In addition to the basic model of vocational
teacher training at German universities, there exists a number of in-service training
models for direct and lateral entry to vocational teacher training. These models have been
introduced because of a shortage of graduates in the technical disciplines. Likewise, the
cooperation model of university and university of applied sciences, which was developed
by the JLU, has been expanding.

3.3 Students and academic progress

Regarding the socio-cultural composition of the students, it can be noticed that, like other
target groups of vocational education, they form a heterogeneous group. Diverging study
requirements at universities or universities of applied sciences, differentiated educational
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progress due to individual biographies, the co-existence of diverging institutional policies
in the sciences and the humanities and in commercial-technological and individual-
related disciplines as well as a great diversity of various academic models for regular
students and lateral entrants are characteristics of vocational teaching programs. The
professional biographies of students are strongly influenced by disruption, re-orientation
and new beginnings. School degrees and previous work experience show considerable
variation; their prior subject knowledge thus being of variable quality. Moreover, students
show considerable differences in age, which leads to different social starting positions due
to family obligations or an occupation to secure subsistence.

The heterogeneity in the professional biographies of the students entails a tremendous
chance for innovation in teacher training programs with regard to the importance of
work experience. At present an evaluation carried out at the JLU investigating the range
of different study and knowledge requirements and completion and attrition rates with
regard to previous professional experience and variable educational requirements.
The results of this survey are essential for the discussion of the educational policies
of permeability of occupational and academic education and training and of the
acknowledging and crediting of occupational competences.

4. Professionalization: standards, concepts and didactic-curricular approaches

The extremely differentiated structure of vocational education makes great demands on the
standards and competences of students and teachers (Friese, 2014; Jenewein & Henning,
2015). In vocational teacher training programs it is essential to link the complex general
knowledge of the educational sciences with the specialist knowledge of the occupational
area and the respective didactical and methodological knowledge and skills. Therefore,
the combination of a theoretical and practical approach is the underlying principle of
these programs. This principle is anchored in the curricula by teaching basic knowledge
and occupation-oriented practical knowledge. Simultaneously, it is enhanced by enquiry-
based learning within the framework of training research projects.

A seminal aspect of vocational teacher training is the development of pedagogical
interventions related to the empirical change of the economy, occupational reality and
living environment. A further aspect consists of the ability to react to the developmental
and educational requirements of the individual target groups. It is the task of the teaching
staff to convey the educational objectives of the vocational school according to the
requirements of the economy. This relation of diametrically opposed interests plays an
essential role in pedagogy and emerges especially in the context of vocational education,
because the requirements of the training are closely connected to the demands of the
employment market.

Theserequirements embrace a number of occupational competences such as the ability
to comprehend social transformation processes and individual stages of development,
analyze socialization experience and realize appropriate pedagogical interventions, map
out pedagogical work in the presence of “uncertainty structures” and during “uncertain
stages of status” of young people or implement specialist, social, methodological and
individual competence in an appropriate way in the process of teaching.

Specific competences regarding the theory-practice-transfer are of special significance.
Theory-practice relation in vocational teacher training has always a double basis: On the
one hand, it relies on professional experience obtained by way of professional biography;
ontheother hand, itrelies on the prospective, scientifically reflected practice of pedagogical
activity in school. Students in vocational teacher training having occupational experience
show a considerable advantage in the development of these competences.
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Against the background of the multitude of different educational systems and
educational careers new competences need to be developed, especially with regard to
the variety of stakeholders involved from educational institutions in the fields of school,
educational politics and the economy. The creation and development of educational
networks is crucial in view of the regional need for autonomous school development and
international cross-linking. In terms of the increasing problems of the transition system
and the increasing importance of advanced vocational training caused by demography
and life-long learning, students in vocational teacher training obtain competences
necessary to initiate and accompany the regional and interdisciplinary cross-linking of
school, extracurricular education, further vocational education and academia.

In the transitory system, for example, cooperation of contributory schools, educational
institutions, companies and regional networking is required. Moreover, special demands
as to occupational orientation, pedagogical diagnostics, the development of support plans
and handling of cultural variety and inclusion have to be met. Dual vocational education
and training, however, requires cooperation between the learning venues, schools and
companies, the realization of learning fields and development of occupational courses.
In the equally differentiated full-time vocational schools in the area of Care professions,
specific forms of curriculum development, cooperation and learning design are demanded.

In addition to the core tasks of teachers - teaching, educating, evaluation and
innovating — schools and teaching staff are assigned further tasks such as quality control,
quality management, evaluation and development of school profiles for Independent
Schools and regional educational centers. The curricula of vocational teacher training
support competences for development of schools and classroom teaching and more
flexible organizational processes for multi-professional teams of teachers, social workers,
special education teachers and teachers in adult education. The foundation of specific
didactic and diagnostic knowledge and the allocation of a wide range of methods play a
crucial role in vocational teacher training. The programs are intended to enable students
to design complex teaching-learning arrangements, which are oriented towards a wide
range of requirements and competences and towards a variety of educational levels of
the learners. Therefore, vocational teacher training focuses mainly on practice-oriented
methods, problem-oriented, case-related and interdisciplinary learning. Consequently,
vocational teacher training aims at promoting teaching personalities who continuously
reflect on their own actions, their empathy, the professional knowledge and skills, their
subject matter and the learning process of their students.

5. Conclusion

The contribution has highlighted key points of the professional teacher training in
Germany with regard to reforms of the European Union. It should be made clear, that
vocational teacher training is currently undergoing a fast modernization process. The
educational reforms, theoretical and curricular innovations of teacher education are set
within in a complex set of economic and demographic changes as well as new skills and
profession demands. A particular challenge for universities and vocational schools is
to further develop the work begun by the Bologna reform restructuring the academic
teacher training in theory and practice in order to ensure their future operability.

References

Fa3hauer, U., & Riitzel, J. (2013). Herausforderungen und Perspektiven fiir die Lehramtsausbildung
fiir beruflichen Schulen (Challenges and prospects for the vocational education for vocational
schools). Berufsbildung, 143, pp.2-5.

Friese, M. (2010). Didaktisch-curriculare Aspekte fiir Fachrichtungen und Fachrichtungsbereiche
personenbezogener Dienstleistungsberufe (Didactic-curricular aspects for fields of specialization

34



O6pasoBanue u camopassutue. Tom 11, Ne 3(49), 2016

and subject areas of personal service professions). In J.-P. Pahl & V. Herkner (eds.), Handbuch
Berufliche Fachrichtungen. Bielefeld: W. Bertelsmann Verlag, pp.311-327.

Friese, M. (2014). Care Work. Professionalisierung der Berufsbildung und Lehramtsausbildung
(Professionalisation of vocational education and training). Berufsbildung, 148, pp.2-5.

Friese, M. (2014a). Lehramtsausbildung fiir berufliche Schulen an der Justus-Liebig-Universitat
Gieflen: Die Bachelor- und Master-Studienginge «Berufliche und Betriebliche Bildung» (BBB)
(Lessons learned for vocational schools at the Justus-Liebig-University of Giessen: The Bachelor's
and Master's courses "Vocational and Business Education). Insider, 3, 27-29.

Hattie, J. (2008). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement.
NY: Routledge.

Jenewein, K., & Henning, H. (2015). Kompetenzorientierte Lehrerbildung. Neue Handlungsansdtze
fiir die Lernorte im Lehramt an berufsbildenden Schulen (Competence-oriented teacher training.
New approaches to action for the learning places in teaching at vocational schools). Bielefeld:
Bertelsmann Verlag.

Kultusministerkonferenz  (2004). Standards fiir die Lehrerbildung: Bildungswissenschaften
(Standards for teacher education: Educational sciences )(Beschluss der KMK vom 16.12.2004
in der jeweils geltenden Fassung). Accessed October 7, 2016, at: http://www.kmk.org/fileadmin/
Dateien/veroeffentlichungen_beschluesse/2004/2004_12_16-Standards-Lehrerbildung-
Bildungswissenschaften.pdf.

Kultusministerkonferenz (2012). Lindergemeinsame Anforderungen fiir die Ausgestaltung des
Vorbereitungsdienstes und die abschlieffende Staatspriifung (Country-specific requirements
for the preparation of the preparatory service and the final state examination) (Beschluss der
KMK vom 06.12.2012). Accessed October 7, 2016 at: http://www.kmk.org/fileadmin/Dateien/
veroeffentlichungen_beschluesse/2012/2012_12_06-Vorbereitungsdienst.pdf.

Kultusministerkonferenz (2013). Empfehlungen zur Eignungsabklirung in der ersten Phase der
Lehrerbildung (Recommendations for suitability assessment in the first phase of teacher
training) (Beschluss der KMK vom 07.03.2013). Accessed October 2016 at: https://www.kmk.
org/fileadmin/Dateien/veroeffentlichungen_beschluesse/2013/2013-03-07-Empfehlung-
Eignungsabklaerung.pdf.

Kultusministerkonferenz (2015). Lehrerbildung fiir eine Schule der Vielfalt - Gemeinsame Empfehlung
von Hochschulrektorenkonferenz und Kultusministerkonferenz (Teacher training for a school of
diversity - Joint recommendation of the German Rectors' Conference and the Conference of
Ministers of Education and Cultural Affairs) (Beschluss der KMK vom 12.03.2015/Beschluss der
HRK vom 18.03.2015). Accessed October 7, ,2016 at: http://www.kmk.org/fileadmin/Dateien/
veroeffentlichungen_beschluesse/2015/2015_03_12-Schule-der-Vielfalt.pdf.

Terhart, E. (2000). Perspektiven der Lehrerbildung in Deutschland. Abschlussbericht der von der
Kultusministerkonferenz eingesetzten Kommission (Perspectives of Teacher Training in Germany.
Final report of the commission appointed by the Standing Conference of Ministers of Education
and Cultural Affairs). Weinheim: Beltz.

Terhart, E. (2014). Dauerbaustelle Lehrerbildung (A construction site for teacher training).
Pidagogik, 66 (6), 43-47.

35



Education and Self Development. Volume 11, Ne 3(49), 2016

Why become a teacher? Considerations on the initial study
phase in teacher training

Sabine Maschke', Ludwig Stecher?

'University of Marburg, Germany, maschkes@staff.uni-marburg.de,
*University of Giessen, Germany, ludwig.stecher@erziehung.uni-giessen.de

Abstract

This article focuses on the transition from pupil to student. This transitional phase involves the
challenge of having to take a decision regarding a career path. For some pupils, this represents
perhaps their first major decision they are confronted with since the early school years: What do I
want to be? What kind of career suits me? This transition involves more than just a career choice; as
part of the transition, a number of biographical issues are activated, which are all aimed at one’s life
plans as a whole: ‘How do I want to live or what is important to me in life?” As such, the individual is
also confronted with the question of what still ‘fits’ with his or her previous orientation, experiences
and perspectives, in the light of new plans for the future or experiences in the course of the transition.
This involves questions and biographical issues, which relate to growing up in general. Very few are
able to easily escape such biographical challenges and tensions. However, the responses or forms of
dealing with these issues can vary.

Keywords: initial study phase; transformative learning; teacher training; focus group; narrative map
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AHHOTANUA

CraTpsl pacCMaTpMBaeT CTAUIO Ilepexofia YUYeHNKa IIKOJbI B CTATyC CTyAeHTa. DTOT 3TaIl Ipef-
I071araeT BHIOOP MPOQECcCHOHATLHOrO HAMPAB/IEHNA M [/ MHOTUX Y4eHMKOB, BO3MOXKHO, 3TO —
IepBoe OCO3HAHHOE U OTBETCTBEHHOE pelleHIe B XKVM3HU 1, OHO BK/IIOYAaeT OTBETHI Ha BOIIPOCHI:
«Kem s xouy cratb?», «Kakas mpodeccus ABisercs MouM npusBaHuem?». Ilepexoy U3 IIKOMBI B
YHUBEpPCUTET BKIIOYAeT M Apyrue coMHeHMs: «Kak OpraHnsoBarh [a/lbHEINYI0 JKM3HB?», «UTO
BKHO I MeHA?». B 9T0 jke BpeMA MMEImMIICA Y YeloBeKa KI3HEHHDII OIIBIT, IPeIIOYTeHNA
TOJDKHBI TApMOHIYHO BIINICATbCS B HOBBIIT 9Tall. Ha 9TOT IepeXONHbLT IepuOy, BIUAIOT COObITHS,
IIpousolIesiee B IPOLIIOM, YCIOBHSA, B KOTOPBIX Pa3BUBa/lach TMYHOCTb. B JaHHOM KOHTeKcTe
HEMHOTe CIIOCOOHBI JIETKO CIIPABUTCS C IIpob1eMaMyl JAHHOTO IIepHofa WK u30exarb ux. ITOT
HEIIPOCTON KOHTEKCT ABJLACTCA IPUYMHON PasHOOOpasysA peaKLuil U CHOCOO0B pearnpoBaHusA Ha
BBI3OBBI IIEPEXOIHOTO HEPUOJIA.

KimroueBble cT0Ba: Haya/lIbHbIIL 3TAll, IIOATOTOBKA YYMUTENIell, LielleBas IPyIIa, TpaHCHOPMALMOH-
Hoe o6ydeHne, JOPO>KHAsT KapTa

1. Introduction: Initial study phase as a ‘critical’ phase in teacher training
With a view to research on teacher training, the transition from pupil to student is
particularly important.

Because the biographical decision of the individual

o in favour or against a teaching career,

« in favour or against a particular school level (e.g. in Germany, primary school vs.
secondary school or grammar school), or

« in favour of a specific school subject involves a major responsibility facing the
teaching profession with regard to promoting the development of the next generation.
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From the perspective of training, this leads to considerations of how suitable candidates
can be attracted to the teaching profession.

Here, we take suitable to mean

o suitable to successfully complete a teaching degree

« and to prove capable later on of being a “good teacher” in practice.

Being a good teacher refers both to

« asuccessful teaching structure in class,

o the resilient handling of one’s own experiences of stress

« as well as to specific personality traits.

Within the concept of teacher personality, traits to be discussed include “intellectual
ability, verbal skills, creativity”, among others, but also “motivational characteristics”,
such as “interests, attitudes, values” (Mayr & Neuweg, 2006, cited by Nolle, 2014, p. 111).

In more recent research, we refer to a professional pedagogical attitude in this
connection.

Although the drop-out rates in teacher training in Germany are comparatively low
(around 10%; cf. Heublein, Schmelzer, & Sommer, 2008, Table 4, p. 8), there is frequent
switching to another subject, at least for grammar school teacher training (and here, at
least in mathematics). Dieter shows a proportion of 37 percent for male teacher training
students in the subject of mathematics, and 46 percent for female students, who “broke
oft this degree course during the first academic year”, “de-registered [...] or [...] changed
their degree subject” (Dieter, 2011, p. 4). The initial study phase or the transition from
school to university holds particular importance in teacher training research.

Viewing the transition or initial study phase from this perspective, the biographical
decision of the individual is thus of particular importance. We shall look more closely at
this issue later.

Yet can we really speak of decisions in the actual sense of the word when it comes to
making career choices?

One can only speak of a decision in the sense of decision theory in cases where a
choice can be made between several actually existing action alternatives, or where a
person can perceive different action alternatives (cf. Dimbath, 2003, p. 71).

Ries terms this the “multivalence” of real decision situations (Ries, 1970, pp. 122f).

However, decisions are not only based on (the perception of) action alternatives.
Beyond this, as with the assumption in Rational Choice Theory, they also require a
more or less conscious reflective process of weighing up these alternatives. (For different
decision-theory models see Maschke & Stecher, 2012.)

From the perspective of rational choice theory, the individual decision-making
possibilities and abilities are emphasized.

This stands in contrast to the view, expressed pointedly by Bourdieu for example, that
there is no such thing as a choice, for example with regard to a career or a degree course,
which represents a ‘voluntary decision’, no “theoretical choice between theoretical options
constituted as such” (Bourdieu, 2001, p. 176; see similarly von Isenberg & Santos-Dodt,
2000; Knauf & Oechsle, 2007, p. 146). Such a decision, argues Bourdieu, would have to be
preceded by two “mental operations”:

o “first, a comprehensive listing of all decision alternatives;

« second, the identification and comparative evaluation of the different strategies
with regard to their consequences.” (2001, p. 177).

Bourdieu refers to this as a “completely unrealistic notion of normal behaviour”
(ibid.).

The question of the subjective decision-making possibility or ability is answered by
Bourdieu that, on the one hand, individual subjects structure their actions freely and
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creatively on the basis of their habitual disposition, but at the same time, specific limits
are imposed on the habitus during the process of socialisation, which are difficult or
impossible to transcend. Thus, according to Bourdieu, decisions are subject to habitual
limitations.

These socialisation experiences refer not only to the course of individual lives, but
also reflect shared life circumstances for particular social groups (Bourdieu, 1993). As a
result, “collective experience contexts and social reference groups” (Schittenhelm, 2005,
p- 12) come to the fore with regard to their importance for career choices, beyond the
individual biographical perspectives.

The basic idea we shall pursue here, on the basis of the work by Bourdieu and Maschke
(2013), is that a career orientation follows a specific life plan, which - like the decision to
undertake teacher training itself — is linked to prior (socialisation) experiences and thus
manifests itself in different social backgrounds, habitus and life plans when it comes to the
actual decision to undertake teacher training and the choice of subjects.

2. Assertive and defensive - two basic decision-making strategies

As part of a qualitative study with teacher training students in the first semester (Maschke,
2013), two fundamental strategy types were analysed, which refer to the process of decision
making (decision strategies):

The first describes a passive-defensive approach; a choice is made for whatever is ‘left
over after applying specific exclusion criteria and/or which is known and familiar.

The second is an active-assertive approach, which decides in terms of a ‘positive
selection’ on the basis of the ‘suitable” individual fit between professional aspirations and
the career choice.

In regard to the aforementioned question of teacher training, only the second
instance shows a reflexive and confident decision strategy for teacher training and a
specific subject.

We assume that students who have assertive habitual decision strategies will thus be
more successful in their studies, will be less likely to drop out, and will later identify more
strongly with the teaching profession. This is an assumption that is plausible, but which
as yet requires empirical investigation.

We would like to illustrate the strategies using two examples.

Active-assertive decision making - reflection on individual fit, or “what I'm good at”
Example Lisa: ,then I thought, no, just a minute, you want this, so, I'd like to impart
knowledge somehow and I want (...) to teach. [...] precisely because I hit puberty late
myself, I feel, well at least now still. [...] because I feel I understand them. [...] And 'm
also really glad. [...] so I think I've made the right decision. Well, everything seems right
at the moment. And it’s the orientation internship is coming up soon. And I'm really
looking forward to it. And () yeah.”

Passive-defensive decision making — decision by process of exclusion, or “what 'm
not good at”

Example Lothar: “and () no idea, till it got to the point where I just said, my god, then
I'll become a teacher.”

We can’t look closer at these cases and other findings here (for full details, see
Maschke, 2013) but we can summarise as:

Lisa is applying an active-assertive strategy to the problem of the transition or
study decision. Well-known patterns, a prior just carry on like this™ attitude, and new
experiences come up against one another. It becomes clear further on in the interview
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with Lisa (as with other subjects of the active-assertive type) that she feels a ‘tension’ in
the transition. This refers to a tension-filled (process) dynamic, which creates spaces for
educational processes and thus the basis for reflective perspectives on one’s self and one’s
worldview. She utilises this tension to make a considered decision.

This is in contrast to the passive-defensive strategy of Lothar. He avoids tension, and
the new or unfamiliar. In this context an active and reflective decision regarding a career
is absent. The experiences and processes that are reconstructed in this connection, as
shown further in the interview, point to a narrowing and strengthening of the (initial)
disposition.

In an earlier representative quantitative study (Maschke et al. 2013), we were able to
show that the habitus strategies do not, or hardly, correlate with age and gender - in this
case for adolescents — but that they are correlated with socio-economic status or social
class: young people who are assigned to a lower social class show a more pronounced
passive-defensive strategy than their age-related peers of a higher social class. Analogously,
the active-assertive strategy is more strongly pronounced the higher the social class.

Another interesting finding, which can only be reported briefly here, is that both
strategy dimensions are linked to a wide range of perceptions of and ideas about life. In
adolescence, the development of body image, self-satisfaction in identity formation, play
an important role. It can be seen that low levels of these notions go hand-in-hand with
a relatively pronounced passive-defensive strategy. This even corresponds to grades in
mathematics or German, or school friends (the more pronounced the passive-defensive
strategy, the worse the average grade or the less pronounced the friendships).

This similarly applies to the state of health; the worse this is rated, the more
pronounced the passive-defensive attitude.

With regard to a view of the future, a pessimistic view of one’s own future, and of the
future of society as a whole, is related to a more strongly pronounced passive-defensive
strategy.

In our view, these findings show that fundamental subjective dispositions, convictions,
perceptions and orientations are reflected in the two strategies, which describe a general
habitual understanding of life, from self-satisfaction to an outlook to the future — and that
at the same time, in the sense of educational theory, the relationship between the self and
the world is manifested.

What does this mean for teacher training?

If we assume that a reflected and biographically secure decision to become a teacher and to
teach a specific subject is the prerequisite for successful studies and a successful career, the
question arises as to how the habitual limitations of a passive-defensive decision strategy
can be overcome in the initial study phase, and how the student’s decision making (or the
pupil’s decision making prior to the actual transition decision) can be ‘unlocked’.

The counselling of students or prospective students often involves the use of
psychological self-assessment tools. These are designed to help determine the suitability
for a particular degree course and, if applicable, to provide indications for alternative —
more suitable — degree courses.

These tools are important. In our view, however, they fall short for three reasons.

Although they are able to stimulate thought processes, they often fail to capture the
decision-making process in its biographical complexity.

They do little to question or challenge the fundamental habitual dispositions of
decision making - to the extent that they represent the mentioned habitus strategies,
and they suggest the notion that a biographical (career) decision is subject only to the
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model of rational choice and a rational decision-making process (see Bourdieu above for
a critique).

Irrespective of whether we consider these counselling tools to be important, we
propose in the following an approach to decision making in the initial study phase that
is based on educational theory, which also takes into account the manner of decision
making and its anchoring in the individual’s biography.

In order to make such an approach productive for research on the initial phase in
teacher training, it is necessary to first take a brief look at the basic concept of habitus.

3. The habitus - between limitation and change

The habitus as a structuring structure or generative praxis schema (Bourdieu) ensures
the processing of current action requirements via the recourse to earlier experiences.
The development of the habitus can be seen as a process of experiential layering, which
rests on the habitus selecting new experiences based on “initial experiences” (cf. Michel,
2006, p. 119). Preference is given to self-strengthening experiences, with which the
habitus attempts to “secure its continued existence and to steel itself against change.”
(Ibid.) With this ‘pre-adjustment’, the habitus wants to “protect itself from crises and
critical questioning” (Bourdieu, 1993, cited in Michel, 2006, p. 119; cf. Koller, 2009,
p- 26). This process results in a more or less closed “system of disposition” (Bourdieu &
Wacquant, 1996, cited in Michel, 2006, p. 119). Based on this principle of a closed system,
the habitus can be defined as an effective structure of boundaries (Bourdieu 1993), which
makes particular behaviours or responses probable, and particular other behaviours and
responses less probable. The habitus is thus a system of persistence that appears difficult
to change.

But it is exactly the habitual changes we wish to bring about - towards an active-
assertive decision-making strategy — and to change or ‘unlock’ the habitus in this sense.
How can a transformation of the habitus succeed? Here, we take up the theory of
“transformative learning processes”, as formulated for example by Nohl, Rosenberg &
Thomsen (2015), Koller (2010), Marotzki (1990), Koller, Marotzki & Sanders (2007).

(For international links, see the concept of transformative learning, e.g. Kasworm &
Bowles (2012).)

Habitus under pressure

The concept of “transformative learning processes” (Koller, 2009, p. 19) assumes (under
specific conditions) a fundamental ability of the habitus to change and develop; here,
the transformation of the habitus comes about through education(al processes). In this
sense, Koller views education as a “process of transformation of fundamental figures of
the relationship with the world and oneself” (ibid., p. 20). As such, education is “not
a harmonious, natural maturity process” (Koller, 2007, p. 71), but instead requires an
impulse from the outside (cf. Koller, 2007, p. 71). The trigger of learning processes is,
according to Koller, a “confrontation [of the habitus] with problems [...], for which the
previous figures of the relationship with the world and oneself no longer suffice.” (2010,
S. 289) This confrontation represents a challenge that can confuse an individual with
regard to his or her self-assurance and orientations - putting the habitus, as Maschke
(2013) termed it, “under pressure”. The focus then turns towards learning triggers with
a particular dynamic: delayed, compacting moments of coherence and synchronisation
of cognitive and physical-corporeal aspects, of thinking and acting. They have a reflexive
effect on knowledge, motivation and practical action and at the same time offer the
opportunity to integrate the new (Maschke, 2013). In positive cases, these pressures can
trigger “processes of habitus transformation” (Rieger-Ladich, 2005, p. 291).
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4. The teaching unit DECISIONref

In order to initiate the transformation processes mentioned, we developed the teaching
unit DECISIONTef. It is used as part of the Neuen GiefSener teacher training in the initial
phase (the first two study semesters) and in a newly-conceived ‘pre-semester’, which is
offered to pupils with a view to their decision making regarding a teaching degree (von
Aufschnaiter, Stecher & Wissinger, 2014). Here is a brief description:

Teaching concepts regarding the conviction change of teacher training students have
been presented by Schlax (2016), among others. On the basis of our education-theoretical
considerations, we go further than existing concepts however. We assume that the change
processes of habitualised dispositions must be initiated simultaneously on several levels
of personality as well as through a strong biographical intervention impulse. Following
Nentwig-Gesemann, Frohlich-Gildhoft and Pietsch (2011), we want to use the teaching
unit DECISIONTref to work on and make reflexively available those “action-guiding
orientations, values and attitudes” that form the basis of decision making regarding a
suitable degree course. The aim is to promote an active-assertive decision-making
strategy. Nentwig-Gesemann, Frohlich-Gildhoff and Pietsch (2011) differentiate between
five levels of reflexivity: “1) Situation perception and description; 2) Situation analysis and
interpretation; 3) Planning and justification of possible educational-professional action;
4) Self-reflexion; 5) Continuation, development of perspectives.” (2011, p. 6)

The configuration of the respective characteristics of a teacher on these five levels,
which are captured empirically and evaluated by Nentwig-Gesemann, Frohlich-Gildhoff
and Pietsch (2011) using the adequate solution to practical dilemmas, are interpreted by
the authors as competence levels. With regard to situation perception, for example, on
the lowest competence level (Level 1), “only the actions of some actors are perceived/
described” by the subjects, there is “no multi-perspectivity” in the description of the
situation. By contrast, on the highest, fifth, level, “different perspectives - different actors
— are perceived/described” (2011, p. 6). The five levels serve as our evaluation grid for the
following procedure.

Procedure

The starting point of the teaching concept is that students are confronted with decision
situations using so-called case vignettes (standardised video examples). These contain
different, complex and challenging ‘decision situations’ intended to ‘put pressure’ on the
unquestioned self-assurances and orientations, as well as a largely uncritical daily practice
- the habitus. The case vignettes deal with choosing or deciding on a degree course; later
on, case vignettes are also used as stimuli aimed at the development of an educational-
professional attitude. Decision and solution options are developed in group work.

Methods. A range of different methods and stimuli are used; a central feature is
the method of focus group interviewing in the context of the Documentary Method
(cf. Bohnsack 2003, inter alia).

In the context of our concept, the focus group interview does not merely represent a
procedure for capturing and evaluating (collective) orientations, but also an educational
method: the focus metaphors are analysed externally and reflected back to the group,
in order to raise awareness for the action practice and the underlying action-guiding
orientations. The focus of the group interview is on capturing the collective. A productive,
self-propelled discussion can come about particularly in groups who share a joint and
collective experience foundation (Loos & Schiffer 2001, p. 44), in real groups. In our
case, these are groups of students. The collective patterns of meaning are expressed in
the dramaturgical consolidation, in the reciprocal intensification of discourse - in the so-
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called focus metaphor. This refers to key issues of shared experiences and common prior
experiences in the group.

For the analysis, we selected focus metaphors from the interview and discussion
respectively, which bring into view or document the (professional) self-concept in terms
of the issue of “decision making”. The focus metaphors are analysed by experts and then
reflected back to the group. The aim is to trigger or strengthen interactive negotiations
and thus reflexive educational processes. (This is somewhat similar to the procedure of
the “Model of Critical Thinking” (Cartmel, Macfarlane, Casley & Smith 2015), which
arrives at “thinking otherwise” via the steps “deconstruct”, “confront” and “theorise”.)
In the interplay of subject and group, these can, according to the argument, strengthen
and secure (pedagogic) insights. The analysis is performed in a similar way to the analysis
strategy of the Documentary Method (formulating and reflective interpretation). The
collective orientations and action-guiding knowledge on the professional processing/
handling of situations are carved out in following five levels of reflexivity of Nentwig-
Gesemann, Frohlich-Gildhoff and Pietsch (2011) - “1) Situation perception and
description; 2) Situation analysis and interpretation; 3) Planning and justification of
possible educational-professional action; 4) Self-reflexion; 5) Continuation, development
of perspectives.”

The group is not (initially) able to expound on this itself, as it is “anchored in the
habitualised, routine action practice” (Bohnsack, 2003), and is thus first made aware of it
by the experts.

The focus metaphors from the different focus groups provide the opportunity - from
a comparative perspective, which the documentary procedure is generally geared towards
- to carve out variations and contrasts, and also to reflect these back to the members of
the group discussions and to encourage further discussion. The aim is to increase the
reflection and action ability of the individual (on the basis of negotiations within the
group).

Another method is the narrative map also in the context of the Documentary
Method (Maschke & Hentschke, in preparation). The access of the narrative map is more
individual and autobiographical; the narrative map triangulates a narrative verbal part
with drawings or sketches; both verbal and visual expressions, which document the self-
concept in terms of the issue of the individual life planning and “decision making”.

The focus group and the narrative map are also educational methods: The individual
and collective patterns of meaning are analysed externally and reflected back to the
individuals and groups, in order to raise awareness for the action practice and the
underlying action-guiding orientations. The aim is to trigger or strengthen interactive
negotiations and thus reflexive educational processes (Cartmel, Macfarlane, Casley &
Smith, 2015).

5. Conclusion

In our view, the success of teacher training should not be measured by the number of
university graduates, but rather by the number of graduates who are confident about
having chosen a career for life by choosing teaching. Such a conviction or decision is
surely not only a matter of rational choice, but requires an approach oriented towards
educational theory. The teaching concept DECISIONTef can offer such an approach.
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Abstract

In this article I seek to explore how teacher education policy has been shaped and influenced by
political interventions. The main focus is on the UK, but I argue that this approach to teacher
education as a 'policy problem' is part of a wider global phenomenon. Part of this discussion
necessarily needs to differentiate between what has been happening in different parts of the UK,
for in spite of the globalising influences, there appears to have been some divergence between the
trajectories of the four jurisdictions in relation to developments in teacher education. In drawing
on recent developments in 'clinical practice’ within teacher education, I draw attention to the
importance of a research oriented approach to teacher education.
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AHHOTAI[USA

B paHHOI cTaTbe 5 MCCIEAYI0, KAK KYPC PasBUTHA IIEJarOrMYecKOro o6pasoBaHMsi MEHSICS IOf,
B/IMAHMEM IOMUTIYECKUX BMelTaTenbcTB. OcHOBHOI Gokyc cratbu — CoeyHeHHOe KopornescTBo,
HO 5 TaKKe OTCTAMBAIO MO3MIINIO, YTO JAHHBII IOXOJ K IEarorin4eckoMy o6pasoBaHIIo, KaK K
«BOIIPOCY HONUTUKW», SABILAETCA IT06aNbHbIM (peHomeHOM. IIpu 3TOM paccMOTpeHHe KOHTEKCTa
Coennnennoro KoponeBcrsa mogpasymeBaeT 4eTKyH0 AuppepeHIaniio pasHbIX ero JacTeit, moc-
KOJIbKY, HeB3Upas Ha BIMSAHIME [TIOOAIN3ALN, MEX/Y YeTbIPbM Pas/IMYHBIMI afMIHUCTPATUBHO-
TIOTUTUYECKVMI JACTAMY CTPAHbI CYI[ECTBYIOT OIIpeJie/IeHHbIe PACXOXK/EHMA B ITOAXO/IaxX K Iefia-
rorudeckoMy obpasosanmio. Omupasch Ha MOCTeTHIE JOCTIDKEHNA B «K/INHNYECKOIT IPAKTUKe» B
006/1aCTI TefjarornIeckoro o6 pasoBaHmsl, s OTCTAUBAI0 BOXHOCTD MCCIIE[OBATENbCKO-OPUEHTIPO-
BaHHOTO ITOAXOA K [eJarorn4eckoMy o6pasoBaHIIo.

KiroueBble coBa: Ileflarornyeckoe 00pasoBaHue, MOMUTUYECKIIT KYPC, MICCIIeI0BATeIbCKO-OPIeH-
THpoBaHHbIT moaxoy, CoennHenHoe Koponescrso.

Introduction

During the early part of the twenty first century teacher education has been the subject
of much change in many countries around the globe. From Australia to Austria, from
Norway to Scotland, we have seen reviews, reports and reforms. In Russia also, with
the major project being led from Kazan Federal University, we see ambitious plans to
modernise teacher education. Within the United Kingdom, all four jurisdictions (England,
Northern Ireland, Scotland and Wales) — as well as the Republic of Ireland - have seen
major reports that have led to changes of various sorts in the provision for initial teacher
education (Teacher Education Group, 2016).
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The reasons that there has been so much concern with teacher education are in part
an element of the wider concern about education that has led to the 'Global Education
Reform Movement' — the GERM, as Sahlberg (2011) calls it. But the particular focus on
teacher education has arisen because of the widespread realisation that the quality of
teaching does matter! And of course if the quality of teaching matters, then the ways in
which teachers are prepared to undertake their work is a key consideration. So this welter
of reform is perhaps not a real surprise. Indeed what may be the real surprise is that it has
taken so long for there to be so much policy interest in the area.

In a fascinating review of developments in the USA, Cochran-Smith and Fries (2008)
have traced a number of phases, culminating — for the present time at least - in the definition
of teacher education as 'a policy problem'. In previous phases, she argues it was variously
defined as a curriculum problem (1920s to 1950s), as a training problem (late 1950s to early
1980s) and then as a learning problem (early 1980s to early 2000s). It was in the 1990s that
teacher education became defined as a policy problem, especially in the USA.

However, although the political interest — both in the USA and the UK - is relatively
recent, there are several questions that have been central to the development of teacher
education from the nineteenth century through the twentieth century and which still
pertain to this day, within this more volatile context. In this article I seek to explore these
questions and show how they are significant to current developments, especially within
the UK. Part of this discussion necessarily needs to differentiate between what has been
happening in different parts of the UK, for in spite of the globalising influences, there
appears to have been some divergence between the trajectories of the four jurisdictions in
relation to developments in teacher education.

In the following section, I discuss models of teaching and teacher education and how
they have developed across the UK and how they relate to differing conceptions of the
work of a teacher. The second section sets out the key elements of a 'clinical practice'
approach to teacher education. Throughout the chapter I draw on a range of sources,
including my own experience as a teacher educator (including most recently at the
University of Oxford), a wide range of research that has been carried out and ideas that
have emerged from the work undertaken by the British Educational Research Association
with the Royal Society for the Arts in an inquiry into research and teacher education
(BERA-RSA 2014a; 2014b), as well as on a collectively written book on teacher education
across the UK and Republic of Ireland (TEG, 2016).

Models of initial teacher education

In 2010, a team of us at the University of Glasgow carried out a literature review on teacher
education in the 21st Century. This had been commissioned by the Scottish Government
as part of Graham Donaldson's review of teacher education in Scotland, subsequently
published as Teaching Scotland'’s Future (Donaldson, 2011; see below as well). In this
literature review we suggested that it was possible to identify four significantly different
paradigms of teaching and the nature of teachers' work..

These we called:

i The effective teacher — emphasising skills, content, performativity and measurement.

ii The reflective teacher - skills and content again, but with the addition of knowledge
about learners, and consideration of the values underlying and the purposes of education.

iii The enquiring teacher — systematic enquiry into all of the above; deploying research
and evaluation methods and techniques.

iv The transformative teacher — adopting a 'critical enquiry' approach, looking beyond
the classroom, considering social context, moral and ethical issues, developing alliances
(adopting a ‘stance’).

(Menter, Hulme, Elliot et al, 2010; also Menter 2010.)
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These paradigms can be seen as ranging across a continuum from a limited or
restricted' view of teacher professionalism to a more expansive or 'extended' model
(Hoyle, 1974). Clearly the challenge of preparing someone to become a teacher will vary
according to which paradigm is aspired to.

In a paper prepared for the BERA-RSA inquiry into research and teaching, a team
of philosophers suggested, in somewhat similar vein, that there were three aspects of
knowledge that contribute towards teaching - practical wisdom, technical knowledge
and critical reflection (Winch et al, 2013; BERA-RSA 2014a). Again, the approach taken
towards initial teacher education is likely to be strongly shaped by the particular balance
of these forms of knowledge that are believed to be important in preparing the best quality
of teacher.

It is valuable therefore to consider how major policy statements have defined teaching
and models of learning to become a teacher. As was mentioned earlier, there has been a
steady stream of policy reviews and documents emerging around the world concerning
these matters and it has been very illuminating to compare some of them with each other.
In particular, the contrasts between recent statements in England and Scotland show a
very marked contrast.

In November 2010 the Department for Education at Westminster published a White
Paper entitled The Importance of Teaching. The then Secretary of State, Michael Gove,
used this document to set out the main plans of his intended policy in relation to teaching
and teacher education. A close reading of the paper shows quite clearly that teaching is
seen as being essentially a craft that is best learned through an apprenticeship model set
within a school. The contribution to be made by studying education or by researching
education was limited or non-existent. Teachers' main tasks were to convey subject
knowledge and to manage children's behaviour. Subject knowledge was to be learned
through study certainly - usually through pursuing an honours degree in that subject.
But the management of behaviour and other matters such as literacy and numeracy
teaching, as well as responding to learners' special educational needs were to be learned
through working alongside experienced teachers in school. Schools themselves should
be encouraged to take a much more leading role - indeed a pre-eminent role - in the
provision of teacher education and the White Paper announced the creation of a new
approach, to be called 'School Direct' in which schools would be allocated training places
by government and would select candidates and organise the programme of learning. This
approach fitted with the wider mantra that was adopted by this government of education
becoming a 'school-led system'. Mr Gove aimed to have at least half of beginning teachers
being trained by school-led approaches by the time of the next election - that is by 2015;
a target that was indeed achieved.

In January 2011, the Scottish Government published the report written by the former
Chief Inspector of Education, Graham Donaldson, notably a professional educator
rather than a politician. Nevertheless, his report had been commissioned by a politician,
the Cabinet Secretary for Education. The ensuing report Teaching Scotland's Future
(Donaldson, 2011) was based on a very different view of teaching. It set out a model
of teaching as a complex and intellectually challenging occupation, requiring practical
learning experience in schools certainly, but also requiring significant study in higher
education . It also saw teachers as active decision makers in schools who would need to
be able to exercise leadership in their work. The report emphasised the contribution of
the university and indeed challenged the universities to offer more than they had done to
enhance the quality of teacher education.

We thus saw within the space of a few months in these contiguous parts of the United
Kingdom fundamentally different accounts of the nature of teaching and fundamentally
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different views about the best approaches to initial teacher education (although it was
called initial teacher training in the English White Paper). Hulme and Menter (2011)
have carried out a detailed analysis of some of the key differences between the two
documents. Simply setting out different views in policy statements such as these does not
of course directly or necessarily lead to an equivalent variation in the practices of teacher
education that are carried out. Nevertheless in Scotland the Government did accept all
fifty of Donaldson's recommendations and set about implementing them. In England the
White Paper policy proposals became enacted in practice. However in both settings there
was a process of mediation - a process of 'enactment’ that in both cases has the effect of
'softening the edges' on the extremes of the policy approaches. Indeed in England there
has been a subsequent review, more similar in approach to that of Donaldson, a review
carried out by a primary school headteacher, Sir Andrew Carter, who with the support
of an advisory group produced a report early in 2015 on effective approaches to initial
teacher training. Although Carter was appointed to this role by Michael Gove, by the time
his report was produced Gove had been replaced by Nicky Morgan (who has herself been
replaced during 2016 by Justine Greening) and this may be part of the explanation of why
this report seems much more nuanced and less polemical than the 2010 White Paper (see
Mutton, Burn and Menter, 2015). It may also of course relate to the fact that Carter is
himself a professional educator rather than a politician.

One of the key concerns that underlies all of these reviews and discussions is the
question of teachers' professional knowledge and skills. What is it that a good teacher
should know and be able to do? Once that question has been discussed there is then
subsequently a further key question which is how best the beginning teacher learns and/
or develops those skills and knowledge.

Whatever age range the teacher is working with it is now widely acknowledged that
there are going to be at least three major elements of professional knowledge that will be
needed. The first is curriculum knowledge, that is knowing and understanding what it
is that is to be taught - the appropriate knowledge, concepts, understandings and skills,
as well arguably, as values and/or dispositions. Secondly there is what has been called
‘professional content knowledge' - PCK - that is, knowing and understanding the subject
content in such a way that it can actually be taught. This implies knowing something
about how knowledge in a particular field is constructed and how a learner best comes to
understand and know it. The third aspect of professional knowledge is what might best be
dubbed professional knowledge and understanding of teaching. This would range from
theories of learning, through theories of classroom management (including behaviour
management), the philosophy and sociology of education and schooling and much else
besides. This element also of course includes much that is skills-based and requires the
learner to be able to 'translate’ theory into practice — although many would argue that that
distinction is not a helpful one.

Indeed, itis because of the complex nature of professional learning that recent research
has increasingly emphasised the need for integrated models of professional learning,
which break down the distinction between theory and practice and which emphasise the
link between cognition and experience. The models that perhaps best demonstrate such
an approach are sometimes called clinical practice models and such an approach is what
emerged strongly as the favoured model within the BERA-RSA inquiry.

Research-based clinical practice in teacher education

Drawing on the paper written for the inquiry by Burn and Mutton (2013), the interim
report from the inquiry offered the following definition of research-informed clinical
practice:
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"Although the precise terminology varies, the notion of ‘clinical practice’ in education
essentially conveys the need to bring together knowledge and evidence from different
sources, through a carefully sequenced programme which is deliberately designed to
integrate teachers’ experiential learning at the ‘chalk face’ with research-based knowledge
and insights from academic study and scholarship. Inspired by the medical model, the
goal is to refine particular skills and deepen practitioners” knowledge and understanding,
by integrating practical and academic (or research-based) knowledge, and to interrogate
each in light of the other.

The meaning of ‘clinical practice’ is potentially ambiguous, since ‘practice’ can be
understood both as a deliberate process of rehearsal for beginners or novices, and as
routine or established ways of working for experienced practitioners. While this review
focuses on clinical preparation for novice teachers in programmes of initial teacher
education, it is also possible to apply the principles of ‘research-informed clinical practice’
to professional learning for experienced practitioners as well as new recruits. (BERA-
RSA, 2014a).

We see therefore that this approach is not just relevant to pre-service teacher education
but can be invoked more generally as a model for professional learning throughout the
career.

There have been several examples around the world of these kinds of approaches,
including aspects of Professional Development Schools in the USA, projects in Scotland
(Scottish Teachers for a New Era and The Glasgow West Teacher Education Initiative) and
in Australia (see Hooley, 2013, although different terminology is adopted in this context).
But one of the most sustained examples of this kind of approach is that developed at
Oxford. Initiated in the 1980s the Oxford Internship Scheme set out to establish a full
partnership between the University and a number of local state schools. The scheme was
developed collaboratively by the various partners including the local education authority
and has been operating successfully ever since. An early account is provided in the
collection of articles edited by Benton (1980) but subsequent developments can also be
seen in the accounts from Hagger and McIntyre (2006). A sustained analysis of the nature
of beginning teachers' learning in this context has been undertaken by Burn, Hagger and
Mutton in their Developing Expertise of Beginning Teacher (DEBT) project, an overview
of which can be found in Burn et al (2015).

What is common to all of these schemes is a sustained attempt to integrate theory and
practice in professional learning. Indeed Hagger and McIntyre (op. cit.) talk of 'practical
theorising' and 'theorising practice' to emphasise the dialectical relationship between
these elements. A further common feature is the sustained effort to make explicit the
contribution that each participant makes to the learning processes. For example, in the
Oxford scheme, university staff are designated respectively as curriculum tutors or as
general tutors, with the former taking responsibility for ensuring the students have access
to appropriate subject knowledge and to the distinctive elements of their own subject's
pedagogy. The latter staff are responsible for the development of the wider professional
knowledge of the student in terms of national and local policies as well as general aspects
of learning theory and other research. In the schools where students are placed, teachers
who work with the trainees may be either Professional Tutors or Subject mentors. The
Professional Tutors play a very significant role in ensuring the coordination of the
programme within the school as well as in supporting the students in understanding
the ways in which general professional matters are implemented in the particular school
context. The subject mentors on the other hand ensure that the student has access to
resources within the subject department and is supported in their planning, preparation
and teaching. All of the staff working on the scheme experience considerable professional
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development themselves through their engagement and this again is a common feature
of clinical practice models.

In recent years the Oxford scheme has been developing further, initially with just a
limited number of schools, within the City of Oxford, to become part of a wider more
broadly conceived partnership, which has been called The Oxford Education Deanery.
This has again been developed non a collaboration basis between the schools and the
University. There are two elements to this expansion of the longstanding partnership
within the internship scheme. The first is that the Deanery seeks to establish activity on
three 'levels', not only initial teacher education (ITE), but also continuing professional
development (CPD) and research. The CPD partnership includes a range of interactions
between the Department and the schools, including a Master's programme - the MSc in
Learning and Teaching. This programme recruits openly, nationally and internationally,
but there is a strand within it which is focused on local schools and provides an opportunity
for collaborative endeavour for registered teachers to focus on matters of common
concern in these schools. The research element has led to the identification of Research
Champions' on the staff of each school and to a range of significant joint activities between
the academic staff of the Department of Education and teachers within the schools. Some
of this activity also involves the pre-service interns. One such example, focussing on an
aspect of science education, is written up by Childs, McNicholl and Edwards (2014).

However, the second aspect of the expansion of the longstanding partnership is the
range of partners — as well as being 'multi-levelled- the Deanery is ‘'multi-relational'. In a
spirit of sharing and exploiting the full range of resources available in the wider community
of learning represented by the City of Oxford, the Deanery is a partnership with the wider
university and with a number of other partners. So, the Oxford University Vice-Chancellor
very explicitly offered the University's support - not least because the University sees
the Deanery as an alternative to the establishment of a University of Oxford Academy
(school), along the lines taken by some other English higher education institutions. It is
seen as an element in the University of Oxford's deep commitment to widening access and
participation in higher education generally and in the University itself. So several central
departments of the University as well as a range of colleges and other subject departments
are playing a role in the Deanery. There is growing involvement also of the University's
museums, of the Students’ Union as well as a partnership with some primary schools,
student volunteering bodies (The Student Hub) and the local authorities.

In the context of wider education policy in England therefore, we can see how the
partnership stemming from a longstanding commitment to high quality initial teacher
education has been developing an alternative trajectory to that being promoted by central
government, an alternative which is based on principles of social justice and high quality
educational provision (Fancourt et al 2015). Furthermore, we can see that in terms of the
four paradigms of teaching that were identified earlier in this chapter, we can place these
approaches very much in the third and fourth categories of 'enquiring' and 'transformative'
teaching. Whilst teachers working in the scheme are becoming both effective and reflective,
it is clear that the approach seeks to move them well beyond these qualities.

The relationship with educational research is an especially critical element of
this approach. There are signs that there is increasing recognition of this in England,
with moves towards 'evidence-based teaching' being encouraged by government and
investment in school-based research by bodies such as the Education Endowment
Foundation. The proposed College of Teaching in England would have a strong emphasis
on teachers having access to published research (as Scottish teachers do through their
General Teaching Council), as well as encouraging an enquiry orientation in their own
work.
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The final report from the BERA-RSA inquiry (BERA-RSA 2014b) adopted the
following model of the requisite knowledge and experience for a teacher.

Figure 1: Dimensions of teacher effectiveness and teachers'
professional ide ntity
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Here we see all of the traditional elements of teacher education but with the addition
of the research strand, such as does indeed happen in clinical approaches of the kind
referred to above. This is framed in terms of 'research literacy' which is defined in the
BERA-RSA report as being a combination of an ability to be able to read and critically
evaluate research carried out by others, as well as possessing the capacity and skills to
engage in appropriate school-based enquiry.

Conclusion
Teacher education has become something of a political battleground since the 1980s. In
order to ensure that we continue to prepare teachers of the highest quality in science
(as well as in other subjects) it is crucial to take great care over the arrangements for
professional preparation and training. There is a danger in politicians exerting their
ideological prejudices, which may well be partly based on their own experiences of school,
as a pupil. Rather, educationists should be examining the evidence to make judgements
about the most appropriate forms of teacher preparation and indeed should be seeking to
maximise the opportunities for all concerned to be engaged in professional development,
not focusing entirely on the beginning teachers but thinking about staff at all levels both
in the schools and the universities.

Elsewhere (Menter, 2105) I have sought to identify 'enduring themes' in teacher
education and these are certainly all relevant in the discussion of science teacher education.

o The relationship between theory and practice

o The nature of professional knowledge

o The sites of professional learning

o The pedagogical contributions of the school and of the university

o Curriculum and assessment within teacher education

o The extended continuum of professional learning

In this article I have referred to all of these in some way or other. I would add to
this list a concern with the relationships between research, policy and practice in teacher
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education. Ensuring that each informs the other is critical to the development of a healthy,
constructive and productive approach to teacher education.
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AHHOTAI[USA

AKTYyalIbHOCTB MCCTIeTyeMOit Ipo6ieMbl 06y c/I0B/IeH TOTPEGHOCTHIO B IIOATOTOBKE GyAyILero yum-
Te/sl K MHHOBAIIMOHHOI JeATEIbHOCTH, CONPSDIKEHHOI MHOTOYNMCIIEHHBIMI PUCKAMI, I HEJOCTa-
TOYHOJ pa3pabOTAHHOCTHIO TEOPETNYECKIX, HAYYHO-METOANYECKUX U COLlePIKATebHO-TIPOLIECCY-
Q/IPHBIX ACIIEKTOB (POPMUPOBAHNS €r0 IPO(eCcCIOHANBHOI TOTOBHOCTI K OCBOEHIUIO, BHE/IPEHIIIO
U PaCIpOCTPaHEHMIO IefJATOTMYIeCKNX HOBIIECTB B y4eOHO-BOCIUTATENbHBI Hpoliecc 001e06-
pasoBaTenbHOI WKO/bL. Llenb cratbu — paspaborka Momenu (pOpMUPOBAHUS PUCKOTOTMYECKON
KoMIeTeHIUu Gy/yIero yanTesisi B KOHTEKCTe ero MOATOTOBKI K MHHOBAL[MOHHOI [esITeIbHOCTI.
Bezymum MeTosI0M MCCIeOBAHNUS PACCMATPVBAEMOIT IPOO/IEMBI SIBJISIETCST MOJIeTMPOBaHNe, CII0-
cobcTByrolee obecredeHno GOPMUPOBAHISI YCTONYNBOI IPOGECCHOHATBHON HAPaBIeHHOCTI
CTY/IeHTOB Ha Pa3BUTHE IEJATOTMIECKOTO TBOPYECTBA, IOVMCK HECTAH/APTHBIX PeIIeHNIT I OTBeTC-
TBEHHOCTH 32 HUX. B crarbe mpeyicTaBieHa Mogenb GOPMUPOBAHNUS PUCKOTOTMIECKO T KOMIIETeH-
onun 6y;£[ymer0 Y‘-II/ITeJIH, KOTOpaH HOCUT KOFHI/[TI/IBHO—L[eHHOCTHO-HCHTeHbHOCTHI)IﬁI xapaKTep n
COCTOUT 13 B3aMMOCBSI3aHHBIX 1[€/IeBOTO, COJEPKATEIbHOTO, IIPOL[eCCYyaIbHOTO, Pe3y/IbTaTUBHOTO
KOMIIOHEHTOB; BBISBJIEHBI NX 0COOEHHOCTH; 0OOCHOBAHbI KOHIIENTyaIbHbIE [IOTIOXXEHNUS BHEJpe-
HUA JJAHHON Mofenu. Mogenb GpOopMUPOBAHNUA PUCKOMOTIYECKO KOMIIeTEHIUM OyyIiero yum-
TeJIsl HAIIpaBjleHa Ha MOBbliIeHne 3P GeKTUBHOCTI IPOQECcCHOHATBHOI IIOATOTOBKU CTY/IEHTOB K
MHHOBAIMOHHOI JIesITe/IbHOCTH U OPVMEHTHPOBAaHA Ha (POPMUPOBAHNUE JIMIHOI YCTPEMIEHHOCTH
6yﬂy].[U/[X y‘I]/ITeIIeIZ HPI/IMeHHTb 3HaHWUA, yMeHI/IH, HABBIKI, OIIBIT BHeI[peHI/IH IIeJarorm4eCKnx mH-
HOBaLIT 1 TPOGMIAKTUKY IIeAarorniecKuX pUCKOB B IIPOLiECCe PelleHys earorneckx 3aad.
KrroueBbie c1oBa: PUCKONIOTMYeCKask KOMIIETEHINs, IHHOBAIVIOHHAS ef{arOrMIecKas JiesiTe/b-
HOCTb, MOJi€/Ib, IIearornyeckoe MOfiepOBaHIe.

A model for developing the competence of student teachers
to recognise risk within the process of training teachers
for innovative educational activities

Nailya N. Askhadullina’

'Elabuga Institute (branch) of Kazan (Volga Region) Federal University, Elabuga, RUSSIA,
e-mail: nelyatdkama2008@rambler.ru

Abstract

The next generation of teachers will need to engage in innovative activities that carry risk! There is
insufficient development of the theoretical, methodological and procedural aspects of secondary
school teacher education, so that they are ready to innovate. The research reported here led to a
model for developing the competence of student teachers to recognise risk when preparing for
educational innovation. The model combines cognitive with practical activities, using interrelated
targets, procedures and effective components. Simulation was used to help students to make and
take responsibility for innovation. The article identifies the characteristics of the model and justifies
the conceptual provisions. The aim is to improve the efficiency of processes for developing risk-
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awareness in teacher education, and help them apply their knowledge, skills and experience to
prevent and reduce risk in educational innovation.

Key words: competence, risk identification, innovative educational activity, model, educational
modelling.

BBemenue

AxmyanvrHocmo npobuemol

Vccnepyst mpo6memy GOpMIPOBAHNS PUCKOIOTMYECKON KOMIIETEHIN OyAyIero yqmu-
TeIsl KaK COCTAB/ISAIONIEN! CTPaTernyl MHHOBALMOHHOTO PAsBUTHUS HefJarorin4ecKoro ob-
pasoBaHNs, Iepell HaMU CTOsUIA 33/jada PaspabOTKU M TeOPETUUeCKOro 06OCHOBAHU
MOJie/IM paccMaTpuBaeMoil KomiereHIy. O6yCcIOBIEHO 9TO TeM, YTO MHHOBAL[MOHHAS
IesITe/IbHOCTD YUNUTes 0011e00pa30BaTe/IbHOI IIKOIBL CONPSDKEHA ¢ MHOTOYVIC/IEHHBI-
MU PVCKaMM OCBOEHMsI, BHEAPEHWs U PACIPOCTPAHEHNS IIeJarOrMYeCcKNX HOBIIECTB
KaK CyOBEKTMBHOTO IpOIlecca BBIIOMHEHU M HetunmaHbix gevictBuit (Askhadullina,
20164a).

Mogens GpopMypoBaHMsI PUCKOIOTNYECKON KOMITETEHINN OYAYIero yInTess mo3-
BOJIsIET YCTAHOBUTD B3aVIMOCBSI3 MEXXIY 1I€/IEBBIM, COAEPIKATE/IbHBIM, IPOLIeCCYaTbHbIM
U pe3y/IbTaTUBHBIM KOMIIOHEHTAMM, ONTUMA/IbHO UX CTPYKTYPUPOBATh U OIPENEUTH
HepCIeKTUBHbIE HAIIPaB/IeHs MCCIeSOBaHMA IIPOOIEeMBI.

AHanus numepamypeol
Kak MeToJ Hay4HOTO MCCIe[OBaHNA, eJarorMYeckoe MOIeIMPOBaHNe TT03BOJAET 00D-
€IJUHUTD TEOPUIO U MIPAKTUKY U IIOCTPOUTD JIOTMIECKYIO CXeMY ITpefiMeTa U3ydeHus. Y-
bsAM DIIOU MHCATI, YTO MOJENMUPOBAHIE — 9TO JIOTUKA YIPOIIEHNs, HO Aa)Ke YIPOIIieH-
Has, IpyOast MOfIeTIb CO BpeMeHeM MOXKeT ObITh pacIIMpeHa, YTOUHeHa ¥ B JOCTATOUHOI
Mepe IpUOMDKEHa K peaTbHOMY IPOLIecCy, XapaKTepM3ylolleMy COBepIIeHCTBOBAHNUE
nHTeIekTa (Ashby, 1959). B.M. BepracoB oTmedaer, 4TO IIefJlarOTM4ecKOoe MOJENINpPO-
BaHMe II03BOJIAET PACKPBITH MPOLECC COBEPIIEHCTBOBAHNUA MHTE/IEKTa M Ha 9TON OC-
HOBe ONTMMUSHMPOBATh pelileHNe BbIsABIeHHON mpobnemsl (Vergasov, 1985). IlpenHa-
3Ha4YeHNe MOJENbHOTO MCC/IeOBaHNsA, To MHeHuIo B.J. 3areasuuckoro, sakmodaercs
B TOM, YTOOBI Ha 00jIee IPOCTOM 00BEKTe YBUMETD, BBLABUTD HaubosIee CylLleCTBEHHBIE
(aKTOpbl U 3aKOHOMEPHOCTH PAa3BUTIS I CO3AATh 3aTeM YCTIOBMS ISl TAKOTO PasBUTI
(Zagviazinskiy, 2004). VInTepec mccnegoBateneil K megarorniecKoMy MOLEIPOBAHIIO
BbI3BaH TEM, YTO JAHHBIN IPOLIECC CONPSKEH C COBEPIIEHCTBOBAHMEM VMHTE/IIEKTA UX
aBTOPOB U afpecaToB (cyObeKTOB 00pa3oBaTe/IbHOTO MIpoLiecca).

BbIACHEHO, YTO IeJarorn4eckoe Mofe/IMpOBaHIe BLIIIOTHACT CIeyolye (QyHKIVIN:
1) aHaTUTUYECKYIO, TO3BOIAIOLIYI0 YCTAHOBUTD B3aMMOCBSI3U MEXJy CTPYKTypoobpa-
3YIOIIMMM KOMIIOHEHTaMJ IIpefiMeTa MCcclefoBanus (pakTaMy U mpoleccamn); 2) pe-
KOMEH/JaTeNbHYI0, HalIPaB/IEHHYIO Ha ITOCTPOEHNE ONTVMANIbHOM CTPYKTYpPHI IIpeMeTa
UCCNIeNOBaHNA; 3) MPOTHOCTUYECKYIO, OTPasKAIOIIYI0 BO3MOXXHOCTD IIPOBefeHNA Gop-
CalITHBIX MCCIefoBanmit mpexmera usydenus (Pugacheva, 2010).

Cmpyxkmypa mooenu

YcTaHOBIEHO, 4TO MOJie/b GOPMUPOBAHMA PUCKOTOTHYECKOI KOMIIETEHIMNU Oy/iyliero
y4UTeIs HOCUT KOTHUTMBHO-L[EHHOCTHO-JIeATE/bHOCTHBIN Xapaktep. PaspaboraHHas
HaMmy MOZe/b GOPMUPOBAHNUSA PUCKOIOTNYECKO KOMIIETEHIIMI OYAYIIEero YInTess co-
CTOUT U3 L€JIEBOTO, COMLEPYKATEIBHOTO, IPOLIECCYaTTbHOTO, PE3YIbTATIBHOTO KOMIIOHEH-
TOB (puc. I).
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IleneBoit KOMITOHEHT MOJIE/IM PACKPBIBAET OCHOBaHMe ISl GOPMUPOBAHMS PUCKO-
JIOTMYECKOI KOMIIETEHLUY OYIYIero yYnTesi KaK COCTAB/IAOLIEN CTPaTernyi MHHOBA-
IIIOHHOTO Pa3BUTHSI IIEATOTTIECKOT0 00Pa30BaHMs, ee CYLHOCTD, CTPYKTypPOoOoOpasyro-
1[yie KOMIIOHEHTHI U IPUHLUIIBL, o6ecrednBaroiine 3¢ GeKTMBHOCTh PACCMATPUBAEMOTO
nporecca (Askhadullina, 2016b; Merzon, 2016).

B copmeprxaTebHOM KOMIIOHEHTE BbIfieJIEHbl C/IEAYIOLE COCTAB/IIONVE: 3HAHNU,
yMeHI/[H VI HAaBBIKM, OIIBIT BHereHI/IH IIeJarorm4eCKnx I/IHHOBaI_H/H/UI n Hqu)I/IHaKTI/IKI/I
e/JarOrMYeCKNUX PUCKOB, MOTMBAIMIOHHO-1[EHHOCTHOE OTHOLIEHME K Ie[arornyecKinm
VHHOBAIIVIAM U I‘yMaHI/ISaI_U/H/I IIeJarorm4eckKkoro BSaI/IMOHeﬁCTBI/Iﬁ.

BbLsicHeHO, 4TO B 1porecce GOPMUPOBAHMS PUCKONIOTUYECKON KOMIIETEHIIN 3HA-
HIsI BBIIOJIHSIOT CTIeAyouie (pyHKIMM: THOCEOTOTMYIECKYIO, T03BOJISIIONIYI0 OBJIA/IETh
CHUCTEMOJI 3HAHWIT 110 OCHOBAM PUCKOJIOIMY U MeJarorn4ecKoil MHHOBATUKMU; OpPU-
SHTVPOBOYHYIO, CIIOCOOCTBYIOIIYI0 (GOPMMPOBAHMIO YMEHUII M HABBIKOB BBIABICHUA
MCTOYHVMKOB VHHOBAL[MOHHOI NESATeIbHOCTU YU ee OpraHM3allly, [IPOTHO3MPOBAHMIS
BO3MOXXHBIX IT€[IATOTMYECKIX PICKOB B IIPOLECCE e pealn3aliiy; LIeHHOCTHYI0, obecIie-
YMBAIIYIO IOHVMAHNIE U BHYTPEHHEe IPUHSATIE MeJarornyecKX MHHOBALUIL U HEOO-
XOOMIMOCTI Hqu)I/UIaKTI/IKI/I IIeJarorm4eCKnx pI/ICKOB.

Kak cocraBisomas cofepy>XaTellbHOrO KOMIIOHEHTa Mopjenu (HOpMUPOBaHMUs
pI/ICKOJ’IOI’I/I‘IeCKOﬁ KOMIICTCHIIM, 3HAHNA XapaKTepI/ISyIOTC}II 1) CUCTEMHOCTbBIO, I103-
BOJISIIOLEl OYAyLleMy YYUTEN0 OB/IaJeTh MHBAPMAHTHBIMYU 3HAHUAMU IO OCHOBaM
pI/ICKOHOFVII/I n r[e;[arorw{ecxoﬁ VHHOBAaTUKN ", TeEM CaMbIM, O6eCHe‘{I/ITb Q)yHnaMeH—
TAJIBHOCTD II0JIy4aeMOTo 06pa3oBaHUs; 2) HENPEPbIBHOCTHIO, OPUEHTUPOBAHHON Ha
HepMaHeHTHOC VIBMEHEHIe LIe/IN 1 TpaHC(l)OpMaI_U/IIO 3HAHUI B yMeHI/I}I, HAaBbIKN U OIIBIT
BHeEJIPEHUS T1eJarOrMYeCcKuX MHHOBALMIT ¥ NPOPUIAKTUKY [1eJarOrNIecKUX PUCKOB;
3) HpaKTI/IKOOpI/IeHTI/IpOBaHHOCTbIO, HOSBOTI}IIOHIeIZ yCBOI/ITI) KOHKPeTHbIe 3HAHUA TJ1A
bopMUpOBaHMs TOTOBHOCTH OYAYIEro YIUTENs K CAMOCTOSTE/IbHON MHHOBAL[MOHHOI
OEeATEC/IbHOCTN M HAXOXEHUIO cnoco6a MUVHVIMI3aOMT BO3MOXXHBIX II€JAarOTM4YeCKMX
PUCKOB; 4) MHTErpaTMBHOCTDIO, OPUEHTUPOBAHHON Ha YCTAHOBJIEHME MEX/VICLIAII-
JIVHAPHBIX CBA3eil U GOPMMPOBaHUE KPUTUYECKOTO MBINIICHNUA, HEOOXOANMOTO I
a[leKBaTHOTO I€arorM4ecKOro pelleHysi B Mpollecce MHHOBAIMOHHOTO Hpeobpaso-
BaHUA 00pa3oBATEIBHOTO MPOI[ECcca U MPEOONEHNST BO3MOXKHBIX PUCKOB (Antonetc,
2010; Plugina, 2001).
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9 beKTUBHOCTD YCBOSHMA 3HAHNUII ITOBBILIACTCS IIPU YCIOBUIM AKTHBYU3ALIUY MBIII -
JIeHMsI CTYIEeHTOB Ha Bcex popMax oOydeHusa. AKTVMBM3AIV MbILUICHNS obecrieyyBaeT
¢dbopMupoBaHue TOTOBHOCTU CTY/EHTOB K JCIIO/Ib30BAHNMIO YCBOEHHBIX 3HAHMUII B IIPO-
necce IpodeccroHanbHOI MeJarornyeckoli fesiTeIbHOCTH.

Crenyromast COCTaB/IAONIAs COEP)KATeIbHOTO KOMIIOHEHTa MOfient GOpMIPOBa-
HIA PUCKOIOTMYECKON KOMIIETeHIIMM — yMeHUA U HaBbIKM. OTMeTUM, 4TO, eC/ii 3Ha-
HMsI YCBaMBAIOTCSI OCO3HAHHBIM BOCIPMATHEM JIEKIMOHHOTO MaTepuana, yIeOHbIX I
Hay4HBIX TEKCTOB, TO YMEHMs U HaBBIKM (POPMUPYIOTCS B IIpOLiecce PerpoOfyKTUBHO
U TIPOJYKTUBHOI JIeITeNbHOCTU. DTO IIpefycMaTpuBaeT CO3/jaHMe CUCTeMbl YMEHUI 1
HaBBIKOB C IIOCTPOEHMEM I10 KaXKJOMY 13 HUX aITOPUTMA BbIIIOTHEHUA I CONPAKEHHO
C yCBanBaeMbIMM 3HAHVAMMA.

Pe3ynbTaTMBHOCTb OCBOEHMS YMEHMIT ¥ HABBIKOB BO3pACTaeT PU YCTIOBUM CUCTEM-
HOJI IIeJIOCTHOCTY PENPORYKTUBHON ¥ IPOJAYKTUBHOM JeATEIbHOCTY CTYy[NEeHTOB. Boldc-
HEHO, YTO CUCTEMHas LIeJIOCTHOCTb PENPOAYKTUBHOI U MPOAYKTUBHON /IeATeNTbHOCTU
obecrednBaeT MHHOBALMOHHYIO aKTMBHOCTb CTY[EHTOB B IIpOIlecce MpOdecCHOHab-
HOJI IIeJlarOrM4YecKoil AesTeNbHOCTH U (GOpMUpPOBaHye CIOCOOHOCTH K IpodumakTu-
Ke BO3MOXKHBIX PUCKOB. B mpouecce popMupoBaHus prcKOIOTNIECKO KOMIIETEHINN
CHUCTeMHas 1IeIOCTHOCTb PENPOAYKTUBHONM M MPOAYKTUBHOIN JeATeNbHOCTY MO3BOJIAET
JCIIO/Ib30BaTh pe3epBbl MaMATU: ONTUMMU3NPOBATh HENPON3BO/IbHOE U IPOU3BOJIBHOE
3allOMJHaHIe, YBeJIMIUTh 00beM 3alloMMHaeMoil MHGOpMaLuy, pacliMpUTh BO3MOXK-
HOCTH €e XpaHEHWsI U OIEPATMBHOIO MCIIOIb30BAHMS B IpoIjecce MPOoQecCHOHATbHO
nefarormyeckoii sesarenpuoctu (Vergasov, 1985).

OmnbIT BHEAPEHVSI TIEFATOTMIECKIX MHHOBALMIT 1 MPOGIUIAKTUKI MTeLarOTMIeCKIX
PUCKOB, KaK COCTAB/IAIOIIAs COEp)KaTeTbHOIO KOMIIOHEHTa Mofeny (GOpMMUPOBaHMsA
PYCKO/IOTMY€CKOI KOMIIETEHIUM, IPeyCMaTpUBaeT OPTaHM3ALINIO IPOEKTHO JIeATeNb-
HOCTU CTY/IEHTOB U JIe/IOBBIX UTP.

YcTaHOBIEHO, UTO 3HaveHMe GOPMMPOBAHMS OMBITa BHEIPEHMs IEfArOTMYeCKUX
VIHHOBALMII ¥ IPOQWIAKTIKY MTefarorMyecKyX pYCKOB BO3pacTaeT Py YCIOBUY [TO3M-
LMOHUPOBAHYS IPOPECCHOHATIBHOTO IELarOrMIecKOro 00pasoBaHMs KaK KOMIOHEHTaA
IIPOM3BOUTEIbHBIX CUII Y{OBIETBOPSIOLEr0O IOTPEOHOCTI IMYHOCTY B IIOJTyYeHMY 3Ha-
HUI, YMEHNIA, HABBIKOB, KOMIIETEHIIVI 1 HOTPeOGHOCTH SKOHOMUKI B IIOTOTOBKE CIIe-
LIVIaICTOB II€JarorM4ecKoro Ipoduis, CrocoOHIX 00eCIeYnTh BOCIPON3BOLCTBO KOH-
KYPEHTOCIIOCOOHBIX KaffpOB 11 (pOpMIpOBaHIe YeoBedeckoro Kanutana (Lunev, 2014).

BriscueHo, 4to popMmupoBaHe y OyAyIinx yuuTeseil ONbITa BHEAPEHNS TIejarori-
YeCKUX VHHOBALWIL ¥ IPO(IJIAKTUKY [IEJATOTMYEeCKIX PUCKOB CIIOCOOCTBYET YCTOMUM-
BOJI IIpodecCHOHANbHO TIe[arornuecKoil HallpaBIeHHOCTH, [IPOABIIAoleecs B I0/IO-
JKUTETbHOM OTHOLIEHUM K IeJarorM4ecKoMy TPyZy ¥ MHHOBAIMOHHO [IesITeNbHOCTH,
CTpeMJIEHUM K JIMYHOMY YCIIeXy B YIpaBJIeHMy 00pa3oBaTeNIbHBIM MIPOLIECCOM, TOTOB-
HOCTH K COBEPILIEHCTBOBAHMIO CBOEIT KBaMM(UKALNI B TEYEHNN BCENl XU3HIL

Crenyiomas cOCTaBIIAONIAs COfEPIKAaTeNbHOIO KOMIIOHEHTa Mofeny GopMMUpoBa-
HIUA PUCKOTOTUIECKON KOMIETEHI[NN — MOTUBALMIOHHO-1IEHHOCTHOE OTHOIIEHNE K TIe-
JarornyecKyM MHHOBAIMAM VM IyMaHU3aLMM IIearorM4eckoro B3auMoeliCTBU .

BpiABIEHO, YTO MHHOBALIMOHHAS [EATE/IbHOCTb CONPsDKEHA C CO3[aHMeM HOBBIX
LIeHHOCTell: MHULIMATUBOM, KpeaTUBHOCTbIO, PUCKOM, aKTMBHOJ ITO3HAaBaTEe/IbHON Te-
SITETIBHOCTBIO, CBOOOMOIL, TMYHBIM YCIIEXOM, IIPO(ecCHOHaNbHOI Kapbepoil, Bepoil B
CIIOCOOHOCTD 4enmoBeka Ha MHHOBauuio u gpyrue (Pugacheva, 2003). Kak Buanm, Ha-
IIPaB/IECHHOCTb YYUTE/ Ha MHHOBAI[MOHHYIO [eATe/IbHOCTb COIPSKEHA C OpMeHTaIyeit
Ha JIMYHBI yCIeX B yIpaBjieHuy obOpasoBaHMeM U IpodeccHOHaNbHYI0 Kapbepy. ITo
aKTyaIM3UpPyeT IPUHIIUI TYMaHM3aLuy 00pa3oBaHIisI, IPeAyCMaTPUBAIOIIETO TyMaHIIC-
TUYECKYI0 HAIlPpaBJI€HHOCTb MMUPOBO33pEHUA YUUTENA: NMPU3HAHME KAKIOTO 4YeloBeKa
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BBICIIIEI IIEHHOCTHIO, 00lIeUe/IoBedecKe HOPMBI TIOBENEHNsI OCHOBOI 4YeTOBEYIECKOI
IeATeNbHOCTH, HeOOXOMIMOCTD CO3aHNA YCTIOBUIA /Il Pa3HOCTOPOHHETO J TAPMOHIY-
HOTO Pa3BUTHA Ye/I0BeKa — CO3HATE/IbHOTO CyO'beKTa cBouX fericTBuit (Pugacheva, 2003).

B mponecce GpopMupoBaHmA pUCKONIOTMYECKON KOMIIETeHIMY OO/bIIoe 3HAYeHMe
MMeET HENpepbIBHOE SMOLMOHA/TIbHOE BO3JEICTBME HA CTY[LEHTOB. YCTaHOB/IEHO, 4TO
onTHMuU3aIA GOpMUPOBAHMA MOTMBALMOHHO-1[EHHOCTHOTO OTHOIIEHV: K Ielarori-
YeCKMM MHHOBALMAM U TyMaHM3aLMU IIearOrM4eCcKOr0 B3auMOJIECTBUS YCUTMBAETCA
IIPY YCTIOBUY OPTaHM3aALVM CyObeKT-CyObeKTHBIX OTHOIIEHMII B ITporjecce GOpMMUpPOBa-
HMA pucKonormyeckoit kommerenuyn (Pugacheva, 2008). Oprannsanus cyobekr-cy6n-
eKTHBIX OTHOLIEHMII B IIporecce (pOPMUPOBAHMA PUCKOTOIMYECKON KOMIIETEHIIMN
CIIOCOOCTBYeT CMBICTIOTBOPYECTBY IIpeIIofaBaTeiell U CTYLEHTOB, HAllPaBJIeHHOIO Ha
co3fiaHue HOBBIX pOPM, METOJOB, CPEAICTB OOYUEHIIA ¥ BOCIIMTAHNA VI Pa3BUTHE YBEPEH-
HOCTU CTY/IEHTOB B CBOMX CUJ/IAX.

ITpouieccyambHBI KOMIIOHEHT PacCMaTPUBAEMOll MOZIeM BKIIOYaeT GOPMBbI, METO-
ZIbl, cpeficTBa GOPMMPOBAHNA PUCKOTOTNYECKOI KOMIIeTEHIINM.

ITox dopmoit obydyeHns HaMy pacCMaTPUBAETCA IOPANOK ¥ YCTAHOBJIEHHBIN pe-
XKUM CyOBEKT-CyObeKTHOIO B3aMMOECTBIIA TIpeIlofaBaTe/Ieli ¥ CTYIeHTOB B IIpoLiecce
bopMMpoBaHNA PUCKONOrMYECKOi KoMIeTeHImy. Vicxopsa us ocobeHHOCTel CyObeKT-
CyO'bEKTHOTO B3aUMOJIEIICTBIUA IIpeIIofaBaTesiell U CTYIeHTOB, Mbl Bblfie/IAeM JIKIMOH-
HO-IIPaKTIYeCKye, MHTerpaTyBHbIe GOPMBI M CAMOCTOATENbHYIO PAbOTYy.

JleK1MOHHO-TIpaKTNYeckie (OPMbl OCBOEHMA PUCKONIOTMYECKON KOMIIETEHIINN
IpeyCMaTPUBAIOT AMHAMUYHBII IIOPAJOK CYOBEKT-CyObeKTHOTO B3aMMOJeIICTBILA, IIPK
KOTOpPOM IIpENOfiaBaTe/ib B Te€YeHME TOYHO YCTAHOBJIEHHOTO BPEMEHM OPTaHMU30BbIBA-
€T B CIIENMa/JIbHO OTBEEHHBIX ayIUTOPUAX AKTUBHYIO II03HABATENIbHYIO [eATENbHOCTD
CTY[IEHTOB. BbIACHEHO, YTO aKTMBMU3ALUA II03HABATENbHOI [IeATEIbHOCTY CTY/IEHTOB Ha
JIeKL[IOHHO-IIPAKTIYECKIUX 3aHATHAX CIOCOOCTBYeT: PasBUTHIO JIOTMYECKOTO V1 KPeaTHB-
HOTO MBIIIeHIA, MHTepeca K IIeflarOrM4ecKoii MHHOBATHKe; (GOPMMPOBAHUIO YMEHUI 11
HABBIKOB BBIAB/IEHMS PUCKOB, MMHMMM3ALUM CTEIIEHY HETaTUBHBIX IOCIEICTBII Teja-
rOrMYecKUX HOBILECTB.

VnTerparysHbie GOpPMBI IpeycMaTPUBAIOT JVHAMIYHbI 1 BapMATUBHBLI TOPATOK
CyOBeKT-CyObEeKTHOTO B3aVIMOJEIICTBIS, TPEOYIOI[ero He YCTAHOB/IEHHOTO HOPMAaTNBa
BpeMeHM 11 CBOOOHOTO MeCTa IIPOBeieHNsA 11 06eCIIeurBaoLIero aKTYBHYIO II03HaBaTeNb-
HO-IIPO(eCCHOHAIBHYIO HeATEeNbHOCTh CTYAeHTOB. IIpyMepaMu MHTErpaTUBHBIX (OpM
MOTYT OBITb HAYYHO-MCC/IENOBATENbCKIE KPY)XKKM, ONIMMIINA/bI, KOHGEePEHIVN, BCTPeyn
C TIeflaroraMm-IpakTUKaMI CeTEBBIX IIIKOJI, MHTePAKTUBHbIE IHTEPHET-QOPYMbI, «IIefia-
roryiyecKye ApMapKn», MeX(YHKIMOHaIbHbIE MMMUTAIIVIOHHO-MOJEIMPYIOIie WUIPbL.
VnuTerparyBHble GOPMBI OCBOCHMA PUCKOIOTMYECKON KOMIIETEHIIUM II03BOJIAIOT cop-
MUpPOBaTh NPOpeCcCHOHANbHbIE MIea/Ibl, TOTOBHOCTb K MIHHOBAIMAM, Pa3BUTHIO IIeflaro-
TUYECKOTO TBOPYECTBA, IIOMCKY HECTAH/JAPTHBIX PeIleHNIi 1 OTBETCTBEHHOCTH 32 HUX.

CamocrosATenbHaA paboTa CTYZIeHTOB IIPeAyCMaTPMBAET CO3HATE/NbHBIN 1 Ileleyc-
TPEMJIEHHBIN IIPOLECC aKTMBHOI ITO3HABATE/IbHON JeATENbHOCTY, HAIPABIEHHBIN Ha
OCBOEHI€ PYCKOJIOTIYECKO) KOMIIeTeHIIMY 1 pOpMIPOBaHIe TOTOBHOCTH K 00yYeHMIO
Jepe3 BCIO JKM3Hb (IIO/rOTOBKA 1 3allUTa pedepaToB, paboTa ¢ 3/IeKTPOHHBIMY pecypca-
MU, TIOUCK MHTEPHET-MCTOYHIKOB ¥ CIIeNMANbHOI IMTePaTyphl B IIONOMTHEHNM QOH/A
CTpaTerMyecKyx VHMIMATUB B PasBUTMUHU IIEJATOTMYECKOr0 oOpa3oBaHNsA, HAIlMCaHMe
IPO6/IEMHOTO COZlepKAaHMsA ICCe, pellleHye KelficoB). BrLACHeHO, 4TO caMOCTOATebHAA
paboTa CTyeHTOB B Ipolecce GOPMUPOBAHNA PMCKOIOTMYECKO KOMIICTEHIIMY aKTHU-
BU3MPYeT KPUTUYECKOE MbIII/IEH}e, CIIOCOOCTBYeT GOPMUPOBAHNMIO YMEHNIT I HABBIKOB
IPeOofiO/IeHNA [ICUXOIOINYeCKMX 6apbepoB, IPeIATCTBYIOIIMNX YIUTeIAM B OCBOCHNUN 1
PacIpOCTpaHEHNN MeJArOTMIeCKUX HOBILECTB.
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DopMBI 0CBOEHMST PUCKOIOTMYECKON KOMIETEHIINY MIPESyCMATPUBAIOT AMHAMMIY-
HbIJI TTOPANIOK CYOBEKT-CyO'bEeKTHOTO B3aVIMOZENCTBUA U aKTUBHYIO IIO3HABATENbHYIO
IesITe/IbHOCTD CTYHEHTOB. BBLAB/IEHO, YTO CyOBEKT-CyObeKTHOE B3aNMOEIICTBIE 1 aK-
TMBHas II03HAaBaTe/IbHAsA HEATETBHOCTb CTYNEHTOB AMAIeKTVYHO B3aMMOCBA3AHBI U
00yC/IaBINBaIOT APYT ApyTa.

Cy6beKT-cyObeKTHOe B3aVIMOJIEVICTBUE, MPOSBIAIOIIeecs] B TOTOBHOCTU CYyOBEKTOB
00pasoBaTe/IbHOTO MIPOLECCa K COTPYAHNYECTBY, HAIMYNY ¥ HUX HOJIOKUTENIbHOI yCTa-
HOBKJI Ha pellleHe IIOCTaB/IeHHbIX 3a/ja4, OTKPBITOCTY TAPTHEPOB IO OOLIEHNIO, pedieK-
CUJ TIOBEfjeHYeCKUX peakiuit, obecrednBaer GOpMUPOBAHUE Y CTYAEHTOB YCTONYIMBOIL
MOTHBAIMIOHHO-IICHHOCTHOI HAIPaB/IeHHOCTU Ha YCIEITHOCTh MHHOBAIVIOHHOTO pellle-
HIA TI€JJaTOTMYeCKIX 3alad B CUTYALMI HEOIIPefe/IeHHOCTI, TYMaHU3ALMIO IIearorudec-
KOTO B3aMMOJIEVICTBIA M IMYHOCTHO-TIpodeccroHanbHbli yenex (Altukhova, 2004).

BricTpanBaHme Cy0beKT-CyObeKTHBIX OTHOLICHMIT B y4eOHOM IpoLecce GopMuUpyeT
HOTPeOHOCTD B aKTUBU3ALMM TI03HABATENbHOI IeATENbHOCTI CTYIeHTOB. AKTUBY3AIIVIA
[103HABATE/IbHOII [IeATEIBHOCTI CTYAEHTOB IIPEYCMATPUBAET OPraHMU3ALNIO IIPOLIECCOB
IOHVMMAHMV, 3aIlOMUHAHMA, BOCIIPOM3BENleHNs yieOHOro MaTepuana, GpopMupoBaHme
yMeHUIT ero 0600IeH s, CHCTeMAaTH3ALVMN, IIPYMEHEHNS B PeIIeHNI TIPOeCcCIOHaIb-
HBIX 3ajlay, 0OpasoBaHue CIIOCOOHOCTY K TeHepMPOBAHUIO MHHOBAIVIOHHBIX II€JJarOTH-
YeCKUX Upei.

O6patuM BHMMaHMe Ha IIPOIecC aKTUBU3ALWM JIEKI[IOHHOTO TpernofaBaHus. He-
06XOAMMBI YeTKasi IOCTAaHOBKA 3aJad JIEKI[WM, BbIeJIeHNe [TIaBHOTO. JIeKuus [O/KHA
OBITb TIOCTPOEHA TaK, YTOOBI CTYAEHTBI BUJIENM TPYFHOCTD IPOOIEMBI, OIYLIAIN CUITY
HAyYHbIX METOIOB II03HAHMA.

B mporecce nccnegoBanus mpo6neMbl GOPMMPOBAHNA PUCKOTOINYECKON KOMITe-
TeHIMH OyAyIIero y4nuTeis HaMu paspaboTaHbl METOAMYECKIIe PEKOMEH/ AL IO OpTa-
HM3AIMM JTeKIVIOHHbBIX 3aHATHIL:

1) oT60p U CTPYKTYpUpOBaHME COfleP>KAHNS YIeOHOTO MaTepuaIa, UCXOHAs 13 Tpebo-
BaHUI 00pa3oBaTeIbHON MPOrPaMMBI;

2) BBIOOD BMAA IEKIIMOHHO-IPAKTUYECKIX 3aHATUI (TeKyIast IEKIVs, TeKIVs-VC-
Kyccus, 0630pHas JIeKIys, 0600Iaolas IeKIV, TeKIMA ¢ pa360poM KOHKPETHBIX CH-
TyaLuii);

3) MOATOTOBKA ITPe3eHTAINI U IPYTUX JUAAKTIIECKUX CPEICTB;

4) oT60p MeTOLOB ObecIedeHNs CYyObeKT-CYOBEKTHOIO B3aNMO/EIICTBIS I BO3TETIC-
TBIA Ha TUIIBI MBIIJIEHNA: 8) aKTUBHOTO, TOCPEICTBOM BOIIPOCOB-OTBETOB IT0 M3BECTHO-
My yueOHOMY MaTepuaty; 6) CaMOCTOSITeIBHOTO, IOCPECTBOM OPTaHM3AIMI CAMOCTOSI-
TE/IbHBIX IeJICTBUII CTY[IEHTOB C MCIIOIb30BaHMeM U3BECTHOTO Y4eOHOTO MaTepuaa; B)
TBOPYECKOT0, ITOCPEACTBOM OPTaHMU3AINN CAMOCTOSITE/IbHBIX [JEICTBUIL CTYeHTOB AL
HOJTy4eHMI HOBOTO Y4eOHOTO MaTepuara, IIOCTaHOBKY MPOGIEeMHBIX BOIIPOCOB, COCTaB-
nenus 61mo0k-cxem (Makhmutov, 1975; Vergasov, 1985).

Mogenb popMMPOBaHNA PUCKOTOIMIECKOI KOMIIETEHI[MM GYIYIIero yIuTeIs Halle-
JIeHa Ha Pa3BUTNE Y CTY[EHTOB yMEHMIT KPUTUIECKOI OLIEHKM CIIOCOO0B I Pe3y/IbTaTOB
IeATeTbHOCTH; IPMOOpeTeHNe OIbITa HECTAHJAPTHBIX ITeJaTOTUYEeCKMX PeIleHNil 1 Gop-
MMPOBAHNS TOTOBHOCTY K OTBETCTBEHHOCTH 32 Pe3y/IbTaT.

MeTtopnbl UCCIeOBaHNS

Memodonozust u memoowvl UCCIe008aHUS

MeTtoponorueit HaCTOSIIIETO MCCIENOBAHMS CTA/IA OMAMTEKTUIECKas TeOPHsI MIO3HAHUA.
VccnenoBaHue IpOBOAMIOCH CIEAYIOLIMMIL METOAAMI: TeOpeTHdecKye (aHamus, CUHTES,
060011eH1e, MOfIeTMPOBaHIe); SMIMpIYecKie (M3ydeHle ONbITa NHHOBALIOHHON Jie-
ATENBHOCTY yIuTesIel 06111e06pa3oBaTe/IbHBIX KO 1 TOTOBHOCTH CTY/{€HTOB HAIIPaB-
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nennsi moarotosku «Ilemarorndeckoe 06pasoBaHIe» K MHHOBALMOHHBIM IIPOIleCCaM B
npodecCHOHANBHOM [ieATebHOCTI); AMArHOCTUYEeCKNe (aHKeTMPOBaHNe; VIHTEPBLIOU-
pOBaHue, paH>XMpPOBaHue).

IxcnepumenmanvHas 6a3a UCCIe008aHUs
OKcIlepuMeHTaIbHOI 6a301i ccnenoBanys cran Enabyxcknit unctutyt ($punnan) GLA-
OV BO «Kasauckuit (ITIpuBo/mkckuit) demepanbHbLil yHUBEPCUTET.

dmanvt uccnedosarus
ViccnenoBanue npo6ieMbl GOpMUPOBAHMA PUCKOIOTMYECKON KOMIIETEHIINM OYAyLIero
YUUTEIIS COCTONUT U3 TPEX ITAIIOB:

— Ha IIePBOM 9Talle OCYLIECTB/IATIOCh M3ydeH)e HaydHO-IeJarorndeckor murepa-
TYPBI 11 OIbITA NHHOBALVOHHOI AESATEIbHOCTU yUMTENIell C LeIbI0 aHA/IN3a Y OLEHKIU
COCTOSIHUSA MCCTIefyeMOI IIpOo6/IeMbl; ONpeRe/IAINCh e U 3aadl, METOMBI YICCTIef0-
BaHIs; BBUIB/LUIUCH [eJarOTMIecKue YCIOBIsI, CIIOCOOHbIe 06ectiednTb 3¢ (HeKTUBHOCTD
HeJarorn4ecKoro mpoiecca GopMupoBaHys PUCKOTOTMYECKOI KOMIIETEHIIN OYAyLIero
YUUTEIs1; COCTAB/IEH IUIAH IIearOrNIecKOro 9KCIeprMeHTa.

— Ha BTOPOM 9Talle alpoOMpOBaNIUCh Iefarornyeckye ycaoBusa (GOpMUPOBAHMA
PMCKO/IOTMYECKON KOMITETEHIINN OYAYIero yIuTesis; MPOBOAIIICS aHAIN3 Pe3y/IbTaTOB
KOHCTATHPYIOLLEro 3TaIla MCCIe[OBAHM; OIyOIMKOBAHbI MaTepPHaIbl MCCIeOBaHNA.

— TpeTWil 9Tall BKIIYAeT CUCTEMATHU3ALNIO U 00001IeHne Pe3yIbTaTOB IIPOBEPKI
3¢ GeKTUBHOCTY TTearornyecKux ycaoBuii GOpMUPOBAHNUSA PUCKOIOINIECKON KOMIIe-
TeHIMH GyAyILIero y4nTes Ha KOHCTAaTUPYIoleM, pOpMIUPYIOLIeM 1 KOHTPOIbHOM 9Ta-
Iax MICCIIeOBAHN; MHTEPIPeTALMIO [TOTTyYeHHbIX HAHHBIX C Le/IbI0 BBISABIICHUA [ajlb-
HEJIIMX HallpaBJIeHNII ICCIEelOBAaHNA.

PesynpraThl

Cmpyxmypa u codepicarue mooenu

Ha ocHoBe ananm3a HayIHO-IE[ArOTMIECKOIl IUTEPATYPHI U IPAKTUIECKOTO OIBITA YC-
TAHOBJICHBI B3aMIMOCBA3M MEXIY (POPMaMM OCBOEHVS PUCKOTOTNYECKON KOMIIEeTEHIINN
¥ KOMIIOHEHTaMI TIpoliecca ee popMmupoBaHIsL:

— 3 }PeKTUBHOCTD TIEKIIVIOHHO-TIPAKTUYECKIX 3aHATHUI B IIpoliecce GOPMUPOBAHMA
PMCKO/IOTMYECKOI KOMIIETEHI[UY IOBBIIIAETCS IIPY YCIOBUY BK/IIOYEHNS B COflEPXKaHIe
o6pasoBaHMsA y4eOHOTO MaTepyana Mo Teopyy 0OIecTBa PUCKa, OCHOBAM IIefjarornyiec-
KOJf MHHOBATUKI, METOZiaM IIPO(IIAKTUKY II€[ArOINIeCKUX PUCKOB;

— aKTyaqM3alysA MHTEIPATMBHBIX (OPM OCBOEHNUSA PUCKOTOTUYECKON KOMIETEH-
LU YCUIMBAETCSI IIPU YCTIOBUU CUCTEMHOIT LIe/IOCTHOCTY COAepIKaHmst, GOPM, METOHOB,
cpeficTB ee HGOPMUPOBAHNS;

— Iie/IeHAIIPAB/IEHHOCTh CAMOCTOSITE/IBHON PabOTHI CTYEHTOB 110 (HOPMUPOBAHUIO
PVCKOIOTUYECKON KOMIIETEHIIMN JOCTUTAETCA MIPYU YCIOBUY 0OPa3sOBaHUSA YCTOMIMBOI
HAIIPaBJIEHHOCTH CTY[IeHTOB HA MHHOBALVOHHYIO II€JarOTNYECKYIO0 AesITe/IbHOCTb.

COBOKYITHOCTb MeTOROB (POPMUPOBAHMA PUCKOIOTMYECKOIT KOMIIETEHIIUM (perpo-
AYKTVMBHBIX, IPOAYKTMBHBIX, (DaCHINTAL[VIOHHBIX, MMIIEPATUBHBIX, OOILIefUIaKTIIeC-
KJX, KOMIIETEHTHOCTHBIX) IIpeficTaBieHa Ha puc. 2 (Askhadullina, 2016b).

Komrtekc jaHHBIX METOOB AMAIEKTUYHO B3aMMOCBSI3AH CO CTPYKTYpOOOpasyio-
I[IMY KOMITOHEHTaMM PUCKOJIOTMYECKOI KOMIETEHIINY V1 OTPakaeT MPUYMHHO-CIIefC-
TBEHHbIE OTHOLIEHNS B TIpoliecce ee popMuposanus (maom. 1).

59



Education and Self Development. Volume 11, Ne 3(49), 2016

CyIHOCTb PIICKOIOTMYECKON Crpykrypoo6pasyroniie MeTtompl
KOMIETeHI[ I YIUTe/LsA KOMIIOHEHTHI dopmupoBans
CIIOCOOHOCTD K ITOCTaHOBKE KOTHUTUBHO- PenpONyKTUBHBIE
1 pellleHNIO MTefJarOTMYeCKUX 3a/iad CoJiep)KaTeTbHBII POJlyKTHBHbIE
B CUTYaLIIl HEOTPENENCHHOCTI MOTUBALMIOHHO- dacuwmranoHHbIe
7 06€eCIIeYeHNI0 MUTHUMM3ALN LeHHOCTHBIIt
HeraTUBHbIX TTOC/IECTBII VMIIEpATUBHDIE
pednexcuBHO- o0LeuIaKTIIecKe
7ieATeNbHOCTHBI KOMIIETEHTHOCTHBI®

Puc. 2. Cyusnocmo u cmpykmypa puckonoeu4eckoil Komnemenyuy yuumens

Tabmuua 1. MemoOvt popmuposanus pucKonozuteckoti KomnemeHyul

B3aumocBsasu METOa0B
C KOMIIOHEHTaMI IIpouecca

AEATENDbHOCTY, 3IBPUCTUYIECKIE,
MCCNIEeJOBAaTE/IbCKME METO/IbI

Metopapr CopeprkaHyie METOIOB
dopmupoBana
PMCKOIOTMYECKOI KOMIIETEHIII
PenpopykTuBHbIe VHTeprpeTanya OCHOBHBIX 3HayeHMe PeNPOAYKTUBHBIX METO-
HOHATUII y9eOHOTO MaTepyasa, | Jj0B BO3PACTAeT IIPI YCITOBUM OC-
COCTaBJIeHNe KOHCIIEKTOB, aHHO- | BOGHUSA TeOpIH 001IeCTBa PUCKOB,
TalWi1, TEeMATUYECKUX BBIIMCOK | OCHOB Ie/larOTrM4YecKol MIHHOBATYKI
10 HAYYHBIM ITyO/IMKAIIMAM, U CYI[HOCTH TIefJaTOTNYECKOT0 PUCKa
MHPOPMALVIOHHO-pedepaTuB-
Hble pabOThI
ITpomykTyBHbBIE Pabora ¢ xatamoramu, apxusamy, | 9GGeKTUBHOCT IPOAYKTIBHbIX
MHGOPMAIVIOHHBIMM 0030paMyl, | METOJIOB MOBBIIIACTCS PV YCTIOBUM
CaMOCTOATE/ILHBIN MTOf60P /UTe- | PasBUTHA CYObEKT-CyObeKTHBIX
PaTypBl [0 IpO6/IeMaM PUCKOJIO- | OTHOIIEHWIT M aKTUBU3ALMI [I03HA-
UM, Tpob/IeMHO-pedepaTUBHBIE | BATEIbHOI IeATEeIbHOCTY CTY/IeHTOB
paboTsl pu Bcex popmax o0ydeHms
Dacwmranuonnsle | I[Tooupenue n nmopuep>xka, co- | PesynbraruBHOCTb (acummranmnoH-
37laHMe CUTYaIIMIi yCIexa, Olopa | HBIX METOJ0B BO3PACTaeT IIpM yCIIO-
Ha SKM3HEHHBDII OIIBIT, Y4€T BV IPODIIAKTUKM TICUXOTOTMYeC-
[103HABATE/IbHBIX MHTEPECOB K1x 6apbepoB B ITpoliecce OCBOCHMA
VHHOBAILIMIOHHOM ITeIarorn4eckomn
IesATENbHOCTI
VimmepaTBHBIE Bo3MoxHOCTD BbI6Opa BapuaHTa | 9P deKTUBHOCTD MMIIEPATUBHBIX
3a[jaHMIL, yIeOHO-II03HaBaTe/Ib- | METOZOB MOBBILIACTCS IIPI YCIIO-
HbIE U JIe/IOBbIE UTDBI, Kelic-Me- | BuM GOPMMUPOBAHMA TOTOBHOCTH
TOJ, CTY[IEHTOB K PMCKaM B ITpoLecce
BHEJIPEHMA I1eJarOTNYeCKIX HOB-
IIECTB ¥ YMEHWIT MIHUMU3NPOBATD
VX HeraTMBHBIE IIOC/IeCTBUA
Obuepupakriyeckne | AKTMBU3aLNA IO3HABaTeNMbHOM | OnTUMMU3anys o0meNIaKTUYeCKIX

METOJIOB YCU/IMBAETCA IIPU YCIOBUM
JMHTEepeca CTY/IEHTOB K OpraHu3alun
VHHOBALVIOHHO ITeJJarOr1M4ecKoil
NeATe/IbHOCTH, IPOEKTUPOBAHNIO

VI BBIAABJIEHUIO I1€JJarOTMYeCKIX
PpUCKOB
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Oxonuanue mab. 1

Metopabr CopepkaHue METOTOB

BsanmocBs3u MeTof[0B
C KOMIOHEHTaMH IPoIiecca
dopmupoBanua
PHCKOIOTNYECKOIT KOMIIETEHIINI

KommerenTHOCTHBIE | BbIsiB/ICHME IPUBHAKOB PHC-
KOBBIX CI/ITyaLU/H/uI; IIOCTPOECHME
QITOpMUTMa [eICTBUI B Ipodu-
JIAKTMKE IIefJarOTM9eCKIX PIC-
KOB, BBIOOP CPEJICTB U METOJJ0B
pelleHns neJarorn4ecko 3a-

Aa4dy B YCJIOBUAX HEOIIPEAEIEH -

AKTyanusanusa KOMIETEHTHOCTHBIX
METOJIOB YBEIMYMBAETCS MIPU YCIIO-
BUM YCTOWMYMBOI HAIIPaB/IE€HHOCTU
CTYAEHTOB Ha IIPO(eCCHOHATIbHYIO
Kapbepy, PasBUTHE I1e/larOTrM4ecKo-
IO TBOPYECTBA U IMOMCK HECTAHAPT-
HBIX IT€JJArOTMYECKUX PeIleHmit

HOCTV; BBIABJIEHVIE€ BHYTPEHHUX
U BHEIIHNX aKTOPOB PUCKA I
MMHUMU3AIUA UX BO3JECTBIUA,
VHCTPYMEHTHI 3aIIUThI Cy6'I)CK-
TOB PUCKA B YCTIOBUAX 06pa3oBa-
TENIbHOTO Ipolecca

W3 tabmuupt 1 BUAHO, YTO MeTOnbl GOPMUPOBAHUSA PUCKOTIOIMYECKON KOMIETEH-
LU CIIOCOOCTBYIOT ONTMMM3ALNY IPOM3BOIBHOTO VI HEIIPOM3BOIBHOIO 3aIIOMIHAHNISA,
aKTVMBU3ALMM BOCIIPUATHS, MBIIUIEHNS, HTEPUOPU3ALVM 3HAHWIT, YMEHMNII, HABBIKOB,
OpraHM3aLMI PEIPORYKTUBHOI U IIPOJYKTUBHOI [€ATENBHOCTH, IIPMOOPETEHNIO OIIBITA
BHeJIPeHMsI [IeIarOrMYeCKIX MHHOBALIMIL I MUHUMU3ALUY MX HETATUBHBIX IIOC/IENCTBUIL
BeisicHeHO, 4TO MeTonbl (GOPMUPOBAHNUS PUCKOTOTMIECKON KOMIIETEHIMN TT03BOJISIOT
CTPYKTYpPUPOBATD IIPOLIECC €e OCBOEHNISI HA YPOBHE ITO3HABATEIBHOI eATEIBHOCT CTY-
meHTtos (puc. 3).

| BOCIIpUATUC |
| i |

MBIILIIEHHE
\Z

| 3aTOMUHAHNE |
[ HEIPOU3BOJILHOE ‘17 IIPOU3BOIIBHOE |

| 3HaHUs YMCHUS HaBbIKH |

A4
| JIEATENBLHOCTD |
[ DENPONVKINBHAS ‘17 IPOIVKTHUBHAL |

| OIIBIT |

Puc. 3. ITosHasamenvHas 0essmenvHOCHb Cy0eHnos 6 npovecce PopMUpoSaHUs
PUCKONI02UH1eCKOl KoMNemeHyuu

VI3 pucyHka 3 BUIHO, YTO POPMUPOBAHNE PUCKOTOIMYECKON KOMIIETEHIINI MOXKET
OBITb TIPEfICTABIEHO KaK MPOLecc TpaHC(HOpMALNU BOCIPUATH, MBIIUICHNSI, 3aIIOMN-
HaHMA, 3HAHUI, YMEHUI], HABBIKOB, PENPOAYKTUBHOI U IPOJYKTUBHON [€ATENbHOCTH,
OTIBITA BHETIPEHM TIE[ATOTMYECKMX MHHOBALMI 1 MPOMUIAKTUKN PUCKOB C ypoHeM U
B CHOCOOHOCTD K IIOCTAHOBKE U PEIIeHMIO IIeflarOTMYeCKUX 3a/jad B CUTYalluU Heollpesie-
JICHHOCTH 1 00eCIedeHNI0 MUHMMM3AIMY HEeTaTUBHBIX MOCTIENCTBII, TO €CTh PUCKOJIO-
TMYECKYI0 KOMITETEHINIO Ha YpoBHE U , . 3aBUCUMOCTD MEX]Ty BXOTHBIMU 1 BBIXO/[HBIMU
HmapaMeTpaMy MOXKeT OBITh IIpefiCTaBIeHa BBIPAKEHUEM:
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U, =f (U, B, M, (3u+3m), 3YH, (Ip+m), O, t),

rge U, — JOCTUTHYTBI ypOBEHb PUCKOJIOTMYECKOI KomIleTeHIny, U — HavaJbHBII
YPOBEHb PUCKOIOTMYECKON KOMIIeTeHI[uy, B — BocnpusaTne, M - MbllieHue, 3H — 3a-
IIOMJHAaHJEe HeIIPOM3BOIbHOE, 31 — 3alIOMIHaHIIe IIPon3BoabHOe, 3YH - 3HaHMA, yme-
HI, HaBBIKY, [Ip — 1eATeNIbHOCTD PeNpOAyKTUBHAA, [l — HeATebHOCTDb IPONYKTMBHASA,
O - ompIT, t - Bpem4.

YcTaHOBIIEHO, 4TO Ha 9((EKTUBHOCTD MeJarornyeckoro BO3eCTBIS BsIeT BbI-
6op cpenctB obydernss. Ocoboe mecto B mporjecce GOPMUPOBAHNUS PUCKOTOTUIECKOI
KOMIIETEHI[MYI Mbl OTBOAMM HAIJISLHOCTH, 00 BeAMHAIONIEN U TPAAUILIMOHHBIE IIeYaTHBIE,
U COBpeMeHHbIe MY/IbTYMeIMITHbIe CpefCcTBa. BLACHeHO, 4TO B GOPMUPOBAHUY PUCKO-
JIOTMYEeCKOI KOMIIETEHI[UY OYIYIIero y4nuTens HaIIAgHOCTb obecrednBaet: 3P PeKTuB-
HOCTb BOCIIPUSTIS, IEPEXO/] OT KOHKPETHOTO K a0CTPAaKTHOMY, IPU3HAKOB K MOHITISIM
(Arkhangelskiy, 1974); pasButie 06pasHOrO MBIIITEHNsI, TOATBEPIKAAIOLIET0 feSyKTUB-
Hble BbIBOABI (Zankov, 1960); ocosHaHMe B3ayMOCBs3€ll MEXAy obbexTamu, (GakTam,
npoueccamu (Vergasov, 1985).

YcraHoBIeHO, 4TO 3 PeKTMBHOCTD HAITLIIHOCTY B IIpoliecce GOPMIPOBAHUS PUC-
KOJIOTMYECKOJI KOMIIETEHI[MY MTOBBIIIAETCS IIPU YCIOBUM CHCTEMHOI IIe/IOCTHOCTH Iie-
JaTHBIX U MY/IbTYMeUITHBIX cpefcTB. Tak, JI.B. 3aHKoB mucar, 9To mpo6emMa codeTaHms
CJI0Ba M CPEACTB HAIVIAZHOCTU He MOXKeT OBITh CBefleHa K BOIIPOCY O BPeMEHHBIX OTHO-
IIEHNSIX, TO eCTh K BOIIPOCY O TOM, YTO IIpelIecTByeT B yuebHOM mmporecce (Zankov,
1960). ITOT BOIPOC JO/KEH PeLIaThCsi, UCXOMA U3 Liefiell 06pasoBaTe/IbHOTO MIpoliecca
VI €TO COfIep>KaHNUA.

J¥cKyccnoHHbIe BOIIPOCHI

AHamu3 COBpeMEHHBIX [UCCePTAlMOHHBIX MccmemoBanmit A.A. Apnamosa (Arlamova,
2012), A.A. T'onoskunoit (Golovkina, 2016), H.H. Cabunusnoii (Sabinina, 2012), 9.P. Xa-
6ubynmmua (Khabibullin, 2008), a Takxxe nsydenne u 060061jeHe ONbITA HHOBALMOH-
HOIT [IesITeJIbHOCTY yIuUTe el 0011e00pasoBaTeIbHBIX MIKOJI, AHKETVPOBAHIE CTY/JeHTOB
HaIpaB/IeHNs OAroToBKM «Ilemarornyeckoe o6pasoBaHme» 0 TOTOBHOCTY K IHHOBAIIV-
OHHBIM IIpoIleccaM B IPOoQeCcCHOHATbHON HesATeIbHOCTU II03BOJIsieT KOHCTATMPOBATh
OTCYTCTBY€ CIIELVaNbHBIX MCCIeNOBaHMI, ITOCBALIEHHBIX IpobreMe (GOpMUPOBAHUA
PMCKO/IOTMYECKOII KOMIIETEHIUN OYAYIero yIMTels KaK COCTAaBJISIOLIEN CTpaTernn
MHHOBAL[MOHHOTO PasBUTMSA II€[arorndeckoro obpasosaums. PesyabTaTbl aHKeTHPOBa-
HIA y4UTeNIell POCCUIICKMX KO/ CBUMIETE/IbCTBYIOT O HA/IMYMY 9TOJ IIpo6IeMbl (13 459
pecrionfieHTOB 78% BbICKAa3bIBAIOT HETaTMBHOE OTHOILIEHNE K MHHOBAIIVIOHHOI JeATeNb-
HOCTM, CIUTAs], YTO Ha HUX OyfleT BO3/I0XKEHAa OTBETCTBEHHOCTD 3a PE3y/IbTAThI MIEIaro-
TMYeCKOr0 HOBLIECTBA; 22% y4nTeIell OCO3HAIT HeOOXOMMOCTh NHHOBALIMIL B CHCTEMe
obpasoBanns) (Askhadullina, 2016a).

Ta6nuua 2. Mrenue 6y0yusux yuumeseil 0 3aUHMePecoBAHHOCMU 6 UHHOBAUUOHHOL
nedazozuueckoti 0esmenbHOCU

3auHTepecoBaHbI 1 Bo1 %
B MTHHOBAI[MIOHHOI IEeTarOrmIecKon 468 cTyIeHTOB HanpaB/IeHs NOATOTOBKI
IesITeTbHOCTU? «Ilegarormyeckoe o6pasoBaHme»

Ha 66 %

Her 17 %

He yBepen 16 %

CBoe MHeHe («6e3pasninaHo», 1%

«II0Ka 9TO HE 0COO0 3HAYMMO /IS MEHS»)
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AnkernpoBanue 468 CTyIeHTOB HallpaB/IeHNs MOAroToBKY «Ilegarormaeckoe obpa-
30BaHMe» IIOKa3ajI0, YTO MOJIOJbIE JIIOIM COCPENOTOYEHDI Ha cebe, CBOUX IepeKMBaHM-
AX, CBOEM ITOBEJJEHNM, IPOABIAIOIMXCA B CTPEM/IEHUN JJOKA3aTh CBOV ITOTEHLA/IbHbIE
BO3MOXXHOCTH B peanusanyuy HosuecTs (mabz. 2). OfHaKo TaKye MOIBITKA 3a4acTyo
HIPUBOJAT K IIpodeccnoHanbHOMy Bbiropanmio. [103TomMy B mpoljecce IOAroToBKM Oymy-
I[ErO YYMTENA K MHHOBAIVIOHHON JIeATeNbHOCTY 60JIbIIIOe BHIMAHUE CTIeyeT YAeINTh
($bOpMHUPOBAHNUIO ¥ HETO CIIOCOOHOCTH K IIOCTAHOBKE ¥ PELIEHNIO [earorMIecKuX 3aad
B CUTYaIlMM HEOIIPEJie/IeHHOCTY ¥ 00eCIedeHNI0 MYHIMU3AL Y HEeTaTYBHBIX MOCTIefC-
TBUI IeJarorn4eCcKux mIeyiCTBUIA.

3akmroueHne

O60611as MaTepua MCCIe[OBAHM, OTMETHM, YTO COfiepIKaTe/IbHBII U IIPOL{eCcCyaIbHbII
KOMITOHEHTHI MOfie/i GOpMIUPOBaHMS PUCKOTOTMIECKON KOMIIETEHIINI 00eCIIednBaoT
¢dbopMypoBaHMe YCTONYMBON NPOdeCcCUOHANBHON Iefarornyeckoil HalpaBlIeHHOCTH
CTY[IeHTOB Ha pa3BUTHe IIeJarOTM4eCKOro TBOPYECTBA, HOMCK HECTAHIAPTHBIX pelLIeHNi
Yl OTBETCTBEHHOCTH 3a HuX. Peannsanys paspaboTaHHON MOJie/IM Ha IIPAKTIIKe TO3BOJIS-
eT cOopMUPOBATD Y CTYAEHTOB JINYHYIO YCTPEM/IEHHOCTD IIPMMEHATh 3HAHUS, YMEHN,
HaBbIK, OIIBIT BHeAPeHNMs IIeJarOrMuecKyX MHHOBALMI U IPOIIAKTUKY [IeJarorndec-
KX PUCKOB B IIpOliecce pelleH s IefjarornIecKux 3amad.
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AuHOTAI[MSA

AKTya/IbBHOCTD JICCTIeyeMOlt Tpob/ieMbl 06y CIOBIeHA 3MEHEeHIEM BOCTIPUATISE 00pa3oBaTeIbHBIX
LIEHHOCTelI COBPEMEHHBIMI IeflaroraMi B YCIOBYAX TPaHCHOPMUPYIOLErocs obIecTBa 1 HOBBIX
BBI30BOB PasBUTH. Lle/b MCC/IEOBAaHMSA COCTONUT B BBIABIIEHMM OCOGEHHOCTEN COLMATBbHO-IIPO-
eccnoHambHBIX IEHHOCTEl 1 IIeHHOCTHBIX OPMEHTAI[Iil POCCUIICKIX YIUTesNel C yYeTOM 1X Iefia-
rOrm4ecKoro craxxa (Ha npumepe Pecriy6miku Tarapcran). Bemymymy moaxogamMu K MCCIefOBAHIIO
IAHHOII ITPOG/IEMBI ABJIIOTCS aKCMOMOTMYECKIIT M KOMIIETEHTHOCTHBII mopxonsl. OHu obecreyn-
BAIOT L|e/IOCTHOCTD M3YYEHMs B AMAIEKTIYECKOM €IMHCTBE COLMAIbHBIX, IPOPECCHOHATbHBIX U
JIMYHOCTHBIX LIEHHOCTe Tleflarora. B cratbe npepcTaBieHbl pesy/ibTaThl CPAaBHUTEIbHOTO aHa/IN3a
MepapXuy COLMAIbHO-TIPOECCHOHATBHBIX IIeHHOCTEN POCCUIICKIX II€arOroB, MMEINX Pas/ind-
HBIIT Tefarorudeckuii crax (ot 0 o 5 7tet, oT 6 1o 20 et u cBbite 20 /1eT); AMHAMUKI IPOSIBICHIS
VX LIeHHOCTHBIX OPMEHTALMI B BOCIIPUATUY COLMATBbHOTO U IT03HABATE/IBHOIO CMbIC/IA HOBBIX 00-
pasoBaTeIbHbIX (GYHKINIT; BBISIBIEHBI CHCTEMOOOPa3yoliye eHHOCTH 1 LeHHOCTHBIE OPUEHTALINN
B MIHBAPMAHTHBIX MOJIE/IAX CUCTEMbI LIEHHOCTEN IIEJarOTOB C PAa3/IMYHBIM I1€JarOTMIECKMM CTaXKEM.
[TomyyeHHbIe pe3y/nbTaThl UCCIEIOBAHNA MO3BOJAIOT ONpPENENNTDh IepCIeKTUBHbIE HallpaBlIeHNUA
TIOZITOTOBKM V1 TIEPEIIOATOTOBKM BBICOKOKBAMU(PUIIVPOBAHHbIX YINTETbCKIX KaJIpOB C YY4ETOM 3Ha-
YVMOCTH MX COLMATbHO-IIPO(ECCHOHAIBHBIX [IEHHOCTE I KaueCTB.

KitroueBble c0Ba: colmanbHble LIEHHOCTH, IIPOPeCcCHOHaNbHbIE LIeHHOCTH, IMYHOCTHbIE LIeHHOC-
TH, FYXOBHO-HPAaBCTBEHHbIE IIEHHOCTH, YKM3HEHHbIE IIEHHOCTH, TPaXK/JaHCKIEe IIEHHOCTH, MHTEJIIEK-
Tya/IbHbI€ LIEHHOCTY, IIeHHOCTHbIE OPMEHTALVMN, IIearOry, IeAarOrnIecKmii CTax.

Social and professional values of Russian teachers
with different levels of experience

Albina R. Drozdikova-Zaripova', Natalya N. Kalatskaya®

! Kazan (Volga region) federal university, Kazan, Russia, e-mail: binal 976@rambler.ru
?Kazan (Volga region) federal university, Kazan, Russia, e-mail: kalazkay@mail.ru

Abstract

Within the context of transformations in society and the challenges of new development, teachers
experience changes in their perception of education values. The aim of the research reported here
was to identify key perceptions of teachers in the Republic of Tatarstan (Russia) in respect of social
and professional values, at various levels of teaching experience. The research used axiological and
competence-based approaches as a firm basis for reaching agreement on teachers’ specific values.
This paper discusses the results from a comparative analysis of Russian teachers with up to 5 years,
6-20 years and more than 20 years teaching experience. The analysis makes it possible to define
some directions for the training and retraining of highly qualified teachers to help them understand
the importance of these qualities and values.

Keywords: social values, professional values, personal values, spiritual and moral values, civil values,
intellectual values, perception of values, teachers, experience of teaching.
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BBenenue

Axmyanvrocmov npobnemol

VsMmeHeHMs1, IPOUCXOAALINE B COLMATIBHON, S9KOHOMIYECKOI 1 LYXOBHOI chepax 06-
IeCTBA, yTpaTa paHee 3HAUMMbIX [IEHHOCTEN ¥ BOSHUKHOBEHNE HOBBIX OKa3bIBAIOT 3Ha-
YNTENIbHOE BIMsIHUE Ha pas3BuTue obpasoBaums. B chepe poccuiickoro obpasoBanms
HaMe4aeTcsl TeHIEHIMs Iepexofa Ha IIeHHOCTHYIO MapagurMy oO0pasoBaHuA. Y4nUTeNlb
3aHMMaeT IeHTPAIbHOE MECTO B IPOIjecce BOCIPOM3BOACTBA JYXOBHBIX IIEHHOCTEIT 00-
mwecTBa. lleHHocTHasA cdepa yunTens u ero IpodeccroHanu3M BBIIOTHAIT KIIOYEBYIO
POJIb B COIMA/TILHOM CTAHOBJ/IEHUY HOBBIX IOKOJIEHMI, UX IIEHHOCTHBIX OpMeHTaunit. B
YC/IOBUAX ITI0OQ/IbHBIX BBI30BOB 00IIjeCTBa MEHAIOIACA CUCTeMa LIeHHOCTe 11 LIeHHOC-
THBIX OPMEHTALNIT IeJar0B PasHBIX IOKOJIEHNMII O/KHA CTAaTh IIPEMETOM 0COO0T0 13y-
YEeHNs COBPEMEHHOI HAyKIL.

Amnanus numepamypol

ViccnemoBaHuio faHHOI MPO6/IEMbI IOCBSIIIEHBI MHOTYE PabOTHI GUIOCOPCKOTO, COLI-
IBHOTO M TICUXOJIOTO-TIEJATOTMYECKOTO Harmpasienns. [IpobieMa ucciemoBaHus 1eH-
HOCTeJT 11 IIeHHOCTHBIX OPMEHTALNIT IMIHOCTY IIPefiCTaBeHa B pab0oTax OTeYeCTBEHHBIX
counosnoros, ¢unocodos u ncuxonoros M.V. bobuesoit (Bobneva,1978), O.I. Ipo6-
uuikoro (Drobnitsky, 2002), A.JI. Mapmaxa (Marshak, 2009), B.B. Cepreesa (Sergeyev,
2009).

[Tpo6meMbl cTaHOBIIEHVSI U (PYHKIVOHMPOBAHNS II€ArOTNIeCKUX LIeHHOCTEl! yauTe-
ns1 paccMatpusamu B, Anpipees (Andreyev, 2012), E.B. boupapesckas (Bondarevskaya,
1999), C.B. Kynpuesnu (Kulnevich, 1999).

ITop LEeHHOCTAMM IIperofaBaTes MOHMMAIOT BHYTPEHHWIT, SMOLMOHATBHO OCBO-
EHHBIIT PETY/IATOP AESATeTbHOCTH IIefjarora, ONpeAe/ IO ero OTHOIIEHNE K OKPY)Ka-
I0I[eMy MUPY U K cebe ¥ MOJeNUPYIOLVIT COep>KaHme M XapaKTep BbIIIOHAEMOI M
npodeccuonanpHoit gesitenpHocTr (Petukhova, 2013).

BrispiBator muTepec paborsl B.A. Crmacrenuna u I.V. Ymxakosoit (Slastenin &
Chizhakova, 2003), KOTOpBbIe JAIOT HAYYHO 0OOCHOBAHHYIO KIAaCCUPUKALINIO I[eHHOCTE
IIe/JarOTMY€ECKOI AesITe/IbHOCTH, CBSI3AHHYIO C:

* YTBep>KfIeHUeM B 0011ecTBe, O/IDKaiiIelt CoManbHoIl cpefie (00lIecTBeHHAS 3Ha-
YYMOCTb TPY/A YINUTEILS, IPECTVDK IPOQECCIOHAIBHOI JIeATeNbHOCTI YINUTeLs, IPU3Ha-
HIle POJIHBIX, O/TM3KIMX, 3HAKOMBIX U JIp.);

* YZOBJIETBOPEHMEM HOTpeOHOCTY B 0OlIeHNM (IIOCTOSIHHAA paboTa ¢ JeTbMMU, UX
TM060BD U MPUBSI3AHHOCTD, BO3MOXKHOCTY OOIIEHVSI C MHTEPECHBIMI JIIObMIU, POSUTE-
JISIMY, KOJUIETaMy, OOMeH JyXOBHBIMU LIEHHOCTSIMU U T.IL.);

¢ CaMOCOBEPIIEHCTBOBaHIEM (BO3MOXXHOCTD Pa3sBUTHSI TBOPYECKUX CIIOCOOHOCTETA,
HpHoOIeHNe K JYXOBHOI Ky/IbType, 3aHs;TH JIF0OMMBIM [Ie/IOM, [IPEMETOM, [IOCTOSIH-
HOe TIOIO/THEHNe CBOVX 3HAHUIL 1 [Ip.);

e CaMOBBbIpa)KeHEM (TBOPYECKNIT 1 Pa3HOOOPA3HBII XapaKTep TPyAa YIUTeIs, pO-
MaHTUYHOCTD I YB/IEKATe/IbHOCTD JAHHOII [IeATeIbHOCTI, BO3MOXKHOCTD [IEPEBOCIIUTI-
BaTh «TPYAHBIX» [E€Tell, COOTBETCTBIIE II€JArOTNIeCKOII AesITe/IbHOCTY IHTEPECaM U CIIO-
COOHOCTAM IMYHOCTI U T.11.);

* VTWIMTAPHO-IIPATMATUYECKUMU 3aIpocamMiu (BO3MOXKHOCTb CaMOYTBEPIXK/IEHIIS,
MEX/IMIHOCTHOE 00IjeHNe, TPOdheCcCHOHATbHBII POCT, IPOABIDKEHNE 110 CIyXbe, 6071b-
IOV OTIIYCK ¥ JIp.).

[Tpo6eMa LeHHOCTeN yIMUTeNell IpeACTaB/IeHa B PAa3INYHbIX aCIIEKTaX B 3apy0ex-
HBIX MCCIeRoBaHMAX. Ka3axCKiMu yueHbIMI [IPeBefieHO MAacIITabHOe MCCIIeJOBAHIE, B
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XOJje KOTOPOT'O BBIABJICHBI JOMMHUPYIOLIVE IIeHHOCTHbIE OPMEHTALNMN Ka3aXCKUX y4-
teneit (Ilimkhanova, Perlenbetov, Tazhbayeva, Assylkhanova et al, 2014).

Vsy4yeHnio mpodeccroHaIbHOI STUKY M LeHHOCTE y4anTesneil, MocBsAlieHa pabora
Y. @umrepa (Fisher, 2013). HpaBcTBeHHOE 06pasoBaTeNbHOE MOBECHNE YIUTENeN U3Yy-
YaI0Ch KaK COBOKYITHOCTD TpeX IPYIIN LIeHHOCTEll: YHUBepCcalbHble IIeHHOCTHU- 1eHHOC-
TIL, TIPU3HAHHBIE OO/IBIINHCTBOM COBPEMEHHBIX OOIIeCTB; COLMAIbHBIE IEHHOCTH (B TOM
qIICIIe ceMeliHble) IIeHHOCTY, KOTOpble HaXOAATCA HOJ BIMAHUEM YHUBEPCAIbHBIX IIeH-
HOCTeJT; IMYHOCTHBIE IIeHHOCTH - XapaKTepUCTVKA MHAMNBI/IA, KOIZIa OH / OHA BOCIPUHI-
MaeTcs KaK HeKas YHUKaTbHOCTbD.

B pabore T. Hemukkas u C. @uorny (Celikkaya & Filoglu, 2014) 60nblnoe BHUMa-
HJIe Ye/LAeTCS COfep>KaTe/IbHOMY M3Y4EeHNIO TOHATHUI «LIeHHOCTI», <LJeHHOCTU 00paso-
BaHVA» B XOJie MUHTEPBbIOMPOBAHNUA YIUTETICIL.

T'oBOps1 0 MOpaNbHBIX LIeHHOCTAX yunTeneli, B.Doiirnepc (Veugelers, 2010) nmoguep-
KIBAeT, 4YTO MOpA/IbHbIe 1IeHHOCTM IeperIeTaloTcad BO BCeX acCleKTaX IperojaBaHyA:
B y4eOHOJI ITporpamme, B LIKOJIbHOI KYIbTYpe, a TakKe B HPABCTBEHHOM HOBENEHUN
yunteneit. O6ydeHne CTyeHTOB — OYAYIINX yIuTesell MpeIioaaraeT 3HakoMCTBO C MO-
PaIbHBIMU IIeHHOCTSIMU, X CMBICIAMU. YUUTE/Is HO/DKHBI pasBUBATh B cebe UyBCTBU-
TEIbHOCTb, YTOOBI KPUTUUIECKU OL[eHMBATb CeOsl 1 OIpefie/iATh KaKie HPaBCTBEHHbIE
[IEHHOCTH HeOOXOAMMO KOPPEKTUPOBATH U PasBUBaTh B cebe.

BsanmocBs3b Mexy IpodecCOHATBHBIMI LIEHHOCTSIMU U KPUTUIECKMM MBIIIITIe-
HIeM y4UTesIell MaTeMATUKI U MH(POPMATUKY, pabOTAONINX B CPeJHel IKOJIe, BbIsIBIIE-
Ha yuenbiMu C.A. Ilaxwn n H. Tynka (Sahin & Tunca, 2016) u gp.

HecMortps Ha To, 4TO IIeHHOCTHaA cdepa yInTens IpyUBIeKaTa NCCIeT0BaTeIbCKII
MHTepeC MHOTUX aBTOPOB, COLMAIBbHO-IIPO(ECcCHOHAIbHbIE LICHHOCTI YIUTEIS KaK yc-
TOJIYMBbIe MOTVBAL[IOHHO-CMBICTIOBbIE 00pa30BaHMA B KOHTEKCTe YCIEIIHOCTH IIefjaro-
THYECKOII HeATeTbHOCTH U TPO(DECCHOHANBHOTO Pa3sBUTIIA YIUTEIA TOYTH He U3YYaInCh.
B HamreM mccrefoBaHMy TOJ, COIMATbHO-TIPOGECCHOHANBHBIMY IIEHHOCTAMM TIeflarora
HOHMMAETCs IMATEKTUYeCKOe eMHCTBO COLVA/NbHBIX, MPO(ECCUOHATbHBIX U JMYHOC-
THBIX IL[eHHOCTell IIefjarora, COCTaB/IAIIINX OCHOBY €ro OOLeKy/IbTYPHBIX 1 Ipodec-
CMOHA/IPHBIX KOMIETEHINIT. B cTpyKTypy cormanbHO-IpodeccroHanbHbIX LeHHOCTel
BK/IIOYEHBL: JyXOBHO-HPABCTBEHHDIE, )KU3HEHHbIE, TPAXKJAHCKIE, MHTEIEKTya/IbHbIe U
npodecCHOHaTbHbIE EHHOCTL.

ComanbHO-TIpodeccnoHanbHble IIEHHOCTU COBPEMEHHOTO YUNTE/IA TPEICTaBIAI0T
MHTepeC TaKXKe B CBA3Y CO 3HAUNTETbHBIMIY CIBUTAMI, IIPOM3OIISAIIIMY B CUCTEMe LIeH-
HOCTell TpakaH IIOCTCOBETCKOTO Mepuofia 3a MocefHme fBa fecATunervis. Colyans-
HO-TIpodeccioHaNIbHble IIEHHOCTU — 9TO Te€ OPUEHTUPHI, HA OCHOBE KOTOPBIX YeT0BEK
BBIOVpaeT, OCBayBaeT U BBIIOIHACT CBOIO IPO(eCCHOHANBHYIO JeATeIbBHOCTD. DTO TaK-
e CpefiCTBa, 0becIednBaoIe TMYHOCTHBIN COIMaTbHO-3HAUMMBIIl pe3y/IbTaT Iearo-
TMYEeCKOI JIeATeTbHOCTI.

ITpu 3TOM M3MEHEHMA B CHCTeMe LIeHHOCTel MeflaroroB MOTYT He COBIAATh C TeMI,
YTO IPOUSOIUIN B LIeHHOCTSAX ob1iecTa B 1e/1oM. OTCI0ia MOXHO HPEIONI0KUTD, YTO
U3y4YeHMe COLMANIbHO-IIPO(ECcCHOHANbHBIX 1[eHHOCTEll IefjaroroB, MX COOTHECEeHMe C
Ipeob/IafaolIMy B 0011eCcTBe [IEHHOCTAMY MOJKeT JaTh K/II0Y K HOHMMAHUIO IICHXO0JIO-
TUYECKMX IIPOO/IeM, KOTOPbIE MCIIBITHIBAET COBPEMEHHBI YIUTe/Ib, I03BO/IUT OCYIIeCT-
BJIATH afieKBaTHOE IICUXO0IOTMYECKOe COMPOBOK/IEHE MEearOTIIeCKOl eATeTbHOCTH.

Lenv u eunomesa uccnedosanus

Ilenp mccmenoBaHUsA: BBISIBUTh OCOOEHHOCTI COLMANbHO-IIPO(ECCHOHATbHBIX [JeHHOC-
Tell ¥ LIeHHOCTHBIX OpMEHTALMiI POCCUIICKUX YYMUTENEN C yY€TOM MX IIeJarorm4ecKoro
craxa (Ha mpumepe Pecrry6mnxu Tatapcran).
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I'mooTesa MccmefoBaHys: OJIs1 MELArOrOB C PAa3/INYHBIM IEArOTMIECKIM CTAXKEM
XapaKTepHO CIIelu(IIHOe IPOsIBICHNE JOMUHNPYIOIINX U CUCTEMOOOPA3YIOIINX COLY-
a/IbHO-NIPOeCCUOHAIBHBIX IIeHHOCTE 1 LIEHHOCTHBIX OPMEHTaLINIL.

Mertoppl uccnemoBaHusA

s peanusanuy MccmefoBaHusA ObUI MCIIONb30BaH KOMIUIEKC B3aVIMOJOIOMHAIOLINX
METOJOB: 1) TeopeTndecKye METOAbL: U3yUeHIe I AHA/IN3 HAyIHOI JINTEPATYPBL 110 IPO-
O7eMe MICCTIeOBaHs, CUHTE3, CPaBHEHNMe, KIaccuPUKayist, CUCTeMaTU3aLs; 2) SMIIN-
pUUeCKIe METOLBI: OIIPOC, AHKETUPOBAHNE, KOHCTATUPYIOLINIT 9KCIIEPUMEHT; 3) METO/[BI
06paboTKY HAaHHBIX (KOIMYeCTBEHHDII ¥ KaueCTBEHHDIIT aHa/IN3).

Imnupuueckas 6a3a uccnedo8aHus

OmnbITHO-9KCIEPUMEHT/IbHASL paboTa [0 M3YYEHMIO 3aKOHOMEPHOCTEN CTaHOBJICHIISI
IIeHHOCTHOU cepbl POCCUIICKMX TIefJaroroB MpoBoAMIach Ha 6ase IIpMBOIKCKOro IjeH-
Tpa MOBBIMEHVsT KBAIM(UKALUY U IPO(eCcCHOHANTbHOI HEePeIOArOTOBKY pabOTHIKOB
o6pasosanysa KDY ¢ yyacrieM TaTapcTaHCKUX yIUTENel — IPAaKTUKOB 06111elt 1 cpefHeit
LIKOJIBI B KonuecTBe 118 yenosek (Bo3pact megaroros — 44+10,6 ropa).

Imanvl uccned08anus
ViccnemoBaHue IPOBOAMIOCH B €CTECTBEHHBIX YC/IOBUAX, B TPY dTama:

Ha nepBoM (I101CKOBO-TeOPeTUYECKOM) STalle OCYIIeCTBIIAICA aHa/IN3 IICHXO0JIOTO-
He[larOrM4eCcKOoll IMTEPATypBl [0 TeMe MCCIeHOBaHN; OIpee/s/Ics HaydHbIl anmapar
u 6a3a MCCIeTOBAHNS; TOAOMPATICH METORMUKI OTIBITHO-9KCIIEPMMEHTAIBHOTO MCCIIENO0-
BaHMA.

Ha BropoM (OIIBITHO-9KCIIepIMEHTAIbHOM) 3Tarie ObUI OPraHN30BaH KOHCTATIPYIO-
IV 9KCIIEPUMEHT I10 BBISB/ICHNUIO CIIeLM(UKM [eHHOCTHO cephl yanTeneii-mpakTi-
KOB 06H1€I7[ n cpenHeI?[ HOIKOJIBI C y‘IeTOM JIX TIEJarorm4eCcKoro Craka; BbIABJIEH COLIMIA/Ib-
HBIII IOPTPET CPeFHECTATUCTUYECKOTO POCCUIICKOTO Iefarora (Ha npumepe Pecriybnukm
TaTtapcran); IPOBeeH CPABHUTEIbHBII AHAINS [I0 JOMUHUPYIOLVM ¥ CICTeMO0Opasy-
IOLIMM COLMATIbHO-IIPO(ECCHOHATIBHBIM LIEHHOCTSIM, LIeHHOCTHBIM OPMEHTALMAM YUI-
TeHeI‘;I, a TAaKX€ II0 HaME€HE€E€ 3HAYMMbIM IIE€HHOCTAM U II€EHHOCTHBIM OPMEHTALVAM
IIeflarOroB I10 TPeM TIPYIINaM HeJarorn4eckoro CTaka B COOTBETCTBMU ¢ (azamiu Ipo-
¢eccuonamproro cranosrenus (0t 0 £o 5 j1eT — MOJIOLOII Hefaror, ot 6 go 20 j1eT — y4u-
Te/b-IIPOQeCcCHOHAN U CTaXKa cBbliIe 20 JIeT — Y4UTeNb 9KCIEPT).

Ha tperpem (060061maromiem) aTare IpOBOAMIACH CUCTEMATU3ALNSA 1 06paboTKa pe-
3y/IbTATOB VICCTIE[OBAHS, POPMIUPOBATNCH SKCIIEPYMEHTAIbHbIE BBIBOJBL.

Memoouku uccnedosarus

Ompoc yunTeseit OCyLIeCTB/ISUICS IO paspabOTaHHOI aBTOPCKOIT MeTofuKe «llmarnoc-
TUKA COLMAIbHO-NPOdeCcCHOHAIBHBIX LleHHOCTell megarora» (Drozdikova-Zaripova &
Kalatskaya) n aHkeTe yJacTHUMKA.

OIpPOCHMK COCTOUT M3 [BYX CIIMCKOB LIEHHOCTEI: TepMMHAIbHBIX U MHCTPYMEH-
TQJIBHBIX, KOTOPblE HEOOXOAMMO OLIEHUTh MO 7-0a/UTbHON ImuKame ([0 IIKame OT 5 110
-1 6amoB). CTUMY/IbHBI MaTepyan 10 KaKKOI YacTy OIPOCHMKA IIpefiCTaBIeH Habo-
poM u3 40 nenHocreir. [To mepBoMy CIIMCKY LIeHHOCTel (TepMMHA/IbHbIX) OLIEHNBACTCA
B&)KHOCTb KQXKZOV IIEHHOCTY B Ka4eCTBe PYKOBOZALIETO IMPMHIMIIA B SKMU3HU PECIIOH-
IEHTOB, II0 BTOPOMY CIIUCKY (MHCTPYMEHTA/IbHBIX) — OLIEHMBAIOTCA LIEHHOCTHU IIO CTe-
IIeHV MX HaybOo/Iblell peann30BaHHOCTH B KM3HU Ka)XXOTO VCIIBITYeMOTO (LleHHOCTHBIE
opueHTanyy). CIMCKY IIeHHOCTel CKOHCTPYMPOBAHBI 110 CIefyIolIeMy IIPUHIUITY: KaXK-
Iasi eHHOCTDb, COOTBETCTBYIOIIAsA KOHKPETHOMY BUAY LIeHHOCTe, YepefyeTcsi B CTPOro
OIIpefie/IeHHOI! IIOC/IefOBATeIbHOCTI (IyXOBHO-HPAaBCTBEHHDIE, )KU3HEHHbIE, IPaXK/laH-
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CKIie, MHTE/UIeKTya/IbHbIe 11 IPOQeCcCHOHaIbHbIE IEHHOCT), B pe3ynbraTe Bce 40 IjeH-
HOCTEll MOTYT OBITH CTPYIIIMPOBAHDI IO IIATY BUAAM IIEHHOCTe 1 KaXK/as TPyIIIa IjeH-
HocrTell cocrout n3 8 renHocreil. O6paboTKa pe3y/IbTaTOB IIPOBOANTCS IIyTEM pacdeTa
cpemHMX 6asIOB 110 KaXXTOMY BUIY IIeHHOCTell (CIMCOK 1) M IIeHHOCTHBIX OpMeHTaLNIt
(cmycok 2), KoTopble ITOKa3bIBAIOT CTENEHDb MX 3HAYMMOCTY JyIA MCIBITYeMOIO B COOT-
BETCTBUM CO LIKAJIOi OL[€HKMN.

PesynbTaThI
C oMo1IbI0 AHKETBI YIaCTHUKA ObIIN OIIpefie/IeHbl TaKIe II0Ka3aTe/l KaK BO3PAcT ydac-

THMKOB, VX IIOJI, IIeJarOTMYeCKUII CTaX pabOThI 1 HAIIMOHANIBHOCTD (mabs. 1).

Ta6nuua 1. CoyuanvHo-npogeccuonanvivle danHvie y4acmHukos uccnedosanus (6 %)

Hanmnonans- Bospacr (roma)
Ilon .
HOCTh Iegarormyeckmii crax (roga)
IToxasaremn P T
Ken. |Myx. | 7 | 72T | <30 | 31-45 [46-55 | >55 | 0-5 | 6-20 | >20
CKue poI
Yunrens 93,2 6,8 44,1 55,9 | 18,6 | 27,1 | 40,7 | 13,6 | 18,6 | 18,6 | 62,8

Ha ocHOBaHMu pe3y/nbTaToB OIPOCA B CTPYKType LieHHOCTEN y4uUTesIell BBIsSBIEHO
pacrpefie/ieHue BUIOB COLMATIbHO-IIPO(ECCHOHATIbHBIX [IEHHOCTEN ¥ 1IeHHOCTHBIX OPMU-
edrauuit (mabs. 2).

Tabmuua 2. Pacnpedenerue 6ud08 yeHHOCMell U UeHHOCIHBIX OPUeHMAUL POCCULICKUX Nedazo208
(paneu, 6annvl)

IyxoBHO- YKusuennpie | Tpaxanckue Nnurennex- | IIpogeccuo-
HPaBCTBEHHbIE Tya/lbHbIe Ha/IbHbIE
Lennoctn I 1I v \% 111
(3,69 +0,39) (3,61+0,64) (3,42+0,34) (3,39+0,38) (3,59+0,31)
IlenHocTHBIE I v \ 111 11
OpUEHTALUN (3,88 +0,23) (3,48 +0,386) (3,37 £0,3) (3,49 +0,13) | (3,55 £0,16)

B ma6n. 3 npencTaBIeHbl pe3y/IbTaThl paclpele/ieHNs BULOB LIEHHOCTe Y Iefjaro-
TOB C Y4€TOM MX IIeIaTOTMYEeCKOTO CTaXKa.

Tab6muua 3. Pacnpedernenie 61008 ueHHOCHELL y 1e0A20206 C PASTUHDIM Ne0A202UECKUM CHNANEM

(paneu, 6annvl)

Hemarormye- Bupp1 neHHoCTEN
CKINT CTaK TTyxoBHO- Unrennex- | Mpodeccuo-
(ropa) HpaBCTBEHHbIE Kusnennpre | Tpaxqranciue TyajlbHble Ha/IbHbIE
0-5 111 II v \Y% I
(3,38* +0,69) (3,52 0,69) | (3,27*+0,37) | (3,12* £0,53) | (3,6 £0,37)
6-20 I 1T v \Y% II
(3,89* +0,36) (3,73+0,57) | (3,74* +0,34) | (3,49* £0,36) | (3,78 £0,28)
>20 I II v v 111
(3,7 £0,35) (3,59+0,65) (3,35+0,31) | (3,42 £0,37) | (3,52 £0,29)
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ObosHauenue: * — p<0,05 (pasnuyus 1o CpeHNM 3HAYEHNSM 110 t-KpuTepuio CThIOJIEHTa: 110
IIKaie TyXOBHO-HPABCTBEHHbIE IEHHOCTH — t = 2,49, M0 IIKajie TpaXKJaHCKye EeHHOCTH — t
2,13 1 N0 MHTE/UIEKTYIbHBIM [IEHHOCTAM —t = -2,05).

AMIT =

B 4ucte 0c060 3HAYMMBIX IIEHHOCTEN KaK PYKOBOJSILINX IIPVHIIUIIOB B CBOEI >KU3-
HJI MOJIOZble ITefarory OTMETMIN TaKie Kak 3[opoBbe (4,45 6a/toB 13 BO3MOXKHBIX
5 6amnoB), [lobpota (4,18 6annoB), Hammyuue CUacTbsi ¥ AKTVBHOI JIEATEIBHON XU3HU
(o 4,18 6anmmoB cOOTBETCTBEHHO), CuacTmuBast ceMeltHast X13Hb 1 [Ipodeccnonanbuble
negarorndeckue upeanst (1o 4 G6annoB). YUnUTens ¢ MeJarornyeckuM CTaKeM OT 6 [0
20 et cpeny 0c060 3HAUMMBIX LIEHHOCTEN B CBOEN >KM3HU BBIENIN CIeAYIOLINe [[eH-
HocTu (B 6Gaax): 3goposbe (4,45), MupHas xusHb (4,45), Jobpota (4,36), BHyrpen-
Hss1 rapMonust (4,27) n CuacTimBast ceMeltHast KM3Hb (4,2). Y4uTens co cTakeM CBbILIe
20 JjleT MearorMYecKoll AesITeIbHOCTH K JOMUHMPYIOIINM [eHHOCTM (B 6a/max) ot-
HocAT 3popoBbe (4,48), HobpoTa (4,23), CuacTnnBas cemeiiHas >kusHb (4,22), Caactbe
(4,03) 1 Mupunas xusHs (3,97).

Cpepnu 1ieHHOCTelT HauMeHee Ba>KHBIX /11 [IEJaroroB CO CTaXXeM JI0 5 JIeT ompefere-
HBI TaKJe IeHHOCTY (B 6amrax) kak JlyxoBHas >m3Hb (2,27), VIHTeIekTyanbHas cobc-
TBEHHOCTb (2,36), Ob1jecTBeHHOE TpusHaHue (2,45) u VIHTennexr (2,5); o yanrenes —
npodeccuoHanoB (ctax ot 6-10 20 yer) — ObimecTBeHHOe MpusHanue (2,55), Hayxa (3),
VuTennexryanbHas co6cTBeHHOCTD (3,09), VMnnoBauu 1 TBopuecTBo (110 3,27); o/ 1ie-
maroroB — aKcreptoB (crax csaiie 20 tet) — ObuiecTBeHHOe npu3Hanue (2,44), VinTen-
nexTyanbHast cobcTBeHHOCTS (2,86), Hayka (2,89) n HaunonanpHblit cyBepenurer (2,92).

B mab6n. 4 oTpakeHbl pe3y/IbTaThl paCIpeie/IeH sl BIOB [EHHOCTHBIX OPYMEHTALI
(MHCTPYMEHTANTbHBIX COLMANTBPHO-TIPO(ECcCHOHANPHBIX 1IeHHOCTEI) Y T1eJaroros, MMeo-
[IMX Pa3/INYHbIN TEearOTMIECKUIT CTaX.

Tabmuua 4. Pacnpedenerue 81008 UeHHOCMHBIX OPUEHMAUUTI Y 1e0a20208 ¢ PA3IUHbIM Nedazo2u-
weckum cmascem (pareu, 6annvi)

Iemarormyec- Bupbl 11eHHOCTHBIX OpMEHTAI I
KIII CTaX - - -
JyxoBHO Yusnenusie | Tpaxcranckue Nurennek- | Ipodeccuo
(ropa) HpPaBCTBEHHbIE TyajbHbIE Ha/IbHbIE
0-5 I III A% v II
(3,76 +0,3) (3,51 +0,47) (3,19+0,5) | (3,35+0,25) | (3,51 +0,1)
6-20 I III \Y% v II
(3,9 £0,25) (3,51 £0,3) (3,38 £0,54) | (3,42 +0,12) (3,6 £0,2)
>20 I v \% 1 II
(3,87 +0,25) (3,44 £0,41) (3,32 £0,37) | (3,53 +0,19) | (3,59 +0,18)

Ha ocHOBe CcpaBHMTENBHOTO aHA/MN3a SUHAMMKI MIPOSIBIEHNSI COLMaIbHO-TIpodec-
CHOHAIbHBIX [JEHHOCTHBIX OpPVMEHTALMII IIeJarOTOB Pa3HBIX [OKOJIEHMI OOHApYKeHO,
4TO Y MOJIOAbIX IIE[IaTOTOB B VX JXM3HU B HaMOOJIbLIEN CTENEHN peal30BaHbl TaKye
neHHocrtu (B 6autax) Kak: [JooposkenarenbHocTs (4,1), Boctimrannocts (4), a Takxke Vc-
HOJIHNTEIbHOCTD, Y BaXKeHIe K cebe 1 fpyrum, XKusuepagoctaocts, O6pasoBaHHOCTD 1
TonepantHoCTb (110 3,91 COOTBETCTBEHHO). [IIs1 y4amTeIel C IeJarOrM4ecKuM CTa>KeM OT
6-20 e HanboOIee XapaKTePHBI MPOsIBIEHNS CTIEAYIOLUINX [[eHHOCTHBIX OpUeHTAINil (B
6amnax): lobpoxxenarenpHOCTb (4,27), HectHocTs (4,18), Munoceppue (4), [Tarpuotusm
(4), Bocriutanuocts (3,91), Boigepskka u camoob6mamane (3,91). Y megaroros-skciiepToB
B MEPAPXUM IO CTETIEHN HAUOOIbIIell peaTn30BaHHOCTY IIEHHOCTEN B UX YKU3HU 3aHU-
maT KoMmyHmkaTuBHOCTD (4,27 6a1710B U3 5 BO3MOXKHBIX), CaMOCTOSATENbHOCTD B IIa-
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HIPOBaHUM U OPTaHU3ALNN CBOEI HeATENbHOCTI U esTenbHOCTHI feteit (4,18 6ammos),
Bricokue 3ampocst (4 6amtos), Munoceppue (4 6amtos), Bocnuranuocts (3,91 6anos),
Beizeprxka u camoobnaganue (3,91 6amios).

O6Hapy>xeHo, 4TO0 VfeitHo-onuTnYeckas yoexseHHOCTh, Bricokue 3ampocs n Co-
L[Ma/IbHasl aKTYBHOCTb [IS1 YIUTEIe C IIearOTNYeCKIM CTaKeM paboTsl MeHblre 20 et
He SABJIAI0TCA 0C000 3HAYVMBIMY LIEHHOCTHBIMY OpMeHTanuAMI. [JaHHasA KapTUHA Y-
HIIMIIMAIBHO MEHSIETCS C YBeMUEHIEM CTaKa pabOoTBI, TaK MEefarori, MMeroiine mpogec-
CUOHA/IbHBIN CTaX cBbIlle 20 JIeT, B MEHbILeN CTeNIeH) OpMEeHTUPYIOTCA Ha 9KOHOMMYEC-
KYIO He3aBJICUMOCTb, HaCTaXX/IeHJe KPAcOTO IIPUPOJbL 1 IIPOsIBIeHNE KPEaTUBHOCTI.

CreneHb COITTACOBAHHOCTY MHEHUI ydUTeNeil C Pa3INYHbIM MelarOTMIeCcKUM CTa-
JKeM II0 BBIOOPY 3HAUMMOCTY COL[MATbHO-IIPO(ECCHOHAIBHBIX 1[eHHOCTE (TepMIHAIb-
HBIX Y MHCTPYMEHTA/IbHBIX LIeHHOCTei1) OblIa IOATBep)KeHa C IOMOLIbIO K09 uiyeH-
Ta KOHKOpAauuu. BeIABIeHa CpeiHAA U BBICOKAA COINIACOBAHHOCTD MHEHMI yduTeNein
II0 TPeM IpyIIIaM Tleflarorindeckoro craxa (mpu p<0,01: W =0,73 u W _=0,79 1o rpymme
MOJIO[IbIX YYMTeEIEN; W1=0,78 u W2=0,83 IO TPYIIIIE YYUTETIEN CO CTaXKEM paboTst oT 6-20
ner; W =0,75 u W_=0,85 110 rpymime yqnuTeneii-sKCrepTos).

C uesbio nomydeHus 6oee MOTHOI KapTUHBI OTHOCUTEIBHO OCOOEHHOCTEN CTPYK-
TYpBI LIEHHOCTHOI c(epbl Iefaroros ObUI MPOBefeH KOPPeIALMOHHbI aHa/Iu3 CBA3el
MEXTy LIeHHOCTSMM U 1IeHHOCTHBIMY OPMEHTAlVMAMM I1€fJarOroB C pas/INYHbIM I1eflaro-
TMYECKUM CTaXXeM U 0OHApY>KeHbI BBICOKO 3HAUMMBble KOPPE/IALIVIOHHbIE CBA3M CPERHeil
¥ CWJIBHOJ INDTOTHOCTH 10 MCCTIelyeMbIM ITokasaTesaM (p<0,01).

BbIABIEHO, YTO K CHCTEMOOOPASYIOIIMM COLANbHO-IIPOQeCCHOHaNTbHBIM 1IeHHOC-
TAM ¥ IJeHHOCTHBIM OPMEHTAlVAM B MHBAPMAHTHBIX MOJE/IAX CUCTEMBI IIeHHOCTeH Iie-
JaTOTOB OTHOCATCS:

- co cmacem 00 5 nem:

o nenHoctu: IIpodeccnonanpuble goctivkenns, [Jobpora, ColmanbHble KOHTAKTbI;

e IIEHHOCTHBIE opueHTanyy: ColuanbHasg aKTUBHOCTD, VIcrionHnTeIbHOCTD 1 TBep-
nast BOJIS;

- co cmaicem pabomot om 6-20 netm:

o nenHoctu: [TpodeccuonanbHble megarornyeckye upeansl, MartepuanbHo obeclie-
4YeHHas XXU3Hb, VIHTennekT, TBOpUecTBo;

o I[eHHOCTHBIe opueHTauuy: ColyanbHas aKTUMBHOCTb, TpeOoBaTeNbHOCTD K cebe
u gpyrum, IIpencraBnenne o nenyu u cmpicie XusHu, HesasucumocTs, KpeatnBHOCTD,
[Tpodeccuonanbhas pedrexcus;

- npu cmavice céviute 20 nem:

o nenHocty: ConyanbHOE PaBEHCTBO U MIpHas JKI3Hb;

o IIEHHOCTHBbIe opueHTanuyu: CounanapHas CIpaBeNaNBOCTb U MopaabHas IMCTOTA
(comsmepeHye CBOVX CJIOB, YYBCTB ¥ IIOCTYIIKOB C HPAaBCTBEHHBIMM 3aKOHAMM OBITUA U
ITO06POBOIbHOE VX COOJTIOIeHNE BO BCEX SKM3HEHHBIX CUTYALMAX).

J¥IcKyccrIOHHBIE BOIIPOCHI

VsydeHne mnCUXONIOrO-Nefaroruyeckoil TUTepaTypbl IO3BOAET KOHCTaTUPOBAThb OT-
CYTCTBHUE CIELMAIbHBIX MCCIE€[OBAHNUI, OCBAIIEHHBIX M3YIEeHNIO COLMAIbHO-IIpodec-
CMOHA/IPHBIX LJeHHOCTeJT YYNUTe/IA B IIpolLjecce ero MpogecCuOHaIbHOTO CTAHOB/ICHNA.

B paMKax Hamero uccieopaHysa Ha OCHOBAaHMM MHAVBULYaIbHBIX JAHHBIX IIOTy4YeH
COLVAIbHBIN IIOPTPET CPefHECTATUCTUYECKOTO POCCUIICKOTO Itefjarora. Tak, poccmiickoe
YUUTENBCTBO MPEMICTAB/IEHO TIEJaroraMy >KXeHCKOTO I10/1a, OCHOBHOJ BO3PacTHOM IPyII-
bl OT 46 y1eT [0 55 JIeT U C Mefarorm4ecKumM cTrakem cBbille 20 jeT, HallMOHA/IbHBIN
COCTaB y4HTeJIeil 3aBUCUT OT pernoHa npoxusannsa PO. B uactnocty, B Pecrry6imke Ta-
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TApCTaH IIOYTHU [IOIOBUHY BHIOOPKI COCTABIIAIOT YUUTEIsI C PYCCKOIL HALIMOHATBHOCTBIO,
a OCTAJ/IPHYIO 4aCTh — yYUTE/IA-TaTaphl.

CBOJHBI aHAIM3 COOTHOLIEHNS BUIOB LIEHHOCTEN (TepMUHAIbHbIE LIEHHOCTU) U
LIeHHOCTHBIX OpMeHTalMil (MHCTPyMEHTalIbHble LIeHHOCTM) UCCIeAyeMbIX yUnUTeNell [mo-
KasaJl, YTO MepapXuM BULOB LIEHHOCTEN ¥ LIEeHHOCTHBIX OPMEHTALMI ABJIAIOTCA LOCTa-
TOYHO YCJIOBHBIMY, TaK KaK pacIpefie/leHNs pasHbIX BULOB COLMATbHO-TIPOdeCcCUOHAIb-
HBIX LIEHHOCTel paBHOMepPHBIL. 110 creneny 3Ha4MMOCTH U BaXKHOCTH B JKIU3HU I1€larOroB
usydaeMble COLMAIbHO-NIPOGeCcCHOHAIbHbIE LIEHHOCTU OLIEHMBAIOTCS B AMaIa3oHe Kak
«BayKHaA» I «O4Y€HDb Ba’KHAA» EHHOCTIL.

Ba>kHO OTMETHUTD, YTO AYXOBHO-HPAaBCTBEHHBIE IIEHHOCTY BXOMAT B YMC/IO Hauboree
MIPMOPUTETHBIX IIPMHIIMIIOB B )XVI3HM I1€JarOTOB, SABJISCh OIHOBPEMEHHO Hauboiee pe-
a/IM30BAHHBIMY LJEHHOCTAMM B UX XM3HU. K MeHee 3HaUMMBbIM LI€HHOCTSM y4YUTeNeil C
TTO3ULIMM MX KU3HEHHBIX IPUHIUIIOB OTHOCATCA MHTE/UIEKTyaIbHbIE IIEeHHOCTH, a CPeN
VMHCTPYMEHTA/IbHBIX LJ€HHOCTEN — IPaKIAHCKIe LIEHHOCT.

Ob6Hapy>XeH Psi MHTEPECHBIX 0COOEHHOCTEN! IT0 HEKOTOPBIM BUfJAM COLIMA/IbHO-IIPO-
(beccroHabHBIX LIEHHOCTEN! y4nTeIell, a UMEHHO, 10 TPYIIe XM3HEHHbIX LIeHHOCTe 1
L[eHHOCTHBIX OPMEHTALUIT BbIsIB/IEH HAaMOO/IBIINIT pa36pOC MHAVBIAYATbHBIX 3HAYCHNUIL,
HaIlpOTMB — B IPyIIIIe NPOdeCcCUOHAIBHBIX LIEHHOCTEN M IIeHHOCTHBIX OpMEHTAlMil H-
IVBUJlyaTbHas BApMATUBHOCTD HE3HAYMTENbHA.

Ha namr B3rsag, cucreMa npodecCuOHAIbHONM MOATOTOBKY POCCUIICKUX YUUTENIeNt,
OPMEHTMPOBAHHAs HA KOHKPETHbIe MPOodeCcCHOHAIbHBIE LeIN M ULEATIbI, B 3HAUUTE Ib-
HOJI CTeNeHy MpefonpenesaeT IpodeccroHalIbHble OPMEHTUPbI COBPEMEHHDIX CIIeL-
amcToB. [Ipu 9TOM HOBbIE COLMATPHO-9KOHOMIUYECKIE YCIOBYSI XXU3HU CIIOCOOCTBYIOT
PacCIIMPEeHNIO MHTEPECOB U Lie/lell MHAMBULYAJIbHOTO CYLeCTBOBaHMS.

YcraHoBIeHO, YTO Y COBPEMEHHOTO POCCUIICKOTO IIEATOTa B 3aBYCUMOCTH OT CTaXKa
€r0 IeArOTMYECKOI IeATE/IbHOCTY Pa3INYaOTCs pacpese/leHus 110 BIIaM LeHHOCTEI.
Tak, y MO/IOABIX IIeJaroros JOMMHUPYIOLIEN IPYIIION eHHOCTel (TepMIHA/IbHbIE IIeH-
HOCTH) BBICTYIAIOT PO ecCrOHaIbHbIe IIeHHOCTY, y CIIELMa/ICTOB, IMEIOIVX [Iefaro-
TMYECKMIA CTaX CBBIILIE 5 JIET, — JIyXOBHO-HPaBCTBEHHbIE I[EHHOCTM.

K HaumMeHee Ba>KHBIM 1LJeHHOCTAM KaK PyKOBOAAIIMX NPUHIMIIOB XXU3HU y TIeflaro-
TOB, UMEIOINMX CTaX 10 20 JIeT, OTHOCATCA MHTE/UIEKTyalbHble EHHOCTH, A JI/IA Iefjaro-
TOB C OIIBITOM paboTs! cBbllle 20 JIeT — IpaXkKaHCKIe LIEHHOCTI.

JIpyrue Bupbl LIeHHOCTEN UMEIT OXHOPOSHOE paclpefieieHne 1 IpUOIM3UTeTbHO
OJIMIHAKOBYIO YaCTOTY BCTPEYAEMOCTY LIEHHOCTEN B IMAIIA30HE «BAXKHAsA» U «OYEHD BaXK-
Hasl» EeHHOCT.

Y IefaroroB ¢ pasiMyYHBIM IeJarorMyYecKyM CTaXeM OOHapy)KeHa aHajoTM4YHasd
KapTMHa 110 Psifly 3aKOHOMEPHOCTEN! pacipesie/ieH st LIEHHOCTeIt, KaK 11 B 001eit BEI6op-
Ke Iefaroros. B vacTHOCTH, B IpyIie >KM3HEHHBIX 1IEHHOCTEN BbIAB/IEHA 3HAUMTEIbHAA
VMH[VBYYa/lIbHas BApUaTUBHOCTD, B IPYIIIIEe IPOQeCCHOHATbHBIX IIeHHOCTEN — MHIUBY-
IyanbHbI pasdpoC MUHMMAIbHBIIL.

VHTepecHo, 9TO y MOJIOABIX IEJATOTOB B OTANYME OT YYUTENEN C IPYTUM CTaXKeM
paboTbl 60BN PAasOpPOC MHAVBUAYATIbHBIX 3HAYEHMII BBIABIEH TaK)Ke 110 TYXOBHO-
HPAaBCTBEHHBIM U MHTE/IJIEKTYaTbHBIM LIEHHOCTSAM.

Kpowme Toro, BbIAB/IE€HbI CTaTUCTUYECKME pasnndns Ha ypoBHe p<0,05 mo crenenu
BOXHOCTM JYXOBHO-HPAaBCTBEHHBIX, IPAXKTAHCKUX M MHTE/IEKTYa/IbHBIX LJEHHOCTEN y
MOJIOJbIX [IEarOr0B U yYMUTeENel CO CTaKeM paboTsl oT 6 020 J1eT.

OTMeTNM, ITO YIMTeNA C ITefJarOTMIeCKUM CTaKeM OT 6 1o 20 jIeT Jalle, YeM Jpyrue
Helaror OLIEHMBAKOT 3HAYMMOCTb MHOTYX COLMTbHO-IIPOQeCCHOHANbHBIX LIeHHOCTe
Ha YPOBHE «[JOCTATOYHO BAYKHBIX» I «MCK/IIOUNTETbHO BaYKHBIX» 1[€HHOCTEI.
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310poBbe, Z06pOTa U CYACT/INBAsL CEMEIHAst XXU3HD — LIEHHOCTH, KOTOpPbIe He yTpa-
YMBAKOT CBOEN aKTYa/IbHOCTY M 3HAYMMOCTY JI/IA II€JarOTOB BHE 3aBMICYMOCTY OT CTaka
uX MpodeCcCHOHATBHON AeSITeNbHOCTH. [IPOO/DKMUTENBHOCTD IIeJArOTUYeCKOI JesATeNIb-
HOCTH IIpefioTpesiesisieT Psifi 0COOEHHOCTell LIeHHOCTHOM cdephl meparoros. Tax, i
MOJIOZIBIX IIEJarOTOB BaXKHO JOCTVDKEHIE CYACThsi KaK HaMOOIblIIell BHYTPEHHEI Y/OB-
JIETBOPEHHOCTI YC/IOBUAMIY CBOETO OBITHA, IIOTHOTBI ¥ OCMBICIEHHOCTY >KM3HU, OCY-
LIIeCTBJIEHIIE CBOETO Ye/I0BEYECKOTO Ha3HAYEHN S ¥ aKTUBHOM >KMI3HEHHOW ITO3VIINA, I
IIe[larOroOB CO CTaXKeM 0CO00 3HAYVMOJL IIeHHOCTDIO AB/IAETCA Halu4ye MUPHOI SKU3HI,
a IUIA IefaroroB, MMeINX IpodecCOHAIbHBIN OIBIT CBbIlIe 20 IeT, BXKHO JOCTIKe-
HI, KaK CYaCThs, TaK M HA/IMYMA MUPHOV XKU3HUL.

J71a poccuiicKMX MefaroroB BHE 3aBUCUMOCTH OT II€arOrM4eCcKOro CTaXka Ma/Io3Ha-
YMMBIMY LIEHHOCTSMM SBJIAIOTCA VIHTeIeKTyanbHas coO6cTBeHHOCTb 1 OOfIjecTBeHHOE
npusHaHye. Kpome Toro, st megaroros co craxkeM paboThl CBbILIE 6 JI€T U 60Jiee OZHY
13 HU3IIMX PAHTOB B MEPAPXMM LIEHHOCTEN 3aHMMAET BOSMOXKHOCTb 3aHMMAThCA Hay4d-
HOJI IeATeIbHOCTDIO, @ Y MOJIOMIbIX II€JarOr0B — JYXOBHAsA >KM3Hb.

VIHTepecHO OTMETUTD, YTO Y MOJIOZBIX IIeJaroroB IpodeccroHanbHble efjarornydec-
K€ UfjeasIbl KaK )KU3HEHHO-IIPO(ecCHOHaIbHbIe IIPUHIUITBI 3AHUMAIOT OJHY U3 INAUPY-
IOLIVX ITO3MLIMIL VX LIEHHOCTHOI cdepsl (5 mosuuys 13 40 peacTaBlIeHHbIX), Y yIuTeei
€O cTaxkeM [0 OT 6 mo 20 jieT — 6 mosuuuio, a cebiute 20 jieT — 13 MecTo B Mepapxun
LIeHHOCTeIl.

B oTHOmeHNN npodhecCHOHANBHBIX SOCTIDKEHMIT KaK IPOeCCIOHAIBHOIO yCIexa
B COOTBETCTBIM C COLMA/IbHBIMY CTAaHAPTaMM y MOJIOZBIX I1€IarOrOB JaHHas LIEHHOCTb
3aHMMaeT 11 Mo3MIMIo, IIefaroru co CTa)keM IeJarorn4eckoil IeATe/IbHOCTYU CBBIIIE 5
net u 1o 20 jieT — BhIJIE/IAT NAHHYIO LIEHHOCTDb Ha 33 MeCTe, a y4uTe/ld — SKCIEPThI — Ha
25 o3uLuN B MePAPXNUM LIEHHOCTEI.

CBOpHBIN aHA/IN3 COOTHOILEHN A BUJOB MHCTPYMEHTATbHBIX LIEHHOCTE COLMaNbHO-
Ipo(eCcCHOHATPHOTO COEP)KAHMs CBIUIETEILCTBYET O TOM, YTO Hanbosee pealn3oBaH-
HBIMU LIEHHOCTAMI B )KM3HM YYNUTEJIEN C PA3/IMYHbIM I1€JarOTMYECKIUM CTaXKeM SABJIATCA
IYXOBHO-HPAaBCTBEHHBIE, HAVIMEHEE BCETO — IpaXk[JaHCKNeE IIeHHOCTU. B pacnipenenennn
II0 JPYIMM BIJIaM LJ€HHOCTHBIX OPMEHTALIMII OIIpe/ie/IeHa PABHO3SHAYHOCTD IIPOSAB/ICHN
poeCcCHOHATbHBIX, )KUSHEHHBIX I MHTE/UIEKTYa/IbHBIX LIEHHOCTEl! Y IIefjaroroB ¢ pas-
JINYHBIM CTa)KeM MeJarormyeckoi esiTeTIbHOCTHU.

Haunbonpmuit pasbpoc Mo MHAMBUYATbHbIM 3HAUYEHISIM ¥ MOJIO[BIX IIefJaroroB 06-
Hapy>keH IO >KM3HEHHBIM M TPXJAHCKMM IIeHHOCTAM, Y HearoroB-npogdeccuoHanos
(craxx pabotsl oT 6-20 jIeT) — MO TPAKTAHCKUM LIEHHOCTSIM, ¥ Y II€arOroB CO CTaXeM
cBplie 20 JIeT — 10 )KM3HEHHBIM IIeHHOCTAM. HesHaunTenbHasA MHAMBYYya/IbHASA Bapua-
TUBHOCTb B IIPOAB/ICHNU MHTE/UIEKTYa/IbHBIX M PO eCCUOHAIbHBIX LIEHHOCTE BBLABIIe-
Ha y [IeJarOTOB BHE 3aBMCUMOCTH OT MX I1€JarOrMYeCKOro CTax<a.

Ba)XHO ITOYEPKHYTD, YTO POCCUIICKIE YUUTENA Ha MPOTKEHUN BCel CBOEN IPO-
(deccroHanbHOI Kapbepsl B KaueCTBe MHCTPYMEHTAPW [JIA LOCTYDKEHMS Liesieil BbIOW-
PaoT CIocoOBI ¥ BO3MOXKHOCTH IIPOSIBJIEHVS CBOEI BOCIMUTAHHOCTU. Y IEZAaroroB CO
cTakeM paboTbl MeHblIle 20 JIeT K BeAYIMM LIeHHOCTHBIM OPMEHTALVAM, peannu3yeMbIX
B VX )XV3HM, OTHOCUTCS JOOPOXKeIaTeNbHOCTD, Y y4nresnen co ctaxeM cpime 20 et -
KOMMYHMKATMBHOCTD. IIejarory ¢ COMMAHBIM IefarorndeckumM craxxeM (cBpire 20 jeT)
B HanOOJIbIIIelT CTENeH) AeMOHCTPUPYIOT IIPOSIBIIeHIe IIPO(EeCCHOHAIBHBIX LIEHHOCTEN I
Ka4ecTB 10 CPAaBHEHMIO C YUUTEIAMY C PYTUM IPOQeCcCHOHATbHBIM CTaXKEM.

Ha ocHOBaHMU TIPOBENEHHOTO KOPPEALMOHHOTO aHanm3a ObIIO MMOATBEP)K[EHO,
YTO CTPYKTypa LIeHHOCTHOJ cephl IefaroroB ¢ pasiMuHbIM HeJarorn4eckKyM CTaXXeM
pasiuMyHa. YCTAaHOBJIEHO, YTO IIPOJO/DKUTENIbHOCTb IE€[ArOrM4ecKOro CTaka IIpefo-
npepenseT cBoeobOpasye CTaHOBIEHMs CTPYKTYpPbl LIEHHOCTHON cdeppl yumreneit. C
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[TOMOIIBI0 CPABHUTEIBHOTO AHA/IN3A BbISBJIEHBI OIPEe/IEHHbIE 3aKOHOMEPHOCTH II0
CHCTeMOOOPA3yIOLIIM COLATbHO-IIPOQeCCHOHANTbHBIM LIeHHOCTAM UCCIeAyeMbIX Iefja-
TOrOB, 4 MEHHO: Y MOJIOfIBIX YUUTeJIeN Cpefu 0Co60 3HAUMMBIX CHCTEMOOOPA3yoIINX
LIEHHOCTeJT BbIfje/IeHbI ITPOdeCcCHOHaIbHbIE JOCTVDKEHNA I COLjMaIbHbIe KOHTAKThI (B3a-
UMOJEIICTBYIE C JeTbMU, POAUTE/NAMI, KOJUIEraMit), Y IeffaroroB — mpodeccuoHanoB co
cTakeM paboTsl oT 6-20 — mpodeccuoHaIbHbIe NTearornyecKiie Ueanbl M MaTepyanbHO
obecIiedeHHas XI3Hb, A y MEJaroroB-9KCIepToB (CTaX AesATeIbHOCTH CBbiiIe 20 jeT) —
COILMa/IbHOE PaBEHCTBO ¥ MUPHAas XXW3Hb. B 4iciie peannsyeMbix colyanbHO-Ipodeccn-
OHA/IbHBIX LIEHHOCTEl! YINUTeIell, OTHOCAIINXCS K OCHOBOIIOIATAIOIIVIM AeTePMIHAHTAM
LIEHHOCTHOJ c(bephl [1earoroB ¢ pasaMyYHbIM [eJarOrMIeCcKIM CTa>KeM, OTHOCATCSA: CO-
LMabHask aKTUBHOCTD (CTax MeHble 20 JieT), coluanbHasi CIpPaBelIMBOCTD (CTaX pa-
60T5I cBhILIE 20 JIET).

3aknouyeHune
Ha ocHOBaH!M MONTy4€HHDIX Pe3yIbTATOB JMCCAENOBAHNA MOXKHO CHE/NaTh PAJ, CIefyIo-
IIVX BBIBOJIOB:

1. B cocraBe Imejarorn4ecKux KapoB POCCUIICKOTO yIUTEIbCTBA IPE0OIaaloT KeH-
HIVHBI CPeJHETO BO3PACTA, C eJarorn4ecKM CTayKeM 4yThb cBbille 20 JeT.

2. ]I COBpEMEHHBIX POCCUIICKUX IIEJaTOTOB B KayeCTBe KaK PYKOBOJAIMX ITPU-
HIIMIIOB B VX >KM3HU, TaK M B HayuOOJbILIeEIl CTEIIEHN UX Peal30BAaHHOCTY BBICTYIIAIOT
IyXOBHO-HPABCTBEHHDbIE LIEHHOCTI.

3. B 3aBMcHMMOCTH OT CTa)Ka IeJarornyeckoil neATeNbHOCTY paclpefieleHNs 1o BU-
JaM COLMATbHO-IPOPECCHOHAIBHBIX 1IEHHOCTEN (TepMIUHAIbHBIE L[EHHOCTI) Y COBpe-
MEHHOTO POCCUIICKOTO Tefjarora pasin4yarorcs.

4. Y meparoro, MMEIOIINX Pa3/IMIHbIN T€FATOTUYECKIIT CTaX, B HAMOObIIIEl CTe-
IIeHY B UX )KM3HU Peann3yroTcs JyXOBHO-HPaBCTBeHHbIe IeHHOCTU. K HanMeHee 3HaunM-
MBIM B 4NCJIe IeHHOCTeIT — CPEICTB B pelIeHN M PO ecCHOHATbHBIX 3a/1ad Y POCCHIICKIX
yuuTesneil OTHOCATCA TPakJaHCKMe LIeHHOCTH, BHE 3aBYICUMOCTH OT UX IeJarOrn4ecKoro
cTaka.

5. CTpyKTypa LIeHHOCTHOJI cepbl yInTeIell C pasIN4HbIM [eJarorn4eckKyM CTaXeM
UMeeT CBOIO criennduKy.

6. 3mopoBbe, [OOPOTA M CUACT/IMBAS CeMeliHasi )KU3HD — aKTya/IbHbIe K/II0YeBbIe IIeH-
HOCTH I1eJJarOrOB BHE 3aBUCHUMOCTH OT CTaKa X PO eCCHOHATIBHO [esITeTbHOCTI.

7. HauMeHee LIeHHBIMM JITI1 POCCUIICKUX YUUTeNIell C PasINYHbIM IearornyecKM
CTa)XeM SIBJIAI0TCA VIHTe/UIeKTyambHast co6cTBeHHOCTD 1 O61ecTBeHHOE IPU3HAHNE.

8. Poccuiickue y4nTes Ha IPOTSDKEHNM BCeil UX NMpodecCHOHaIbHOI Kapbepsl fie-
MOHCTPUPYIOT CBOIO BOCIIUTAHHOCTD

9. llenHOCTHas1 cepa y [1eJaroroB co CTa>keM paboThl 0T 6-20 sieT 60/1ee 4eTKO CTPYK-
TYpPMPOBaHa 10 CPAaBHEHMIO C YUUTE/IAMMU C IPYTUM IeJarorm4eckuM craxkeM. [laHHoe
00CTOATENBCTBO HEOOXOAMMO IPUHMATD BO BHUMAaHUe IIPU COCTABIEHUM IIPOTPaMMBI
MTOBBINIEHVST KBaMnUKALMS IEefaroroB B CBA3K C HEOOXOQVMOCTDIO PACIUIMPEHNUS BbI-
6opa IO MOWCKY Pas3IMYHBIX IIyTeil MPopecCUOHAIBHON caMOpeann3alyy Iefaroros ¢
TaHHBIM CTa)KeM PabOTBL

10. Y megaroros ¢ mmegarormyeckumM crakeM oT 6 1o 20 1eT [eHHOCTY U 1leHHOCTHbIE
OpMeHTALI UMEIOT 60JIee BBICOKME Oa/IbHbIE 3HAYEHMS 10 CPABHEHNIO C YIUTEIISIMU C
IPYIUM CTaXkeM paboTBL.

11. BolsgBleHHBIE CHCTeMOOOpasyoLIye COLMAIbHO-IIPOdecCHOHaNbHbIe [[eHHOC-
T (TepMMHAJIbHbIE ¥ MHCTPYMEHTA/IbHbIE) LIEHHOCTHO cepbl ydIMTesel, NMEIOUINX
Pas/INYHbIN TeJaroTMYecKnil CTaK, He SABJAITCA BeNYIIMMU [[eHHOCTSAMU I/ TAHHBIX
UCTIBbITYeMbIX. IIpy 3TOM NUILIb 110 HEKOTOPBIM BeYIIMM IIeHHOCTAM, BBICTYNAIOIINX B
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KadecTBe PYKOBOJAIIVX IIPYHIVIIOB B )KM3HNU yINUTeIel ¢ Pa3HbIM PO ecCUOHaIbHBIM
OIIBITOM, BBIABJIECHBI COBIAJCHMA C CHCTEMOOOPA3YIOMINMM IIEHHOCTAMM, @ MIMEHHO: Y
MOJIOZIBIX II€fJarOroB — JOOPOTa U COLMaNbHble KOHTAKTBL; y YUUTeNelt — mpodeccuoHa-
JI0B — TIpOQeCcCHOHaIbHBIE MeJaroTMyecKyie Uiealbl; Y IejaroroB-3KCIePTOB — MYpPHAs
JKU3Hb.

CremoBaTe/IbHO, Ha OCHOBAHUM IOMYYeHHBIX (JaKTOB MOXKHO KOHCTATUPOBATb, YTO
HEKOTOpbIe LIEHHOCTH YYUTE/ISIMU He OCO3HAIOTCS B IOJTHON Mepe, U CYLeCTBYeT (akT
PacXoXmeHNs MeXy NeKNapupyeMbIMI 1 PeaJIbHbIMU LIeHHOCTSIMY, a, C/IEJ0BaTENbHO,
Ba)KHO Ha Pas/IMYHbIX YPOBHSX PadpaboTaTh CUCTEMY peaTi3aliii TOKA/IbHBIX CTUMY/IOB
3aM[HTEPECOBAHHOCTY Pa3/IMYHbIX KaTETOPUII Iefjarorn4ecknx pabOTHIKOB B IOBBIIIe-
HUJ COLMA/IbHO-NIPO(deCCUOHAIbHBIX IIeHHOCTEIA.

Cpeny nepCcreKTMBHBIX HallpaB/IeHNii Ja/TbHEeMIINX HayIHbIX M3bICKAHMI I10 JaHHOM
mpo6IeMaTyKe MOYKHO BbIIE/IUTH: N3YdeHe LIEHHOCTHOII cepbl POCCUIICKUX II€aroros
C y4eTOM TakuX (paKTOpPOB KaK HAI[VIOHAIBHOCTD U BO3PACT yUUTesIel, CrennpuKm yde6-
HOTO 3aBefeHMs (061eo6pasoBaTe/IbHas 1IIKOJIA, [VIMHASYS, JINIEIT) 1 BO3pacTa [jeTell ¢
KOTOPBIMY PabOTaloOT Iefjarory; MOUCK HOBBIX MePCIEKTUBHBIX HAaIlPaB/IeHWIT IOBBIIIE-
HISL ¥ CTUMY/IMPOBaHMst 9 PeKTUBHOCTU TPOdeCCHOHATBHOI e TeIbHOCTY II€aroroB
B YCTIOBMAX MOMKYIBTYPHOI 06pa3oBaTeIbHOI CYCTEMBI.
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AHHOTAIUA

AKTya/lIbHOCTD MCCIIelyeMOli IpoOIeMbl 00yC/IOB/IeHa HEeOCTATOYHBIM 00BEMOM MCCIIEIOBAHMIL,
TTOCBAIEHHBIX IOTEHI[MAIbHBIM BO3MOXKHOCTAM JIMYHOCTHOTO PasBUTHA MOIIKOMbHMKA. Ilenpb
CTaTby 3aK/TI0YAETCsA B IPOBEPKE 3KCIIEPUMEHTA/bHOI POrpaMMbl 110 PaHHEMY MY3bIKa/lbHO-3C-
TETMYECKOMY PasBUTHIO IMYHOCTY JTOUIKO/NIbHIKA HA OCHOBE IHTEIPALlMy UCKYCCTB, C HO3TAIIHBIM
YCTIO>KHEHVEM COfepIKaHMsl IPOrPaMMHOTO peliepTyapa y CTapIiyX JOLIKOIbHIKOB. HaMu 6010
BBIABJ/ICHO, YTO Y IOMIKOTbHIKOB 00YYaIOIINXCS My3bIKe € 3-4 JIETHETO BO3PacTa B CIIELMaTN3UPO-
BaHHBIX I[EHTPAX My3BIKA/TbHO-ICTETUIECKOTO 00pa3oBaHus, OBICTPee PasBUBAIOTCS IMIHOCTHDBIE
XapaKTepPUCTUKY [10 CPABHEHNUIO C JOIIKOIbHUKAMY, 00YYaoMMMIUCA [0 TPAfYLIMOHHBIM IIPOrpaM-
MaM B JIETCKMX JOIIKOIBHBIX YIPEK[ECHMAX. B CBs3M ¢ 9TMM ObUI IIOCTAaB/IeH 9KCIIEPUMEHT, KO-
TOPBIIL IPOBOAN/ICS B OOBIYHOM [OLIKOIBHOM 00pa30BaTe/IbHOM YUPEKIEHNUN TI0 paspaboTaHHOI
Hamy nporpamme. OCoOOEHHOCTDIO HAILlero MOJXO/a AB/IAETCA ONOpa Ha PasBUTIE MY3BIKaTbHOTO
cryxa. B wacTHOCTH, HAMM JICTIONTB30BAMNCh OCHOBHbIE €TI0 BUIbL: PUTMUYECKMIT, METTOANIECKNA,
rapMOHNYecKuil. PasBurue My3pIKaJIbHOTO C/TyXa Mbl IOHMMAaeM KaK pasBUTHE YMEHMA K TOHKOI
nuddepeHIMpPOBKe CTyXOBBIX OLYIIEHIL, OBbIIIEHE CTyX0BOIT YyBCTBUTENbHOCTH. TaK Kak f0-
LIKOJIbHMKY He 3HAIOT HOTHON I'PaMOTbI, UM IPeNbABIANCA 3BYKOBOI BapMAaHT TeCTa 3aK/I0Yalo-
mMuiics B NIpebABIEHNY Ha CIyX ABYX PUTMOB (MEJIOfVil, aKKOPJIOB), KOTOPbIe B OJHOM CITydae
TIOJTHOCTBIO MOBTOPAIOTCA, @ B IPYTOM pasnnyaroTcsA. 3ajjaya MCIBITYeMbIX ONpPele/nTb pasnmdue
/ HOBTOP IIpe/bsIBIEHHBIX BapuaHToB. Kak HaM IpencTaBiseTcs, 9Ta CllocOOHOCTD MOIOXKNUTENb-
HO CKa3bIBAETCS HA PA3BUTHI SMOLMOHATBHOI, 3CTETUYECKOIT cephl JOLIKOMbHIKA, TOBBIIIEHIN
YPOBH: BOCIIPUATUSA Y IIOHUMAHNA 9MOLVIOHATIbHBIX COCTOSIHMIA IPYTUX JIIOfIel, BOIIOIEHUIO SMO-
I[VIOHAJIBHBIX COCTOSHUIL, IIOTPY’KEHNIO B IIyOMHY 006pasoB, pasBUTIIO BOOOpaskeHNUA. B maHHOM
c/Tydae yMeHue pas3anyaTh He3HauMTeIbHble ISMEHEH)A B Me/TOJVAX, PUTMe, MHTEepBaax ¥ aKKOp-
JaX 9KCTPAIOIMPYeTCs Ha Ipyrie BO3MOXKXHOCTY IMYHOCTH, TaKMe KaK PasanyaTb TOHKME SMOLO-
Ha/IbHBIE COCTOSHNA TIOfEN, CAMMM BOIIIOIATh 3MOIIMIOHAIbHbIE COCTOAHMSA, Pa3INdaTh TOHKOCTD
06pa3oB Xy[0XKeCTBEHHBIX IIPOM3BENIeHII, IPON3BeeHUI )KUBOIMCU. MaTepyabl CTaTbyl MOTYT
GBITD [OJIE3HBI /17151 PAOOTHIKOB [IETCKX [JOLIKOJIbHBIX YUPEXKIEHMIT B paboTe C JOMIKONMbHUKAMIAL.
KnroueBble C10Ba: My3bIKaIbHO-3CTETIYECKOE Pa3BUTHE, TNYHOCTD, My3bIKa/IbHBII CITyX, 9MOLMO-
HAIbHOCTD, BOOOpakeHNe.

The role of music-aesthetic education in pre-school
personality development

Ramil F. Suleymanov', Murshida M. Hadiullina?
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Abstract.

Existing research on the personal development of pre-school children is limited in the scope of
investigation. It lacks an integrative approach in respect of the complex impact of arts such as music,
painting and other such work. This article examines a pilot programme directed towards the early
musical and aesthetical development of pre-school children. This programme gradually introduces
more complex content. Previous research has established that when children aged 3-4 years received
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music and aesthetical education in specialised centres, then by age 6-7 they surpassed the personal
development of those who had received a standard schooling. In particular it was found that they
acquired an ‘ear’ for musical development - a skill in distinguishing rhythmic and melodic contrast,
together with harmonic sequences more delicately. This was associated with an ability to distinguish
the emotional states of others. They were better in the embodiment of emotional states, experienced
an immersion into the depth of images, and had better imagination and emotional intelligence in
music. This research was extended to typical schools with typical children to explore the effective
development of personality in pre-school children. The research was carried out over a three-year
period, following children from age 3-4 until they were 6-7 years old. Twenty five children in the
experimental group were compared with an equal number in the control group. The children
were tested at the start and again at the end of the period. The results showed variations in the
development of personal development. In particular, some skills, such as the ability to perceive
rhythmic and melodic pictures and harmonic sequence, developed more slowly than others. It was
found that the rhythmic and melodic forms of the musical ear developed more quickly that the
harmonic ear, which is developed later - and more slowly. The development within the experimental
group was not particularly rapid when compared with the control group but was more productive.
The subjects in the experimental group showed more effective development of generic perceptual
unity and understand of human emotional state. Similar results were obtained in the formation of
emotional displays in the cast plot scenes. Children learned not only to identify and to depict the
emotional state of the character with the help of an adult but also showed the ability to empathize
to another one, and to express their emotions objectively using a large set of facial expressive means
of communication. In verbal imagination the experimental group significantly outperformed the
control group. In particular, the children demonstrated the ability to express the plot of the story,
using uniqueness and originality. The results concerning the expression of the emotional character of
astory and the dominating mood were mixed. The expression of emotion was significantly developed
but the perception and expression of a landscape did not show a significant improvement. Overall,
the results that early musical and aesthetic development has a positive effect on the personal sphere
of preschool children. This is based on the musical ear as the ability to make delicate distinctions and
of aural representations that affect other mental functions of children.

Keywords: musical and aesthetic development, personality, musical ear, emotionality, imagination.

Brenenmne

CraTbs HallliCaHA B pyc/ie pa3pabOTaHHOI CTPATETMYeCKOil aKageMIIecKol eHMIIbI
(CAE) B KasanckoM MHHOBaIMOHHOM yHuBepcutere uMm. B.I. Tummpsacosa (MIDVYII).
CAE cBoeil 11e/IbI0 CTaBUT HOBBILIEHME Ka4eCTBa IIOATOTOBKM IeJar0roB M IICUXOIOTOB
I/ paboThI B IOMIKOJIbHBIX OpraHM3anusax. JleAaTeNbHOCTb yHUBEPCUTETA obecIednBa-
eTCsA pealCTUIHON ITPOrpaMMOli 1I0 pa3paboTKe pasBMBAIOIIVX TEXHOIOIMIT HAa OCHOBE
CUCTeMHOJI IICUXO/IOTMYeCKOJ AMarHOCTUKY M PasBUTHA ICUXUYECKUX MIPOLIECCOB JI0-
IIKOJIBHMKOB.

BaskHoit nmpob6iemoit pemraemoit B pycie CAE siBisieTcst yueT u peaqusarysi MOTeH-
L[VaJIbHBIX BO3MOXKHOCTEN y TOIIKOIbHUKOB, OTPAXKAIOIIVXCA HA UX IMYHOCTHOM pas-
BUTUN. [Ipy 9TOM 9TV TeXHOIOIMN ABMIAIOTCA 3[0POBbecOeperaIMi. BakHyio posb B
3TOM Ipoliecce UTPAlOT BOCIUTATENb, My3bIKa/IbHBIN PabOTHMK, HEaror OT KOMIETEHT-
HOCTM KOTOPOTO 3aBUCUT YCIIeX pelllaeMOli IIpOOIeMbl.

Ha HbIHelIHeM 9Talle CBOETrO PasBUTHSI, YeIOBEYECTBO HAXOAUTCS IIepes HeobOxo-
AUMOCTBIO (POPMUPOBAHIS HOBOTO MUPOBO33PEHN, I/je TIABHOI LIeHHOCTBIO SIBJISIETCS
cobmofieHIle HOPM HPAaBCTBEHHOCTM, TAPMOHMYIHOE ObITHE, CIIOCOOHOCTD MHTETpaInn
3HAHUII B [Je/IOCTHYIO KapTUHY MUPA, MOTPEOHOCTU B CAMOCOBEPIIEHCTBOBAHNI 1 CAMO-
BBIPQ)KEHUY B TBOPYECKOI JleATeNbHOCTI. ITO, B CBOIO 0Uepefb, TpebyeT nmpeobpasopa-
HVIS JTIOfiel B TBOPYECKMX JIMYHOCTEl, CIOCOOHBIX K IIOHMMAHNI0 YHUKAIBHOCTY cebs 1
Ka>KII0TO, OCO3HAIOIIVX, YTO HEeT HIYETro BasKHee, YeM 4e/I0BeYecKas KI3Hb, O 4eM I'OBO-
putca B HaydHbIX TpyAax (Djurkgejm, 1959; Matonis, 1988). MbI JO/KHBI UMETD JieTel,
He TPYC/IMBO O3MPAIOLINXCA HA Hallle OTPAaHMYeHHOe «MHEHME», a CBOOOIHO CMOTPSAIINX
BIIEPEN, CIIOCOOHBIX PasMbILIIATh B IUTAHETAPHOM MacluTabe, MMEIOLINX UeU CO37a-
HJsA TAPMOHMYHOTO O0I[eCTBa Ha OCHOBE HPABCTBEHHBIX L[EHHOCTEN!, UMEIOIINX B CBO-
X TOJIOBAX MOfe/NN 00IecTBa 3aBTPAIIHET0 AHs. I109TOMY, IIpex/ie YeM MPUCTYIUTD K
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06y4eHNI0 11 BOCIINTAHUIO IOPACTAIOIIEr0 IOKO/IEHNsI, HeOOXOAMMO 3HATD, YeEMY YINUTb
Y KOTO BOCINUTBIBATH, TO €CThb JTOJ/DKHBI OBITH CTpaTerndyecKue Lief, HallpaBIeHHble Ha
¢dbopMupoBaHue IMIHOCTEN, OCO3HAIOIINX, YTO MUP I/I06aJIeH, 001e3aBICUM 1 He06XO0-
AMMa FapMOHMS BO B3aMIMOOTHOLIEHMSX C JPYTUMH, C OKPYXKAIOLINM MUPOM.

Ha ceropHANIHNMIT TeHb HAKOIUIEH JOCTATOYHO OOMBIION MaTepyal Mo Ipodeccro-
HaJIbHOMY 0o0yueHuo My3sbike (Sishor, 1947; Naumenko, 1982; Teplov, 1947; Cagarelli,
2008; Cypin, 1994). [Insa Hac BaKHOCTb IPe[CTaB/IAET PAa3BUTHE HMOCPENCTBOM MYy3bI-
KU CO3HaHMs M CAMOCO3HAHMA eIl B IOLIKOTbHOM BO3pacTe, (JOPMUpPOBaHUE Y JeTell
MY3bIKaTbHOCTH, MY3bIKQ/JIbHOTO CO3HAHVSI M PAa3BUTIS 9MOLMOHATBHON OT3BIBUMBOC-
TU, TBOPYECKOTO BOOOpaKeHMsI. Ba)KHOCTb 3aHATUII TBOPYECTBOM /I PasBUTUS [ie-
Teil OTMedany aBTopsl 1 panblre (Basina & Suslova, 1997; Vygotskij, 1991; Zaporozhec,
1978). Opuym u3 Hambonee 9¢pPeKTUBHBIX CPECTB PAa3BUTHA COBPEMEHHO TBOpYec-
KOJl JINYHOCTY MO>XKeT ObITh PaHHEee MY3bIKa/JbHO-ICTETYecKoe 00pa3oBaHye Ha OC-
HOBE MHTETPAIVM UCKYCCTB, C TOITAIIHBIM YCIOXKHEHNEM COJlep>KaHUsA ero Iporpam-
MHOTO perepryapa. CerofjHsIIIHee COCTOSHIE My3bIKa/JIbHO-TBOPYIECKOII [AesSTe/IBHOCTI
JOY cBupeTenbCTBYyeT, K COXKa/leHNIO, O TOM, YTO TaKO 60TraThIIl OIIBIT Y€JI0BEYECTBA,
KaK IpOV3Be/eHIsI )KMBOIINCY, MY3BIKY, 11093, 6ajeTa U IPYrUX BUIOB MCKYCCTB, B
y4e6HOIT HesITe/IbHOCTH JIeTell MCIIONb3yeTcsl HEOCTATOYHO IIVPOKO M3-3a COMHEHMUIT
B MOTEHINA/IbHBIX BO3MOXXHOCTSX [OLIKOJIBHOTO BO3PACTa I CKIOHHOCTH IIEJarOroB K
6oee TPAIUIVOHHBIM MeTOAaM OOy4eHNs ¥ BOCIIUTAHMNA, HeXe/TU K MHHOBAIVOHHBIM.
U a0 sB/IsIeTCsI IPO6IEMONt, KOTOpast CepXKIMBaeT Iporiecc passutust gereit. Cucrema
HOATOTOBKY BOCIUTATesNell (My3bIKQ/IbHBIX PYKOBOAUTEIE, II€arOroB) JO/DKHA OBITH
HalpapjeHa Ha GOpMMpPOBaHME Y HUX CHCTEMHOTO, TBOPYECKOTO MBIIIIEHM, YTO B KO-
HEYHOM UTOTe OyAeT CIIoCOOCTBOBATD CO3[AHNIO MM MHCTPYMEHTAPUsI, HEOOXOMMOTO
IJL1 THHOBALMIOHHOI TBOPYECKOI AeATe/IbHOCTI.

Bcé aT0 mopBuUITIO HAC K MPOBENEHMIO SKCIEPUMEHTATbHOTO MCCIeOBaHNA C Lie-
JIBIO TIOTBEPIK/IEHMS VIV OTIPOBEPIXKEHVISI IPOTUBOPEYMBOCTY BBIIIEYKA3aHHBIX B3IJIsI-
noB. Panee Hamu 66110 BoisiBneHo (Sulejmanov & Hadiullina, 2016), uto paHHee My3bI-
KaJIbHO-3CTeTUYeCKoe 00pa3oBaHMe aeT 3aMeTHbI 3pdeKT B pasBUTUM TUIHOCTHBIX
XapaKTepUCTUK MOLIKOIbHIKOB. Haiell 3agadeit sIBU/IOCh OKa3aTh, YTO B YCTOBMAX
06BIKHOBEHHOTO [JOIIKOIBLHOTO 06pasoBarenbHOro yupexxgenus (IOY) Bo3MOXXHO Ipu
CIIeI[MaNbHO OPraHM30BaHHOM OOYUeHU JOCTUYD IIPOSYKTUBHBIX Pe3y/IbTaTOB B Pa3BU-
TUV TMYHOCTHBIX XaPAKTEPUCTHUK. B CBSI3Y € 3TMM MBI OpPraHM30Ba/IN 1 IIPOBEIN popmu-
PYIOLINIT 9KCIEPUMEHT C ZOLIKOIBHUKAMI, ITOCEIAOIINMI JeTCKOe 06pasoBaTebHOe
yupexaeHne. PasBUTUIO MOf/IeXann: MYSBIKATbHBIA CIIYX, BOCHPUATHAE M MOHMMAaHHUe
9MOLMOHATIBHOTO COCTOSIHNS YeIOBEKA, SMOLIVIOHA/IbHBIE [IPOSIBIIEHMSI JIEeTeil, X BOOO-
pakeH1e, BOCIPIATIIE BBIPA3UTE/IbHOCTH Ieli3a)ka, MOTUBALIVISL.

Marepuan 1 MeTObBI
Memoovi uccnedosarus
B xagecTBe MeTOZOB KOHTPOIIsE GOPMMPOBAHNSL TMIHOCTHBIX XaPAKTEPUCTUK OBUIU BbI-
OpaHbI:

1. «IIcuxonmormyeckas AMArHOCTMKA My3bIKaIbHOro cayxa» (Sulejmanov, 2003,
2005). InarHocTyka IpOBOAIACh MHAVBUAYAIBHO C KKIBIM peOeHKOM.

2. Meropyka n3ydeHus1 0COOEHHOCTEN BOCIIPUATIS ¥ TOHMMAHNS TOLUIKOIbHUKAMY
9MOILMOHATLHOTO COCTOSAHNA M300pakeHHOTo Yenoseka (Shhetinina, 2000).

3. MeTopnKa «9MOLMOHANbHbIE IPOAB/IEHMA fAeTell TP PasbIrPhIBAHNM CIOXKETHBIX
cuenok» (Afon'kina & Uruntaeva, 1995).

4. BoobpaskeHie JOIKOIbHUKOB ObI/IO MCCIETOBAHO C MOMOIIBI0 MeTOIVKM «Bep-
6anpHas panTasus» (pedeBoe Boobpakenne) (Nemov, 1995).

5. Meroguka «Ileisax» (Torshilova & Morozova, 2004).

79



Education and Self Development. Volume 11, Ne 3(49), 2016

IxcnepumenmanvHas 6a3a Ucce008aHus
OmbITHO-3KCIIEPUMEHTAIbHON 6a30it mccnenoBanma ABmsmuch MAJIOY Ne77 «Tepe-

Mok» 1 MBJIOY Ne33 «Komo6ok».

DopMupyoLMIT SKCIIEPUMEHT IIPOBOAWICA C JeTbMM JIBYX IPYII B TedeHue Tpex
7IeT, HayuHasA ¢ 3-4-JIeTHErO BO3pacTa U o 6-7 jeT. 1 rpymnma sKcClepyMeHTalbHasA
(n =25) n 2 rpynmna st cpaBHeHusA (KOHTpo/bHasA) (n = 25). Ha arame koHcTaTupyrouie-
TO 9KCIIEPUMEHTA L[e/IbI0 OBUIO BBIsIB/IEHIIE CTAPTOBOTO YPOBHI Pa3BUTIUS UCCIEAYeMBIX
HaMy IIapaMeTpPOB JIMYHOCTHON cephl y eTell ABYX OOBIYHBIX IPYIII B KomudecTBe 50

YEC/IOBEK.

PesynbraThl

IToxasareny MeXTPYNIIOBOTO CPaBHEHM:A Ha HaYalbHOM 3Talle SKCIIEPMMEHTA IO BCeM
UCCTIeffyeMbIM [TapaMeTpaM IIpefCTaBIeHbl B maoi. 1.

Tab6muua 1. [Toxasamenu mexzpynnosozo cpasuenus (no Cmoiodenmy) nokasamereil
8Cex UCCIe0yeMbIX NAPAMempos mexcoy skcnepumenmanvroii (1) u konmponvHoti (2) epynnamu

HA HA4AanvHOM 3mane IKCnepumeHma

1 rpynma 2 rpynma Yposenn
IloxasaTeny JMAarHOCTUKIA (akcm.) (xoHTp.) | t-KpuTepWMil | 3HAYNMOCTH
Cp.6 Cp.6 (p)
MysbIKaIbHbII putM 8,56 8,6 0,052 0,958
X Mernozst 8,64 8,68 0,058 0,953
AKKOPJbl 7,4 6,52 1,336 0,187
Wurerp. 24,60 24,68 0,040 0,968
ITOK-TTb
YpoBHM NOHUMaHUA 2,68 2,8 0,456 0,650
Tun BocnpuArus 2,72 2,72 0 1
OMOLMOHATbHbIE 1 1,64 1,68 0,203 0,839
MpOABTIeHIA 2 1,72 1,76 0,221 0,825
3 1,76 1,76 0 1
4 1,72 1,72 0 1
5 1,68 1,72 0,206 0,837
BepbanbHoe 1 1,2 1,24 0,256 0,798
BooGpaxenite 2 0,8 0,72 0,474 0,637
3 1,12 1,08 0,302 0,763
4 0,72 0,64 0,547 0,536
5 0,84 0,96 0,622 0,536
Sf;';s“_’;‘m 472 476 0,074 0,941
Bocrnipusarue BblpasuTeIbHOCTI 1,96 2,00 0,182 0,856
rer3axa
MortuBauus Bb160pa 2,00 1,84 0,699 0,487
[IposaBnenne smoumit 1,76 1,8 0,177 0,860
VIHTerp.nokas-nb 5,72 5,68 0,068 0,945
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V3 Tabmmipl BUAHO, YTO Pas3ImMyus [0 BCeM IapaMeTpaM HAOIIOHAITCs JINIIb 110
6astam, B IIe/IOM B 00€MX IPYIIIax BHIPaKEHHOCTD ITapaMeTPOB PaBHOMEpPHOE.

C nepBoit (3KCIIepMMEHTA/IbHON) TPYIIION 3aHATNUA IPOBOAVIINCD IO CHELaTbHO
pas3paboTaHHOI HaMM SKCIEPUMEHTATIbHON ITporpaMMe s My3bIKaIbHO-3CTeTUIeCKO-
ro 06pasoBaHMsl ZOLUIKOIBHIUKOB, 2 BTOPast BBICTYIIA/IA IPYIIIOI A/t CPaBHEHNs (KOHT-
PpOJIbHAA), IeTH, KOTOPbIE IIPOXO/AT OCHOBHYIO IIPOTPaMMYy 11O MY3BbIKaTbHOMY BOCIINTA-
HUIO B JIETCKOM Cafy.

[Tocne Qopmupyrollero sKcrepuMeHTa ObII OPraHM30BaH KOHTPOJIBHBIN Cpe3 Io
T€M >K€ METOJMKaM, YTO M Ha Ha4aJbHOM KOHCTAaTUPYIOLIEM 3Talle, IJIA OIpPeNeNeHN
IVHAMMKI PasBUTHA MCCIelyeMbIX mapaMeTpoB. CpaBHUTENbHbBIE PE3yNbTaThl IO Pa3-
BUTUIO MY3BIKQJIBHOTO C/IyXa B 9KCIIEPMMEHTA/IBHOL IPYIIIIe IPEfCTAB/IeHBI B 1Ma0l7L. 2.

Tab6muua 2. Buipasennocmo 61006 My3blKabHO20 CIIyxa 00 U nocTe PopMUpPYIOU4e20
IKCnepumeHma 6 sKcnepumenmanvHoii zpynne (n = 25)

1 rpynma 1 rpynma Vposens
(mo (mocne .
Ilokasareny TMArHOCTUKI sxcnep.) sKcmep.) t-KpUTepuii | 3HAYNMMOCTHU
Cp.6ann Cp.6amn (P)
My3sbIKaTbHbIN put™M 8,56 9,60 1,365 0,178
cIyx Menomus 8,64 9,84 1,568 0,123
AKKOPJbl 7,40 8,00 0,875 0,385
VIHTETP. 24,60 27,44 1,335 0,188
MOK-/Tb

PesypTaThl MoKasam, 4TO CreruQrIecKue ClIoCOOHOCTY PasBUBAIOTCS He TaK CKO-
PO, 4TOOBI OBNIAKETb YMEHMEM Pa3ndaTh PUTMUUECKIIE, METOANYECKIIe PUCYHKY U Tap-
MOHMYECKIE TIOC/IeZOBATENBHOCTI. ISl 3TOrO HY>KHBI OCTATOYHO [IUTE/IbHBIE 3aHs-
Tys1. XOTS 3HAUMMBbIX Pasinauii He 0OHapy)KeHO, HO M3MeHEHe B OB/IafieHII YMEHUAMU
Ha/nuo. YrydieHne HabII0AeTCs [0 BCEM UCCTIEAYEMbIM BIfIaM MY3BIKQ/IBHOTO CITyXa.
YMeHus pasnndyath pUTMIUYECKIE M METORNIECKIe PUCYHKM BBIPKEHDI sIpUe, 4eM yMe-
HIe pasnnyarh rapMoHMdecKue nocnenosarensuoctu (1,04 u 1,2 mpotus 0,6 6amna). Ito
CBSI3aHO C Te€M, YTO TapMOHMYECKIIT BUJ MY3bIKaTbHOTO CTyXa PasBUBAETCS MTO3XKE OC-
Ta/IbHBIX. DTUM U 00BSICHSETCS eTo Cabast BBIPaKEHHOCTb.

PaccmoTpuM pa3BuTIe MY3BIKaTbHOTO CTyXa B KOHTPOIbHOIL rpymme (mabzn. 3).

Ta6muua 3. BoipasenHocmp 61006 My3biKAZbHOZ20 CILyxa 00 U hocsie hopmupyrousezo
IKCnepumMeHma 6 KOHMpObHOI epynne

2 rpynmna 2 rpynma
(may. (mocne . Yposenb
Iloxasarenn JMarHOCTUKI t-KpuTEepuit | 3HAYMMOCTH
auar-xa) 3 ner) ()
Cp.6amn Cp.6amn P
MysbiKanbHbIIT put™ 8,60 9,0 0,614 0,541
“Iyx Menogus 8,68 8,8 0,238 0,812
AKKOPZbl 6,52 6,6 0,129 0,897
VHTETp. 23,80 24,4 0,172 0,863
IOKa3-JIb
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V13 Tabnuiipl BUAHO, 9TO B KOHTPOJIBHOII IPYIIIE 3a Iep1of GOPMUPYIOLIETO IKCIIe-
PVIMeHTa, 3HAYMMBbIX U3MeHeHuI He HabmonaeTcs. ITo 6amiaM BueH He6OIbIION POCT.

CpaBHUTeIbHbIE Pe3y/IbTAThl Pa3BUTHUA My3bIKaJIbBHOTO C/IyXa y [OLIKO/IbHIKOB 9K-
CIIepMMEHTA/IbHOI ¥ KOHTPOJIBHOJ IPYII OCIe GOPMUPYIOLIETO SKCIIepUMEeHTa IIpel-
cTaB/IeHbl B maob. 4.

Tabmuua 4. CpasHeHue nokasamerneti pazsumus My3vikanbHo20 Cyxa y 00ULKOTbHUKOB
IKCNEPUMEHMANILHOTL U KOHMPONLHOLL 2PYNN NOCILe POPMUPYIOULE20 IKCHEPUMEHINA

Vcmbrrvembre Purm Menopgus AKKoOpADI Unrerpanbpunie
Y (cp. 6amn/%) (cp. 6amn/%) (cp.6an/%) MmoKasarenm
Ipymma Ne 1 9,6 9,84 8 27,44
(sxcrepum. ) (48 %) (49,2 %) (40 %) (45,73 %)
I'pymnma Ne 2 9 8,8 6,6 24,4
(KOHTpOBH.) (45 %) (44 %) (33 %) (40,66%)

CpaBHeHue IOKasaTesell 9KCIIepMMEHTAIbHOM U KOHTPOIBHOI rpymm rnocie ¢pop-
MUPYIOLIETO 9KCIIepUMeHTa II0Ka3blBaeT OTCYTCTBME 3HAYMMBIX pasmramii (p > 0,05).
Mexny TeMm, pasmdist 1o 6annam HabmofawTcs. Ecny B KOHTPOIBHON TPYILIe POCT Ha-
O/1I0aeTCs1 B 1I€/IOM 110 My3bIKQJIBHOMY CTyxy Ha 0,6 6ajIa, TO B 9KCIePUMEHTATbHOI
rpymme Ha 2,84 6a/ta. B akcriepuMeHTaIbHON TPYILIIE ClIelaIbHO OPraHM30BaHHOE Pas-
BUTME AT 3aMETHDIII Pe3y/IbTaT.

PaccMoTpuM pe3ynbTaThl 0COOEHHOCTE BOCIPUATUA M IOHVMAHNS SMOLMOHA/Ib-
HOTO COCTOSIHIMA JI0 M ITOC/Ie OPMUPYIOLIETro 9KCIePUMEHTa Y JOIIKOIbHIUKOB 9KCIEePI-
MEHTAJIbHO TPYIIbL (mabs. 5).

Tabmuua 5. Cpasterue nokasamerneii ocobenHocmeri B0CNPUSMUS U NOHUMAHUS
IMOUUOHATILHO20 COCTNOAHUS Y DOULIKONIbHUKOB IKCHepumenmanvHoti epynnul (n =25)

AKcmepum. VpoBHM HOHUMaHUSA Tunsl BOCHPUATHS
rpynma 3MOIMOHATBHOIO COCTOSHUA 3MOI[MOHATIBHOIO COCTOAHMSA
Nel 1 2 3 4 5 A b B T I
Ilo 2 10 8 5 0 2 10 10 3 0
9KCIIEPYM. (8%) | (40%) | (32%) | (20%) | (0%) | (8%) | (40%) | (40%) | (12%) | (0%)
ITocne 0 0 10 10 5 0 0 10 9 6
OKCIIEpUM. (0%) | (0%) | (40%) | (40%) | (20%) | (0%) | (0%) | (40%) | (36%) | (24%)

IIpumeyanne:

1 - I ypoBeHb — HeaJleKBaTHbII

2 — Il ypoBeHb — CUTYaTMBHO-KOHKPETHbIN

3 — Il ypoBeHb — ClTOBeCHOE 0003HAUeHIe VI OIMCAHNEe SKCIIPECCUI

4 - IV ypoBeHb — OCMBICTMBaHME B GOpMe ONMCAHNA

5 - V ypoBeHb — OCMbICTIMBaHMe B GOPMe HCTONKOBAHN U IIPOSIBIIEHIS SMIIATUN
A - tuddysHo-amMmopHBII THIT

b - muddy3Ho-10KaIbHBII THUIT

B - ananuTudecknit TMI BOCIpUATUA

I' - cunTeTmyeckmit TMI

Il - aHaIMTUKO-CUHTETUYECKUI TUIL.

CpaBHeﬂme ypOBHCf;[ IIOHMMAaHUA SMOIMOHAIbBHOTO COCTOAHNA Y€/IOBEKA Ha KOH-
CTaTUpYyOWEM 1 KOHTPO/JIPHOM 3TalaX MCCIENOBaHMA ITOKa3ain, 9TO B 3KCIIEPUMEH-
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Ta/IbHOI IPYIIIIe Ha KOHCTaTUpYIolleM 3Tale npeobnagaer II ypoBeHb — cUTyaTHBHO-
KoHKpeTHbII (y 10 meteit, 40 %): a) feTu 0OHAPY>KMBAIOT IOHMMaHUe SMOLMOHAIBHOTO
COCTOSIHMS Uepe3 IIO[CKA3aHHYI0 UM KOHKPETHYIO CUTYAI[uio; 0) C TPYAOM BBIOMPAIOT
C7I0BecHOe 0O03HaueHMe (I71aroyioM, a He IpIIaraTelIbHbIM) SMOLMOHAIBHOTO COCTOS-
HUSL VI BO3HYUKAJIV CJIO>KHOCTY B OIIpEZe/IeHIM CTeIIeH! BBIPaXKEHHOCTY 9MOLMOHAIBHO-
IO OTHOIIEHWS Y SMITATUMN.

I1I ypoBeHb BbIpakeH y 8 meTels, 32 % — cToBeCHOe OMMCaHMe SKCIIPeCCUIL: a) eTH
CaMOCTOSATe/IbHO Ha3bIBAIOT 9MOLMOHAIbHOE COCTOsIHME; 6) BBIZENAIOT 9KCIPECCUI0 B
menoM. Ha KOHTpO/IbHOM 3Tare B IIepBOIL Ipyme oTCyTcTByIoT 1 u I ypoBHM, HO mmpe-
o6nagaer III ypoBeHb — croBecHOe omucanye sxcnpeccuu (y 10 mereit, 40 %) u IV ypo-
BeHb — OCMBICTIMBaHue B popme omucanust (y 10 mereit, 40%): a) ZeTU CaMOCTOSATENBHO
Ha3bIBAIOT HMOLMOHAIIbBHOE COCTOSIHIE YeT0BeKa; 0) BBIIE/IAIOT 1 OMMCHIBAIOT 9KCIIPec-
CI10; BBIfieTIseTCA V ypOBEeHDb — OCMBIC/IMBaHNUe B (hOpMe IPOABJICHN SMIIATUN: a) HeTH
CaMOCTOATE/IbHO M TOYHO HA3bIBAIOT SMOLIMOHAIbHOE COCTOSIHME; 6) MCTOMKOBBIBAIOT
COCTOsIHME Yepe3 aHaIM3 SKCIIPECCUU U 4Yepe3 CaMOCTOSTeNbHOE IPVUMBICIMBAHIE CH-
TyaLuy; B) IPOSIB/IAIOT SMIIATUIO, <OPEYeB/IAIOT» IIePCOHaXKeil (BBICKAa3bIBAIOTCS OT €0
nmIia), 0OHAPY>KUBAIOT SPKOE 9MOLMOHATbHOE OTHOIIEHE K N300PaKEHHOMY 4eTIOBEKY
B BIJie BOCK/IVIIAHWIT, IMUTALUI BOCIIPYHMMAEMOT 9KCIIPECCU; T) CAMOCTOSATE/IBHO OC-
MBICTIMBAIOT CUTYAILMIO, JAIOT ee OIMCAHIeE.

CpaBHeHME TUIIOB BOCHPVATUS 3MOLMOHA/JIBHOIO COCTOSHMS Ye/IOBeKa IIOKa-
3aJI0, YTO B 9KCIEPUMEHTATIbHON TIPyIIle Ha KOHCTATUPYIOLIEM 3Talle IpeoOIafaoT
mnddysHo-nokanbHelil (10 yenosek, 40%) u anamuTudeckuit (10 genmoBek, 40%) TUIIbI
BocrpusATyus. JleTn, BOCIpUHMMAs BbIpOKEHME SMOLNUI [TOOAIbHO U MOBEPXHOCTHO,
HepeuCIAIoT 9KCIIPeCcCUBHbIE TPY3HAKY BBIPa)KEHMS NIa 1 T03bl. OTCYTCTBYeT aHaIN-
TUKO-CUHTETNIECKIIT TUIT BOCTIPUATHS. A Ha KOHTPOJIbHOM 9TaIle TaK ke Ipeobmasaer
aHanuTrdeckuit i (10 genoBek, 40%), 3HAUNTENIPHO BBIPa>KEHDbI CUHTETMYECKUII THUII
(9 genoBek, 36 %) (06061EHHO-1IETIOCTHOE BOCIPUATIE) U AHATUTUKO-CUHTETNIECKIIT
i (6 4enoBek, 24%), npu orcyrcTBun fudysHo-aMmoppHOTro 1 [ Py3HO-TOKATBHO-
IO TUIIOB BOCIIPUATHA.

MO>XHO OTMETUTD, YTO Y JeTell 3aHMMAIOLINXCS PasBUTIEM MY3BIKQIbHO-3CTETH-
JeCKIX CIOCOOHOCTeIT ¢ paHHero Bo3pacra Hambosee pasBUTO 0000IIEHHOE 1Ie/IOCTHOE
BOCIIPMATIIE ¥ TIOHMMaHVe S5MOIVIOHA/IbHOTO COCTOSIHNA Ye/IOBeKa.

CpaBHeHHe IIOKa3aTelleil YpOBHeN IOHVMMAHMA U TUIIOB BOCIPMATHUA [0 M IOCIIE
(dbopMMpyIOLero SKCIepYMeHTa y HOLIKOTbHIKOB 9KCIIePUMEHTAIbHO IPYIIIBI II0Kasa-
7 3HaurMble n3MeHeHus (p < 0,001) (ma6xn. 6).

Tabmmua 6. BuipasceHHOCHb yPOBHET 60CNPULIUS U MUNO0E B0CHPUMUS 00 U nOCTIe
Popmupyousez0 IKCNEPUMEHMA 6 IKCNEPUMEHMATIHOLL 2pynne

MoxasaTen 1 rpynma 1 rpynna 5 Yposenn
(mo sxcmep.) | (mocme skcmep.) | t-kpuTepmit | 3HAYMMOCTI
MMATHOCTUKI
Cp.6amnb1 Cp.6amnbt (p)
YpoBHM NOHUMaHNA 2,68 3,8 4,744 0,001
Tun BoctipuaTus 2,72 3,8 4,819 0,001

Takum 06pasoM, 9KCIIEPUMEHT MOKa3al 3(pPeKTUBHOCTD CIIEIIAaTbHOTO (POPMIPO-
BaHWs YPOBHEI IOHMMAHU ¥ TUIIOB BOCIIPUATHAL.

Janee paccMOTpUM pe3yIbTaThl GOPMIPOBAHIISI SMOLIMIOHAIBHBIX [IPOSIBIEHNIT IPH
PasbIrPBIBAHNI CH>KETHBIX CLIEHOK B 9KCIIePMMEHTA/IbHOII IPYIIIe 10 11 Hocie GopMupy-
IOLIIETO 9KCIIepyuMeHTa (mabs. 7).
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Tabnuua 7. CpasHenue nokazamerneii IMOYUOHANbHBLX NPOAEEHUTL NPU PA3bIZPLI6AHUU
CHOMEMMHBIX CUeHOK 8 IKCNEPUMEHMANLHOTI 2pynne 00 U nocie PopMuUpylouLeeo IKcnepumenma

I'pynnbr YposHu ! 2 3 4 >
CI/ITya]_l]/[}I CI/ITyaIH/[}I C]/[TyaIII/IH CI/ITyaIU/I}I CMTyauMﬂ
s 11 9 8 10 10
. (44%) (36%) (32%) (40%) (40%)
(akcriepum) P 11 14* 15%* 12 12
Jife) pen 44%) (56%) (60%) (48%) (48%)
BBICOKMIT 3 2 2 3 3
(12%) (8%) (8%) (12%) (12%)
HUSKUIT 3 2 2 3 2
(12%) (8%) (8%) (12%) (8%)
(SKL';‘erI;M) cpenuuit 14* 15%* 14* 12 14*
Hocan : (56%) (60%) (56%) (48%) (56%)
BBICOKUII 8 8 9 10 9
(32%) (32%) (36%) (40%) (36%)

IIpumevanne: * - p < 0,05;** - p < 0,01.

/3 Tabn. 7 BUHO, YTO B 9KCIIEPUMEHTA/IbHOII IPYIIIe K0 GOPMUPYIOLIETO SKCIIepH-
MEHTa 0 2 CUTyalluy 3HaYMMO JJOMUHMPYeET CpefHMil ypoBeHb (p < 0,05). AHaJIOIMYHO
u 1o 3 curyanuu (p < 0,01). ITo 4 u 5 curyaunsm TOMUHUPYET CPeSHNIT YPOBEHb, HO
He JocTuraeT ypoBHA 3sHaunMocTu. [Toce popmmpyromrero skcrepuMeHTa HabmofaeTcsa
3HaYMMOe JOMIHMPOBaHMe cpefHero ypoBH: 1o 1 (p < 0,05), 2 (p £0,05), 3 (p < 0,05) n
5 (p £0,05) cutyanysam.

CpaBHeHMe II0Ka3aTesIell 3MOLMOHAIbHbIX IPOAB/IEHNII IPY Pa3bITPhIBAaHMUM CIOXKET-
HBIX CIIEHOK B 9KCIIepYIMEHT/IbHOII IPYIIIIe 10 U I10C/Ie (POPMUPYIOIIEro SKCIepYMeHTa
II0Ka3a/10 3HauMMble I3MEHEeHNs B CTOPOHY PasBUTHS IO BCeM 5 cUTyanusam (maosn. 8).

Ta6m/ma 8. CpaeHeHue nokaszamesnei IMOUUOHANILHBIX I’IPOHBIZEHMI;I npu pasviepvieaHuu
CHOMCEMHBLX CUEHOK 8 3KCI’lepuMeHma/1bH01;l epynne 00 u nocne gﬁopmupymmezo IKcnepumenma

1 rpynma
Ilokasarenn 1 rpynna (mocne . Yposeus
(mo akcrr.) t-KpUTepuil | 3HAYUMOCTH

AVATHOCTUKM Cp.6amn 9KCIL.) ()

p- Cp.6amn P
IMOLMOHATbHbIE 1 1,64 2,32 3,801 0,000
TpOABIEHNA 2 1,72 2,28 3,420 0,001
3 1,76 2,12 2,012 0,049
4 1,72 2,28 2,919 0,005
5 1,68 2,48 4,660 0,000

ITO rOBOPUT O TOM, 4TO 0OyUeHNe [0 IKCIIEPUMEHTATbHOI IIPOrpaMMe ObIIO JOCTa-
TOYHO 3P PEKTUBHBIM.

Pe3y/pTaThl KOHTPOILHOI TPYIIIBL [IOKA3A/IN, YTO 110 SMOIMOHATIBHBIM IIPOSIB/ICH-
SIM TIPM PasbIPBIBAHNUM CIOXKETHBIX CIIEHOK y AOLIKOTbHMKOB 10 Hava/la 9KCIepUMeH-
Ta U TIOC/Ie €r0 OKOHYAHNS 3HAYVMMBIX Pa3nduuii He HaOI0AaeTcss. TOT GaKT MOKHO
OOBSICHUTD TeM, YTO TPASUIIMOHHAS IIPOrpaMMa He VIMeeT 3afjadl Lie/leHAIPaBIeHHOTO
¢dbopMupoBaHMsT SMOLMOHANBHOM Cepbl JOMIKOTbHIKOB.
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3HauMMble U3MEHEHS B 9KCIIEPUMEHTA/IBHOI IPYIIIie HAGIOAAIOTCS U 10 Pa3BUTHIO
Bep6arbHOro BooOpaskeHus (mabs. 9).

Tabmuua 9. CpasHumenvHvie NOKA3AMeNU BbiPAIKEHHOCHU 6000PANEHUS Y OOUKOTLHUKOE
IKCNePUMEHMAnbHOTL 2pynnbl 00 U Nocse POPMUPYIOULe20 SKCnePUMeHMA

1 rpynma
Ilokasarenn | rpynna (mocne . Yposenn
(mo 3Kkcm.) t-KpuUTepUil | 3HAYMMOCTH
AUArHOCTUKM Co.6ammet 9KCIL) (p)
p- Cp.6amnnt
Bepb6anbHoe 1 1,20 1,64 3,142 0,002
BoOGpaxerne 2 0,80 1,24 2,088 0,042
3 1,12 1,68 4,320 0,000
4 0,72 1,24 3,224 0,002
5 0,84 1,76 5,323 0,000
Ot 4,68 7,56 4,949 0,000
[10Ka3-JIb

Pesynbratel cpaBHeHusA (mo t-xpurepmio CTbIOfieHTa) IOKa3alu IPeUMyIIecT-
BO 3¢ deKTNBHOTO GOpMUPOBaHNUS BepOATBHOTO BOOOPaXKeHNsI IO BCeM MapameTpam
(p < 0,05 p <0,01; p < 0,001). B sxcriepuMeHTa/IbHON TpyIiie HAOMIOAAETCSA BHICOKMIT
YPOBEHDb PasBUTHA TBOPYECKOTO BOOOpaKeHMs 1O TPEM IapaMerpaM: o mepsomy (15
gesmoBek u3 25) (p < 0,002), To ecTh UM yHA/IOCh IPUAYMATh paccKa3 B TedeHue 30 CeKyHJ,
1o TpetbeMy (16 genoBek us 25) (p < 0,000), B pacckasax MMEIOTCs YeThIpe 1 Hosiee mep-
COHaXka (Bely, COOBITUA), KOTOPBIE, B CBOIO OYepe/ib, XapaKTePU3YIOTCA PACCKa3UMKOM C
Pas3HBIX CTOPOH 1, 10 IIATOMY IIpU3HaKy y 18 yemoBex (p < 0,000), pacckasbl KOTOPBIX JO-
CTaTOYHO SMOLIMOHA/IbHBI U BBIPA3UTENIbHBI U, KPOME TOTO, CIyLIATe/N ABHO 3apsKalTCA
aTuMu sMonusAMIL. [To yeTBEpTOMY IPU3HAKY ITpeobiafaeT cpedHuit ypoBeHs (y 15 mereit
(p £0,002), TO ecTh, B paccKasax Ha3bIBAIOTCS HE TOJIBKO MEPCOHAXM (COOBITHS, BEIN U
T.IL.), HO YKa3bIBAIOTCs ellle JOTIO/THUTeIbHbIe IpK3HaKu. [Io BTOpoMy IpU3HAKy TaK e
npeobmasaer cpegHuii 6ami (y 12 gereii (p < 0,042), To ecTb pe6eHOK IIPUBHEC B BUJICHHOE
WIM CTIBIIIAHHOE M 4TO-TI1O0 HOBOE OT cebs1, a BBICOKMIT 6a/u1 MMeloT 10 YeoBeK, TO eCTh
CIOKeT paccKasa IIOJTHOCTBIO IPUIyMaH PeOeHKOM, HeOObIYeH VI OPUTUHAICH.

PaccMoTpyM cpaBHUTEIbHbIE TIOKA3aTel! BBIPAXEHHOCTI BOOOPAKEHNS Y IOIIKOITb-
HJKOB KOHTPOJIBHOJI I'PYIIIIBI 10 1 ITOCTIe (POPMUPYIOLIETro sKcepuMenTa (mabn. 10).

Tabmuua 10. CpasHumenvHvle NOKA3AMenU bipaieHHOCHU 6000paieHUs y 00UKONbHUKOE
KOHMPONLHOT 2PYNNbL HA HAYATILHOM U 3AK/IIOUUMENbHOM IMANAxX IKCHepuMenma

2 rpynma 2 rpymna Yposenn
IToxasarenu (3aknrounT. .
(wavanbH. sTAIM) t-KpuTepuii | 3HAYMMOCTH
IMArdHOCTUKI Cp.6amnt JTaI) ()
p- Cp.6amnbt P
Bep6anbﬂoe 1 1,24 1,40 1,027 0,309
BooGpaxerne 2 0,72 0,76 0,265 0,791
3 1,08 1,20 0,854 0,397
4 0,64 0,72 0,547 0,586
5 0,96 1,16 1,144 0,258
Obuy. 4,76 5,24 0,841 0,404
TOKa3s.
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VI3 Tabnuiipl BUFHO, YTO CPAaBHEHME Pe3y/IbTATOB KOHTPOJIBHOI TPYIIIIBL O I IIOCTIE
(bopMupyoIIero sKCIepuMeHTa TOKa3bIBaeT HEKOTOPbIE YTy4IIeHN TI0Ka3aTesell ypoB-
HsI TBOPYECKOTO BOOOpPa’KeHNs1, HO OHM HesHaunTeabHe! (p > 0,05). Ha HawampHOM 1
3aK/IIOYUTEIbHOM STallaX JOMUHUPYET CPeJHNIL YPOBEHb.

PaccMoTpuM BBIpa)K€HHOCTb XYIOJKECTBEHHO-3CTETMYECKOTO Pa3sBUTHUA, YMEHMA
JyBCTBOBAaTh OOILIMII SMOIMOHATBHBIA XapakTep, JOMUHMpYIOIIee HAaCTPOEHNE XyJo-
JKECTBEHHOTO IIpoM3BefeHMA o Meropmke «Ilefisa>k» B 9KCIIepUMEHTA/ILHON IpYIIIIe
(ma6n. 11).

Ta6muua 11. CpasHenue noxasamerneti passumusi cnocoOHOCMU K B0CHPUSMUIO
BLIPABUMENLHOCIU NPOU3BEOEHULL UCKYCCMBA Y 00UKONLHUKOB IKCHEPUMEHMANIbHOLI 2Pyl
(n=25) 0o u nocne popmupyouezo IKcnepumeHma

1 rpynma 1 rpynma Yposenn
Iloxasaremn IMarHOCTUKK (mo 9kc.) (mocre 3kcm.) | t-KpuTEpMil | SHAYNMOCTH
Cp.6amrnt Cp.6amrnt (p)

Bocnpusarue BblpasuTenbHOCTI 1,96 2,24 1,357 0,180
nensaxa

MoruBarus Beibopa 2,00 2,32 1,397 0,168
[IposaBnenne smoumit 1,76 2,48 3,406 0,001
VnTerpup. nokasarenb 5,72 7,20 2,911 0,005

3HauyMBble pas3nuuusi HAOGMIONAIOTCS 110 MApaMeTpy «IpOosiBlIeHMe sMoumin» (t =
3,406; p < 0,001). 91O O3HAYAET, UTO MOC/IE CIELMANTLHOTO 00YUeHMs Y HOLUIKONTbHIKOB
MIPOABJIEHNE SMOLNI YTYy4IINIOCH, YETO HE/Tb3s1 CKa3aTh O BOCIPUATUY BbIPa3UTETbHOC-
i neisaxa (t = 1,357; p = 0,180) u motuBanuu Bei6opa (t = 1,397; p = 0,168). Ilo moc-
JIe[HV/M JIBYM IIapaMeTpaM XOTb 1 HaO/mogaeTcs yrydienue 1o 6auiam (1,96 n 2,23; 2,00
2,32 COOTBETCTBEHHO), HO, TeM He MeHee, Mbl He MOYXeM YTBEP>KAATb, YTO IPOU3O0IIIO
3HAUYMMOe pasBUTHeE. B 11e10M Hab/MIOaeTCsL YTy dIieHne BOCIPYSITIS BBIPA3UTEIbHOCTI
IIPOM3BENEHMIT MICKYCCTBA Y HOLIKOTBHUKOB 10 MHTErpabHOMY HoOKasaTernio (t = 2,911;
p = 0,005).

CpaBHeHue IIOKasaTeseil pasBUTUS CIIOCOOHOCTM K BOCIIPUSATUIO BBIPa3UTENbHOC-
TU TIPOM3BENEHMIT MCKYCCTBa 10 MeToauKe «Ilefi3axk» y MOIKONbHMKOB KOHTPOIbHO
TPYIIIBI HA HAYaJIbHOM 1 3aK/TIOYNTEIbHOM 9TallaX II0Ka3alo OTCYTCTBUE 3HAYMMBIX pa3-
manii (p > 0,05) (maba. 12). YirydiieHne oKas3aTesei Mo cpegHnM 6amiaM Habrofaer-
Cs1, HO OHJ He3HAUMTe/IbHBI.

Tabmuua 12. CpasHenue nokasamerneti pazsumus cnocobHOCHU K 60CHPUAMUIO
8bIPA3UMENLHOCMU NPOU3BedeHULl UCKyccmBa no mermoouxe «Iletizasn» y 00UKOIbHUKOB
KoHmponvHoti epynnuvl (h=25) HA HAUATILHOM U 3AKTIOHUMENLHOM IMANAX

Moxasarems 2 rpynma 2 rpynma i Yposenn
(nau. saTam) | (3aBepil. 3Tam) | t-KpUTepuii | SHAYNMOCTH
AUArHOCTUKM
Cp. 6abr Cp.6amnnr (p)
Bocnpusrue BpIpasuTeIbHOCTI 2,00 2,16 0,678 0,500
nerzaxxa
MoTuBausa Bb160pa 1,84 1,92 0,390 0,698
[IposiBnenne smounit 1,80 2,08 1,179 0,244
MHTerp.nokas-iab 5,68 6,20 0,867 0,389
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JIMCKyCCHOHHDIE BOIIPOCHI

[Tpo6neMBl My3bIKalIbHO-3CTETNYECKOTO 0OPa3OBaHUA B IUTEpaType B OCHOBHOM Ka-
carorcs y4aiericst monogexxu (Kobzeva, 2002; Melik-Pashaev, Novljanskaja, Adaskina,
Nikitina & Chubuk, 2010; Stepanov, 2008). IIpu sTom 06y4eHue 1 BOCIUTAHME OCHOBBI-
BaeTCst Ha KAaKOM-/TM0O0 OTHOM BIJIie CKyCCTBA. YTO KacaeTcsi My3bIKa/IbHO-3CTETUIECKO-
ro 06pa3oBaHMA JOIIKONILHUKOB C BO3EICTBMEM KOMIUIEKCA MICKYCCTB, TO TAaKUX paboT
IPAKTUYECKN He HaOMIOAaeTCs.

DopMupyroNIMit SKCIePUMEHT OPraHM30BaHHBII HAMU B OOBIYHOM IETCKOM 06paso-
BaTeJIbHOM YIPEXXIEHNN I10 CIIEIValbHO pa3paboTaHHOII IIporpaMme C OIIOPOIL Ha pas-
BUTHUE MY3bIKaJTbHBIX YMEHMII MOKa3an 3pPeKTUBHOCTD POPMMPOBAHNA JTMIHOCTHBIX
XapaKTepPUCTHK, CBA3AHHBIX C SMOLVIOHATIBHOI U IO3HABATEIbHOI Cepoli, pasBUTIEM
TBOPYECKUX CIIOCOOHOCTET, CBA3aHHBIX C BOCIPUATUEM BBIPasUTENbHOCTY TIPOM3BEJie-
HIIT MCKYCCTBA. Pe3y/IbTaThl 9KCIIepUMEeHTa IO3BOJLIIOT CAEIATh OOIIVIe BBIBOMIBL:

1. PaHHee My3BIKa/IbHO-3CTETUYECKOe OOpasoBaHNMe Ha OCHOBE VHTETPAINU JIC-
KYCCTB II03BOJISIET U B OOBIYHBIX YC/IOBYSIX IIPY CIIELIMATbHO OPTaHM30BAHHOM 00ydeHnN
T06MBAaTLCA 3HAYNTEIBHBIX PE3y/IbTAaTOB B IMYHOCTHOM Pa3BUTUY [JOIIKOTbHIKOB.

2. BaxHBIM (paKTOPOM PasBUTHSI IMIHOCTHBIX XaPAKTEPUCTHK, CBSI3aHHBIX C 9MOL-
OHAaJIbHOII, TO3HABATEIbHO C(hepoii JOIIKOIbHUKOB ABJIAETCA Pa3BUTIE MY3bIKaIbHOTO
cryxa. Tonkas nuddepeHIpOBKa B pa3NieHny CITyXOBBIX IpeCTaBIeHIIT PUTMUYEC-
KUX, METOAMYECKUX ¥ TAPMOHUYECKMX OCOOEHHOCTeIl, KaK CUCTeMoobOpasyroumit dax-
TOP, AaeT 3 PeKT B IPOSABICHUN U OBIAJEHUN JPYTUMIU BO3MOXKHOCTSIMHU JOIIKO/IbHM-
KaMIL.

3. Ceruuyaeckire CiocOOHOCTHI PA3BUBAIOTCS He TAK CKOPO KaK XOTeNoch 6bL. UTo-
ObI OB/IaJIeTh yMEHMEM Pas3NINiaTh PUTMIYECKIIE VI MeTOIMYeCKIe PUCYHKM, @ TaKXKe rap-
MOHIY€ECKIEe IOCTIe[0BATEIbHOCTI, TPEOYeTCs Opee/IéHHOe BpeMs U CUCTEMATNIeCKe
3aHATUA.

4. BaxxHast poJib B CICTeMe MY3bIKaTIbHO-9CTETIIECKOT0 00Pas0BaHIIs IIPMHAIEKUT
BOCIIUTATE/IAIM, My3bIKJIbHBIM PaOOTHMKaM, IIefjaroraM, OT KOMIETEHTHOCTV KOTOPBIX
3aBUCHUT 3P (HEeKTUBHOCTD Tporiecca oOydenus. [IoATOTOBKa Iefarorn4eckKoro mepcoHa-
7a K paboTe B CHCTeMe My3bIKaJIbHO-3CTeTUYEeCKOT0 06pa3oBaHis JO/DKHA ObITh HAIIpaB-
jleHa Ha GOPMIPOBAHIE ¥ HUX CHCTEMHOTO, TBOPYECKOTO MBIIUIEHIsI, YTO B KOHEYHOM
urore 6yfieT Cloco6CTBOBATb CO3JAHMIO MU MHCTPYMEHTApA, HeOOXOAMMOTO I VH-
HOBALMIOHHOJI TBOPYECKOII [eATeIbHOCTIL.

3akmroueHne

Taxum 06pasoM, GOpMUPYIOLINIT SIKCIIEPUMEHT IT0Kasal 3P deKTUBHOCTb paHHETO MY-
3BIKA/IBHO-3CTETUYECKOTO 00Pa30BaHMSA HA TMIHOCTHOE Pa3BUTHE JOLIKOMbHMKA. Vc-
II0/Tb30BaHNeE IIPOrPaMMBbl, B OCHOBE KOTOPOJI JIeTEPMIHAHTO BO3/IEVICTBUA SABJIAETCA
KOMIIJIEKC JICKYCCTB, IT0Ka3a/Ia IPOJYKTMBHOCTb IIOTI0OKUTE/IbHBIX ISMEHEHMIT B 9MOLIM-
OHaJIbHOII cepe JOIIKOIBbHIKOB, TI0O3HABATe/IbHOII cepe, B pasBUTUY BepOaTbHOTO BO-
06paxeHsT, BOCIIPUSTHS BBIPA3UTEIbHOCTH MIPON3BEAEHIIT >KUBOINCH. My3bIKaIbHBII
CIyX B 00LIleM PasBUTHUM 3aHMMAET CUCTEMOOOPA3YIOLIYIO IO3ULNIO.

Pexomenpmanumn

Martepuansl CTaTbU MOTYT OBITH ITOJIE3HBI 11 PAOOTHUKOB JETCKUX HOUIKOIbHBIX yd-
pexpennii (BocmmTaTesnell, ICUX0Iora) B paboTe ¢ HOUIKOIbHUKAMIY TI0 IOBBIMICHUIO
9P PEKTUBHOCTI IMIHOCTHOTO Pa3BUTIS JOIIKOTBHIKOB.
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OBPA3OBAHWE 1 CAMOPA3BUTIE
EDUCATION AND SELF DEVELOPMENT

HMHOOPMALIVA [JJIA ABTOPOB

Hosxcanyiicma, enumamenvro o3Haxomvmecwv ¢ undopmavueii. Cobnioderue écex
mpe6osanuii no3eonum Ham paccmompems Bauty pa6omy u npunamo peurenue
8 kpamuaiiwue cpoxu. B konue npedcmaenen cnucox 60npocos, Komoputii
noseonum Bam y6eoumucs, umo éce mpe606anus co6mo0eHvl.

1. indopmanus o xypHane

Kypuan O6pasosBanue u Camopassutue (E&SD) sABnseTcst OGHUM U3 OCHOBHBIX MCTOY-
HJKOB Hay4HOI MHOpMalMy JUIA HAayYHBIX COTPYAHMKOB M MHBIX IPOdecCuoHasoB,
paboTaroIuX B pasBUBaOLIeiics cdepe 0OpasoBaHMsI 1 CAMOPASBUTIS IIO0 BCEMY MUPY.
XKypnan usgaerca Kasanckum ®efepanbHpiM YHUBepcuTeTOM. B HeM my6/mKyoTcs Teo-
peTnyecKre KOHIENIUN 1 IPaKTUIecKye MCC/IeJOBaHMs A, KOTOpbIe IeMOHCTPUPYIOT, Ka-
KuM 006pa3oM 06pa3oBaTe/IbHble CHCTEMBI, CeTH, CPECTBA VI METOAbI BEAYT K YIydIIEeHUIO
B LIIKO/IBHOM, BBICIIIEM, TEXHUYECKOM, IIpodeccoHaTbHOM WM HepopMaTbHOM 06pa3o-
BaHMM U 00111e00pa3oBaTe/IbHOI IOATOTOBKE, @ TAOKe B KOPIOPATUBHOM O0yYeHNN.

Tpynmpl DOMKHBL COfiep)KaTb TOYHbIE JOKA3aTe/lIbCTBA IOMYyYeHHBIX BBIBOZIOB M pe-
3y/IBTATOB, KOTOPbIe OBIIN MCIIBITAHBI, IIPMMEHEHBI VN afalTHPOBaHbL. PaboTeI, KOTO-
pble BMeCTO 00BbeKTUBHOI MHPOpMaLuy OYAyT IIPefCTaB/IATh UCKTIOUUTEIBHO TNIHOE
MHEHUe YYaIIXCA, IUTenel 1 T.1., He IPeCTaB/IAT MHTepec [/ )XypHaa.

JKypHan BpinyckaeTcs 4eThIpe pasa B TOJ] M IOCTYIIeH KaK B II€YaTHOI, TaK U B 37IeK-
TPOHHOI OHJIaMH-popMe (cBobonHbI focTym). E&SD — OTKPBITHIL SKypHaJI, KOTOPBII
He B3uMaeT IUIaTy 3a my6nukaruio. XKypran mybnnkyercs 3a cuer cpepcrs Kasanckoro
QenepanbHOro YHUBEPCUTETA.

2. SI3BIK MyOnMKanuu

JKypuan E&SD ny6mukyet cTaTby Ha pycCKOM 1 aHIIMIICKOM si3bIKkax. HasBaHue crareit,
aHHOTALIMY VM K/TI0YEBbIE C/IOBA IPEe/ICTAaB/IEHbl HA PYCCKOM U aHIIMIICKOM s3bIKax. Crim-
COK JIUTEPATYPHI JO/DKEH OBITh OOPMIIEH TATHHALIEIL.

3. TemaTuka >KxypHaia

JKypHan ny6nukyer opuruHaabHble HayYHbIE CTATbU Ha CIEAYIOLINE TEeMBL:
o TEOpUA U IMpaKTUKa 06Pa30BaHMA M CAMOPA3BUTHS;
e IICUXOJIOTYA Pa3BUTHA;
o IOBBILIEHIE KayecTBa 00pa3oBaTe/IbHBIX CUCTEM;
* TeOpUs U METOBI IPO(eCcCHOHANTPHOTO 00Pa3OBaHILS;
 KOMIIETeHTHOCTHBIII IIOAXO/, K 00YIeHIIO ¥ CAMOPa3BUTHIO;
e COIMa/IbHBIE VM KY/IbTypHbIE aCIIeKThl Pa3BUTHA YYalLMXCH;
* TONMKYIbTypHOE 06pasoBaHIIe;
o IICMXOJIOTMYECKIIE U IIefJarOTIecKyie aCIIeKThI PasBUTYS IMYHOCTIL U CAMOPa3BUTIL;
o MEXIYHAPO/HBII OIIBIT B 0OPa30BaHNM I IICUXO/IOTHIL.

4. O6mas nndopmanus

K ny6namkaumy OpUMHMMAIOTCS CTAaTby, HAIVCAHHblE HAYYHBIM CTHJIEM, MH(DOPMALVs
IOJDKHA OBITH SICHO U IOC/IEOBATENbHO M3/I0’KEHA KaK Ha PYCCKOM, TaK ¥ Ha aHIJINIIC-
KOM si3bIKax. HaydHas cTaThsi JO/DKHA MIPECTAB/IATh COOO0I ONICAHVIE OPUTMHAIBHOTO
MICCIIEOBAHNS, C Y€TKO TPEICTABIEHHBIM I[€/IbI0, TUTIOTE301 U XOJOM UX HOATBEPIKIIe-
HYs1 win onipoBepskerst. CtaThst (M TeOpeTrdIecKast, M SMIIMPUIECKast) JO/DKHA JEMOHC-
TPUPOBATh HOBATOPCKUIL IIOAXO0 K [IPOO/IeMe.
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Hccnedosamenvckas cmamovsi [OIDKHA IPEACTAB/IATh COOOI! OIMMCAHIE OPUIMHAID-
HOTI'O MCC/IE[lOBAHMA, C YETKO IIPEJCTABIIEHHON IMIIOTE30 U XO[LOM €€ IOATBEPIKIEHA
(unu omposepyxeHns). VccmenoBaTenbcKue CTaTby O/DKHBI IMETh CIEAYIOIIe TOofpas-
Tembl: 3ar0I0BOK, MH(MOPMaLusA 06 aBTOpax, MOYTOBBIN afpec, aHHOTALUA, K/II0UYeBble
CJI0Ba, BBeJieHNE, MaTePUaJIbl I METOAbI MICCIEJOBAHIIS, Pe3y/IbTaThl, BOIPOCHL LI 00-
CY’>XfieHUs TIpo6/IeMbl, 671ar0fapHOCTI, CCBUIKM Ha UCIIOIb3yeMylo TUTepaTypy, Tabmm-
LbI, PUCYHKIL

O630pHble crmamvu SIBISIIOTCSA Pe3ynbTaTOM pabOThI aBTOPA MM IPYIIBI ABTOPOB
0 0000IeHUI0 BCeX MCCIeOBaHMIl Ha OIIpefieNleHHYI0 TeMy. O61as CTPYKTypa CTaTby
BKJIIOYAET: 3ar0JIOBOK, MH(OpMaIsa 06 aBTopax, HOYTOBbIN afpec, aHHOTALUA, K/IIode-
BbIe CTIOBa, TeKCT CTaTbY, 0/1aTOJIAPHOCTH, CCBUIKY Ha JICIIONb3yeMYI0 IUTepaTypy, Tab-
JINLIBI, PUCYHKN.

B sMmupuuecknx ncciefoBaHmsAX HeOOXOAMMO MIPEJOCTABUTD He TOTIbKO OIICAHIE,
HO ¥ aHA/IN3 Pe3y/IbTATOB; 0030p pasBUBANIINXCA chep TOMKeH nMeTh He MHpOpMa-
TYBHBII, @ KPUTUYECKNIT XapaKTep; TeOpHs JOIDKHA ObITh OPUTMHAIBHOI U COflep>KaTh
HOBBI€ TOUKM 3PeHMA.

MbI IpyHMMaeM CTaTby, KOTOpble UMEIOT HAyYHYI0 HOBU3HY. OnucaHye TpagyuLu-
OHHBIX METO/IVIK M3BECTHBIX HAYYHBIX C(hep TOIDKHBI COfiepKaTh HOBBIE aCIIEKTHI JIA [10-
JIO>KUTETbHOI OLIeHKY PelieH3eHTOB.

KparkocTp 13/105KeHNs SABIISETCS IIPEUMYIeCTBOM HE3aBICUMO OT 0611iero o6bema
cratbu. He mcronbsyiite COMHUTeNIbHbBIE CCBIIKY Y TIPEAIIONOXKEHNUA, BCe COKpPAIL[eH!sA
Heo6X0AMMO pacudpoBaTh IpyU MepBOM YIOMUHAHWI.

CraTbsl TPagMIIMOHHO He JOJDKHA IpeBbimaTh 4000 c1oB, BKIOYas CIMCOK JINATE-
paTypbl, KOTOPYIO MCIOIb30Ban aBTOp. OOMIMPHBIN CIIMCOK JTUTEPATYPhl HE SIBJISIETCS
HIperMyIecTBOM. 110 BO3MOXXHOCTY, IPUYMHBI 11 UUTUPOBAHUA U CCBUIOK FO/DKHBI
OBITb SICHBI U3 KOHTEKCTa. TIIaTe/lbHO IPOBepsIiTe X JOCTOBEPHOCTb U OpOpMIIeHIEe
(cm. TpeboBanms K 0pOPMIEHNIO CTATB).

5. Ily6nuKanMoHHas 3TUKA

5.1. PeoaxuuonHnas komanoa

Kak pemakTops! MblI HeceM IOJIHYIO OTBETCTBEHHOCTD 3a BCE, ITO IMYO/IMKYETCsI B XKypHA-
ne «Obpasosanne 1 CamopasButiie». Mbl 06513yemMcst:

1. CTpeMUTbCA YOBIETBOPATD IIOTPEOHOCT HAIIMX YUTATeIell M aBTOPOB, aKTUBHO
HOOIIpPsAs aBTOPOB, PELIEH3eHTOB, YNTaTeNIell, WICHOB PeIaKIIMOHHO KOJIIETUM OTKPBI-
TO BBICKA3bIBAaTb CBOV MHEHNA 1 UJIeY 10 YIy4IIeHVI0 HAlllUX IIPaKTUK.

2. CrpeMuTbcs paboTaTh Haj, IOCTOSHHBIM Y/Iy4IIeHVeM XypHaaa. Mbl HellpecTaH-
HO C/IEAUM 32 PasBUTIEM OO/IACTV SKCIIEPTHOTO PelieH3VPOBAHNS 1 HAYIHOI MyO/IMKa-
LVIOHHOTI Cephl.

3. PaspabaTbiBaTh ¥ IPUBHOCUTDL B HAlly pabOTy IMpUeMbl M IPAKTUKY, KOTOPbIE
HIOMOTAIOT 0becreyrBaTh Ka4yecTBO IIyOIMKyeMbIX HAMI MaTepuanoB. Bmecre ¢ TeM MbI
Pery/IapHO IlepecMaTpuBaeM, fopadaTbiBaeM U yIydllaeM STV IPUeMbl X IPaKTUKIL.

4. IToppep>XMBaTh MHULMATYBLL, HAllpaB/IeHHDIE Ha Pa3BUTHE UCC/IeOBaTesIel I o-
BBIIIEHNUE UX CTEIeH) KOMIIETEHTHOCTH B BOIPOCAX IMyOIMKAIMOHHO 9THUKH, @ TAKXKe
10 BOIIPOCAM IIPefOTBPAIlieHNsI HAPYLIEHNUT HOPM Hay4HOI paboThl. MBI HEIIpecTaHHO
OTC/IeXXVBAeM CTeTleHb BIIVISAHUA HAIIMX IPUHIUIIOB U NPEJIMCaHNIl Ha TTOBefleHe aB-
TOPOB U PEIIeH3eHTOB, PEry/IAPHO OpabaThIBast BCe MPEIICaHNA C TeM, YTOObI OO -
PATb OTBETCTBEHHOE IIOBEJICHIE.

5. OpraHu30BbBIBaTh HAIIy pabOTy TaKMM 00pasoM, 4To6bI GOPMUPOBATH Y ABTOPOB
Z0o6POCOBECTHOE OTHOIIEHIIE I BBICOKOHPABCTBEHHOE MIOBefieHNe (Hampumep, obecredn-
BaTh, YTOOBI MOPANOK YKa3bIBAEMBIX aBTOPOB OTPa)Kasl 3HAYMMOCTDb MX BK/IAfa) 1 IIpe-
TOTBpAlIaTh T00bIe HAPYIIEHNS HOPM HayYHOI paboThl (HaIIpyMMep, UCKITIOYATh CIydan
6e3bIMAHHOTO aBTOPCTBA, @ TAKXKe aBTOPOB, He BHECIINX 3HAUYNTE/IbHBI BK/Iaj] B paboTy).
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6. lleHuTd 1 3aIMIIaTh CBOOOAY CAaMOBBIpaKeHMsI. MbI 6€3 IpeB3sATOCTI paccMaT-
pMBaeM PYKOINCH TI060TO IIPOMCXOXKAEHNS OT CAMOTO HIMPOKOTO KPyra aBTOPOB BHE 3a-
BUCUMOCTH OT MX HallMOHA/IbHOCTY, STHUYECKOIL ¥ PACOBOI IPMHAIEKHOCTI, OMUTH-
YeCKIX M PEIUTMO3HBIX Yoexxaernit. Ha Hamm pelleHns He BIUAIOT PaBUTEIbCTBEHHbIE
mevictBusA. Bce pelnenns, Kacarolyecs pefakiyy ¥ IIyOIMKaLyy, ONpefe/IA0TCs JIVIIb
BHYTPEHHVIM pPeIJIaMeHTOM XXYpPHa/Ia I B COOTBETCTBUI C HAIVIMY ITPYHIVIITAMIL

7. TloowpsTh 1 BCerfa MPUHUMATD BO BHUMAaHME KOHCTPYKTUBHYIO 1 OOOCHOBAH-
HYI0 KPUTHKY IIyOIMKYeMbIX B KypHaie paboT. ABTOPBI KPUTHKYEMBbIX paboT MMET
BO3MO>KHOCTb OTBETHTD.

8. HempenB3ATo NpUHMMATh K PACCMOTPEHMIO CTAaTby, IPEJCTAB/IAIOIE HeTaTIB-
Hble pe3y/IbTaTBhl, T.e. Pe3y/IbTAThl, AYIIME B pasdpe3 ¢ OOLIeIPUHATHIM MHEHVEM.

9. IToppmep>xnBath FO6POCOBECTHOE OTHOLIEHNE K HAYIHOII pabore.

10. He n03BONIATH NPOU3BOJCTBEHHBIM HYXK/JAaM ¥ CTPEM/IEHMAM K 9KOHOMUYECKOI
BBITOJie B/IMATD Ha HAILV ISVICTBUA M CKAa3bIBAThCA HA CTAHAAPTAX KadyecTBa.

11. Bcerpa ObITb TOTOBBIMM ITyOIMKOBAaTb MCIIPABICHNUSA, YTOYHEHNS, OIIPOBEpPIKe-
HIISA, USBYHEHNA B TeX CIIy4asAx, KOT/Ia 9TO MOXKET ITOTpe6oBaThCs.

12. lndopmupoBaTh YuTaTENEl O TOM, KaKie Mepbl IPMHUMAIOTCS XXyPHAIOM, 4TO-
OBI rapaHTMPOBATh OECIIPUCTPACTHOE OTHOLIEHNE K PYKOINCSM, IIOCTYIAIOIIUM OT CO-
TPYAHUKOB >KypHaJIa U OT WICHOB PeJaKIMOHHOI KOJIIeTYL.

13. YkaspIBaTh B Iy0O/IMKYeMBIX CTAThSIX ATBI TOTY4EHNUs PYKOIUCH U IAThI IPUHSI-
THA K IeJaTH.

14. TIpyHMMaTH pellleHus, Kacaroluecs GUPMEHHOTO CTU/IA XXyPHaa, He IIPOCTO Ha
OCHOBAHUY SCTETUYECKMX U JIMYHBIX IIPEIOYTEHNI], a Ha OCHOBAHUY YMECTHBIX JJOBO-
OB — TaK, YTOOBI CIIOCOOCTBOBATH MOBBIIIEHNIO SICHOCTH U Ka4eCTBa.

15. I'apaHTMpOBaTh, YTO BCE IPECC-peN3bl, IIOATOTABIMBAEMbIe U BBIITyCKaeMble
JKYPHAJIOM, OTP@XKal0T CyThb YIIOMMHAeMbIX CTaTell ¥ X KOHTEKCT.

16. F'apaHTMPOBATh, YTO C MIOOBIMY IMPETEH3UAMM M JKamobaMu Ha XKypHaI OymyT
ob6palaThbcs co Bcell Cepbe3HOCThIO U B COOTBETCTBUM C Ipeanucanuamy Komurera 1o
[Ty6muxanmonHoi dtuke (COPE). Eciu BB XOTHTe IOXKATIOBAaThCA Ha JII000I 13 aclek-
TOB IeATETbHOCTU XXYPHAIA, IIOXKAIYIICTa, CBKUTECh C WICHOM PeIaKI[IOHHOTO COBe-
Ta. VIX MMeHa U KOHTAKThI pa3MelleHbl Ha caifTe )XypHasa http://ru.eandsdjournal.org/
editor-groups/editorial-council/.

17. PaccrmenoBaTh miobble 3aMe4aHNA U 3asBJICHMsA, KacalolMecsl MOTeHI[MalbHbIX
HapyIIeHNT HOPM Hay4HOIT pabOTBI, CIeAyomuM 06pasom:

o IIpesxxpe Bcero, Mbl CBSDKEMCS € TeMM, KTO ITOJ03peBaeTcs B HapyLIeHU) HOPM Ha-
Y4YHOII pabOTHI, 11 MIONMPOCUM UX Jiep>KaThb OTBeT. B ciryuae ecu Mbl OyzieM He yIOBJIeT-
BOPEHBI IIOTy4€HHBIM OTBETOM, MbI 0OPaTHMCsI K COOTBETCTBYIOLE YIIOTHOMOYEHHOMY
OpTaHy U MOIIPOCKM UX 3aHATHCA paccIefloBaHNeM.

« MbI crienaeM Bcé 3aBUCsIee OT HAC, YTOOBI MHUIIMMPOBATD ITOTTHOL[EHHOE paccie-
TOBaHMe; eC/M TaKoe pacciefioBaHue He OyJeT OpraHM30BaHO, MBI GyfleM ITPOJO/DKATh
VICKaTb ITyTY PaspelleHNs CIOKVBIIENICS IIPO6/IeMbl, IPMMEHsA BCe BO3MOXKHBIE pasyM-
HbIE CITOCOOBI.

18. [Topmep)XUBaTh CUCTEMY OTC/ICKUBAHNA ¥ KOHTPOJLA CIy4aeB BOSHUKHOBEHNA
KOH(QIVKTOB MHTePecoB (KACAIOIIMXCs KaK HAaC CaMIX, TaK U HAIIUX COTPYJHUKOB, aBTO-
POB, PEIICH3EHTOB I WICHOB PEeJaKIIMOHHOI KOJIIETNN).

5.2. M1 o6ewyaem nawum agmopam, 4mo:

1. Bce npucbrtaemMble B )KypHaJI PyKOIIMCK PacCMAaTPUBAIOTCA KOMIIETEHTHBIMIU PeLleH3eH-
TaMI1, KOTOpbIe ABJIAIOTCA O(QUIMATbHBIMY WIeHAMI IPYIIIbI pelleH3MpOBaHIA XKypHaa (B
TOM YICIE B 3Ty TPYIIITY BXOJSIT PELieH3eHTBI, PabOTAIOLIe CO CTATUCTIYIECKVIMI JAHHBIMIA).

2. MbI 110 BO3MOYKHOCTH NIPYHMMAaeM BO BHVMAaHMe I OTHOCUMCA C YBaKEHHEM K
HO>KeTTaHVAM U IIPOChOaM aBTOPOB O TOM, YTOOBI MX PYKOIIMCHU He PACCMAaTPUBATIUCD TEM
VIV VIHBIM PelLieH3eHTOM, B CITy4yae eCi/ BbICKa3bIBaeMble Ha TO IIPMYMHBI 000CHOBAHBI.
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3. Pemrenns, Kacaroumyecs NpUHATUA CTaTel ¥ OTKA30B, BBIHOCATCA TONBKO Ha OC-
HOBAHUM Ka4eCTBa IPEeJCTABICHHBIX PYKOINCElL, UX aKTYa/JIbHOCTH, 3HAYMMOCTH, OPHU-
TUHAIBHOCTH, ICHOCTH M3/I0XKEHNS, @ TAK)KE Ha OCHOBAaHNY 0O0CHOBAaHHOCTH BBIBOJOB I
COOTBETCTBVSI TEMATHUKe >KypHaIa.

4. MBI He mepecMaTpuBaeM BbIHECEHHbIE PelIeHNs, 3a MCK/IIOYEHNEM TeX CIydaes,
KOIZIa BOSHUKAIOT CepPbe3HbIe IIPOOIeMBI B OTHOIIEHNUN PYKOINCEIL.

5. MbI my6/1iKyeM MOJIHBIE U [IPO3PAaYHbIe OMMCAHMS HALINMX IPAKTUK PeLeH3UpPO-
BaHMs (OZHOCTOPOHHE CTIeIIOe pelleH3MpoBaHue) 1 OyfeM roToBbl 0O0CHOBATH TI00bIe
OTK/IOHEHMsI OT 3asIBJIEHHBIX ITPAKTHK.

6. MBI rapaHTUpyeM, 9TO BCEM HAIUUM pPelieH3eHTaM HAIOTCS YeTKVe MHCTPYKIUIN
Iep>KaTb B CeKpeTe CBOY KOMMEHTAPUI K PACCMOTPEHHBIM UMI PYKOIUCSM, He PacIpo-
CTPaHATb 3TU KOMMEHTApUM U He JeIUTCS UMU HU C KeM KpOMe pefakTopos. Perjen-
3€HTaM [Ja€TCsI BO3SMOXKHOCTh 3HAKOMUTBCS C aHOHMMHBIMY KOMMEHTAPUsMM HPYIUX
PeLIeH3EeHTOB, eC/II OHJI PELieH3MPOBA/IN OFHY I TY K€ PYKOIINCh.

7. Mbl mpucellaeM aBTOpaM KOMMEHTApUHU PeLieH3eHTOB B IOIHOI ¢opme (ecn
TOJIBKO OHI He OYAYT COAepIKaTb OCKOPOMUTEIbHBIX M K/IEBeTHIYECKIX PEMAPOK).

8. JTrobble OMmMOKY, HETOYHOCTY, YTBEPXKAEHNs, BeAylle K 3a0IyXaeHnsam, 6ynyT
6es30T/1araTeIbHO UCIPAB/IEHBL.

9. MbI 06513yeMCst TOAAEPIKMBATD TeX aBTOPOB, IbM aBTOPCKILE IpaBa OyAyT Hapy1le-
HbI, Oy/ieM TOMOraTh TeM, KTO CTaHeT JKepPTBOIL Iyrarnata. Mbl HaMepeHbI CBA3bIBATHCS
u paborarh coobIa C XXypHAIaMM, Ife IyOIUKYITCs HeToOPOCOBECTHDbIE aBTOPHI AL
TOrO, YTOOBI BOCCTAHOBUTH CIIPABELINBOCTD (OyeM HoOMBATbCA OTMEHBI HEeFOOpOCo-
BEeCTHBIX ITyO/IMKALWI, IPEIOCTAB/IeHIsI M3BIHEHNUIT U OIIPOBEPIKEHMIL, YIa/IeHNs MaTe-
PMAJIOB C CAlITOB, OIYOIMKOBABIINX UX XXYPHAJIOB).

10. JTro6b1e 5xa/m00BI U IIPETEH3NI, KACAIOLIUeCst TOT0, KaK MBI paboTaeM C PyKOICS-
M1, OYILYT BOCIIPUHATBI CO BCelt cepbe3HOCTbI0. Kakzjaa Takas skamoObl 1 mpereHsus Oy-
ZeT TIaTeJIbHO pacciefoBaHa B COOTBETCTBUM C Ipennucanusmu Komurera mo ITy6mm-
KaronHoit Otuke (COPE). Eciiu BbI X0THTE TI0KaIOBAaTHCS Ha TO, KAK MBI 00paIaniuch
C Balllel PYKOINCDHIO, IIOXKAIYIICTa, CBAXKUTECh C YWIEHOM DPEJAKIMOHHOIO coBeTa. Vx
MMeHa U KOHTAKThI pasMellieHbl Ha caifte xxypHana http://ru.eandsdjournal.org/editor-
groups/editorial-council/.

11. JIrobble BbICKa3bIBaeMble OECIIOKONCTBA ¥ 3aMeYaHNsI, KACAIOIeCs MOTEHIINU-
Q/IbHBIX HAPYILIEHNIT HOPM HAy4HOI pabOThI, BK/IIOYasi CIIOPBI II0 BOIIPOCAM aBTOPCTBA,
OynyT pacciefoBaHbl B COOTBETCTBUM CO CXeMOI1, yTBep>kieHHoi Komurerom o ITy6mm-
kanonHoit Otuke (COPE), aTy cxeMy MOXHO HaliTi 110 apecy: http://publicationethics.
org/resources/flowcharts. [IpunsTHe pelieHNs IO PYKOIMCK OGyeT BpeMeHHO OT/IOXe-
HO, [I0 TeX [OP IOKa pacciefioBaHme He Oy/eT 3aBepIiIeHo.

12. ATropuTMBI BeMICTBIIL M MHCTPYKIIVM JJIA aBTOPOB II€PECMATPUBAIOTCS PEryAp-
HO ¥ 110 HEOOXOAMMOCTY OOHOB/LIIOTCS (OOHOB/IEHHBIE BEPCUN He3aMELIUTENIbHO Myh-
TMKYIOTCSA Ha CaifTe KypHasa).

5.3. B c6010 0uepedv Mol HPOCUM HAWUX ABHOPOB:

1. ITopTBEpANTD, YTO UX PabOTa HOCUT OPUIMHAIBHBIN XapaKTep, paHee He ObUIa OIy0-
JIMKOBaHA ¥ B JAHHBIII MOMEHT He PACCMATPUBACTCs APYIMMIU XXYpHaIaMu it my6mm-
Kauuu. JJaHHOe IOATBEpIXKeHIe aBTOPY OyeT He0OXO[UMO CAeIaTh IpH Iofade CBOel
PYKOIUCH B COIPOBOAUTEIBHOM IIIChME, aJPECOBAHHOMY [TTABHOMY PEAKTOPY.

2. Huxorpa He IpUCBUIaTh pabOTBI, KOTOPBIE paHee Y>Ke ObUIN OIIyOIMKOBAHBI, VWIN
PaboTBI, KOTOPBIE COfEPXKAT HEKOPPEKTHbIE 3a1IMCTBOBAHI U3 IPYTUX paboT — IyIarnat
u camorutaruaT He npuemaemsl. JKypuan «O6pasosanne nu CaMopasBuUTHe» UCIIONB3Y-
eT CUCTeMy, KOTOpasi Paclo3HaeT 3aiMCTBOBAaHHbIe OTPbIBKM. [IpucianHble paboThl, He
Ipolese IIPOBEPKY JAHHOI CHCTEMOIT, OYAyT OTBEPIHYTEL

3. B crydae ecnu B 0CHOBe IyO/IMKALINN JIEXKUT UCCIIEOBaHME, KOTOPOe ObUIO IIpo-
(bUHAHCMPOBAHO KAKMM-THOO JIMIIOM WINM OPTaHOM, aBTOPY HEOOXOANMO YKas3bIBaTb B
CBOETI PYKOIIVCH TeX, KTO BBIIE/INI CPefiCTBA.

97



Education and Self Development. Volume 11, Ne 3(49), 2016

4. 3as1BUTH O CBOEM KOH(QINKTe NHTEPECOB (IPYU HATNIUIL).

5. IIpu odopmIeHnM pyKOIIICH YKa3bIBATD TUIIb T€X ABTOPOB, KTO BHEC CYII[eCTBEH-
HBIII BK/IaJ B paboTy Haj Hell. Bce ykasaHHBIe aBTOPBI HECYT KOIEKTUBHYIO U PaBHYIO
OTBETCTBEHHOCTb 3a IpUCbUIaeMblil MaTepuai. [lpegmicanns, Kacawolyecs BOIPOCOB
aBTOPCTBA, yKasaHbl B pasfene «/Hdopmalys 111 aBTOpOB».

6. YBaKaTh ¥ HOAIEPKNMBaTh KOHPU/EHIIMATBHOCTh HEKOTOPBIX aCIIEKTOB CBOEN
TeATe/IbHOCTY. BHe 3aBMCMMOCTY OT 3aKOHOZATE/NbHBIX MPENICAHNII MeCTa CBOEN fie-
STEIBHOCTI ABTOPBI JO/DKHBI 3a1IMIIATh KOH(DUASHIMATBHOCTD MHPOPMALINH, TTOTyIeH-
HOJI B XOfje CBOVIX MCC/IeLOBAHMII 1 TPO(eCCHOHATBHBIX B3aMO/EIICTBIUIL. DTO O3HAYAET,
YTO IyOMMKaLMs pe3y/lIbTaTOB JICCTIefOBAHNIT IOYTH BCerfa IpeArnosaraer IoaydeHue
IIVICbMEHHOTO COTJIACY JIIOfieil, KOTOpble MOTYT Y3HATh ce0sI MM MOTYT OBITh Y3HAHHbI-
M1 B Baueit mybnmkannyu. HekoTopyo nHpOpMAINIo [OIyCTUMO IIy0/INKOBATh, He NMest
Ha TO MIChMEHHBIX pPa3pelLleHnit, HalpuMep, B CIydae ec/y HaydHas 3HaIMMOCTb U 00-
IIeCTBEHHBII MHTEpeC K TeMe MCC/IeOBAHNS 3HaUNTe/IbHO MIepeBelBalOT BO3MO>KHbIE
HeraTUBHBIE ITOC/IE/ICTBYIS, VIV €C/IV MMCbMEHHOE paspelleHrie HEBO3MOXKHO HOTyYUTb,
a BEPOSITHOCTD TOTO, YTO TMYHOCTH, IPMHUMABIINE YIaCTVie B UCCIeSOBaHNY, ObIIN OB
IIPOTUB NyOIMKaLMY, MajIa. YKasaH)e B PYKOICH MHGPOPMALUY O IIPEAIIPUHATHIX Me-
pax cobmofeHNs KOHPNUIEeHINAIbHOCTY OyIeT IpUBeTCTBOBaThbCcA. [IpuMure k cBefie-
HIIO, YTO COITIACKE Ha YYacTHe B MICCTIeJOBAHNI 11 COI/IAce Ha pa3IyIallleHle IIePCOHAIb-
HBIX IaHHBIX, GoTorpadmit, HUTAT B IyOIMKALIMY — 3TO [BE PasHbIe BEIN.

7. Bcerna cneoBaTh B CBOeil paboTe COOTBETCTBYIOLIEMY MEKAYHAPOLHOMY MCCIe-
IOBaTe/IbCKOMY per/laMeHTy (HalpyMep, HOpMaTyBaM UCCIeOBaHuit B 06macTy 06paso-
Banua AERA u BERA, XenbcuHckoit [leknapanuy 10 JOKIMHNYECKUM Y KJIMHUYECKUM
MCCIEOBAHISIM).

8. ITo BO3MO>KHOCTM BKIIOYaTb B CBOIO PYKOINCh yKa3aHMe TOTO, YTO IIPOBEIeEH-
HOe VMM MCCIefloBaHe ObIIO IpeIBapuTeIbHO OK0OPEHO HAIIeXAINM OpraHoOM (Ha-
IpuMep, KOMUTETOM IO JCCTIEOBATENbCKON ITVKE, MHCTUTYLMOHATBHBIM HaOMofa-
TeJIbHBIM COBETOM). EC/ti BO3HMKHET HeOOXOAMMOCTD, MBI MOYKEM IIOIIPOCUTDH aBTOPOB
IIpe/IbABUTD HEOOXOMMBIE JOKYMEHTHI (pa3pelieHys, COIIacKA U T.I1.), IOATBEPXK/alo-
Ivie KOPPeKTHOE MCCIe0BATeIbCKOE IIOBEfIeHNe aBTOpA.

6. OTKPBITBIN OCTYN K JAaHHBIM

JKypnan E&SD coBeryer aBTOpaM cTraTeif, B KOTOPBLIX Ipe[CTaBIeHbl dMIMpPUYECKHe
VICCTIE[JOBAHNsA, IPEJOCTAaBUTD OTKPBITBIN JOCTYI K JAHHBIM IIPY IOMOLIY, HAIIPUMeED,
BEJJOMCTBEHHBIX Pelo3UTapyueB (XpaHMWINI JaHHBIX). EC/u 9TO HeBO3MOXHO, TO HaH-
HBII1 (aKT He JIMIIAeT aBTOPOB BO3MOXKHOCTH ITyO/IMKALVIN CTaTbI B )KypHAJIe, HO CIIeHy-
€T OTMETHUTD, YTO OTKPBITBII HOCTYI K JAHHBIM SABJIAETCA OTHMM U3 KPUTEPMEB OLEHKN
Balllell CTaThIL.

7. Tpe6boBanus K opOpMIEHNIO CTATHU
Bamm pykoImmmcy BO/DKHBI COOTBETCTBOBATD CTU/II0 AMEPUKAHCKOI IICHXO/TOTMYEeCKON
acconyanyn (APA), B 4aCTHOCTM 9TO OTHOCUTCS K OOPM/ICHVIO CINCKA JIUTEPATYPBHI,
TaK Kak [P PeJaKTUPOBAHUI CTATell, 9TO BBI3bIBAET HanbObIIyIo pobiemy. VIHpOp-
Maruio o ctune APA MoyXHO Haliti 1o ccbuike: http://www.apastyle.org/index.aspx

Cmamou, He opopmneHHvle coenacHo cmumio APA 6ydym sosspaueHvl Ha dopabom-
Ky, npescoe uem 6y0ym paccmompenvt pedakyueii.

3aroI0BKM JOJDKHBI ObITh OPOPMJIEHBI CIIAYIOLIM 00pa3oM:

o IlepBbIil ypoBeHDb: HPSIMOIL, XUPHBIT WPKUQT, IMepBas 3arlaBHas OYKBa, TEKCT
HIDKe 0e3 mpobera.

 Bropoii ypoBeHb: KypcuB, niepBast 3araBHas 6yKBa, TEKCT HIDKe 6e3 mpobera.

« TpeTnit ypoBeHb: IPsIMOIL, TIepBast 3ar7laBHasA OYKBa, TEKCT HIDKe Oe3 Impobera.
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[Ipn HamMCaHMU CTATbM Ha AHTIIMIICKOM IIPUAEPXKUBAITECh eONHOI opdorpadun
10 BCEMY TEKCTY — OpPUTAHCKOI MM aMepUKaHCKOI.

I dopMaTvpoBaHUA CHMCKA TUTEPATYPBl MbI COBETYeM HCIONb30BATh MHCTPY-
meHTbI EndNote mnn Reference Manager.

C ¢opmarom criucka mureparypsl B cruie EndNote MOXHO 03HAKOMUTBCA 11O CChUI-
Ke: http://endnote.com/

C dopmarom crmcka nuteparypsl B crusie Reference Manager MOXXHO O3HaKOMUTBCS
1o ccpuike: http://refman.com/

8. IIponemypa mogaum cTaTbu

ITpexxpe yeM mopaTh pyKomuch B >xypHan E&SD pepakumsa pekoMeHfiyeT aBTOpaM o6pa-
TUTBCSI K KOJUIETaM C IIPOCBOOI TPOCMOTPETD BAIlly CTaThi0. BHyTpeHHee peleH3npoBa-
HIM€ CYNTAETCSI HEAKTya/IbHBIM, HO HAIIl OIIBIT CBUIETEIbCTBYET O TOM, YTO OHO IIOMOTAeT
TOBECTM CTAThIO 1O TOTOBHOCTM U MOBbIIIaeT Bamy mrancs! Ha ycrex! Ecnu pycckuit (nin
aHIINIICKUIT) He SABJAETCA BAlllMM POJHBIM A3BIKOM, OOpaTUTECh K HOCUTENIO S3bIKa,
94TOOBI OH OTPEAKTMPOBAN CTATBIO, MCIIPABI/ TPaMMaTUIeCKue U JIeKCHIecKue oummo-
ku. OTcyTCcTBYE OLIMOOK ITO3BOMIUT PelieH3eHTaM HOTHOCTbIO CKOHLIEHTPUPOBATLCS Ha
COJlep>KaHUM Balllell PYKOIIUCH.

Pykomuch He [O/DKHA COAEPKAaTh MALIMHOMUCHBIX, Opdorpaduueckux 1 APyrux
omnbok. Ha aBTOpe /1eXXNT OTBETCTBEHHOCTD 3a MpeJOCTaBIeHIe pyKonucu 6es omn-
60K, He C/efyeT MOMTHOCTBIO TIOJIATaThCA Ha NIPOTPaMMBI, IIpoBepsitole opdorpaduro.
Oum6Ky He TTO3BOJIAIOT 0ObEKTUBHO PELIeH3MPOBATh CTAThIO.

Tak Kak IporpaMMbl peaKTMPOBAaHNA TEKCTa CTAHOBATCA 0o0jlee MPOABUHYTHIMIA,
Hofiada pyKomucell B mpodeccuoHaabHOM popMate cTaHOBUTCA erde. He mcmonp3yii-
Te JONOTHUTEIbHbBIE CPECTBA MPOrpaMM. Vcrionb3yiiTe IpOCTON TeKCTOBBII GopMar,
HanpuMep Microsoft Word 97 wam 2000. Ha mocnensem sTame pefakTHpOBaHMs HaM
HIPUXOANUTCA OTKIIOYATh JJOIOMHNUTENbHbIe QYHKIUM, YTO MOXKET NIPUBECTU K MCKaxe-
HMIO CMBIC/IA PYKOIIMCH. [IaHHBI TIPOIlecC 3aHMMaeT MHOTO BPeMeHU U MOXKeT 3ajiep-
XKaTh IyO/IMKAIMIO CTAaTbU JO CIAYIOLIero HoMepa XypHana. IIpexye ueM OTIpaBUTDH
CTaTblo, KOTOpasA 6bUIa 0TGOpMATHPOBaHa /I BHYTPEHHETO I0/Ib30BaHNA, IOXKAIYIICTa,
OTKJIIOYNMTE BCE JOIIOTHUTETbHbIE (DYHKIIUIL.

PucyHku u TabGnMIfbl JO/DKHBI OBITH BKIIOUEHBI B TEKCT, AIA 00erdenns paboTsl
perieH3eHTOB. VcIonpayliTe pUCYHKM BBICOKOTO paspelleHus B ¢opmate bmp, jpeg or
tif; n3berasite 6/1eTHBIX 1IBETOB, KOTOPbIe He OYAYT BUAHBI B pacliedaTaHHOM YepHO-Oe-
oM ¢opmare. VIcrionb3yiiTe IyHKTUPHbIE IMHUY JyIA pasfeleHNs IMHNWIA B rpadukax.
JKypHan He nepepucoBbIBaeT OpUIVHa/bI pUCYHKOB. [Ipu mopade pykommcy Heo6Xomu-
MO BKJTIOUNTb:

o KpatKylo nHpopMaIuo 06 aBTOpax;

e [IBa BapMaHTa aHHOTaLUM (Ha PyCCKOM U aHITIMIICKOM si3bIKax). He mcnombsyiite
Google IlepeBomgunk mpu mepeBofe: 06paTUTECh K HOCUTENIO A3bIKA, KOTOPDII CMOXKeT
IepeBecT) aHHOTALIO, COOJTIoNas JIEKCHYeCKye J TpaMMaT4ecKyie HOPMBI;

e JIBa BapMaHTa K/IIOYEBbIX CI0B (Ha PYCCKOM U aHIVIMIICKOM A3BIKAX);

o KOMMEHTApMIil 0 KOH(/IMKTE MHTEPECOB /I SMIMPUIECKOTO MCCIIEIOBAHNS;

o KOMMEHTApMit 06 OTKPBITOM JOCTYIIe K JAHHBIM 11 9THKE.

9. ORCID

ORCID mnpepocTaBisgeT MHAUBYAYAIbHBIM MCCIELOBATENAM UAeHTU(GUKATOP, KOTOPDII
MOXXHO B00aBUTD K MIMEHII, IO KOTOPBIM OHM BeAyT CBOIO VCCIIEOBATEIbCKYIO, HAyd-
HYIO ¥l MHHOBAI[IOHHYIO JIeSITeIbHOCTb. MBI IIpefjoCTaB/IsIeM OTKPBITble MHCTPYMEHTBI,
KOTOpbIe II03BOJIAIOT CTPOUTD HAJIeKHbIE M IPO3pavyHble CBA3U MEXIY UCCIefoBaTe-
JIIMY, X BKJIQJIOM ¥ CBSI3aHHBIMM C HUMM OpraHM3anusAMu. Ml pefaraeM Hallu yc-
JIyTM, YTOOBI IIOMOYb BCEM JKENTAIOIIMM HaiTV HY>KHYI0 MHPOPMAIINIO, a TaK>Ke YTOObI

99



Education and Self Development. Volume 11, Ne 3(49), 2016

YIIPOCTUTH OTYETHOCTb M aHamus geArenpHocTn. Muccusa ORCID - mmp, B KoTopoM
BCe YYaCTHUKY MCCIELOBATEIbCKOM, HAYIHO ¥ MHHOBALMOHHON HesATeNbHOCTI 0bra-
JAIOT YHUKA/IbHBIM UCHTU(PNMKATOPOM, CBA3BIBAIOIIUM UX C Pe3yIbTaTaMy NX PabOThI,
He3aBJCYMMO OT Hay4HOU AMCLUIUIMHBI, MecTa Wi BpeMeHu. JKypran «O6pasoBaHue u
CaMOPa3BUTHE» HACTOATENbHO PEKOMEH/IyeT BceM aBTopaM ykaspiBaTh nx ORCID-npneH-
TU(PUKATOPBI IpY [TOJa4e PYKOIICell Ha pacCMOTPEHIUe.

Ecnn y Bac eme Her cBoero ORCID-upnenTnd1KaTOpa, TO BHI MOXKETE €TI0 IONTYIUTh
gepes cailt www.orcid.org. Kpome Toro, 1o jaHHOMY afjpecy MOXXHO IOY4UTb IIOf-
pobHyI0 nHbOpManyo o ToM, 4to Takoe ORCID 1 Kak MOXXHO «3aKpenuTb» 3a c060ii
con my6ykaryu. Eciy BBl ofjaayTe 3aABKY Ha IIOTy4YeHIe aBTOPCKOTO HoMepa Scopus
(Scopus Author ID), To Scopus obs3arenpHO o6patuthest K Bammum ORCID-aHHbIM, a
3aTeM C Balllero paspellleHNs IepeHeceT 9Ty MHPOPMALMIO B PeTUCTp Scopus.

10. OTKIOHEeHMe CTaThu
CraTbsl MOXeET OBITb OTK/IOHEHA eCIN:

 OHa He COOTBETCTBYET TeMATHKe KypHaa (cM. cTp. 92). Mbl mocTapaeMcs IpejiIo-
>KUTb BaM IPYTOIi XKypHa;

e CTaTbA He COZIEP>XNUT HOBYIO MH(OPMALINIO II0 JaHHOI TeMe;

 pe3y/IbTaThl OCHOBAHbI TOJIbKO Ha MHEHUM CTYIEHTOB 1 IIperofiaBaTesnell;

 OTCYTCTBYeT KOMIIIEKCHAsI TeOpeTmdecKast 6asa /Man CChIIKM Ha COOTBETCTBYIO-
IIyIO IUTEPATYPY;

 OTCYTCTBYIOT JOKa3aTe/lbCTBA YAy4LIEHNA B 00ydeHMUM, PUHAHCOBOI 3P PeKTIB-
HOCTH, YBEIMYEHNA JOCTYITHOCTY ¥ PaBHOTIPaBUA VIN IPYTUX IONMOKUTENbHBIX M3MEHe-
HUI;

¢ OTCYTCTBYET CYLL,eCTBEHHBIIT BK/IAJ| B IPAKTHKY U TEOPUIO B JAHHOI 06/1acTI;

o obHapy»XeH ITaruat (B TOM 4MC/ie CAaMOIIIaTHAT);

+ 00beM CTaThy 3HAUUTEIbHO NPEBBIIICH;

 TEKCT Ha PYCCKOM (VM/IM aHIJIMIICKOM) SI3BIKE C/IOXKEH JI/IA MOHMMAHUSA PeljeH3eH-
TOB U YMTATE/IEN.

Pykormicnb 6yzer Bo3BpallleHa Ha JOpabOTKY, ec/:

¢ OTCYTCTBYeT KOMMEHTapUil 0 KOH(INKTe MHTEPECOB MU 06 OTKPBITOM HOCTYIIE K
ITAHHBIM M 9TUKE /I SMIVPUIECKUX UCCIIe0OBAHMIL;

o CTaTbs He COOTBETCTBYET CTUMIO APA;

e CTaTbhs CINIIKOM JJIMHHASA, e€ MOXKHO COKPATUTh.

11. PenensupoBanue
Bce cTaThbu IpOXOAAT TIIATENTPHOE HE3aBUCUMOE PelleH3MpOBaHIe, 1 ObICTPOTA IIyOIu-
Kall¥ CTaTbU 3aBYICUT OT TOTOBHOCTI aBTOPA PearvpoBaTh Ha 3aMeYaHNs PelleH3EeHTOB.

E&SD mpoBomuT mpocToe C/lernoe pelieHsMpOBaHMe: COXPaHAETCS aHOHMMHOCTD
pelLleH3eHTa, a IMYHOCTb aBTopa He CKpbiBaeTcst. COITTACHO MCCIeOBAHMAM TaKOI BUJ
PeLIeH3MPOBAHI SIB/ISIETCSI TAKVMM YK€ TIIATEIbHBIM ¥ TOYHBIM, KaK U [JBOIHOE CTIEI0e
pelLieH3pOBaHNe.

ITporecc peleH3MpOBaHMs — IOTHOCTBIO KOH(UEHIIMAIEH, COMIACHO MpaByIaM
PelLleH3MPOBAHNS, PEIIEH3EHThI He 00CY)KIAIOT BaIlly CTAThIO HU C KeM, KPOMe PefjaKTo-
POB, pabOTAOIINX C Ballell PYKOINCHIO.

E&SD Beixoput 4 pasa B TOfi, M3-3a OTPAHNYIEHHOTO 00'beMa BBIITyCKa CTaTbU MOTYT
OBITH IIepeHeceHsl AJIsI IMyOMUKALMM B CTIeAYIOLINIT HOMep XYPHala B CaMBIil ITOCTIEN-
HIIT MOMEHT. B CBsA3M ¢ OrpaHMYeHHBIM 00'bEMOM JXyPHAJIa, He BCEria BO3MOXKHO TOYHO
CKasaTh, B KAKOM MIMEHHO HOMepe JKypHajla BBIJIET CTaThbs, Ja)Ke eC/IM OHa IMPUHATA K
nyOIMKaLuu ocie JOpaboTKIL.
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12. 3anpoc Ha paspelneHne

Y aBTOpOB cTaTeil MMeeTCs IOCTATOYHO MPaB Ha IOBTOPHOE UCIIONb30BaHMEe MaTepua-
JIOB CBOEIl PabOoTHI, OTHAKO, CYLIECTBYIOT HEKOTOpble OrpaHMYeHUA. ABTOPBI JOIDKHBI
BHJIMATeNbHO 03HAKOMMUTbBCS C COTTIalIeHNeM 06 aBTOPCKUX IIPaBax.

13. Ilperensunu

Ecnm y Bac BOBHUK/IN IIPETEH3MN K Ka4ecTBY PabOThI KypHaIa C Balleil PYKOINCHIO,
IIPOCUM 00paIaThCS K WIeHAM PefaKIMOHHOTO coBeTa. VX nMeHa 1 afpeca pasMeleHbl
Ha odunmanbHOM caiite ypHana http://en.eandsdjournal.org/editor-groups/editorial-
council/. Baura mpeTteHsus 6yfeT pacCMOTpeHa B COOTBETCTBIY C IPYHLMIIAMY Y IIPaBy-
JaMi, ycraHoB/IeHHbIMM KomurteroM o my6mkanyonnoit stuke (COPE).

IIpuMepHasA CTPYKTypa CTaThU B )KypHal
«O6pasoBaHue 11 CAMOPA3BUTHE»

HaspaHue (Ha pycCKOM M aHITIMIICKOM)
ABTOpBI

(ABTOpBI JO/DKHBI UATH B OPsifKe 00beMa HAYIHOTO BKIafia B PabOTy Haf CTaThell.
Bce aBTOPBI HECYT OTBETCTBEHHOCTH 3a CBOM BKIaj. IIpocuM BKIIOYaTh MMILD TEX aB-
TOPOB, KOTOPbIe BHEC/IN 3HAYNTE/NIbHBI BK/Ia[ B PabOTy; Te KOJIIETH, KOTOpbIe BHECIN
He3HaunTe/IbHBIN BKIAJ B BUJE PeJaKTUPOBaHNUA HAYa/JIbHOTO BapMaHTa U IPOY., MOTYT
OBITh YIOMSHYTBL B pasfiesnie «barogapHocTi» Mociie 3aK/I0YeH .

Mecro paboTsl 1 KpaTKas 6uorpadus aBTopos (JODKHOCTb, e-mail, kpaTkoe onuca-
HJIe HayYHbBIX IHTEPECOB).

AHHOTanyA (Ha pyCCKOM U aHIJIMIICKOM)
(mpumepHO 100-200 cr1oB)

KimroueBbie coBa: (Ha pycCKOM U aHIJIMIICKOM)

OCHOBHOII TEKCT CTaTbU (BCTYIUICHME U T. 1I.)

brarogaprocrun

KommeHTapuii 06 OTKPBITOM KOCTYIIe K JAHHBIM, 3THKe, KOH()INKTe NUHTEPeCoB

1. Hebomnburoit maparpad, coepskaimit MHGOPMALIUIO O TOM, T/ie U IIPY KaKUX yCIIo-
BIAX MO>KHO HOJTYYNUTD TOCTYII K BAIllMIM JJAHHBIM.

2. KoMMeHTapuii 0 mpaBuIax 9TUKM, B pPaMKaX KOTOPBIX IIPOBOAMIOCH VICCTIEIOBa-
HIe 11 0f0OpeHNe COOTBETCTBYIONIEr0 KOMIUTETa 10 9THKe. BO3MOXKHO, BaM HeoOXoaMMo
yKasarh, KaK BbI TAPAaHTMPOBA/IN [IpaBa JINL], BOB/IEYEHHDIX B Ballle MCCIEfOBAHNUE, 3a-
SIBUTDH 00 OTCYTCTBUM IIPUYMHEHHOTO Bpefa, KaKuM 00pa3oM Oblia coOMoeHa aHOHNM -
HOCTb M T. JI.

3. KopoTkuit KoMMeHTapuit 06 MMeroneMcs KOHQIMKTe MHTEPECOB OTHOCUTETbHO
paboTbl, KOTOpyIo BB IyOnuKyere. KOHGIUKT nHTepecoB B cdepe TeXHONMOIMII 0Oyde-
HIsI BCTPEYAETCsI peXKe, YeM, HAIpUMep, B MeANKO-OMOMIOrndecKnx paspaboTkax, Kor-
Ia aBTOPBI MOTYT MCIIOIb30BaTh (DMHAHCUPOBAHIE, IIOJIyIeHHOE OT (papMaKOIOTIIeC-
Kux kommanuit. OTHAaKo ecu 3asBIeHHAas paboTa MMeeT OTHOLIEHNE K KOMMePYeCKIM
HpORyKTaM (HaIpyMep: IIPOTpaMMHOMY O0ecIedeHIIo, pa3pabOTaHHOMY /A Y4eOHOTO
npoljecca), Heo6X0AMMO TIIATeTbHO U3YYUTD Ha/IM4Vie KOH(IMKTA MHTEPECOB U 3asABUTD
06 3TOM B Hauyajie paboTbl. IIpy oTCyTcTBMM KOHQIUKTa MHTEPECOB, 3asBUTE 00 3TOM
YeTKO M SICHO.

Cucok muTepaTypsbl (TaTMHCKIE CYMBOJIbL)
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OBPA3OBAHME 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

KoHTponbHBIII THCT IS IPOBEPKY TOTOBHOCTY ITyOIMKaLMN

JJaHHBI CIMCOK IPOBEPUT TOTOBHOCTD Ballleil pykomucu. Ero He Hy)KHO TpuKia-
IIBIBATh K Balllell cTaTbe!

Hanuumne:

ComnpoBopuTenbHOE MICEMO ITTABHOMY PEIAKTOPY

il

Bam Homep ORCID

HasBanne (Ha IByX A3BIKax) AHTJIUTICKUT
pycckumii

AHHOTaIUA AHTTIUICKUI
pyccKui

KntouyeBbie cioBa AHTTTUIICKUTA
pycckumii

KomMmeHTapuit o KoH(IUKTE NHTEPeCcoB

Ecnu Banna pykonucp ABIAETCA SMIMPUYECKUM UCCTIEJOBAaHMEM:
KOMMEHTApHit 06 OTKPBITOM [JOCTYIIe K TaHHBIM

KommenTapmit 06 aTnke

Bce u aBTOpPBI YKa3aHbl, COIJIACHBI /I OHU Ha MyO/INKALNIO CTAThI
B E&SD u HecyT 11 OHM OTBETCTBEHHOCTD 32 COJiepKaHue CTaTbu

Ec/ut aHI/mMitcKuii Wit pycCKuil He sIBJISIETCSI POJHBIM s13bIKOM,
ITOTIPOCVTH JIV BBI HOCUTEJISI I3bIKA IIPOBEPUTH TPAMMATIIIECKIIE
U eKcudeckye ommoxy (CM. 4acTh 2)

Brttouniu niu Bel 9/1eKTPOHHBILIT afipec [4JIsI IEePEeNCcKI

O61uit 06beM cTaThy He (He3HaUMTeNbHO) IpeBbimaeT 4000 coB

He saBnsercs mu pabora miarnatom (CM. 9acthb 6)

Jubodb U ot d

Crucok mutepatypsl opopmiteH B ctune APA (cM. gacTb 8)
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OBPA3OBAHVE 1 CAMOPA3BUTHE
EDUCATION AND SELF DEVELOPMENT

NOTES FOR AUTHORS

Please read these notes carefully. Complying with these requirements will allow
us to consider your work quickly and make a prompt decision. Please use the checklist
at the end of these notes to make sure you have covered everything.

1. Scope

Education and Self Development (E&SD) is a primary source for academics and
professionals in the expanding field of education and self-development throughout the
world. The Journal is published by Kazan Federal University. It publishes theoretical
perspectives and empirical research that demonstrate how educational systems, networks,
tools and methods lead to improvements in schools, higher, technical and vocational and
non-formal education, professional development and corporate training.

The papers are expected to provide substantive evidence of the outputs, outcomes
and impacts of the interventions trialled, applied, or adopted. Papers that simply evidence
learners,” teachers’ and other users’ opinions in place of objective data are unlikely to be
accepted.

The Journal is published four times each year and is available both in print form and
open access online. E&SD is an open access journal which does not make Article Processing
charges (APCs). All the costs of publishing are met by Kazan Federal University.

2. Language
E&SD publishes article in both Russian and English. All articles have their titles, abstract
and keywords in both languages. However, the references must be in Roman script.

3. Scope
The journal publishes original research papers in the following topics:
o The theory and practice of education and self-development
o Developmental psychology
o Quality improvement of educational systems
o Theory and methods of vocational education:
« The competence approach to training and self-development
o Social and cultural issues in learner development.
 Multi-cultural education
o The psychological and pedagogical issues in the development of personality and
self-development
o International perspectives on education and psychology.

4. General
We welcome jargon-free writing: write as clearly as you can whether you are writing in
Russian or in English. Remember that our readers are busy people: conciseness is a virtue,
whatever the overall length. Avoid obscure references and assumptions and spell out all
acronyms first time around.

Reports of experimental work should be analytical not merely descriptive: reviews of
developing fields should be critical, not merely informative; theoretical overviews should
contain some original contribution or novel perspective.
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We are looking for articles that «take us beyond what we already know:» A description
of an established methodology in a familiar environment needs to have some novel aspect
or be spectacularly written, if it is to gain the approval of the reviewers.

Articles should not normally exceed 4000 words including references to any sources
that readers might wish to trace. However, there is no merit in lengthy reference lists for
their own sake. Wherever possible, the reasons for citing a reference should be clear from
the context. Please check very carefully both their accuracy and presentation (see style
notes below).

We do publish articles which are longer than this 4000 word target. Sometimes it is
not possible to make the argument within this limit — but we do need to be convinced that
the additional material is necessary.

5. Publication ethics

5.1. The Editorial Team

As Editors we take full responsibility for everything that is published in Education & Self
Development. We will:

a. Strive to meet the needs of readers and authors by actively seeking the views of
authors, reviewers, readers and members of the editorial board on ways of improving our
processes.

b. Strive to constantly improve the journal. We will encourage and be aware of
research into peer review and publishing;

c. Put in place processes that will ensure the quality of the material we publish, and
review these processes from time to time to improve them;

d. Support initiatives to educate researchers about publication ethics and those
designed to reduce research and publication misconduct. We will assess the effect of our
journal policies on author and reviewer behaviour and revise those policies, as required,
to encourage responsible behaviour and discourage misconduct;

e. Adopt systems that promote good practice for authors or contributors (i.e. so that
author listings accurately reflect who did the work) and discourage misconduct (e.g. ghost
and guest authors)

f. Champion freedom of expression. Our decisions will not be affected by the origins
of the manuscript, including the nationality, ethnicity, political beliefs, race, or religion
of the authors. Decisions to edit and publish will not be determined by the policies of
governments or other agencies outside of the journal itself;

g. Encourage and be willing to consider cogent criticisms of work published in E&SD.
Authors of criticised material will be given the opportunity to respond.

h. Be open to studies reporting negative results.

i. Maintain the integrity of the academic record;

j. Not permit our standards to be compromised by business needs;

k. Always be willing to publish corrections, clarifications, retractions and apologies
when needed.

1. Inform readers about the steps taken to ensure that submissions from members of
the journal’s staff or editorial board have received an objective and unbiased evaluation;

m. Include submission and acceptance dates with published articles.

n. Base our decisions about journal house style on relevant evidence of factors
that raise the quality of reporting rather than simply on aesthetic grounds or personal
preference

o. Ensure that any press releases issued by the journal reflect the message of the
reported article and put it into context.
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p. Ensure that any complaints about the Journal are investigated in accordance
with the guidelines set out by the Committee on Publication Ethics (COPE). If you have
a complaint about any aspect of the journal please contact a member of the Editorial
Council. Their names and addresses can be found on the Journal website at http://
en.eandsdjournal.org/editor-groups/editorial-council/.

q. Investigate concerns about potential misconduct as follows:

o We will first seek a response from those suspected of misconduct. If we are not
satisfied with the response, we will ask the relevant employers, or institution, or some
appropriate body (perhaps a regulatory body or national research integrity organization)
to investigate.

« We will make all reasonable efforts to ensure that a proper investigation into alleged
misconduct is conducted; if this does not happen, we will make all reasonable attempts to
persist in obtaining a resolution to the problem.

r. Have systems for managing our own conflicts of interest as well as those of our staff,
authors, reviewers and editorial board members
5.2. We promise our authors that:

a. All submissions to the Journal will be reviewed by suitably qualified reviewers who are
members of the Journal's reviewer panel (including statistical review where appropriate);

b. We will, where possible, respect requests from authors that an individual should
not review their submission, if these are well-reasoned and practicable;

c. Our decisions to accept or reject a paper for publication will be based on the paper’s
importance, originality and clarity, and the study’s validity and its relevance to the scope
of the journal;

d. We will not reverse decisions to accept submissions unless serious problems are
identified with the submission;

e. We will publish a transparent description of our review process (single blind
review) and be ready to justify and important deviation from the described processes.

f. We will ensure that reviewers are given strict instructions to keep their comments
confidential and not share them with anyone except the editors dealing with your
submission. We will share the anonymised comments to the other reviewers of your work
as part of the reviewer moderating process.

g. We will send you the reviewers’ comments in their entirety unless they contain
offensive or libellous remarks.

h. We will correct errors, inaccurate or misleading statements promptly and with due
prominence

i. We will support authors whose copyright has been breached or who have been
the victims of plagiarism, and work with their publisher to defend authors’ rights and
pursue offenders (e.g. by requesting retractions or removal of material from websites)
irrespective of whether their journal holds the copyright.

j. Any complaints about the way in which a submission has been handled will be
investigated in accordance with the guidelines set out by the Committee on Publication
Ethics (COPE). If you have a complaint about the way in which your submission has been
handled please contact a member of the Editorial Council. Their names and addresses can
be found on the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-
council/.

k. Concerns about suspected misconduct, including disputed authorship, will be
guided by the COPE flowcharts (http://publicationethics.org/flowcharts). Such concerns
will not be a cause for summary rejection until they have been properly investigated.

1. We will publish our instructions to authors and review them at regular intervals.
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5.3. In return we ask our authors to:

a. Confirm that their contribution is original and that is has neither been published
previously nor is currently being considered for publication elsewhere. Authors must
confirm this in your covering letter to the Editor-in-Chief when they make the submission;

b. Not submit work that has been published elsewhere or which contains significant
amounts of material that has been taken from the work of other authors (plagiarism)
or previous work by the authors of the contribution (text recycling). Education & Self
Development uses systems that detect passages that are not original, and contributions
that fail this criterion will be rejected.

c. Include a statement in their manuscript detailing who has funded the research or
other scholarly work, whether the funders had any role in the research and its publication
and, if so, what this was;

d. To declare any conflicts of interest in the work reported.

e. Ensure that all of the listed authors have made a substantive contribution to the
work and take collective responsibility for the article. Guidance on authorship is included
in our notes for authors.

f. Obey the laws on confidentiality in their own jurisdiction. Regardless of local
statutes, however, authors should always protect the confidentiality of individual
information obtained in the course of research or professional interactions It is therefore
almost always necessary to obtain written informed consent for publication from people
who might recognise themselves or be identified by others (e.g. from case reports or
photographs). It may be possible to publish individual information without explicit
consent if public interest considerations outweigh possible harms, or if it is impossible
to obtain consent and a reasonable individual would be unlikely to object to publication.
It is always helpful if as an author, you can include a statement to this effect in your
manuscript. You should note that consent to take part in research is not the same as
consent to publish personal details, images or quotations.

g. Ensure that the research you carry out is carried out according to the relevant
internationally accepted guidelines (e.g. the Declaration of Helsinki for clinical research,
the AERA and BERA guidelines for educational research).

h. Include a statement in your manuscript that all research has been approved by an
appropriate body (e.g. research ethics committee, institutional review board) where one
exists. If necessary, we may ask authors to provide evidence of ethical research approval
and question authors about ethical aspects (such as how research participant consent was
obtained) if concerns are raised or clarifications are needed.

6. Open data

E&SD strongly encourages authors of articles describing empirical research to make their
data available to others, for example through an institutional or other repository. If this
is not possible then it will not necessarily preclude publication in the Journal, but you
should note that it is one of the criteria by which your work will be assessed.

7. Style notes
It helps us greatly if your manuscript is presented in the APA (American Psychological
Association) style, particularly in the layout of references. These give us the most problems
in copy editing. You can find information on the APA style at: http://www.apastyle.org/
index.aspx.

Submissions that do not use the APA style will be returned for revisions before being
considered further.
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Headings should be as follows:

o Main: roman, bold, initial capital letter and essentials only — no space below

« Secondary: italic, initial capital letter and essentials only - no space below

o Third level: roman, initial capital and essentials only — no space below.

For articles written in English, either UK or USA spelling can be used but this must
be consistent within each article.

We recommend the use of a tool such as EndNote or Reference Manager for reference
management and formatting.

EndNote reference styles can be searched for here: http://endnote.com/

Reference Manager reference styles can be searched for here: http://refman.com/

8. Submitting your paper

We strongly advise that you ask one or more of your colleagues to review your article
before submitting it to E&SD. The concept of internal peer review seems to have gone out
of fashion, but our experience is that it can be very helpful in polishing submissions so that
the probability of success is much greater! If Russian or English is not your first language,
then please enlist the help of a native speaker to edit the piece, to correct grammar and
ensure that any idioms are correct. This too makes it easier for the reviewers to give full
justice to your work.

Please ensure that the manuscript you submit is free from typographical errors,
spelling mistakes, etc. It is your responsibility to ensure that manuscripts are as free
from errors as possible: simply relying on spell checkers will be insufficient. Errors are an
unnecessary distraction and make it harder to review the paper objectively.

As word processing software gets more sophisticated is becomes easier to submit
your manuscript in a professional format. Please do not use these advanced features.
The typesetting process works best with simple text from, for example Microsoft Word
97 or 2000. In the final stage of copy-editing we have to remove all of these advanced
features and this sometimes changes the sense of what you are trying to say. This is time-
consuming and may delay your article so that it has to be held back to a later issue of the
journal. If you are submitting an article that you have formatted for internal use, please
help us by removing any advanced features before you submit.

Figures and tables should be included in the running text so that reviewers can find
them easily. Please also provide high resolution machine readable illustrations as bmp,
jpeg or tif files and avoid using very pale colours since these do not print well (if at all)
in black and white. Use dashed and dotted lines to differentiate lines on graphs. It is not
possible for us to redraw artwork.

Your submission should include:

o A short biography

» Two versions of the abstract — in Russian and English. Please do not use Google
Translate to create the translation: use someone who is a native speaker who will be able
to translate the abstract using proper idiom and correct grammar.

o Two versions of the keywords - in Russian and English

« Statements on potential conflicts of interest
and for reports of empirical research

« Statements on open data and ethics

9. ORCID

ORCID provides an identifier for individuals to use with their name as they engage in
research, scholarship, and innovation activities. The organisation provides open tools that
enable transparent and trustworthy connections between researchers, their contributions,
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and affiliations. This service is provided to help people find information and to simplify
reporting and analysis. ORCID’s vision is a world where all who participate in research,
scholarship, and innovation are uniquely identified and connected to their contributions
across disciplines, borders, and time.

Education & Self Development strongly recommends that all authors include their
ORCID identifier when submitting their work to the Journal.

If you do not have an ORCID number then you can obtain one by visiting www.orcid.
org.

This explains ORCID in detail, and gives you the full instructions on getting your ID

and 'claiming’ your publications. If you apply for a Scopus Author ID, Scopus will then
look at your ORCID data and - once you have given your permission — will transfer that
data into your Scopus record.

10. Desk rejections
Many submission are rejected because either:

o They are not within the Journal's scope (see page 1). We will try to suggest an
alternative journal.

o They do not take us sufficiently far beyond what is already known about the topic.

« They only present evidence based on learners’ or teachers’ opinions,

o They lack a strong theoretical foundation and/or evidence of engagement with the
relevant literature,

o They lack strong evidence of improvements in learning, cost effectiveness or
efficiency, increased access and equity or other quality improvements,

o They do not add sufficiently to thinking and practice in the field,

o There is evidence of plagiarism - either text recycling (self plagiarism) or plagiarism
from other authors.

o They are much too long, or

o The Russian or English is too poor for the reviewers and readers to understand it.

Your manuscript will be returned to you for revisions if:

o It does not include the required statement on potential conflict of interest or, in the
case of empirical research, statement on open data and ethics.

o It does not conform to APA style,

o Itistoo long and we think it can be made acceptably shorter.

11. Reviewing
All articles are rigorously reviewed and the speed of publication of articles depends greatly
on the authors’ readiness to respond to the reviewers’ comments.

E&SD operates a single blind reviewing process: although the reviewers know your
name, you do not know who they are. This is no less rigorous that double blind reviewing
and research has shown that the outcomes of the single blind review system are no more
and no less accurate than when using a double blind system.

Reviewers are under strict instructions to keep their comments confidential and not
share them with anyone except the editors dealing with your submission. We will share
the anonymised comments to the other reviewers of you work as part of the reviewer
moderating process.

E&SD is published four times each year, and articles occasionally have to be carried
over at the last minute because of space constraints, so it is normally not possible to say in
advance in which issue a specific contribution will appear, even after it has been accepted
for publication in a revised form.
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12. Permission requests
Authors are granted many re-use rights in their own work, but there are some restrictions.
Authors should read their signed copyright form for details.

13. Complaints

If you have a complaint about the way in which your submission has been handled please
contact a member of the Editorial Council. Their names and addresses can be found on
the Journal website at http://en.eandsdjournal.org/editor-groups/editorial-council/. The
complaint will be investigated in accordance with the guidelines set out by the Committee
on Publication Ethics (COPE).

For clarity, the layout of a typical E¢~SD article is:

Title (in Russian and English)
Authors

(The authors should be listed in order of contribution to the paper. All authors take
responsibility for their own contributions. Only include those authors who have made
a substantive contribution; those who have made marginal contributions (for example,
colleagues or supervisors who have reviewed draft of the work) should be named in an
Acknowledgments paragraph after the conclusions.)

Authors' affiliations and brief biography. (You should include a short biography of
the authors that gives a brief description of your position and research interests together
with the address and email for correspondence about the article.)

Abstract (in Russian and English)
(about 100-200 words)

Keywords: (in Russian and English)

Main body of the article, introduction etc, goes here
Acknowledgements

Statements on open data, ethics and conflict of interest

a) A short paragraph stating where and under what conditions, your data can be
accessed.

b) A statement describing the ethical guidelines under which your research was carried
out and the approval from the relevant institutional ethics committee. Alternatively, you
need to state how you dealt with the issues of protecting your subjects, ensuring that they
were not disadvantaged and how the data has been anonymised etc.

c) A brief statement describing any potential conflict of interest in the work you are
reporting here. Conflicts of interest are less common in learning technology than in, for
example, life sciences where authors may have received funding from pharmaceutical
companies. However, where the work reported deals with commercial products (for
example, software developed for educational purposes), you should consider carefully
whether there is any conflict of interest and make this clear at the beginning of the paper.
If there is no conflict of interest, then please state that explicitly. If there is no conflict of
interest, then please state that explicitly.

References (in Roman script)
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EDUCATION AND SELF DEVELOPMENT

Submission checklist

This list is to help you check that your submission is complete. It should not be
included as part of your submission!

Have you included:

A covering letter to the Editor-in-Chief

i

Your ORCID number

The title (in both languages) English
Russian

An abstract English
Russian

Keywords English
Russian

A statement on potential conflict of interest

And if your submission is a report on empirical research,

have you included:

A statement on open data

An ethical statement

Is the list of authors complete and sufficient, have they all agreed
to the submission of this paper to E&SD, and do they all take full
responsibility for its contents

If English or Russian is not your first language, have you asked

a native speaker (writer) to edit the submission for grammar
and idiom? (see section 2 above)

Have you included an address for correspondence

Is the total length close to our target of 4000 words

Is the submission original (see section 6 above)

Jubodtb o db O

Are the references set out in APA format (see section 7 above)
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